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ABSTRACT

The purpose of this study was to examine the effect of teaching aesthetic listening strategies with
fairy tales on the listening skills of 5" grade students. For this purpose, quasi-experimental pre-test
and post-test design with control groups were used in this research. The study group of the
research consists of 57 5™ grade students studying in the spring semester of the 2013-2014
academic year of a state school located in the center of Afyonkarahisar city. Before the
experimental procedure, the fairy tale achievement test and the attitude scale toward listening
were applied as a pre-test to the students of 5-A class which was identified as the experimental,
and 5-B class which was identified as the control group at random. During the experimental
process, the students in the experimental group were taught aesthetic listening strategies with
fairy tales for eight weeks. An aesthetic listening strategy was taught with a fairy tale chosen
according to the students’ level two hours a week to the students. The students in the control
group acted according to the current program in the standard procedure. After the experimental
procedure, the fairy tale achievement test and the attitude scale toward listening were applied to
the students in the experimental group and the control group as a post-test. The study data were
collected through the “Listening Skill Attitude Scale” and “Fairy Tale Achievement Test”. The data
were analyzed through the SPSS package program. In quantitative data analysis, t-test, Mann-
Whitney U Test, Shapiro Wilk Test and Kolmogorov-Smirnov Tests were used for independent
groups. The study results showed that the students’ listening comprehension scores in the
experimental group were higher than those in the control group and a significant difference was
found between them. When the scores of the students in the experimental and control groups
obtained from the attitude scale were compared, no significant difference was found. The study
proved that teaching aesthetic listening strategies contributed to the development of the listening
skills of 5% grade students.

Keywords: Fairy tale, aesthetic listening strategies, listening skills

*This study was produced from the doctoral dissertation of the first author under the supervision of the second author at
Gazi University.

777



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

INTRODUCTION

Listening is the first language skill that people use in life. It plays a pioneering role in the acquisition of other skills
such as speaking, reading, and writing. Compared to the other skills, listening, besides being the first used
language ability, is also the most used daily life (Gilakjani & Ahmadi, 2011 as cited in Saraswaty, 2018). It can
generally be defined as structuring meaning and responding to the outside world’s verbal or nonverbal sounds

(Demirel & Sahinel, 2006).

A person performs listening actions for different purposes in time. Sometimes, he/she listens to music, a friend
during a conversation or the news on TV, and so forth. The purpose of the listener differs in each example given.
The listener should determine and use distinctive listening methods based on different listening purposes.
Teaching these listening techniques to individuals is sublime for effective communication. Many listening types
can be classified according to multifarious variables, including the purpose of the listening, the role of the

listener, and the text type being listened to (Nunan, 2002).
Aesthetic Listening

In literature, aesthetic listening is defined as listening to have fun, to have a good time, to get pleasure (Akyol,
2012; Derrington & Groom, 2004; Dogan, 2011; Kline,1989; Lucas, 2012; Ungan, 2007). Tompkins (2006) counts
listening to fairy tales, listening to poems, watching a puppet show, listening to songs, attending to the reading
choirs and theatres, listening to and watching a film or video versions of stories among aesthetic skills. Thus,
what individuates aesthetic listening from other listening types is the listening purpose and the text type being
listened to. Listening to a song, a ballad, music, a story, a fairy tale, or a poem, listening to/watching a movie or
a drama is embraced within the scope of aesthetic listening (Akyol, 2012; Dogan,2011; Ozbay, 2013; Ungan,
2007). Aesthetic listening can be noted as listening to/watching literature and art products. There is an aesthetic

relish, pleasure, and relaxation in this form of listening rather than a cognitive goal and effort.

Tompkins (2005, p. 300) states that the traditional names of aesthetic listening are “appreciative listening” and
“listening for pleasure”. According to him, the concept of aesthetic reading was first defined by Louise Rosenbalt
in the late 1970s. After the concept of aesthetic reading, aesthetic listening, which was described as listening, is
the listening done by children and adults while storytellers tell stories, poets read poems, actors perform a play,

singers sing, and a story is read aloud.

In literature, the type that some researchers (Derrington & Groom, 2004; Kline, 1989; Liouzu, 2016; Lucas, 2012)
name as “appreciative listening” is the type of listening that corresponds to aesthetic listening. Kline (1989)
illustrates this listening type as a kind that includes listening to music for fun, listening to a spokesperson whose
style he likes, listening to the radio, listening to/watching theatre and movies. According to Kline, the important
dynamic effective listening in this type is the listener’s reaction, not the source of the message, since this situation
can vary from person to person. Derrington and Groom (2004) reported that when auditors listen to a specific

genre of music gladly and with pleasure, they perform aesthetic/appreciative listening.
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It is likely to work with several strategies in education about aesthetic listening. Tompkins (2006) states that
predicting, visualizing, connecting, and summarizing strategies can be used to acquire aesthetic listening skills.
Additionally, Ozbay (2013) mentions five strategies in the acquisition of aesthetic listening skills. These strategies
are predicting, drawing in mind, engaging, summarizing, and language games. On the other hand, Akyol also
(2006) discourses six strategies in the acquisition of aesthetic listening skills, which are predicting, visualizing,

connecting, revising, and rearranging the established meaning, effective use of language, and organizing ideas.
Aesthetic Listening Strategies

Predicting: Children predict what might be ahead when they listen to a story or watch a puppet show. As time
moves on, they revise and restructure their predictions. The teacher should encourage the students with
questions for this strategy to be used effectively. The teacher can occasionally ask these questions before the

activity or during the listening (Tompkins, 2005).

According to Glines (2007), predicting is an anticipating technique based on a text type, format and appearance
features by using the preliminary information and benefitting from the text’s title, visuals and keywords.
Predicting studies should be carried out by using the clues in the text, not the imagination. These studies are also
done aiming at arousing the curiosity of the students. The accuracy of the predictions must be continually
checked. The control process can be performed by having students tell or write down their predictions. The

accuracy and the progress of the predictions must be regularly monitored.

Visualizing: “Students should visualize what they listen to through imagining during the listening. Many stories
comprise rich details and descriptive expressions. Children should think about these and form a mental image
and be able to put it down on paper after listening” (Tompkins, 2005, p. 300). Having students draw pictures of
what they listen to can enable them to be involved in the events and affiliate with the protagonists in the text.
“Students sometimes envision all details, keywords, or events during the listening process. The visuals in mind
compel students to get to the events in the text and realize what is happening” (Cunninghan & Shaoury as cited

in Ozbay, 2013, p. 110).

