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ABSTRACT

This research is conducted to determine whether teachers' occupational commitment predicts
school effectiveness. The research was carried out according to the predictive research model. 396
volunteer teachers who work in public schools in different districts of Istanbul Anatolian Side
participated in the study. The research data were collected by the “Occupational Commitment Scale”
and “School Effectiveness Index Scale”. In the analysis of the data, t-test, ANOVA, correlation, and
regression analysis were applied. According to the research findings, while teachers' perceptions of
school effectiveness did not differ significantly according to the gender and seniority of the teachers;
It shows a significant difference according to the educational level and school levels. School
effectiveness perceptions of undergraduate graduate teachers and teachers working in primary
schools are more positive than the perception of school effectiveness of teachers who graduate from
graduate education and working in secondary and high schools. While the professional commitment
of teachers does not differ significantly according to the gender of the teachers and the school levels
they work at; show significant difference according to their educational status and seniority. The
professional commitment of undergraduate graduate teachers and teachers with a seniority of 16
years or higher is higher than that of graduate graduate teachers and teachers of 10 years or less. In
addition, according to the research findings, it is seen that there is a moderate and positive
significant relationship between teachers' professional commitment and school effectiveness. It can
be said that as teachers' professional loyalty increases, school effectiveness increases positively. It
can be said that teachers' professional loyalty was low in the first years of teaching and they could
not contribute enough to school effectiveness. Therefore, it may be suggested to take precautions
to ensure the professional commitment of teachers to be formed in the first years of teaching.
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INTRODUCTION

Human beings have an occupation that they will do throughout their lives to sustain their lives. A connection is
established between the individual and the occupation in the stages of the knowledge and attitude of the individual
before acquiring an occupation, the competences, knowledge, skills during the acquisition of the occupation, and
exercising the occupation. This linkage is called occupational commitment in the literature. The occupational
commitment must be present in every individual performing the occupation. Because occupational commitment
is the degree to which a person's work performance affects self-esteem (Lodahl & Kejner, 1965). According to Lee,
Carswell, and Allen (2000), occupational commitment is a psychological connection between the individual and

his/her occupation, based on an emotional response.

Commitment is defined as the process of making people willing to give their loyalty and energy to a certain social
system (Kanter, 1974). According to Cohen (2003), commitment is the attitude of the person toward his/her work,
including the influence, belief, and behavioral intention. Firestone and Rosenblum (1988) defined commitment as
a positive emotional attachment. Occupational commitment, which can be expressed as an attitude towards the
occupation, is that a person believes and accepts the values of the chosen occupation and is willing to continue
the occupation and advance in the occupation as a career. On the other hand, it is also related to the degree to
which the individual is dependent on the occupation, including feelings of commitment and social responsibility
(Sharma, 2019). Vandenberg and Scarpello (1994) defined occupational commitment as an individual's belief in
the values of the chosen occupation, acceptance, and willingness to pursue this occupation throughout his or her
working life. According to Becker (1999), occupational commitment is an investment in a career. Occupational
commitment is the acceptance of the purpose and moral standards of the occupation (Sorensen and Sorensen,

1974).

The psychological bond that constitutes the focal point of the occupational commitment of the employees is
handled in three different forms, each with distinctive features (Meyer & Allen, 1997). Meyer, Allen, and Smith
(1993) argued that the multidimensional approach to occupational commitment may have important contributions
to understanding the psychological ties an employee has with his/her occupation. Meyer Allen, and Smith
identified three different components of occupational commitment by making use of organizational commitment
theory. These components are described as follows; affective occupational commitment, continuance

occupational commitment, and normative occupational commitment (Meyer et al., 1993):

Affective Occupational Commitment: Affective occupational commitment means identification with the
profession, participation and emotional commitment to the occupation. Thus, employees with a strong
emotional commitment become a member of the occupation because they enjoy doing it. Employees with
a strong emotional commitment to their occupations follow occupational developments, subscribe to
paid journals related to their occupations, support these journals, attend occupational meetings and

become members of occupational associations.
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Continuance Occupational Commitment: Continuance occupational commitment means commitment
based on the employee's acceptance of the costs associated with leaving the occupation. Employees with
a strong continuance commitment remain in their jobs because they feel they have a lot to lose if they do
not. Employees with a high level of continuance occupational commitment tend to participate in activities

other than those that enhance their occupational competence.

