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ABSTRACT

With the spread of the philosophy for children approach developed by Lipman, the way of
teaching philosophy has changed all over the world and it has started to be used as a teaching
method in different courses. Since the application principles and aims of the approach overlap to
a large extent with the Turkish lesson, philosophy for children is also used in Turkish lessons for
purposes such as improving thinking, providing critical reading, and contributing to speaking
skills. Since it is thought that the Turkish teachers who will carry out the application should
receive education on this subject and that it will also be beneficial in terms of teacher education,
it has been decided to carry out this application with Turkish preservice teachers. In this study, it
was aimed to examine the effect of philosophy for children and communities (P4C) on the critical
thinking attitude and critical reading self-efficacy perception of Turkish preservice teachers. In
the study, which was prepared with a single-group pretest-posttest experimental design, the
subjects were selected with easily accessible case sampling. The study group consists of 54
preservice teachers studying in the department of Turkish language teaching at a state university.
Philosophy for children program was applied to the participants for 7 weeks. In the research,
critical thinking attitude scale and critical reading self-efficacy perception scale were used before
and after the experimental procedure to collect data. In the analysis of the data, dependent
sample t-test analysis was performed. As a result of the analysis, there was a significant
difference in favor of the experimental group in terms of willingness to gather information, self-
regulation and making inferences, while there was no significant difference in terms of evidence-
based decision making and being open to search for a reason. In terms of critical reading self-
efficacy perception, a statistically significant difference was found in terms of both the whole
scale and sub-dimensions of questioning, making inferences, analysis, evaluation, finding
similarities and differences.

Keywords: Philosophy for children, philosophy for communities, critical thinking, critical reading.
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INTRODUCTION

“Philosophy for Children”, abbreviated as P4C, is also known as “Philosophy for Communities” in the literature
because the same practices can be applied in communities of different age groups. Lipman (2010), the pioneer
of the method, describes philosophy for children as an educational practice that develops children's reasoning,
assessment and judgment skills. Direk (2008) defines it as children discussing this issue with a philosophical
question, establishing a dialogue, combining the stimulus with their own life experiences and making various

evaluations based on a text such as a story, news or any situation in daily life.

It can be said that philosophy for children first began in 1969 with the publication of the American philosopher
Matthew Lipman's philosophical novel for children, "Harry Stottlemeier's Discovery". While teaching
philosophy at Columbia University, Lipman realizes that the students in his class have difficulty in commenting
on the questions, he finds out that the university desks are late for philosophy and that children are not taught
to think in schools and decides to start such a movement. In 1974, he and Ann Margaret Sharp established the
Institute for the Advancement of Philosophy for Children (IAPC) within the University of Montclair. Lipman and
Sharp form the theoretical foundations of the method and prepare teacher guidebooks, educational materials,

storybooks, training program (Laverty, 2004; Tepe, 2013; Akkocaoglu Cayir, 2021; Ozdemir, 2021).

Philosophy is taught in secondary education in most parts of the world. Likewise, in Turkey, it is taught as a
compulsory course for two hours a week in the tenth and eleventh grades (TTKB, 2022). However, when the
content of the philosophy course is examined, it is understood that only the history of philosophy and
knowledge of philosophy are included in the course, and the course is far from directing the student to think.
Sharing similar views, Kuguradi (2000) states that philosophy education has a vital importance, but on the other
hand, in many countries, it is either not taught at all before university or it has a very limited content even if it
is taught, and it is taught completely unrelated to daily life. With the realization of this and the spread of the
philosophy program for children, the way of teaching philosophy in the world has changed and programs and
courses have begun to be opened for this purpose. Philosophy studies gained momentum in Turkey with the
opening of the philosophy unit with children in 1992 by the Turkish Philosophy Institution (as cited in
Cotuksoken, 2013. Celebi et al., 2022). It is thought that the "Thinking Education" course added by the Ministry
of National Education Board of Education will help to close this gap. At the same time, it can be said that some
private schools and universities have added philosophy for children to their curricula, and private courses,
workshops and trainers' education have become increasingly common. One of the institutions supporting
philosophy for children in the world is UNESCO. With the reports it has published, it has efforts to bring a new
perspective to philosophy education and to include philosophy as a course for children in the education
programs of the member states (Tepe, 2013). As a result of these studies, philosophy for children is now taught
as a separate course in many countries from pre-school or applied in different courses such as social sciences,
science, mathematics and language. In these lessons, rather than teaching philosophy to children, it is tried to

make children think and philosophize. (Lipman, 2010).
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One of the lessons in which the philosophy method can be used most easily for children is Turkish lessons.
Because in philosophy practices for children, children often gather around a children's book and begin to
investigate with the philosophical question in the text (Ozdemir, 2021). The topics discussed are generally
concepts such as truth, beauty, justice, courage, which fall into the basic fields of philosophy (Akkocaoglu Cayir
& Akkoyunlu, 2016). Thanks to novels and stories, philosophy becomes more accessible to children because
these books are easier to read than philosophy books and they are more interesting, they arouse children's
desire to read (Lipman, 2010). Turkish lessons also overlap with philosophy for children in many ways, as they
are text-based and have the basic purposes of giving students reading habits, developing speaking,
argumentation and critical thinking skills. “The method is already basically built on student-text-question
interaction. In accordance with this interaction, the students ask various questions to the predetermined texts
and try to think and interpret their answers on the subject, and to connect the concepts they discuss with real

life" (Zengin, 2019).

In philosophy practices with children, it is aimed for children to think critically and creatively, to question, to
distinguish between right and wrong, to read critically, and to learn to philosophize in the process. During these
practices, children do not make a definite judgment. The important thing here is that they can discuss together,
listen to each other, express their ideas freely, think carefully before making a final judgment, and keep their
minds active. “Thus, children learn to think and make judgments” (Ozdemir, 2018). Direk (2002) states that the
general purpose of philosophy for children is to develop children's thinking and language skills by engaging in
activities such as reading, understanding and asking questions. According to UNESCO (2007) reports, the
general aims of philosophy for children can be summarized as independent thinking, being a thoughtful citizen,
helping personal development, developing language, speaking and discussion skills, conceptualizing philosophy

and creating special teaching methods for children.

Philosophy education for children is applied in five steps: presenting the stimulus, determining the
concepts/questions to be discussed, questioning, evaluation and reinforcing philosophical activities. (Gregory,
2008). In this method, community of inquiries consisting of children or adults try to ask and answer questions
with the help of a stimulus such as a picture, story, fairy tale, poem, song, news, daily event, situation,
philosophical concept. In the formed community, no attempt is made to convey information or to finally reach
the truth, as in the traditional education system. Individuals in the community are expected to listen to each
other carefully, think, shape their own thoughts based on the ideas of others, explain the reasons for their
thoughts, and ask questions to each other. The aim of the community is to form logical hypotheses, to make
collaborative inquiry, rather than to be justified. The teacher takes place in the community not as an authority,
but as a facilitator and tries to facilitate the process. The facilitator needs to initiate the philosophical
discussion and keep the children's interest alive. It is important that the chosen stimulus carries a problematic
and contains questions suitable for discussion. After the inquiry begins and the children make their first
allegations, the facilitator asks them to explain the reasons for their allegations. The facilitator's support of the

process with open-ended questions that will enable thinking enables children with no justification or weak
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justification to rethink their thoughts. However, the facilitator does not aim to direct the community, to reach
the desired result, to teach memorization definitions, to convey information. The facilitator's support of the
process with open-ended questions that will enable thinking enables children with no justification or weak
justification to rethink their thoughts. However, the facilitator does not aim to direct the community, to reach

the desired result, to teach memorization definitions, to convey information (Lipman, 1998).

In order for the philosophy approach for children to be used in lessons, teachers should know the principles of
practice and how they should be carried out. For this, first of all, the teachers who will make the application
should move away from the traditional teacher understanding. Studies show that teachers who approach
learning traditionally are unsuccessful in philosophizing with children (Knight & Collins, 2014). It is also
important that teachers adopt the role of facilitator, not conveying information, but guiding children to think,
and accepting that children can make a philosophical inquiry. Popper (2006) says that anyone can philosophize
when approached in the right way. Matthews, one of the important names working in this field, claims that
adults despise children's thoughts, but that children can think philosophically and even become philosophers
by birth. (Ozkan, 2020; Akkocaoglu Cayir, 2021). The main reason why it is thought that children cannot
philosophize is the belief that philosophy is a difficult field and children's cognitive capacities are not sufficient
for it (Hand, 2008). However, children are very curious, they constantly ask questions like a philosopher and
give surprisingly interesting answers. The facilitator is expected to listen carefully to the children, see the key
building blocks in what they are saying, lead the discussion well and encourage them (Demir Celebi, 2014). At
the same time, it is important for teachers who will be facilitators to have a curiosity about philosophy, to think
critically and to read critically. Otherwise, it does not seem possible for them to run this implementation
successfully. Karakaya (2006) emphasizes that in order for teachers to work in this field, they should follow
philosophical sources and be interested in children's and youth literature that includes philosophy and thought.
Pritchard (2022) argues that although they do not have academic knowledge of philosophy, teachers who have
a curiosity for philosophical inquiry can conduct these investigations. Ozdemir (2021), on the other hand,
claims that the facilitator must have a certain amount of philosophical knowledge, and that even if a facilitator
without philosophical knowledge finds a question based on the stimulus, the discussion will not be of a
philosophical nature. Dirican (2022), who has a similar view, states that a person who does not have a
knowledge of philosophy cannot carry out this process, and it will take years for a philosophical way of thinking
to develop. For this reason, Lipman (1984) states that teachers who will carry out this work should be
educated. In the program he prepared, after the teachers receive education, they attend workshops every
week for a year, and the trainer gives feedback to the teacher by observing the class from time to time.
Educational trainers are selected from individuals with good communication skills who have a PhD in pedagogy

(as cited in Lipman, 1984. Demir Celebi, 2014).