Language Games: Aesthetic listening involves listening to literary genres. In this type of listening, poetry, fairy
tale, story, epic, song, folk song, and more are used. The writer uses effective language in literary works. In order
to enrich the narration, proverbs, idioms, rhymes, rhetoric, reduplications and similar things are frequently used.
As students listen, they also witness the speaker’s use of the language. The words the speaker uses, the sentences
he/she makes, the rhymes he/she uses, duplicates, proverbs and idioms, and quotations draw their attention.
They may even like the usage of the language and adapt it to their speeches and writings. With the teacher’s
guidance, it is important for students to take notes of these beautiful examples and even keep a separate
notebook for these effective and distinctive uses of the language in terms of being permanent and used. “It is
significant to pay attention to such elegant use of language for aesthetic listening because being aware of these

language subtleties leads to more literary enjoyment” (Ozbay, 2013, p.110).
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Tompkins (2005, p. 301) expresses this strategy as “effective use of language” and continues as:

“Here, the teacher or the speaker has a great responsibility. The more riveting the narration
language is, the more pleasure the listener takes. The speaker should include some jokes,
experiences, and all this without rambling the subject. Children mimicry the language they hear

and use it to enrich their vocabulary.”

Connecting: While listening, children should be able to connect what they hear with their features. They should
utter these connections in class discussions after the listening activity. Moreover, they may even link the story
elements they are listening to that moment with other stories they listened to before. The teacher must help
students establish these relations (Tompkins, 2005). According to Ozbay (2013), while using this strategy in the
listening process, students can first build a connection between the listened text and the real world; secondly
between the listened text and the real-life people; and thirdly between the text they have listened to and other
texts they have listened to or read or watched. Students can make associations in terms of features of the events,

characters, subject, and so on in the text they listen to.

Summarizing: The listener can summarize what he/she listens to means that he/she understands the essential
points of the text, grasps the speaker’s purpose and, accordingly, identifies the subject of the speech, the main
idea, and extracts the core idea from the details. According to Dogan and Oz¢akmak (2015, p. 154), “Summarizing
is rewriting a text; far from being subjective, based on the original text. To summarize the text, thoughts should
be organized and structured. Therefore, it is necessary to read/listen, understand the text very well, and to

explain what is understood afterward.”

Devine (1982) inclines that listening can be taught. According to Wolvin and Coakley (2000), direct teaching in
listening skills can give the aimed result. The studies conducted about listening (Cigerci, 2015; Karakus Taysi,

2014; Katranci, 2012; Melanlioglu, 2011; Dogan, 2007) shows that the listening skill improves with education.

Listening is a skill, and skills can be improved through education. Sever (2004) emphasizes that listening is a
naturally acquired skill playing an important role in different life stages and being advanced carefully from the
beginning of primary school. Ediger (2002) notes that if students are expected to be good listeners, listening
should be included sufficiently in educational programs. Listening is a critical factor in academic success. This is
why the most successful students at schools are the ones who listen effectively. Inadequate listening skills

outweigh reading skills and academic ability in students’ failure (Wolvin & Coakley, 2000).

A fairy tale is a narrative type that has attracted young and old alike for hundreds of years. Humankind, who met
fairy tales in childhood, learns many things about life and the world. It is important that listening, which is the
first language skill, opens the doors of the language, and fairy tale, which is the second literary text type people

encounter after lullaby, should be handled together in this study within the scope of aesthetic listening strategies.
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Starting the listening education early in childhood, through fairy tales and with aesthetic listening strategies, can
expedite the improvement of the listening skill, which is called an orphan language skill. Having children acquire
the listening habit with aesthetic listening strategies and fairy tales can prevent them from considering listening
as a dull activity. On the contrary, it might make this process more appealing. Concerning the development of
the listening skill and to improve positive attitudes toward listening, it is important to start listening education

by using aesthetic listening strategies and a literary genre of fairy tales, which people are interested in.

Attitude and learning are some of the most important issues of educational psychology since education is a
complex process getting affected by many disciplines such as psychology, sociology, neurology and so on. It
becomes more of an issue for students to develop positive attitudes toward acquired learning and the skills they

will obtain for permanent and healthy learning, and educational process.

It has been found out that studies have been conducted on the strategies of different listening types in the field.
Dogan (2017), in his research about using strategies in listening education, concluded that lessons performed
with strategy-based activities developed the level of strategy use of seventh-grade students and their critical,
distinctive, and comprehensive listening skills. Katranci (2012) aspired to identify the effect of metacognitive
teaching strategies to middle school 5™'-grade students on listening comprehension and attitude toward listening
in her study. As a result of the measurements made in the study, a significant difference was found in favor of
the experimental group in which metacognitive teaching strategy was performed. Melanhoglu (2011) examined
the effect of metacognitive teaching strategy on listening skills. According to the research structured on the
experimental pre-test—post-test designs with control groups, the students’ listening scores in the experimental
group who received metacognitive training were higher than the students in the control group, and a significant
difference was found between them. However, it has been observed that no work has been carried out about
aesthetic listening and its strategies in Turkey or abroad. In this context, it is thought that this study will fill the

gap in the field.

The Purpose of the Study

This study aimed to determine the effect of teaching aesthetic listening strategies with tales on the 5% grade
students’ listening comprehension skills and their attitudes toward listening. For this purpose, the following

hypotheses have been created and tested. The hypotheses formed are as follows:

1- There is a statistically significant difference in favor of the experimental group between the post

test scores of the experimental and control group students obtained from the attitude scale.

2- There is a statistically significant difference in favor of the experimental group between the post
test scores of the experimental and control group students obtained from the fairy tale

achievement test.
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METHOD

Research Model

This research is a quasi-experimental study examining the effect of teaching aesthetic listening strategies with
fairy tales on the 5™ grade students’ attitudes toward listening and their listening comprehension skills. The
reason for using quasi-experimental design in the research is that the experimental and the control groups were

not assigned by the researcher but were chosen among the existing classes in school.

In the study, a quasi-experimental model with pre-test and post-test control group was used to reveal the
difference between the attitudes and academic achievements of the experimental group in which teaching
aesthetic listening strategies was applied and the control group, where teaching aesthetic listening strategies
was not applied. According to Karasar (2005), there are two groups formed by neutral assignment in the model
with pre-test-post-test control group. One of them was used as the experiment, and the other was the control
group. In both groups, measurements were made before and after the experiment. The pre-test-post-test control
group experimental model was described as a strong design constantly used in behavioral sciences. It provides
the researcher with high statistical power for testing the effect of the experimental process on dependent

variables and allows the findings to be interpreted in a cause-effect relationship (Buyikoztiirk, 2001).

The independent variable of this research is the teaching of aesthetic listening strategies applied to the subjects
in the experimental group. For Karasar (2005, p. 97), the experimental design used in the research can be

tabulated as:

Table 1. Symbolic Appearance of the Quasi-Experimental Design Used in the Research

Group Select Type Pre-Test Method Post-Test

EG R ACTL Teaching Aesthetic ACTL
FTAT Listening Strategies FTAT

CG R ACTL Listening Exercises ACTL
FTAT According to Turkish FTAT

Teaching Program

According to Table 1, EG shows the experimental group, CG, the control group. ACTL stands for scale attitude
toward listening, applied to both groups in the pre-test and the post-test, while the FTAT symbolizes the fairy
tale achievement test applied to both groups in the pre-test and post-test. The post-test was carried out eight

weeks after the pre-test was performed.

