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ABSTRACT

It was aimed in this study to reveal the reasons of physical education teacher candidates' for
procrastination and their levels of academic procrastination. A mixed-method design was used in
the study. 664 students participated in the quantitative part of the study, while 307 students
participated in the qualitative part. In the research, semi-structured interview form was used as a
qualitative data collection tool and Academic Procrastination Scale (APS) was used as a
guantitative data collection tool. In addition, a personal information form was created to obtain
the information of the participants. Reasons for academic procrastination were asked in
analyzing the qualitative data, and the answers were subjected to content analysis. T-test,
ANOVA, and post hoc test statistics (Tukey HSD) were performed in the analysis of the
guantitative data which showed normal distribution. It was determined in the study that reasons
for leaving academic duties and responsibilities to the last minute stemmed from factors related
to individuals themselves, educational elements, and the environment. The participants'
procrastination, effective use of time, and total APS scores were determined to be at the medium
level, effective use of time and total APS scores of the male students were determined to be
higher than the average of female students' scores, and the procrastination, effective use of time,
and total APS scores of those who perceived their grade point average as low were determined
to be higher. The findings of the study show that the participants sometimes left their school-
related assignments to the last minute; however, they still sometimes fulfilled their academic
duties and responsibilities regularly.

Keywords: Academic procrastination, physical education, physical education teacher, academic
duties and responsibilities
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INTRODUCTION

No doubt the most important reason why students want to get into university is because they believe it is the
first step towards the job they want to do in the future. After getting in, the biggest responsibility each student
assumes is fulfilling their academic assignments and responsibilities. This is because performing academic
duties and responsibilities regularly brings academic success and also reduces the risk of repeating classes.
Sometimes, it may be observed that students delay these assignments, responsibilities, and duties, leave them
to the last minute; in other words, they procrastinate. Academic procrastination starts with students
experiencing reluctance to perform their duties and responsibilities, and may be caused by cognitive,
emotional, and behavioral reasons such as leaving assignments to the last minute, not studying regularly, poor

time management, feeling exhausted or tired, and not preparing for classes on time.

Academic procrastination is a motivation deficiency problem (Lekich, 2006), experienced as delaying to begin
academic assignments and responsibilities or leaving completing an assignment to a future time for various
reasons (Senecal at al., 2003). Academic procrastination is defined as a situation "experienced by students at
schools about issues such as preparing for exams, submitting assignments or projects on time, and preparing
for classes" (Kagan, 2010). Among definitions of academic procrastination are delaying assignments until one
feels an internal uneasiness (Hessat.al., 2000), prioritizing less important work over a significant academic task
(Ferrari & Patel, 2004), and avoiding unpleasant responsibilities (Blunt & Pychyl, 2000). Sokolowska (2009)
reported that academic procrastination behavior reached 77.4%, and Uzun Ozer at al. (2009) stated that
approximately 50% of university students in Turkey engaged in academic procrastination. Johnson and Bloom
(1995) tied the causes of academic procrastination to the individual's personality traits with cognitive,
emotional, and behavioral issues. Whereas Vestervelt (2000) believes that it would not be appropriate to tie

the causes of procrastination only to a personality trait.

The causes of academic procrastination in the literature exhibit a similar variety to the definitions of academic
procrastination. Various theories approach the causes of academic procrastination from different angles.
According to the behaviorist theory, the cause of academic procrastination is the behavior that gives short-
term pleasure (Lamba, 1999). Eysenk's hierarchical personality model explains academic procrastination's
cause as people with lower level of personality being influenced by people with higher level of personality
(Smith, 1988). Psychoanalytic theory puts anxiety at the root of why people engage in academic
procrastination. People engage in academic procrastination in order to avoid anxiety (Ferrari at al., 1995). Trait
theory suggests that this is caused by the various traits of a personality which can perform more than one
behavior at once (McCrae & Costa, 1999). According to Maslow's hierarchy of needs, academic procrastination
occurs because individuals delay higher level needs in order to meet lower level needs (Saddler & Sacks, 1993).
Cognitive behavioral theory argues that the reasons for academic procrastination are based on non-logical

behaviors and beliefs of the individuals (Ellis & Knaus, 1977) According to rational emotive behavior theory, the
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reason for academic procrastination is "the transformation of irrational beliefs into behavior" (Sriois & Tosti,

2012).

It is included in the literature that academic procrastination behavior displays a negative correlation with
academic success (Steel, 2007), hope (Alexander & Onwuegbuzie, 2007), external supervision focus,
perfectionism (Deniz at al., 2009), motivation (Kandemir at al., 2017), and responsibility (Balkis & Duru, 2009).
At the same time, academic procrastination behavior displays a positive correlation with internal evasion, fear
of failure (van Eerde, 2003), doubt of behaviors (Bulut, 2015), avoidance of performance, laziness, aversion to
control, academic self-sufficiency (Ozer & Altun, 2011). Dewitte and Schouwenburg (2002) indicate that
"academic procrastination is observed more among college students", while academic procrastination is
observed at all educational levels. In this regard, if psychological counselors and academicians are tasked more
actively in accomplishing the purpose of education, students might gain the ability to cope with the problem of

procrastinating academic duties and responsibilities.

Examination of levels and causes of academic procrastination, which is an obstacle to future teachers'
academic success, might help reveal this problem and prevent procrastination. At the same time, when
physical education teacher candidates realize that they are suffering from academic procrastination, it
becomes easier for them to perceive the psychological state they are experiencing, and they might develop a
wish to consult a psychological counselor. In this regard, uncovering the reasons why university students with a
tendency for academic procrastination do not perform their academic duties and responsibilities on time and
their levels of academic procrastination in order to realize the purpose of education and ensuring continuity.
The aim of this study is to investigate the reasons of physical education teacher candidates leaving their

academic duties and responsibilities to the last minute and their academic procrastination levels.

METHOD

This section contains information regarding the methodology of this study, its research model, study group,
data collection tools, and data analysis. Before the study, the permission was obtained from Atatiirk University

Ethics Committee (Number: E-70400699-000-2200059420).

Research Model

This study was conducted as a mixed-method research, using quantitative and qualitative research methods
together. In terms of quantitative method, survey method was performed. The survey method reveals an
existing situation (Karasar, 2012). Greene (2007) defines mixed-method as "more than one way of seeing". On
the other hand, Creswell and Clark (2015) describe it as a method that "actively invites a dialogue on various
perspectives about various ways to perceive the social world and the reasons why something is valued". In the
qualitative step of the study, semi-structured interview method was used. Semi-structured interview

technique, one of the interview techniques, has benefits such as providing flexibility to the researcher, high
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response ratio, allowing observation of participants' non-verbal behaviors, giving the researcher control over

the environment, and allowing the researcher to gain in-depth knowledge (Neuman, 2000).

Study Group

The quantitative study group of this study consisted of 664 students (347 male, 317 female), and the qualitative
study group consisted of 307 (114 male, 193 female) students. Both study groups consisted of students
studying physical education and sports teaching at Gazi University, Atatirk University, Akdeniz University,
Kirikkale University, and Erciyes University's sports sciences departments. "G.Power-3.1.9.2" analysis was
performed in order to determine the effect size. Accordingly, when power analysis of effect size of thestudy
group was considered .25and its significance limit was considered .05, effect power of the total 664

participants was estimated as 98 % (Cohen, 2013).

Data Collection Tools

In the study, semi-structured interview form was used as a qualitative data collection tool, and Academic
Procrastination Scale (APS) as quantitative data collection tools and personal information form prepared to
obtain information such as participants' gender and perceived grade point average were used. Some of the

data were collected through Google Forms, and some of them were gathered face-to-face.

Qualitative Data Collection Tool: Semi-structured interview form was prepared by the researcher in accordance
with the purpose of the study, and three experts in the field were consulted in order to ensure the validity of
the form. The interview form was finalized in line with the feedback of the experts and presented to the
participants. Informative statement on participants not being obligated to complete the open-ended
guestionnaire was provided under the items of the scale and above the open-ended question. The statement
also indicated that the participants' participation in the open-ended question was highly valuable. In this
regard, this open-ended question was directed at the participants: "Do you ever not complete your academic
responsibilities, such as studying and preparing assignments, on time, postpone at a later time or the last
minute? If your answer is yes, could you explain why you postpone your academic responsibilities, such as

studying and preparing assignments?"

Academic Procrastination Scale (APS): Academic Procrastination scale was developed by Cakici (2003) in order
to determine procrastination levels of students on academic matters such as studying, preparing for exams,
and preparing projects. The scale consists of 19 statements on tasks the individuals are responsible for; 12 of
them are negative statements, and 7 are positive. Developed as a 5-point Likert scale, the highest possible
score that can be obtained is 95, and the lowest possible score is 19. A high score on the scale indicates that

the students exhibit academic procrastination behavior (Cakici, 2003).

900



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 17 2022

Table 1. APS Cronbach's Alpha Coefficient and Descriptive Statistics

o Maddeler X#ss
Procrastination .70 12 34.85+7.24
Effective use of time 77 7 35.00+20.21
APS total score .81 19 58.50+12.20

Cronbach's alpha coefficient of the procrastination factor of APS was calculated as .70, Cronbach's alpha
coefficient of effective use of time factor was calculated as .77, and the total scale Cronbach's alpha reliability
coefficient wascalculated as .81. Cronbach's alpha coefficient indicates that the scale is reliable (Blyukoztlrk,
2014). Procrastination (34.85+7.24), effective use of time (35.00+20.21), and APS total (58.50+12.20) scores of

the participants may be evaluated as medium-level.

In addition, the structure of the scale was tested through confirmatory factor analysis (CFA) in order to
determine how compatible the scale is to the study group. Fit indexes obtained as a result of this analysis are:
x2/sd=2.41, RMSEA=.08, PGFI=.86, GFI=.95; AGFI=.88, CFl = .97, IFI=.99, NFI=.94, PNF|=.89. Thus, construct

validity of the scale was proven to be compatible with the study group.

Data Analysis

In the analysis of quantitative data, normality test was applied first, and later Kolmogorov-Smirnov test and
Levene test were utilized in order to test the homogeneity of the variances. Parametric tests were applied to
the data displaying normal distribution within the range +1 (Blyukoztlrk, 2014). Accordingly, t test and one
way analysis of variance (ANOVA-Post Hoc) were performed for independent groups in the analysis of
guantitative data. In the evaluation of the qualitative data, data obtained using the semi-structured interview
form were prepared for the inductive analysis. Data were prepared according to codes given, categories, and
themes for inductive analysis. Data were examined, sorted out and coded by researcher for inductive analysis.
Coded data were analyzed, and categories and themes were determined. Four experts with field expertise and
qualitative research knowledge were consulted in order to ensure the reliability of the data obtained. For this
purpose, obtained themes, categories, and codes were presented to three experts in the department of sports
sciences and one expert in the field of assessment and evaluation. They were asked to inspect each theme,
category, and code and mark where they did not find suitable. Later, the analyses of the researcher and the
markings of the experts were compared, and the reliability of the study was determined as 92% using Miles and

Huberman's (1994) formula (Agreements/(Disagreements + Agreements) * 100).

Data on physical education teacher candidates who filled out the academic procrastination scale for the
guantitative analysis and open-ended interview form for the qualitative analysis were obtained. Participants of
the quantitative analyses were defined as K1, K2, K3,....,K397. Also, certain adjustments were made for the
genders of the participants of the quantitative study. Female participants were indicated as Kk, and male
participants were indicated as Ke (e.g., female participant five was indicated as K5, male participant 17 was

indicated as Ke17).
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FINDINGS

This section consists of the analysis of obtained quantitative and qualitative findings.

Analysis of quantitative findings;

Table 2. Participants' Self-Induced Academic Procrastination Causes

Theme Category Codes f Participants' comments
| do not understand how, but time passes while | try to prepare the
Forgetting 23 assignment and | forget the day | am supposed to turn in the assignment.

Then the assignment | postponed creates problem for me (K¢27).