It is understood that in order to increase the philosophizing skills of teachers, basic philosophy knowledge and
philosophy education for children should be given during undergraduate education before starting the

profession. When the literature is examined, a limited number of studies have been found in which philosophy
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is used for children in teacher education. Studies indicate that this approach is beneficial in teacher education,
but its effect on critical thinking and reading is not explained. It was decided to conduct this study in order to
determine the effect of philosophy for children, which is known to be effective in the development of critical
thinking and critical reading on children, on preservice teachers who will gain these skills in Turkish lessons and
who will also be role models for students. The aim of this research is to examine the effect of philosophy for
children and communities (P4C) on the critical thinking attitude and critical reading self-efficacy perception of
Turkish preservice teachers. Thus, it is aimed to determine whether the method is effective on the critical
thinking and reading skills of Turkish preservice teachers. In addition, it was aimed to ensure that the
preservice teachers have information about this training so that they can apply it in their classrooms. In the

research prepared for this purpose, answers to the following sub-problems were sought:

1. Does philosophy for children and communities (P4C) education, make a difference between the
pretest and posttest scores of Turkish preservice teachers critical thinking attitude?
2. Does philosophy for children and communities (P4C) education make a difference between pretest

and posttest scores of Turkish preservice teachers perception of critical reading self-efficacy?

METHOD

Research Design

In this study, "single-group pretest-posttest experimental design", which is one of the quantitative research
approaches, was used (Gay & Airasian, 2000; Cohen, Manion & Morrison, 2005; Biyikoztirk et al., 2013). The
difference between the pretest and posttest scores shows the effect of the independent variable on the
dependent variable (Yamak, Bulut & Diindar, 2014). In this study, which was prepared with an experimental
design that is frequently used in educational research (Cohen, Manion & Morrison, 2005), the change in the
critical thinking attitude and critical reading self-efficacy perceptions of Turkish preservice teachers

participating in PAC practices was tried to be determined.

Research Group

The data of this study were collected from a total of 54 preservice teachers, 35 female (64.81%) and 19 male
(35.19%) studying in the Department of Turkish Language Teaching at a state university. The ages of preservice
teachers range from 20 to 25. In the selection of the sample, easily accessible case sampling was used in order
to give speed and practicality to the research (Yildirrm & Simsek, 2008). The participants were chosen from

among volunteer preservice teachers who want to receive philosophy education for children.

Data Collection Tools

“Critical Thinking Attitude Scale” (Yilmaz Ozelgi, 2012) and “Critical Reading Self-Efficacy Perception Scale”

(Karadeniz, 2014) were used to collect quantitative data in the research.

388



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

The “Critical Thinking Attitude Scale” developed by Yilmaz Ozelgi (2012) is a likert-type five-point rating scale.
The scale consists of 19 items and 5 sub-dimensions (willingness to gather information, self-regulation,
inference, evidence-based decision making, being open to search for reasons). 11 of the items in the scale are
positive and 8 of them are negative. The scale developed with primary school preservice teachers is suitable for
use in the 17-25 age group. Cronbach-alpha internal consistency values were calculated for the reliability of the

scale. The reliability coefficients of the scale vary between .52 and .70 for the factors.

The “Critical Reading Self-Efficacy Perception Scale” developed by Karadeniz (2014) is a likert-type five-point
rating scale and consists of 33 items. 25 of the items in the scale are positive and 8 of them are negative. The
scale developed for preservice teachers studying at the faculty of education consists of five factors: "inquiry,
inference, analysis, evaluation, finding similarities and differences". The reliability of the scale was calculated
with the cronbach-alpha internal consistency coefficient, and it was found to be .93 for the entire scale. Factors

vary between .79 and .86.

Data Collection Process

In the first stage of the process, the literature on philosophy, critical thinking and critical reading for children
was reviewed, and the contents of PAC sessions and educational trainings for adults were examined. Then,
based on the contents of the educational training, a program that will enable preservice teachers to gain
knowledge about the method was prepared. The program includes theoretical lectures and workshops. Story
books were chosen as a stimulant in the activities because they attract the attention of people of all age
groups, are easily accessible, allow critical thinking and reading, and set an understandable example in
discussing philosophical issues. Attention was paid to the fact that the selected storybooks contain
philosophical concepts and questions that will carry out the inquiry, and that they are interesting at the same
time. The books were chosen among the works of children's literature so that preservice teachers can use them
in their professional lives. The content of the program is based on Lipman's philosophy for children approach.
Philosophy lesson plans for children prepared by Akkocaoglu Cayir (2021), Ozdemir (2021), Yilmaz and Bilican
(2021) were used in the preparation of the activities, and they were rearranged for adults. Lesson plans consist
of preparation, presentation of stimuli, questioning, evaluation and reinforcing activities. Based on the
stimulating texts to be used in the program, questions that could continue the discussion were prepared and
the prominent philosophical concepts in the stories were determined. Before starting the application, the
opinions of a Turkish education expert, an education philosophy expert and a philosophy educator for children
were consulted. Additionally, a 2-hour pilot study was conducted in a different class to check the applicability
of the program. The program was finalized in line with expert opinions and feedback from the pilot application.

The topics and stories covered in the program are shown in the table below:
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Table 1. Application Process of Philosophy Education for Children

Lecture Subject

Questions

Stimulus (Story)

1. Key features of
philosophy for children

What is philosophy for children?

2. Prejudice and fear

What is it that the knight is afraid of?

Why is the knight afraid of the opposite side of the
wall?

Is the knight right to act prejudicially? Why?

What is prejudice?

What is the fear caused by prejudice?

The Wall in the Middle of
the Book (Jon Agee)

3. Philosophical inquiry
Stimulant

What are the application steps in philosophy for
children?

What are the stimulants that can be used in the
philosophy session for children?

4, Work, cooperation

Why do you think Frederick is not working?

Are Frederick's actions unnecessary? Does Frederick
get a job writing poetry?

What do you think is necessary for something to be
considered a job?

Are doing something because you love it and doing it
as a job different things?

Does Frederick contribute to the community he lives
with? Does he have responsibilities to them?

Frederick (Leo Lionni)

5. Learning methods and
techniques

What learning methods and techniques can be used
in philosophy for children?

6. Helpfulness

Why does Giant Memo (george the giant) use
sentences starting with "already" when giving his
stuff to his friends?

Is Giant Memo the last one who needs help because
he helps everyone? Why do you think this
happened?

Do you think that if Giant Memo needs help, his
friends will help him? When we help someone, do
we help by waiting for a response?

What is charity?

What is altruism?

The Smartest Giant in Town
(Julia Donaldson)

7. Discussion questions

How to prepare a philosophical question?
(Question extraction study)

8. Will

Why do Frog and Toad want to stop eating cookies?
Why do we try not to do something when we want
it?

Are the Frog and Toad free?

Can we always do whatever we want?

Can we restrict our own freedom of our own will?
Did the Frog and Toad act with willpower? What is
will?

Frog and Toad Together
(Arnold Lobel)

9. The role of the
facilitator

What are the duties of the teacher as a facilitator in
the philosophy session for children?

10. Art

What does it mean if it looks like a picture?

When do you think a picture is beautiful?

Does a picture look good for everyone?

What is the difference between a tree and a picture
of a tree? What does the artist add to himself?

Does a painting have to reflect exactly what happens
in nature to be a work of art?

What makes a painting a work of art?

Ish (Peter H. Reynolds)

11. Evaluation

What assessment tools/methods are used in
philosophy for children?

12. Thinking

What is the idea?
Why does his idea seem different to our hero? What

What Do You Do with an
Idea? (Kobi Yamada)
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are his concerns?
Do you think our hero should give up his idea?
Do other people's opinions about our thinking

matter?
Is it possible to change the world with an idea?

13. Language Why do you think some words are more expensive? Phileas's Fortune: A Story
Do all words have the same value? About Self-Expression
If you could set the price of words, what would be  (Agnes de Lestrade, Valeria
the most expensive word? Why is that? Docampo)

Do the words always mean the same thing?
How would people communicate without words or

language?
How do people acquire language?
14. Being individual, What could be the reason for Julia's emptiness? Empty (Anna Llenas)
existential problems Have you ever felt like you fell into an emptiness?

What does it mean to look within oneself?

What are the things that bind us to life?

Why doesn't Julia want the emptiness to disappear
completely?

The experimental procedure was carried out for a total of 7 weeks, two days a week at the beginning of the
2022-2023 academic year. The studies were carried out by a teacher and researcher trained in this field, and
the theoretical lectures lasted approximately 80-90 minutes and the practices lasted 60-70 minutes. Due to the
large study group, the experimental procedures were applied in two separate classes. Lectures were held in
the classroom environment, while workshops were held in a seminar room where the participants could be

more comfortable.

Before starting the studies and at the end of the studies, the Critical Thinking Attitude Scale and the Critical
Reading Self-Efficacy Perception Scale were applied to the Turkish preservice teachers in the experimental
group as pretest and posttest. Participants were given 20 minutes to apply the scale. Ethics committee
permission to carry out the applications was obtained with the decision of Trabzon University Social and
Human Sciences Scientific Research and Publication Ethics Committee dated 30.09.2022 and numbered E-

81614018-000-2200039415.

Data Analysis

Statistical analysis method was used in the analysis of the research data obtained from the scales, and the
analyzes were made with the SPSS Statistics 26 program. In order to compare the scores of Turkish preservice
teachers from the "Critical Thinking Attitude Scale" and "Critical Reading Self-Efficacy Perception Scale", which
were applied as pretest and posttest, a normality test was performed on the data obtained from the scales,
and the skewness and kurtosis values of the pretest and posttest scores were examined. It was determined
that the data were normally distributed, dependent sample t-test analysis was used, and the results were

presented in tables.
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FINDINGS

In this section, the results of the dependent sample t-test, which was conducted to understand whether there
is a significant difference between the pretest and posttest scores obtained from the "Critical Thinking Attitude
Scale" and the "Critical Reading Self-Efficacy Perception Scale" of Turkish preservice teachers in the

experimental group included in the research, are included.