Normative Occupational Commitment: Normative occupational commitment refers to commitment based
on emotional obligations to the occupation. Employees with a strong normative occupational
commitment continue to be members of the occupation because they consider it a necessity. Normative
occupational commitment can develop by fulfilling the sacrifices required by effective occupational

socialization or membership of a particular occupation.

To summarize, affective commitment is an individual's acceptance of occupational goals and values and excellence
in his/her occupation (Allen and Meyer, 1990). Normative commitment is that the individual thinks it is right to
remain morally in the occupation (Meyer & Allen, 1991). Blau (2003) argues that the persistent occupational
commitment dimension consists of two separate components (accumulated costs and limited alternatives).
Accumulated costs (investments made, training received, time spent) before and after the occupation make it
difficult for the individual to change his / her occupation and show commitment to his / her occupation. On the
other hand, the limitation of alternatives makes it difficult for an individual to choose another occupation (Blau,
2003). All components of occupational engagement have an impact on employee retention, performance or
retirement. The common point of these components is that commitment affects the relationship of the employee
with the occupation and is a psychological condition that may affect the decision of the employee to continue or

not to pursue occupational membership.

Individuals with high occupational commitment may try to avoid behaviors that have the potential to harm the
occupation, while individuals with low occupational commitment may tend to behave dysfunctional (Lord &
DeZoort, 2001). Therefore, high occupational commitment requires more sensitivity to issues related to
occupational ethics (Aranya et al., 1981). Jeffrey, Weatherholt and Lo (1996) found a positive relationship between
occupational commitment and compliance with occupational rules. Some teachers see commitment as part of
their occupational identity, and they are happy to be recognized as dedicated to their occupation (Elliott and
Crosswell, 2001). Such teachers use the words occupational commitment or occupational dedication to distinguish

themselves from teachers who prioritize personal interests rather than the interests of the occupation.

Occupational commitment is a term that teachers often use to describe themselves and their colleagues (Nias,
1981). In the context of occupational commitment, the question of “what does the concept of occupational
commitment mean for teachers?” needed to be answered. Various conceptualizations can be found in the
literature. Occupational commitment refers to the degree of psychological attachment of a teacher towards the

teaching profession in general (Coladarci, 1992; Chapman, 1982). Commitment to the teaching occupation is the
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link that an individual makes between himself/herself and the teaching occupation, the attitude, feelings, and
thoughts he/she develops for the occupation. According to Firestone and Rosenblum (1988), the components of
occupational commitment for teachers are commitment to students, commitment to teaching, and commitment
to a particular school. They put forward that commitment manifested itself in a variety of behaviors, such as the
desire to extend the incumbency or take on some roles. Dave (1998) states that teachers should have the
commitment in five areas. These fields are; commitment to the student, commitment to society, commitment to
the occupation, commitment to excellence and commitment to basic human values. Thien, Razak and Ramayah
(2014) divided teacher commitment into four categories: commitment to students, commitment to teaching,

school commitment and commitment to the occupation.

It is enounced that teacher’s occupational commitment is a critical predictor for teachers' job performance,
absenteeism, burnout, and school change situations, as well as students' attitudes towards school and it
significantly affects the success of the course. It is seen that the occupational commitment levels of teachers play
a key role in the success of educational reforms and in reaching effective schools. Factors affecting the level of
teachers' occupational commitment include student behavior, peer and management support, parents' demands,
and national education policies (Groundwater-Smith et al., 2001). Occupational commitment requires acceptance
of the goals of the occupation and efforts to achieve these goals. Occupational commitment is crucial to the

school's quality, efficiency, performance (Henkin & Holliman, 2009) and effectiveness.