Self | am already gifted at practice classes, | am also good at memorizing. Maybe it

;T"? confidence 20 comes too easy to me... | saY "I'll do it anyway" and leave it to a later
= time...(Kg293).
2 . Every time | remember | must do the homework the lecturer assigned, | feel
2 Laziness 19
s too lazy to get up and open the book (K¢48).
= Folks at home tell me to study, folks at the school tell me to study, my trainer
g tells me to study... | have been studying since | was born and | am tired of it. |
. b Tiredness 15 have already studied regularly until | got into college, is it not enough? | am so
E UE_I tired, | sometimes do not even want to see a pen... | officially feel like | am
J overtraining (Kg66).
E No matter how much | study, it is not enough - it never will be. This is not an
§ Despair 6  excuse, it really is not enough. Professors always ask where | did not focus on.
u | let it be, my grades are already low anyway (Kg31).
2 Exam-focused 18 | have a habit of studying exam-focused. That is why | always postpone
2 study habits studying by telling myself there is time until the exam week (Kg103).
g ':rT Not having a | could not do my homework regularly when | was a kid either. | think | do not
8 &£ regular study 16 have regular study habit (Kx213).
S @ habit
E % As the professor talks, | get bored, because | do not understand... | wondered
3 I if the problem was the professor, but everybody understands. The problem is
§ ‘_C" Inability to me, | cannot take steps according to the notes of that music at the rhythm
3 g understand 10  education and dance class. If someone asked me "What is 8-4 or 4-4 song?", |
é & lectures would say it is my nightmare. | do not understand, maybe | do not have a
£ sense of rhythm. As | do not understand, | do not study as | need to, | keep
“f'_, postponing (Kx181).
—2 g = Normally, | used to be able to study at night effectively, but now | cannot
§ PN Study hours study at nights. Because my friends at the dorm want to sleep at night, they
S > “f confusion 17 turn off the light. As | do not want to make them uncomfortable, | cannot
‘g % S study regularly. Since | do not know when | can study effectively except at
e © g night, | keep postponing (Kg178).
a & . | cannot use time effectively. Weeks pass by before | understand what is
% é |.nab|l|ty to.use 11 happening, and the next thing | know the midterm-finals week has arrived
s time effectively
>4 (Ke14).
Necessity to | attend school during the day and | go to work in the evening. | can barely
work at a side 12 study for the exams. Not everyone is born lucky. That's why | always do the
job assignments at the last minute (Kg99).

My biggest dream is to open a gym. | do not want to be stationed at different
cities and receive little salary, so | postpone studying. My goal is not to
become a civil servant and work for little money. | have my goals and my
study method accordingly (Ke120).

Not wishing to
perform one's 4
profession

Economic reasons
(f=16)

f=frekans

Information regarding the category, code, frequency, and participants' comments of the self-induced academic

procrastination reasons (f=171) of physical education teacher candidates theme are given in Table 2. Under the
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self-induced academic procrastination reasons theme (f=171) are emotional reasons (f=83), personal reasons
(f=44), reasons related to time management (f=28), and economic reasons (f=16) categories. Emotional reasons
category consists of forgetting (f=23), self-confidence (f=20), laziness (f=19), tiredness (f=15) and despair (f=6)
codes. Personal reasons category consists of exam-focused study habits (f=18), not having a regular study habit
(f=16) and inability to understand lectures (f=10) codes. Reasons related to time management category consists
of study hours confusion (f=17) and inability to use time effectively (f=11) codes. Economic reasons category

consists of necessity to work at a side job (f=12) and not wishing to perform one's profession (f=4) codes.

Table 3. Academic Procrastination Reasons Due to Educational Elements

Theme Category Codes f Participants' comments

There is huge distance between us and the professor in the class.
27 Their cold face prevents me from warming up to the class and even
study for the class. | procrastinate when | feel reluctant (Kx75).

Cold attitude of the
teaching staff

Class not being made The professor talks all the time, like a lullaby. Then that class is not
interesting efficient for me and | cannot study on time (Kg204).

For instance, when | go to the professor to tell them | do not

o understand a subject, they are not interested. You cannot visit
w Disinterest of the 13 professors' offices whenever you want. This disinterest has
teaching staff discouraged me. Procrastinating the responsibilities of the class
aside, | do not even ask questions when | do not understand
anymore (Kg13).

If we were not assigned such difficult and tedious assignments, |
would not procrastinate. | would do them right away and turn them
9 in. The whole class gathered and tried to do them together, we still
struggled. We completed it with the help of another professor at the
last minute (Kg20).

Being assigned difficult
assignments

Reasons due to teaching staff (f:

Teaching staff's The professor comes and talks about the same things each class,
incompetence on the 8 even he/she does not know the subjects. There is no need to do the
subject assignment right away (Kg251).

Frankly, | am also to be blamed but the school does not provide
guidance at all. For instance, there is no single professor telling us
8 how to regularly study for the civil servants examination. | do not
care at the moment as there is still time. | will prepare at the last
minute (Kg113).

Lack of guidance from
the teaching staff

Similar to any stage of my education, | do not believe | am assessed
and graded correctly at the university level either. This has always
demotivated me and it still does. After listening to my cousin's
experiences at a school in Canada, | procrastinate (Kg2).

Not performing correct
assessment and 15
evaluation

Academic procrastination reasons due to educational elements (f=109)

Subjects that require 13 Theoretical classes are easier to study for a week before the exam
memorization since they are based on memorization (K¢59).

The subjects discussed in classes are not a sub-set of that class. |
think the subject we discussed at the special education class did not
6 fit that class. Many classes pass by idly and all of them have no
learning outcomes. Am | going to study for an idle class or am | going
to procrastinate? (K¢43)

Discrepancy between
the content of the
course and learning
outcomes

Reasons due to educational
process (f=34)

f=frekans

Information regarding the category, code, frequency, and participants' comments of the academic
procrastination reasons due to educational elements (f=109) theme are given in Table 3. According to the
table, this theme consists of reasons due to teaching staff (f=75) and reasons due to educational process (f=34).
Under the category of reasons due to teaching staff, there are cold attitude of the teaching staff (f=27), class

not being made interesting (f=19), disinterest of the teaching staff (f=13), being assigned difficult assignments
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(f=9), teaching staff's incompetence on the subject (f=8), and lack of guidance from the teaching staff (f=8)
codes. Whereas under the category of reasons due to educational process, there are not performing correct
assessment and evaluation (f=15), subjects that require memorization (f=13), and discrepancy between the

content of the course and learning outcomes (f=6) codes.

Table 4. Academic Procrastination Reasons Due to Environmental Elements

Theme Category Codes f Participants' comments

It is more attractive to go and have fun with my friends, walking
Having fun with friends around, doing sports. | may be mixing up my priorities. So
being more attractive unfortunately that is why | cannot study regularly, and
procrastinate (Kg79).

30)

My housemates want to play computer games even during the

Housemates/Roommates exam week. Even if | do not want to, it sounds attractive, | join

not encouraging studying them and postpone studying, thinking | can always do it later.
That is why | have four failed courses (Kg137).

My housemate is my cousin and he/she works at a bank.
Because | hang out with him/her, | sometimes postpone my
assignments and classes (Kg6).

Having housemates who are
not students

If they saw me with a book, they would mock me and call me a
Peer pressure 3 nerd. And because | do not want to be an outcast, | do not care
about classes anymore (K58).

Reasons due to friends (f:

My friends in higher classes also tell me it would be enough if |
Friend influence 3 only study during the exam week. | tried it and it makes sense...
(Ke118).

My family members are farmers. They are at the farm, day and

night. There is no role model to show me how to study regularly.

When | was little, my folks would come home late as they would

Not having a guiding figure work intensively, they would not have time for me, maybe that
in the family is why they could not support me in gaining the habit of studying
regularly, and they never guided me. And now | do not have the
habit. Nobody even asks about my grades. What would change if

| never attended classes or procrastinated (Kg310)?

~N

=13)

My parents always tell me to repeat the lectures after arriving
Resistance to supervision 3 home. | have grown up now and | am bored of these words. As
they keep saying this, | cannot help but procrastinate (Kx47).

They have always told me | would rest after getting into college,
and | studied for years. And now they get involved in my classes,
assignments, gym hours, moving out of my parent's house...
Lack of empathy 3 They never ask my opinion but they keep meddling. | want to be
relaxed now. | want to be understood. They do not leave any
desire to study in me. One day | will finish school anyhow
(Ke225).

Academic procrastination reasons due to environmental elements (f=43)

Familial reasons (f:

f=frekans

Information regarding the category, code, frequency, and participants' comments of reasons due to friends
(f=30) and familial reasons (f=13) under academic procrastination reasons due to environmental factors (f=43)
theme are given in Table 4. Having fun with friends being more attractive (f=14), roommates not encouraging
studying (f=6), having housemates who are not students (f=4), peer pressure (f=3), and friend influence (f=3)
codes are under the reasons due to friends category. Whereas under the familial reasons (f=13) category, there
are not having a guiding figure in the family (f=7), resistance to supervision (f=3), and lack of empathy (f=3)

codes.
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Analysis of quantitative findings;

Table 5. T Test Results for Independent Examples

Gender N X sd t p
Procrastination Fiﬂn;?;e ;i; 2‘51(5)2 2?: -.834 40
Effective use of time F'(i/lrgze :i; ;ggi 222 -3.912 .00*
APS total score F:Argfge ;‘1‘; g;;; i;gg -2.257 .00*

p<.05

T test results for independent examples in which procrastination, effective use of time, and APS total score
levels of physical education teacher candidates examined according to gender are given at Table 5. According
to the results of the analysis, effective use of time score average of males (X=20.9115.69) was determined to be
significantly higher than females' (X=19.02+6.58) score average (t=-3.912; p<.05). Also, APS total mean score of
males (X=59.32+12.59) was determined to be significantly higher than females' mean score (x=57.12+11.39)

(t=-2.257; p<.00).

Table 6. One-Way Analysis of Variance (ANOVA) Results

pgpa Group N X F(2,661) p Difference

Procrastination Low I 203 38.48

Average a 289 34.72 48.684 .00* I*<a<h
High h 172 31.12
Low | 203 22.91

Effective use of time Ave'rage a 289 20.09 36.354 .00* I*<a<h
High h 172 17.47
Low | 203 65.16

APS total score Average a 289 57.99 54.061 .00* I*<a<h
High h 172 52.26

p<.05, pgpa: perceived grade point average

One-way analysis of variance results (ANOVA) of procrastination, effective use of time, and APS total scores
according to perceived grade point average are given in Table 6. Source of significant difference is indicated
with *. As a result of the analysis performed, according to perceived grade point average, procrastination
displayed at the level of (F(2661)-48.684; p<.05) significant difference, effective use of time displayed at the
level of (F661)=36.354; p<.05) significant difference, and APS total score displayed at the level of
(F2.661)=54.061; p<.05) significant difference. Accordingly, those who perceived their grade point average as low
had significantly lower score levels of procrastination, effective use of time and APS total scores than those

who perceived their grade point average as average and high.

CONCLUSION and DISCUSSION

In this study, which aimed to reveal academic procrastination causes and levels of physical education teacher

candidates, quantitative and qualitative research models were used. It is expected forphysical education
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teacher candidates, who will be delivering physical education classes that are invaluable in improving
individuals' cognitive, affective, behavioral, and psychological characteristics, to be role models in academic
matters, as well. Along with examining the reasons why physical education teacher candidates did not perform
their academic responsibilities, and postponed their tasks and studying, this study examined the participants'

academic procrastination levels in relation to their gender and grade point average.