Table 2. Comparison of Participants' Critical Thinking Attitudes Before and After the Application

Dimensions Measurement N X SS sd t p
Whole scale Pretest 54 76.20 6.77 53 -3.14 .003
Posttest 54 80.27 6.36
Willingness to Pretest 54 15.40 1.99 53 -4.37 .000
gather Posttest 54 17.00 1.89
information
Self regulation Pretest 54 18.87 2.64 53 -3.75 .000
Posttest 54 20.62 2.48
Inference Pretest 54 13.16 1.47 53 -2.41 .019
Posttest 54 13.79 1.24
Evidence-based Pretest 54 11.24 2.29 53 -.60 .546
decision making Posttest 54 11.50 2.16
Being open to Pretest 54 17.51 1.69 53 42 .676
search for a Posttest 54 17.35 2.02
reason

As a result of the dependent sample t-test, which was conducted to determine the effect of philosophy for
children and communities on the critical thinking attitudes of Turkish preservice teachers, a significant
difference was observed between the mean score obtained from the scale before the application (X=76.20) and
the mean score obtained after the application (X=80.27) (t=-3.14, p<.05). The effect size calculated as a result
of the test (d=0.42) shows that this difference is moderate. According to this result, it can be said that the
experimental procedure caused a statistically significant increase in the critical thinking attitudes of the

participants.

When the sub-dimensions of the scale are examined, there is a significant difference between the pretest mean
score (X=15.40) and the posttest mean score (X=17) in the dimension of willingness to gather information (t=-
4.37, p<.05). In the self-regulation dimension, there is a significant difference between the pretest mean score
(X=18.27) and the posttest mean score (X=20.62) (t=-3.75, p<.05). In the dimension of making inferences, there
is a significant difference between the mean score of the pretest (X=13.16) and the mean score of the posttest
(X=13.79) (t=-2.41, p<.05). However, there is no significant difference between the pretest mean score
(X=11.24) and the posttest mean score (X=11.50) in the dimension of evidence-based decision making (t=-.60,
p>.05). Likewise, there is no significant difference between the pretest mean score (X=17.51) and posttest
mean score (X=17.35) in the dimension of being open to search for a reason (t=.42, p>.05). According to these
findings, although philosophy for children did not make a significant difference in the critical thinking attitudes

of Turkish preservice teachers in terms of evidence-based decision making and being open to search for a
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reason, it caused the participants to show a significant improvement in terms of willingness to gather

information, self-regulation and inference.

Table 3. Comparison of Participants' Critical Reading Self-Efficacy Perceptions Before and After the Application

Dimensions Measurement N X SS sd t p

Whole scale Pretest 54 131.11 9.13 53 -6.91 .000
Posttest 54 145.25 9.69

Inquiry Pretest 54 39.96 3.01 53 -5.62 .000
Posttest 54 43.66 2.99

Inference Pretest 54 18.46 2.12 53 -6.79 .000
Posttest 54 21.35 1.98

Analysis Pretest 54 28.20 2.27 53 -6.43 .000
Posttest 54 31.31 2.32

Evaluation Pretest 54 24.22 1.99 53 -4.69 .000
Posttest 54 26.35 2.31

Finding Pretest 54 20.25 2.05 53 -5.92 .000
similarities and Posttest 54 22.57 1.85

differences

As a result of the dependent sample t-test, which was conducted to determine the effect of the method on the
critical reading self-efficacy perception of the participants in the research group, a significant difference was
observed between the total mean score obtained before the application (X=131.11) and the total mean score
obtained after the application (X=145.25) (t=-6.91, p<.05). The effect size calculated as a result of the test
(d=0.94) shows that this difference is at a large level. According to this result, the experimental procedure

caused a statistically significant increase in the critical reading self-efficacy perceptions of the participants.

According to the table, there is a significant difference between the pretest mean score (X=39.96) and the
posttest mean score (X=43.66) in the inquiry dimension (t=-5.62, p<.05). A significant difference was found
between the pretest mean score (X=18.46) and the posttest mean score (X=21.35) in the inference dimension
(t=-6.79, p<.05). In the analysis dimension, there is a significant difference between the pretest mean score
(X=28.20) and the posttest mean score (X=31.31) (t=-6.43, p<.05). In the evaluation dimension, there is a
significant difference between the pretest mean score (X=24.22) and the posttest mean score (X=26.35) (t=-
4.69, p<.05). Finally, there is a significant difference between the pretest mean score (X=20.25) and the
posttest mean score (X=22.57) in the dimension of finding similarities and differences (t=-5.92, p<.05).
Accordingly, the method provided a significant increase in all dimensions related to the critical reading self-

efficacy perception of the participants.

CONCLUSION and DISCUSSION

In this study, it was aimed to examine the effect of philosophy for children and communities (P4C) on the
critical thinking attitude and critical reading self-efficacy perception of Turkish preservice teachers. As a result
of the research, it was determined that philosophy for children caused a statistically significant increase in the
critical thinking attitudes of the participants. Similarly, in many different studies conducted with children, it was

concluded that the method was effective on critical thinking and creative thinking, and developed cognitive
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capacities related to critical thinking (Lipman, 1988; Sasseville, 1994; Topping & Trickey, 2007; Kefeli & Kara,
2008; Benade, 2011; Daniel & Auriac, 2011; Lam, 2012; Karadag, Demirtas & Yildiz 2017; Karadag & Demirtas,
2018). The results of the research are important in terms of showing that the approach gives similar results not
only in the development of children's critical thinking, but also in adults. In this respect, it is thought that this
approach can be easily benefited from in teacher education. Akkocaoglu Cayir and Akkoyunlu (2016) also
stated that the approach should be used in teacher education, that teachers who receive philosophy education
for children can look at events from different aspects, produce new solutions to problems, are respectful to
different perspectives and bring these aspects to the classroom environment. Similarly, Lam (2022) concluded
that teachers who received P4C education were successful in teaching based on dialogue and inquiry. Haynes
and Murris (2011) stated that philosophy education for children encourages teachers to change their beliefs
about knowledge by criticizing the role of the teacher in the classroom. Akkocaoglu Cayir (2018), in a study
conducted with preservice teachers, states that at the end of the P4C elective course, the preservice teachers'
interest in philosophy increased and their perceptions of children changed. He observed that their perceptions
of children negatively affected their discussion and questioning processes at first, and that they had difficulty in
conducting discussions and applying the method to the curriculum because they did not have a philosophical
background. Green and Condy (2016) also concluded that preservice teachers who do not have high-level
thinking skills have difficulty in asking philosophical questions in PAC sessions. These results show the
importance of teaching philosophy and thinking education to preservice teachers as well as teaching the
method. As in this study, practical PAC sessions can contribute to the development of critical thinking skills of

the candidates.

Philosophy for children, which is an applied sub-branch of philosophy based on thinking and questioning,
directly affects critical thinking skills (Daniel & Auriac, 2011). Lipman (2010), who is the pioneer of the method,
states that it is tried to contribute to children's critical thinking skills with philosophy applications for children.
Lipman emphasizes that critical thinking is a very complex process that is necessary for the improvement of
personal and social experience. Worley (2009), Gaut and Gaut (2012) also emphasize that this practice
improves children's critical reasoning and creative thinking skills. Akkocaoglu Cayir and Akkoyunlu (2016)
conducted interviews with children in their research and stated that the children said that they learned how to
think in this lesson while learning only information in other lessons. The reason for this is the frequently asked
“Why?” question and other philosophical questions that encourage thinking. According to Potts (1994), in
order to develop critical thinking in children, open-ended questions should be asked, other solutions to
problems should be asked, and the information given should be questioned and researched. In a philosophical
inquiry, the development of critical thinking is inevitable, since all of these processes take place within a

philosophical dialogue. These views also support the research results.

When the results are analyzed according to the sub-dimensions of the critical thinking attitude scale, it is seen
that the method causes a significant difference in terms of willingness to gather information, self-regulation

and inference, but does not make a significant difference in terms of evidence-based decision making and
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being open to search for a reason. Lipman (1988) states that philosophy for children develops critical thinking,
conceptualization, logic, generalization and research skills. In this respect, the results of the research are similar
to Lipman's research. Despite the fact that the method encourages asking questions and searching for reasons,
the lack of improvement in terms of searching can be interpreted as that they have problems in questioning
information. By preparing higher level questions or using different questioning strategies, it can be ensured
that teachers develop on this subject. Baki (2022), in his study in which he measured the effect of the reading
circle method on critical thinking attitude, similarly did not reach a meaningful result in terms of evidence-
based decision making and being open to search for reasons in preservice teachers. Based on these results, it

can be thought that a longer process is required for the development of this attitude in preservice teachers.

When the results of the research are examined in terms of the effect of the method on the participants'
perception of critical reading self-efficacy, it is seen that the method causes a significant improvement in terms
of both the whole scale and the sub-dimensions of the scale: questioning, inference, analysis, evaluation, and
finding similarities and differences. The results show parallelism with the improvement seen in critical thinking
skills. Similarly, Haas (1980) observed a significant difference in the critical reading skills of students who were
applied the philosophy approach with children. An improvement in reading skills was also detected in students
aged 10-13, to whom the approach was applied by the New Jersey Educational Testing Service (Boyaci, Karadag
& Giileng, 2018). Ozcan, Sallabas, and Akgiil (2022) also concluded in their research that philosophy-based
reading education is effective on reading comprehension skills. The results show that the philosophy for
children gives positive results in terms of both reading comprehension and critical reading in different age

groups.

Philosophy for children contributes to the development of comprehension and thinking skills by making them
discuss the texts. In this respect, it can be said that the philosophy for children approach is similar to the critical
reading activities in Turkish lessons in some points. Studies have also proven this result. Fisher (2001) states
that philosophy for children provides skills such as questioning and evaluating the story, identifying implicit
meanings, theme, main idea, distinguishing opinions and evidence in the text, and developing a critical reading
attitude. Considering that similar skills are tried to be gained in Turkish lessons, it can be said that Turkish
lessons and philosophy for children unite in common goals (Cin Seker, 2022). Teachers with these skills are
needed in order to conduct Turkish lessons in a way that develops critical thinking and critical reading skills. For
this reason, it is necessary to provide training to preservice teachers to develop these skills. As a result, it is
possible to contribute to the development of questioning, critical thinking, critical reading and other language
skills of both teacher candidates and children by making use of the opportunities of philosophy for children,

which is one of the approaches that are rapidly spreading all over the world.
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RECOMMENDATIONS

Based on this study, the following suggestions can be made:

1. Philosophy education for children can be given to different age groups, the effect on them can be
examined and comparative studies can be made according to age groups.

2. Philosophy education for children can be given for a longer time, and its effect on thinking and
reading skills can be determined in the long term.

3. Similar studies can be repeated using different stimuli. By asking higher-level questions with
different stimuli, the effect of philosophical inquiry on more complex issues can be examined, and its
effect on metacognitive development can be examined.