Teachers play a very important role in reaching effective schools. Acquaah (2004) states that the quality of a school
system is related to the quality of teachers. It is seen that teachers’ special efforts for occupational specialization
and dedication to their occupation are very for schools to achieve their goals (Arya, 2012). Teachers with high
occupational commitment always try to exhibit positive behaviors in their occupation. Occupational commitment
increases teachers' punctuality and accountability and helps them to work smoothly. Such teachers always enjoy
their work and always strive to improve their students' development. They know their occupational
responsibilities, have an occupational perspective and try to improve their occupational quality in their school
(NCTE, 1988). Occupational commitment is a critical factor affecting school effectiveness, teacher satisfaction, and
retention (Joffres & Haughey, 2001). According to Elliott and Crosswell (2002), the occupational commitment of
teachers is one of the most critical factors for the future and success of education. The teacher's ambition to work

has a significant impact on student achievement.

Effectiveness is a measure of the match between the designated goals and the goals achieved. School effectiveness
has been used to describe educational research that attempts to identify differences within and between schools
(Goldstein, 1997). According to Bennet, Crawford, and Cartwright (2003), the school in which students progress
further than expected is an effective school. According to another definition, schools that provide more added
value to their students compared to schools with similar features are effective schools (Sammons and Bakkum,
2011). Effective schools try to reveal their students' abilities (Balci, 2011). At the heart of school effectiveness

research is an attempt to explain how school inputs, school context, and school processes affect school outcomes.
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In general, school inputs include variables such as teacher qualifications, school infrastructure and expenditure per
student. The school context consists of variables such as senior management support and school location. School
processes include variables such as teacher behavior, school climate and the quality of the school curriculum.
Student success is recognized as a mainstream school output (Teodorovi¢, 2009). Determining the effectiveness

level of schools is also very important in terms of accountability.

Edmons (1979) divided the characteristics of effective schools into five dimensions. These dimensions include
strong educational leadership, high expectations for student success, emphasis on basic skills, an atmosphere
based on trust and order, and frequent monitoring of student development. On the other hand, when we look at
the characteristics of ineffective schools, four aspects come to the forefront: lack of vision, a leader who has no
specific focus, dysfunctional staff relations and ineffective classroom practices. Such ineffective schools have
inconsistent classroom practices with regard to curriculum and education. When class activities are examined, it is
seen that there is low teacher-student interaction, low student participation in the studies, supervision, and
communication-based on routines. In ineffective schools, students tend to see teachers as people who don't care,
praise, help, or see learning as important. In these classes, criticism and negative feedback are used more

frequently (Sammons & Bakkum, 2011).

When school effectiveness researches are examined, it cannot be said that schools try to measure the effectiveness
of the school as a whole. Instead, they tried to demonstrate the effectiveness of schools by examining the changes
in input in the process. However, differences in school and department level may affect school effectiveness. In
addition, teachers' quality and occupational commitment seem to affect school effectiveness more or less
positively or negatively (Sammons & Bakkum, 2011; Scheerens & Bosker, 1997). There are many studies
investigating school effectiveness in various aspects (Scheerens, 2000). Despite the abundance of studies
investigating school effectiveness, studies investigating the impact of the teacher variable and especially the
teacher's occupational commitment on student success, one of the most important indicators of school
effectiveness and effectiveness, are rare (Teodorovi¢, 2009). However, it is suggested that the quality of the
teacher has an important role in the success of the student. Studies on teacher quality have focused on the
teacher's occupational characteristics, teaching skills, and classroom climate. (Sammons & Bakkum, 2011). Among

the occupational characteristics, the commitment of the teacher to the occupation is also a critical factor.

Due to the importance of the teacher's occupational commitment, student success and impact on school
effectiveness, it has become one of the key concerns of education systems worldwide. Teachers' occupational
commitment is one of the main factors affecting their overall productivity. If teachers do not demonstrate
occupational commitment adequately, organizational goals will be adversely affected (Park, 2005). It is not possible
to reach effective schools without qualified teachers. It can be said that it is valuable to investigate the relationship
between the level of occupational commitment and the effectiveness of schools, which is one of the occupational
competencies that should be present in the teacher. In the literature, although there are studies investigating the