Two groups of the 5"-grade students at equal levels were selected for the research; one of these classes was
specified as the experimental group, and the other as the control group at random assignment. Students in both
groups were measured before and after the experimental process. While the subjects in the experimental group

were taught aesthetic listening strategies, the control group’s teaching process was not intervened.
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Study Group

The study group of the research consists of 57 students studying at 5-A and 5-B classes of a state school which is
in the center of Afyonkarahisar city in the second term of the 2013-2014 academic year. Before assigning the
experimental and control groups, the academic success of Turkish lesson grades of students from the former
semester in both classes were examined, and the Turkish lesson performances of both classes were interviewed
with Turkish-language teachers. After this surveying, it was determined that the groups had similar
characteristics to each other. However, the results of the “attitude scale toward listening” and “fairy tale
achievement tests” applied as a pre-test demonstrate the equality of the groups concretely. Then, 5-A class was

identified as the experimental, and 5-B class was identified as the control group at random.

Since fairy tale is a literary genre that attracts children’s attention, it has been preferred in teaching aesthetic
listening strategies. In the research, 5% grade students were selected as it is assumed that they can listen to the
tale with interest and understand it easily. Moreover, to better understand the instructions given by the
researcher during the experimental process, easily get through what should be done according to these

instructions, and easily apply the aesthetic listening strategies with the fairy tale type.

Data Collection Tools

“Attitude Scale Toward Listening” and “Fairy Tale Achievement Test” were used as data collection tools in the

study.

Attitude Scale Toward Listening

“Attitude Scale Toward Listening” developed by Katranci (2012) was used in the research to designate attitudes
of both the experimental group and the control group toward listening skills before and after the experimental

process.

The attitude scale toward listening is prepared in the triple Likert type and consists of 21 items. To specify the
internal consistency of the scale, the Cronbach Alpha reliability coefficient method was used to calculate the
reliability of the Achievement Test developed by the researcher. Accordingly, the internal consistency coefficient
of the attitude scale towards listening was fixed to 0.81. According to Ozdamar (2004), if the Cronbach Alpha is

between 0.80 and 1.00, the scale is highly reliable. This value shows that the scale is highly reliable.

Achievement Test

Listening comprehension achievement test was used to measure the listening comprehension skills of the
students who took part in the study. To assess the students’ comprehension skills before and after the
experiment, the achievement test for the fairy tale-type text, named “Tik Sopam” [Click, My Stick], was

developed by the researcher in accordance with the expert opinions. First, a question pool was made. From the
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created question pool, 15 multiple-choice questions and 4 open-ended questions, which can serve the purpose
of the study, were selected by consulting three experts of the field. These selected questions were tried in the
pilot study; 4multiple-choice questions were eliminated in line with the views of three field experts; open-ended
questions were included in the achievement test to be used in the experimental process in the same way. After
the pilot study process, the achievement test was finalized to 11 multiple-choice questions and 4 open-ended

questions in the final form.

The pilot study of the fairy tale achievement test was conducted with 186 5% grade students studying in the
center of Afyonkarahisar city. Explanatory information about the study was given to the students before the pilot
study. First, the fairy tale “Tik Sopam” [Click, My Stick] was read aloud to the students by the researcher. Then,
the students were asked to answer questions prepared about the tale before. The reliability of the fairy tale
achievement test in its final form after the pilot study process was ensured by applying split-half reliability
method to multiple-choice questions together with experts who work in the field of education and lecture
research methods. “The Split-half (equivalent halves) method defines the reliability estimation for the entire test
based on the correlation between the scores obtained from the two equivalent (parallel) forms of the test”
(Bliylkoztlrk et al., 2013). In the reliability calculation made with split-half, the result is 83. Reliability calculations

above 70% are considered confidential for the research (Miles & Huberman, 1994).

Data Collection

Since the research is structured according to the quasi-experimental design with pre-test and post-test control
group, the data belonging to the research were collected in two stages. In the first stage, “Attitude Scale Toward
Listening” and “Fairy Tale Achievement Test” were applied to the students in the experimental and control
groups. The scores students got from the scale, and the test were evaluated as the pre-test score. In the second
stage, after the experimental process with the experimental group, “Attitude Scale Toward Listening” and “Fairy
Tale Achievement Test”, which were also applied to both groups as a pre-test, were carried out again. The
students’ scores from the tests and scales administered in the second stage were also evaluated as the post-test

score.

Pilot Study

The pilot study of this research was conducted with 186 5 grade students studying at a state school located in
the center of Afyonkarahisar. The pilot study period was planned as four weeks (eight-lesson hours) to minimize
the problems that can be encountered in the real application, try the data collection tools to be used, and preview
the experiences of the students in the experimental process. During this four-week period, the attitude scale
towards listening and the fairy tale achievement test were performed as a pre-test. Afterward, aesthetic listening
strategies were taught with fairy tales used in real practice in a class. After this training, attitude scale towards
listening and fairy tale achievement tests were applied as a post-test. In the pilot study, it was found out that 4

multiple-choice questions in the fairy tale achievement test did not serve the purpose. These 4 multiple-choice
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questions were removed from the fairy tale achievement test by taking the opinions of the field experts. There
are 11 multiple-choice questions and 4 open-ended questions in the fairy tale achievement test used in the real

application.

Experimental Process
In the experimental process of the research, aesthetic listening strategies were taught by using fairy tales. The

researcher carried out the applications in the experimental group.

Before the application, the attitude scale towards listening and the fairy tale achievement test were administered
to both the experimental and control group as a pre-test. After teaching aesthetic listening strategies during the
application process, the test and scale, which were implemented as a pre-test, were carried out to the same

groups as a post-test. The application phase of the study lasted eight weeks.

During the research, the experimental group students were taught aesthetic listening strategies by the
researcher. According to the students’ level two hours a week, an aesthetic listening strategy was taught with a
fairy tale chosen. To avoid assigning a different meaning to situations that may stem from emphasis, great care
has been taken in the vocalization of the fairy tales. Before the vocalization, the students were informed about
the strategy for that week, and what they had to do was explained in detail. According to the strategies, the
students carried out the activities they were asked to do, in line with the instructions given by the researcher,

before, during, and after listening.

Eight fairy tales in total were used, including pre-test and post-test. To select the fairy tales, first, a fairy tale pool
was created. Three experts in the field examined these tales. In the light of the feedback and reccommade by
the experts, a selection was made, and the eight tales to be used in the application were designated. Information

about the fairy tales used in the application process is presented in Table 2.

