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ABSTRACT

In this study, the written exams of international students who learn Turkish as a foreign language
has been analyzed in two respects: frequency of word use and use of collocation. The students’
use of collocation and word frequency use has been analyzed at each level separately. The levels
are Al, A2, B1, B2 and C1. Cross-level word frequency and total number of words have been
analyzed in sketch engine program which is used for corpora analysis. The use of collocation has
been analyzed by two different raters and The collocation words used by each student in their
written expression were determined. It has been observed that the students used more academic
and abstract words when their level increases. However, in the frequency analysis the frequently
used words did not show a significant change in terms of meaning. In other words, frequently used
words were similar across the levels. Another finding is that when the levels increased the number
of used words increased and length of the texts increased as in each level exam the instructions
are given for the expected use of number of words.
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INTRODUCTION

The definition of a text is various. The text can be written or spoken or even a drawing which conveys or includes
a message or a meaning. Even graffiti are defined as a kind of text which has historically and culturally founded
interpretation of the aspects of the world shaped by human personality and behavior. “Therefore, graffiti
represent the written and visual aspects of language and, when read properly, has its own semiotics that can

reveal the cultural politics of the place and the diverse geography of power and identity” (Rhiney, 2010: 6).

Text linguistics explains how text structures are constructed thematically and grammatically and their
communicative function with applied examples. In other words, textlinguistics defines the formation of a text
with its general principles and explains the importance of the elements that make up the text (Balci, 2006: 192).
In the formation and analysis of texts, textuality criteria are taken as a basis. The textuality criteria are discussed
under seven main headings. These are coherence, cohesiveness, purposefulness, informativeness, situationality,
acceptability and intertextuality (De Beugrande & Dressler, 1981). Cohesion mentions what grammar rules are
used to compose text. Cohesion provides unity not only between sentences, but also between paragraphs related
to the surface structure of the text. Therefore, if the text constitutes integrity, the small units in the text must
also correspond to each other. Use of reference, ellipsis and replacement bodies the cohesion of a text. For
reference, instead of repeating the same word, another word, pronoun, phrase and suffix can be used to make
the text more fluent to the reader or listener. The consistency in using the references enhances the unity of the
text. For ellipse, taking out a part of the sentence as the reader can complete the missing element in mind by
deducing from the context. As for replacement, when an element of a text is used instead of another element,
replacement occurs. Those help making a text content shorter. Connectors are used to make the text more
coherent. A variety of sentence elements are unified by consistency feature. A series of sentences come together
to create a context in a holistic way which is ensured by coherence and consistency. Coherence constructs logical
patterns between sentences, semantic and grammatical relationship. Coherence helps the reader understand a
text well. A consistent text is a logical structure and guides the reader to the text. The orientation of a text is
clarifying the message to the reader. As for informativeness, all the texts have the aim of generating information
and readers aim to get the information presented in the text as a way of communication. Contextualization of a
text is associated with the weaving of the textual content around a topic. Intertextuality which is one of the
elements of textuality is the relation and reference to other texts within the same text. Texts play a crucial role
in teaching the language. Thus, they are vital for teaching grammar in a context and transmitting culture (Ocak

& Baysal, 2016: 37).

In lexical semantics, the distinction between sense and reference is important. The reference of a word may be
a thing, an event, a sense, or a state. By using the word “chair”, someone refers to a seat with four legs and a
back. However, the sense of that word is its meaning in relation to the linguistic system internal to the mind. The
exact meaning of a word can be related to the similar objects like bench, sofa etc. Translation of the words may
not give the same sense in another language. The translational difference is because of the relational aspect of

the language. Lexical semantics can be explained in connection with mental lexicon (Stringer, 2019: 181-182).
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Ulper (2011) states that the most important function of writing is communication. Coherence and cohesion are
two vital constituents of a text. Knowing the cohesion characteristics of a students writing helps determining the

students written production abilities (Ulper, 2011).

The creation of a corpus of learners about teaching vocabulary in foreign language teaching and the accessibility
of this compilation by students and teachers contribute to the linguistic development of students. Learners’
corpus is databases that contain written and oral expressions of those who learn a language as a second or

foreign language (Caliskan, 2016: 40).

For learner corpora, Meunier (2021) states that access to large (electronic learner corpora in
the 1990s led to a revolution in the way learner language was analyzed and described. The first
learner corpora that exceeded one million word tokens in size were collected, and the new
options offered by automatic corpus analysis tools offered unprecedented insights into learner
language. Another key feature is that the texts included in learner corpora have been selected
on the basis of a number of criteria or variables related to, among others: the learners
themselves (e.g. target language, mother tongue, proficiency level), the type of communicative
task (e.g. written/oral communication, descriptive/persuasive/narrative/expository
writing/narrative, informal/formal level), the contextual conditions of language production or
task setting (e.g. interactive tasks, computer—-mediated communication) (Meunier, 2021: 25)

While a comprehensive corpus is available in teaching English as a foreign language or as a second language,

there is no corpus of learners that can be used in teaching Turkish as a foreign language or a second language.
Cohesion

A text is not composed of a number of sentences which arbitrarily come together. The relation between the
sentences need to create a sense of unity. This unity which is named as cohesion makes the text a whole.
Cohesion does not ensure the unity of a text but it plays role for creating unity. For establishing cohesion in a

text, writers use references, conjunctions and related words for the context (Morris & Hirst, 1991: 21).

The cohesion in the text is achieved through grammatical cohesion and lexical cohesion. According to Halliday
and Hassan (1985) grammatical cohesion is analyzed under four categories which are references, substitutions,
ellipsis and conjunctions. Lexical cohesion is analyzed under two categories which are reiteration and collocation.
Reiteration originally is categorized as repetition, synonym, superordinate, and general word. While some
categorize collocation together with reiteration categories, some analyze it separately under lexical cohesion

title (Wang & Zhang, 2019: 2).
Grammatical Cohesion

Grammatical cohesion is obtained by using grammatical structures when creating a text. According to Halliday
and Hasan (1976), there are four grammatical subcategories which are reference, substitution, ellipsis and
conjunction. Reference is used instead of an element of a sentence before or after it takes place. References are
usually used to avoid repetition. Substition is used to replace a part of a sentence or the whole sentence. It can

be done at lexical level or sentence level. As for ellipsis, it is the reduction of sentence, in other word using
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incomplete sentences which is comprehensible for the reader. Cohesion is using connectors or cohesive ties

between clauses or sections of a text (Halliday & Hassan, 1976).
Lexical Cohesion

Lexical cohesion has been classified differently by linguists. According to Hasan’s model (1984) of lexical cohesion

general category subtitles are: repetition, synonymy, hyponymy, meronym and antonymy.

According to Halliday (1985) repetition is the strongest and most direct cohesive device. Grammatical forms and
morphological forms are also accepted as cohesively related repetitions. Such as: found-foundation-founded,

invite-invitation etc. Those words in the same group are accepted as the same lexical item (Malah, 2020: 50).
Reiterative lexical devices:

Synonyms/near synonyms, repetition, superordinate/hyponyms serve the communicative function of the
message in the text, when a lexical item is repeated it leads to emphasis on the message and as a result making
reading an easier task. An author can use different lexical devices at varying degrees to ensure textuality, not
necessarily all items of textuality. When second language learners have awareness about lexical cohesion, their
reading comprehension and writing skills can be developed more easily. If the language learners know the
structure and vocabulary pattern of a text, it will help them gain fluency and improve critical reading ability (Enyi

and Orji, 2019: 90).

According to a study conducted with L2 Arabic learners of English in terms of textual analysis of lexical cohesion
in academic expository essays. The use of Derivational lexical forms is another indication of quality in high rated
texts. In high rated texts there were fewer simple repetitions in sequential sentences. In high rated texts the
repetitions are done in a longer distance and the writing style is appropriate for academic conventions (Bacha,

N. N., Cortazzi, M. & Nakhle, F., 2002, p. 144).

Collocation

Collocation is the terms used as one of the sub-categories of cohesive devices. Collocation is the lexical tie created
by semantically related words. Most important point about collocation is the use of items which share the same

lexical environment.

Carter (1987) points out that collocation is related with systematic linguistics a separate study of language.
Semantically related and consistent words weave to make a coherent text which constructs the elements of
collocation (1987: 50). Accordingly, vocabulary is studied in a related field and particular subject, vocabulary

associated with that subject is grouped around it (Carter, 1987: 50).

For textuality, within a discourse in addition to grammatical ties lexical connection is also an important device
for holding the text together. The two main types of cohesion are grammatical which shows structural weaving

of the text and lexical which shows weaving of the vocabulary in a discourse. Cohesive writing is not ensured only
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by grammatically correct sentences but the connection of the authors’ ideas at the level of sentence, paragraph
and discourse. A text is constructed with a chain of related ideas connected with devices. For the interpretation
of a text, a semantic relation is to be established. “Cohesion among other sub-systems form the integrated
system of any language, and the guiding principle in language is that, the more conventionalized meanings are
reflected through the grammar, and, the more particularized ones through the vocabulary. Cohesion is partly

expressed through the vocabulary, and partly through the grammar of language.” (Enyi & Oriji, 2019: 85-86)

The second major importance of the vocabulary chain is that they provide clues to determine consistency and

discourse structure.

Lexical chains give clues about the coherence and discourse structure of a text. If there is chain of texts in a
discourse, there is also related words in the same text. There is an assumed structure common to all discourse

which can be written or spoken. (Morris & Hirst, 1991: 23-24).

According to a study conducted with ESL learners (Raman & Mathew, 2020), students at low level language
competence used a lot of repetitions and high level students used more semantically related collocated words
than the others. They concluded that the use of cohesive devices does not directly affect the quality of students’

writings.

According to Ulper's (2011) research on the Turkish written expressions of primary, secondary, high school and
university students, the students at the tertiary level produced more coherent writings in comparison to primary
and secondary school students. However, even the university students had problems in constructing a coherent
text in the following pointsC connecting the title with the content, establishing semantic relations between the
adjacent sentences, contructing introductory and body part of text and drawing a related conclusion (Ulper,

2011).

The knowledge of lexical cohesion in the text is important for the reader to understand the pattern of the text,
to determine the keywords, to understand the subject and content of the text. Lexical cohesion, which is
evaluated in the small-scale structure, is one of the cornerstones of the creation of the large-scale structure. In
the evaluation of lexical cohesion, there may be changes according to the text type. The frequency of use of the
concepts and the way they are used provide clues about the text. The frequency of repetitions in a text can
change the quality of the text. The author's style also plays an important role in the conceptual pattern in the
texts. In a good text, there are no unnecessary repetitions, and words are positioned to facilitate flow and
understanding. Words can be repeated with the same word with their immediate meanings, antonyms or by
changing the word category. A text can also be created with the parent term child term relationship or the words

that evoke each other from the same concept area (Dilidlizglin, 2017: 63-67).