4. The aims of philosophy for children and the aims of the Turkish lesson overlap in many ways. For
this reason, philosophy can be used for children in Turkish lessons in order to improve their thinking
skills as well as other language skills.

5. In order for teachers to learn philosophy, develop their thinking skills and reach a level that can
provide this education in their classes, they can be provided with education at undergraduate and
graduate levels or in-service education courses can be organized.

6. Lesson programs, practice booklets, teacher's guidebooks that can be used in philosophy education

for children can be prepared.
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COCUKLAR VE TOPLULUKLAR iCiN FELSEFENIN (P4C) OGRETMEN ADAYLARININ
ELESTIREL DUSUNME TUTUMUNA VE ELESTIREL OKUMA OZYETERLILIK
ALGISINA ETKISi

0z

Lipman tarafindan gelistirilen gocuklar igin felsefe yaklasiminin yayginlasmasiyla beraber tim
diinyada felsefe 0Ogretiminin sekli degismis, farkli derslerde de Ogretim ydntemi olarak
kullanilmaya baglamistir. Yaklagimin uygulama esaslari ve amaglarinin Tiirkge dersiyle blyuk
Olglide ortismesi dolayisiyla Tiurkce derslerinde de disinmeyi gelistirmek, elestirel okumayi
saglamak, konusma becerilerine katkida bulunmak gibi amaclarla ¢ocuklar igin felsefeden
yararlaniimaktadir. Uygulamayi yiritecek olan Tirkge 6gretmenlerinin bu konuda egitim almasi
gerektigi ve ayni zamanda 6gretmen egitimi agisindan da faydali olacagi diistiniildigi icin Turkce
o6gretmeni adaylariyla bu uygulamanin yapilmasina karar verilmistir. Bu arastirmada ¢ocuklar ve
topluluklar igin felsefenin (P4C) Tiurkge Ogretmeni adaylarinin elestirel dislinme tutumuna ve
elestirel okuma 6zyeterlilik algisina etkisinin incelenmesi amaglanmistir. Tek gruplu én test-son
test deneysel desenle hazirlanan arastirmada denekler kolay ulasilabilir durum 6rneklemesi ile
secilmistir. Calisma grubu bir devlet lniversitesinde Tirkce 6gretmenligi boliminde 6grenim
goren 54 6gretmen adayindan olusmaktadir. Katiimcilara 7 hafta siresince ¢ocuklar icin felsefe
programi uygulanmistir. Arastirmada verileri toplamak igin deneysel islem 6ncesi ve sonrasinda
elestirel diisiinme tutum olgegi ile elestirel okuma 6zyeterlilik algisi 6lgegi kullanilmistir. Verilerin
analizinde bagimh 6rneklem t testi analizi yapilmistir. Analizler sonucunda elestirel diigiinme
tutumlari 6lgeginin tamami, bilgi toplamaya isteklilik, 6z diizenleme ve ¢ikarimda bulunma
acisindan deney grubu lehine anlamh bir fark goérilirken kanita dayali karar verme ve neden
aramaya aciklik agisindan anlamli diizeyde bir fark gorilmemistir. Elestirel okuma 6zyeterlilik
algisi agisindan ise hem o6lgegin tamami hem de sorgulama, ¢ikarimda bulunma, analiz,
degerlendirme, benzerlikleri ve farkliliklari bulma alt boyutlari bakimindan istatiksel olarak
anlaml bir fark tespit edilmistir.

Anahtar kelimeler: Cocuklar icin felsefe, topluluklar igin felsefe, elestirel disiinme, elestirel
okuma.
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GiRiS

PAC olarak kisaltilan “Cocuklar icin Felsefe (Philosophy for Children)”, ayni uygulamalar farkli yas gruplarindaki
topluluklarda da uygulanabildigi icin literatiirde “Topluluklar icin Felsefe (Philosophy for Communities)” adiyla
da anilmaktadir. Yontemin oncisi olan Lipman (2010), cocuklar igin felsefeyi cocuklarin akil yiiritme, durumu
degerlendirme ve yargilama yetenegini gelistiren bir egitim uygulamasi olarak anlatmaktadir. Direk (2008) ise
oyku, haber gibi bir metinden veya glinlik yasamdaki herhangi bir durumdan yola ¢ikarak ¢ocuklarin bu konuyu
felsefi bir soruyla tartigmalar, diyalog kurmalari, uyariciyla kendi yasam deneyimlerini birlestirip ¢esitli

degerlendirmelerde bulunmalari olarak tanimlar.

Cocuklar igin felsefenin ilk 1969 yilinda Amerikali felsefeci Matthew Lipman’in ¢ocuklar icin hazirladigi felsefi
romani “Harry Stottlemeier’in Kesfi”nin (Harry Stottlemeier’s Discovery) basiimasiyla basladigi séylenebilir.
Lipman, Columbia Universitesi’nde felsefe dersleri verirken sinifindaki 6grencilerin sorulara yorum getirmede
zorlanmalari Gzerine Gniversite siralarinin ge¢ oldugunu, okullarda ¢ocuklara diisinmenin 6gretilemedigini fark
eder ve bdyle bir hareket baslatmaya karar verir. 1974 yilinda Ann Margeret Sharp ile Montclair Universitesi
biinyesinde “Cocuklar icin Felsefe’yi Gelistirme Enstitiisii'nii (The Institute for the Advancement of Philosophy
for Children- IAPC)” kurarlar. Lipman ve Sharp, yontemin teorik temellerini olusturur ve 6gretmen kilavuz
kitaplarini, egitim materyallerini, hikdye kitaplarini, egitim programini hazirlarlar (Laverty, 2004; Tepe, 2013;

Akkocaoglu Cayir, 2021; Ozdemir, 2021).

Diunyanin ¢ogu bolgesinde ortadgretimde felsefe dersi verilmektedir. Ayni sekilde Turkiye’de de felsefe onuncu
ve on birinci siniflarda haftada iki saat zorunlu ders olarak okutulmaktadir (TTKB, 2022). Ancak felsefe dersinin
icerigi incelendiginde derste yalnizca felsefe tarihi ve felsefe bilgisinin yer aldigi, dersin 6grenciyi diisinmeye
yonlendirmekten uzak oldugu anlasiimaktadir. Benzer gorusleri paylasan Kuguradi (2000), felsefe egitiminin
hayati bir 5neme sahip oldugunu ama buna karsin pek ¢ok lilkede Universite 6ncesinde ya hig¢ 6gretilmedigini ya
da 6gretilse bile ¢ok sinirli bir icerige sahip oldugunu ve giindelik yasantiyla timdyle iliskisiz olarak 6gretildigini
ifade etmektedir. Bunun fark edilmesi ve gocuklar igin felsefe programinin yayginlagsmasiyla birlikte diinyada
felsefe 6gretiminin sekli degismis ve buna yonelik programlar, dersler agilmaya baslamistir. Tirkiye’de de
Tirkiye Felsefe Kurumu’nun 1992 yilinda ¢ocuklarla felsefe birimini agmasiyla beraber felsefe calismalari hiz
kazanmistir (Cotuksdken, 2013’ten akt. Celebi vd., 2022). Milli Egitim Bakanlg Talim ve Terbiye Kurulu
Baskanliginin ekledigi “Distinme Egitimi” dersinin de bu agigl kapatmada yardimci olacagi dusinilmektedir.
Ayni zamanda bazi 6zel okullarin ve Universitelerin de cocuklar icin felsefeyi ders olarak mifredatlarina
ekledikleri, 6zel kurslarin, atélye calismalarinin ve egitici egitimlerinin de giderek yayginlasmaya basladigl
soylenilebilir. Diinyada c¢ocuklar icin felsefeyi destekleyen kurumlardan biri de UNESCO’dur. Yayinladigi
raporlarla felsefe egitimine yeni bir bakis agisi kazandirma ve (ye devletlerin egitim programlarina ¢ocuklar igin
felsefeyi ders olarak ekletme konusunda c¢alismalari bulunmaktadir (Tepe, 2013). Bu calismalar sonucunda
cocuklar icin felsefe artik bircok Ulkede okul 6ncesinden itibaren muistakil bir ders olarak okutulmakta veya

sosyal bilimler, fen bilimleri, matematik, dil gibi farkli derslerin igerisinde uygulanmaktadir. Bu derslerde
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cocuklara felsefeyi 6gretmekten ziyade ¢ocuklarin disinmeleri, felsefe yapmalari saglanmaya calisiimaktadir

(Lipman, 2010).

Cocuklar igin felsefe yonteminin en rahat kullanilabilecegi derslerden birisi de Tirkge dersleridir. Clnku
cocuklar icin felsefe uygulamalarinda gocuklar ¢ogunlukla bir ¢ocuk kitabi etrafinda bir araya toplanarak
metindeki felsefi soruyla sorusturmaya baslarlar (Ozdemir, 2021). Tartisilan konular genellikle felsefenin temel
alanlarina giren dogru, glizel, adalet, gergek, cesaret gibi kavramlar olur (Akkocaoglu Cayir ve Akkoyunlu, 2016).
Romanlar ve hikdyeler sayesinde felsefe gocuklar i¢in daha ulasilabilir bir hal alir ¢inkl bu kitaplar felsefe
kitaplarina nazaran daha kolay okunmakta ve daha ilgi ¢ekici oldugu icin de cocuklarda okuma istegi
uyandirmaktadir (Lipman, 2010). Tiirkce dersleri de metin temelli islendiginden ve 6grencilere okuma aliskanhigi
kazandirma, konusma, tartisma ve elestirel disinme becerilerini gelistirme gibi temel amaglara sahip
olmasindan 6tiirli cocuklar icin felsefeyle bircok noktada ortismektedir. “Yéntem zaten temelde 68renci-metin-
soru etkilesimi (izerine insa edilmistir. Ogrenciler bu etkilesime uygun olarak énceden belirlenmis metinlere
cesitli sorular yoneltmekte ve kendi cevaplar lizerinde konuyla ilgili diisinmeye ve yorumlamaya, tartistiklari

kavramlarla gercek yasam hakkinda baglanti kurmaya calismaktadir” (Zengin, 2019).