Table 2. Information on the Fairy Tales Used in the Experimental Processing Process

Week Tale Name Used Strategy
Tik Sopam Pre-Test
[Click, My Stick]
1 Usta Nazar Predicting
[Master Nazar]
2 Tek Kose ile Cift Kose Visualizing
[Single Corner and Double Corner]
3 Perili El Language Games
[The Haunted Hand]
4 Altin Araba Connecting
[Gold Cart]
5 Telli Top Summarizing
[Strings Ball]
6 Sihirli Cesme Mixed.
[Magic Fountain]
7 Tilki ile Sttgl Nine Mixed.
[The Fox and the Milkmaid Granny]
8 Tik Sopam General Evaluation
[Click, My Stick] Post-Test
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As Table 2 shows, seven fairy tales were used during the experimental process. Apart from this, the fairy tale
named “Tik Sopam” was used together with the pre-test and post-test achievement test before and after the

process.

During the experimental process, the students were asked to do some duties about the tale in the fairy tale

listening activities. These are:

1- In the prediction strategy, the students were asked to divide the A4 papers horizontally in the middle
with a line. It was requested to write the words “my predictions” on one side of the paper and “what
happens in the text” on the other side. In this application, “Structured Listening-Thinking Activity” adapted
by Tompkins from Stauffer (1975) was used (Tompkins, 2005). Before the fairy tale was vocalized, the
students were told the title of the fairy tale. Based on the title, the students were asked to guess the
content of the fairy tale and write it down on paper. Later, while the researcher voiced the fairy tale, it
was interrupted at a certain point and students were asked to predict what would happen next and to
write the predictions on paper. This action was repeated a couple of times during vocalization. After the
storytelling was over, the students were asked to compare their predictions and what really happened in
the text. Finally, opinions about the students’ predictions were shared in the classroom.

2- In the strategy of drawing your picture in mind, the fairy tale was again voiced by the researcher. Before
the vocalization process, the necessary explanations and instructions were given to the students. After
listening to the tale, the students were asked to draw what they imagined about the fairy tale to the
distributed papers. Students were given enough time to accomplish the duty. After the activity, it was
observed that while some students drew the heroes, some pictured the events, and some drew the end
of the fairy tale.

3- In language games strategy, students were asked to pay attention to rhymes, idioms and proverbs,
rhyming words, effective and beautiful words in the fairy tale they listened to and take notes. The students
noted down such words that were in the fairy tale and attracted their attention. Then, they discussed the
meanings and uses of these words they wrote down with the researcher in the classroom. The fairy tale
was chosen attentively to be convenient for this strategy.

4- In connecting strategy, the students were asked to establish a relationship between the fairy tale they
listened to, the characters of the fairy tale, the event that happened in the fairy tale or more of the same
and an event or situation that happened to them in real life, people they encounter in real life, or a text
they have read/listened to before, or a movie they watched. Even after this activity, it was observed that
the students were mostly interested in fairy tale characters and real-life people in this strategy.

5- In the summarization strategy, after listening to the fairy tale, the students were asked to write the
event/events in the tale with their own original words briefly. Following this instruction, the students

wrote down the summary of the fairy tale on an A4 paper distributed by the researcher.
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Data Analysis

To find out if there is a significant difference between the “Attitude Scale Toward Listening” and “Fairy Tale
Achievement Test” scores of the students in the experimental and control groups before the experimental
process, “The t-Test for Unrelated (Independent) Samples” was used. Additionally, in order to determine if there
was a significant difference between the scores that the students got from the same test and scale after the
experimental process, “The t-Test for Unrelated (Independent) Samples” and “Mann Whitney U Test” were used.
The coefficient of skewness and kurtosis, Kolmogorov-Smirnov and Shapiro-Wilk Tests, histograms, stem-leaf
diagrams, normal Q-Q graphs and box graphs were surveyed to make sure whether the data, obtained as a result
of the pre-test and post-test applications of both groups, showed normal distribution; and it has been appointed
that the data obtained from the fairy tale achievement test in the pre-test-post-test process and from the
attitude scale toward listening in the pre-test, meet the assumption of normality. Since the data obtained from
these measurements met the assumption of normality, they were analyzed using the “The t-Test for Unrelated
(Independent) Samples.” Apart from that, an abnormal distribution was detected in the attitude scale toward
listening, which was applied as a post-test. Hence, the analysis of the attitude scale toward listening, which was

applied as a post-test, was conducted through Mann Whitney U Test, which is one of the non-parametric tests.

“This test is frequently used in experimental studies with small subjects where independent
measurements are the point in question, and in experimental studies where the distribution of
scores does not meet the assumption of normality. The U-Test is also known as an alternative to
independent t-test in cases where the scores do not meet the assumption of normality”

(Buyukoztiirk, 2005, p. 156).

The open-ended questions in the fairy tale achievement test were evaluated through a rubric, which is one of
the alternative assessment and evaluation tools. The rubric was developed by the researcher by taking the
opinions of three experts. The open-ended questions were first independently evaluated and scored by a
researcher, a Turkish teacher and two field experts. Thereafter, the researcher, the Turkish teacher and the two

field experts came together and made a common scoring and evaluation through the rubric.

FINDINGS

The scores of the students in the experimental and control groups from the attitude scale toward listening before
and after the experimental process, and the findings and comments regarding the scores they got from the pre-

test and post-test are given below.

Findings Regarding the Attitude Scale Pre-Test Scores of the Experimental and Control Group Students

t-Test for Unrelated (Independent) Sample was applied to the average of the answers given by the students in
the experimental and control groups to the attitude scale towards listening, which was applied as a pre-test. The

results of this test are tabulated below.
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Table 3. Results of the t-Test for Unrelated (Independent) Samples Considering the Attitude Scale Pre-test
Average Scores of the Students in the Experimental and Control Groups.

Group N X SS sd t P
Experimental Group 29 43,72 4,224 55 -,895 ,375
Control Group 28 44,64 3,477

p>.05

Examining Table 3, according to the results of the t-Test applied to the average of the students’ answers in the
experimental and control groups which were implemented as a pre-test for Attitude Scale Towards Listening,
there was no significant difference between the groups (t (55) = -,895, p>05). It can be said that two groups were
equivalent to each other in terms of Attitude Scale Towards Listening based on the findings. This result is an
indicator showing that the attitude of both groups towards listening was similar before assigning them as

experimental and control groups randomly.

Findings Regarding the Attitude Scale Post-Test Scores of the Experimental and Control Group Students

The Mann-Whitney U Test was applied to the average of the post-test attitude towards listening scale scores of

the students in the experimental and control groups. The results of this test are tabulated below.