According to Karadag (2020), « While planning exercises and activities in teaching materials, collocations of target

words should be selected according to their frequency and added to the curriculum by making use of corpus
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linguistics data. This collocations learner dictionary should be compiled on the basis of the frequencies of the

collocations, just like target word lists » (Karadag, 2020: 42).
Corpora

Corpora provide us with large collections or databases of texts from a language. Corpora gives a large set of data
of texts from a language. The information from corpus helps understanding the words, their relationship with
other words, their use in different contexts and their frequency of use in different contexts. It also gives the
chance to compare the languages in different respects. Corpora is accessed through the analysis of written or
transcribed texts. Each individual has access to different corpora but there is no record of personal corpora.
Frequent collocations are the most useful words and easily accessible words in a language. Shorter collocations
are more frequently used than long ones. According to British National Corpus (BNC), two-word collocations
make up the 77 percent of of the total number of collocations in English. When learning a language or acquiring
a language, high frequency words are acquired initially as they are more commonly used in daily life. Vocabulary
can be categorized into four different categories: high frequency words, low frequency words, technical words
and academic words. Low frequency words, technical and academic words are acquired later than high frequency

words (Halim, 2018).

Using corpora is important for developing students’ writings. Accroding to a study conducted by Gilmore (2009),
the students who took lessons about corpora showed a significant progress in their writing qualities. Using online
corpora helped students to increase the naturalness of their writing. Teachers giving feedback to all writings may
not be possible all the time and may not be an effective way of developing writing for all the students (Gilmore,

2009).

In line with the lexical cohesion categories suggested by Halliday and Hassan, the words in the texts in this study

will also be examined under the frequency and collocation headings.

The aim of this study is to investigate frequency and extent of word use in the written exams of international
students learning Turkish at Istanbul University Language Center. In addition, the collocations are evaluated as a

set of words semantically.

In this study lexical cohesion in the texts will be categorized as follows: firstly, according to the frequency of non-
grammatical words, the number of total words according to each level and the student’s writing exams are
evaluated according to the collocation of words used. Collocated words have been categorized according to the

nature and meaning of words. Grammaticality is not taken into consideration.

In the current research, the written exams of 10 students are selected randomly from each level (A1-A2-B1-B2
and C1). Written expression topics of each level are different, but 10 students at each level chose one of the two

topics presented to them and wrote about this topic.

In this study the answers for the following research questions have been investigated:
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1. What kind of words are frequently used at each level by international students who are at Turkish
preparation class?

2. Do the number of vocabulary used increase when the level of students’ increase?

3.  What kind of collocations do the students use according to each level?

4. s there arelationship between the writing grades and collocations use of the students?

METHOD

Research Design

In this research, qualitative content analysis and quantitative method is used. For the analysis of the number of
vocabulary for each level and the frequency of vocabulary for each level, sketch engine program is used. For the
analysis of collocation, quantitative method is used. Qualitative research is a method that seeks answers to
research questions through interpretation. In content analysis, a holistic perspective is taken as a basis, aiming
to explain the collected data with concepts and relationships. In content analysis, similar data are interpreted by
bringing them together in an order within the framework of certain concepts and content (Yildirim & Simsek,

2008)

Participants

International scholarship students of Istanbul University studying Turkish at Istanbul University Language Center.
50 students are randomly selected, 10 students from each level. In other words, 10 students from A1, 10 students
from A2, 10 students from B1, 10 students from B2 and 10 students from C1 level are randomly selected. The
written expression part of the end-of-course exams taken by these students at the end of each level was

examined. A total of 50 different written expressions were reached.

Data Collection and Data Analysis

The necessary permission for this study, which was conducted in order to evaluate the written exam of 50
international students studying Turkish in the 2020-2021 academic year, was obtained from the Istanbul
University Language Center Presidency with the permission letter numbered 844014.The corpora is constructed

only for the texts written by 10 students at each level.

Firstly, the frequency and number of words used at each level is analyzed in sketch engine program. Secondly,
the written exams of the students are analyzed according to collocation. The number of lexical items in each

category is compared according to the levels.

For each level 10 written exams are analyzed from each level which makes 50 different texts. Two different raters

categorized the lexical items and if there was a difference third rater categorized the lexical items.
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The scoring of the texts and the assignment of words to the category of collocation are done with two different

raters and scorers to ensure the validity and reliability.

In which ways the cohesive devices are used in a discourse is as important as the quantitative counts for
differentiating high and low rated texts. The quality of writing depends more on the writers’ creativity than
guantitative analysis of cohesion. Good and poor writers can use the same cohesive devices but they use it
differently. Thus, the effectiveness and quality of a text depends on the authors’ style and the way of using the

language. High rated texts have cohesive devices in a longer distance than low rated texts.

The words only belong to collocation of lexical categories, grammatical categories are not included. Orthographic

mistakes are not taken into consideration.

The exams are given to the students at the end of each level and each exam consists of four skill areas which are
reading, listening, writing and speaking respectively. Each skill is evaluated out of 25 points and total grade makes

100. The exams are proctored and evaluated by two different instructors.

The writing questions which are asked in the writing part of achievement exams are as follows:

Al
A foreign friend is coming to your country. Write an e-mail to your friend about your travel plan.
Please describe the holidays in your country and what you do during those holidays, taking into account the

following topics.

A2
Write a letter to yourself to read in 15 years.

Give information about your country to a tourist going to your country and give advice.

B1
Write an article about success in business life.

Write an article about your childhood and your life today.

B2
Write a travel article about a place you have visited.

What do you think is the most important technological tool ever invented?

Cc1
Write a summary of a movie you watched.

Imagine that you are traveling in time, and explain the time period you went to.

As for the rubric which is used for the evaluation of writing exams, the writing exams are evaluated out of 25

points which is the same for evaluating other skills. Writing part of the achievement exams are evaluated
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according to the criteria suggested by Common European Framework. The criteria for evaluation is as follows:

grammar, vocabulary use, content, cohesion, length, punctuation.

FINDINGS
Table 1. Frequency of Words at Each Level
Al f A2 f Bl f B2 f c1 f
one (bir) 29 A lot (¢ok) 57 One (bir) 118 Alot (gok) 41 One (bir) 38
later 26 There is (var) 47 Alot (cok) 35  There 17 To be
(sonra) One (bir) 32 people 2 (orada) (olmak) 32
Alot (gok) 25 Beautiful 30 (insanlar) Each (her) 14 Alot (cok) 28
GOIng 22 (guze” Each (her) 20 There is 13 Each (her) 25
(sidiyoruz) Each (her) 26 later 16 (var) Time
Beautiful 20 There (sonra) Beautiful 13 (zaman) 21
(guizel) (orada) 23 time 15 (euzel)
There is 13 Big (biiyiik) 13 (z.ama.l.'\)" People 12 Successful
ﬁ\\//ﬁr) After (sonra) 13 z|g (bu(\:ﬁk)) E gn:anlar) (bagarih) 18
ine ) ever (hig efore
(benim) 11 Time (zaman) 12 More (6nce) 10 CVP\]’dee” a
Day (giin) 11 Ok(olur) 9 (daha) B after 10 (cocukken) 17
Together 10 in the .Season 9 His/her 12 (sonra) Work(is) 13
(beraber) (mevsimde) (onun) Last (son) 10 There is
You're summer (yaz) 8 Film (filmin) 11 Day (gin) 10 (var) 11
staying 8 Place (yer) 8 Decision 11 important 9 People
(kaliyorsu) zimbabve 8 (karar) (6nemli) (insanlar) 1
Good (iyi) 7 You can eat As (olarak) 10 Phone 3 Only
Food 7 lyiyebilirsiniz) 8 Day (giin) 10  (telefon) (sadece) 10
(yemek) Weather . in the way 10 A lot (cok) 8  Successful
Istanbul 7 (hava) (sekilde) Happened 3 (basarali) 9
We're Visit (ziyaret) 7 New (yeni) 10  (oldu) Life
eating 7 Generally Girl (kiz) 9  kolsay 8 (hayat) 9
(viyoruz) (genellikle) / Beautiful g Good(ivi) 8 Thing (sey) 9
We're Different ,  lgtze) I went g  Education
doing 6 (farkh) Small 9 (gittim) (egitim) 8
(yapiyoruz) Maybe (belki) 7 (kugtik) Drone 7
each (her 6 Youn
Here e Alot (cok) ’ (gencg) 8 (T(?A:zrﬁlzi) 7
6 You can go !
(burada) (gidebilirsiniz) / Defplte g  Thing(sey) 7
Week 6  Good (iyi) ;  (ragmen) To buy ,
(hafta) 7 (almak)
Hi g B Himself/her 8  Weather
(merhaba) biskek 6 self (kendi) (hava) 6
s 5w o s T
Tohome ~ (sebeple (vardi) 8 Newlem) €
(eve) City (sehir) 6 None : 6
e o 8 (icat)
Waiting (Higbir) Some
(bekliyoru 5 Poll?e g (baz)) 6
m) . (polis) There
Festival 6
5 (oraya)
(bayram) disney 6
Not (degil) 4
We're
taking 4
(ahyoruz)
How (nasil) 4
Turk 4
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You're
coming
(geliyorsun
)

Your family
(ailen)
We're
drinking 4
(iciyoruz)
Morning

(sabah) 4

(f: frequency of words at each level)

Table 2. Total Number of Words Used at Each Level

Level Number of Words
Al 1.092
A2 1.799
B1 1.895
B2 2.124
Cc1 3.540

The frequency of words has been analyzed in the sketch engine program by filtering the punctuation marks and
grammatical words. When the number of words are counted in the sketch engine in level A1 1.092 words are
used by the students, in level A2 1.799 words are used, in level B1 1.895 words are used, in level B2 2.124 words
are used and in level C1 3.540 words are used. This is an anticipated result that when the students’ proficiency
level increases their vocabulary knowledge and use increases as well. They construct longer sentences with a
variety of words. However, in the beginning levels students make a lot of repetitions by using the same or similar
words. The biggest gap is between the B2 and C1 level in comparison to other level transitions. In C1 level the
students take academic language classes as well. The leap is more than 1000 words which shows that the
students are more proficient in both academic and daily language. In comparison to Al level, we observe that
the use of more than 700 words shows the vocabulary needs of the students to improve their communication
skills in different subjects after they receive the basic language education and they learn to use these words.
Academic language enriches the students’ vocabulary capacity. While in A1 and A2 levels more basic concrete
words are used, starting from B1 level more abstract and academic words are used. In other words, the words
that are frequently used at Al and A2 levels are also frequently used at B1, B2 and C1 levels. However, there is
not a significant difference between the frequency of words and the meanings according to the levels. Frequently

used words depend on the topic which is assigned in the exam.
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Table 3. Collocated Words Used at Al Level

Al

Student-Score Collocated Words

Student 1-20-M  Istanbul, Traveling, Taking pictures, Buying a gift, Grand Bazaar, Sultanahmet
Galata, Besiktas, Taksim, Galata tower, tramway

