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ABSTRACT

The aim of this study is to examine the effect of an art therapy-based online emotional
awareness psycho-education program on increasing the emotional awareness of mothers with
children aged 0-5 years. The 10-session psycho-education program prepared by the researchers
focuses on the acquisitions of recognizing one's own and others' feelings, taking responsibility for
one's feelings, distinguishing between feelings and thoughts, caring for one's feelings in the
decisions they make, understanding and caring about the feelings of others, and understanding
their emotion-thought and behavior pattern. During the Covid-19 pandemic period, 22 mothers
(11 experiments, 11 controls) who have children between the ages of 0-5, determined through
an online announcement, participated in the program and formed the study group. The online
psycho-education program using pre-test, post-test and follow-up tests is a semi-experimental
study. The findings show that the emotional awareness scores of the participants in the
experimental group increased significantly compared to the participants in the control group
after the 10-session online psycho-education program. This result reveals that the online
emotional awareness psycho-education program based on art therapy is effective in increasing
the emotional awareness levels of mothers who have children aged 0-5.
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INTRODUCTION

Emotions affect many events in the life of individuals. The intensity with which emotions are experienced
affects the way they react to events. Cabanac (2002) defines emotion as a situation involving bodily changes
that occur as a result of positive or negative stimuli. When the definitions of emotion are examined, it is seen
that common features such as external stimuli, physiological responses, subjective experiences and adaptability
are emphasized (Heiy, 2010). At the same time, emotion includes intuitive elements of human experience; it
includes various interactions including biological, psychological and environmental factors (Southam-Gerow,
2014). Basic emotions; love, shame, fear, surprise, pleasure, anger, disgust and sadness (Bridge, 2003). The

emotions that guide the behaviors are shaped by thoughts (Southam-Gerow, 2014).

Emotions not only direct the behaviors but also affect social relations, help to understand the thoughts of
others and realize harmony with the environment (Asik & Unsal-Barlas, 2016). Emotions, which have an
important role in the survival of people, emphasize what or who is important for the individual in interpersonal
relations and motivate people to regulate relations with the environment or take precautions (Southam-
Gerow, 2014). In order for individuals to be able to cope with negative emotional situations or to regulate

emotions while experiencing negative emotions, they must first be aware of their emotions.

Emotional awareness is defined as the individual's perception of his own emotions and the ability to
understand other people's emotions (Lane & Schwartz, 1987). It includes not only expressing and feeling
emotions, but also covering information about the emotion and thinking about emotional processes (Croyle &
Waltz, 2002). Emotional awareness enables individuals to establish healthier social relationships, to be happier
and more productive, and thus makes their lives more meaningful (Kogak, 2002). While the emotional schemas
of individuals with low awareness are more rigid, the emotional schemas of individuals with high awareness are
more flexible (Silberstein et al., 2012). Emotional health can often be explained by the relevance of emotional
responses to the current situation and the quality of emotional responses. Bestai, Prentice, and Huang (2018)
state that emotional awareness is significantly related to the recovery processes of emotional health. This is
because emotional awareness can help individuals to quickly return to their initial arousal level and produce
positive emotional responses (Roemer & Orsillo, 2003). With emotional awareness, individuals can show their
first emotional reactions without exaggeration. At the same time individuals will enable their emotions to reach
balance more quickly (Bestai et al., 2018). Developing individuals' emotional awareness levels will contribute
positively to their emotion regulation skills. Thus, effective coping skills can be developed by increasing the
effects of positive emotions and reducing the effects of negative emotions. It is known that individuals exposed
to traumatic events in early childhood fail in emotional awareness and therefore emotional regulation skills
(Ehring & Quack, 2010). This is because these skills are taught to children by their parents, who are their role
models. Li et al. (2020), the COVID-19 epidemic caused a decrease in the positive emotions of individuals and

an increase in their negative emotions.
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In the COVID-19 pandemic, which has affected the whole world, people have socially isolated themselves to
avoid being infected, and children have been particularly affected by this situation (Bernheim et al., 2020). In
this process, families' overly anxious, frightening, overly meticulous, protective approaches, and exaggerated
panic attitudes negatively affect the mental health of children and young people (World Health Organization,
2020; TR. Ministry of Health Report, 2020). It is very important to understand the reasons for people's
reactions during the pandemic process and how they cope with the epidemic process (Arden and Chilcot,
2020). Since emotional awareness is thought to be very important especially for mothers, this study aimed to

increase mothers' emotional awareness by using art therapy.

Art Therapy is a technique that enables individuals to reveal their suppressed negative emotions. It is a unique
form of therapy that can offer non-verbal ways to express challenging emotions and experiences that
contribute to healing (Griffin et al., 2021). Art therapy helps the individual by making use of art activities that
prevent the formation of resistance, without confrontation, without questioning. The individual reflects his
inner world with colors and shapes by dealing with artistic activities. At the same time, during the art activity,
individuals have the opportunity to express their suppressed emotions, unfinished desires, fears or worries by
using artistic tools (Halmatov, 2021). Art therapy is a highly successful and effective means of expressing
suppressed emotions and their underlying conflicts (Aydin, 2012). Art therapy has a positive effect and changes
the participant's life (Maujean et al., 2014). It can be defined as a personal expression of emotions and focuses
on non-verbal communication rather than aesthetically pleasing others or outside standards in a safe
environment. Art therapy can be apply to everyone, not just those who are artistically gifted (Liebman, 2005).
In the group, the meaning of art is not shared with the group, only its meaning is shared (Hermann, 2021). Art
therapy is essentially analytically oriented and encourages unconscious projection of conflicts, dreams, desires
or fantasies (Naumburg & Caldwell, 1957). Through art therapy, subconscious feelings and thoughts come
together and appear as images instead of words. Suppressed thoughts and feelings find the opportunity to be
expressed by symbolizing them with visual images. Every individual with or without artistic education can
express their inner turmoil and suppressed emotions with visual symbols (Akhan, 2012). Art therapy is
perceived by clients and therapists as more effective than cognitive or verbal therapies for exploring
maladaptive emotion regulation strategies (Haeyen et al., 2017). The aim of art therapy is not to eliminate
negative feelings of individuals such as unhappiness, anxiety, restlessness or fear, but to turn these feelings
into honest expressions with creative forms and expressions. The ability and need to communicate is essential,
and in cases where verbal communication is incomplete or problematic, symbolic communication with the
spirit is established through art. Art is part of organizing lives. It activates the creative problem solving process
and improves group bonds (Masters, 2005). It also supports emotion regulation and healthy self-perception

development (Haeyen et al., 2015).

For a healthy society, it is important to examine the social and emotional development of children and to take
the necessary precautions for their healthy development. One of these measures is to try to maximize the

social and emotional development of children by educating their families, who are the closest environment of
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children (Tekin, 2016). Being a mother and father is among the most important responsibilities all over the
world. Behaviors of parents form a model for the developing child (Yavuzer, 2017). Communication and
interaction of family members with each other, psychological and social characteristics of the family,
opportunities, education style and value measures in the family shape the mental health of individuals
(Yildinim, 2017). For this reason, it is very important for parents to be supported and raise their awareness
while raising their children (Afat & Koksal-Konik, 2018). Adults become models for emotions in the way they
express and cope with their own emotions (Denham et al., 2012; Eisenberg et al., 1998). The fact that parents
are models for emotions supports children's emotional repertoire and emotion regulation skills (Denham &
Kochanoff, 2002). The presence of positive emotions in children's environment is considered important in
terms of children's understanding of emotions, their regulation and their ability to exhibit positive social
behaviors (Denham, 2007). The attitudes of the parents have an important place in determining the personality
of the children. Many researchers have stated that the most important people in a person's life are his/her
mother and father, and a good relationship with parents plays a decisive role in youth and adult mental health
(Kesebir et al., 2011). The impact of childhood, especially the first 5-6 years, on personality in the life process is
too great to be underestimated. It is thought that a special attachment is occurs from the baby to the mother
or to the person who takes the place of the mother, starting from the life process that starts with birth. For this
reason, mothers who have children between the ages of 0-5 were primarily included in this study, since
children spend more time with their mothers from infancy and are more influenced by their mothers. The fact
that mothers, who are the foundation of the family, gain awareness about themselves will have positive
reflections on themselves, their children and their families. In addition, it is thought that mothers with high
emotional awareness will support their children's ability to understand, express and cope with their emotions,
and thus they will have a healthy emotional development. The art therapy session results in the group
becoming a supportive learning group (Knill et al., 1988). In this way, starting from a small group, it will increase

communication and awareness in the society and prevent future problems.

The general purpose of this research; To examine the effectiveness of an art therapy-based psycho-educational
program developed by researchers. It is thought that this program will increase the emotional awareness of
mothers with 0-5 year old children. In line with the general purpose of the research, the difference between
the pretest-posttest and follow-up test scores of the experimental and control group members was examined.
For this purpose, the following hypotheses were tested: Within the scope of Art Therapy-based Emotional

Awareness Psycho-education Program:

H1: There is no significant difference between the emotional awareness pre-test scores of the mothers in the
experimental and control groups.

H2: There is a significant difference in favor of the experimental group between the emotional awareness post-
test scores of the mothers in the experimental and control groups.

H3: There is a significant difference in favor of the experimental group between the emotional awareness

monitoring test scores of the mothers in the experimental and control groups.
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H4: There is no significant difference between the emotional awareness pre-test and post-test and follow-up
test scores of the mothers in the control group.
H5: There is a significant difference between the emotional awareness pretest, posttest and follow-up test

scores of the mothers in the experimental group in favor of the posttest and follow-up test scores.

METHOD

Research Model

In this study, the effect of art therapy-based online emotional awareness psycho-educational program on
increasing the emotional awareness of mothers with children aged 0-5 was examined. In the research, a semi-
experimental design with a control group, which is pretest-posttest and follow-up test, was used. Before and
after the psycho-education application, Personal Information Form (KBF), Emotional Awareness Level Scale

(DFDO) (Kuzucu, 2006) were administered to all participants.

Table 1. Research Model

Groups Pre-Test Process Post-Test Follow-up Test

Web based Psycho-
Educational Program

Experimental DFDO, KBF DFDO DFDO

Control DFDO, KBF - DFDO DFDO

Participants

There are two groups, experimental and control, in the psycho-education program. From a total of 22 mothers,
11 mothers were selected for each group. The average age of the mothers is 31. For the study carried out
during the Covid-19 pandemic period, the selection of the members in the experimental and control group was
made via the internet and social media. First of all, a brochure introducing the psycho-education process was
prepared and shared on Instagram, Facebook and Whatsapp applications. In this way, the participant
candidates were contacted. Afterwards, detailed information about the process and a preliminary interview
were given to the candidates. As a result of the preliminary interview, the subjects who wanted to join the

group and thought to contribute positively to the group were determined.

Data Collection Tools

Personal Information Form (KBF)

With a personal information form prepared by the researchers, data on mother and child age, mother's
education status and contact information were collected. In order to form the experimental and control groups
homogeneously, these data were used as well as the pre-test scores obtained from the Emotional Awareness

Level Scale.
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Emotional Awareness Level Scale (DFDO)

The Emotional Awareness Level Scale (DFDO) was developed by Lane, Quinlan, Schawartz, Walker, and Zeitlin
(1990) and adapted into Turkish by Kuzucu (2016). DFDO assesses the extent to which an individual is aware of
his or her emotions. The Pearson Product Moments correlation coefficient obtained as a result of the test-
retest performed for the reliability study of the DFDO Scale was calculated as 0.78 and the Cronbach alpha
internal consistency coefficient was .85. In the DFDO, in which includes twenty scenarios, people are asked to
write their own feelings and the feelings of the other person in the scenario. The DFDO handbook is used in
scoring the scale and there is a dictionary for emotions at all levels (Kuzucu, 2016). A high score on the scale
indicates that the person has high emotional awareness about himself and the other, and low scores indicate
that the tendency to express the emotions experienced in complex emotional language is low and the tendency

to describe these experiences with action words is high (Feldman-Barrett et al., 2000).