Table 4. Results of the Mann Whitney U Test Considering the Post-test Attitude Scale Average Scores of the
Students in the Experimental and Control Groups

Group N Av. Line Total Line z V) P
Experimental Group 29 27,57 799,50 -,675 364,500 ,500
Control Group 28 30,48 853,50

p>.05

According to Table 4, the results of the average of the post-test attitude towards listening scale scores of the

students in the experimental and control groups did not show any significant difference (U= 364,500; p>.05).

Findings Regarding the Experimental Group Students’ Attitude Scale Pre-Test and Post-Test Scores

t-Test for Related (Dependent) Samples was applied to the average responses of the pre-test and post-test
attitude towards listening scale scores of the students in the experimental group. The results of this test are

tabulated below.

Table 5. Results of the t-Test for Related (Dependent) Samples Considering the Pre-test and Post-test Attitude
Scale Average Scores of the Students in the Experimental Group

Measurement N X SS sd t P
Pre-test 29 43,72 4,224 28 -,571 ,573
Post-test 29 44,34 4,055

p>.05
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Examining Table 5, according to the results of the t-Test for Related (Dependent) Samples applied to the average
of the pre-test and post-test attitude scale scores of the students in the experimental group, the average of the
pre-test scores of the experimental group students was 43,72; standard deviation was 4,224, the average of the
post-test scores was 44,34, standard deviation was 4,055. The result of the conducted t-Test was -,571. As a
result, there was no significant difference between the pre-tests and post-test (t (28) = -,571, p>.05). In other

words, there was not a significant difference on the students’ attitudes towards listening after the experimental

application; however, an examination on the average of pre-test (X =43,72) and post-test (X =44,34)
demonstrates that there was an increase on behalf of the control group. Hence, this indicates that the average

attitude scale scores of the students in the control group increased after the experimental application.

Findings Regarding the Attitude Scale Pre-Test and Post-Test Scores of the Control Group Students
The t-Test was applied to the average responses of the pre-test and post-test attitude towards listening scale

scores of the students in the control group. The results of this test are tabulated below.

Table 6. Results of the t-Test for Related (Dependent) Samples Considering the Pre-test and Post-test Attitude
Scale Average Scores of the Students in the Control Group

Measurement N X SS sd t P
Pre-test 28 44,64 3,477 27 -,846 ,405
Post-test 28 44,32 2,037

p>.05
Examining Table 6, according to the results of the t-Test for Related (Dependent) Samples related to the average
of the pre-test and post-test Attitude Scale Scores of the students in the control group; the average of the pre-
test was 44,64; standard deviation was 3,477, the average of post-test was 44,32, standard deviation was 2,037.
The result of the t-Test applied to the sum of the answers given to the articles was -,846. As a result, the
difference between the measurements was insignificant (t 27) = -,846, p>.05). According to the findings, there

was no change in the students’ attitude in the control group towards listening.

Findings Regarding the Fairy Tale Achievement Test Pre-Test Scores of the Experimental and Control Group
Students

To find out whether there was a significant difference between the experimental and control group in terms of
the pre-test fairy tale achievement test scores, the obtained data were analyzed through t-Test for Unrelated

(Independent) Samples. The results of this test are presented in Table 7.

Table 7. Results of the t-Test for Unrelated (Independent) Samples Considering the Pre-test Fairy Tale
Achievement Test Average Scores of the Students in the Experimental and Control Groups

Group N X SS sd t P
Experimental Group 29 57,75 10,98 55 -,181 ,857
Control Group 28 58,21 7,72

p>.05
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Examining Table 7, according to the results of the t-Test for Unrelated (Independent) Samples related to the
average of the pre-test Fairy Tale Achievement Test scores of the students in the experimental and control
group; while the average answers of the students in the experimental group were 57,75; standard deviation was
10,98, the average answers of the students in the control group were 58,21, standard deviation was 7,72. The
result of the t-Test applied to the sum of the answers given to the articles was -,181. As a result, no significant
difference between the groups was found considering the results of the achievement test (t (s5)- -,181, p>.05).
This result indicated that the experimental and control groups were equivalent in terms of fairy tale achievement

test before the experimental process.

Findings Regarding the Fairy Tale Achievement Test Post-Test Scores of the Experimental and Control Group

Students

To find out whether there was a significant difference or not between the experimental and control group in
terms of the post-test fairy tale achievement test scores, the obtained data was analyzed through t-Test for

Unrelated (Independent) Samples. The results of this test are presented in Table 8.

Table 8. Results of the t-Test for Unrelated (Independent) Samples Considering the Post-test Fairy Tale
Achievement Test Average Scores of the Students in the Experimental and Control Groups

Group N X SS sd t P
Experimental Group 29 79,82 18,248 55 4,890 ,000%*
Control Group 28 61,60 7,583

*p<.05

Examining Table 8, according to the results of the t-Test for Unrelated (Independent) Samples considering the
Posttest Fairy Tale Achievement Test average scores of the students in the experimental and control groups;
while the average answers of the students in the experimental group were 79,82; standard deviation was 18,248,
the average answers of the students in the control group were 61,60, standard deviation was 7,583. The result
of the t-Test applied to the sum of the answers given to the items was 4,890. As a result, the difference between
the fairy tale achievement test scores of both groups was significant in favor of the control group (t (ss) = 4,890,
p<.05). According to the finding, teaching aesthetic listening strategies positively affected students’ listening

comprehension skills.

Findings Regarding the Experimental Group Students’ Fairy Tale Achievement Test Pre-Test and Post-Test

Scores

To find out whether there was a significant difference between the pre-test and post-test fairy tale achievement
test scores of the students in the experimental group, the obtained data were analyzed through t-Test for Related

(Dependent) Samples. The results of this test are tabulated below.
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Table 9. Results of the t-Test for Unrelated (Independent) Samples Considering the Pre-test and Post-test Fairy
Tale Achievement Test Average Scores of the Students in the Experimental Group

Measurement N X SS sd t P
Pre-test 29 57,75 10,98 28 -5,378 ,000*
Post-test 29 79,82 18,24

*p<.05

Examining Table 9, according to the results of the t-Test considering the pre-test and post-test Fairy Tale
Achievement Test average scores of the students in the experimental group; the average of the pre-test was
57,75; standard deviation was 10,98, the average of post-test was 79,82, standard deviation was 18,24. The result
of the t-Test applied to the sum of the answers given to the articles was -5,378. As a result, the difference
between the measurements was significant (t (2s) = -5,378, p<.05). According to the finding, teaching aesthetic
listening strategies during an eight-week experimental process improved students’ listening comprehension

skills.

Findings Related to the Fairy Tale Achievement Test Pre-Test and Post-Test Scores of the Control Group

Students

To find out whether there was a significant difference between the Fairy Tale Achievement Test pre-test and
post-test scores of the students in the control group, the obtained data were analyzed through t-Test for Related

(Dependent) Samples. The results of this test are tabulated below.