effects of variables such as educational leader, demographic structure of school, school infrastructure, school
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climate, quality of curriculum, teacher quality, expenditure per student and student's exam successes on the school
effectiveness (Akan, 2007; Balci, 2011; Keles, 2006; Suna, 2018), there is no study investigating how teacher's
occupational commitment predicts school effectiveness. Investigating the factors that affect the effectiveness of
schools, school administrators and teachers in understanding how to improve schools is important in terms of
providing information to policymakers in the system dimension (Ozgenel & Mert, 2019). From this point of view,
the purpose of the research is to determine whether the occupational commitment of teachers predicts school
effectiveness. In other words, this research was conducted to make an inference about the role of teachers'

occupational commitment to school effectiveness. For this purpose, the following sub-objectives were sought:

1. Do teachers' occupational commitment and school effectiveness perceptions differ significantly according
to their gender, educational background, professional seniority, and school level?
2. s there a meaningful relationship between teachers' occupational commitment and school effectiveness?

3. Does teachers' occupational commitment predict school effectiveness?

METHOD

Research Design
The research was designed according to the predictive research design as it was aimed to determine whether
teachers' occupational commitment predicts school effectiveness. The predictive research design is “predicting or

understanding future behavior” (Creswell, 2017).

Study Group

396 volunteer teachers who work in public schools in different districts of Istanbul Anatolian Side participated in
the study. Of the teachers participating in the study, 297 were female and 98 were male. 136 of the teachers work
in primary, 105 middle and 155 high school levels, 333 of them have undergraduate and 63 of them have graduate
degrees. 104 of the teachers have a seniority of 5 years and under, 76 of them have 6-10 years, 66 of them have

11-15 years, 55 of them have 16-20 years and 95 of them have 21 years or more seniority.

Data Collection Tools
Participant Information Form, School Effectiveness Index, and Occupational Commitment Scale were used in the

study.

Occupational Commitment Scale: Blau (2003) developed this scale in order to measure the commitment developed
by individuals to their occupations in four different dimensions. The scale consists of 4 sub-dimensions and 22
items in the form of affective commitment, normative commitment, accumulated costs and limitation of
alternatives. Only four items in the sub-dimension of the limitation of alternatives are scored inversely. The scale
was adapted to Turkish by Utkan and Kirdék (2017). The high score obtained from the scale indicates that
occupational commitment is high. The School Effectiveness Index: The scale was developed by Hoy (2014) and

adapted to Turkish by Yildirim (2015). The School Effectiveness Index measures how effective a school is in five
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dimensions (quantity and quality of product/service, efficiency, adaptability, and flexibility). The index is an 8-item
6-point Likert-type scale that provides a subjective assessment of school effectiveness. Higher scores indicate that

the effectiveness of the school is also high (Hoy, 2019).

Analysis of Data

Descriptive, skewness, kurtosis and Cronbach Alpha reliability values of the scales were calculated before analysis.

Table 1. Mean, Standard Deviations, Skewness, Kurtosis and Reliability Coefficients of School Effectiveness and
Occupational Commitment of Teachers

N M SD Skewness Kurtosis Cronbach
Alpha a
School Effectiveness 396 4.55 1.010 .551 327 .932
Occupational
396 3.71 .554 .337 .697 .869

Commitment

When Table 1 is examined, it can be seen that the skewness and kurtosis values are between -1 and +1. According
to the normality assumption, kurtosis and skewness values between -1 and +1 can be shown as evidence that the
data show normal distribution (Morgan, Leech, Gloeckner ve Barrett, 2004). According to this criterion, it was
decided that the data showed normal distribution and the data were analyzed with parametric tests. The data

were analyzed by making t test, anova, correlation and regression analysis.

FINDINGS
Table 2 shows the t-test results to determine whether teachers' perceptions of occupational commitment and

school effectiveness differ significantly by gender.