At the qualitative step of the study, academic procrastination reasons of physical education teacher candidates
were examined in three themes. Having the highest frequency, the first theme is the participants' self-induced
academic procrastination causes. In this theme, the participants' statements on their academic procrastination
reasons focused on reasons that stemmed from the participants themselves. Under the self-induced academic
procrastination reasons are emotional reasons, personal reasons, reasons related to time management, and
economic reasons categories. In his/her study, Ucar (2020) also underlined self-induced reasons among the
participants' academic procrastination reasons. Having the highest frequency among self-induced reasons,
emotional reasons category contains the codes forgetting, self-confidence, laziness, tiredness, and despair.
Accordingly, it can be inferred that physical education teacher candidates based their academic procrastination
reasons on their emotions, and also based their inability to perform their academic responsibilities on
emotions such as forgetting, being tired of studying-not wanting to study, and learned helplessness. Although it
is thought that participants indicated their emotions as causes for their procrastination, these emotions may be
thought to have developed after the procrastination behavior, as well. Similarly, Cakici (2003) emphasized that
as much as emotions impact procrastination behavior, procrastination behavior also influences emotions.
Cakici also stated that the contrast between procrastination and responsibilities brings inconsistencies, anxiety,
and anger. Similar to our study in which participants emphasized procrastinating their academic responsibilities
without knowing how, Senecal at al. (2003) defined academic procrastination as the state of "postponing to
begin or complete academic tasks to a later date with non-logical reasons". In parallel to our study's laziness
and tiredness code, Steel (2007) expressed that when intense effort needs to be performed for unwanted
tasks, the individual performs procrastination behavior more. On the other hand, Hannok (2011), in parallel to
our study's despair code, indicated that individuals who think they will not be able to complete the academic
task, who see themselves as incompetent and unsuccessful at that subject perform academic procrastination
more. Uzun Ozer (2005) also stressed that academic procrastination is caused by emotional causes such as
laziness. Rothblum at al. (1986) expressed that academic procrastination is not only behavioral and cognitive,
but also has emotional causes. Personal reasons category consists of exam-focused study habits, not having a
regular study habit, and inability to understand lectures codes. According to this category, physical education
teacher candidates tied their academic procrastination reasons to not having the habit to review their classes
every day, only studying during the exam weeks and memorizing, and having problems understanding the
classes. On the other hand, it can be stated that participants procrastinated as a response to not understanding
the class despite trying hard and not having gained the principle of studying regularly since childhood.

Participants may also be avoiding to take responsibility. Tuckman and Sexton (1989) argued that the tendency
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to procrastinate is a self-induced situation. Bulut (2015) and Celikkaleli and Akbay (2013) demonstrated that
academic procrastination behavior had a negative correlation with taking responsibility. Ferrari and Scher
(2000) with Yesil and Sahan (2012) reported that the habit of studying regularly showed a negative correlation
with academic procrastination, and the habit of studying regularly decreased academic procrastination
behavior. McCrae and Costa (1999) also stated that studying regularly is a quality gained at childhood,
improves later in life, and matures in adulthood and becomes stagnant in individuals who have not gone
through a cognitive trauma. Reasons related to time management category consists of study hours confusion
and inability to use time effectively codes. According to this sub-category, physical education teacher
candidates may be thought to have displayed academic procrastination because they had problems using time
correctly and effectively. Aydin and Kogak (2016) showed that time management skills are related to academic
procrastination and those who are unable to manage their time well have more tendency towards academic
procrastination. Bulut (2015) stated that, as a result of poor time management, those not being able to
determine how much time to spend on which activity and when tend to perform academic procrastination.
Balkis at al. (2006) also argued that poor time management causes individuals to show more tendency to
academic procrastination behavior and is one of the major causes of academic procrastination. Kagan (2009)
determined that using time well is a precursor of academic procrastination, and poor time management
increases academic procrastination. Economic reasons category consists of necessity to work at a side job and
not wishing to perform one's profession codes. This suggests that physical education teacher candidates did
not have enough material means to maintain their lives and were unable to perform their academic
responsibilities because of the job they needed to have in order to make financial gain. The participants' plans
to do other professions because of their belief that physical education teaching will not earn them enough

money also cause them to engage in academic procrastination .

The theme with the second highest frequency explaining the academic procrastination reasons of physical
education teacher candidates is academic procrastination reasons due to educational elements. This theme
consists of reasons due to teaching staff and reasons due to educational process categories. It can be said that
physical education teacher candidates experienced a loss of motivation due to their complaints and discomfort
over the educational process and engaged in academic procrastination. The category of reasons due to
teaching staff consists of cold attitude of the teaching staff, class not being made interesting, disinterest of the
teaching staff, being assigned difficult assignments, teaching staff's incompetence on the subject, and lack of
guidance from the teaching staff codes. Thus, the participants are thought to have experienced troubles due to
the attitude and behavior of the teaching staff and displayed a tendency to procrastinate instead of completing
their academic responsibilities on time. Ferrari and Scher (2000) stated that students procrastinate situations,
people, and tasks that cause distress more than situations, people, and tasks that do not. Ozer and Altun (2011)
stated that follow-up programs carried out by the teaching staff in which they will give responsibilities to
students and track to which degree the students will carry them out through consultations with psychological

counseling and guidance services will be effective for the repeated academic procrastination behavior. In this
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context, as can be seen from this study's findings, the teaching staff being indifferent to students' academic
procrastination behavior or their having low awareness, and not showing affinity to students may reinforce or
increase procrastination. Similar to our study's findings, Ucar's (2020) study revealed that students "have a
greater tendency to procrastinate with regards to the tasks of the class in situations where the teaching staff is
not motivated, does not make the class interesting and closed-off to communication". On the other hand, it
can be thought that the participating physical education teacher candidates relieved their conscience by
putting the blame on the teaching staff for their procrastination behavior. In fact, Kaplan at al. (2002)
determined in their study that students blamed their teachers for their negative performances. The category of
reasons due to educational process consists of not performing correct assessment and evaluation, subjects that
require memorization, and discrepancy between the content of the course and learning outcomes codes. In
this category, it can be inferred that the teacher candidates complained about the elements of educational
process and engaged in academic procrastination because they believed that correct assessment and
evaluation was not performed. Moreover teacher candidates, engaged in academic procrastination declared
that there were subjects that required memorization and harder to make tangible, and the learning outcomes
were unrelated to the lectures. Onwuegbuzie (2004) indicated that the unattractiveness perceived by the
individual is the determinant of academic procrastination and takes place among the reasons of academic
procrastination. Ugar (2020), in the study conducted with students aged 13-21, determined that students
mentioned the structure of the class among reasons why they were engaging in academic procrastination. In
this context, the students had remarked that for a class to require memorization, having practice components,

and its intensity impact academic procrastination.

In the other qualitative finding of the study, behavior to procrastinate academic tasks and responsibilities was
explained with the academic procrastination reasons due to environmental factors theme by physical
education teacher candidates. This theme consists of reasons due to friends and familial reasons. Accordingly,
it was determined that teacher candidates engaged in academic procrastination because they were negatively
affected by environmental elements such as family and friends. Having fun with friends being more attractive,
roommates not encouraging studying, having housemates who are not students, peer pressure, and friend
influence codes are under the reasons due to friends category. It can be inferred that the participants preferred
spending time with their friends over studying on time, they were influenced easily by external factors, their
housemates had impact on their academic procrastination, and that friend mobbing pushed the individual
towards the tendency to engage in academic procrastination. According to Senecal at al. (1995), "an individual
who is engaged in academic procrastination chooses to be occupied with activities he/she likes better over
doing the work that needs to be completed". Ugar (2020) mentioned in the study conducted with students
aged 13-21 years that existence of friends was among reasons of academic procrastination. Accordingly, our
study revealed that the participants having friends who engaged in academic procrastination was among the
reasons of academic procrastination. The familial reasons category consists of not having a guiding figure in the

family, resistance to supervision, and lack of empathy codes. It can be thought that physical education teacher
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candidates experienced lack of motivation in performing their academic duties and responsibilities due to their
families, that the family members acted as authority without building effective communication, and that this
caused the participants to become unwilling to study or complete their assignments on time. On the other
hand, it can also be thought that families aimed to contribute to the participants' success by putting pressure
because they noticed the participants' academic procrastination behavior. Uzun Ozer (2005) pointed out to
resistance against the idea of being controlled as one of the reasons why individuals develop procrastination
behavior. Similar to the findings of this study, Bulut (2015) determined that low academic success due to
academic procrastination impact familial relationships and causes criticism of and pressure from the family to
increase. As opposed to the findings of this study, Frost et al. (1990) found that the perception of family
criticism and family expectation decreased procrastination behavior. On the other hand, Sarioglu (2011)
indicated that family expectation did not impact academic procrastination tendency. In their study, Ozer and
Altun (2011) underlined that families can guide their children correctly with the support they will receive from

psychological counseling and guidance services before academic procrastination behavior becomes permanent.

At the quantitative step of the study, procrastination, effective use of time, and APS total scores of the
participants were determined as medium level. Thus, it can be stated that physical education teacher
candidates neglected their academic duties and responsibilities such as completing assignments on time and
reviewing the lectures regularly at the medium level, and at the same time, they now and then completed their
academic duties and assignments on time. The underlying reason of this may be that the physical education
teacher candidates did not forget the responsibilities of being a student such as attendance, studying regularly,
and graduating and participating in life on time. In parallel with the results of this study, Balkis and Duru (2009)
reported that the academic procrastination behavior in Turkey was at medium level. Similarly, Uzun Ozer at al.

(2009) stated that the academic procrastination level in Turkey was 50%.

In this study, procrastination, effective use of time, and APS total scores were examined according to gender.
Accordingly, male physical education teacher candidates' effective use of time and APS total score averages
were observed to be significantly higher than female's averages. Thus, male physical education teacher
candidates' tendency to complete academic duties and responsibilities on time and regularly can be said to be
lower compared to women. Reasons for this may be that male physical education teacher candidates take less
responsibility compared to women and unable to find sufficient time due to holding positions as trainers at
various clubs and gyms. Jackson (2002) suggested that men perceived responsibilities such as doing
assignments as feminine, thus engaged in academic procrastination more in order to appear masculine and
manly. In parallel with the findings of this research, Bulut's (2015) study on college students determined that
male students' academic procrastination scores were significantly higher than females'. In his/her study on
college students, Kandemir (2014) also found that men had higher academic procrastination levels compared
to women and that the result showed significant difference. Sarioglu (2011) determined that male teacher
candidates had significantly higher academic procrastination levels compared to female candidates. Cakici

(2003) also found that male high school and college students had significantly higher academic procrastination
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levels compared to women. Akkaya (2007) indicated that men had significantly higher levels of academic

procrastination levels compared to women.

Regarding another finding of the quantitative study, procrastination, effective use of time, and APS total scores
of physical education teacher candidates were examined according to their perceived grade point average. It
was found that teacher candidates who perceived their grade point average as low had significantly higher
procrastination, effective use of time, and APS total scores than those who perceived their grade point average
as high. Thus, perceived grade point average can be thought to have an impact on academic procrastination
levels. Also, teacher candidates who perceived their grades as low can be thought to have a harder time
completing their academic duties and responsibilities, are unmotivated, or being disinterested. On the other
hand, academic procrastination behavior is thought to impact academic success negatively, and decreasing
success triggers procrastination behavior. In parallel with the findings of this research, Bulut's (2015) study on
college students determined a negative correlation between academic success and academic procrastination
behavior. Demirtas and Ozer (2007) indicated that academic success was related to good time management.
Our study's finding that those who had high grade point average had lower levels of academic procrastination
support their finding. The results of Cakici's (2003) study showed that those with low academic success had
high academic procrastination levels. Cetin's (2009) study on teacher candidates determined that those with
high academic success levels displayed less academic procrastination behavior than those with medium and
low academic success levels. Hannok (2011) emphasized that there was a negative correlation between
academic success and academic procrastination behavior. In this context, the literature and the findings of this

study support each other.

The study determined that reasons for leaving academic duties and responsibilities to the last minute stemmed
from factors related to individuals themselves, educational elements, and the environment. The participants
talked about emotional, personal, time management related and economic reasons in considering themselves
responsible in academic procrastination; they talked about the teaching staff and educational process in
considering educational elements responsible; and they mentioned friends and family in considering
environmental factors responsible. In the study, it was determined that the procrastination, effective use of
time, and APS total scores of participants were determined as medium level. Male physical education teacher
candidates' effective use of time and APS total score averages were observed to be higher than female's
averages. Also, it was found that teacher candidates who perceived their grade point average as low had higher
procrastination, effective use of time, and APS total scores than those who perceived their grade point average

as high.