St2-15 Hometown, capital, Attractions, Nejashi mosque
Cultural gifts, Cultural food, Kitfo/genfo/kocho
St 3-22 Holidays, Celebration, Shopping, Food, Family, Gift
Mom, Dad, Brothers, sister
St4-17 My Country, Family, Mother, Father, Sister, Brother
St5-20 Exercise, Sport, Hotel, Shopping Mall, Indonesian Food, Gift, Plan, Plane, Hobby, Travel
St 6-15 Eid, Eid al-Fitr, Eid al-Adha, Visit, Dress, Cleaning, Gift, Eid prayer, relative
St7-24 Plan, Holiday, Fun, Party, Birthday, Gift Shopping, Activity
St 8-15 Turkey, Turkish food, Turkish coffee, tea
St 9-25 Istanbul, city, Crowd, Taksim, Turkish, Lentil soup, Turkish coffee
St 10- 15 Istanbul, Hagia Sophia, Sultanahmet, shopping mall, gift, country, visit, hotel, Grand bazaar, Taksim square, Turkish
coffee

Table 4. Collocated Words Used at A2 Level

A2
Student-Score Collocated Words
St 1-21 Kyrgyzstan, Capital, Bishkek, City, Lake, Issyk-lake, Mountains, Lush Green Forests, Azure Lakes, Wide rivers,
Mountain, canyon, landscape
St 2-22 Ship Captain, Graduate, Naval Engineering, Destination, Future, Country, China, Japan, South Korea
University, Istanbul Technical University, Department of Ship and Marine Engineering
St 3-15 Rich, money, expensive coffee, party, Lamborghini, pool house
Geography, North, South, East, Winter, Snow
St 4-20 Animal, Lion, giraffe, Food, Fish, rice,
Country, Capital, Pakistan, Islamabad, Murrey
St 5-20 Food, Delicious, Dessert, Eastern food, Western food
climate, temperate, cold, hot
St 6-25 Graduation, University, Master's, Doctorate
St 7-23 Bus, Train, Taxi,
Buffet, Food, Rice, Vegetables, Chicken, meat
St-8-18 Real Madrid, Football, Footballer, Game, Psfour, fortnite
St 918 Weather, Rainy, Windy, Sunny, Hot, Wind, Dusty
wild animal, elephant, tiger, lion, antelope, rabbit, fox
St 10-22 Restaurant, Turkish cuisine, Chinese cuisine, Russian food, Russian breakfast, Delicious, Meal, Borsh, Pelmeni,
Okroska, Sirnyki, kvass
Table 5. Collocated Words Used at B1 Level
B1
Student-Score Collocated Words
St 1-18 Goal, Success, Business
high salary, education
St 2-25 Businessman, Food manufacturers, fashion designers, restaurant owners, jewelers
art, talent, drawing, playing the piano, gallery, museum
St 3-24 Plan, Goal, Success, Education, Social life
St 4-22 Child, Play, Park, Fun
St 5-22 Business life, Boss, Respect, Free time, Education, Extra work
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Business, Pilot, Doctor, Engineer

St 6-19 Travel, Sea, camping
St 7-25 Goal, Education, Achievement, Responsibility, Starting a Business, Profession, Doctor, Lawyer, Engineer
St 8-21 Computer, Computer engineer, coding
St 9-25 Hobbies, Knitting, Drawing, Sewing, Hairdressing, Fashion design
Childhood, Youth, Innocence, personality
St 10-25 A Very High Pay, Great Status, As A Boss, The Advantages Of The Job, Flexible Hours, Vacation Time, Bonuses

Or Satisfaction

Table 6. Collocated Words Used at B2 Level

Student-Score Collocated Words

St 1-25 fruit, snack, food, beverage, barbecue, convenience food

St 2-17 Sea, Sand, Sun, Mediterranean climate, Beach
South, Summer, Aegean coastline

St 3-25 Kazakhstan , Almaty, spare clothes, swimming towel, sunscreen and anti-mosquito cream
mountain, landscape, photo

St 4-18 Weather conditions, Windy weather

Instrument, Drone, Filming, Video shooting, Journalism, Scientific research
Management, Bird's eye view, Panoramic, Land drawing, Map making

St 5-24 Weather conditions, Windy weather
Instrument, Drone, Filming, Video shooting, Journalism, Scientific research
Management, Bird's eye view, Panoramic, Land drawing, Map making

St 6-16 Picnic, Fishing

Sightseeing, Taking pictures, Swimming
St 7-20 Electricity, communications, cars, machines, computers, cell phones

in restaurants, homes, hospitals, factories, film industries, military, offices
St 8-23 USA, Country, State

Ocean, Beach, Beach, Seashells
St 9-23 Smartphone, Internet, Clock, Camera, Calendar
St 10-19 Travel, Visa, Airport, Chinese Government Office, Airport, Chinese money

Table 7. Collocated Words Used at C1 Level
Student- Collocated Words
Score
St 1-24 History, Black And White Photography, Classic Cars
Ferry, Crowded, Yesilgam

St 2-25 Innovative, traditional

School, Physics, math, chemistry, English
Training techniques, High score

St 3-22 Brutal, Criminal, Weapon, Innocent, Unjust, Soldier, Order, War

St 4-24 Film, Writer, Character, Director, Actress, Lead Role, Design, Make-up, Actress

St 5-24 Thailand, Phuket, Earthquake, Tsunami, Rescue, Aid, Rescue

St 6-22 Cordoba, Civilization, Andalusia, Architecture, Culture, Mosque dome, Build, Palace fountain

Plato, Aristotle, Socrates, Ibn Rusd, |bn Farabi

St 7-23 investigation, Solution, Protest, Police, incident, Police, Commissioner
St 8-25 Technology, Electronics, Flying taxi, Smart home system, Mobile phone, Robot
St 9-24 Transportation, Ferry, train, Yugoslavia, Immigrant, Istanbul, Commerce

Different Clothes, Letter, Azan, Mosque, Muslim, Christian

St 10-24 Disease, Doctor, Treatment, Rehabilitation, Physical therapy, Wheelchair, Electric chair, Central nervous system, Spinal
cord, Neuron, ALS (Amyotrophic Lateral Scleros ), diagnosis
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Table 8. Students Writing Grades and the Number of Collocated Words they Use at Each Level

Al A2 Bl B2 C1

Student Grade Number Grade Number Grade Number Grade Number Grade Number
of of of of of
Words Words Words Words Words

1 20 11 21 13 18 05 25 06 24 06

2 15 09 22 13 25 11 17 08 25 09

3 22 10 15 06 24 05 25 09 22 08

4 17 07 20 18 22 04 18 12 24 09

5 20 10 20 08 22 10 24 08 24 07

6 15 10 25 04 19 03 16 05 18 13

7 24 08 23 09 25 09 20 13 23 07

8 15 04 18 06 21 03 23 07 25 06

9 25 07 18 14 25 10 23 05 24 13

10 15 11 22 12 25 7 19 06 21 12

The use of collocation is analyzed in two respects: Firstly, semantically and secondly quantitatively in parallel

with the students writing scores.

In Al level there is more repetition with the same words than other levels. The repeated words are usually in
adjacent sentences. The collocation is not encountered very frequently. Low-rated writings include repetition in
adjacent sentences. There is no relationship between the use of semantically cohesive words and the rating of
the texts in all levels. In other words, the rating of written exams are done according to the use of the words in
the text and being related to the given topic. Teachers usually give low rates to grammatically incorrect texts. It
can be concluded that the use of collocation and the number of words used do not determine the high rating of
the texts. While the correct use of words was included in the scoring scale, it was concluded that this scoring was
not related to the use of collocation words and the use of collocation words was not sufficient to make a text

fluent and coherent.

In C1 level, the content of collocated words is more academic and abstract. The number of vocabulary in the

collocation set is not significantly higher than B2 level.

In both B1 and B2 levels, the collocated vocabulary related to technology and occupations are used frequently.

In Al and A2 levels, the vocabulary set related to daily encounters like family, daily routines, friends, food, city

sightseeing, school and weather are used. Those vocabularies are related to daily conversations and daily needs.

We can conclude from the findings that the use of collocation does not ensure a coherent and fluent text.
Together with collocation, students are supposed to have grammatical, lexical, punctuation and textual

knowledge to construct a qualified text.

In addition, in this study students at each level were expected to write about any of the two subjects they were

given. While writing on similar subjects and using similar concrete words at Al and A2 levels, it was observed
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that as the levels progressed, at B1, B2 and C1 levels, the collocation words used included words from very

different disciplines and the students wrote the subjects they chose from different perspectives.

Looking at Table 8, which includes scoring and collocation word counts, there is no consistency between word
count and writing grade at any level. Looking at the tables, it cannot be said that students with high writing

grades use collocation words more, or students with low writing grades use collocation words less.

CONCLUSION and DISCUSSION

The vocabulary capacity of language learners differs from native language users. Those who learn Turkish as a

foreign language have the vocabulary related to the subjects they encounter in daily and academic life.

In this study, findings were obtained about the frequency of word use and the use of collocations in the written
expressions of university preparatory students who learn Turkish as a foreign language. According to the
frequency analysis and word count, in this study, it was concluded that the number of words used by Turkish as
a foreign language learners at all levels increased over time. This is an anticipated result of language
development. It is surprising that the frequency of the vocabulary used at each level did not show a meaningwise
difference. However, the number of frequently used vocabulary is more at lower levels than it is at higher levels.
In other words, the number of frequently used vocabulary is higher at A1, A2 and B1 levels than it is B2 and C1
levels. As for collocation analysis of the present study, at higher levels such as B2 and C1, the variety of utilized
vocabulary is more than it is at A1, A2 and B1 levels. At lower levels similar collocations are used by the samples

of the study.

When it comes to the use of collocations, besides the students' proficiency in the foreign language, the
vocabulary in their mother tongue is also extremely important. While a subject connotes many words for one
student, the same amount of words may not be used for another student on the same subject. Students' use of
collocation words may not be directly dependent on their language proficiency. In addition to the use of words,
the use of other textuality criteria also plays an important role in the creation of a text. The success of a text may

not depend exactly on the frequency of use of collocations.

In writing, the use of repetition, collocations, transitional expressions and other cohesive devices are used to
guide the readers and present a discourse in a holistic way. The parts of a composition are like the parts of a
puzzle, if one is missed the meaning in the discourse may be lost. The difference between coherence and
cohesion can be explained as follows: in the coherence the big parts come together to construct the whole
picture, as for cohesion the intra and inter- sentential small parts come together with different semantic and
linguistic ties to create the whole picture. Cohesive devices are explicit set of ties; the readers can understand
the design of the text by explicit cohesive device clues. Cohesion does not ensure coherence; however, it gives
implications about it. Cohesion not only creates a systematic text but also gives the content of any text

comprehensibly to any reader (Emah & Omachonu, 2018: 79)
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Effective writing and efficient comprehension are the results of cohesive relations which take place among the
linguistic elements of any written text. The network of cohesive relations is important for understanding any
written text. “Writers should have the knowledge to tie sentences clearly and naturally. The reader is the active
collaborator of the writer as s/he trusts on the text to get a meaning and make a sense of it” (Emah & Omachonu,

2008).