Pre-Interview and Preparation Session

Before starting the study, the permission of the ethics committee dated 28.12.2021-242 and numbered 242
was obtained from the Mersin University Social and Human Sciences Ethics Committee. Participants filled out a
personal information form, Emotional Awareness Level Scale, and an informed consent form. The mothers who
will voluntarily participate in the study were equally distributed to the experimental and control groups. The
members in the experimental group were informed about the process and attention was drawn to the
importance of attending each session. Sessions were held online via Google Meeting. Program sessions with
mothers who have children in the 0-5 age range were applied for 5 weeks on Saturdays and Sundays at
determined times between 12.00-13.30, and a total of 10 sessions lasted 60-90 minutes. While no intervention
was made to the participants in the control group in the study, the program prepared by the researcher was
applied to the participants in the experimental group. Participants in both groups were given posttests after

the last session and follow-up test 3 weeks later.

Psycho-educational Program Sessions

Session 1: The purpose of the first session is to ensure that the members adopt the group rules, have
information about the program process and get acquainted. In the first session, which started with the
acquaintance exercise, group rules were explained. After the psycho-education program, the goals that the
members aimed for themselves were determined and these goals were written by the members as letters. In
psycho-education, information was given about art therapy, emotion, emotional awareness and the
importance of emotions. After the members named the psycho-education group by majority of votes and
expressed their thoughts, the group process was summarized and the session was ended. After the session was
completed, the evaluation form prepared by the group leader on Google Forms was filled in individually and
the feedback of the members was received. The evaluation form included questions about the adequacy of the

session duration, the effectiveness of the methods and techniques used, the level of understanding of the
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activities, the communication of the group leader, the contribution of the session to the members, the
interaction within the group, the processes that were most and least efficient, what could contribute to the
session, and the general evaluation. The time to fill out the evaluation form is approximately five minutes. In
addition, the members were asked to liken the session to a metaphor. In this way, it was aimed to make the

necessary arrangements for the next session.

Session 2: The purpose of the second session is to improve the members' awareness and expression of their
self-defining emotions. A summary of the first session was made to the members, and the group was asked
whether they had positive or negative emotions they had experienced since the first session, and the members'
shares were received. After the group members wrote down all the feelings they knew, the most intense
common feelings were expressed by the group leader. Eight basic emotions (happiness, sadness, fear, surprise,
anger, disgust, shame, hope) were given information, and primary and secondary emotions were defined and
exemplified. With the "emotion cake" activity, the members drew pictures representing the emotions and
intensity they felt and shared them in the group. A short film about basic emotions was watched and the
emotions felt for a week were asked to be written. The session was ended by summarizing the group process.
After the session was completed, each member individually filled out the session evaluation form and

compared the session to a metaphor.

Session 3: The purpose of the third session is to accept the feelings of the members, gain bodily differences and
learn breathing and relaxation exercises. The session was summarized from the second session and the
members were asked about the emotions they felt most frequently in the previous week. Volunteer members
shared their feelings and thoughts, and common feelings were emphasized. By giving information about the
body-emotion relationship, the effect of feelings on the body is explained. By explaining the emotion-thought-
behavior pattern, information was given about automatic thoughts and dysfunctional beliefs, and muscle
relaxation exercise was applied. In order for the members to gain awareness about their own bodies, pictures
were drawn representing their own bodies. Volunteer members shared the picture they drew with other
members. Common and different aspects between the members are emphasized. A (Action)-B (Belief)-C
(Consequences) formulation was taught in order to reinforce the emotion, thought and behavior patterns
experienced by the group members, to realize their automatic thoughts, and to produce alternative thoughts
instead. The assignment table was prepared by the group leader, in which the members would write down the
events, thoughts, feelings and behaviors they experienced during the week they were in, and would indicate
what kind of changes they would cause if they used alternative emotions, thoughts and behaviors. They were
asked to complete the homework until the next week. The session was ended by summarizing the group
process. After the session was completed, each member individually filled out the session evaluation form and

compared the session to a metaphor.

Session 4: The purpose of the fourth session is to express the feelings of the members using body language, to

notice their bodily reactions and to understand the feelings of the other person. After the group leader
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summarized the previous session, the volunteer members shared their feelings and thoughts about the
previous session. The assignment given to the members was evaluated with the volunteer members in the
group. A story involving the body-body relationship was read and animated and its picture was drawn. We
talked about how our thoughts affect our emotions and bodies in our daily lives. Members were asked to
complete homework containing the ABC formulation again the following week. Finally, the members were
asked about their feelings and thoughts about the session, and after all members shared, the session was
concluded by summarizing. After the session was completed, each member individually filled out the session

evaluation form and compared the session to a metaphor.

Session 5: The purpose of the fifth session is to identify anxiety and recognize the effects of negative emotions.
After the group leader summarized the previous session, the volunteer members shared their feelings and
thoughts about the previous session. The assignment given to the members was evaluated with the volunteer
members in the group. In this session, the situations of anxiety were discussed and a picture was drawn to
represent the concerns. Volunteer members shared the drawn pictures in the group. It has been talked about
the effects of this feeling on the body and thought. Members were asked to complete homework containing
the ABC formulation the following week. The session was ended by summarizing the group process. After the
session was completed, each member individually filled out the session evaluation form and compared the

session to a metaphor.

Session 6: The purpose of the sixth session is for the members to realize their unfinished business and feelings.
The group session started with the leader summarizing the previous session. The feelings and thoughts of the
volunteer members were shared. The assignment given to the members was evaluated with the volunteer
members in the group. The members were made to paint pictures about their past lives and feelings, and then
they were shared in the group. Members were asked to complete homework containing the ABC formulation
the following week. The session was ended by summarizing the group process. After the session was
completed, each member individually filled out the session evaluation form and compared the session to a

metaphor.

Session 7: The purpose of the seventh session is to recognize positive and negative emotions, to reinforce and
strengthen positive emotions, and to reduce negative emotions. A summary of the sixth session was made. The
feelings and thoughts of the volunteer members were shared. The assignment given to the members was
evaluated with the volunteer members in the group. The members were asked about their positive and
negative feelings they felt in daily life. After the verbal sharing of the group members, these feelings were
drawn. The drawings were explained by the volunteer members and the common aspects were emphasized.
Members were asked to complete homework containing the ABC formulation the following week. The session
was ended by summarizing the group process. After the session was completed, each member individually

filled out the session evaluation form and compared the session to a metaphor.
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Session 8: The aim of the eighth session is to develop the skills of understanding the feelings of others and
empathy. A summary of the seventh session was made. The feelings and thoughts of the volunteer members
were shared. The assignment given to the members was evaluated with the volunteer members in the group.
Group members were asked to draw representative pictures of the members of their families. After the
volunteer members shared the pictures they drew and their family life in the group, common and different
aspects were emphasized. Members were informed about empathy. Members' opinions were taken about
empathetic listening and empathetic response. Members were asked to complete homework containing the
ABC formulation the following week. The session was ended by summarizing the group process. After the
session was completed, each member individually filled out the session evaluation form and compared the

session to a metaphor.

Session 9: The purpose of the ninth session is to reinforce and strengthen the positive emotions of the
members. The group process started by summarizing the previous week. The feelings and thoughts of the
volunteer members were shared. In order for the members to reflect their positive feelings, each member
wrote an acrostic in self-praise and was read in the group. By explaining the Johari Window to the members;
information is given about "Unknown Area, Hidden Area, Blind Area and Open Area". Members were asked to
fill in their own fields and unknown fields were filled by talking in the group. A picture representing the
strengths of the members was drawn and shared in the group. The session was ended by summarizing the
group process. After the session was completed, each member individually filled out the session evaluation

form and compared the session to a metaphor.

Session 10: In the last session, the aim is to evaluate the psycho-educational program and to leave the group
with positive feelings. The group process started by summarizing the previous week. The feelings and thoughts
of the volunteer members were shared. The "love bombardment" activity was held in order for the members
to express their general lives, feelings and thoughts about the sessions and leave the group with positive
feelings. In addition, the objectives regarding the behavioral goals that the members set and wrote in the first
session were examined, the letters they wrote to themselves in the first session were read, and the extent to
which they achieved these goals was shared. The session was ended by summarizing the group process. After
the session was completed, a psycho-educational general evaluation form was prepared by the group leader
and each member completed this form individually. In the general evaluation form, there were questions about
the processes that benefited the most and least during the sessions, the achievements of the members in the
sessions, what could contribute to the psycho-education program, the opinion of the group leader, and the
general evaluation. The time to fill out this form is approximately 10 minutes. The psycho-education program,

which was prepared by comparing the session to a metaphor, was completed.
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Data Analysis

It was examined whether the DFDO pretest, posttest and follow-up test scores differed significantly. First,
Shapiro-Wilk normality test and Levene tests were applied to determine whether the scores met the normality
and homogeneity assumptions. Before the program, Shapiro-Wilk normality test was applied for the pretest,
posttest and follow-up tests taken from the Emotional Awareness scale of the experimental and control
groups. Experimental group pretest (p=.681>.05), posttest (p=.599>.05), follow-up test values (p=.890>.05); It
was seen that the tests showed normal distribution, as the control group pretest (p=.773>.05), posttest
(p=.610>.05) and follow-up test values were (p=.945>.05). Levene's test was used to test the homogeneity of
variances in the experimental and control groups. As it was seen that the pretest (p=.0153>.05), posttest
(p=.388>.05) and follow-up test values were (p=.757>.05), it was seen that the variances of the variables were
homogeneous. Parametric tests were used in the analysis of the variables, as it was seen that the scores
showed normal distribution and the variances of all measurements were homogeneous as a result of the
analyzes. In order to examine whether there is a significant difference between the groups according to the
mean scores obtained from the DFDO pre-test, post-test and follow-up test of the experimental and control
groups, Paired Samples t-Test and Independent Sample t-test, which are parametic tests, were used.

(Independent Samples t-Test) was used.

FINDINGS

The effect of an art therapy-based web-based psycho-educational program on mothers' emotional awareness
levels was investigated. The findings obtained from this study with experimental and control groups are given

below.

1. It was investigated whether there was a significant difference between the emotional awareness pre-test
scores of the mothers in the experimental and control groups who participated in the Art Therapy-based

Emotional Awareness Psycho-education program. The results are given in Table 2.

Table 2. T-test Results of the Pretest Scores of the Experimental and Control Groups of the Art Therapy-Based
Web-Based Psycho-Education Program

Measurement Group n Mean Std. Dev. t p
Experimental 11 164,27 20,785

Pre-Test ,634 ,533
Control 11 159,45 14,278

As can be seen in Table 2, as a result of the independent samples t-test, which was performed to reveal the
difference between the experimental and control groups, no significant difference was found between the
mean DFDO scores of the mothers in the experimental group (164.27) and the mean DFDO scores of the

mothers in the control group (159.45) (t=0.634); p>.05).

2. It was investigated whether there was a significant difference in favor of the experimental group between

the emotional awareness posttest scores of the mothers in the experimental and control groups who did not
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participated in the Art Therapy-based Emotional Awareness Psycho-education program. The results are given in
Table 3.

Table 3. Independent Samples T-Test Results of the Posttest Scores of the Experimental and Control Groups of
the Art Therapy-Based Web-Based Psycho-Education Program

Measurement Group N Mean Std. Dev. t p
Experimental 11 184,27 17,304

Post-Test 2,409 ,026
Control 11 164,09 21,737

As seen in Table 3, when the posttest scores of the experimental and control groups were compared, it was
observed that there was a significant difference between the mean scores of the experimental and control
groups (p<.05). The posttest mean value was found to be higher in the experimental group (184.27) than in the
control group (164.09). In other words, emotional awareness scores of mothers in the experimental group

increased after the arts-based psycho-education program (t=2.409; p<0.05).

3. It was investigated whether there was a significant difference in favor of the experimental group between
the emotional awareness monitoring test scores of the mothers in the experimental and control groups who

participated in the Art Therapy-based Emotional Awareness Psycho-education program.