Table 2. Comparison of Teachers' Perceptions of School Effectiveness and Their Occupational Commitment
According to Their Gender

Variables Groups N M SD t df p
Female 298 4.55 .985
E?P“,' 163 394 222
ECtiVeness Male 98 4.53 1.086
Female 298 3.71 .559

Occupational
Commitment Male 98 3.70 .543

215 394 .559

When Table 2 is examined, it is seen that teachers' perceptions about school effectiveness and occupational
commitment do not make a significant difference according to their gender (p> .05). Table 3 shows the t-test
results to determine whether teachers' occupational commitment and perceptions of school effectiveness differ

significantly according to their educational background.
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Table 3. Comparison of Teachers' Perceptions of School Effectiveness and Occupational Commitment According

to Their Educational Status

Variables Groups N M SD t df p
School Bachelor 333 4.59 994
Effecti 2.151 394 032
ectiveness Graduate 63 4.30 1.063 .
. Bachelor 333 3.74 521
Scc“p?t'ona' 3.019 394 .003
ommitment Graduate 63 3.52 678

When Table 3 is examined, it is seen that teachers' perceptions of school effectiveness and occupational

commitment differ significantly according to their educational status (t [396] = 2.151; p <.05). School teachers’,

who have a bachelor’s degree, perceptions of school effectiveness (M = 459) and occupational commitment (M =

3.74) are higher than those of school teachers’, who have a graduate degree, perceptions of school effectiveness

(M =4.30) and their occupational commitment (M = 3.52). The results of the one-way analysis of variance (ANOVA)

to determine whether teachers' perceptions of school effectiveness and occupational commitment differ

significantly according to their seniority status are given in Table 4.

Table 4. Comparison of Teachers' Perceptions of School Effectiveness and Occupational Commitment According
to Their Seniority

Variance  Sum of Mean
iori N M D ig.
Seniority S Source Squares. df Square P Sig
A-5 years and under 104 451 1.00 Between 3.54 4 .88
Groups
a Withi
£ B-6-10years 76 445 1.00 ithin 3995 391  1.02
< Groups
k3]
3":’ C-11-15 years 66 445 1.01 Total 403.1 395 .867 484 -
w
é D-16-20 years 55 462 1.01
Q
< E-21 years and above 95 469 1.01
Total 396 455 1.01
B
A-Syearsandunder 104 3.66 600 oWeeN 404 4 101
= Groups
()
£ Within
‘€ B-6-10years 76 3.55 .600 117.5 391 .30
€ Groups
o D>B;
(2“ C-11-15 years 66 3.70 .506 Total 121.5 395 3.36 .010 E>A;
g E>B
£ D-16-20years 55 3.79 514
Q
3
g E-21 years and above 95 3.84 480
Total 396 3.71 .554

According to Table 4, teachers' perceptions about school effectiveness did not make a significant difference

according to their seniority (p> .05), however, their occupational commitment shows a significant difference

according to seniority years. A post hoc LSD test was made to determine the difference among which groups. As
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a result of the LSD test; It has been observed that the occupational commitment of the teachers whose seniority
is 16-20 years (M = 3.79) is higher than the occupational commitment of the teachers whose seniority is 6-10 years
(M =3.55). It was also determined that the occupational commitment of the teachers whose seniority was over 21
years (M = 3.84) was higher than the occupational commitment of the teachers whose seniority was 5 years or less

(M =3.66) and seniority of 6-10 (M = 3.55).

The results of the one-way analysis of variance (ANOVA) were made to determine whether teachers' perceptions
of school effectiveness and occupational commitment differed significantly according to their school level are given

in Table 5.

Table 5. A Comparison of Teachers' Perceptions of School Effectiveness and Their Occupational Commitment
According to Their School Level

Variance Sum of Mean
hool T N m D ig.
School Type S Source Squares. df Square P Sig
w  A-Primary 136 480 .90 oetween 14.75 2 7378
@ Groups
c
2 Within
S B-Secondary 105 4.48 911 388.3 393 988 A>B;
9 Groups 7.466 .001
& A>C;
'S CHighSchool 155 4.36 1112 Total 403.1 395
3
Total 396 455 110
A-Primary 136 377 .97 oetween 975 2 488
Groups
i
c 9 Within
2 E£B- ) ) . )
5 5 B-Secondary 105  3.64 612 Groups 120.6 393 307 1589 205
3 £
8 § C-HighSchool 155 370 558  Total 121.5 395

Total 3% 3.71 .554

According to Table 5, while teachers' perceptions of school effectiveness differ significantly according to their
school types (p <.05), their occupational commitment does not differ significantly according to their school types
(p>.05). According to the post-hoc LSD test after ANOVA to determine which groups the difference was; teachers
who work in primary school think that their schools are more effective than (M = 4.80), middle school (M = 4.48)
and high school (M = 4.36). In other words, it can be said that teachers' occupational commitment decreases as

the school level moves from primary school to secondary school and high school.