Cocuklarla felsefe uygulamalarinda ¢ocuklarin elestirel ve yaratici diisinmeleri, sorgulamalari, dogru ile yanlisi
birbirinden ayirt edebilmeleri, elestirel okumalari, sireg iginde felsefe yapmayi 6grenmeleri amaglanir. Bu
uygulamalar sirasinda gocuklar kesin bir yargiya varmazlar. Burada 6nemli olan beraberce tartisabilmeleri,
birbirlerini dinlemeleri, fikirlerini 6zglirce ifade edebilmeleri ve kesin bir yargiya varmadan 6nce etraflica
disinmeleri, zihinlerini aktif tutmalaridir. “Boylece ¢ocuklar nitelikli disinmeyi ve yargida bulunmayi 6grenmis
olurlar” (Ozdemir, 2018). Direk (2002), cocuklar icin felsefenin genel amacinin ¢ocuklarin okuma, anlama, soru
sorma gibi etkinliklerde bulunarak disinme ve dili kullanma becerilerini gelistirmek oldugunu ifade eder.
UNESCO (2007) raporlarina gore ise cocuklar igin felsefenin genel amaglari bagimsiz diisiinebilme, disinceli
vatandas olma, kisisel gelisime yardim etme, dil, konusma ve tartisma becerilerini gelistirme, felsefeyi

kavramsallastirma ve ¢ocuklara 6zel 6gretim metotlari olusturma olarak 6zetlenebilir.

Cocuklar icin felsefe egitimi; uyaricinin sunulmasi, tartisilacak kavram/sorularin belirlenmesi, sorgulama,
degerlendirme ve pekistirici felsefi etkinlikler olmak tizere bes basamakta uygulanir (Gregory, 2008). Bu
yontemde c¢ocuklar veya yetiskinlerden olusan bir sorgulama toplulugu, bir resim, hikaye, masal, siir, sarki,
haber, glinlik olay, durum, felsefi kavram gibi bir uyarici yardimiyla soru sormaya ve bu sorulara cevap vermeye
cahsirlar. Olusturulan toplulukta geleneksel egitim sisteminde oldugu gibi bir bilgi aktarilmaya veya sonunda
dogruya ulasiimaya calisiilmaz. Topluluktaki bireylerin birbirlerini dikkatlice dinlemeleri, distinmeleri,
digerlerinin fikirlerinden yola ¢ikarak kendi duslincelerini sekillendirmeleri, dislincelerinin nedenlerini
acitklamalari, birbirlerine soru sormalari beklenir. Toplulugun amaci hakl ¢ikmaktan ziyade mantikli hipotezler
olusturabilmek, is birligi icinde sorgulama yapabilmektir. Ogretmen bir otorite olarak degil, kolaylastirici olarak
toplulukta yer alir ve siireci kolaylastirmaya calisir. Kolaylastiricinin felsefi tartismayi baslatmasi ve ¢ocuklarin

ilgisini stirekli canl tutmasi gerekmektedir. Segilen uyaricinin bir sorunsal tasimasi, lizerinde tartisma yapmaya

402



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

uygun sorular barindirmasi énemlidir. Sorusturma basladiktan ve c¢ocuklar ilk iddialarini soyledikten sonra
kolaylastirici iddialarinin gerekgelerini agiklamalarini ister. Kolaylastiricinin disinmeyi saglayacak agik uglu
sorularla slreci desteklemesi, gerekcesi olmayan veya zayif gerekgesi olan gocuklarin diigiinceleri lzerinde
tekrar diisinmelerini saglar. Ancak burada kolaylastiricinin toplulugu yonlendirmek, kendi istedigi sonuca
ulastirmak, ezber tanimlari 6gretmek, bilgi aktarmak gibi bir amaci yoktur. “Zaten cocuklar kesin cevabi
olmayan sorularla karsilastikga énemli olanin cevaplar degil diisiinmek oldugunu fark etmeye baslarlar. Bu da
onlarin olgular arasinda baglanti kurmasina ve muhakeme becerilerinin gelismesine yardimci olur” (Lipman,

1998).

Cocuklar icin felsefe yaklagiminin derslerde kullanilabilmesi igin 6gretmenlerin uygulamanin esaslarini ve nasil
yuritmeleri gerektigini bilmeleri lazimdir. Bunun igin 6ncelikle uygulamayi yapacak 6gretmenlerin geleneksel
O0gretmen anlayisindan uzaklasmalari gerekir. Arastirmalar, 6grenmeye geleneksel yaklasan Ogretmenlerin
cocuklarla felsefe yapmada basarisiz olduklarini géstermektedir (Knight ve Collins, 2014). Ogretmenlerin bilgiyi
aktaran degil, cocuklari disinmeye yonlendiren kolaylastirici konumunu benimsemeleri ve ¢ocuklarin felsefi bir
sorusturma yapabileceklerini kabul etmeleri de 6nemlidir. Popper (2006), dogru sekilde yaklasildiginda herkesin
felsefe yapabilecegini soyler. Bu alanda galismalar yapan dnemli isimlerden biri olan Matthews, ¢ocuklarin
disincelerini yetigkinlerin kiicimsedigini, cocuklarin felsefi olarak distinebildiklerini, hatta dogustan filozof
olduklarini iddia eder (Ozkan, 2020; Akkocaoglu Cayir, 2021). Cocuklarin felsefe yapamayacaginin
disinilmesinin temel sebebi felsefenin zor bir alan oldugunun ve c¢ocuklarin bilissel kapasitelerinin buna
yetmeyeceginin sanilmasindan kaynaklanmaktadir (Hand, 2008). Oysaki cocuklar olduk¢a merakhdir, bir filozof
gibi slrekli soru sorarlar ve saskinlik yaratacak Olglide ilging cevaplar verirler. Kolaylastiricinin gocuklari
dikkatlice dinlemeleri, séylediklerindeki temel yapitaslarini gérmeleri, tartismayi iyi ydonetmeleri ve onlari tesvik
etmeleri beklenir (Demir Celebi, 2014). Ayni zamanda kolaylastiricic konumunda olacak Ogretmenlerin
kendilerinin felsefe sorgulama merakina sahip olmalari, elestirel disinebilmeleri ve elestirel okuma
yapabilmeleri 6nemlidir. Aksi takdirde bu uygulamayi basarih bir sekilde vyiritebilmeleri mimkin
gorinmemektedir. Karakaya (2006), O6gretmenlerin bu alanda calisabilmeleri icin felsefi kaynaklari takip
etmelerini ve felsefe ve diislince iceren ¢ocuk ve genglik edebiyatiyla ilgilenmelerinin gerekliligini vurgular.
Pritchard (2022), akademik felsefe bilgisine hdkim olmasa da felsefi sorgulama merakina sahip olan
dgretmenlerin bu sorusturmalar yiritebilecegini savunur. Ozdemir (2021) ise kolaylastiricinin belli 8lgiide
felsefe bilgisine sahip olmasi gerektigini, felsefi bilgiden yoksun bir kolaylastiricinin uyaricidan yola gikarak bir
soru bulsa da tartismanin felsefi nitelikte olmayacagini iddia etmektedir. Benzer goriise sahip olan Dirican
(2022) da felsefe bilgisine sahip olmayan birinin bu sireci yiritemeyecegini, felsefi diuslinme tarzinin
olusmasinin yillarca stirecegini belirtmektedir. Bu sebeple Lipman (1984) bu isi ylrutecek 6gretmenlerin egitim
almalari gerektigini ifade eder. Hazirladigl programda 6gretmenler egitim aldiktan sonra bir yil boyunca her
hafta atolye calismalarina katilir ve formator egitmen ara sira sinifi gézlemleyerek 6gretmene doniit verir.
Formator egitmenler, pedagoji alaninda doktora derecesine sahip iyi iletisim becerisine sahip bireyler arasindan

secilir (Lipman, 1984’ten akt. Demir Celebi, 2014).
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Ogretmenlerin felsefe yapma becerilerinin artirilmasi icin meslege baslamadan dnce lisans egitimleri sirasinda
temel felsefe bilgisinin ve c¢ocuklar igin felsefe egitiminin verilmesi gerektigi anlagiimaktadir. Alanyazin
incelendiginde 6gretmen egitiminde cocuklar igin felsefenin kullanildigi sinirl sayida arastirmaya rastlanilmigtir.
Arastirmalarda 6gretmen egitiminde bu yaklasimin faydal oldugu belirtilmekte ancak elestirel diisinme ve
okuma Uzerindeki etkisi agiklanmamaktadir. Cocuklar lizerinde elestirel disiinme ve elestirel okumanin
gelisiminde etkili oldugu bilinen ¢ocuklar igin felsefenin, Tiirkce derslerinde bu becerileri kazandiracak ve ayni
zamanda 0Ogrencilere rol model olacak 6gretmen adaylari tzerindeki etkisini belirlemek lzere bu galismanin
yapilmasina karar verilmistir. Bu arastirmanin amaci, ¢ocuklar ve topluluklar igin felsefenin (P4C) Tirkge
O0gretmeni adaylarinin elestirel diisinme tutumuna ve elestirel okuma 6zyeterlilik algisina etkisini incelemektir.
Boylece hem yontemin Tirkce 68retmeni adaylarinin elestirel diisinme ve okuma becerileri izerindeki etkili
olup olmadiginin tespit etmek hem de adaylarin siniflarinda uygulayabilecekleri bu egitim hakkinda bilgi sahibi

olmalarini saglamak istenmistir. Bu amacla hazirlanan arastirmada asagidaki alt problemlere cevap aranmistir:

1. Cocuklar ve topluluklar igin felsefe (P4C) egitimi, Tiirkgce 6gretmeni adaylarinin elestirel diisiinme
tutumlari 6n test ve son test puanlari arasinda farklilik olusturmakta midir?
2. Cocuklar ve topluluklar icin felsefe (P4C) egitimi, Turkce 6gretmeni adaylarinin elestirel okuma

ozyeterlilik algisi 6n test ve son test puanlari arasinda farkhlik olusturmakta midir?