Vocabulary teaching is extremely important in the development of students' linguistic proficiency in foreign
language teaching. Vocabulary teaching can be handled from different perspectives. Successful vocabulary
teaching should enable the recycling of new words in context, and should be included in the teaching system of
both mother tongue and target language vocabulary during curriculum and program development. The
vocabulary of the learners in their mother tongue makes it easier for them to access foreign language words.
Therefore, vocabulary teaching should target communicative functions, most of the lexical learning takes place
in a subconscious process rather than conscious learning (Stringer, 2019: 198). Students with good vocabulary
and grammar are more successful both in reading and listening comprehension, and in their written and oral
expressions. Evaluating the written and oral expressions of the students according to the previously determined
criteria and providing the necessary feedback to the students contributes significantly to the development of

their written and oral expressions.

RECOMMENDATIONS

This study can be developed by providing access to the written expressions of students in different schools and

different age groups learning Turkish as a foreign language.

The use of words in children's written expressions can be evaluated from different perspectives.

Orthographic, syntactic and morphological analysis of the written texts of the students can be made and

categorized according to the mother tongue of the participants.

ETHICAL TEXT

The required permission for this study, which was conducted in order to evaluate the written exam of 50
international students studying Turkish in the 2020-2021 academic year, was obtained from the Istanbul

University Language Center Presidency with the permission letter numbered 844014.

“In this article, the journal writing rules, publication principles, research and publication ethics, and journal
ethical rules were followed. The responsibility belongs to the author (s) for any violations that may arise regarding

the article. "

Author(s) Contribution Rate: The contribution of author to this study is 100 %.
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YABANCI DiL OLARAK TURKCE OGRENEN OGRENCILERIN YAZILI SINAVLARININ
SOZCUKSEL ANALizi

0z

Bu calismada yabanci dil olarak Tiirkge 6grenen uluslararasi 6grencilerin yazili sinavlari kelime
kullanim sikhigi ve esdizimlilik olmak tizere iki agidan incelenmistir. Ogrencilerin esdizim kullanimlari
ve sozcik kullanim sikligi her diizeyde ayri ayri incelenmistir. Yazili anlatimlari incelenen 6grenci
seviyeleri Al, A2, B1, B2 ve Cl'dir. Climle analizi igin kullanilan “sketch engine” programinda
diizeylere gore kullanilan kelimelerin sikligi ve toplam kelime sayisi analiz edilmistir. Esdizim
kullanimi ise iki farkh degerlendirici tarafindan analiz edilmis ve her 6grencinin yazili anlatiminda
kullandigi esdizimli kelimeler tespit edilmistir. Ogrencilerin seviyeleri arttikca daha akademik ve
soyut kelimeler kullandiklari gérulmdstir. Esdizimli kelimelerin metnin iginde bulunmasi tutarl ve
akici bir yazinin olusumunu saglamak icin yeterli degildir. Siklik analizinde, sik kullanilan kelimeler
anlam bakimindan incelendiginde seviyelere gére énemli bir degisiklik goriilmemistir. Baska bir
deyisle, sik kullanilan kelimeler diizeyler arasinda benzerlik géstermektedir. Bu ¢alismadan elde
edilen diger bir bulgu ise, seviyeler arttik¢a kullanilan kelime sayisinin arttigi ve metinlerin
uzunlugunun arttigi sonucudur. Bunun nedeni, her seviye sinavinda 6grencilere yazmalari gereken
kelime sayisi ile ilgili alt ve Ust sinir belirlenmesi ve kelime sinirinin her seviyede yiikselmesidir.

Anahtar Kelimeler: Derlem, siklik, esdizimlilik, kelime, yabanci dil olarak Tirkge.
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GiRiS

Metin kelimesi ile ilgili farkh tanimlamalar yapilmaktadir. Bir metin yazili bir anlatim olabilir veya s6zli bir anlatim
olabilir, hatta bir anlam tasiyan, mesaj iceren bir ¢izim bile olabilir. Grafiti bile, diinyanin insan davranigi
tarafindan sekillendirilen yonlerinin tarihsel ve kiltlrel olarak temellendirilmis yorumuna sahip bir metin tiri

olarak tanimlanir. “Dolayisiyla, grafiti, dilin yazili ve gorsel yonlerini temsil eder ve dogru okundugunda, bir yerin

kaltariing, kimligini ve cografyasini ortaya cikarabilecek kendi géstergebilimine sahiptir” (Rhiney, 2010: 6).

Metindilbilim, metin yapilarinin tematik olarak ve dilbilgisel olarak nasil kurgulandigini ve iletisimsel islevini
uygulamali 6rneklerle agiklar. Yani, metindilbilim bir metnin olusumunu genel ilkeleriyle tanimlar ve metni
olusturan unsurlarin dnemini agiklar (Balci, 2006: 192). Metinlerin olusumunda ve analizinde metinsellik 6lgitleri
esas alinir. Metinsellik 6lgltleri yedi ana baslikta ele alinmaktadir. Bunlar, bagdasiklik, baglasiklik, amaghlik,
bilgisellik, durumsallik, kabul edilebilirlik ve metinlerarasiliktir (De Beugrande ve Dressler, 1981). Baglasiklik,
metin olusturmak icin gerekli olan dilbilgisi kurallari ve sozctiklerin kullanimi ile ilgilidir. Baglasiklik sadece
climleler arasinda degil, metnin yizey yapisiyla ilgili paragraflar arasinda da butinlik saglar. Bu nedenle metin
bltlinligu olusuyorsa metindeki kiiglik birimlerin de birbirleriyle uyumlu olmasi gerekir. Gonderimler, eksiltiler
ve degistirimler bir metnin baglasikhigini saglayan dilbilgisel unsurlardir. Gonderim ile ayni kelimeyi tekrar etmek
yerine baska bir kelime, zamir, tamlama ve son ek kullanilarak metin okuyucu veya dinleyici icin daha akici hale
getirilebilir. Sozciksel ve dilbilgisel baglasiklik unsurlarinin kullanimindaki tutarhlik, metnin batinliGguna arttirir.
Eksilti yapilan cimlelerde, okuyucu, baglamdan cikarim yaparak eksik unsuru zihninde tamamlayabilir.
Degistirime gelince, tekrara diismemek icin bir 6genin ya da climlenin yerine ayni anlami veren baska bir
kelimenin ya da climlenin kullanilmasidir. Bunlar, bir metni tekdizelikten, gereksiz uzunluktan ve takrardan
kurtararak daha akici bir metin olusturulmasina yardimci olur. Metni daha tutarli hale getirmek igin baglaglar
kullanilir. Bu sayede, ciimleler arasi ve ciimle i¢i unsurlar tutarli bir metin olusturmak amaciyla bir araya getirilir.
Tutarhhk bitlncdl bir baglam olusturulmasi igin bir dizi ciimlenin biraraya getirilmesiyle saglanir. Tutarlilikta

climleler arasinda anlamsal ve dilbilgisel iliskiler kurularak butiincul bir yapiya ulasihr.

Tutarhhk, okuyucunun bir metni iyi anlamasina yardimci olur. Tutarl bir metin, mantiksal bir yapidir ve okuyucuyu
metne yonlendirir. Bir metnin amaci, mesaji okuyucuya net bir sekilde iletmektir. Bilgilendiricilige gelince, tim
metinler bilgi Gretme ve iletme amacina sahiptir ve okuyucular metinde sunulan bilgileri bir iletisim yolu olarak
elde etmeyi amacglamaktadir. Bir metnin baglamsallastirilmasi, metinsel icerigin bir konu etrafinda
ortintilenmesiyle iliskilidir. Metinselligin unsurlarindan biri olan metinlerarasilik, ayni metin iginde diger
metinlerle yapilan iliskilendirmeler ve gonderimlerdir. Metinler dil 6gretiminde cok dnemli bir rol oynamaktadir.
Bu nedenle bir dili dogru baglamda 6gretmek ve kiltlirl aktarmak icin hayati 6nem tasirlar (Ocak ve Baysal, 2016:

37).

Sozluksel anlambilimde, anlam ve gonderim arasindaki ayrim énemlidir. Bir kelimenin gonderimi bir nesne, bir
olay, bir anlam veya bir durum olabilir. “Sandalye” kelimesini kullanarak, birisi dért ayakl ve yaslanacak yeri olan

bir koltugu ifade eder. Bununla birlikte, o kelimenin anlami, zihnin icindeki dilsel sistemle ilgili anlamidir. Bu
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kelimenin tam anlami, sira, kanepe vb. benzer nesnelerle iligskilendirilebilir. Kelimelerin gevirisi bagka bir dilde
ayni anlami vermeyebilir. Ceviri farki, dilin iliskisel ydoninden kaynaklanmaktadir. S6zciiksel anlambilim, zihinsel

sozlikle baglantili olarak agiklanabilir (Stringer, 2019: 181-182).

Ulper (2011), yazmanin en dnemli islevinin iletisim oldugunu belirtmektedir. Tutarlilik ve bagdasiklik, bir metnin
iki hayati bilesenidir. Ogrencilerin yazdiklarinin bagdasiklik ve baglasiklik 6zelliklerinin bilinmesi, &grencilerin

yazili Giretim yeteneklerinin belirlenmesine yardimci olur (Ulper, 2011).

Yabanci dil 6gretiminde kelime 6gretimi konusunda 6grenir derleminin olusturulmasi ve bu derleme 6grencilerin
ve dgretmenlerin ulasabilmesi 6grencilerin dilsel gelisimine katki saglar. Ogrenir derlemi, bir dili ikinci dil ya da

yabanci dil olarak 6grenenlerin yazili ve s6zIli anlatimlarinin yer aldigi veri tabanlaridir (Caliskan, 2016: 40).

1990'larda genis ¢apta elektronik ortamda 6grenen derlemine erisim, 6grenen dilinin analiz
edilmesine ve tanimlanmasina olanak sagladi. Boyut olarak bir milyon kelimeyi asan ilk 6grenen
derlemleri toplandi ve otomatik derlem analiz araglarinin sundugu yeni secenekler 6grencinin
diline iliskin veriler sundu. Ogrenen derleminin énemli bir &zelligi de yer alan metinlerin,
digerleri arasinda, bir dizi kistas veya degisken temelinde secilmis olmasidir: 6grencilerin
kendileri (6r. Hedef dil, ana dil, yeterlilik dizeyi), iletisimsel gérevin turd (6r. Yazili/s6zli iletisim,
betimleyici/ikna edici/anlatisal/agiklayici yazma/anlati, glinltik dil /resmi dil), dil Gretiminin veya
dil kullanimiyla ilgili gorevlerin baglamsal kosullari (6r. Etkilesimli gorevler, bilgisayar aracili
iletisim) (Meunier, 2021:25).

ingilizcenin yabanci dil olarak ya da ikinci dil olarak 8gretiminde cok sayida derleme ulasilirken Tiirkgenin yabanci

dil ya da ikinci dil olarak 6gretiminde kullanilabilecek bir 6grenir derlemi yoktur.
Baglagikhk

Bir metin, gelisiglizel kelimelerden bir araya gelen birkag climleden olusmaz. Ciimleler arasindaki iliskinin bir
batinlik olusturmasi gerekir. Baglasiklik adi verilen bu uyum, metni bir btiin haline getirir. Bir metinde akiciligi

saglamak igin génderimler, baglaglar ve baglama uygun kelimeler kullanilir (Morris ve Hirst, 1991: 21).