Table 4. Art Therapy Based Web Based Psycho-Education Program Experimental and Control Groups Follow-up
Test Independent Samples T-test Results

Measurement Group N Mean Std. Dev. t P
Experimental 11 205,09 17,930
Control 11 158,64 22,726

Follow-Up Test 5,323 ,001

As seen in Table 4, when the follow-up test scores in the experimental and control groups were compared, it
was found that there was a significant difference between the mean scores of the experimental and control
groups (p<.01). The mean value of the follow-up test was found to be higher in the experimental group
(205.09) than in the control group (158.64). In other words, the emotional awareness scores of the mothers in
the experimental group increased during the follow-up period of the art-based psycho-education program
(t=5.323; p<0.001).

4. It was investigated whether there was a significant difference between the emotional awareness pre-test,
post-test and follow-up test scores of the mothers in the control group who did not participate in the Art

Therapy-based Emotional Awareness Psycho-education program.

Table 5. T-test Results of Emotional Awareness Pretest-Posttest-Follow-Up Test Scores of the Mothers in the
Control Group

Measurements Mean N Std. Dev. t p
Pre-Test 159,45 11 14,278

-,815 ,434
Post-Test 164,09 11 21,737
Pre-Test 159,45 11 14,278

,121 ,906
Follow-up Test 158,64 11 22,726
Post-Test 164,09 11 21,737

2,014 ,072
Follow-up Test 158,64 11 22,726
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As seen in Table 5, when the pretest-posttest scores of the control group were compared, there was no
significant difference between the mean scores (t=--0.815; p>0.05). It was observed that there was no
significant difference between the mean scores of the pretest-follow-up test (t=0.121; p>0.05). In addition, it
was observed that there was no significant difference between the post-test-follow-up test mean scores
(t=2.014; p>0.05). In other words, the emotional awareness scores of the mothers who did not participate in

the web-based art therapy-based emotional awareness psycho-education group did not differ.

5. It was investigated whether there was a significant difference between the emotional awareness pre-test,
post-test and follow-up test scores of the mothers in the experimental group participating in the Art Therapy-

based Emotional Awareness Psycho-education program in favor of the posttest and follow-up test scores.

Table 6. The Relationship Between Emotional Awareness of the Mothers in the Experimental Group Pretest -
Posttest - Follow-Up Test Scores

Measurements Mean N Std. Dev. t P
Pre-Test 164,27 11 20,785
-4,355 ,001
Post-Test 184,27 11 17,304
Pre-Test 164,27 11 20,785
- . -5,863 ,001
Follow-up Test 205,09 11 17,930
Post-T 184,27 11 17,304
ost-Test 84, ,30 5,422 001
Follow-up Test 205,09 11 17,930

When the values in Table 6 were examined, it was observed that there was a significant difference between the
mean scores when the pretest-posttest scores in the experimental group were compared (t=--4.355; p<0.01). In
addition, there was a significant difference between pretest-follow-up test mean scores (t=--5.863; p<0.01) and
posttest-follow-up test mean scores (t=--5.422; p<0.01). As a result, the emotional awareness scores of the
mothers who participated in the web-based art therapy-based emotional awareness psycho-education group

increased and this awareness increase continued.

CONCLUSION and DISCUSSION

In this study, in which the effect of the art therapy-based emotional awareness program on increasing mothers'
emotional awareness was examined, it was found that the emotional awareness of the mothers who
participated in the application increased significantly, while there was no difference in the mothers who did not
participate. It is seen that similar results were obtained in some studies. Among them, Ozcan (2012), who
examined the quality of life scores of mothers who participated in the art therapy group study, is similar to the
findings of the studies of Karatas and Yavuz-Guiler (2020), which examined the tendency of adolescents to
express their emotions and difficulty in emotion regulation. In these studies, there are results that reveal the
effectiveness of art therapy-based programs. The program prepared within the scope of the research mainly
includes being aware of emotions and regulating them. When the literature is examined, the effects of art
therapy-based studies on the level of self-esteem in patients with bipolar diagnosis (Yilmaz, 2019), body image
satisfaction in adolescents (Tung, 2007), psychological well-being in university students (Kaya, 2014), trauma,

depression and anxiety symptoms in immigrants. (Ugurlu, 2015), fear of childbirth in pregnant women (Sezen,
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2016), alexithymia level (Glinay, 2017) and social functionality (Ataseven, 2018) in schizophrenia patients. It
can be said that the findings of art therapy-based studies conducted with different groups are consistent with

the results of this research.

At the beginning of the psycho-education program session, warm-up, information and application activities
were carried out in order to adapt the members to the group and the process. In the following sessions,
psycho-education was given according to the achievements and art activities were carried out to support these
achievements. As the sessions were conducted online due to the Covid-19 pandemic, the drawing method was
mostly used as an art activity. It will be beneficial to use other art therapy techniques in art-based psycho-
educational studies to be carried out face to face. Since the group members have small children between the
ages of 0-5, it is aimed that the sessions do not exceed 90 minutes. However, as the group process progressed
and the mothers' interaction with each other increased, it was emphasized that time passed quickly as a result
of the written and verbal feedback received. At other times, some mothers had difficulty concentrating
because of their young children. As the end of the session approaches, the members stated that the session
duration and the number of sessions may increase even more. It is thought that the most important reason for
this is the emotional bond formed with the group process among the members. The members interacted more

with each other as the process progressed and experienced emotional moments during the termination period.

In general, the members stated that they benefited and gained efficiency from the sessions and that they
gained a lot of awareness about themselves. In particular, they stated that they used the ABC formulation given
as homework in their own lives and that they benefited from emotion management. In the last session, it was
emphasized by the group leader that it would be beneficial for them to continue using this formulation. As a
result of the follow-up test, it was observed that the emotional awareness scores of the members increased
even after leaving the psycho-education process. One reason for the increase in these scores may be the
continuation of homework. The common view of all members is; face-to-face psycho-education program will
be much more effective. However, it was only possible with the online program that the program was carried
out during the pandemic period, that mothers made applications from their own homes due to the fact that
they had children at a young age, and that individuals from different cities came together during the Covid-19
process. Group members stated that meeting new people when their socialization needs are most intense and
working with other members on the most difficult issues helped them get rid of the feeling of loneliness and
find strength. One limitation of the study is that it was studied with a specific population. Therefore, the
generalization of the results of the study is seen as an important limitation. The implementation of practices
involving different individuals and other members of families such as spouses and children will increase the

internal and external validity of the program.

Epidemics trigger emotions such as fear, stress, anxiety and anger in individuals and cause discomfort such as
post-traumatic stress disorder, depression, suicidal tendency and anxiety disorders (Bekaroglu and Yilmaz,

2020). Considering today's conditions, many people cannot go out of the house and socialize due to the Covid-
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19 pandemic. As a preventive method, activities to support the psychological health of individuals were carried
out with the web-based psycho-education program on the internet. In this way, the lack of social support in
individuals was also eliminated with online sessions. Positive body image satisfaction and self-esteem in
children (Keven-Akliman, 2021) and shyness levels in university students (Alkan, 2021) were studied through
the online psycho-education program. It is seen that the findings in online psycho-educational programs make
positive contributions to individuals. The results of this research are also consistent with the study. In addition,
it can be said that this program, prepared within the framework of the research, has a protective effect by
preventing the development of psychological disorders. This study is thought to be one of the first
experimental researches conducted online, art-based and for mothers during the Covid-19 pandemic process in
Turkey. The results show that this program is successful in increasing the emotional awareness of mothers who

have children between the ages of 0-5 and is a pioneer for future studies.

RECOMMENDATIONS

1. By using Online Art therapy, it is recommended to conduct new studies with different variables such as
psychological well-being, psychological resilience, and perceived social support and to investigate the
relationship between emotional awareness and these variables.

2. The effectiveness of the online psycho-education program and the face-to-face psycho-education program
can be compared.

3. During the Covid-19 pandemic, which directly affects the whole world and individuals of all ages, it is
recommended that web-based psychological counseling and psycho-education studies be carried out with risky

groups to meet face-to-face in order to improve community mental health.

ETHICAL TEXT

“In this article, journal writing rules, publication principles, research and publication ethics rules, journal ethics
rules were followed. Responsibility for any violations that may arise regarding the article belongs to the
authors. Ethics committee approval of the article was obtained by Mersin University Social and Human Sciences

Ethics Committee with the decision numbered 242 dated 28.12.2021 "

Authors Contribution Rate: In this study, the contribution rate of the first author is 40%, the contribution rate

of the second author is 30% and the contribution rate of the third author is 30%.

806



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 17 2022

REFERENCES

Afat, N. ve Koksal-Konik A. (2018). Ustiin zekali cocugu olan ebeveynlerin farkindaliklari: Bir 6lgek gelistirme
¢alismasi. Milli Egitim Dergisi, 220, 79-104.

Akhan, L.U. (2012). Psikopatolojik sanat ve psikiyatrik tedavide sanatin kullanilisi. Yiiksekégretim ve Bilim
Dergisi, 2(2), 132-135.

Alkan, D. (2021). Cevrimici iletisim becerileri psikoeditim programinin (niversite 6grencilerinin utangaghk
diizeylerine etkisi [Master’s thesis]. AnkaraUniversitesi.

Arden, M.A. ve Chilcot, J. (2020). Health psychology and the coronavirus (COVID-19) global pandemic: A call for
research. British Journal of Health Psychology, 25(2), 231-232. https://doi.org/10.1111/bjhp.12414

Asik, E. ve Unsal-Barlas, G. (2016). Psikiyatri hemsireleri igin bir alan: Sizofrenide duygu tanima ve sosyal
islevsellik. Journal of Academic Research in Nursing, 2(2), 92-96.

Ataseven, E. (2018). Kronik servislerde yatmakta olan kronik sizofreni tanili hastalarda sanat terapisi ile
farkindalik temelli bilissel davranis¢i terapi uygulamalarinin semptom profili, icgérii ve sosyal islevsellik
iizerine etkisi [Master’s thesis, Saglik Bilimleri Universitesi]. istanbul.

Aydin, B. (2012). Tibbi sanat terapisi. Psikiyatride Giincel Yaklasimlar, 4(1), 69.

Aydinli H. (2002). Cocuk egitiminde sik sorulan sorular ve cevaplar. Zambak Yayinlari.

Bekaroglu, E. ve Yilmaz, T. (2020). COVID-19 ve psikolojik etkileri: Klinik psikoloji perspektifinden bir derleme.
Nesne, 8(18), 573-584. DOI: 10.7816/nesne-08-18-14

Bernheim, A., Mei, X., Huang, M., Yang, Y., Fayad, ZA. ve Zhang N. (2020). Chest CT findings in Coronavirus
Disease-19 (COVID-19): Relationship to duration of infection. RSNA Radiology, 295(3), 685-691.
https://doi.org/10.1148/radiol.2020200463

Bestai, S., Prentice J. L. ve Huang, V. (2018). Building blocks of emotional flexibility: Trait mindfulness and self-
compassion are associated with positive and negative mood shifts. Mindfulness, 9, 939-948.

Bridge, B. (2003). Siz olsaydiniz ne yapardiniz? Duygularin egitimi. Beyaz Yayinlari.

Cabanac, M. (2002). What is emotion? Behavioural Processes, 60, 69-84.

Croyle, K.L. ve Waltz, J. (2002). Emotional awareness and couples’ relationship satisfaction. Journal of Marital
and Family Therapy, 28, 435-444,

Cinar, M.N. (2019). Sanat uygulamalarina dayali psiko-editim programinin psikolojik saglamlik (izerine etkisi
[Master’s thesis]. Pamukkale Universitesi.

Denham, S. A. (2007). Dealing with feelings: How children negotiate the worlds of emotions and social
relationships. Cognition, Brain, Behavior, 11(1), 1-48.

Denham, S. A., Bassett, H. H., & Zinsser, K. (2012). Early childhood teachers as socializers of young children’s
emotional competence. Early Childhood Education Journal, 40(3), 137-143.

Denham, S., & Kochanoff, A. T. (2002). Parental contributions to preschoolers' understanding of emotion.
Marriage & Family Review, 34(3-4), 311-343.