The results of the correlation analysis to determine whether there is a relationship between teachers' occupational

commitment and school effectiveness are shown in Table 6.
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Table 6. The Results of Correlation Analysis Between Teachers' Perceptions of School Effectiveness and
Occupational Commitment

N M SD 1 2 3 4 5 6
1-Affective 396 443 .62 -
2-Normative 396 3.74 91 464" -
3-Accumulated costs 396 3.64 .86 .385™" .706™ -
4-Limited alternatives 396 2.70 1.04 -.062 -1217 -.116" -
5-Occupational commitment 396 3.71 .55 .649™" .825™ .840™" .220™ -
6-School Effectiveness 396 4.55 1.01 415" .355™ .339™ -.070 .403™ -

When Table 6 is examined, it is seen that there is a moderate and positive relationship between teachers'

occupational commitment and school effectiveness (r=.403; p<.01). In addition, it was determined that there is a

positive and moderately significant relationship between school effectiveness and affective commitment,

normative commitment and accumulated costs sub-dimensions of occupational commitment. However, there is

no significant relationship between school effectiveness and the limitations of alternatives (p>.05). Table 7 shows

the results of simple regression analysis to calculate the level of teachers' occupational commitment to predict

school effectiveness.

Table 7. Multiple Regression Analysis of Teachers' Occupational Commitment to Predict School Effectiveness

Independent Dependent

Std.

2
Variable Variable B Eror. (8) t p r ' F P
Constant 1,345 ,364 3,697 ,000
Affective ,501 ,083 ,308 6,068 ,000
i hool
Normative Sc oo. ,123 ,073 ,111 1,669 ,096 465 216 26,988 000
Effectiveness
Accumulated costs ,163 ,074 ,140 2,201 ,028
Limited 024 044 -025 -555 579

alternatives

When Table 7 is examined, affective and accumulated costs commitment, which is one of the sub-dimensions of

occupational commitment, significantly predicts school effectiveness (p<.05); however, it is observed that the

limitations of alternatives and the normative subscales do not predict school effectiveness (p>.05). The limitations

of the alternatives and the normative sub-dimensions were removed from the regression model and the analysis

was repeated.

Table 8. Multiple Regression Analysis of Teachers' Occupational Commitment to Predict School Effectiveness

Independent Dependent Std.
B 2
Variable Variable Eror. (8) t p r r F P
Constant 1,254 ,334 3,753 ,000
Affective School 542,079 334 6865 000 458 210 52217 000
Effectiveness ! ! !
Accumulated costs ,245 ,056 ,211 4,344 ,000
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When Table 8 is examined, emotional and accumulated cost dependence of teachers significantly predicts school
effectiveness. The emotional and accumulated cost dependencies of teachers explain 21% of the total variance in
school effectiveness (r=.458; r?=.210; F=52.217; p<.01). In other words, teachers' emotional and accumulated cost

dependencies affect school effectiveness positively and significantly.

CONCLUSION, DISCUSSION AND RECOMMENDATIONS

In this study, it is aimed to determine whether teachers' occupational commitment and school effectiveness
perceptions differ significantly according to their gender, educational background, seniority, and school levels and
whether their occupational commitment predicted school effectiveness. According to the findings of the study, it
is seen that there is no significant difference between the perceptions of male and female teachers about their
occupational commitment. In the literature, there are recent studies revealing that gender does not differentiate
teachers' occupational commitment (Bryant, Moshavi and Nguyen, 2007; Ozgenel, 2019). On the other hand, Atag
and Ozgenel (2019) found that male teachers had higher accumulated costs, limitation of alternatives and
normative commitment levels than female teachers; Blau (1999), Lin, Huang, Chang, Lin, Chang, and Chen (2013),
Major, Morganson, and Bolen (2013) found that there is a relationship between individuals' gender and

occupational commitment.