Metindeki baglasiklik, dilbilgisel baglasiklik ve sozciiksel baglasiklik yoluyla saglanir. Halliday ve Hassan'a (1985)
gore dilbilgisel baglasikhk, gonderimler, degistirimler, eksiltiler ve baglaglar gibi kategoriler altinda analiz edilir.
Sozciksel baglasiklik ise yineleme ve esdizimlilik olmak Gzere iki kategoride incelenir. Yineleme genel olarak ayni
s6zcUgin tekrari, esanlamli, yakin anlamli, alt terim (st terim iliskisi ve genel kavram olarak kategorize edilir. Bazi
arastirmacilar esdizimliligi yineleme kategorileri ile birlikte siniflandirirken, bazilari ise sézciik baglasiklik bashgi

altinda analiz eder (Wang ve Zhang, 2019: 2).
Dilbilgisel Baglasiklik

Dilbilgisel baglasiklik, metin olusturulurken dilbilgisi yapilari kullanilarak elde edilir. Halliday ve Hasan'a (1976)
gore gonderim, degistirim, eksilti ve bagla¢ olmak lzere dort temel dilbilgisel baglasiklik kategorisi vardir. Bir
cimlenin herhangi bir unsuru yerine, bu unsur yer almadan 6nce veya sonra gonderimler kullanilir. Degistirim,

cogunlukla tekrardan kaginmak amaciyla bir cimlenin bir kismi veya tamami degistirilerek kullanilir. Degistirim,
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sozclk diizeyinde veya climle diizeyinde yapilabilir. Eksilti ise okuyucunun anlayabilecegi sekilde cliimlenin
kisaltilmasi, diger bir deyisle belli unsurlari eksik cimleler kullaniimasidir. Baglag ise, bir metnin climleleri veya

belli bolimleri arasinda kullanilan birlestirici unsurlardir (Halliday ve Hassan, 1976).
Sézciiksel Baglagsiklik

Sozciksel baglasiklik, dilbilimciler tarafindan farkh sekilde siniflandiriimistir. Hasan'in (1984) sozciiksel baglasiklik
modeline gore genel kategori alt basliklari sunlardir: sézcik tekrari, es anlaml kelime kullanilarak, yakin anlamli

ve zit anlaml sézciklerle olusturulan baglasiklik.

Halliday'e (1985) gore tekrar, metinde baglasiklik saglayan en gliglii ve en dogrudan birlestirici unsurdur.
Dilbilgisel formlar ve morfolojik formlar da birbirine bagli tekrarlar olarak kabul edilir. Ornegin: kurum-kurulus,

davet-davetiye gibi kelimeler ayni s6zliksel gruba ait kelimeler olarak incelenir (Malah, 2020: 50).

Yinelemeli sézciiksel baglasiklik

Es anlamli/yakin anlamlilar, tekrar, Ust terim, alt terim metindeki mesajin iletisimsel islevine hizmet eder,
sozclksel bir 6ge tekrarlandiginda mesaja vurgu yapilmasini saglar ve bunun sonucunda metni daha akici hale
getirir. Bir yazar, metinselligin tim 6gelerini degil, metinselligi saglamak icin degisen derecelerde farkl sozciiksel
unsurlari kullanabilir. ikinci dil 6grenenler sdzciik baglasikhigi konusunda farkindalik sahibi olduklarinda,
okudugunu anlama ve yazma becerileri daha kolay gelistirilebilir. Dil 6grenenlerin bir metnin yapisini ve kelime
kalibini bilmeleri, akicilik kazanmalarina ve elestirel okuma becerilerini gelistirmelerine yardimci olacaktir (Enyi

ve Orji, 2019: 90)

Akademik denemelerde so6zciksel uyumun metinsel analizi agisindan degerlendirildigi ikinci seviye Arapca
ingilizce 6grenenler ile yiiriitiilen bir arastirmaya gére tiiretilmis sézliik formlarinin kullanimi, yiiksek puan alan
metinlerde kalitenin bir géstergesi olarak ortaya ¢ikmistir. Yiksek puanh metinlerde, ardisik ciimlelerde daha az
tekrar tespit edilmis olup tekrarlara daha uzun aralikh cimlelerde rastlanmistir (Bacha, N. N., Cortazzi, M. &

Nakhle, F., 2002, s. 144).
Esdizimlilik
Esdizimlilik, kalip dil unsurlarindan biri olarak kullanilan bir terimdir. Esdizim, anlamsal olarak iliskili s6zctklerin

olusturdugu sozciiksel bagdir. Esdizimlilik ile ilgili en dnemli nokta, ayni sozliksel ortami (baglami) paylasan

Ogelerin/sozcuiklerin kullaniimasidir.

Carter (1987), esdizimliligin, dilin ayr bir calismasi olan sistematik dilbilim ile iliskili olduguna isaret eder.
Anlamsal olarak iliskili ve tutarh kelimeler, esdizim 6gelerini olusturan tutarli bir metin olusturmak icin kullanihr
(1987: 50). Buna gore, soz varligi ilgili bir alanda ve belirli bir konudadir ve o konu ile iliskili s6zctkler anahtar

sozclkler gevresinde gruplanir (Carter, 1987: 50).
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Metinsellikte bir sdylem icinde dilbilgisel baglarin yani sira sézciiksel baglar da metni bir arada tutan énemli
araglardir. Baglasiklik, sézciiksel ve dilbilgisel olmak (zere iki ana baslikta ele alinir. Tutarli bir metin, yalnizca
dilbilgisel olarak dogru cimlelerle degil, yazarlarin fikirlerinin cimle, paragraf ve sdylem diizeyinde baglantisi ile
saglanir. Baglasiklik unsurlariyla birlikte bagdasik bir metin olusturulur. Bir metnin yorumlanabilmesi igin
anlamsal bir bitunlik kurulmalidir. “Diger alt sistemler arasindaki uyum, herhangi bir dilin butlinlesik sistemini
olusturur ve dilde yol gosterici ilke, daha geleneksellestirilmis anlamlarin dilbilgisi yoluyla ve daha 6zellestirilmis
anlamlarin da kelime dagarcigi araciligiyla yansitiimasidir. Tutarhlik, kismen kelime hazinesi ve kismen de dilin

grameri araciligiyla ifade edilir” (Enyi ve Orji, 2019: 85-86).

Sozcik grubunun ikinci biylik 6nemi, tutarhligr ve séylem yapisini belirlemeye yonelik ipuglari saglamasidir.
Sozcik gruplari, bir metnin tutarliligi ve séylem yapisi hakkinda ipuglari verir. Yazilabilen veya konusulabilen tim

soylemlerde ortak olan varsayilan bir yapi vardir (Morris ve Hirst, 1991: 23, 24).

Yabanci dil olarak ingilizce &grenen &grencilerle yapilan bir arastirmaya gére (Raman ve Mathew, 2020), diisiik
dizeyde dil yeterliligine sahip 6grenciler ok fazla tekrar kullanmiglardir ve yuksek dil yeterliligine sahip 6grenciler
digerlerinden daha fazla anlamsal olarak iliskili esdizimli kelimeler kullanmiglardir. Bu ¢alismada, Raman ve
Mathew (2020), baglasiklik unsurlarinin kullaniminin 6grencilerin yazilarinin kalitesini dogrudan etkilemedigi

sonucuna varmiglardir.

Ulper'in (2011) ilkokul, ortaokul, lise ve {iniversite 6grencilerinin Tiirkce yazili anlatimlar lzerine yaptigi
arastirmaya gore ise yiliksekogretim diizeyindeki 6grenciler ilkokul ve ortaokul 6grencilerine gére daha tutarh
metinler Gretmislerdir. Ancak Universite 6grencileri bile baslik ile igerik arasinda baglanti kurma, bitisik cimleler
arasinda anlamsal iliskiler kurma, metnin giris ve gelisme kismini olusturma ve buna bagli bir sonu¢ ¢ikarma

noktalarinda tutarl bir metin olusturmada sorun yasamislardir (Ulper, 2011).

Metindeki sdzclk baglasikhgi bilgisi, okuyucunun metnin 6rintisinid anlamasi, anahtar kelimeleri belirlemesi,
metnin konusunu ve igerigini anlamasi igin dnemlidir. Kuglik 6lgekli yapida degerlendirilen sdzciiksel baglasiklik,
blylk olcekli yapinin olusturulmasinin temel taslarindan biridir. S6zcik baglasikhginin degerlendiriimesinde
metin tirtine gore degisiklikler olabilir. Kavramlarin kullanim sikliklari ve kullanim bigcimleri metin hakkinda
ipuglari vermektedir. Bir metindeki tekrarlarin sikhg metnin okunurlugunu ve akiciligini etkileyebilir. Yazarin
Uslubu da metinlerdeki kavramsal ériintiide dnemli bir rol oynar. lyi bir metinde gereksiz tekrarlara yer verilmez,
kelimelerin ve climlelerin akisi anlamay kolaylastiracak sekilde konumlandirilmistir. S6zclkler, ayni sozclkle,
yakin anlamlilari, zit anlamlilari kullanilarak tekrar edilebilir. Ust terim-alt terim iliskisi veya ayni kavram alanindan

birbirini gagristiran kelimelerle de tutarh bir metin olusturulabilir (Dilidlizgiin, 2017 : 63-67).

Karadag (2020)'a goére, « Ogretim materyallerinde alistirma ve etkinlikler planlanirken hedef sézciiklerin
esdizimlileri derlem dilbilim verilerinden faydalanarak siklik derecelerine gore secilmeli ve mifredata
eklenmelidir. Bu esdizimliler 6grenici s6zIigi tipki hedef sozciik listelerinde oldugu gibi esdizimlilerin sikliklari

temel alinarak derlenmelidir » (Karadag, 2020: 42).
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Derlem

Derlem, bize bir dilde olusturulan farkli kullanimlardaki metinlerin biiylk koleksiyonlarini veya veritabanlarini
saglar. Derlem, bir dile ait ¢ok sayida metin verisi saglar. Derlemden elde edilen bilgiler, sozciikleri, diger
sozclklerle iliskilerini, farkli baglamlarda kullanimlarini ve farkli baglamlarda kullanim sikliklarini anlamaya
yardimci olur. Ayrica dilleri farkli agilardan karsilastirma sansi verir. Derleme yazili veya s6zli olup transkripsiyonu
bulunan metinlerin analizi amaciyla ulasilir. Bireyler derlemlere farkh sekillerde erisebilirler, derlemlerin
olusumuna da ayni zamanda metin ekleyerek katki saglarlar. Sik kullanilan ifadeler, bir dilde en kullanish ve kolay
erisilebilir sézciiklerdir. Daha kisa ifadeler, uzun olanlardan daha sik kullanilir. Ulusal ingiliz Derlemine (British
National Corpus -BNC) gére, iki kelimeden olusan ifadeler, ingilizce'deki toplam kelime sayisinin yiizde 77'sini
olusturuyor. Bir dil 6grenirken veya bir dil edinirken, yliksek frekansli kelimeler glinlik hayatta daha yaygin olarak
kullanildigi i¢in daha erken dénemlerde edinilir. Dil 6gretiminde kelime hazinesinin gelistirilmesi dort farkl
baslikta ele alinabilir: yliksek frekansli kelimeler, disik frekansh kelimeler, teknik kelimeler ve akademik
kelimeler. Duslk frekansli kelimeler (siklik orani disuk), teknik ve akademik kelimeler, yiksek frekansh (siklik

orani ylksek) kelimelere gore daha geg kazanilir. (Halim, 2018).