Ehring, T. ve Quack, D. (2010). Emotion regulation diffuculties in trauma survivors: The role of trauma type and

PTSD symptom severity. Behevior Therapy, 41 (4), 587- 598.

807


https://doi.org/10.1111/bjhp.12414
https://doi.org/10.1148/radiol.2020200463

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 17 2022

Eisenberg, N., Cumberland, A., & Spinrad, T. L. (1998). Parental socialization of emotion. Psychological Inquiry,
9(4), 241-273.

Feldman-Barrett, L., Lane, R. D., Sechrest, L., ve Schawartz, G. E. (2000). Sex differences in emotional
awareness. Personality and Social Psychology Bulletin, 26(9),1027-1036.

Gunay, C. (2017). Sizofreni hastalarinda sanat terapi uygulamasinin pozitif ve negatif belirtiler ile aleksitimi
diizeyine etkisi [Master’s thesis]. Uskiidar Universitesi.

Griffin, C., Fenner, P., Landorf, K. ve Cotchett, M. (2021). Effectiveness of art therapy for people with eating
disorders: A mixed methods systematic review. The Arts in Psychotherapy, 76 (2021), 101859.

Haeyen, S., Kleijberg, M., Hinz, L.D. (2017). Art therapy for patients with personality disorders cluster B/C: A
qualitative study of emotion regulation from patient and expert perspectives. International Journal of
Art Therapy, 22(4), 1-13.

Haeyen, S., van Hooren, S., ve Hutschemaekers, G. (2015). Perceived effects of art therapy in the treatment of
personality disorders, cluster B/C: A qualitative study. lane, 1-10.
https://doi.org/10.1016/j.aip.2015.04.005

Halmatov, S. (2021). Sanat terapisi. Pegem Akademi.

Heiy, J.E. (2010). Emotion regulation flexibility: An exploration of the effect of flexibility in emotion regulation on
mood [Master’s thesis]. The Ohio State University.

Hermann, C. (2021). Bonsai as a group art therapy intervention among traumatized youth in KwaZulu-Natal.
PsyCh Journal, 10(2021), 177-186. DOI: 10.1002/pchj.440

Karatas, E. ve Yavuz-Giiler, C. (2020). Grup sanat terapisi programinin ergenlerin mutluluk dizeyleri, duygulari
ifade etme egilimi ve duygu dizenleme gigliigline etkisi. OPUS International Journal of Society
Researches, 15(25), 3328-3359. DOI: 10.26466/0pus.644988

Kaya, A. (2014). Disavurumcu sanat terapinin (iniversite ddgrencilerinde akis durumu ve psikolojik iyi olus
iizerindeki etkisi [Master’s thesis]. Uskiidar Universitesi.

Kesebir, S., Kavzoglu, S. O., Ustiindag, M. F. (2011). Baglanma ve psikopatoloji. Psikiyatride Giincel Yaklasimlar,
3, 321-342.

Keven-Akliman, C. (2021). Olumlu beden imajini gelistirme ¢evrimigi psikoegitim programinin ¢ocuklarin (9-10
yas) beden imaji memnuniyeti ve ézsaygi diizeylerine etkisi [Master’s thesis, Eskisehir Osmangazi
Universitesi]. Eskisehir.

Knill, P.J., Levine, E.G., ve Levine, S.K. (1988). Principles andpractice of expressive arts therapy. Jessica Kingsley
Publishers.

Kogak, R. (2002). Aleksitimi: kuramsal cerceve tedavi yaklasimlari ve ilgili arastirmalar. Ankara Universitesi
Egitim Bilimleri Fakiiltesi Dergisi, 35(1), 183-212.

Kuzucu, Y. (2016). Duygusal farkindalik dizeyi 6lceginin uyarlanmasi: Gegerlik ve glivenirlik calismalari. Tiirk

Psikolojik Danisma ve Rehberlik Dergisi, 3, 29.

808



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 17 2022

Kuzucu, Y. (2006). Duygulari fark etmeye ve ifade etmeye yénelik bir psiko-editim programinin, iniversite
6grencilerinin duygusal farkindalik diizeylerine, duygulari ifade etme egilimlerine, psikolojik ve 6znel iyi
oluslarina etkisi [Master’s thesis]. Ankara Universitesi.

Lane, R. D., Quinlan, D. M., Schawartz, G. E., Walker, P. A, ve Zeitlin, S. B. (1990). The levels of emotional
awareness scale: A cognitivedevelopmental measure of emoton. Journal of Personality and Social
Psychology, 55(1/2), 124-134.

Lane, R.D. ve Schwartz, G.E. (1987). Levels of emotional awareness: A cognitive-developmental theory and its
application to psychopathology. American Journal of Psychiatry, (144), 133-143.

Li, S., Wang, Y., Xue, J., Zhao, N., ve Zhu, T. (2020). The impact of Covid-19 epidemic declaration on
psychological consequences: A study on active Weibousers. International Journal of Environmental

Research and Public Health, 17(6), 2032. https://doi.org/10.3390/ijerph17062032

Liebman, M. (2005). Art therapy for groups. Brunner-Routledge.

Masters, C.L. (2005). Clay sculpture within an object relational therapy: a phenomenological-hermeneutic case
[Master’s thesis]. Rhodes University

Maujean, A., Pepping, C., ve Kendall, E. (2014). Art therapy: Asystematic review of randomised controlled
studies of art. Journal of the American Art Therapy Association, 31, 37-4.

Naumburg, M., ve Caldwell, J. (1957). The use of spontaneous artin analytically oreinted group therapy of
obese women. Act Psychotherapy,7, 254—288.

Ozcan, H. (2012). Sanat terapisi calismasinin kanser hastasi cocuklarin yasam kalitesi iizerindeki etkisinin
incelenmesi [Master’s thesis]. istanbul Universitesi.

Oztiirk, N. (2020). Okul éncesi 6§retmen adaylarinin ¢ocuklarin duygularina vermeyi tercih ettikleri tepkiler ile
kendi duygusal farkindaliklari ve duygu diizenlemeleri arasindaki iliskinin incelenmesi [Doctoral
dissertation]. Gazi Universitesi.

Roemer, L. ve Orsillo, S.M. (2003). Mindfulness: A promising intervention strategy in need of further study.
Clinical Psychology: Science and Practice, 10(2), 172- 178.

Sezen, C. (2016). Sanat terapisinin dodum yapma korkusu iizerindeki etkisi [Master’s thesis]. Uskiidar
Universitesi.

Silberstein, L.R., Tirch, D., Leahy R.L. ve McGinn, L. (2012). Mindfulness, psychological flexibility and
emotional schemas. International Journal of Cognitive Therapy, 5(4), 406-419.

Southam-Gerow, M.A. (2014). Cocuklarda ve ergenlerde duygusal diizenleme uygulayicinin rehberi. Nobel
Akademik Yayincilik.

Tekin, N. (2016). Annelere uygulanan ¢ocuklarinin duygusal gelisimini desteklemeye yénelik egitim programinin
annelerin duygularini yénetmelerine ve g¢ocuklarinin olumsuz duygulari ile bas etmelerine etkisinin
incelenmesi [Doctoral dissertation]. Gazi Universitesi.

Tung, A. (2007). Ergenlerin olumsuz beden imgelerine yénelik gelistirilen bilissel-davranis¢i ve degistirilmis sanat

terapisi programlarinin etkililiklerinin karsilastiriimasi [Master’s thesis]. Ankara Universitesi.

809


https://doi.org/10.3390/ijerph17062032

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 17 2022

Ugurlu, N. (2015). Outcome of art therapy intervention on trauma, depression and anxiety symptoms among
Syrian refugee children [Master’s thesis]. Bahgesehir Universitesi.

World Health Organization. (2020). Coronavirus disease 2019 (COVID-19): Situation report, 73.

Yavuzer, H. (2003). Yaygin anne-baba tutumlari: Ana baba okulu. Remzi Yayinlari.

Yildinim, S. (2017). Gérticii usulii evlenen ve flort ederek evlenen giftlerin duygusal farkindalik ve duygulari ifade
etme diizeylerinin evlilik doyumuna etkisi [Master’s thesis]. Beykent Universitesi.

Yilmaz, T. (2019). Bipolar bozukluk tanisi almis hastalarda yapilandirilmis sanat terapi grubunun benlik saygisi

lizerine etkisi: Kamu hastane 6rnedi [Master’s thesis). istanbul Gelisim Universitesi.

810



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 17 2022

0-5 YAS ARASI COCUKLARA SAHIP OLAN ANNELERIN SANAT TERAPISI
ARACILIGIYLA DUYGUSAL FARKINDALIKLARINI ARTTIRMADA CEVRiMICi PSiKO-
EGiTiM PROGRAMININ ETKiSiNiN iNCELENMESi

0z

Bu arastirmanin amaci sanat terapisi temelli web tabanl duygusal farkindalik psiko-egitim
programinin, 0-5 yas arasi ¢ocuga sahip olan annelerin duygusal farkindaliklarini arttirmadaki
etkisini incelemektir. Arastirmacilar tarafindan hazirlanmis olan 10 oturumluk psiko-egitim
programi kisinin kendisinin ve digerlerinin duygularini tanima, duygularinin sorumlulugunu alma,
duygu ve disilince arasinda ayrim yapma, aldigi kararlarda duygularini 6nemseme, digerinin
duygularini anlama ve 6nemseme, duygu-disiince ve davranis orlintistni anlama kazanimlarina
odaklanmaktadir. Covid-19 pandemi déneminde g¢evrimici duyuru araciligiyla belirlenen 0-5 yas
araliginda ¢ocuga sahip olan 22 anne (11 deney, 11 kontrol) programa katilarak ¢alisma grubunu
olusturmustur. On test, son test ve izleme testlerinin kullanildigi cevrimici psiko-egitim programi
yari-deneysel bir ¢alismadir. Bulgular, 10 oturum siren cevrimici psiko-egitim programinin
ardindan deney grubundaki katilimcilarinin duygusal farkindalik puanlarinin kontrol grubundaki
katilimcilara kiyasla anlamli diizeyde arttigini géstermektedir. Bu sonug, sanat terapisi temelli
cevrimigi duygusal farkindalik psiko-egitim programinin 0-5 yas arasi gocuga sahip olan annelerin
duygusal farkindalik diizeylerini arttirmada etkili oldugunu ortaya koymaktadir.

Anahtar kelimeler: Sanat Terapisi, Psiko-Egitim, Duygusal Farkindalik.
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GiRiS

Duygular, bireylerin yasaminda birgok olayi etkilemektedir. Duygularin deneyimlenme yogunlugu, olaylara
tepki verme seklini etkilemektedir. Cabanac, (2002) duyguyu, uyarimlar sonucu olumlu ya da olumsuz olarak
ortaya c¢ikan bedensel degisiklikleri iceren bir durum olarak tanimlamaktadir. Duygunun tanimlari
incelendiginde dis uyaranlar, fizyolojik tepkiler, 6znel deneyimler ve uyarlanabilirlik 6zellikleri gibi ortak
ozellikler vurgulandigi gérilmektedir (Heiy, 2010). Ayni zamanda duygu, insan deneyimlerinin sezgisel 6gelerini;
biyolojik, psikolojik ve gevresel unsurlarin dahil oldugu cesitli etkilesimleri kapsamaktadir (Southam-Gerow,
2014). Temel duygular; sevgi, utanma, korku, saskinlk, zevk, 6fke, igrenme ve Uzlntldir (Bridge, 2003).

Davranislara yon veren duygular distincelerle sekillenmektedir (Southam-Gerow, 2014).