RECOMMENDATIONS

Beyond the mixed method used in the study, it is suggested that future research should analyze students'
academic procrastination behavior using longitudinal research, examine its relationship with chronic

procrastination, and study the academic procrastination levels and causes through various stages of primary
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education and beyond along with the support of psychological guidance or counseling services. Thus, the
reason why students need academic procrastination can be determined, and future generations can be
prevented from experiencing academic procrastination problem. It is also suggested that students' self-induced
and teaching staff related academic procrastination reasons should be studied thorough the perspective of the

teaching staff in a qualitative study and overlapping points in the literature should be determined.
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AKADEMIK GOREV VE SORUMLULUKLARI SON ANA BIRAKMA NEDENLERI iLE
AKADEMIK ERTELEME DUZEYi: BEDEN EGIiTiMi OGRETMENiI ADAYLARI ORNEGI

0z

Arastirmada beden egitimi 6gretmeni adaylarinin akademik erteleme nedenleri ile akademik
erteleme dizeyinin ortaya konmasi amacglanmistir. Arastirmada karma model kullanilmistir.
Arastirmanin nicel basamagina 664 06grenci, nitel basamagina ise 307 0Ogrenci katilmistir.
Arastirmada nitel veri toplama araci olarak yari yapilandiriimis gériisme formu ve nicel veri
toplama araci olarak Akademik Erteleme Olgegi (APS) kullanilmistir. Ayrica katiimcilarin bilgilerini
elde etmek icin kisisel bilgi formu olusturulmustur. Nitel verilerin analizinde akademik erteleme
nedenleri sorulmus ve verilen cevaplar icerik analizine tabi tutulmustur. Normal dagihm gosteren
nicel verilerin analizinde, t-testi, ANOVA, Post-Hoc test istatistikleri (Tukey HSD) kullaniimistir.
Arastirmada akademik goérev ve sorumluluklarini son ana birakma nedenlerinin kendinden
kaynakli, egitim ogelerinden kaynakli ve cevresel faktorlerden kaynakli oldugu tespit edilmistir.
Arastirmada katilimcilarin erteleme, zamani etkin kullanma ve AEO toplam puaninin orta diizeyde
oldugu; erkek 6grencilerin zamani etkin kullanma ve AEQ toplam puanin, kadinlarin puan
ortalamasindan yuksek oldugu; akademik not ortalamasini disuk algilayanlarin, akademik not
ortalamasini orta ve yiiksek algilayanlardan erteleme, zamani etkin kullanma ve AEQ toplam
puaninin yliksek oldugu saptanmistir. Arastirma sonucunda katilimcilarin okulda verilen 6devleri
bazen sona biraktigl ve bununla birlikte yine akademik gérev ve sorumluluklarini bazen dazenli
olarak yerine getirdigi sdylenebilir.

Anahtar kelimeler: Akademik erteleme, beden egitimi, beden egitimi 6gretmeni, akademik gérev
ve sorumluluk
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GiRiS

Ogrencilerin, Universiteyi kazanmak istemesindeki en 6nemli nedenin, gelecekte yapmak istedigi meslegin
kapisini aralamak oldugu siiphesizdir. Universiteyi kazandiktan sonra her bir 6grencinin iizerine aldigi en biiyiik
sorumluluk akademik 6dev ve gorevlerini yerine getirmektir. Clinkl akademik gorev ve sorumluluklarin diizenli
sekilde yapilmasi, akademik basariyi ve akabinde meslege atilmayi getirirken sinif tekrari riskinden uzaklastirir.
Bazen 6grencilerin bu 6dev, sorumluluk ve gorevleri aksattigi, son dakikaya biraktigi yani akademik erteleme
yaptigi gorilebilir. Akademik erteleme 6grencilerin gérev ve sorumluluklarini yerine getirmekte isteksizlik
yasamaslyla baslayan, édevleri son dakikaya birakma, diizenli calismama, zaman kontroll yapamama, tikenmis
veya yorulmus hissetme, zamaninda derse hazirlanmama gibi bilissel, duygusal ve davranissal nedenlerden

kaynaklanabilmektedir.

Akademik erteleme, akademik 6dev ve sorumluluklara baslamayi geciktirme veya 6devleri tamamlamakta farkli
nedenlerde gelecekteki zamana birakma (Senecal ve ark., 2003), yasanan motivasyon eksikligi problemidir
(Lekich, 2006). Akademik erteleme, “okullarda Ogrencilerin sinavlara hazirlanma, 6dev ya da projeleri
zamaninda teslim etme ve derse hazirlanma gibi konularda yasamis olduklarn” durum olarak tanimlanmaktadir
(Kagan, 2010). Bireyin igsel bir huzursuzluk hissedene dek 6devleri aksatmasi (Hess ve ark., 2000), 6nemli olan
akademik goérevin daha Onemsiz islerin ardina birakilmasi (Ferrari ve Patel, 2004), hosnut olunmayan
sorumluluktan kaginilmasi (Blunt ve Pychyl, 2000) akademik erteleme tanimlari arasinda yer almaktadir.
Sokolowska (2009) tarafindan akademik erteleme davranisinin %77,4’e ulastigi; Uzun Ozer ve arkadaslari (2009)
tarafindan da Tirkiye'deki Universite 6grencilerinin yaklasik % 50 oraninda akademik erteleme yaptig
belirtiimektedir. Johnson ve Bloom (1995) akademik erteleme nedenlerini, bireyin bilissel, duyussal ve
davranissal sorunlarina sahip bir kisilik 6zelligine sahip olmasina baglamistir. Vestervelt (2000) ise akademik

erteleme nedeninin bir kesinlikle kisilik 6zelligine baglanmasinin dogru olamayacagini disinmektedir.

Literatirde akademik erteleme nedenleri incelendiginde, akademik erteleme davranisinin tanimindaki
cesitlilige benzer bir gesitlilik s6z konusudur. Farkh kuramlar akademik erteleme nedenlerine farkh ¢erceveden
yaklasim gostermistir. Bu baglamda, Davranis¢i kuramina gére akademik erteleme nedeni, bireye kisa bir
sureligine keyif veren davranistir (Lamba, 1999). Eysenk’in hiyerarsik kisilik kurama gore akademik erteleme
nedeni alt dizey kisilige sahip olanlarin, Ust diizey kisilige sahip olanlardan etkilenmesidir (Smith, 1988).
Psikoanalitik kurama goére akademik erteleme nedeninin kdkeninde kaygi yer almaktadir. Kaygidan kaginmak
adina bireyler akademik erteleme yapmaktadir (Ferrari ve ark., 1995). Ozelik (Trait) kuraminda bunun
nedeninin birden fazla davranisi ayni anda gergeklestirebilen kisiligin farkh 6zelliklerinden kaynaklandigini ileri
sirmektedir (McCrae ve Costa, 1999). Maslow'un ihtiyaclar Hiyerarsisi Kuraminda akademik erteleme
nedeninin alt dizeyde bulunan ihtiyaclarin elde edilmesi amaciyla (st diizey ihtiyaglari baska zamana
otelemekten kaynaklanmaktadir (Saddler ve Sacks, 1993). Bilissel Davranisgi kuram akademik erteleme

nedenini, bireylerin mantik disi davranislarina ve mantik disi inanglarina dayandirmaktadir (Ellis ve Knaus,
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1977). Akilci Duygusal Davranisgl Kurama gore akademik erteleme nedeni “akla yatkin olmayan inanislarin

davranisa donistirilmesidir” (Sriois ve Tosti, 2012).

Akademik erteleme davranisinin 6zyeterlilik, akademik basari (Steel, 2007), umut (Alexander ve Onwuegbuzie,
2007), digsal denetim odagi, mikemmeliyetgilik (Deniz ve ark., 2009), yeterlilik algisi (Tuckman, 1991),
motivasyon (Kandemir ve ark., 2017), sorumluluk (Balkis ve Duru, 2009) ile negatif yonde bir iliski gosterdigi
literatirde yer almaktadir. Bununla birlikte akademik erteleme davranisinin icten kaytarma, basarisiz olmaktan
korkma (van Eerde, 2003), davranislardan siphe etme (Bulut, 2015), performanstan kaginma, tembellik,
kontrole karsi olma, akademik &z yeterlilik (Ozer ve Altun, 2011) ile pozitif yénde anlaml iliski gosterdigi
bilinmektedir. Egitim kademelerinin hepsinde karsilasilan akademik erteleme davranisi igin Dewitte ve
Schouwenburg (2002) “akademik erteleme davranisinin daha ¢ok Universite 6grencileri arasinda goruldigini”
belirtmektedir. Bu baglamda liniversite gibi biyik kuruluslar tarafindan, psikolojik danismanlar ve egitimciler,
egitimin amacina ulagmasi icin daha aktif sekilde gérevlendirilirse, 6grenciler akademik gérev ve sorumluluklari

erteleme problemiyle kolayca bas etme becerisi kazanabilir.

Gelecegin 6gretmen adaylari olan bireylerin akademik basarilarinin 6niinde engel teskil eden akademik
erteleme duzeyinin ve akademik erteleme nedenlerinin incelenmesi, bu sorunun ortaya konulmasina ve
ertelemenin 6nlenmesine fayda saglayabilir. Ayni zamanda beden egitimi 6gretmen adaylarinin akademik
erteleme sorununu yasadigini fark etmesi ile, yasadigi psikolojik durumu algilamasi kolaylasir ve bu durumu
¢6zmek amaciyla psikolojik bir danismana basvurma istegi gelistirebilir. Bu bakimdan egitim 6gretimin amacina
ulagsmasinda, akiciliginin saglanmasinda akademik erteleme egilimi gdsteren Universite 6grencilerinin akademik
gorev ve sorumluluklari zamaninda yerine getirmeme nedenlerinin ve akademik erteleme diizeyinin ortaya
¢ikarilmasi 6nem arz etmektedir. Arastirmanin amaci, beden egitimi 6gretmeni adaylarinin akademik gorev ve

sorumluluklarini son ana birakma nedenlerini ve akademik erteleme diizeyini arastirmaktir.

YONTEM

Arastirmanin bu boliimiinde arastirmada izlenen yontem, arastirma modeli, ¢alisma grubu, veri toplama
araclari ve verilerin analizine iliskin bilgiler yer almaktadir. Calisma 6ncesi Atatiirk Universitesi Etik Kurulu'ndan

izin alinmistir (No: E-70400699-000-2200059420).

Arastirmanin Modeli

Arastirma nitel ve nicel arastirma yontemlerinin birlikte kullanildigi karma (mixed) modelde tasarlanmistir. Nicel
modelde tarama yonteminden yararlanilmistir. Tarama modeli varolan durumu ortaya koyan arastirma
modelidir (Karasar, 2012). Greene (2007) karma (mixed) modeli “gérmenin birden fazla yolu” olarak
tanimlamaktadir. Creswell ve Clark (2015) ise “toplumsal diinyayi algilamanin gesitli yollari ve bir seye verilen
degerin nedenleri hakkindaki farkl bakis agilari Gzerine bir diyaloga katilmayi aktif olarak davet eden” bir
yontem olarak ifade etmistir. Arastirmanin nitel basamaginda ise yari yapilandiriimis gorisme teknigi

kullanilmistir. Gortisme tekniginin tlrlerinden biri olan yari-yapilandirilmis gériisme teknigi, arastirmaciya
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esneklik saglamasi, yanit oraninin yiksek olmasi, katilimcilarin sézel olmayan davraniglarinin da gézlenmesi,
arastirmacinin ortam (zerinde kontrol sahibi olmasi, derinlemesine bilgi edinmeyi saglamasi gibi yararlara

sahiptir (Neuman, 2000).