Derlem kullanmak o6grencilerin yazilarini gelistirmek icin 6nemlidir. Gilmore (2009) tarafindan yapilan bir
arastirmaya gore, derlem dersi alan 6grencilerin yazma becerilerinde 6nemli ilerlemeler kaydedilmistir. Bu
calismaya gore, cevrimici derlemleri kullanmak, 6grencilerin yazilarini dogal (gergege uygun) bir sekilde
Uretmelerine yardimci olmustur. Ogretmenlerin tim yazilara déniit vermesi her zaman miimkiin olmayabilir ve
Ogrencilere yazili doniit vermek tim 6grencilerin yazili anlatimlarini es zamanh olarak gelistirmek konusunda g¢ok

etkili olmayabilir (Gilmore, 2009).

Bu ¢alismada metinler, Halliday ve Hassan'in (1985) onerdigi so6zciik baglasiklik kategorileri siklik ve esdizimlilik
basliklari altinda incelenecektir. Bu ¢calismanin amaci, istanbul Universitesi Dil Merkezi'nde Tiirkce dgrenen Al,
A2, B1, B2 ve C1 dizeyindeki uluslararasi 6grencilerin yazili sinavlarinda kelime kullanim sikhgini ve kullanilan

kelimelerin esdizimliligini analiz etmektir.

Bu calismada metinlerdeki s6zclk baglasikhgi su sekilde kategorize edilecektir: ilk olarak dil bilgisel kategoride
olmayan sozciiklerin sikligina gore, her diizeyde kullanilan toplam sézcik sayisi ve kullanilan sozciklerin
esdizimlerine gore 6grencinin yazma sinavlari degerlendirilecektir. Esdizimli kelimeler, kelimelerin dogasina ve
anlamlarina gore kategorize edilmistir. Esdizimlilik incelenirken de dilbilgisel sézcikler ve ortografik hatalar
dikkate alinmamistir. Kelimeler sadece anlam iliskisine gore incelenmistir. Esdizimlilik tablolarinda 6grencilerin

yazili anlatimlarinda aldiklari puanlara da yer verilmistir.

Mevcut arastirmada her seviyeden (A1-A2-B1-B2 ve C1) 10 68rencinin yazili sinavlari rastgele secilmistir. Her
seviyenin yazili anlatim konulari farklidir ancak her seviyede 10 6grenci kendilerine sunulan iki konudan birini

secerek bu konu hakkinda yazmistir.

Bu ¢alismada asagidaki arastirma sorularinin cevaplari arastiriimistir:
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1. Turkge hazirlik sinifindaki uluslararasi 6grenciler tarafindan her seviyede siklikla ne tiir kelimeler kullanilir?
2. Ogrencilerin seviyesi arttikca kullanilan kelime sayisi da artar mi?
3. Ogrenciler her seviyede ne tiir esdizimler kullanir?

4. Ogrencilerin yazma notlari ile esdizim kullanimlari arasinda bir iliski var midir?

YONTEM
Aragtirma deseni

Bu arastirmada nitel igerik analizi yontemi kullanilmistir. Her seviye igin kelime sayisi ve her seviye igin kelime
sikliginin analizi igin sketch engine programi kullanilmistir. Esdizim analizi igin nitel igerik analizi yontemi
kullanilmistir. Nitel arastirma, arastirma sorularina yorum yoluyla cevap arayan bir ydntemdir. igerik analizinde
ise toplanan verileri kavramlarla ve iliskilerle agiklamak hedeflenmektedir. icerik analizinde biribirine benzeyen
veriler belirli kavramlar ve igerik ¢ergevesinde bir diizende bir araya getirerek yorumlanmaktadir (Yildirm ve

Simsek, 2008).
Orneklem

Bu calismanin érneklemini, istanbul Universitesi Dil Merkezi'nde Tiirkge egitimi alan istanbul Universitesi'nin
uluslararasi burslu 6grencilerinin yazili anlatimlari olusturmaktadir. Her seviyeden 10 6grenci olmak Uzere
rastgele 50 6grenci secilmistir. Baska bir deyisle, Al seviyesinden 10 6grenci, A2 seviyesinden 10 6grenci, B1
seviyesinden 10 6grenci B2 seviyesinden 10 6grenci ve C1 seviyesinden 10 &grenci rastgele segilmistir. Bu
ogrencilerin her seviye sonunda girdikleri kur sonu sinavlarinin yazili anlatim b6lim incelenmistir. Toplamda 50

farkl yazili anlatima ulasilmistir.
Verilerin Toplanmasi ve Analizi

2020-2021 egitim 6gretim yilinda Turkge egitimi alan 50 uluslararasi 6grencinin yazili sinavini degerlendirmek
amaciyla yapilan bu ¢alisma igin gerekli izin istanbul Universitesi Dil Merkezi Baskanhgindan 844014 sayil izin

yazisiyla alinmistir.
Derlem sadece her diizeyde 10 6grencinin yazdigi metinler i¢in olusturulmustur.

ilk olarak Sketch Engine programinda her seviyede kullanilan kelime sikhg ve kullanilan kelime sayisi analiz
edilmistir. ikinci olarak 6grencilerin yazili sinavlarinda kullanilan kelimeler arasindaki iliski esdizimlilik baglaminda

degerlendirilmistir.

Toplamda 50 farkli metin kullanilan bu ¢alismada, her seviyede 10 farkli yazili sinav analiz edilmistir. iki farkl
degerlendirici, sozciiksel 6geleri kategorize etmistir, eger bu iki farkli degerlendirici arasinda buyuk farklilik varsa

Uglincu degerlendirici de s6zclk 6gelerini kategorize etmistir.

Metinlerin puanlamasinda da gegerlik ve glivenirligi saglamak igin iki farkli puanlayici ve puanlayici ile yapilmistir.
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Bir soylemde bagdasiklik ve baglasiklik unsurlarinin nasil kullanildig, yliksek ve diisiik puanli metinleri ayirt etmek

icin nicel sayilar kadar 6nemlidir. Yazmanin kalitesi, baglasikligin nicel analizinden ¢ok yazarlarin yaraticihgina

baghdir. Cok iyi ya da ¢ok zayif yazarlar ayni baglasiklik unsurlarini kullanabilirler, ancak bunu farkli sekilde

kullanirlar. Dolayisiyla, bir metnin etkililigi ve kalitesi, yazarin tslubuna ve dili kullanim sekline baghdir.

Bu ¢alismaya 6rnek teskil eden 6grencilere her kur sonunda kur sonu sinavi uygulanmaktadir ve her sinav sirasiyla

okuma, dinleme, yazma ve konusma olmak Uzere dort beceri alanindan olusur. Her beceri 25 puan lzerinden

degerlendirilir ve her sinav toplam 100 puandir. Sinavlar iki farkh 6gretim elemani tarafindan gézetlenir ve

degerlendirilir.

Kur sonu sinavlarinin yazma boélimiinde sorulan yazma sorulari asagidaki sekildedir:

Al

Yabanci bir arkadasiniz sizin llkenize geliyor. Arkadasiniza gezi planiniz hakkinda bir e-posta yaziniz.

Ulkenizdeki bayramlari ve o bayramlarda neler yaptiginizi anlatiniz.

A2

Kendinize 15 sene sonra okumak icin bir mektup yaziniz.

Sizin tlkenize gidecek bir turiste llkeniz hakkinda bilgi veriniz ve tavsiyelerde bulununuz.

B1
is hayatinda basar hakkinda bir yazi yaziniz.

Cocuklugunuzu ve bugiinkl hayatinizi anlatan bir yazi yaziniz.

B2
Gittiginiz bir yer hakkinda bir gezi yazisi yaziniz.

Sizce simdiye kadar icat edilmis en 6nemli teknolojik alet nedir? Anlatiniz.

Cc1
izlediginiz bir filmin 6zetini yaziniz

Zamanda yolculuk yaptiginizi hayal edip gittiginiz zaman dilimini anlatiniz.

Yazma sinavlarinin  degerlendirilmesinde  kullanilan  puanlama cetveline

gore

diger

becerilerin

degerlendirilmesinde oldugu gibi yazma sinavlari 25 puan tzerinden degerlendirilir. Kur sonu sinavlarinin yazma

kismi, Avrupa Ortak Cergeve Programi'nin 6nerdigi kriterlere gére degerlendirilir. Degerlendirme kriterleri su

sekildedir: dil bilgisi, kelime kullanimi, icerik, tutarhlik, uzunluk, noktalama isaretleri.
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BULGULAR
Tablo 1. Seviyelere Gore Kullanilan Kelimelerin Siklik Analizi
Al f A2 f B1 fl B2 f |a f
Bir 29 Cok 57 Bir 118 Cok 41| Bir 38
Sonra 26 Var 47 Cok 35 Orada 17| Olmak 32
Cok 25 Bir 32 insanlar 22 | Her 14| Cok 28
Gidiyoruz 22 Guzel 30 Her 20 Var 13| Her 25
Giizel 20 Her 26 Sonra 16 Guzel 13| Zzaman 21
Var 13 Orada 23 Zaman 15 Insanlar 12 Basarili 18
Giin 11 Sonra 13 Hig 13 Sonra 10| Cocukken 17
Beraber 10 Zaman 12 Daha 13 son 10 !5 13
Kaliyorsun 8 Olur 9 | Onun 12 | Gin 10| Iste 12
iyi 7 Mevsimde 9 Filmin 11 | Onemli 9| Var 11
Yemek 7 Yaz 8 Karar 11 Telefon 8| Insanlar 11
istanbul 7 Yer 8 Olarak 10 | Cok 8| Sadece 10
Yiyoruz 7 Zimbabve 8 insanlarin 10 Oldu 8| Basarali 9
Yapiyoruz 6 Yiyebilirsiniz 8 GUrT 10 .K.olsay 8| Hayat 9
Her 6 Hava 7 Sekilde 10 lyi 8| Sey 9
Burada 6 Ziyaret 7 Yeni 10 | Gittim 8| Egitim 3
g Drone 7
Hafta 6 Genellikle 7 Oldugunu 9 S
Merhab 5 Kiz 9 | K !
erhaba
Brce . Farkli 7 olan 5 sey ;
Belki 7 Hep 9 Almak 7
Fve ° Cok 7 | Giizel 9 | Hava 6
Bekliyorum > | Gidebilirsiniz 7 | Kacik o | Yer 6
Bayram 5 iyi 7 Geng 3 Yeni 6
Degil 4 Gazze 7 Ragmen g | lcat 6
Aliyoruz 4 Biskek 6 Kendi 8 Olan 6
mel 4 Sebeple 6 istanbul g | Baz 6
Trk 4 . Vardi g | Oraya 6
Geliyorsun 4 Sehir 6 Film g | Disney 6
All.en 4 Higbir 8
Igiyoruz 4 Polis 8
Sabah 4