Duygular davraniglara sadece yon vermekle kalmayip sosyal iliskileri etkilemekte, baskalarinin dislincelerini
anlamaya yardimci olmakta ve gevreyle uyumu gerceklestirmektedir (Asik ve Unsal-Barlas, 2016). insanlarin
hayatta kalmalari icin 6nemli bir rolii bulunan duygular kisilerarasi iliskilerde birey icin neyin ya da kimin 6nemli
oldugunu vurgular ve cevreyle iliskileri diizenlemek ya da 6nlem almak icin insanlari gidilemektedir (Southam-
Gerow, 2014). Bireylerin olumsuz duygusal durumlarla bas edebilme yeteneklerini veya olumsuz duygular

yasarken duygulari diizenleyebilmeleri icin 6ncelikle duygularinin farkinda olmasi gerekmektedir.

Duygusal farkindalik, bireyin duygularina yonelik kendi algisi ve diger insanlarin duygularini anlama kabiliyeti
olarak tanimlanmaktadir (Lane ve Schwartz, 1987). Duygusal farkindalik, bireylerin daha saghkli sosyal iliski
kurmalarini, daha mutlu ve Uretken olmalarini saglar ve bu sayede bireylerin yasamlarini daha anlamli kilar
(Kogak, 2002). Farkindahgi dusik olan bireylerin duygusal semalari daha kati iken, farkindalik diizeyi yiksek
olan bireylerin duygusal semalari daha esnektir (Silberstein ve digerleri, 2012). Duygusal saglik, genellikle
duygusal tepkilerin var olan duruma uygunlugu ve duygusal tepkilerin kalitesiyle acgiklanabilir. Bestai, Prentice
ve Huang (2018) duygusal farkindaligin duygusal sagligi kazanma, yani iyilesme stiregleriyle 6nemli 6lgtde iliskili
oldugunu belirtmektedirler. Clinki duygusal farkindalik, bireylerin baslangictaki uyariima seviyesine hizla geri
dénmesine yardimci olarak olumlu duygusal tepkileri lretmesini saglayabilir (Roemer ve Orsillo, 2003).
Duygusal farkindalik sayesinde bireyler, ilk duygusal tepkilerini abartmadan gosterebilirler. Ayni zamanda bu
durumda bireyler duygularinin daha c¢abuk dengeye ulasmasini saglayacaktir (Bestai ve digerleri, 2018).
Bireylerin duygusal farkindalk diizeylerinin gelistirilmesi, onlarin duygu diizenleme becerilerine olumlu katki
sunacaktir. Boylece olumlu duygularin etkileri artirilip, olumsuz duygularin etkileri azaltilarak etkili bas etme
becerileri gelistirilebilir. Erken c¢ocukluk déneminde travmatik olaylara maruz kalan bireylerin, duygusal
farkindalik ve dolayisiyla duygusal diizenleme becerilerinde basarisiz oldugu bilinmektedir (Ehring ve Quack,
2010). Cunki bu beceriler gocuklara rol model olan ebeveynleri tarafindan 6gretilmektedir. Li ve arkadaslarinin
¢alismasina gore (2020), COVID-19 salgini bireylerin olumlu duygularinin azalmasina ve olumsuz duygularinin

artmasina neden olmustur.

Tim dinyay! etkisi altina alan COVID-19 pandemisinde, enfekte olmaktan kaginmak igin insanlar kendilerini

sosyal olarak izole etmistir ve bu durumdan ozellikle ¢ocuklar yogun sekilde etkilenmistir (Bernheim ve
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digerleri, 2020). Bu siregte ebeveynlerin asiri endiseli, korkutucu, asin titiz, koruyucu yaklasimlari ve abartili
panik yaratan tutumlari cocuklarin ve genglerin ruh saghgini olumsuz etkilemektedir (World Health
Organization, 2020; TC. Saglik Bakanhg Raporu, 2020). insanlarin pandemi siirecinde gésterdigi tepkilerin
nedenlerini ve salgin siireciyle nasil basa ¢iktiklarini anlamak ¢ok 6nemlidir (Arden ve Chilcot, 2020). Duygusal
farkindaligin 6zellikle annelerde ¢ok 6nemli oldugu diistiinildiigl igin bu ¢alismada annelerin sanat terapisi

kullanilarak duygusal farkindaliklarinin artirilmasi hedeflenmistir.

Sanat Terapisi, bireylerin bastiriimis olumsuz duygularinin agiga cikarilmasini saglayan bir tekniktir. iyilesmeye
katkida bulunan, zorlu duygulari ve deneyimleri ifade etmek igin s6zel olmayan yollar sunabilen benzersiz bir
terapi seklidir (Griffin ve digerleri., 2021). Sanat terapisi ylizlestirme yapmadan, sorgulamadan, direncin
olusmasini engelleyen sanat aktivitelerinden faydalanarak bireye yardim eder. Birey, sanatsal aktivitelerle
ugrasarak i¢ dinyasini renklerle ve sekillerle yansitmaktadir. Ayni zamanda sanat etkinligi esnasinda bireyler
bastirilmis duygularini, yarim kalmis arzularini, korkularini veya endiselerini sanatsal araglar kullanarak disari
vurma firsati bulmaktadir (Halmatov, 2021). Sanat terapisi, bastirilmis duygular, bunlarin altinda yatan
catismalari ifade etmede kullanilan oldukga basarili ve etkili bir disavurum aracidir (Aydin, 2012). Sanat terapisi,
olumlu bir etkiye sahiptir ve katiimcinin hayatinda degisiklik meydana getirir (Maujean ve digerleri, 2014).
Duygularin kisisel bir ifadesi olarak tanimlanabilir ve giivenli bir ortamda baskalarini veya dis standartlari estetik
olarak memnun etmekten ziyade, sdzel olmayan iletisime odaklanir. Sanat terapisi sadece sanatsal agidan
yetenekli olanlar icin degil herkes icin gecerlidir (Liebman, 2005). Grup icinde ise, sanatin anlami grupla
paylasilmaz, sadece anlami paylasilir (Hermann, 2021). Sanat terapisi esas olarak analitik yonelimlidir ve
¢atismalarin, hayallerin, arzularin veya fantezilerin bilingsiz bir sekilde yansitilmasini tesvik eder (Naumburg ve
Caldwell, 1957). Sanat terapisi araciligiyla bilingaltindaki duygu ve diislinceler bir araya gelerek, kelimeler yerine
gorintuler olarak belirir. Bastirilmis dislinceler ve duygular gorsel imgelerle sembollestirilerek ifade imkani
bulur. Sanatsal olarak egitim almis ya da almamis her birey kendi igsel karmasalarini ve bastirilmig duygularini
gorsel sembollerle ifade edebilmektedir (Akhan, 2012). Sanat terapisi, danisanlar ve terapistler tarafindan,
uyumsuz duygu dizenleme stratejilerini kesfetmek icin bilissel veya sozel terapilerden daha etkili olarak
algilanmaktadir (Haeyen ve digerleri, 2017). Sanat terapisinin amaci, bireylerin mutsuzluk, kaygi, huzursuzluk ya
da korku gibi olumsuz duygularini ortadan kaldirmak degil, bu duygulari yaratici bicimlerle ve sekillerle
ifadelerle diiriist anlatimlara gevirmektir. iletisim kurma becerisi ve gereksinimi zaruridir ve sdzel iletisimin
eksik ya da sorunlu oldugu durumlarda sanat araciligiyla ruh ile sembolik iletisim kurulur. Yasantilar
diizenlemenin bir pargasi sanattir. Yaratici problem ¢ézme sirecini harekete gegirir ve grup baglarini gelistirir
(Masters, 2005). Ayrica duygu diizenlemesini ve saglikh benlik algisi gelisimini de desteklemektedir (Haeyen ve

digerleri, 2015).

Saglikli bir toplum icin ¢ocuklarin sosyal ve duygusal gelisimlerinin incelenmesi ve saglkli gelisimleri icin gerekli
onlemlerin alinmasi énemlidir. Bu 6nlemlerden biri de ¢ocuklarin en yakin gevresi olan ailelerini egiterek
cocuklarin sosyal ve duygusal gelisimlerini en Ust diizeye ¢ikarmaya calismaktir (Tekin, 2016). Anne ve baba

olma diinyanin her yerinde en 6nemli sorumluluklar arasinda yer alir. Gelismekte olan ¢ocuga anne ve babanin
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davranislari model olusturur (Yavuzer, 2017). Aile bireylerinin birbirleri ile iletisim ve etkilesimi, ailenin
psikolojik ve sosyal 6zellikleri, sahip oldugu imkanlar, egitim bicimi ve ailedeki deger olgileri bireylerin ruh
saghgini sekillendirmektedir (Yidirnm, 2017). Bu nedenle anne ve babalarin ¢ocuklarini yetistirirken
desteklenmesi ve farkindaliklarini gelistirmesi ¢ok onemlidir (Afat ve Kdksal-Konik, 2018). Yetiskinler, kendi
duygularini ifade etme ve onlarla bas etme bigimleriyle duygularla ilgili model olmaktadirlar (Denham vd., 2012;
Eisenberg vd., 1998). Ebeveynlerin duygularla ilgili model olmasi ¢ocuklarin duygu dagarcigini ve duygu
diizenleme becerilerini desteklemektedir (Denham & Kochanoff, 2002). Cocuklarin bulunduklari ortamda
olumlu duygularin varhgr ¢ocuklarin duygulari anlayabilmeleri, dizenlemeleri ve olumlu sosyal davranislar
sergileyebilmeleri agisindan énemli gorilmektedir (Denham, 2007). Ebeveynlerin tutumlari, ¢cocuklarin kisiligini
belirlemede 6nemli bir yere sahiptir. Pek ¢ok arastirmaci, bir insanin hayatindaki en énemli kisilerin annesi ve
babasi oldugunu, ebeveynlerle iyi bir iliskinin eriskin ve geng¢ ruh saghginda belirleyici bir rol oynadigini
belirtmistir (Kesebir vd., 2011). Cocuklugun, 6zellikle de ilk 5-6 yilin yasam sirecinde kisilik Gzerindeki etkisi
kiicimsenemeyecek kadar blyiktiir. Dogum ile baslayan yasam sirecinden itibaren bebekten anneye ya da
annenin yerini alan kisiye 6zel bir baglanma olustugu disliniilmektedir. Bu nedenle gocuklarin bebeklik
dénemlerinden itibaren anneleri ile daha fazla zaman gegirdikleri ve annelerinin etkisinde daha fazla kaldiklari
icin bu calismada 6ncelikli olarak 0-5 yas araligindaki cocuklara sahip olan anneler alinmistir. Ailenin temeli olan
annelerin kendileri ile ilgili farkindalik kazanmalari, hem kendileri hem de ¢ocuk ve ailelerinin Gzerinde olumlu
yansimalari goérilmesini saglayacaktir. Ayrica, duygusal farkindahgi yiksek olan annelerin g¢ocuklarinin
duygularini anlama, ifade etme ve bas etme becerilerinin desteklenecegi, bu sayede saglkli bir duygusal
gelisime sahip olacaklari distinilmektedir. Sanat terapisi seansi, grubun destekleyici bir 6grenme grubu haline
gelmesiyle sonuglanmaktadir (Knill ve digerleri, 1988). Bu sayede kiiglik bir gruptan baslayarak toplumdaki

iletisim ve farkindaligin artmasini ve gelecekteki sorunlarin engellenmesini saglayacaktir.

Bu arastirmanin genel amaci; arastirmacilar tarafindan gelistirilmis olan sanat terapisi temelli psiko-egitim
programinin etkililigini incelemektir. Bu programin 0-5 yas ¢ocuga sahip annelerin duygusal farkindaliklarini
arttiracagl disidndlmektedir. Arastirmanin genel amaci dogrultusunda, deney ve kontrol grubu Uyelerinin
Ontest—sontest ve izleme testi puanlari arasindaki farklilik incelenmistir. Bu amag¢ dogrultusunda asagidaki

hipotezler sinanmistir: Sanat Terapisi temelli Duygusal Farkindalik Psiko-egitim Programi kapsaminda:

H1l: Deney ve kontrol gruplarindaki annelerin duygusal farkindaliklari dntest puanlari arasinda anlamli fark
yoktur.

H2: Deney ve kontrol gruplarindaki annelerin duygusal farkindaliklari sontest puanlari arasinda deney grubu
lehine anlamli fark vardir.