In the study, it was determined that the occupational commitment of teachers, who have a bachelor's degree, was
higher than those of teachers, who have a graduate degree. Similarly, although there are studies that determine
that the occupational commitment of individuals working in different fields such as education, finance and health
increases/increases (Atac and Ozgenel, 2019; Firat, 2015; Kaldenberg, Becker and Zvonkovic, 1995; Sears, 2010).
However, it is also possible to come across studies that indicate that there is no relationship between educational
level and occupational commitment (Irving, Coleman, and Cooper, 1997; Ozgenel, 2019; Lee, Carswell and Allen,
2000). In Turkey and different countries, there are studies suggesting that prospective teachers and teachers
should be directed to master's degrees in order to gain sufficient occupational identity (Kerwin, 2009; Nomer,
2002; Ozcan, 2013; Sahlberg, 2007). On the other hand, Kog¢ (2017) stated that postgraduate training for non-
teaching careers did not contribute to the occupational values of teachers. Therefore, the teachers participating
in this research may have started graduate education to change careers, or they may have decided to change
careers during or after their undergraduate education. It can be argued that training received due to such career

change goals may lead to a decrease in teachers' occupational commitment.

While the occupational commitment of teachers whose seniority is 16-20 years is higher than the occupational
commitment of teachers whose seniority is 6-10 years; it is demonstrated that the occupational commitment of
the teachers whose seniority was over 21 years was higher than the occupational commitment of the teachers
whose seniority was 5 years and below and seniority of 6-10 (M = 3.55). In the studies conducted in the literature,
it was found that as the seniority year of teachers increased, their occupational commitment increased (Atag and
Ozgenel, 2019; Firat, 2015; Ozgenel, 2019) and it was determined that the year of occupational seniority affected

the level of occupational commitment (Blau, 1999; Sears, 2010). Grady (1985) and Bems (1989) say that the
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experience of the teacher increases as the working year increases, which leads to more satisfaction from his
occupation. Bakioglu and Kog (2017) found that teachers with seniority between 1-5 and 6-10 years had the lowest
value in terms of occupational values. Accumulated costs before and after the occupation (investments made,
training received, time to spend) make it difficult for the individual to change his occupation and show commitment
to his occupation. On the other hand, the limitation of alternatives makes it difficult for an individual to choose
another occupation (Blau, 2003). As teachers' time in the occupation increases, so does the accumulated costs,
such as the training they receive and the time they spend. Therefore, teachers with high seniority may have higher
occupational commitment than teachers with low seniority. All components of occupational commitment can be

said to have effects on teachers' retention, performance, or employment.

On the other hand, teachers' occupational commitment does not differ significantly according to school levels. In
the research conducted by Ozgenel (2019), while the occupational commitment of the teachers working in primary
schools was higher than the teachers working in high schools; Ata¢ and Ozgenel (2019) found that the affective
commitment, normative commitment and accumulated costs commitment of the teachers in secondary school

were higher than those of primary school teachers.

According to the findings of the study, it is seen that there is no significant difference between male and female
teachers' perceptions about school effectiveness. Similarly, there are studies showing that gender has no
significant effect on teachers' perceptions of school effectiveness (Ciftci, 2019; Cobanoglu Kasap, 2008; Ozgenel
and Mert, 2019; Toprak, 2011). However, there are studies showing that male teachers' perceptions of school
effectiveness are higher than female teachers (Akan, 2007; Kanmaz and Uyar, 2016, Kusaksiz, 2010). It is illustrated
that of the teachers, who have a bachelor’s degree, perceptions of school effectiveness were higher than those of
teachers, who have a graduate degree. In their study, Ozgenel and Mert (2019) found that of the teachers, who
had a bachelor's degree, perceptions of school effectiveness were higher than the teachers, who had graduate
degree. Cobanoglu Kasap (2008), on the other hand, found that teachers’, who graduated from education institute,

perceptions of school effectiveness had higher than of the teachers, who graduated from a faculty.