(f: her seviyede kullanilan kelimelerin sikligi)

Tablo 2. Seviyelere Gore Kullanilan Toplam Kelime Sayisi

Seviye Toplam Kelime Sayisi
Al 1.092
A2 1.799
B1 1.895
B2 2.124
C1 3.540

Sozciklerin sikligl, “sketch engine” programinda noktalama isaretleri ve gramer unsurlar filtrelenerek analiz
edilmistir. “Sketch engine” programinda kelimeler sayildiginda 6grenciler tarafindan Al seviyesinde 1.092 kelime,
A2 seviyesinde 1.799 kelime, B1 seviyesinde 1.895 kelime, B2 seviyesinde 2.124 ve C1 seviyesinde 3.540 kelime
kullanildigi goriilmistiir. Ogrencilerin yeterlilik diizeyi arttikca kelime bilgisi ve kullanimlarinin da artmasi

beklenen bir sonuctur. Kelime dagarcigi genisledikce, 6grenciler bu kelimelerle daha uzun ciimleler kurarlar.
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Ancak, baslangic seviyelerinde 6grenciler ayni veya benzer kelimeleri kullanarak ¢cok sayida tekrar yaparlar. Diger
seviye gecislerine kiyasla en biylk oranda kelime farki B2 ve C1 seviyeleri arasindadir. C1 seviyesinde 6grenciler
akademik dil dersleri alirlar ve akademik dil, 6grencilerin kelime hazinesini zenginlestirir. B2 seviyesinden C1
seviyesine 1000 kelimenin tzerinde farklilik olmasi gelisen akademik séz varliginin géstergesidir. C1 seviyesindeki
yukselen kelime oranini A2 seviyesi takip etmektedir. Al diizeyine kiyasla A2 diizeyinde 700 kelimenin lzerinde
kelime kullanimi, 6grencilerin dille ilgili temel egitimi aldiktan sonra farkh konulardaki iletisim becerilerini
gelistirmeye yonelik kelime ihtiyaglarinin arttigini ve bu kelimeleri 6grendiklerini gézlemlemekteyiz. Al ve A2
dizeylerinde daha cok temel somut sézciikler kullanilirken, B1 diizeyinden itibaren daha ¢ok soyut, meslek hayati
ve akademik alanlar ile ilgili s6zctkler kullaniimaktadir. Ancak kelimelerin sikliklariile anlamlar arasinda diizeylere
gore anlamli bir farkhhk yoktur. Yani Al ve A2 dizeylerinde siklikla kullanilan kelimeler B1, B2 ve C1 seviyelerinde
de sikhikla kullaniimistir. Sik kullanilan kelimeler, sinavda verilen konuya bagh olarak degisiklik
gosterebilmektedir.

Tablo 3. Al Seviyesinde Kullanilan Esdizimli Kelimeler

Al
Ogrenci-Puan Esdizimli Kelimeler
Ogr 1-20 istanbul, Gezmek, Fotograf Cekmek, Hediye Almak, Kapali Carsi, Sultanahmet
Galata, Besiktas, Taksim, Galata Kulesi, Tramway
Ogr 2-15 Memleket, Baskent, Turistik Yerler, Nejashi Camisi
Kilturel Hediyeler, Kalturel Yiyecekler, Kitfo/Genfo/Kocho
Ogr 3-22 Bayram, Kutlama, Aligveris, Yemek, Aile, Hediye
Annem, Babam, Kardeslerim, Kizkardesim
Ogr 4-17 Ulkem, Aile, Anne, Baba, Kiz Kardes, Erkek Kardes
Ogr 5-20 Egzersiz, Spor, Otel, Alisveris Merkezi, Endonesya Yemegi, Hediye, Plan, Ucak, Hobi, Gezmek,
Ogr 6-15 Bayram, Ramazan Bayrami, Kurban Bayrami, Ziyaret, Kiyafet, Temizlik, Hediye, Bayram Namazi, Akraba
Ogr 7-24 Plan, Tatil, Eglenmek, Parti, Dogum Giinii, Hediye, Aligveris, Aktivite
Ogr 8-15 Turkiye, Turk Yemekleri, Turk Kahvesi, Cay
Ogr 9-25 istanbul, Sehir, Kalabalik, Taksim, Tiirkce, Mercimek Corbasi, Tiirk Kahvesi
Ogr 10-15 Istanbul, Ayasofya, Sultanahmet, Alisveris Merkezi, Hediye, Ulke, Ziyaret, Otel, Kapali Carsi, Taksim
Meydani, Turk Kahvesi
Tablo 4. A2 Seviyesinde Kullanilan Esdizimli Kelimeler
A2
Ogrenci-Puan Esdizimli Kelimeler
Ogr1-21 Kirgizistan, Baskent, Biskek, Sehir, Gol, Isisik-Gol, Daglar, Yemyesil Ormanlar, Masmavi Goller, Genis
Nehirler, Dag, Kanyon, Manzara
Ogr2-22 Gemi Kaptani, Universite, Mezun Olmak, Gemi Mihendisligi, Hedef, Gelecek, Ulke, Cin, Japonya, Giiney
Kore, Universite, istanbul Teknik Universitesi, Gemi Ve Deniz Mithendisligi Bolimii
Ogr 3-15 Zengin, Para, Pahali Kahve, Parti, Lamborghini, Havuzlu Ev
Ogr 4-20 Cografya, Kuzey, Giiney, Dogu, Kis, Kar, Soguk
Hayvan, Aslan, Zirrafa, Yemek, Balik, Pilav,
Ulke, Baskent, Pakistan, islamabad, Murrey
0gr 5-20 Yemek, Lezzetli, Tatli, Dogu Yemekleri, Bati Yemekleri
iklim, lliman, Soguk, Sicak
Ogr 6-25 Mezun Olmak, Universite, Yiiksek Lisans, Doktora
Ogr 7-23 Otobus, Tren, Taksi, Agik Biife, Yemek, Pilav, Sebze, Tavuk, Et
Ogr 8-18 Real Madrid, Futbol, Futbolcu, Oyun, Psdort, Fortnite

959



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 17 2022

Ogro-18 Hava Durumu, Yagish, Rizgarli, Gunesli, Sicak, Rizgar, Tozlu
Vahsi Hayvan, Fil, Kaplan, Aslan, Antilop, Tavsan, Tilki
Ogr 10-22 Lokanta, Turk Mutfagi, Cin Mutfagi, Rus Yemekleri, Rus Kahvalti, Lezzetli, Yemek, Bors, Pelmeni,

Okroska, Sirniki, Kvas

Tablo 5. B1 Seviyesinde Kullanilan Esdizimli Kelimeler

B1
Ogrenci-Puan Esdizimli Kelimeler
Opr 1-18 Hedef, Basari, Is, Yiiksek Maas, Egitim
Ogr 2-25 is Adami, Gida Ureticileri, Moda Tasarimcilari, Restoran Sahipleri, Kuyumcular

Sanat, Yetenek, Resim Cizmek, Piyano Calmak, Galeri, Miize
Ogr 3-24 Plan, Hedef, Basari, Egitim, Sosyal Hayat
Opr 4-22 Cocuk, Oyun, Park, Eglence
Opr 5-22 is Hayati, Patron, Saygi, Serbest Zaman, Egitim, Extra Calisma, is, Pilot, Doktor, Miihendis
Opr6-19 Seyahat, Deniz, Kamp
Ogr 7-25 Hedef, Egitim, Basarmak, Sorumluluk, is Kurmak,Meslek, Doktor, Avukat, Mithendis
Ogr 8-21 Bilgisayar, Bilgisayar Mihendisi, Kodlama
Ogr 9-25 Hobiler, Orgii Ormek, Resim Cizmek, Dikis, Kuaférliik, Moda Tasarimi, Cocukluk, Genglik, Masumiyet,

Kisilik
Ogr 10-25 Cok Dolgun Bir Ucret, Bilyiik Bir Statii, Patron Olarak, Isin Avantajlari Esnek Saatleri, Tatil Uziin Siirmesi,

Ikramiyeleri, Memnuniyet

Tablo 6. B2 Seviyesinde Kullanilan Esdizimli Kelimeler

B2
Ogrenci-Puan Esdizimli Kelimeler
Opr 1-25 Meyve, Atistirmalik, Yiyecek, icecek, Mangal, Hazir Yemek
Opr 2-17 Deniz, Kum, Glines, Akdeniz Iklimi, Plaj, Glney, Yaz Mevsimi, Ege Kiyi Seridi
Ogr 3-25 Kazakistan , Almati, Yedek Kiyafet, Yiizme Havlusu, Giines Kremi, Sivrisinek Onleyici Krem

Dag, Manzara, Fotograf
Ogr 4-18 Hava Kosullari, Rizgarli Hava, Alet, Drone, Film Cekmek, Video Cekmek, Gazetecilik, Bilimsel Arastirma,

Kus Bakisl, Panaromik, Arazi Cekmek, Harita Yapmak
Ogr 5-24 Akilli Telefon, Tablet, Bilgisayar, Alet, icat, Sosyal Medya, Google, Internet
Ogr 6-16 Piknik, Balik Tutmak, Gezi, Fotograf Cekmek, Ylizmek
Ogr 7-20 Elektrik, lletisim, Arabalar, Makineler, Bilgisayarlar, Cep Telefonlari

Restoranlarda, Evlerde, Hastanelerde, Fabrikalarda, Film Endustrilerinde, Askeriyede, Ofislerde
Ogr 8-23 Abd, Ulke, Eyalet, Okyanus, Sahil, Plaj, Deniz Kabuklari
Ogr9-23 Akilli Telefon, internet, Saat, Kamera, Takvim
Ogr 10-19 Seyahat, Vize, Havaalani, Cin Devlet Ofisi, Havaalani, Cin Parasi

Tablo 7. C1 Seviyesinde Kullanilan Esdizimli Kelimeler

C1
Ogrenci-Puan Esdizimli Kelimeler
Ogr1-24 Tarihi, Siyah Beyaz Fotografta, Klasik Arabalar, Vapur, Kalabalik, Yesilcam
Ogr 2-25 inovatif, Geleneksel, Okul, Fizik, Matematik, Kimya, ingilizce, Egitim Teknikleri, Yiiksek Puan
Ogr 3-22 Ceza, Silah, Sug, Miicadele, Olim, Asker, Emir, Savas
Ogr4-24 Film, Yazar, Karakter, Yonetmen, Aktris, Basrol, Tasarim, Makyaj, Oyuncu
Ogr5-24 Tayland, Phuket, Deprem, Tsunami, Su Altinda Kalmak, Yardim, Kurtarmak
Ogr 6-18 Kurtuba, Medeniyet, Endiiliis, Mimari, Kiiltiir, Cami Kubbesi, insa Etmek, Saray Cesmesi

Plato, Aristo, Sokrat, ibn Riisd, ibn Farabi
Ogr7-23 inceleme, Céziim, Protesto, Polis, Olay, Emniyet, Komiser
Ogr 8-25 Teknoloji, Elektronik, Ugan Taksi, Akilli Ev Sistemi, Cep Telefonu, Robot
Ogr9-24 Ulasim, Feribot, Tren, Yugoslavya, G6¢men, istanbul, Ticaret

Farkli Kiyafetler, Mektup, Ezan, Cami, Misliman, Hristiyan
Ogr 10-21 Hastalik, Doktor, Tedavi, Rehabilitasyon, Fizik Tedavi, Tekerlekli Sandalye, Elektrikli Sandalye, Merkezi

Sinir Sistemi, Omurilik, N6ron, ALS (Amyotrofik Lateral Scleros ), Teshis
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Tablo 8. Seviyelere Gére Ogrencilerin Yazma Puanlari ve Kullandiklari Esdizimli Kelime Sayilari

Al A2 B1 B2 C1
Ogrenci Puan Kelime Puan Kelime Puan Kelime Puan Kelime Puan Kelime
sayisi sayisi sayisi sayisi sayisi
1 20 11 21 13 18 05 25 06 24 06
2 15 09 22 13 25 11 17 08 25 09
3 22 10 15 06 24 05 25 09 22 08
4 17 07 20 18 22 04 18 12 24 09
5 20 10 20 08 22 10 24 08 24 07
6 15 10 25 04 19 03 16 05 18 13
7 24 08 23 09 25 09 20 13 23 07
8 15 04 18 06 21 03 23 07 25 06
9 25 07 18 14 25 10 23 05 24 13
10 15 11 22 12 25 7 19 06 21 12

Esdizim kullanimi, birincisi anlamsal, ikincisi niceliksel olarak iki acidan incelenmistir. Ogrencilerin, yazma

bolimiinden aldiklar puanlari da sézctk kullanimina parallel olarak degerlendirilmistir.