H3: Deney ve kontrol gruplarindaki annelerin duygusal farkindaliklari izleme testi puanlari arasinda deney grubu
lehine anlamli fark vardir.

H4: Kontrol grubundaki annelerin duygusal farkindaliklari ontest ve sontest ve izleme testi puanlari arasinda

anlamli fark yoktur.
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H5: Deney grubundaki annelerin duygusal farkindaliklari 6n test, sontest ve izleme testi puanlari arasinda

sontest ve izleme testi puanlari lehine anlamh bir fark vardir.

YONTEM

Arastirma Modeli

Bu arastirmada Sanat Terapisi temelli ¢evrimici duygusal farkindalik psiko-egitim programinin, 0-5 yas arasi
¢ocuga sahip olan annelerin duygusal farkindahklarini arttirmadaki etkisi incelenmistir. Arastirmada ontest-
sontest ve izleme testi olan kontrol gruplu yari deneysel desen kullaniimistir. Psiko-egitim uygulamasindan énce
ve sonra tiim katilimcilara Kisisel Bilgi Formu (KBF) ve Duygusal Farkindalik Diizeyi Olcegi (DFDO) (Kuzucu,
2006) uygulanmistir.

Tablo 1. Arastirma Modeli

Gruplar On Test islem Son Test izleme Testi

Deney DFDO, KBF Web tabanli Psiko-egitim programi DFDO DFDO

Kontrol DFDO, KBF - DFDO DFDO
Katihmalar

Psiko-egitim programinda deney ve kontrol olmak Uzere iki grup yer almaktadir. Toplam 22 anneden her iki
gruba 11’er anne secilmistir. Annelerin yas ortalamasi 31’dir. Covid-19 pandemi déneminde yuritilen ¢alisma
icin deney ve kontrol grubundaki Uyelerin segimleri internet ve sosyal medya lizerinden duyuru araciligiyla
yapilmistir. Oncelikle psiko-egitim siirecini tanitan bir brosiir hazirlanarak Instagram, Facebook ve Whatsapp
uygulamalari izerinden paylasiimistir. Bu sayede katilimci adaylariyla iletisime gegilmistir. Daha sonra adaylara
stregle ilgili detayli bilgilendirme ve 6n goriisme yapilmistir. Yapilan 6n gorisme sonucunda gruba katilmak

isteyen ve gruba olumlu katki saglayacagi distiniilen denekler belirlenmistir.

Veri Toplama Araglari

Kisisel Bilgi Formu (KBF)

Arastirmacilar tarafindan hazirlanan bir kisisel bilgi formu ile anne ve gocuk yasi, anne egitim durumu ile iletisim
bilgilerine iliskin veriler toplanmistir. Deney ve kontrol gruplarinin homojen olarak olusturulmasi igin Duygusal

Farkindalik Diizeyi Olcegi'nden elde edilen &n test puanlarin yani sira bu veriler kullanilmistir.

Duygusal Farkindalik Diizeyi Ol¢egi (DFDO)

Duygusal Farkindalik Diizeyi Olcegi (DFDO) Lane, Quinlan, Schawartz, Walker ve Zeitlin (1990) tarafindan
gelistirilmis, Tirkce’ve uyarlanmasi Kuzucu (2016) tarafindan yapilmistir. DFDO, bireyin duygularinin ne
diizeyde farkinda oldugunu degerlendirmektedir. DFDO’niin giivenirlik calismasi icin yapilan test-tekrar test

sonucunda elde edilen Pearson Momentler Carpimi korelasyon katsayisi 0.78 olarak hesaplanmistir ve
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Cronbach alfa i¢ tutarlilik katsayisi ise .85’tir. Yirmi senaryonun yer aldigi DFDO’de kisilerin senaryoda kendi
duygularini ve karsidaki kisinin duygularini yazmasi istenmektedir. Olgegin puanlamasinda DFDO el kitapgigi
kullanilmakta ve her diizeydeki duygular igin bir sézliik bulunmaktadir (Kuzucu, 2016). Olgekten yiiksek puan
alinmasi, kisinin kendi ve digeri hakkinda yiiksek duygusal farkindaliga sahip oldugunu, diisik puan alinmasi ise
deneyimlenen duygulari karmasik duygusal dil ile ifade etme egiliminin dusiik oldugunu ve bu deneyimleri

eylem sozleriyle ifade etme egiliminin yliksek oldugunu géstermektedir (Feldman-Barrett ve digerleri, 2000).

On goériisme ve hazirlik oturumu

Calismaya baslanmadan dnce Mersin Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan 28.12. 2021- 242
Tarih ve nolu Etik kurul izni ahinmistir. Katilimcilar, kisisel bilgi formu, Duygusal Farkindalik Diizeyi Olgegi ve
bilgilendirilmis onam formu doldurmuslardir. Calismaya gonilli katilacak annelerin deney ve kontrol gruplarina
esit bir sekilde dagitimlari yapilmistir. Deney grubundaki Uyelere siire¢ hakkinda bilgi verilmis ve her bir
oturuma katilmanin 6nemine dikkat g¢ekilmistir. Oturumlar gevrimigi olarak Google Meeting araciligiyla
diizenlenmistir. 0-5 yas araliginda ¢ocuklara sahip olan anneler ile yapilan program oturumlari 5 hafta boyunca
cumartesi ve pazar gunleri belirlenen saatlerde 12.00-13.30 araliklarinda uygulanmis toplam 10 oturum 60-90
dakika strmistir. Calismada kontrol grubundaki katiimcilara higbir miidahalede bulunulmazken, deney
grubundaki katilimcilara arastirmaci tarafindan hazirlanan program uygulanmistir. Her iki gruptaki katilimcilara

son oturumdan sonra son testler ve 3 hafta sonra izleme testi uygulanmistir.

Psiko-egitim Programi Oturumlari:

1. Oturum: ilk oturumun amaci, lyelerin grup kurallarini benimsemesi, program siireci hakkinda bilgi sahibi
olmalari ve tanismayi saglamaktir. Tanisma egzersizi ile baslanan birinci oturumda grup kurallari agiklanmistir.
Psiko-egitim programindan sonra uyelerin kendileri icin hedefledigi amaglar belirlenmis ve bu amaclar lyeler
tarafindan mektup olarak yazilmistir. Psiko-egitimde, sanat terapisi, duygu, duygusal farkindalik ve duygularin
dnemi hakkinda bilgi verilmistir. Uyeler psiko-egitim grubuna oy coklugu ile isim koyduktan ve disiincelerini
ifade etmelerinin ardindan grup siireci 6zetlenmis ve oturum sonlandiriimistir. Oturum tamamlandiktan sonra
Google Forms lzerinden grup lideri tarafindan hazirlanan degerlendirme formu bireysel olarak doldurultularak
Uyelerin geri bildirimleri alinmistir. Degerlendirme formunda oturum siiresinin yeterliligi, kullanilan yontem ve
tekniklerin etkililigi, etkinliklerin anlasiima diizeyi, grup liderinin iletisimi, oturumun Uyelere olan katkisi, grup ici
etkilesimi, en gok ve en az verim alinan siregler, oturuma nelerin katki saglayabilecegi ve genel degerlendirme
hakkinda sorular yer almistir. Degerlendirme formunu doldurma siiresi yaklasik olarak bes dakikadir. Bunun
yani sira Uyelerden yapilan oturumu bir metafora benzetmeleri istenmistir. Bu sayede bir sonraki oturum icin

gerekli diizenlemelerin yapilmasi hedeflenmistir.

2. Oturum: ikinci oturumun amaci iiyelerin kendilerini tanimlayan duygularini fark etmeleri ve ifade etmelerini
gelistirmektir. Uyelere ilk oturumun 6zeti yapilarak, birinci oturumdan bu yana yasadiklari olumlu veya olumsuz

duygularinin olup olmadigini gruba sorulmus ve Uyelerin paylasimlari alinmistir. Grup Uyeleri bildikleri tim
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duygulari yazdiktan sonra grup lideri tarafindan en yogun yasanan ortak duygular ifade edinmistir. Sekiz temel
duygu (mutluluk, GziintQ, korku, sasirma, ofke, tiksinme, utang, umut) hakkinda bilgi verilmis, birincil ve ikincil
duygular tanimlanarak orneklendirilmistir. Uyeler “duygu pastasi” etkinligi ile hissettikleri duygulari ve
yogunlugunu temsilen resimler ¢izmis ve bunlari grupta paylasmistir. Temel duygular hakkinda kisa filmi
izletilerek bir hafta boyunca hissedilen duygularin yazilmasi istenmistir. Grup slreci Ozetlenerek oturum
sonlandirimistir. Oturum tamamlandiktan sonra her Uye bireysel olarak oturum degerlendirme formunu

doldurmus ve yapilan oturumu bir metafora benzetmistir.

3. Oturum: Ugiincli oturumun amaci, tyelerin duygularini kabul etmesi, bedensel farkliliklar kazanmasi ve nefes
ve gevseme egzersizlerini 6grenmektir. Oturuma 2. oturumun ozeti yapilarak tyelere bir 6nceki hafta en sik
hissettikleri duygulari sorulmustur. Gondlli Uyeler duygu ve disincelerini paylasarak ortak duygular
vurgulanmigtir. Beden-duygu iliskisi hakkinda bilgi verilerek hislerin viicuttaki etkisi anlatilmistir. Duygu-
disiince-davranig 6riintusi anlatilarak otomatik dusiinceler ve islevsel olmayan inanglar hakkinda bilgi verilmis
ve kas gevsetme egzersizi uygulanmistir. Uyelerin kendi bedenleri hakkinda farkindalik kazanmalari icin kendi
viicutlarini temsilen resim cizdirilmistir. Gonilli Gyeler cizdikleri resmi diger Uyelerle paylasmistir. Uyeler
arasindaki ortak ve farkh yonler vurgulanmistir. Grup UGyelerinin yasadiklari duygu, disiince ve davranis
orlintlstnU pekistirmeleri, otomatik duslincelerini fark etmeleri bunun yerine alternatif disiinceyi Gretmek
acisindan A (Action)- B (Belief)- C (Consequences) formiilasyonu 6gretilmistir. Uyelere icerisinde bulunduklari
haftada yasadiklari olaylari, diistinceleri, duygulari ve davraniglarini yazmalari ve alternatif duygu, dislince ve
davranisi kullanmalari halinde ne gibi degisimlere yol acacagini belirtecekleri 6deviendirme tablosu grup lideri
tarafindan hazirlanmistir. Bir sonraki haftaya kadar édevlerin doldurulmasi istenmistir. Grup siireci 6zetlenerek
oturum sonlandiriimistir. Oturum tamamlandiktan sonra her Uye bireysel olarak oturum degerlendirme

formunu doldurmus ve yapilan oturumu bir metafora benzetmistir.

4. Oturumlar: Dordlincl oturumun amaci tyelerin duygularini vicut dilini kullanarak ifade etmeleri, bedensel
tepkilerini fark etmeleri ve karsisindakinin duygulari anlamaktir. Grup lideri bir 6nceki oturumu 6zetledikten
sonra onceki oturum hakkinda géniilli Gyeler duygu ve diisiincelerini paylasmistir. Uyelere verilen
odevlendirme grup icerisinde gonilli Gyelerle degerlendirilmistir. Vicut-beden iliskisini iceren bir hikaye
okunarak canlandirma yapilmis ve ginlik yasantimizda dislincelerimizin duygularimizi ve bedenimizi nasil
etkiledigi Uzerine konusulmustur. Uyelere ABC formiilasyonunu igeren ev &devini bir sonraki hafta tekrar
doldurmalari istenmistir. Son olarak Uyelere oturuma iliskin duygu ve dislinceleri sorulmus, tim uyeler
paylasim yaptiktan sonra oturum 6zetlenerek sonlandiriimistir. Oturum tamamlandiktan sonra her lye bireysel

olarak oturum degerlendirme formunu doldurmus ve yapilan oturumu bir metafora benzetmistir.