YONTEM

Arastirma Deseni

Bu arastirmada nicel arastirma yaklasimlarindan biri olan “tek gruplu 6n test-son test deneysel desen”
kullanilmistir. Bu desenle hazirlanmis arastirmalarda deneysel islemin tek bir grup lizerindeki etkisini 6l¢mek
icin 6n test ve son test olarak kullanilan 6lgme araci ayni denekler {izerinde uygulanir (Gay ve Airasian, 2000;
Cohen, Manion ve Morrison, 2005; Biiyiikdztiirk vd., 2013). On test ve son testten alinan puanlar arasindaki
fark bagimsiz degiskenin bagimh degisken tizerindeki etkisini gosterir (Yamak, Bulut ve Diandar, 2014). Egitim
arastirmalarinda sik¢a kullanilan deneysel desenle hazirlanan (Cohen, Manion ve Morrison, 2005) bu ¢alismada
P4C uygulamalarina katilan Tirkge Ogretmeni adaylarinin elestirel disiinme tutumlari ve elestirel okuma

ozyeterlilik algilarindaki degisim belirlenmeye calisiimistir.
Arastirma Grubu

Bu calismanin verileri bir devlet (iniversitesinde Tiirkce Ogretmenligi bolimiinde 6grenim géren 35’i kadin
(%64,81), 19’u erkek (%35,19) olmak iizere toplam 54 6gretmen adayindan toplanmistir. Ogretmen adaylarinin
yaslari 20 ila 25 arasinda degismektedir. Orneklem seciminde arastirmaya hiz ve pratiklik kazandirmasi icin
(Yildirim ve Simsek, 2008) kolay ulasilabilir durum 6rneklemesi kullanilmistir. Katihmcilar, cocuklar igin felsefe

egitimi almak isteyen gonilli 6gretmen adaylari arasindan segilmistir.
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Veri Toplama Araglari

Arastirmada nicel verilerin toplanmasi icin “Elestirel Diislinme Tutum Olcegi” (Yilmaz Ozelgi, 2012), ve “Elestirel

Okuma Ozyeterlilik Algisi Olgegi” (Karadeniz, 2014) kullaniimistir.

Yilmaz Ozelgi (2012) tarafindan gelistirilen “Elestirel Diisinme Tutum Olcegi” likert tipi besli derecelendirme
dlcegidir. Olcek 19 madde ve 5 alt boyuttan (bilgi toplamaya isteklilik, 6z diizenleme, ¢ikarimda bulunma, kanita
dayali karar verme, neden aramaya aciklik) olusmaktadir. Olgekteki maddelerin 11’i olumlu, 8’i olumsuzdur.
Sinif dgretmeni adaylariyla gelistirilen dlcek 17-25 yas grubunda kullanima uygundur. Olgegin giivenirligi icin
cronbach-alpha i¢ tutarlilik degerleri hesaplanmistir. Olgegin giivenirlik katsayilar faktérler igin .52 ile .70

arasinda degismektedir.

Karadeniz (2014) tarafindan gelistirilen “Elestirel Okuma Ozyeterlilik Algisi Olgegi” likert tipi besli
derecelendirme 6lgegidir ve 33 maddeden olusmaktadir. Olgekteki maddelerin 25’i olumlu, 8’i olumsuzdur.
Egitim faklltesinde 6grenim goren 6gretmen adaylari igin gelistirilen dlgek, “sorgulama, ¢ikarimda bulunma,
analiz, degerlendirme, benzerlik ve farkhliklari bulma” olmak lzere bes faktérden olusmaktadir. Olgegin
glvenirligi cronbach-alpha i¢ tutarhilk katsayisi ile hesaplanmis, lgegin tamami icin .93 bulunmustur. Faktorler

ise .79 ile .86 arasinda degismektedir.
Veri Toplama Sireci

Surecin ilk asamasinda cocuklar igin felsefe, elestirel diisinme ve elestirel okuma konularindaki literatir
taranmis, ayrica yetiskinler icin yapilan P4C oturumlarinin ve egitici egitimlerinin icerikleri incelenmistir. Daha
sonra egitici egitimlerinin iceriklerinden yola gikilarak 6gretmen adaylarinin yontemle ilgili bilgi kazanmalarini
saglayacak bir program hazirlanmistir. Program igeriginde teorik dersler ve atblye calismalari yer almaktadir.
Etkinliklerde uyarici olarak, her yas grubundan insanin ilgisini ¢ekmesi, kolay ulasilabilir olmasi, elestirel
disinmeye ve okumaya imkan vermesi, felsefi konularin tartisilmasinda anlasilir 6rnek olusturmasi sebebiyle
hikaye kitaplari segilmistir. Secilen hikaye kitaplarinin icinde felsefi kavramlar ve sorusturmayi yiriitecek sorular
barindirmasina, ayni zamanda ilgi cekici olmasina dikkat edilmistir. Ogretmen adaylarinin meslek hayatlarinda
da kullanabilmeleri adina kitaplar ¢cocuk edebiyati eserleri arasindan secilmistir. Programin igerigi Lipman’in
¢ocuklar igin felsefe yaklasimindan yola gikilarak hazirlanmistir. Etkinliklerin hazirlanmasinda Akkocaoglu Cayir
(2021), Ozdemir (2021), Yilmaz ve Bilican’in (2021) hazirladigi 6rnek cocuklar igin felsefe ders planlarindan
yararlaniimis, yetiskinler icin yeniden diizenlenmistir. Ders planlari, hazirlik, uyaricinin sunulmasi, sorgulama,
degerlendirme ve pekistirici etkinliklerden olusmaktadir. Programda kullanilacak uyarici metinlerden hareketle
tartismayi slrdlrebilecek sorular hazirlanmis ve hikdyelerde 6ne ¢ikan felsefi kavramlar tespit edilmistir.
Uygulamaya baslamadan 6nce bir Tiirkge egitimi uzmani, bir egitim felsefesi uzmani ve bir cocuklar igin felsefe
egitimcisinin goruslerine basvurulmus, ilaveten programin uygulanabilirligini kontrol etmek igin farkli bir sinifta

2 saat pilot uygulama yapilmistir. Uzman goérisleri ve pilot uygulamadan elde edilen geri bildirimler
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dogrultusunda programa son hali verilmistir. Programda islenen konular ve hikayeler asagidaki tabloda

gosterilmektedir:

Tablo 1. Cocuklar igin Felsefe Egitimi Uygulama Siireci

Ders Konu Sorular Uyarici (Hikaye)
1. Cocuklar igin felsefenin ~ Cocuklar igin felsefe nedir?
temel ozellikleri
2. On yargi ve korku Sévalyenin korktugu sey nedir? Bu Kitabin Ortasinda Duvar
Sévalye neden duvarin karsi tarafindan Var (Jon Agee)

korkmaktadir?

Sovalye 6n yargih davranmakta hakh midir? Neden?
On yargi nedir?

On yargidan kaynaklanan korku nedir?

3. Felsefi sorusturma Cocuklar igin felsefede uygulama basamaklari
Uyarici nelerdir?
Cocuklar igin felsefe oturumunda kullanilabilecek
uyaricilar nelerdir?

4. Calisma, is birligi Frederick sizce neden galismiyor? Frederick (Leo Lionni)
Frederick’in yaptiklari gereksiz seyler mi? Frederick
siir yazarak is yapmis oluyor mu?
Sizce bir seyin is sayllmasi icin ne gerekli?
Bir seyi sevdiginiz i¢in yapmakla is olarak yapmak
farkli seyler mi?
Frederick birlikte yasadigi topluluga katkida
bulunuyor mu? Onlara karsi sorumluluklari var mi?

5. Ogrenme ydntem ve Cocuklar igin felsefede hangi 6grenme yontem ve
teknikleri teknikleri kullanilabilir?
6. Yardimseverlik Dev Memo esyalarini arkadaslarina verirken neden iyi Yirekli Dev Memo (Julia
“zaten” ile baslayan ciimleler kuruyor? Donaldson)

Dev Memo herkese yardim ettigi icin en son kendisi
mi yardima muhtag hale geliyor? Sizce neden boyle

oldu?

Sizce Dev Memo yardima ihtiya¢ duyarsa arkadaslari
ona yardim eder mi? Birine yardim ederken karsilik

bekleyerek mi yardim ederiz?

Yardimseverlik nedir?

Fedakarlk nedir?

7. Tartisma sorulari Felsefi soru nasil hazirlanir?
(Soru gikarma galismasi)

8. irade Kurbaga ve Murbaga neden kurabiye yemeyi Ayrilmaz ikili Kurbaga ve
birakmak istiyorlar? Murbaga-Kurabiye (Arnold
Bir seyi istedigimiz halde neden yapmamaya galisiriz? Lobel)

Kurbaga ve Murbaga 6zglir mudiir?

Her istedigimizi her zaman yapabilir miyiz?

Kendi irademizle kendi 6zgirligimuzu kisitlayabilir
miyiz?

Kurbaga ve Murbaga iradeli davrandi mi? irade
nedir?

9. Kolaylastiricinin roli Cocuklar icin felsefe oturumunda kolaylastirici olarak
O0gretmene diisen gorevler nelerdir?

10. Sanat Bir resmin mis gibi olmasi ne anlama gelir? Mis Gibi (Peter H. Reynolds)
Sizce bir resim ne zaman giizeldir?
Bir resim herkese giizel gelir mi?
Bir agag ile agag resmi arasindaki fark nedir? Sanatgi
kendinden ne katar?
Bir resmin sanat eseri olmasi igin dogada olan seyi
tam olarak yansitmasi gerekir mi?
Bir resmi sanat eseri yapan nedir?

11. Degerlendirme Cocuklar icin felsefede hangi degerlendirme
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araglari/yéntemleri kullanilir?

12. Dislince Fikir nedir? Bir Fikirle Ne Yaparsin?
Fikri neden kahramanimiza farkh gorintyor? (Kobi Yamada)
Endiseleri neler?
Sizce kahramanimiz fikrinden vazgegmeli mi?
Bagkalarinin bizim dustincemizle ilgili fikirleri 6nemli

midir?
Bir fikirle diinyayi degistirmek miimkin ma?

13. Dil Sizce neden bazi s6zciikler daha pahal? Bitiin Buyik S6zclk Fabrikasi
sozcukler ayni degere sahip mi? (Agnes de Lestrade, Valeria
Siz s6zcuklerin fiyatini belirleseydiniz en pahali Docampo)

sozclik hangisi olurdu? Neden?
Sozcikler her zaman ayni anlama gelir mi?
Sozcikler ya da dil olmasaydi insanlar nasil iletisim

kurardi?
insanlar dile nasil sahip olur?
14. Birey olma, varolussal Julia’nin yasadigi boslugun sebebi ne olabilir? Bosluk (Anna Llenas)
sorunlar Sizin kendinizi bosluga dismus gibi hissettiginiz oldu
mu?

insanin kendi icine bakmasi ne demektir?
Bizi hayata baglayan seyler nelerdir?