Calisma Grubu

Bu arastirmanin nicel galisma grubunu Gazi Universitesi, Atatiirk Universitesi, Akdeniz Universitesi, Kirikkale
Universitesi ve Erciyes Universitesi Spor Bilimleri Fakiiltesi’nde beden egitimi ve spor 6gretmenligi bélimiinde
O0grenim goren 664 (347 erkek, 317 kiz) 6grenci, nitel basamagini ise 307 (114 erkek, 193 kadin) 6grenci
olusturmaktadir. Arastirmada etki blyukliginin tespiti icin "G. Power-3.1.9.2" analizi yapilmistir. Buna gore
¢alisma grubunun etki biylikligune ait gu¢ analizi .25 ve anlamlilik sinir1 .05 alindiginda, toplam 664 katilimcinin
etki giiciiniin % 98 oldugu tahmin edilmistir (Cohen, 2013). Arastirma icin Gazi Universitesi Etik Komisyon onayi

(Kod No: 2021 — 661) alinmistir.

Veri Toplama Araglari

Arastirmada nicel veri toplama araci olarak Akademik Erteleme Olgegi (AEQ), nitel veri toplama araci olarak yari
yapilandinimis goriisme formu ve katilimcilarin cinsiyet, algilanan genel akademik not ortalamasi bilgilerinin
elde edilmesi amaciyla hazirlanan kisisel bilgi formu kullanilmistir. Verilerin bir kismi Google Formlar araciligiyla,

bir kismi ise ylz ylize doldurtulmustur.

Nitel Veri Toplama Araci: Arastirmanin amacina yonelik olarak, arastirmaci tarafindan yari yapilandiriimis
gorisme formu hazirlanmis, hazirlanan formun gegerliligi icin G¢ alan uzmaninin gorisiine basvurulmustur.
Uzmanlardan gelen 6neriler dogrultusunda, gériisme formuna son hali katilimcilara sunulmustur. Katilimcilara
acik uglu soru formunu doldurmak zorunda olmadiklarina iliskin bilgi 6lcek maddelerinin altinda, agik uglu
sorunun Ustiinde acgiklanmistir. Ayrica katihmcilara agik uglu soruya katilimlarinin ¢ok degerli oldugu da
belirtilmistir. Bu baglamda katilimcilara su agik uclu soru yoneltilmistir: “Ders calisma, 6dev hazirlama gibi
akademik sorumluluklarinizi zamanindan yapmadiginiz, daha sonraki zamana veya son ana dek ertelediginiz
oluyor mu? Eger cevabiniz evet ise; ders ¢alisma, d6dev hazirlama gibi akademik sorumluluklarinizi neden

ertelediginizi agiklar misiniz?”

Akademik Erteleme Olcedi (AEO): Cakici (2003) tarafindan Akademik Erteleme Olgegi, 6grencilerin ders ¢alisma,
sinavlara hazirlanma, proje hazirlama gibi akademik alanlardaki erteleme diizeylerini belirlemek amaciyla
gelistirilmistir. Olgek akademik alanda bireylerin yapmakla sorumlu olduklari gérevleri iceren 12’si olumsuz, 7’si
olumlu olmak lzere toplam 19 ifadeden olusmaktadir. Besli likert tipinde gelistirilen 6l¢cekten alinabilecek en
yiiksek puan 95, en diisiik puan 19’dur. Olgekten alinan yiiksek puan, égrencilerin akademik erteleme davranisi

sergiledigini gostermektedir (Cakici, 2003).
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Tablo 1. AEQ Cronbach Alfa Katsayisi ve Betimsel istatistikler

Alt boyutlar o Maddeler X#ss
Erteleme .70 12 34.85+7.24
Zamani Etkin Kullanma 77 7 35.00+20.21
AEO Toplam 81 19 58.50£12.20

AEQ’niin erteleme faktérii Cronbach Alfa katsayisi .70, zamani etkin kullanma Cronbach alfa katsayisi .77,
Olgegin toplam puaninin Cronbach Alpha glivenirlik katsayisi .81 olarak hesaplanmistir. Cronbach Alpha
katsayisina gore Olgegin givenilir oldugu soylenebilir (Bliyukoztiirk, 2014). Katiimcilarin erteleme (34.85+
7.24), zamani etkin kullanma (35.00+20.21) ve AEQ Toplam puaninin (58.50+12.20) orta diizeyde oldugu

soylenebilir.

Buna ek olarak olgcegin ¢alisma grubuna uygunlugunun tespit edilmesi amaciyla 6lgegin yapisi Dogrulayici
Faktor Analizi (DFA) ile sinanmistir. Bu analiz sonucunda elde edilen uyum indeksleri x2/sd=2.41, RMSEA=.08,
PGFI=.86, GFI=.95, AGFI=.88, CFI=.97, IFI=.99, NFI=.94, PNFI=.89 seklindedir. Bu baglamda olcegin yapi

gecerliliginin, calisma grubuna uygunlugu kanitlanmistir.

Verilerin Analizi

Nicel verilerin analizinde, dncelikle normallik testi ve varyanslarin homojenligini test etmek igin Kolmogorov-
Smirnov Testi ile Levene Testi’'nden yararlanilmistir. +1 araliginda normal dagilim gdsteren verilere parametrik
testler uygulanmistir (Bliytkoztirk, 2014). Buna gore nicel verilerin analizinde, bagimsiz gruplar igin t testi ve
tek yonlu varyans analizi (ANOVA-Post Hoc) yapilmistir. Nitel verilerin analizinde, yari yapilandiriimis gériisme
formu kullanilarak elde edilen veriler 6ncelikle timevarim analizi i¢in hazir hale getirilmistir. Timevarim
analizine gore veriler kodlara, kategori ve temalara gore hazirlanmistir (Yildirim ve Simsek, 2006). Timevarim
analizi icin arastirmaci tarafindan veriler incelenerek anlamli bolimlere ayrilmis ve kodlanmistir. Kodlanan
veriler bir araya getirilerek analiz edilmis, kategori ve temalar saptanmistir. Elde edilen verilerin glivenilirligi icin
alan ve nitel arastirma bilgisine sahip dért uzmanin goristine basvurulmustur. Bu baglamda elde edilen tema,
kategori ve kodlar spor bilimleri fakiiltesinden ti¢, 6lcme degerlendirme alanindan bir uzmana sunulmus, her bir
tema, kategori ve kodu incelemesi ve uygun gormedikleri yeri isaretlemeleri istenmistir. Bu baglamda
arastirmacinin analizleri ve uzmanlarin isaretlemeleri karsilastirilmis, Miles ve Huberman’in (1994) formili

araciligiyla Goris Birligi/(Goris Ayriligr + Gorls Birligi)*100 arastirmanin givenirligi %92 olarak hesaplanmistir.

Nicel analize akademik erteleme 6lgegini dolduran, nitel analize agik uglu gérisme formunu dolduran beden
egitimi O0gretmeni adaylarinin verileri alinmistir. Nitel analizlerde arastirmaya katilan katihmcilar K1, K2,
K3,.....,K307 seklinde tanimlanmistir. Ayrica nitel arastirmaya katilan katihmcilarin cinsiyetleri icin bazi
diizenlemeler yapilmistir. Arastirmada kadin katilimcilar Kk seklinde, erkek katiimcilar ise Ke seklinde

gosterilmistir (Ornek: Besinci kadin katilimci Kk5, on yedinci erkek katilimci Ke17 seklinde gésterilmistir).
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BULGULAR

Arastirmanin bu bdliminde elde edilen nitel ve nicel bulgulara iliskin analiz ve analiz agiklamalari

bulunmaktadir.

Nitel bulgulara iliskin bulgular;

Tablo 2. Katilimcilarin Kendinden Kaynakli Akademik Erteleme Nedenleri

Tema Kategori Kodlar f Katilimci yorumlan
Nasil oluyor anlamiyorum ama odevi hazirlayayim derken zaman gegiyor ve
Unutma 23 oOdevi teslim edecegim glini unutuyorum. Sonra da erteledigim 6dev basima

dert oluyor (Kx27).

~ Uygulama derslerde zaten yetenekliyim, ezber konusunda da iyiyim. Belki de
S'f Ozgiiven 20 bana ¢ok kolay geliyor... Yaparim nasilsa diye salliyorum ilerideki bir zamana
g iste...(Ke293).
c Usenme 19 Hocanin verdigi 6devi yapma.!lylrr? diye aklima geldikge, kalkip kitabi agmaya
E: Gseniyorum (K48).
E r_cu Evdekilerden galig, okuldakilerden galig, antrenérden galis ctimleleri...
oW 3 Dogdugumdan beri ders galisiyorum ve biktim. Zaten Universiteyi kazanana
= ) Usanma 15 .. . . R
= > dek diizenli galistim yetmez mi? Cok yoruldum, kalem bile gérmek
% o istemiyorum bazen... Resmen siirantrene oldugumu hissediyorum (Kg66).
3 Ne kadar ¢alissam da olmuyor-olacagi da yok zaten. Bahane degil bu
g Umutsuzluk 6  gergekten olmuyor. Hocalar hep yogunlagmadigim yerden soruyor... Oluruna
E biraktim nasilsa notlarim dustik (Kg31).
%," Sinav odakli 18 Sinavlara odakli galisma aliskanligim var. O nedenle sinav haftasina daha gok
*5 'gr: ¢alisma aliskanligi var diye ders ¢alisma isimi stirekli erteliyorum (Kg103).
= JL Duzenli galisma Cocukken de 6devlerimi diizenli yapamazdim. Sanirim benim dizenli galisma
IS - . o
g o ahiskanhginin 16 aliskanligim yok (Kx213).
g 5 olmamasi
©
= g Hoca anlattikga igim sikiliyor, ¢linkii anlayamiyorum... Sorun hocada mi diye
© < Dersi disindim ama herkes anliyor... Sorun bende, mesela ritim egitimi ve dans
v
E Fy anlavamama 10  dersinde o mizikteki notaya gére adim atamiyorum. 8-4’liik- 4-4’liik sarki ne
c 3 ¥ deseler kabusum derim... Ritim duygum mu yok anlamadim... Anlamadikga
E da gerektigi gibi calismiyorum, erteleyip duruyorum (K¢181).
° 5 Normalde ben geceleri kaliteli ders ¢alisabilirdim ama simdi geceleri
% é E Ders calisma saati ¢alisamiyorum. Clinki geceleri yurtta arkafi@lar}_m uyumak istiyor, 1518
= S %8s Karmasas: 17 kapatiyorlar. Ben de onlari rahatsiz etmemek icin diizenli ders ¢alisamiyorum.
%’ % £ £9 ? Acikgasi gece disinda ne zaman kaliteli galisabilirim hig bilmedigim igin stirekli
E N2 3 erteliyorum (Kg178).
= . c
w £°8 E Zamani dizenli Zamanli iyi kullanamiyorum. Nasil oldu anlamadan haftalar gegiyor ve bir
7 R 11 L ) L
kullanamama bakiyorum ki vize-final haftasi gelmis bile (Kg14).
5 ] Glindiiz okula aksam da ise gidiyorum. Sinavlari bile zor bela ¢alisiyorum...
= Ekiste calisma 12  Herkes sansh dogmuyor. Bu yiizden ben hep son dakikada yaparim &devleri
3 zorunlulugu (Ke99)
[ ] E .
2
%‘ Jr Benim en biiylk hayalim spor salonu agmak. Atanip strekli farkli illerde
S - Meslegini icra 4 dolasmak ve az bi maas almak istemedigim igin erteliyorum ders galismayi.
) etmek istememe Hedefimde 647 memur olup az paraya ¢alismak yok. Ona gore hedefim ve
w

calisma seklim var (Kg120).

f=frekans

Tablo 2’de beden egitimi 6gretmen adaylarinin kendinden kaynakli akademik erteleme nedenlerinin (f=171)
incelendigi temada yer alan, kategori, kod, frekans ve katilimci yorumlarina iliskin bilgiler gosterilmektedir.
Katiimcilarin kendinden kaynakli akademik erteleme nedenleri temasi (f=171) altinda; duygusal nedenler

(f=83), bireysel nedenler (f=44), zaman yonetiminden kaynakh nedenler (f=28) ve ekonomik nedenler (f=16)
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kategorileri yer almaktadir. Duygusal nedenler kategorisi; unutma (f=23), 6zgiven (f=20), Usenme (f=19),
usanma (f=15) ve umutsuzluk (f=6) kodlarindan olusmaktadir. Bireysel nedenler kategorisi; sinav odakli galisma
aliskanhg! (f=18), duzenli ¢alisma aliskanliginin olmamasi (f=16) ve dersi anlayamama (f=10) kodlarindan
olugsmaktadir. Zaman yonetiminden kaynakl nedenler kategorisi altinda yer alan kodlar; ders galisma saati
karmasasi (f=17) ve zamani diizenli kullanamama (f=11) seklindedir. Ekonomik nedenler kategorisinde ise; ek

iste calisma zorunlulugu (f=12) ve meslegini icra etmek istememe (f=4) kodlari yer almaktadir.