5. Oturum: Besinci oturumun amaci kayglyl tanimlama ve olumsuz duygularin etkilerini fark etmektir. Grup
lideri bir 6nceki oturumu 6zetledikten sonra 6nceki oturum hakkinda gonilla Gyeler duygu ve distncelerini
paylasmistir. Uyelere verilen édevlendirme grup icerisinde gonillii Giyelerle degerlendirilmistir. Bu oturumda

kaygil olunan durumlar Gzerine konusulmus ve kaygilari temsilen resim cizilmistir. Cizilen resimleri génalll
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tyeler grupta paylasmistir. Bu duygunun bedendeki ve diisiincedeki etkileri hakkinda konusulmustur. Uyelere
ABC formiilasyonunu iceren ev édevini bir sonraki hafta doldurmalari istenmistir. Grup slreci 6zetlenerek
oturum sonlandirilmistir. Oturum tamamlandiktan sonra her (ye bireysel olarak oturum degerlendirme

formunu doldurmus ve yapilan oturumu bir metafora benzetmistir.

6. Oturum: Altinci oturumun amaci lyelerin bitirilmemis islerini ve duygularini fark etmeleridir. Grup oturumu
liderin 8nceki oturumu dzetlemesiyle baslamistir. Géniillii Gyelerin duygu ve disiinceleri paylasiimistir. Uyelere
verilen &devlendirme grup icerisinde goéniilli Uyelerle degerlendirilmistir. Uyelere gegmis yasanti ve
duygulariyla ilgili resim vyaptirlmis ve sonrasinda ise grupta paylasimlar yapilmistir. Uyelere ABC
formilasyonunu iceren ev ddevini bir sonraki hafta doldurmalari istenmistir. Grup sireci 6zetlenerek oturum
sonlandinlmistir. Oturum tamamlandiktan sonra her Uye bireysel olarak oturum degerlendirme formunu

doldurmus ve yapilan oturumu bir metafora benzetmistir.

7. Oturum: Yedinci oturumun amaci olumlu ve olumsuz duygulari fark etme, olumlu duygularin pekistirilmesi ve
glclendirilmesi, olumsuz duygularin ise azaltiimasidir. Altinci oturumun 6zeti yapilmistir. Gonulla Gyelerin
duygu ve diisiinceleri paylasimistir.  Uyelere verilen &devlendirme grup igerisinde génilli Uyelerle
degerlendirilmistir. Uyelere giinlik yasamda hissettikleri olumlu ve olumsuz duygulari sorulmustur. Grup
Uyelerinin s6zel paylasimlarindan sonra ise bu duygular ¢izelmistir. Cizilen resimler gonilliu tyeler tarafindan
anlatilmis ve ortak yonler vurgulanmistir. Uyelere ABC formiilasyonunu igeren ev édevini bir sonraki hafta
doldurmalari istenmistir. Grup sireci 6zetlenerek oturum sonlandirilmistir. Oturum tamamlandiktan sonra her

Uye bireysel olarak oturum degerlendirme formunu doldurmus ve yapilan oturumu bir metafora benzetmistir.

8. Oturum: Sekizinci oturumun amaci baskalarinin duygularini anlama ve empati becerilerinin gelistirilmesidir.
Yedinci oturumun 6zeti yapilmistir. Goniillii Gyelerin duygu ve disiinceleri paylasilmistir. Uyelere verilen
odevlendirme grup icerisinde gonulli Gyelerle degerlendirilmistir. Grup Gyelerinin sahip olduklar ailelerdeki
bireylerinin temsili resimlerini cizmeleri istenmistir. Gonulli Gyeler gizdikleri resimleri ve aile yasantilarini
grupta paylastiktan sonra ortak ve farkli yonler vurgulanmistir. Uyelere empati hakkinda bilgi verilmistir.
Empatik dinleme ve empatik tepki verme hakkinda tyelerin fikri alinmistir. Uyelere ABC formiilasyonunu iceren
ev Odevini bir sonraki hafta doldurmalari istenmistir. Grup sireci 6zetlenerek oturum sonlandirilmistir. Oturum
tamamlandiktan sonra her lye bireysel olarak oturum degerlendirme formunu doldurmus ve yapilan oturumu

bir metafora benzetmistir.

9. Oturum: Dokuzuncu oturumun amaci lyelerin olumlu duygularini pekistirme ve giiglendirmedir. Grup sireci
bir 6nceki haftayl 6zetleyerek baslatilmistir. Goniilli Gyelerin duygu ve disiinceleri paylasiimistir. Uyelere
olumlu duygularini yansitmalari amaciyla her tye kendini 6vecek sekilde akrostis yazmis ve grupta okunmustur.
Uyelere Johari Penceresi anlatilarak; "Bilinmeyen Alan, Gizli Alan, Kér Alan ve Agik Alan" hakkinda bilgi
verilmistir. Uyelerin kendi alanlarini doldurmalari istenmis ve bilinmeyen alanlar grupta konusularak

doldurulmustur. Uyelerin giiclii yonlerini temsil eden resim cizdirilmis ve grupta paylasiimistir. Grup sireci
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Ozetlenerek oturum sonlandirilmistir. Oturum tamamlandiktan sonra her Uliye bireysel olarak oturum

degerlendirme formunu doldurmus ve yapilan oturumu bir metafora benzetmistir.

10. Oturum: Sonuncu oturumda amag psiko-egitim programinin degerlendirilmesi ve gruptan olumlu duygularla
ayrilmaktir. Grup sireci bir dnceki haftayl 6zetleyerek baslatiimistir. Gonulli Gyelerin duygu ve dislinceleri
paylasilmistir. Uyelerin genel yasantilarini, duygularini ve oturumlarla ilgili diisiincelerini ifade etmesi ve olumlu
duygularla gruptan ayrilmalari amaciyla “sevgi bombardimani” etkinligi yapilmistir. Ayrica Gyelerin ilk oturumda
belirledikleri ve yazdiklari davranissal amaglarina iliskin hedefler incelenmis, ilk oturumda kendilerine yazdiklari
mektuplar okunmus ve bu amaglara ne derece ulastiklari ile ilgili paylagimda bulunulmustur. Grup siireci
Ozetlenerek oturum sonlandiriimistir. Oturum tamamlandiktan sonra grup lideri tarafindan psiko-egitim genel
degerlendirme formu hazirlanmis ve her lye bireysel olarak bu formu doldurmustur. Genel degerlendirme
formunda oturumlarda en ¢ok ve en az fayda alinan siiregler, oturumlarda uyelerin edindikleri kazanimlar,
psiko-egitim programina nelerin katki saglayabilecegi, grup lideri hakkinda goris ve genel degerlendirme ile
ilgili sorular yer almistir. Bu formu doldurma siiresi yaklasik olarak 10 dakikadir. Yapilan oturum bir metafora

benzetilerek hazirlanan psiko-egitim programi tamamlanmistir.

Verilerin Analizi

DFDO 6ntest, sontest ve izleme testi puanlarinin anlamli olarak farklilik gésterip gdstermedigi incelenmistir.
Once puanlarin normallik ve homojenlik varsayimlarini karsilayip karsilamadigini tespit etmek amaciyla Shapiro-
Wilk normallik testi ve Levene testleri uygulanmistir. Program oncesi deney ve kontrol gruplarinin Duygusal
Farkindalik Olgegi'nden aldiklari &ntest, sontest ve izleme testleri icin Shapiro-Wilk normallik testi
uygulanmistir. Deney grubu ontest (p=.681>.05), sontest (p=.599>.05), izleme testi degerlerinin (p=.890>.05);
kontrol grubu o6ntest (p=.773>.05), sontest (p=.610>.05) ve izleme testi degerlerinin (p=.945>.05) oldugu
gorilerek testlerin normal dagilim gosterdigi gorulmistir. Deney ve kontrol gruplarinda varyanslarin
homojenligini test etmek igin Levene testi kullaniimistir. Ontest (p=.0153>.05), sontest (p=.388>.05) ve izleme
testi degerlerinin (p=.757>.05) oldugu gorildiagl icin degisken varyanslarinin homojen oldugu gorilmustar.
Yapilan analizler neticesinde puanlarin normal dagilim goésterdigi ve tiim olg¢limlerin varyanslarinin homojen

oldugu gorildigi icin degiskenlerin analizinde parametrik testler kullanilmistir.

Deney ve kontrol gruplarinin DFDO &n-test, son-test ve izleme testinden elde ettikleri puan ortalamalarina
gdre gruplar arasinda anlamli bir fark olup olmadigini incelemek icin ise parametik testlerden Bagimli Orneklem

t-testi (Paired Samples t-Test) ve Bagimsiz Orneklem t-testi (Independent Samples t-Test) kullanilimistir.

BULGULAR

Sanat terapisi temelli web tabanh psiko-egitim programinin, annelerin duygusal farkindalik diizeyleri tGzerindeki

etkisi incelenmistir. Deney ve kontrol gruplu bu ¢alismadan elde edilen bulgular asagida verilmistir.
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1. Sanat Terapisi temelli Duygusal Farkindalik Psiko-egitim programina katilan deney ve katilmayan kontrol
gruplarindaki annelerin duygusal farkindaliklari 6n test puanlari arasinda anlamh bir fark olup olmadigi

incelenmistir. Sonuglar Tablo 2'de verilmistir.

Tablo 2. Sanat Terapisi Temelli Web Tabanli Psiko-Egitim Programi Deney ve Kontrol Gruplarinin Ontest
Puanlarina Ait t-testi Sonuglari

Olgiim Grup n Mean Std. Dev. t p

. Deney 11 164,27 20,785

On Test ,634 ,533
Kontrol 11 159,45 14,278

Tablo 2'de goruldigli gibi deney ve kontrol grubu arasindaki farki ortaya koymak igin yapilan iliskisiz
drneklemler igin t testi sonucunda deney grubundaki annelerin DFDO puan ortalamalari ile (164.27) kontrol
grubundaki annelerin DFDO puan ortalamalari (159.45) arasinda anlamli bir fark bulunmamistir (t=0,634;

p>.05).

2. Sanat Terapisi temelli Duygusal Farkindalik Psiko-egitim programina katilan deney ve katilmayan kontrol
gruplarindaki annelerin duygusal farkindaliklari sontest puanlari arasinda deney grubu lehine anlamli bir fark

olup olmadigi incelenmistir. Sonuglar Tablo 3'de verilmistir.

Tablo 3. Sanat Terapisi Temelli Web Tabanli Psiko-Egitim Programi Deney ve Kontrol Gruplarinin Sontest iliskisiz
Orneklem t-testi Sonuglari

Olgiim Grup N Mean Std. Dev. t p
Deney 11 184,27 17,304

Son Test 2,409 ,026
Kontrol 11 164,09 21,737

Tablo 3'de goriildigi gibi deney ve kontrol grubundaki sontest puanlari karsilastirildiginda, deney ve kontrol
gruplarinin puan ortalamalari arasinda anlamli bir farklilk oldugu goérilmistir (p<.05). Sontest ortalama degeri
deney grubunda (184.27), kontrol grubuna (164.09) gore daha yiiksek bulunmustur. Bir baska deyisle, sanat
temelli psiko-egitim programinin ardindan deney grubundaki annelerin duygusal farkindalik puanlari artmistir

(t=2.409; p<0.05).

3. Sanat Terapisi temelli Duygusal Farkindalik Psiko-egitim programina katilan deney ve katilmayan kontrol
gruplarindaki annelerin duygusal farkindaliklari izleme testi puanlari arasinda deney grubu lehine anlamh bir

fark olup olmadigi incelenmistir.

Tablo 4. Sanat Terapisi Temelli Web Tabanli Psiko-Egitim Programi Deney ve Kontrol Gruplarinin izleme Testi
iliskisiz Orneklem t-testi Sonuglari

Olciim Grup N Mean Std. Dev. t p

) Deney 11 205,09 17,930

1zl Testi 5,323 ,001
zieme Test Kontrol 11 158,64 22,726 >
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Tablo 4'te gorildigiu gibi deney ve kontrol grubundaki izleme testi puanlari karsilastinldiginda, deney ve
kontrol gruplarinin puan ortalamalari arasinda anlamli bir farklilik oldugu bulunmustur (p<.01). izleme testi
ortalama degeri deney grubunda (205,09), kontrol grubuna (158,64) gore daha yiksek bulunmustur. Bir baska
deyisle, sanat temelli psiko-egitim programinin izleme sirecinde deney grubundaki annelerin duygusal

farkindalk puanlari artmistir (t=5.323; p<0.001).