Table 10. Results of the t-Test for Unrelated (Independent) Samples Considering the Pre-test and Post-test
Fairy Tale Achievement Test Average Scores of the Students in the Control Group

Measurement N X SS sd t P
Pre-test 28 58,21 7,72 27 -1,944 ,062
Post-test 28 61,60 7,58

p>05

Examining Table 10, according to the results of the t-Test for Unrelated (Independent) Samples considering the
pre-test and post-test Fairy Tale Achievement Test average scores of the students in the control group; the
average of the pre-test was 58,21; standard deviation was 7,72, the average of post-test was 61,60, standard
deviation was 7,58. The result of the t-Test applied to the sum of the answers given to the articles was -1,944. As
a result, the difference between the measurements was insignificant (t (27)-= -1,944, p>.05). The scores of the

students in the control group did not show a high increase as well as the experimental group.

CONCLUSION and DISCUSSION

In this study, which was conducted to designate the effect of teaching aesthetic listening strategies with fairy
tales on 5% grade students’ comprehension skills and attitudes towards listening, according to the results of the

t-Test for unrelated (Independent) Samples considering the attitude scale pre-test average scores of the
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students’ answers in the experimental and control groups, no significant difference was found. As a result of this,
it can be said that both groups were equivalent to each other in terms of attitude scale. This result is an indicator
pointing out that the attitude of both groups towards listening was similar before randomly assigning them as

experimental and control groups.

The first hypothesis of the study is expressed as “There is a statistically significant difference in favor of the
experimental group between the post test scores of the experimental and control group students obtained from
the attitude scale.” According to the Mann Whitney U Test results, considering the attitude scale post-test
average scores of the students’ answers in the experimental and control groups, there was no significant
difference between the two groups. Therefore, it can be said that teaching aesthetic listening strategies with
fairy tales did not make a significant difference in the attitudes of the students in the experimental group towards
listening. Examining the second question of the research according to the individual results of each group, as a
result of the t-Test considering the attitude scale pre-test and post-test average scores of the students’ answers
in the control group, no significant difference was found. However, when the pre-test and post-test average
scores of the students in the experimental group were examined, it is seen that the pre-test average score was
43,72, the post-test average score was 44,34. The post-test average scores of the students in the control group
were higher than their pre-test scores. This situation can be considered an indication that teaching aesthetic
listening strategies with fairy tales increased the students’ attitudes in the experimental group towards listening.
In the study conducted by Das6z (2013), when the pre-test and post-test average scores of the students in this
group were examined, after the listening activities were applied to the students in the study group, the difference

was in favor of the post-test.

As expressed by Field (2003), teachers should conceive the listening way of the students and their attitudes while
teaching listening. To him, exposing students, who have difficulty in listening comprehension, constantly to the
listening texts means having them experience this failure repeatedly. Teaching students how to listen instead of
only listening exercises with students provides them with a better understanding of what they listen to and an
opportunity to develop positive attitudes (Field, 2003; Goh, 2000; Wilson, 2003;). As a result of the study,
teaching aesthetic listening strategies with fairy tales conducted in the experimental group enhanced their

listening comprehension.

In some studies, conducted on attitude and listening skills, after a certain training given during the experimental
process, it was identified that students’ attitudes changed. Katranci (2012) carried out his research, “Effects of
Teaching Metacognitive Strategies to Listening Comprehension Skills and Attitude Toward Listening” with 5t
students. According to the result of the study, a significant difference between the academic achievement of
the experimental and control group students was found in favor of the experimental group. Cigerci (2015), in his
research conducted with primary school fourth-grade students, “The use of digital stories to develop listening
skills in the elementary school fourth grade Turkish course”, it was concluded that the activities relying on digital

stories had a positive effect on students in the experimental group to develop positive attitude towards listening.

792



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Dedebali (2014), in his study “The Effect of Multimedia Applications on Secondary School Sixth Grade Students’
Listening Skills”, a significant difference between the average scores of the listening attitude in the experimental
group in which the multimedia applications were performed was found in favor of the experimental group.
Hence, it was concluded that multimedia applications performed in the experimental group had a significant
effect on improving students’ listening attitudes. Karakus Taysi (2014) in her research “The Effect of Education
on Secondary School Students’ Listening Comprehension Skills and Their Attitudes Towards Listening Based on
Learning Style”, a significant difference between the experimental group in which listening activities based on
learning styles were applied and the control group in which listening exercises were carried out according to the

current Turkish curriculum was found in favor of the experimental group.

In order to identify whether there is a significant difference between the pre-test scores of the experimental and
control group students in the fairy tale achievement test, the independent samples t-test was applied. The
related findings to this question were obtained by applying t-Test for unrelated (independent) samples.
Accordingly, no significant difference was found between the experimental and control group. In other words,
according to the fairy tale achievement test applied before the experimental procedure, it was concluded that
the experimental and control groups were similar to each other. In this case, it can be said that the experimental
and control groups were equal before the experimental procedure. This result is important for the reliability of
the study. When the groups are balanced before the research, the experimental process and the measurements
carried out at the end of the process will make sense. Akyildiz (2006) expresses that in the pre-test-post-test
control group experimental model, the experimental and control groups and their pre-test scores should be as
similar and close to each other as possible. Before the application, the similarity between the experimental and

control group is important for the reliability of the study.

In the second hypothesis of the study, it was tested whether there is a statistically significant difference in favor
of the experimental group between the post test scores of the experimental and control group students obtained
from the fairy tale achievement test. The findings related to this sub-problem were obtained by applying the t-
Test for independent samples. As a result of the test, a significant difference between the scores of the students
in the experimental and control groups in the fairy tale achievement test was found in favor of the experimental
group. In reference to these findings, the second hypothesis of the research was confirmed. Thereafter, teaching
aesthetic listening strategies was effective in developing students’ comprehension skills. In literature, there are
supportive views that listening skills and the listening comprehension level can be advanced in different grade
levels with listening training and by using appropriate methods, techniques, and strategies (Dogan, 2007;
Dogan,2017 Erdem, 2012; Fidan, 2012; Kaplan, 2004; Katranci, 2012; Melanhoglu, 2011; Ulper, 2009; Yildiz,
2015).