Tablo 3. Egitim Ogelerinden Kaynakli Akademik Erteleme Nedenleri

Tema Kategori Kodlar f Katilimci yorumlari

Derste hoca ile aramizda daglar kadar mesafe var. Onlarin soguk
27 yiizii derse 1sinmami ve hatta o dersi calismami engelliyor... isteksiz
olunca erteliyorum (K¢75).

Ogretim elemaninin
soguk tutumu

Dersin ilgi gekici hale Hoca derste siirekli konusuyor ninni gibi... Sonra da o dersten verim
dénustirdlmemesi alamiyorum ve zamaninda da ¢alisamiyorum (Kg204).

Mesela bir konuyu anlamadim diye hocanin yanina gittigimde

e L ilgilenmiyor benimle. Odasina dyle canin istediginde gidemezsin
Ogretim elemaninin g v ¥ & g

igisizligi 13 hocalarin. Bu umursamazlik benim hevesimi kirdi. Dersteki
sorumluluklari ertelemek surada dursun, anlamayinca sormuyorum
artik (Kg13).

Bu kadar zor ve ugrastirici 6devler verilmese, ertelemem. Hemen

Zor ddev verilmesi 9 yapar teslim ederim... Sinifca toplanip yapalim dedik yine zorlandik...
Baska hocadan son anda yardim alarak yaptik (Kg20).
Ogretim elemaninin Hoca geliyor her ders ayni seyi anlatiyor, konulari o da bilmiyor...
konuya hakim olmamasi Odevi hemen yapmaya gerek yok... (Ke251).

Acikcasi kendimde de sug var ama okulda bizi yonlendirmiyor Kki...

Ogretim elemaninin Ornegin KPSS’ye bile diizenli su sekilde calisin diye ydnlendiren tek

yonlendirmemesi bir hoca bile yok... Simdilik daha zaman var diye ¢ok takmiyorum...
Son dakikada hazirliyorum (Kg113).

Ogretim elemanindan kaynakli nedenler (f=75)

Higbir egitim kademesinde olmadigi gibi, tniversite de dogru sekilde
degerlendirildigimi ve not aldigimi diisinmiyorum. Bu da benim
¢alisma sevkimi hep kirdi ve kiriyor. Kanada’da yasayan kuzenimin
okullarindakileri anlattiktan sonra dersleri de erteliyorum... (Kg2).

Dogru 6lgme
degerlendirme 15
yapilmamasi

Teorik dersler hep ezbere dayandigi icin sinavdan bir hafta dnce

Ezber gerektiren konular 13 calismak daha kolay oluyor (K¢59).

Egitim ogelerinden kaynakli akademik erteleme nedenleri (f=109)

Derslerde islenen konular o dersin alt kiimesi degil. Ozel gretim
Dersin igerigi ve kazanim 6 dersinde isledigimiz konu, bence o dersle uyumlu degildi... Bircok
uyumsuzlugu ders bos gegiyor bence hicbir kazanimsiz... Bos dersi mi galisacagim
ya da erteleyecegim? (K¢43)

Ogretim siirecinden kaynakl
nedenler (f=34)

f=frekans

Tablo 3’te egitim ogelerinden kaynakli akademik erteleme nedenleri temasi (f=109) altinda yer alan kategori,
kod, frekans ve katilimci yorumlarina iliskin bilgiler bulunmaktadir. Buna gére bu tema 6gretim elemanindan
kaynakli nedenler (f=75) ve 0gretim siirecinden kaynakh nedenler (f=34) kategorilerinden olusmaktadir.
Ogretim elemanindan kaynakli nedenler kategorisi altinda; 6gretim elemaninin soguk tutumu (f=27), dersin ilgi
cekici hale donistiirilmemesi (f=19), 6gretim elemaninin ilgisizligi (f=13), zor 6dev verilmesi (f=9), 6gretim
elemaninin konuya hakim olmamasi (f=8) ve 6gretim elemaninin yonlendirmemesi (f=8) kodlari yer almaktadir.
Ogretim sirecinden kaynakli nedenler kategorisi altinda ise dogru 6lcme degerlendirme yapilmamasi (f=15),

ezber gerektiren konular (f=13) ve dersin icerigi ve kazanim uyumsuzlugu (f=6) kodlari bulunmaktadir.
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Tablo 4. Cevresel Faktorlerden Kaynakli Akademik Erteleme Nedenleri

Tema Kategori Kodlar f Katilimci yorumlan
Arkadaslarla Eglenmeye arkadaglarimla gitmek, gezmek, spor yapmak daha cazip...
= eglenmenin daha 14 Onceliklerimin ne oldugunu karistiriyor olabilirim... Yani maalesef bu
= JNE cazip gelmesi ylzden derslerimi diizenli galisamiyorum, erteliyorum (Kg79).
5 E Ev/oda arkadasinin Ev arkadaslarim sinav haftasinda bile sirekli bilgisayar oyunu oynayalim
= < .§ diyorlar. istemesem de cazip geliyor, onlara katiliyorum ve nasilsa sonra
e 9] derse tesvik 6 . . . . . .
Y B . galisirim diye dersleri erteliyorum. Bu ylzden alttan dért dersim kaldi
S g etmemesi
3 = (Ke137).
2 F—/:u Ev arkadasinin Ev arkadasim kuzenim olur ve bankada memur. Onunla takildigim igin
GE" > o6grenci olmamasi odevlerimi, bazen de dersleri aksatiyorum (Kg6).
% z» Arkadas baskisi 3 Elimde bir kitap gorseler biIe: dudaginda ye§illi!< kalmis, inek derlerdi. Artik
5 b onlar beni dislamasin diye ben de dersleri takmaz oldum (Kk58).
%‘ :(é Arkadas Ust siniftaki arkadaslarim da sinav haftasi ¢alissan yeter diyor. Denedim
g yonlendirmesi mantikl... (Kg118).
e Benim ailem regber. Tarladalar gece glindiiz. Bana diizenli ders ¢alismam
g icin 6rnek olacak kimse yok ki 6niimde... Ben kiigiikken de bizimkiler cok
g Ailede yonlendirici yogl{n gaI|§t|'§! igir'1 yorgﬂun gglirlerdi eve, bana zam?nlarl kalmazdi, belki bu
& = birinin olmamasi yuzden bizimkiler diizenli ders galisma aliskanhgi kazanmama destek
< i olamadilar, hi¢ de yonlendirmediler yani. Simdi de boyle bir aliskanhgim
° g yok. Notlarimi bile soran yok. Derse girmesem ya da ertelesem ne olur ki
% g (Ke310).
% § Kontrole karsi Annemler siirekli bana okulda goérdiigiin dersleri eve gidince tekrarla diyor.
ha < 3 3 Artik blyldim ve bu s6zlerden sikildim. Onlar boyle séyledikge dersleri
) s ctkma .
g o ertelemekten kendimi alamiyorum (K¢47).
2 < Universiteyi kazaninca hep rahatlayacaksin dediler, yillarca ¢alistim. Simdi
e Empati eksikligi 3 dersime, 6devime, spor saatime, eve ¢cikmama karigiyorlar... Hi¢ sormadan

surekli istiyorlar. Artik rahat olmak istiyorum. Anlasiimak istiyorum. Bunlar
ders ¢alisma istegi birakmiyor... Nasilsa bir giin bitecek bu okul (Kg225).

f=frekans

Tablo 4’te gevresel faktorlerden kaynakh akademik erteleme nedenleri (f=43) temasi altinda bulunan arkadas

kaynakli nedenler (f=30) ve ailevi nedenler (f=13) kategorileri, kodlari, frekans ve katilimci yorumlarina iliskin

bilgiler yer almaktadir. Arkadas kaynakli nedenler kategorisi altinda; arkadaslarla eglenmenin daha cazip

gelmesi (f=14), ev/oda arkadasinin derse tesvik etmemesi (f=6), ev arkadasinin 6grenci olmamasi (f=4), arkadas

baskisi (f=3) ve arkadas yonlendirmesi (f=3) kodlarinin toplandigi gérilmektedir. Ailevi nedenler (f=13)

kategorisi altinda ise ailede yonlendirici birinin olmamasi (f=7), kontrole karsi ¢cikma (f=3) ve empati eksikligi

(f=3) kodlari yer almaktadir.

Nicel bulgulara iliskin bulgular;

Tablo 5. Bagimsiz Ornekler igin t Testi Sonuglari

Grup N X sd t p
-
Zamani Etkin Kullanma Iéffe"'z gg ;ggi gzg -3.912 .00*
AE® Toplam Puan E?S;E zg ;;; Eig -2.257 .00*

p<.05
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Tablo 5’te beden egitimi 6gretmeni adaylarinin cinsiyetine gére erteleme, zamani etkin kullanma ve AEQ
toplam puan dizeyinin incelendigi bagimsiz 6érnekler igin t testi sonuglari yer almaktadir. Yapilan analiz
sonucunda erkeklerin zamani etkin kullanma puan ortalamasinin (X¥=20.91+5.69), kadinlarin (X=19.0246.58)
puan ortalamasindan anlamli diizeyde yiiksek oldugu saptanmistir (t=-3.912; p<.05). Ayrica erkeklerin AEO
toplam puan ortalamasinin (X=59.32+12.59), kadinlarin (x=57.12+11.39) puan ortalamasindan anlamli diizeyde

yuksek oldugu tespit edilmistir (t=-2.257; p<.00).

Tablo 6. Tek Yonll Varyans Analizi (ANOVA) Sonuglari

Not Ort. N X F(2,661) p Anlamh Fark

Disuk d 203 38.48

Erteleme Orta o 289 34.72 48.684 .00* d*<o<y
Yuksek y 172 31.12
Duguk d 203 22.91

Zamani Etkin Kullanma Orta o 289 20.09 36.354 .00* d*<o<y
Yiksek % 172 17.47
Dustik d 203 65.16

AEQ toplam Orta 0 289 57.99 54.061 .00* d*<o<y
Yuksek y 172 52.26

* p<.05

Tablo 6’da algilanan genel akademik not ortalamasina gore erteleme, zamani etkin kullanma ve AEO toplam
puan dizeyine ait tek yonll varyans analizi (ANOVA) sonuglari gosterilmektedir. Anlamli farkhligin kaynagi * ile
gosterilmigtir.  Yapilan analiz sonucunda algilanan genel akademik not ortalamasina gore erteleme
(F2,661)=48.684; p<.05), zamani etkin kullanma (F(661)-36.354; p<.05) ve AEQ toplam puan (F(,661)-54.061;
p<.05) diizeyinde anlamli farklilik saptanmistir. Buna gore akademik not ortalamasini disiik algilayanlarin, orta
ve yiiksek olanlardan erteleme, zamani etkin kullanma ve AEQ toplam puan diizeyinin anlamli diizeyde yiiksek

oldugu saptanmustir.