4. Sanat Terapisi temelli Duygusal Farkindalik Psiko-egitim programina katilmayan kontrol grubundaki annelerin
duygusal farkindaliklari 6n test ve sontest ve izleme testi puanlari arasinda anlamh bir fark olup olmadig

incelenmistir.

Tablo 5. Kontrol Grubundaki Annelerin Duygusal Farkindaliklari On Test-Son Test-izleme Testi Puanlarinin t-testi

Sonuglar

Olgiimler Mean N Std. Dev. t p
On T 159,4 11 14,27
On Test 59,45 ,278 815 34
Son Test 164,09 11 21,737
On T 159,4 11 14,27
Qn est : 59,45 ,278 121 1906
Izleme Testi 158,64 11 22,726

T 164 11 21,737
.S.on est : 64,09 ,73 2,014 072
Izleme Testi 158,64 11 22,726

Tablo 5'te gorildigu gibi kontrol grubundaki 6n test-son test puanlari karsilastirildiginda, puan ortalamalari
arasinda anlamh bir farklilik yoktur (t=--0.815; p>0.05). On test-izlem testi puan ortalamalari arasinda da
anlamli bir farklilik olmadigl gériilmistir (t=0.121; p>0.05). Ayrica son test-izlem testi puan ortalamalari
arasinda anlaml bir farkhlik olmadigi goralmustir (t=2.014; p>0.05). Yani web tabanli sanat terapisi temelli

duygusal farkindalik psiko-egitim grubuna katilmayan annelerin duygusal farkindalik puanlari farklilasmamistir.

5. Sanat Terapisi temelli Duygusal Farkindalik Psiko-egitim programina katilan deney grubundaki annelerin
duygusal farkindaliklari 6n test, son test ve izleme testi puanlari arasinda son test ve izleme testi puanlari

lehine anlamli bir fark olup olmadigi incelenmistir.

Tablo 6. Deney Grubundaki Annelerin Duygusal Farkindaliklari On Test - Son Test - izleme Testi Puanlari

Arasinda iliski

Olgiimler Mean N Std. Dev. t p
On Test 164,27 11 20,785

-4,355 ,001
Son Test 184,27 11 17,304
On Test 164,27 11 20,785
- - -5,863 ,001
Izleme Testi 205,09 11 17,930
Son Test 184,27 11 17,304
- - -5,422 ,001
Izleme Testi 205,09 11 17,930

Tablo 6’daki degerler incelendiginde deney grubundaki 6n test-son test puanlari karsilastirildiginda, puan
ortalamalari arasinda anlamli bir farklihk oldugu goériilmustir (t=--4.355; p<0.01). Ayrica 6n test-izleme testi
puan ortalamalari arasinda (t=--5.863; p<0.01) ve son test-izleme testi puan ortalamalari arasinda (t=--5.422;

p<0.01) anlamh bir farklilik gorilmustir. Sonug olarak web tabanli sanat terapisi temelli duygusal farkindahk
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psiko-egitim grubuna katilan annelerin duygusal farkindalik puanlari artmis ve bu farkindalik artisi devam

etmistir.

TARTISMA ve SONUC

Sanat terapisi temelli duygusal farkindalik programinin, annelerin duygusal farkindalklarini arttirmadaki
etkisinin incelendigi bu calismada uygulamaya katilan annelerin duygusal farkindaliklarinin anlamh bir sekilde
arttigl, katilmayan annelerde ise bir farklilik olmadigi bulgulanmistir. Bazi calismalarda benzer sonuglar elde
edildigi goriilmektedir. Bunlardan sanat terapisi grup calismasina katilan annelerin yasam kalitesi puanlarini
inceleyen Ozcan (2012), ergenlerin duygularini ifade etme egilimi ve duygu diizenleme giicligli diizeylerini
inceleyen Karatas ve Yavuz-Giler’in (2020) ¢alismalarinin bulgulari ile benzemektedir. Bu arastirmalarda, sanat
terapisi temelli programlarin etkililigini ortaya koyan sonuglar bulunmaktadir. Arastirma kapsaminda hazirlanan
program agirhkli olarak duygularin farkinda olmayir ve onlari dizenlemeyi icermektedir. Alan yazin
incelendiginde, sanat terapisi temelli galismalarin bipolar tanisi almis hastalarda benlik saygisi diizeyi (Yilmaz,
2019), ergenlerde beden imgesi hosnutlugu (Tung, 2007), Universite 6grencilerinde psikolojik iyi olus (Kaya,
2014), gocmenlerde travma, depresyon ve anksiyete semptomlarina etkisi (Ugurlu, 2015), gebelerde dogum
korkusu (Sezen, 2016), sizofreni hastalarinda alekstimi diizeyi (Glinay, 2017) ve sosyal islevsellik (Ataseven,
2018) diizeylerinde de etkili oldugu gorulmektedir. Farkh gruplarla yapilan sanat terapisi temelli galismalarin

bulgularinin bu arastirma sonuglari ile tutarl oldugu séylenebilir.

Psiko-egitim programi oturum baslarinda dyelerin gruba ve sirece uyum saglamasi agisindan isinma,
bilgilendirme ve uygulama galismalari yapilmistir. Daha sonraki oturumlarda da kazanimlara gore psiko-egitim
verilmis ve bu kazanimlar destekleyecek sanatsal etkinlikler yaptiriimistir. Oturumlar Covid-19 pandemisi
nedeniyle ¢evrimici olarak yurituldigu icin sanat etkinligi olarak cogunlukla resim gizme yéntemi kullaniimistir.
YUz ylze yapilacak olan sanat temelli psiko-egitim calismalarinda diger sanat terapisi tekniklerini de kullanmak
faydali olacaktir. Grup Uyeleri 0-5 yas araliginda kiglik ¢ocuklara sahip olduklarindan dolayi oturumlarin 90
dakikayr gegmemesi hedeflenmistir. Fakat grup siireci ilerledikce ve annelerin birbirleriyle etkilesimi arttikca
alinan yazil ve s6zIu geri bildirimler neticesinde zamanin hizli gectigi vurgulanmistir. Bazi zamanlarda ise bazi
anneler kiglik gcocuklarindan dolayr odaklanmakta giigliik ¢cekmislerdir. Oturum sonlarina yaklastikca Uyeler
oturum sirelerinin ve oturum sayilarinin daha da artabilecegini belirtmislerdir. Bunun en énemli nedeninin
tyeler arasinda grup siireciyle birlikte olusan duygusal bagin oldugu diisiinilmektedir. Uyeler siireg ilerledikge
birbirleriyle daha ¢ok etkilesime ge¢mis ve sonlandirma doneminde duygusal anlar yasamislardir. Genel olarak
Uyeler oturumlardan fayda saglayip verim aldiklarini ve kendileriyle ilgili pek ¢ok farkindalik elde ettiklerini dile
getirmistir. Ozellikle 6dev olarak verilen ABC formiilasyonunu kendi hayatlarinda kullandiklarini ve duygu
yonetimi konusunda fayda gordiklerini belirtmislerdir. Son oturumda grup lideri tarafindan bu formulasyonu
kullanmaya devam etmelerinin faydal olacagi vurgulanmistir. Yapilan izleme testi neticesinde de psiko-egitim
sirecinden ayrildiktan sonra dahi Uyelerin duygusal farkindalik puanlarinin arttigi goriilmistir. Bu puanlarin

artisinin bir nedeni édevlendirme ¢alismasina devam edilmesi olabilir. TUum lyelerin ortak gorisi ise; ylz yize
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yapilacak olan psiko-egitim programinin ¢ok daha etkili olacagidir. Fakat pandemi ddéneminde programin
yurattlmesi, annelerin kiiglik yaslarda ¢ocuklara sahip olmasindan dolayi kendi evlerinden uygulamalar yapmasi
ve farkli sehirlerden bireylerin Covid-19 silrecinde bir araya gelmesi ancak gevrimici programla miumkin
olmustur. Grup (yeleri, sosyallesme ihtiyaclarinin en yogun oldugu zamanda yeni insanlar taniyip, en
zorlandiklari konular Uzerinde diger Uyelerle birlikte galismanin, yalnizlik duygusundan siyrilmalarina ve giig
bulmalarina yardimci olduklarini belirtmislerdir. Yapilan arastirmanin bir sinirhligi, belirli bir populasyonla
¢ahisilmis olmasidir. Bu nedenle ¢alisma sonucunun genellestirilmesi énemli bir sinirlilik olarak gorilmektedir.
Farkli bireylerle ve es, cocuk gibi ailelerin diger Uyelerini de kapsayan uygulamalarin yapilmasi programin ig ve

dis gecerligini artiracaktir.

Salginlar bireylerde korku, stres, kaygi ve ofke gibi duygularn tetikledigi, travma sonrasi stres bozuklugu,
depresyon, intihar egilimi ve kaygi bozukluklari gibi rahatsizlara neden olmaktadir (Bekaroglu ve Yilmaz, 2020).
GUnlmiz kosullari dusiinildiginde Covid-19 pandemi nedeniyle bir¢ok insan evden disari gikamayarak
sosyallesememektedir. Koruyucu bir yontem olarak internet lzerinden yapilan web tabanli psiko-egitim
programi ile bireylerin psikolojik sagliklarini destekleyecek etkinlikler yapiimistir. Bu sayede bireylerde olusan
sosyal destek eksikligi de gevrimigi oturumlarla giderilmistir. Cevrimigi psiko-egitim programi araciligiyla
cocuklarda olumlu beden imaji memnuniyeti ve 6zsaygl (Keven-Akliman, 2021) ve Universite 6grencilerinde
utangachk dizeyleri (Alkan, 2021) cahsiimistir. Cevrimici psiko-egitim programlarindaki bulgularin bireylere
olumlu katkilar sagladigi gériulmektedir. Bu arastirma sonuglari da yapilan g¢alisma ile tutarlilik géstermektedir.
Ayrica, arastirma gercevesinde hazirlanan bu programin psikolojik rahatsizliklarin gelisimini énleyerek koruyucu
bir etki yaptig1 soylenebilir. Bu ¢alismanin, Tirkiye’de Covid-19 pandemi siirecinde ¢evrimigi, sanat temelli ve
annelere yonelik yapilan ilk deneysel arastirmalardan oldugu diisiinilmektedir. Sonuglar, bu programin 0-5 yas
araliginda ¢ocuga sahip olan annelerin duygusal farkindaliklarini arttirmada basarili oldugunu géstermekte ve

gelecekte yapilacak g¢alismalar igin dnci nitelik tasimaktadir.

ONERILER

1. Online Sanat terapisi kullanilarak psikolojik iyi olus, psikolojik saglamlik, algilanan sosyal destek gibi farkh
degiskenlerle yeni galismalar yapilmasi ve duygusal farkindalik ile bu degiskenler arasindaki iliskinin arastiriimasi
onerilmektedir.

2. Online psiko-egitim programi ile ylz ylize psiko-egitim programinin etkililigi karsilastirilabilir.

3. Tim diinyay! ve her yastan bireyi dogrudan etkileyen Covid-19 pandemi sirecinde toplum ruh sagligini
iyilestirmek amaciyla yiz yiize bir araya gelmesi riskli gruplarla web tabanli psikolojik danisma ve psiko-egitim

calismalari strdirilmesi 6nerilmektedir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir. Makalenin etik kurul izni
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Mersin Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafinca 28.12.2021 tarih 242 sayil karari ile

alinmigtir.”

Yazarlarin Katki Orani Beyani: Bu calismada birinci yazarin katki orani %40, ikinci yazarin katki orani %30 ve

Uglincli yazarin katki orani %30’dur.
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