The study conducted by Melanlioglu (2011) concluded that teaching metacognitive strategies positively affected
the development of 7t" grade students’ listening skills. In addition to this, Katranci (2012) found that teaching

metacognitive strategies affected 5™ grade students’ listening comprehension levels positively. As Aksu (2013)
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stated, teaching listening with activities in accordance with the integrative listening model had a beneficial effect
on 5" grade students’ listening skills. In Dogan’ s (2007) research, it was clarified that the activity-based education
given to the experimental group, aimed at improving the listening skills of the 7 grade primary school students,
advanced the listening skills of the students in this group more than the listening skills of the students in the
experimental group, which was statistically significant. In the research conducted by Yildiz (2015) with the 5%
grade students, it was seen that listening strategies for listening comprehension and activities designed for these
strategies improved the listening comprehension considerably. Ulper (2009) found in his study carried out with
the 6% grade students that the group with strategy-based education was more successful than the other groups.
Dogan (2017), in his study aiming to search for efficacy of activity-based studies on improving the listening skills
of the 7t grade students, concluded that the lesson, which is generally taught with strategy-based activities,
improved the strategy use level of the 7t grade students and their critical, distinctive, and comprehensive
listening skills. As a result of the study conducted by Arono (2015) with the students of Indonesian Language and
Literature Teaching, it was identified that education based on critical listening strategies developed students’

critical thinking skills.

When the student is not guided to study with any method, technique, or strategy in the listening process, he/she
becomes passive and disconnects from the process over time. This situation also affects understanding
negatively. With the applications carried out in the experimental group, it was ensured that the students were
active listeners during the process. In other words, they did some exercises before, during, and after the listening
to perform effective listening. Within the scope of teaching aesthetic listening strategies, students were asked
to guess the content of the fairy tale before reading it, listen to it to a certain extent and guess the remaining

part, note the rhymes they fancy, proverbs, idioms and so forth.

Additionally, they were asked to establish a relationship between the characters and events in the fairy tale and
real-life people and events; to summarize and draw a picture of the tale after listening to it. Consequently, these
exercises enabled students to be active during the listening process and focus their attention on what they
listened to. This allowed students to have a successful listening process. Listening to fairy tales using aesthetic
listening strategies contributes to students’ awareness of the main elements of the process. This situation allows
students to act consciously in the listening process, preventing them from breaking away from the process and

falling into a passive state.

When the Fairy Tale Achievement Test scores was examined specifically within the groups, according to the
results of the t-Test considering the pre-test and post-test Fairy Tale Achievement Test average scores of the
students in the experimental group, a significant difference was found between the pre-test and post-test
measurements. As a result, it can be said that the teaching of aesthetic listening strategies in the experimental
group was effective in improving students’ comprehension skills. The t-Test considering the pre-test and post-
test Fairy Tale Achievement Test average scores of the students in the control group show an insignificant

difference between the two measurements. Accordingly, it was concluded that the scores of the students in the
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control group did not show a big increase as much as the scores of the students in the experimental group. The
results obtained from the measurements of the control group supported that teaching aesthetic listening

strategies with fairy tales was effective in increasing the listening skills of 5*" grade students as well.

RECOMMENDATIONS

1- Turkish-language teachers, form teachers and kindergarten teachers should use aesthetic listening
strategies effectively in the lesson.

2- Teachers should direct the students to activities such as fairy tales, poetry recitals, movies, theater,
concerts, where they can perform aesthetic listening, not only in the classroom but also outside the
classroom activities with the support of their families.

3- Different studies can be conducted on each of the aesthetic listening strategies individually.

4- Aesthetic listening strategies can be carried out together with other literary genres (story, joke, poem,
song, folk song) and visual arts (film, theater, musical and so on).

5- This research was limited to the 5™-grade students. Similar studies can be done at different grade levels
and can be compared with the results of this research.

6- In this regard, a longitudinal study design can be conducted starting from pre-school regarding the

development process of listening skills.
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MASALLARLA YAPILAN ESTETIK DINLEME STRATEJILERI OGRETIMININ 5. SINIF
OGRENCILERININ DINLEME BECERILERi UZERINDEKI ETKiSi*

0z

Bu arastirmada masallarla yapilan estetik dinleme stratejileri 6gretiminin 5. sinif 6grencilerinin
dinleme becerileri lizerindeki etkisini tespit etmek amaglanmistir. Arastirmada on test son test
kontrol gruplu yari deneysel desen kullanilmistir. Aragtirmanin ¢alisma grubunu Afyonkarahisar il
merkezindeki bir devlet okulunda 2013- 2014 egitim Ogretim yili bahar déneminde 6grenim
gormekte olan toplam 57 besinci sinif 6grencisi olusturmaktadir. Deneysel islem 6ncesinde random
yontemle deney grubu olarak atanmis olan 5-A ve kontrol grubu olarak atanmis olan 5-B sinifi
Ogrencilerine 6n test olarak masal basari testi ve dinlemeye yonelik tutum 6lgcegi uygulanmistir.
Deneysel islem siirecinde deney grubunda bulunan 6grencilere sekiz hafta boyunca masallarla
estetik dinleme stratejileri 6gretimi yapilmistir. Haftada iki saat olmak Uizere arastirmaci tarafindan
bir estetik dinleme stratejisi, 6grencilerin duzeyine uygun secilmis bir masalla 6grencilere
Ogretilmistir. Kontrol grubundaki 6grenciler normal isleyiste mevcut programa gore hareket
etmislerdir. Deneysel islem sireci sonrasinda deney grubunda ve kontrol grubunda bulunan
Ogrencilere son test olarak masal basari testi ve dinlemeye yonelik tutum olcegi uygulanmistir.
Arastirmada veri toplama araci olarak “Dinlemeye Yénelik Tutum Olcegi ve “Masal Basar Testi”
kullanilmistir.  Arastirmada elde edilen verilerin analizinde SPSS paket programindan
yararlaniimistir. Nicel veri analizinde, bagimsiz gruplar igin t-testi, Mann Whitney U Testi, Shapiro
Wilk Testi ve Kolmogorov-Smirnov Testleri kullaniimigtir. Arastirma sonucunda, deney grubu
ogrencilerinin, kontrol grubu 6grencilerine gore dinledigini anlama puanlarinin daha yiiksek oldugu
ve aradaki farkin anlamli oldugu tespit edilmistir. Deney ve kontrol grubundaki 6grencilerin tutum
Olceginden aldiklari puanlara bakildiginda anlamli bir farklilik tespit edilememistir. Buna goére
masallarla yapilan estetik dinleme stratejileri 6gretiminin 5. sinif 6grencilerinin dinleme
becerilerinin gelisimine katki sagladigi sonucuna ulasiimistir.

Anahtar kelimeler: Masal, estetik dinleme stratejileri, dinleme becerisi

* Bu ¢alisma, Gazi Universitesi'nde birinci yazarin ikinci yazar danismanhiginda hazirladigi doktora tezinden dretilmistir.
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GiRiS

Dinleme, insanin yasamda kullandigi ilk dil becerisidir. Edinilen bu ilk beceri, diger beceriler olan konusma, okuma
ve yazmanin kazanilmasinda da éncii bir role sahiptir. ilk kullanilan dil becerisi olmasinin yaninda giinliik yasamda
da diger becerilere gore en ¢ok kullanilan dil becerisidir. (Gilakjani ve Ahmadi, 2011 akt. Saraswaty, 2018).