Al seviyesinde diger seviyelere gore ayni kelimelerle daha fazla tekrar vardir. Tekrarlanan kelimeler genellikle
ardisik ciimlelerdedir. Diigiik puanli yazilar, ardisik cimlelerde tekrarlar icermektedir. Anlamsal olarak bagdasik
sozclklerin kullanimi ile metinlerin her diizeydeki puanlamasi arasinda bir iliski yoktur. Baska bir deyisle yazili
sinavlarin puanlanmasi, metindeki kelimelerin kullanimlarina ve verilen konuyla ilgili olmasina gore yapilir.
Ogretmenler dilbilgisi agisindan yanlis metinlere genellikle diisiik puanlar verirler. Esdizim kullaniminin ve
kullanilan kelime sayisinin metinlerin puanini etkilememis oldugu sonucuna varilabilir. Puanlama cetvelinde
sozclklerin dogru kullanimina yer verilirken, bu puanlamanin esdizimli kelime kullanimiyla iliskili olmadigi ve

esdizimli kelimelerin kullaniminin bir metni akici ve tutarl yapmak icin yeterli olmadigi sonucuna ulasiimistir.

C1 dizeyinde, egdizimli kelimelerin igerigi daha akademik diizeyde ve soyuttur. C1 seviyesi esdizim gruplarindaki
kelime sayisi B2 seviyesinden 6nemli 6lglide yiksek degildir. Hem B1 hem de B2 diizeylerinde, teknoloji ve

mesleklerle ilgili s6zcukler siklikla kullaniimaktadir.

Al ve A2 seviyelerinde aile, glinliik rutinler, arkadaslar, yemek, sehir gezisi, okul ve hava durumu gibi glinliik
hayatla ve gilinlik hayatta karsilasilan durumlarla ilgili kelime gruplar kullanilmistir. Bu sézctkler gunlik

konusmalar ve gunlik ihtiyaglarla ilgilidir.

Elde edilen bulgulardan, esdizimli s6zciik kullaniminin tutarli ve akici bir metin saglamadigi sonucunu ¢ikarabiliriz.
Esdizimliligin saglanmasi ile birlikte 6grencilerin nitelikli bir metin olusturabilmeleri icin dilbilgisi, s6zcik bilgisi,

noktalama isaretleri ve metin bilgisine sahip olmalari gerekir.

Ayrica, her seviyede 6grencilerden iki konudan herhangi biri hakkinda yazmalari beklenirken, Al ve A2 diizeyinde
benzer konularda yazilar yazilirken ve benzer somut kelimeler kullanilirken, seviyeler ilerledikge kullanilan
esdizimli kelimelerin ¢ok farkli disiplinlerdeki kelimeleri kapsadigi ve Ogrencilerin sectikleri konulari farkh

acilardan degerlendirerek yazdiklari gorilmistdr.
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Puanlama ve egdizimli kelime sayilarinin bulundugu Tablo 8’e bakildiginda, hicbir diizeyde kelime sayisi ve yazma
notu arasinda tutarhlik yoktur. Tablolara bakildiginda, yazma notu yiiksek olan 6grencilerin eszdizimli kelimeleri

daha fazla kullanimi, ya da yazma notu dislik olan 6grencilerin esdizimli kelimeleri daha az kullandigi séylenemez.

TARTISMA ve SONUC

Bir dili yabanci dil olarak 6grenenlerin kelime kapasitesi anadili olarak dili kullananlardan farkhdir. Yabanci dil

olarak Tirkge 6grenenler giinliik ve akademik hayatta karsilastiklari konularla ilgili s6z varligina sahiptirler.

Bu calismada, yabanci dil olarak Tiirkge 6grenen Universite hazirlik 6grencilerinin yazili anlatimlarinda kelime
kullanim sikliklari ve esdizimli kelimeleri kullanimlari hakkinda bulgular elde edilmistir. Oncelikle, siklik analizine
ve kelime sayimina gore, bu ¢alismada, yabanci dil olarak Tirkge 6grenenlerin her diizeyde kullandiklari kelime
sayisinin bir onceki diizeye gore arttigl sonucuna ulasilmistir. Bu, dil gelisiminin beklenen bir sonucudur. Her
dizeyde sik kullanilan sézciiklerin anlamsal olarak bir farklilik géstermemesi sasirticidir. Ancak baslangig
diizeylerinde sik kullanilan s6zclik sayisi Gst diizeylere gore daha fazladir. Mevcut ¢alismanin esdizim analizine
gelince, B2 ve C1 gibi daha yuksek seviyelerde kullanilan kelime cesitliligi A1, A2 ve B1 seviyelerine gore daha

fazladir. Daha disik seviyelerde, calismanin 6rneklemi tarafindan benzer esdizimler kullaniimistir.

Esdizim kullanimina gelince, 6grencilerin yabanci dildeki yeterliliklerinin yani sira ana dillerindeki s6zciik bilgisi de
son derece 6nemlidir. Bir konu, bir 6grenci igin cok sayida kelime ¢agrisimi yaparken ayni konu baska bir 6grenci
icin ayni oranda kelime c¢agrisimi yapmayabilir. Ogrencilerin esdizimli kelimeleri kullanim oranlari dogrudan dil
yeterliliklerine bagh olmayabilir. Kelime kullaniminin yaninda diger metinsellik ol¢ttlerinin kullanimi da bir
metnin olusturulmasinda énemli rol oynamaktadir. Bir metnin basarisi, tam olarak esdizimli sézcuklerin kullanim

sikligina bagli olmayabilir.

Metin olustururken okuyuculara rehberlik etmek ve bir sdylemi bitiinsel bir sekilde sunmak igin tekrar,
esdizimlilik, gecis ifadeleri ve diger bagdastirici araglar kullanilir. Bir kompozisyonun parcalari bir yapbozun
parcalari gibidir, nasil bir parcanin yanlis yere yerlestirilmesi gorsel butiinligi bozuyorsa, metinlerdeki yanhs
kullanimlar da metnin butiinligini bozmaktadir. Baglasikligi saglayan unsurlar net bir sekilde ifade edilen
baglantilar kiimesidir, okuyucular metnin olusumunu bu unsurlarin ipuglariyla anlayabilirler. Baglasiklk,
bagdasikligi garanti etmez, ancak onunla ilgili ¢ikarimlar saglar. Baglasiklik, yalnizca sistematik bir metin
olusturulmasi degil, ayni zamanda herhangi bir metnin igeriginin herhangi bir okuyucuya anlasilir bir sekilde

sunulmasidir (Emah ve Omachonu, 2018: 79).

Etkili yazma ve okudugunu anlama, herhangi bir yazili metnin dil dgeleri arasinda yer alan bagdasik iliskilerin
sonucudur. Tutarli iliskiler agi, herhangi bir yazili metni anlamak icin 6nemlidir. “Yazarlar, ciimleleri agik ve dogal
bir sekilde baglayacak bilgi birikimine sahip olmalidir. Okur, metni anlamlandirmak igin metinle iletisim halinde

oldugu icin yazarin aktif isbirlikgisidir” (Emah ve Omachonu, 2008: 79).
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Yabanci dil 6gretiminde 6grencilerin dilsel yeterliliginin gelismesinde kelime 6gretimi son derece dnemlidir.
Kelime 6gretimi farkh acilardan ele alinabilir. Basarili bir kelime 6gretimi, baglam icinde yeni kelimelerin dogru
kullanimini saglamali, mifredat ve program gelistirme sirasinda hem ana dilde hem de hedef dilde kelime
dgretimi dgretim sistemine dahil edilmelidir. Ogrenenlerin ana dillerindeki kelime hazinesi yabanci dildeki
kelimelere erisimlerinde kolaylik saglamaktadir. Bu nedenle, kelime 6gretimi iletisimsel islevleri hedeflemelidir,
sozliiksel 6grenmenin ¢ogu bilingli bir 6grenmeden ziyade bilingalti bir stirecte gergeklesir (Stringer, 2019: 198).
Kelime bilgisi ve dil bilgisi iyi olan 6grenciler hem okudugunu ve dinledigini anlamada, hem de yazil ve s6zIi
anlatimlarinda daha basarili olurlar. Ogrencilerin yazili ve sézlii anlatimlarinin daha énce belirlenmis 6lgiitlere
gore degerlendirilerek 6grencilere gerekli geri bildirimin saglanmasi, yazili ve s6zIU anlatimlarinin gelismesine

onemli oranda katki saglar.

ONERILER

Bu calisma, yabanci dil olarak Tirkce 6grenen farkli okullardaki ve farkh yas gruplarindaki 6grencilerin yazih

anlatimlarina erisim saglanarak gelistirilebilir.
Cocuklarin yazili anlatimlarindaki sézcik kullanimi farkli agilardan degerlendirilebilir.

Ogrencilerin yazili metinlerinin ortografik, sézdizimsel ve morfolojik analizi yapilarak katilimcilarin ana dillerine

gore kategorize edilebilir.

Etik Metni

2020-2021 egitim 6gretim yilinda Tirkge egitimi alan 50 uluslararasi 6grencinin yazili sinavini degerlendirme izni

istanbul Universitesi Dil Merkezi Baskanligindan 844014 sayili izin yazisiyla alinmistir.

“Bu makalede dergi yazim kurallari, yayin ilkeleri, arastirma ve yayin etigi, dergi etik kurallarina uyulmustur.

Makale ile ilgili dogabilecek herhangi bir ihlalden yazar(lar) sorumludur.

Yazar(lar)in Katki Orani Beyani: Yazarin bu ¢alismaya katkisi %100'd{r.
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