Julia neden boslugun tamamen yok olmasini
istemiyor?

Deneysel islem 2022-2023 egitim 6gretim yilinin basinda haftada iki giin olmak {izere toplam 7 hafta siiresince
yapilmistir. Calismalar, bu alanda egitim almis bir 6gretmen ve arastirmaci tarafindan yiritilmas, teorik ders
anlatimlari yaklasik 80-90 dakika, uygulamalar ise 60-70 dakika slirmistir. Calisma grubunun kalabalik olmasi
sebebiyle deneysel islemler iki ayri sinifta uygulanmigtir. Ders anlatimlari sinif ortaminda, atélye ¢alismalari ise

katilimcilarin daha rahat edebilecegi bir seminer odasinda gergeklestirilmistir.

Calismalara baslamadan dnce ve ¢alismalarin sonunda deney grubundaki Tirkce 6gretmeni adaylarina Elestirel
Diisiinme Tutum Olgegi ve Elestirel Okuma Ozyeterlilik Algisi Olgegi 6n test ve son test olarak uygulanmistir.
Olgegin uygulanmasi icin katihmcilara 20 dakika siire verilmistir. Uygulamalari yapmak icin etik kurul izni
Trabzon Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etik Kurulunun 30.09.2022 tarihli ve E-

81614018-000-2200039415 sayili kararti ile alinmistir.

Verilerin Analizi

Olgeklerden elde edilen arastirma verilerinin analizinde istatiksel analiz ydntemi kullanilmis, analizler SPSS
Statistics 26 programi ile yapilmistir. Turkge 6gretmeni adaylarinin 6n test ve son test olarak uygulanan
“Elestirel Disiinme Tutum Olcegi” ve “Elestirel Okuma Ozyeterlilik Algisi Olcegi”nden aldiklari puanlari
karsilastirabilmek amaciyla élgeklerden elde edilen veriler lizerinde normallik testi yapilmis, 6n test ve son test
puanlarinin garpikhk ve basiklik degerleri incelenmistir. Verilerin normal dagildigi tespit edilerek bagiml

orneklem t testi analizi kullanilmis, elde edilen sonuglar tablolar halinde sunulmustur.
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BULGULAR

Bu bolimde arastirmada yer alan deney grubundaki Tirkce 6gretmeni adaylarinin “Elestirel Disinme Tutum
Olgegi” ve “Elestirel Okuma Ozyeterlilik Algisi Olcegi”nden aldiklari &n test ve son test puanlari arasinda anlamli

bir farkin olup olmadiginin anlasilmasi igin yapilan bagimli 6rneklem t testinin sonuglarina yer verilmistir.

Tablo 2. Katilimcilarin Uygulama Oncesi ve Sonrasi Elestirel Diisinme Tutumlarinin Karsilastirilmasi

Boyutlar Olgiim N X SS sd t p

Tum 6lgek On test 54 76.20 6.77 53 -3.14 .003
Son test 54 80.27 6.36

Bilgi toplamaya On test 54 15.40 1.99 53 -4.37 .000
isteklilik Son test 54 17.00 1.89

0z diizenleme On test 54 18.87 2.64 53 -3.75 .000
Son test 54 20.62 2.48

Cikarimda On test 54 13.16 1.47 53 -2.41 .019
bulunma Son test 54 13.79 1.24

Kanita dayal On test 54 11.24 2.29 53 -.60 .546
karar verme Son test 54 11.50 2.16

Neden aramaya On test 54 17.51 1.69 53 42 .676
aciklik Son test 54 17.35 2.02

Cocuklar ve topluluklar icin felsefe yonteminin Tirkce 6gretmeni adaylarinin elestirel disiinme tutumlari
Uzerindeki etkisini belirlemek Uzere yapilan bagimh 6rneklem t testi sonucunda uygulama Oncesi 6lgekten
alinan puan ortalamasi (X=76.20) ile uygulama sonrasinda alinan puan ortalamasi (X=80.27) arasinda anlamli bir
fark gorulmistir (t=-3.14, p<.05). Test sonucu hesaplanan etki bliylkligiu (d=0.42) bu farkin orta dizeyde
oldugunu gostermektedir. Bu sonuca gore deneysel islemin katilimcilarin elestirel diisinme tutumlari tGzerinde

istatistiki olarak anlamli diizeyde bir artisa sebep oldugu sdylenebilir.

Olgegin alt boyutlarina gére inceleme yapildiginda bilgi toplamaya isteklilik boyutunda &n test puan ortalamasi
(X=15.40) ile son test puan ortalamasi (X=17) arasinda anlamli diizeyde bir fark vardir (t=-4.37, p<.05). Oz
dizenleme boyutunda 6n test puan ortalamasi (X=18.87) ile son test puan ortalamasi (X=20.62) arasinda
anlamli diizeyde bir fark vardir (t=-3.75, p<.05). Cikarimda bulunma boyutunda da 6n test puan ortalamasi
(X=13.16) ile son test puan ortalamasi (X=13.79) arasinda anlamli dizeyde bir fark bulunmaktadir (t=-2.41,
p<.05). Ancak kanita dayali karar verme boyutunda 6n test puan ortalamasi (X=11.24) ile son test puan
ortalamasi (X=11.50) arasinda anlamli diizeyde bir fark yoktur (t=-.60, p>.05). Ayni sekilde neden aramaya
aciklik boyutunda da 6n test puan ortalamasi (X=17.51) ile son test puan ortalamasi (X=17.35) arasinda anlaml
diizeyde bir fark yoktur (t=.42, p>.05). Bu bulgulara gore cocuklar icin felsefe, Turkce 6gretmeni adaylarinin
elestirel disiinme tutumlarinda kanita dayali karar verme ve neden aramaya aciklik agisindan anlamli diizeyde

bir fark olusturmasa da bilgi toplamaya isteklilik, 6z diizenleme ve ¢ikarimda bulunma agisindan katilimcilarin

anlamli bir gelisim gostermelerine neden olmustur.
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Tablo 3. Katilimcilarin Uygulama Oncesi ve Sonrasi Elestirel Okuma Ozyeterlilik Algilarinin Karsilastiriimasi

Boyutlar Olgiim N X SS sd t p

Tum 6lgek On test 54 131.11 9.13 53 -6.91 .000
Son test 54 145.25 9.69

Sorgulama On test 54 39.96 3.01 53 -5.62 .000
Son test 54 43.66 2.99

Cikarimda On test 54 18.46 2.12 53 -6.79 .000
bulunma Son test 54 21.35 1.98

Analiz On test 54 28.20 2.27 53 -6.43 .000
Son test 54 31.31 2.32

Degerlendirme On test 54 24.22 1.99 53 -4.69 .000
Son test 54 26.35 2.31

Benzerlikleri ve On test 54 20.25 2.05 53 -5.92 .000
farkhhklari bulma Son test 54 22.57 1.85

Yonteminin arastirma grubundaki katihmcilarin elestirel okuma 6zyeterlilik algisi izerindeki etkisini belirlemek
Uzere yapilan bagimli o6rneklem t testi sonucunda uygulama oncesinde alinan toplam puan ortalamasi
(X=131.11) ile uygulama sonrasinda alinan toplam puan ortalamasi (X=145.25) arasinda anlamh bir fark
gorulmistir (t=-6,91, p<.05). Test sonucu hesaplanan etki blylkligu (d=0.94) bu farkin blylk dizeyde
oldugunu gostermektedir. Bu sonuca gore deneysel islem katihmcilarin elestirel okuma o6zyeterlilik algilar

Uzerinde istatistiki olarak anlamli diizeyde bir artis olmasina sebep olmustur.

Tabloya gore sorgulama boyutunda 6n test puan ortalamasi (X=39.96) ile son test puan ortalamasi (X=43.66)
arasinda anlamh dlizeyde bir fark vardir (t=-5.62, p<.05). Cikarimda bulunma boyutunda 6n test puan
ortalamasi (X=18.46) ile son test puan ortalamasi (X=21.35) arasinda anlamli diizeyde bir fark tespit edilmistir
(t=-6.79, p<.05). Analiz boyutunda da 6n test puan ortalamasi (X=28.20) ile son test puan ortalamasi (X=31.31)
arasinda anlamli diizeyde bir fark vardir (t=-6.43, p<.05). Degerlendirme boyutunda da 6n test puan ortalamasi
(X=24.22) ile son test puan ortalamasi (X=26.35) arasinda anlaml diizeyde bir fark vardir (t=-4.69, p<.05). Son
olarak benzerlikleri ve farkhliklari bulma boyutunda 6én test puan ortalamasi (X=20.25) ile son test puan
ortalamasi (X=22.57) arasinda anlamli diizeyde bir fark bulunmaktadir (t=-5.92, p<.05). Buna gére yéntem,
katihmcilarin elestirel okuma 6zyeterlilik algisiyla ilgili tim boyutlarda anlamli diizeyde bir artis gérilmesini

saglamistir.