TARTISMA ve SONUC

Beden egitimi 6gretmeni adaylarinin akademik erteleme nedenleri ile diizeyinin ortaya konmasinin amaglandigi
arastirmada, nitel ve nicel arastirma modelinden yararlanilmistir. Bireylerin bilissel, duyussal, davranissal ve
psikolojik Ozelliklerinin iyi olmasinda altin olarak gérilen beden egitimi derslerini gelecekte isleyecek olan
beden egitimi 6gretmen adaylarinin, akademik agidan da 6rnek birey olmasi beklenir. Bu arastirmada da beden
egitimi Ogretmen adaylarinin akademik sorumluluklarini yerine getirmeme, gorevlerini ve ders ¢alisma
davranisini erteleme nedenlerinin yani sira katilimcilarin akademik erteleme diizeyi cinsiyeti ile akademik not

ortalamasi agisindan incelenmistir.

Arastirmanin nitel basamaginda beden egitimi 6gretmeni adaylarinin akademik erteleme nedenleri ¢ tema
altinda incelenmistir. En yiliksek frekansa sahip olan ilk tema; katilimcilarin kendinden kaynakli akademik
erteleme nedenleridir. Bu temaya gore katilimcilarin akademik erteleme nedenlerini ifade ettigi cimlelerde,

katihmcilarin kendilerinden kaynaklanan nedenlerden bahsettigi saptanmistir. Katiimcilarin kendinden kaynakh
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akademik erteleme nedenleri temasi altinda; duygusal nedenler, bireysel nedenler, zaman yonetiminden
kaynakli nedenler ve ekonomik nedenler kategorileri bulunmaktadir. Ugar (2020) yaptigl arastirmada da
katilimcilarin akademik erteleme nedenleri arasinda katilimcilarin kendilerinden kaynakli nedenlerin altini
cizmistir. Buna gore katihmcilardan kaynakl en yuksek frekansa sahip olan duygusal nedenler kategorisi
unutma, 6zgliven, Usenme, usanma ve umutsuzluk kodlarini icermektedir. Buna gére beden egitimi 6gretmeni
adaylarinin akademik erteleme nedenlerini duygularina dayandirdigi, onlarin akademik sorumluluklari yerine
getirmeme nedenlerini unutkanliga, ders calismaktan bikma-istememe ve 6grenilmis caresizlik yasama gibi
duygulara dayandirdigi séylenebilir. Katilimcilarin erteleme nedeni olarak duygularini gosterdigi distinllse de,
bu duygularin erteleme davranisi sonrasinda da peyda oldugu distnulebilir. Nitekim Cakici (2003) tarafindan
erteleme davranisinin duygulari etkiledigi kadar, duygularin erteleme davranisindan etkiledigi vurgulanmistir.
Ayrica Cakici tarafindan erteleme ile yapilmasi gereken sorumluluklar arasinda yasanan bu tezathgin tutarsizlk,
kaygi ve sinirliligi de getirdigi belirtilmistir. Katihmcilarin nasil oldugunu anlamadan akademik sorumluluklarini
erteledigini vurguladig arastirmamiza benzer olarak, Senecal ve arkadaslari (2003) da akademik ertelemeyi
“akademik gorevlere baslamayl ya da tamamlamayi mantikli olmayan gerekgelerle ileri bir tarihe erteleme”
durumu olarak ifade etmistir. Arastirmanin lisenme ve usanma koduna paralel olarak Steel (2007) istenmeyen
gorevlerde yogun caba gosterilmesi gerektiginde, bireyin erteleme davranisini daha fazla gergeklestirdigini ifade
etmistir. Arastirmanin umutsuzluk koduna paralel olarak ise Hannok (2011) tarafindan, akademik gorevi
basaramayacagini distinen, kendini o konuda yeteneksiz, basarisiz hisseden bireylerin akademik erteleme
gosterdikleri ifade edilmistir. Uzun Ozer (2005) de akademik ertelemenin tembellik, Gisenme gibi duygusal
nedenlerden kaynaklandigini belirtmistir. Rothblum ve arkadaslari (1986) tarafindan da akademik erteleme
davraniginin yalnizca davranigsal ya da bilissel olmadigi, ayni zamanda duygusal nedenleri barindirdig ifade
edilmektedir. Bireysel nedenler kategorisi; sinav odakl calisma aliskanligl, diizenli g¢alisma aliskanhiginin
olmamasi ve dersi anlayamama kodlarindan olusmaktadir. Buna goére beden egitimi 6gretmeni adaylarinin
akademik erteleme nedenlerinin her giin ders tekrari yapma aliskanhgina sahip olmamalarina, yalnizca sinav
haftalarinda calisip ezber yapma davranisi sergilemelerine ve dersi algilama sorunu yasamalarina dayandirdigi
sdylenebilir. Ote yandan katimcilarin ¢ok fazla caba harcanmasina ragmen dersi anlayamamasina bagli olarak
erteleme vyaptigl, cocukluktan itibaren dizenli calisma prensibine sahip olmadigi belirtilebilir. Ayrica
katilimcilarin sorumluluk alma davranisindan kagtigl da distnulebilir. Tuckman ve Sexton (1989) erteleme
egilimin kisinin kendinden kaynakl bir durum oldugunu ifade etmistir. Bulut (2015) ile Celikkaleli ve Akbay
(2013) tarafindan akademik erteleme davranisinin sorumluluk alma ile negatif iliski gosterdigi belirtilmistir.
Ferrari ve Scher (2000) ile Yesil ve Sahan (2012) tarafindan dizenli galisma aliskanlig ile akademik erteleme
arasinda olumsuz iliski oldugunu ve diizenli ¢calisma aliskanliginin akademik erteleme davranisini azalttigi ifade
edilmistir. McCrae ve Costa (1999) da dizenli calisma aliskanliginin ¢cocukluktan itibaren edinilen, gelisen bir
ozellik oldugunu, yetiskinlik doneminde olgunlastigini ve herhangi bir bilissel travma yasamayan bireylerde ise
duragan bir hal aldigini belirtmistir. Zaman yonetiminden kaynakh nedenler kategorisi ders calisma saati
karmasasi ve zamani diizenli kullanamama kodlarini barindirmaktadir. Bu alt kategoriye gore beden egitimi

o0gretmeni adaylarinin zamani dogru ve etkin kullanma sorunu yasadigi icin akademik erteleme davranisi
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sergiledigi distnlebilir. Aydin ve Kogak (2016) zaman yonetimi becerisinin akademik erteleme ile iliskili
oldugunu ve zaman yodnetimi yapmayl basaramayanlarin akademik erteleme egiliminin fazla oldugunu
belirtmistir. Bulut (2015) zaman yo6netiminin iyi yapilamamasi sonucunda, hangi aktiviteye ne kadar zaman
ayrilacak, dersler hangi zaman diliminde yapilacak sorularinda yer alan zaman planlamasini iyi yapamayanlarin,
akademik erteleme yaptigini ifade etmistir. Balkis ve arkadaslari (2006) tarafindan, zamanin kétu yonetilmesi
durumunda bireylerin akademik erteleme davranisina daha fazla egilim gosterecegi ve zamanin kotu
yonetilmesinin akademik ertelemenin 6nemli nedenlerinden biri oldugu belirtilmektedir. Kagan (2009) da
zamanin iyi degerlendirilmesinin akademik ertelemenin yordayicisi oldugunu ve zamanin iyi
degerlendirilememesinin akademik ertelemeyi arttirdigini bulgulamistir. Ekonomik nedenler kategorisinde
beden egitimi 6gretmeni adaylarinin ek iste ¢alisma zorunlulugu ve meslegini icra etmek istememe kodlarini
olusturdugu saptanmistir. Buna gore beden egitimi 6gretmeni adaylarinin yasamlarini idame etmek igin
yeterince maddi glice sahip olmadigl ve maddi kazang saglamak adina galistig isten akademik sorumlulugunu
yerine getiremedigi soOylenebilir. Ayrica katihmcilarin beden egitimi 6gretmenliginden yeterince para
kazanmayacagi inancindan dolayi farkli meslege yonlenme planlarinin olmasi da onlarin akademik erteleme

yapmasina neden olabilmektedir.

Beden egitimi 6gretmeni adaylarinin akademik erteleme nedenlerini agikladigi ikinci en yiksek frekansa sahip
tema; egitim oOgelerinden kaynakl akademik erteleme nedenleri’dir. Bu tema altinda 6gretim elemanindan
kaynakli nedenler ve Ogretim siirecinden kaynakli nedenler kategorileri bulunmaktadir. Beden egitimi
O0gretmeni adaylarinin egitim siirecinden sikayet ve rahatsizliklarindan dolaylr motivasyon kaybi yasadigi ve bu
nedenle akademik erteleme egilimi gésterdigi sdylenebilir. Ogretim elemanindan kaynakl nedenler kategorisi
Ogretim elemaninin soguk tutumu, dersin ilgi ¢ekici hale donistirilmemesi, 6gretim elemaninin ilgisizligi, zor
odev verilmesi, 6gretim elemaninin konuya hakim olmamasi ve 6gretim elemaninin yénlendirmemesi kodlarini
icermektedir. Bu baglamda katilimcilarin 6gretim elemanlarinin tutum ve davranislarindan dolayi sikinti yasadigi
ve bu nedenle akademik sorumluluklarini zamaninda yapmak vyerine erteleme egilimi gosterdigi
distintlmektedir. Ferrari ve Scher (2000) 6grencilerin kendilerini sikintiya sokan durum, kisi ve gorevleri,
kendilerini sikintiya sokan durum, kisi ve gdrevlere kiyasla daha fazla erteledigi belirtilmistir. Ozer ve Altun
(2011) arastirmasinda 6gretim elemanlarinin 6grencilerin tekrarladigi akademik erteleme davranisi icin
psikolojik danisma ve rehberlik servisiyle gesitli konsiltasyonlar yaparak, 6grencilere sorumluluk verme ve
sorumlulugu ne derece yerine getirdigine dair yapacaklari takip programlarinin etkili olacagi ifade edilmistir. Bu
baglamda arastirma bulgularinda elde edilen sonuglarda yer aldigl gibi, 6gretim elemaninin 6grencilerin
akademik erteleme yapip yapmadigl konusunda ilgisiz olmasi veya farkindaliginin disik olmasi, 6grencilere
yakinlik géstermemesi akademik ertelemeyi pekistirebilir yahut arttirabilir. Ugar (2020) yaptigl arastirmada
arastirma bulgularina benzer olarak 6grencilerin “6gretim elemanin dersi dikkat ¢ekici ve istekli islemedigi,
iletisime kapall oldugu ya da c¢ok az iletisim kurdugu durumlarda derse iliskin yapilacaklarda 6grencilerin
erteleme egilimlerinin daha fazla oldugunu” tespit etmistir. Ote yandan arastirmaya katilan beden egitimi

o0gretmeni adaylarinin akademik erteleme nedenleri igin 6gretim elemanini suglama egilimine girerek kendi
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vicdanlarini rahatlattigi da dustlinulebilir. Nitekim Kaplan ve arkadaslari 2002 arastirmasinda 6grencilerin
olumsuz performanslarindan dolayr dgretmenlerini sugladigl tespit edilmistir. Ogretim siirecinden kaynakli
nedenler kategorisi; dogru dlgme degerlendirme yapilmamasi, ezber gerektiren konular ve dersin icgerigi ve
kazanim uyumsuzlugu kodlarindan olusmaktadir. Bu kategoride Ogretmen adaylarinin &gretim sireci
unsurlarindan yakindigi, dogru élgme degerlendirme yapilmadigini distindigl, ezber gerektiren somutlamasi
daha zor olan konularin var oldugunu algiladigi ve ders kazanimlari ile anlatilan konunun ilgisiz oldugu
gorislerinden dolayr akademik erteleme yaptigi diisiinilebilir. Onwuegbuzie (2004) tarafindan bireyin algiladigi
iticiligin, akademik erteleme belirleyicisi oldugu ve akademik erteleme nedenleri arasinda yer aldig
belirtilmistir. Ugar (2020) 21-13 yas o6glencileri dahil ederek yaptig arastirmada, 6grencilerin akademik
erteleme davranisini sergileme nedenleri arasinda dersin yapisina degindiklerini saptamistir. Bu baglamda
ogrenciler dersin ezber gerektirmesi veya uygulama olmasinin ve dersin yogunlugunun akademik ertelemeyi

etkiledigini belirtmistir.