Teachers' perceptions of school effectiveness do not differ significantly according to their seniority. Similarly,
Ozgenel and Mert (2019) showed that teachers with different seniority; Lyle (2018), on the other hand, found that
school effectiveness perceptions of school principals and assistant principals did not differ according to their
seniority and that there was no significant relationship between school efficacy perceptions and seniority.
However, there are studies indicating that school effectiveness increases in parallel with the seniority of teachers
(Akan, 2007; Ayik, 2007; Cobanoglu Kasap, 2008; Kusaksiz, 2010; Ontai-Machado, 2016; Toprak, 2011). According
to the findings of the research, it is thought that the teachers working in primary schools are more effective than
their teachers in secondary and high schools. There are similar studies in the literature (Ozgenel and Mert, 2019;
Yildirim, Akan and Yalgin, 2017). Teachers working in secondary and high schools may perceive their schools less
effective than the teachers working in primary schools because they focus on unwanted student behaviors during

adolescence.
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While teachers' perceptions of school effectiveness differ significantly according to school types, their occupational
commitment does not differ significantly according to school types. Teachers working in primary schools think that
their schools are more effective than teachers working in secondary and high schools. In other words, it can be
said that teachers' occupational commitment decreases as the school level moves from primary school to
secondary school and high school. Similar to the results of this study, Atcioglu (2018) found that teachers'

perceptions of school effectiveness were higher than secondary school teachers.

According to the findings of the research, it was found that there was a moderate and positive relationship
between teachers' occupational commitment and school effectiveness. Teachers' occupational commitment
seems to be a significant predictor of school effectiveness. It can be said that as teachers' occupational
commitment increases, school effectiveness increases positively. Various researches reveal that teachers'
occupational commitment plays a key role in reaching effective schools (Graham, 1996; Henkin and Holliman,
2009; Louis, 1998; Sammons and Bakkum, 2011; Tsui and Cheng, 1999). In addition, teachers' occupational
commitment indirectly contributes to school effectiveness as one of the factors that significantly predict teachers'

performance (Ozgenel, 2019).

When teachers establish an emotional connection with their profession, they do their job lovingly and willingly.
They are proud to be a member of the teaching profession while performing the activities, attitudes and values
required by their profession. They act in accordance with the ethical values of the teaching profession. They strive
for their professional development. Teachers who are emotionally attached to their profession perform
educational activities and activities that will support students in many ways and fulfil their duties and
responsibilities at school. Thus, teachers contribute significantly to school effectiveness. However, it establishes
commitment to the profession of teachers who calculate costs by taking into account the trainings received before
and after the profession or the time spent. He realizes that it is difficult to change his profession and establishes
commitment with his profession. The teacher, who thinks that he has invested in his profession, calculates these
investment costs and realizes that it is difficult to change his profession and continues to perform his profession.
Teachers who establish a connection with their profession in this way also contribute to school effectiveness by

calculating the accumulated costs in professional activities.

This study has several limitations. First, the data were carried out with a sample of teachers working in public
schools in Istanbul and the data were collected at a specific place and time. Therefore, the results may not be
generalized to teachers working in private schools. Another limitation of the study is that not all the dimensions of
the effectiveness of schools are included. The effectiveness of the schools included in the sample was evaluated
based on occupational commitment within the dimension of teacher quality. On the other hand, it is understood
that teachers' occupational commitment does not occur in the first years and requires a long time (15 years and
over). In this case, it can be argued that in the first years of the occupation, teachers cannot contribute sufficiently
to the effectiveness of schools. Therefore, it may be suggested to take measures to ensure that teachers'

occupational commitment occurs in the first years of teaching. Teachers working in primary schools perceive the
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effectiveness of their schools higher than teachers working in secondary and high schools. Studies investigating
the reasons for this can be done. This study was conducted in public schools. In private schools, studies
investigating the relationship between teachers' occupational commitment and school effectiveness can be

conducted.
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