TARTISMA ve SONUC

Bu arastirmada cocuklar ve topluluklar igin felsefenin (P4C) Tirkce 6gretmeni adaylarinin elestirel disinme
tutumuna ve elestirel okuma ozyeterlilik algisina etkisinin incelenmesi amaglanmistir. Arastirma sonucunda,
cocuklar icin felsefenin katimcilarin elestirel diistinme tutumlari Gzerinde istatistiki olarak anlamli diizeyde bir
artisa sebep oldugu tespit edilmistir. Benzer sekilde ¢ocuklarla yapilan birgok farkli arastirmada da yontemin
elestirel diisinme ve yaratici disiinme Uzerinde etkili oldugu, elestirel distinmeyle ilgili bilissel kapasiteleri
gelistirdigi sonucuna varilmistir (Lipman, 1988; Sasseville, 1994; Topping ve Trickey, 2007; Kefeli ve Kara, 2008;
Benade, 2011; Daniel ve Auriac, 2011; Lam, 2012; Karadag, Demirtas ve Yildiz 2017; Karadag ve Demirtas,

2018). Arastirma sonuglari, yaklasimin sadece c¢ocuklarin elestirel disinmelerinin gelisiminde degil
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yetiskinlerde de benzer sonuglar verdigini gdstermesi agisindan énemlidir. Bu yoniyle 6gretmen egitiminde bu
yaklasimdan rahatlikla faydalanilabilecegi distinilmektedir. Akkocaoglu Cayir ve Akkoyunlu (2016) da
yaklasimin 6gretmen egitiminde kullanilmasi gerektigini, cocuklar igin felsefe egitimi alan 6gretmenlerin
olaylara farkl yonleriyle bakabildiklerini, sorunlara yeni ¢oziimler Uretebildiklerini, degisik bakis acilarina saygih
olduklarini ve bu yonlerini sinif ortamina tasidiklarini ifade etmislerdir. Lam (2022) da benzer sekilde P4C
egitimi alan 6gretmenlerin diyaloga ve sorgulamaya dayali 6gretimde basarili olduklari sonucuna ulagmistir.
Haynes ve Murris (2011), ¢ocuklar igin felsefe egitiminin 6gretmenin sinif igindeki rolini elestirerek bilgiye
yonelik inanglarini degistirmeye tesvik ettigini belirtmislerdir. Akkocaoglu Cayir (2018), 6gretmen adaylariyla
yaptigl bir arastirmasinda P4C se¢meli dersi sonunda adaylarin felsefeye olan ilgilerinin arttigini, cocuklara
iliskin algilarinin degistigini sdylemektedir. Cocuklara iliskin algilarinin baglarda tartisma yiritme ve soru sorma
sireglerini olumsuz etkiledigini, ayrica felsefi altyapiya sahip olmamalari sebebiyle tartisma ylritmekte ve
yontemi mifredata uygulamakta zorlandiklarini gézlemlemistir. Green ve Condy (2016) de st diizey disiinme
becerilerine sahip olmayan 0Ogretmen adaylarinin P4C oturumlarinda felsefi soru sormakta zorlandiklari
sonucuna ulasmistir. Bu sonuglar, 6gretmen adaylarina yéntemi 6gretmenin yani sira onlara felsefe ve
disinme egitimi dersi vermenin Onemini gostermektedir. Bu c¢alismada oldugu gibi uygulamal P4C

oturumlariyla adaylarin elestirel diisiinme becerilerinin gelismesine katkida bulunulabilir.

Temelinde disiinme ve sorgulama olan felsefenin uygulamali bir alt dali olan gocuklar igin felsefe, elestirel
disinme becerisini dogrudan etkilemektedir (Daniel ve Auriac, 2011). Yontemin 6ncisi olan Lipman (2010),
cocuklar icin felsefe uygulamalariyla birlikte cocuklarin elestirel disiinme becerilerine katki saglamaya
calisildigini ifade etmektedir. Lipman, elestirel diisinmenin kisisel ve toplumsal deneyimin iyilestirilmesi igin
gerekli oldugunu ve oldukga karmasik bir sireg¢ oldugunu vurgular. Worley (2009), Gaut ve Gaut (2012) da bu
uygulamanin cocuklarin elestirel akil yiriitme ve yaratici dislinme becerilerini gelistirdigi tzerinde durur.
Akkocaoglu Cayir ve Akkoyunlu (2016) arastirmalarinda gocuklarla goriismeler yapmis, cocuklarin diger
derslerde salt bilgi 6grenirken bu derste nasil dusiineceklerini 6grendiklerini sdylediklerini belirtmiglerdir.
Bunun sebebi oturumlarda sik¢a sorulan “Neden?” sorusu ve disiinmeye tesvik eden diger felsefi sorular
olabilir. Potts’a (1994) gore de cocuklarda elestirel diisiinmeyi gelistirmek icin onlara agik uglu sorular
sorulmasi, problemlere baska ¢6ziim vyollar Uretilmesinin istenmesi, verilen bilginin sorgulanmasi ve
arastirilmasi gerekmektedir. Bir felsefi sorusturmada bu sireglerin tamami felsefi diyalog igerisinde
gerceklestigi icin elestirel diisinmenin gelismesi kaginilmazdir. Bu goriisler de arastirma sonuglarini destekleyici

niteliktedir.

Sonuglar elestirel disiinme tutum olgeginin alt boyutlarina gore incelendiginde yontemin, bilgi toplamaya
isteklilik, 6z diizenleme ve ¢ikarimda bulunma agisindan anlaml bir farkliliga sebep oldugu ancak kanita dayal
karar verme ve neden aramaya acliklik agisindan anlamh diizeyde bir fark olusturmadigi gérilmektedir. Lipman
(1988), cocuklar igin felsefenin elestirel disinmenin kavramlastirma, mantik, genelleme ve arastirma
becerilerini gelistirdigini belirtmektedir. Bu yonlyle arastirma sonuglari Lipman’in arastirmasiyla benzerlik

gostermektedir. Yontemin soru sormaya ve neden aramaya tesvik etmesine ragmen 6gretmen adaylarinda
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neden arama agisindan gelisim gorilmemesi bilgiyi sorgulamakta sorun yasadiklari seklinde yorumlanabilir.
Daha ust dlzey sorular hazirlanarak veya farkli soru sorma stratejileri kullanilarak bu konuda gelisim
gostermeleri saglanabilir. Baki (2022) de okuma ¢emberi yonteminin elestirel disiinme tutumu Uzerindeki
etkisini ol¢tigl arastirmasinda benzer sekilde 6gretmen adaylarinda kanita dayali karar verme ve neden
aramaya aclklik agisindan anlaml bir sonuca ulasamamistir. Bu sonuglardan hareketle 6gretmen adaylarinda bu

tutumun gelismesi icin daha uzun bir siireg gerektigi distinulebilir.

Arastirma sonuglari yontemin katilimcilarin elestirel okuma Ozyeterlilik algisi Uzerindeki etkisi bakimindan
incelendiginde, yontemin hem olcegin tamami hem de o6lgegin alt boyutlar olan sorgulama, ¢ikarimda
bulunma, analiz, degerlendirme, benzerlikleri ve farkliliklari bulma agisindan anlamli diizeyde bir gelismeye
neden oldugu goriilmektedir. Sonuglar elestirel dislinme becerisinde goriilen gelisimle paralellik
gostermektedir. Benzer sekilde Haas (1980) da cocuklarla felsefe yaklasimi uygulanan 6grencilerin elestirel
okuma becerilerinde anlamli dizeyde bir farklilik gbzlemlemistir. New Jersey Egitim Test Servisi tarafindan
yaklasimin uygulandigi 10-13 yas arasi O6grencilerde de okuma becerisinde gelisim tespit edilmistir (Boyaci,
Karadag ve Giileng, 2018). Ozcan, Sallabas ve Akgiil (2022) de arastirmasinda felsefe temelli verilen okuma
egitiminin okudugunu anlama becerisi lGzerinde etkili oldugunu sonucuna ulasmistir. Sonuglar, ¢ocuklar igin
felsefe yaklasimin farkli yas gruplarinda hem okudugunu anlama hem de elestirel okuma agisindan olumlu

sonuglar verdigini gostermektedir.

Cocuklar icin felsefe, metinler Gzerinde tartisma yaptirarak anlama ve diisinme becerilerinin gelisimine katkida
bulunmaktadir. Bu yoniyle cocuklar icin felsefe yaklasiminin Tirkce derslerinde yapilan elestirel okuma
etkinlikleriyle bazi noktalarda benzerlik gosterdigi soylenebilir. Yapilan ¢alismalar da bunu kanitlayacak
niteliktedir. Fisher (2001), cocuklar i¢in felsefenin hikayeyi sorgulama, degerlendirme, ortili anlamlari, temayi,
ana fikri belirleme, metindeki gorls ve kanitlari ayirt etme, elestirel okuma tutumu gelistirme gibi beceriler
sagladigini ifade etmektedir. Tiirkce derslerinde de benzer becerilerin kazandiriimaya c¢ahsildigi géz onilinde
bulundurulursa Tirkge dersleri ve gocuklar igin felsefenin ortak amaglarda birlestigi soylenebilir (Cin Seker,
2022). Tirkge derslerinin elestirel diisiinmeyi, elestirel okuma becerilerini gelistirecek bicimde yirutilmesi igin
bu becerilere sahip 6gretmenlere ihtiya¢ duyulmaktadir. Bu sebeple 6gretmen adaylarina bu becerilerin
gelismesini saglayacak egitimler verilmesi gerekmektedir. Sonug¢ olarak, tim dinyada hizla yayilan
yaklasimlardan biri olan ¢ocuklar icin felsefenin olanaklarindan yararlanilarak hem 6gretmen adaylarinin hem
de cocuklarin sorgulama, elestirel dislinme, elestirel okuma ve diger dil becerilerinin gelisimine katkida

bulunulabilir.

ONERILER

Bu calismadan hareketle su 6nerilerde bulunulabilir:

1. Cocuklar i¢in felsefe egitimi farkli yas gruplarina verilerek onlardaki etkisi incelenip yas gruplarina

gore karsilastirmali calismalar yapilabilir.
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2. Cocuklar igin felsefe egitimi daha uzun sire verilerek uzun vadede diisinme ve okuma becerileri
Uzerindeki etkisi tespit edilebilir.

3. Benzer arastirmalar farkli uyaricilar kullanilarak tekrarlanabilir. Farkh uyaricilarla daha Gst diizey
sorular sorarak daha kompleks konularda felsefi sorusturma imkani olusturularak st bilissel gelisime
etkisi incelenebilir.

4. Cocuklar igin felsefenin amaglari ile Tirkge dersinin amaglari birgok yonde 6rtiismektedir. Bu sebeple
Turkge derslerinde diisinme becerilerinin yani sira diger dil becerilerini gelistirmek adina da gocuklar igin
felsefeden yararlanilabilir.

5. Ogretmenlerin felsefe 6grenmesi, diisinme becerilerini gelistirmesi ve derslerinde bu egitimi
verebilecek diizeye gelmeleri igin lisans ve lisansistl seviyede buna yonelik egitim almalari saglanabilir
veya hizmet ici egitim kurslari diizenlenebilir.

6. Cocuklar icin felsefe egitiminde kullanilabilecek ders programlari, uygulama kitapgiklari, 6gretmen

kilavuz kitaplari hazirlanabilir.
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