Arastirmanin diger nitel bulgusunda, beden egitimi 6gretmeni adaylari tarafindan, akademik gorev ve
sorumluluklari erteleme davranisi, gevresel faktérlerden kaynakh akademik erteleme nedenleri temasi ile
aciklanmistir. Bu tema altinda arkadas kaynakli nedenler ve ailevi nedenler kategorileri bulunmaktadir. Buna
gore O6gretmen adaylarinin aile ve arkadas gibi cevresel etmenlerden olumsuz etkilendigi icin akademik
erteleme yaptig1 saptanmistir. Arkadas kaynakl nedenler kategorisi altinda; arkadaslarla eglenmenin daha cazip
gelmesi, ev/oda arkadasinin derse tesvik etmemesi, ev arkadasinin 6grenci olmamasi, arkadas baskisi ve
arkadas yonlendirmesi kodlarinin toplandigi bulgulanmigtir. Katilimcilarin arkadaglari ile zaman gegirmeyi
zamaninda ders ¢alismaya tercih ettigi, dissal faktorlerden kolayca etkilendigi, ev arkadaslarinin akademik
erteleme (izerinde etkisinin oldugu, arkadas mobinginin bireyi akademik erteleme egilimine ittigi diistnilebilir.
Senecal ve arkadaslarina (1995) gore “erteleme davranisi igerisinde olan birey, yapilmasi gereken isi yapmak
yerine daha ¢ok hoslanacagi etkinliklerle ugrasarak isi geciktirme yoluna gitmektedir.” Ucgar (2020) yaptig
arastirmada da 21-13 yas 6glencilerin akademik erteleme nedenleri arasinda arkadas cevresinin varligindan
bahsetmistir. Buna goére katilimcilarin arkadas cevresinin kendileri gibi akademik erteleme yapmasinin,
katilimcilarin akademik erteleme nedenleri arasinda oldugunu ortaya konmustur. Ailevi nedenler kategorisinde
ise ailede yonlendirici birinin olmamasi, kontrole karsi ¢ikma ve empati eksikligi kodlarinin bulundugu
saptanmistir. Beden egitimi 6gretmeni adaylarinin akademik gorev ve sorumluluklarini yerine getirmede
aileden kaynakli motivasyonsuzluk yasadigi, aile bireylerinin etkili iletisim yolu kurmaksizin otorite olarak
davrandigi, bu durumun da katilimcilarin ders ve 6devlerini zamaninda yapma sevklerini kirdigi distndlebilir.
Ote yandan katiimcilarin akademik erteleme davranisini ailelerin fark ettigi icin katilimcilara baski uygulayarak
akademik basarisina katki saglama amaci tasidigi da disiinilebilir. Uzun Ozer (2005) bireylerin erteleme
davranisi gelistirmesinin bir nedeni olarak kontrol edilme fikrine karsi gosterilen direnci isaret etmektedir.
Arastirma bulgularina benzer olarak Bulut (2015) arastirmasinda akademik ertelemeye bagl olarak disen
akademik basarinin aile iliskilerine etkisinin oldugunu ve ailenin elestiri, baskisinin artmasina sebep oldugunu

belirtmistir. Arastirma bulgularindan farkli olarak Frost ve arkadaslari (1990) tarafindan aile elestirisi algisinin ve
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aile beklentisinin akademik erteleme davranisini azalttigi bulunmustur. Sarioglu (2011) da aile beklentisinin
akademik erteleme egilimini etkilemedigini belirtmistir. Ozer ve Altun (2011) arastirmasinda akademik
erteleme davranisi kalict bir davranisa donidsmeden eger ailelerin psikolojik danisma ve rehberlik

hizmetlerinden alacagi destekle, cocuklarini dogru yonlendirebilecegini vurgulamistir.

Arastirmanin nicel basamaginda, katilimcilarin erteleme, zamani etkin kullanma ve AEQ toplam puaninin orta
dizeyde oldugu saptanmistir. Buna gore beden egitimi Ogretmeni adaylarinin okulda verilen 6devleri
zamaninda yapma, dizenli olarak dersi tekrar etme gibi akademik gérev ve sorumluluklarini orta diizeyde ihmal
ettigi ve bununla birlikte yine akademik gorevlerini, 6devlerini zaman zaman duzenli olarak yerine getirdigi
soylenebilir. Buna neden olarak beden egitimi 6gretmeni adaylarinin derslere katilim, diizenli ¢calisma, mezun
olup yasama zamaninda atilma gibi 6grenci olma sorumlulugunu unutmamasindan kaynaklandigi distndlebilir.
Arastirma bulgularina paralel olarak Balkis ve Duru (2009) akademik erteleme davranisinin Tlrkiye’de orta
diizeyde oldugunu belirtmistir. Ayrica Uzun Ozer ve arkadaslari (2009) da Tiirkiye’de akademik erteleme

diizeyinin % 50 oldugunu ifade etmistir.

Arastirmada katiimcilarin cinsiyetine gére erteleme, zamani etkin kullanma ve AEQ toplam puan diizeyinin
incelenmistir. Buna gore erkek beden egitimi 6gretmeni adaylarinin zamani etkin kullanma ve AEQ toplam puan
ortalamasinin, kadinlarin puan ortalamasindan anlamli diizeyde ylksek oldugu gorilmistlr. Buna gore erkek
beden egitimi 6gretmeni adaylarinin akademik gorev ve sorumluluklari zamaninda, dizenli olarak yapma
davranis ve egiliminin kadinlara oranla daha diisiik oldugu sdylenebilir. Buna neden olarak erkek beden egitimi
O0gretmeni adaylarinin kadinlara gore daha az sorumluluk almasindan ve farkh kullip, spor salonlarinda
antrenorlik yapmasindan dolayi yeterli zaman bulamamasindan kaynaklandigi distnilebilir. Jackson (2002)
o0dev yapma gibi sorumluluklarin erkeklerce kadinsi algilandigini, bu nedenle erkeklerin mago ve delikanh
goriinme ¢abasindan dolayi daha fazla akademik erteleme yapabildigi ileri siriimektedir. Arastirma bulgularina
paralel olarak Bulut’'un (2015) (niversite 6grencileri ile yaptigl arastirmada, erkek 6grencilerin akademik
erteleme puanlarinin kadinlardan anlamh dizeyde yiksek oldugu saptanmistir. Kandemir (2014) Universite
ogrencileri ile yaptig arastirmada, erkeklerin kadinlara kiyasla daha yiiksek akademik erteleme diizeyine sahip
oldugu ve elde edilen sonucun anlamli farkhhk goésterdigi saptanmistir. Sarioglu (2011) erkek 6gretmen
adaylarinin, kadin adaylara kiyasla anlamh diizeyde daha yliksek akademik erteleme diizeyine sahip oldugu
bulgulanmistir. Cakici (2003) da erkek olan lise ve Universite 6grencilerinin kadinlara gére anlamli diizeyde
akademik erteleme diizeyine sahip oldugu saptanmistir. Akkaya (2007) da erkeklerin kadinlara kiyasla anlamh

diizeyde daha fazla akademik erteleme diizeyine sahip oldugunu belirtmistir.

Nicel arastirmanin diger bulgusunda beden egitimi 6gretmeni adaylarinin algiladigi genel akademik not
ortalamasina gére erteleme, zamani etkin kullanma ve AEQ toplam puan diizeyi incelenmistir. Akademik not
ortalamasini diistk algilayan 6gretmen adaylarinin, akademik not ortalamasini orta ve yiiksek algilayanlardan
erteleme, zamani etkin kullanma ve AEQ toplam puaninin anlaml diizeyde yiiksek oldugu bulgulanmistir. Buna

gore algilanan akademik not ortalamasinin akademik erteleme diizeyine etkisi oldugu dustndlebilir. Ayrica
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notlarinin disik oldugunu disiinen 6gretmen adaylarinin akademik gorev ve sorumluluklarini yerine
getirmekte daha fazla zorlandigl, motive olamadig veya ilgisiz davrandigi disiniilebilir. Ote yandan yapilan
akademik erteleme davranisinin akademik basariyi olumsuz etkiledigi ve zamanla disen basarinin erteleme
davranisini tetikledigi dustnulmektedir. Arastirma bulgularina paralele olarak Bulut'un (2015) Universite
Ogrencileri ile yaptig arastirmada akademik basari ile akademik erteleme davranisi arasinda negatif iligki
saptamistir. Demirtas ve Ozer (2007) tarafindan akademik basarinin zaman yénetimini iyi yapmakla iliskili
oldugu belirtilmektedir. Arastirmada akademik not ortalamasi yiiksek olanlarin akademik erteleme diizeyinin
daha dusiik olmasi bu bulguyu desteklemektedir. Cakici (2003) tarafindan yapilan arastirma sonucunda da
akademik basarisi disik olanlarin akademik erteme dizeyinin ylksek oldugu bulgulanmistir. Cetin (2009)
tarafindan 6gretmen adaylari Uzerine yapilan arastirmada akademik basari diizeyi yiksek olanlarin, orta ve
dlslk olanlara goére daha az akademik erteleme davranisi gosterdigi saptanmistir. Hannok (2011) akademik
basari ile akademik erteme davranigi arasinda negatif iliski oldugunu vurgulamistir. Bu baglamda literatir ile

arastirmada elde edilen bulgularin birbirini destekledigi gorilmustar.

Arastirma sonucunda katilimcilarin akademik gorev ve sorumluluklarini son ana birakma nedenlerinin
kendinden kaynakli, egitim 6gelerinden kaynakli ve gevresel faktorlerden kaynakh oldugu tespit edilmistir.
Katiimcilarin akademik ertelemede kendini sorumlu gérmesinde duygusal nedenler, bireysel nedenler, zaman
yonetiminden kaynakli nedenler ve ekonomik nedenlerden bahsettigi; akademik ertelemede egitim ogelerini
sorumlu goérmesinde Ogretim elemanindan, 6gretim sirecinden bahsettigi; akademik ertelemede cevresel
faktorleri sorumlu gérmesinde ise arkadaslarindan ve ailevi nedenlerden bahsettigi sonucuna varilmistir.
Arastirmada katiimcilarin erteleme, zamani etkin kullanma ve AEQ toplam puaninin orta diizeyde oldugu
saptanmistir. Erkek beden egitimi &gretmeni adaylarinin zamani etkin kullanma ve AEQ toplam puan
ortalamasinin, kadinlarin puan ortalamasindan yiksek oldugu sonucuna varilmistir. Ayrica akademik not
ortalamasini dusik algilayan 6gretmen adaylarinin, akademik not ortalamasini orta ve yiiksek algilayanlardan

erteleme, zamani etkin kullanma ve AEQ toplam puaninin yiiksek oldugu gériilmustir.

ONERILER

Arastirmada vyapilan mix metodun Otesinde, 6grencilerin akademik erteleme davranisinin boylamsal
arastirmalarla incelenmesi, kronik erteleme ile iliskisinin incelenmesi ve hatta ilkokul kademesinden diger
kademelere gegis sonuna dek ayni 6grencilerin rehberlik servisi veya psikolojik danisma ve rehberlik servisi ile
isbirligi icinde takip edilerek, akademik erteleme diizeyi ve nedenlerinin incelenmesi 6nerilmektedir. Boylece
ogrencilerin akademik ertelemeye neden ihtiya¢ duyduguna iliskin konumun saptanmasi ile gelecek nesillerin
akademik erteleme sorununu yasamasina engel olunabilir. Ayrica Ogretmenler goziinden Ogrencilerin
kendinden kaynakli ve 6gretim elemanindan kaynakli akademik erteleme nedenlerinin nitel bir arastirma

incelenmesi ve alanyazindaki 6rtiisen noktalarin tespit edilmesi de 6nerilmektedir.
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