Dinleme genel olarak insanin dis diinyadan isittigi sesleri anlamlandirmasi ve tepki vermesi olarak tanimlanabilir

(Demirel ve Sahinel, 2006).

insan zaman igerisinde farkli amaglarla dinleme eylemini gerceklestirmektedir. Bazen miizik dinler, bazen sohbet
ortaminda bir arkadasini dinler bazen de televizyonda haberleri dinler. Bu sayilan o6rneklerin her birinde
dinleyicinin amaci farklidir. Dinleyici farkli dinleme amaclari dogrultusunda farkl dinleme yéntemleri belirlemeli
ve kullanmalidir. Bu dinleme ydntemlerinin bireylere kazandiriimasi iletisimin etkililigi agisindan 6nemlidir.
Dinleme amaci, dinleyicinin roli, dinlenmekte olan metnin tlri de dahil olmak Gzere ¢ok gesitli degiskenlere gore

siniflandirilabilecek pek ¢ok dinleme tiirinden soz edilebilir (Nunan, 2002).

Estetik Dinleme

Alanyazinda estetik dinleme, eglenmek, hosca vakit gecirmek, haz almak icin yapilan dinleme olarak
tanimlanmaktadir (Akyol, 2012; Derrington ve Groom, 2004; Dogan, 2011; Kline,1989; Lucas ,2012; Ozbay, 2013;
Ungan, 2007). Tompkins (2006), hikaye dinlemek, siir dinlemek, kukla gosterisi izlemek, sarki dinlemek, okuma
korolarina ve okuma tiyatrolarina katiimak, film ya da hikayelerin video formlarini dinlemeyi ve izlemeyi, estetik
dinleme igerisinde sayar. Bu baglamda estetik dinlemeyi diger dinleme tirlerinden ayiran seyin, dinleme amaci
ve dinlenen metnin tird oldugu soylenebilir. Sarki, tirkd, mizik dinlemek, hikaye, masal, siir vb. dinlemek, bir
filmi, bir oyunu dinlemek/izlemek estetik dinleme kapsaminda ele alinmaktadir (Akyol, 2012; Dogan,2011; Ozbay,
2013; Ungan, 2007). Estetik dinleme i¢gin, edebiyat ve sanat trtinlerinin dinlenmesidir/izlenmesidir denilebilir. Bu
dinleme tlrinde bilissel bir amacgtan ve ¢abadan ziyade estetik bir zevk duyma, keyif alma, rahatlama s6z

konusudur.

Tompkins (2005, s. 300), estetik dinlemenin geleneksel isimlerinin takdir edici dinleme (appreciative listening) ve
zevk igin dinleme (listening for pleasure) oldugunu belirtir. Ona goére, Louise Rosenbalt tarafindan ilk kez
1970Q’lerin sonunda estetik okuma kavrami tanimlanmistir. Estetik okuma kavramindan sonra ise bir dinleme tiiri
olarak tanimlanan estetik dinleme, hikdye anlaticilari hikdye anlatirken, sairler siir okurken, oyuncular oyun
oynarken, sarkicilar sarki sodylerken, bir hikdye sesli olarak okunurken cocuklarin ve yetiskinlerin yaptigi

dinlemedir.

Alanyazinda bazi arastirmacilarin (Derrington ve Groom, 2004; Kline, 1989; Liouzu, 2016; Lucas,2012)
“appreciative listening” olarak adlandirdigi tur, estetik dinlemeye karsilik gelen dinleme tiridir. Kline (1989), bu
dinleme tirind; eglenmek amagh mizik dinleme, tarzlarini begendigi konusmacilari dinleme, radyo dinleme,
tiyatro, film dinleme/izleme gibi ekinlikleri iceren bir dinleme tiri olarak tanimlar. Kline’e gore bu dinleme

tiriinde dinlemeyi etkileyen 6nemli dinamik, mesajin kaynagi degil dinleyicinin tepkisidir. Cink{ bu durum
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kisiden kisiye degisiklik gosterebilir. Derrington ve Groom (2004)" a gore dinleyiciler belli bir muzik trina
dinledikleri zaman bunu zevkle ve memnuniyetle yapiyorlarsa o zaman takdir edici/estetik dinleme yapmis

olmaktadirlar.

Estetik dinlemenin egitiminde birtakim stratejilerle ¢alismak s6z konusudur. Tompkins (2006), estetik dinleme
becerisinin  kazandirilmasinda; tahmin etme (predicting), gorsellestirme (visualizing), baglanti/iligki
kurma(connecting) ve zetleme (summarizing) stratejilerinin kullanilabilecegini belirtir. Ozbay (2013) da estetik
dinleme becerisinin kazandirilmasinda bes stratejiden s6z eder. Bu stratejiler: tahminde bulunma, zihinde resmini
gizme, ilgi kurma, Ozetleme ve dil oyunlar stratejisidir. Akyol (2006), estetik dinleme becerisinin
kazandirilmasinda alti stratejiden s6z eder. Bu alti strateji: tahmin etme, gorsellestirme, baglantilar kurma,

kurulan anlami gbzden gegcirip yeniden diizenleme, dili etkili kullanma ve fikirlerin organize edilmesidir.
Estetik Dinleme Stratejileri

Tahmin Etme: Cocuklar hikaye dinlerken veya kuklalari izlerken, bulunduklari noktanin ilerisinde ne olabilecegini
tahmin etmektedirler. Zaman ilerledikge tahminlerini kontrol ederek yeniden diizenlerler. Bu stratejinin etkili bir
sekilde kullanilabilmesi icin 6gretmen sorularla &grencileri tesvik etmelidir. Ogretmen sorulari dinleme 6ncesi
sorabilecegi gibi dinleme sirasinda da zaman zaman sorabilir (Tompkins, 2005). Giines (2007)’e goére, tahmin
etme, On bilgilerden hareket ederek, metnin basligindan, gorsellerden, anahtar kelimelerden yararlanarak, metin
tirline, bicim ve goriinim 6zelliklerine dayanarak metnin icerigi hakkinda tahminler olusturma teknigidir. Tahmin
etme calismalari hayal ederek degil metindeki ipuglari kullanilarak yapiimaldir. Bu ¢alismalar ayni zamanda
O0grencinin merakini uyandirmak icin yapilmaktadir. Tahminlerin dogrulugu siirekli kontrol edilmelidir.
Ogrencilerin tahminlerini sdylemeleri veya yazmalari saglanarak kontrol islemi gerceklestirilebilir. Tahminlerin

dogrulugu ve gelisim durumu dizenli olarak izlenmelidir.

Zihinde Resmini Cizme: “Dinleme esnasinda 6grenciler hayal guglerini de kullanarak dinlediklerini zihinlerinde
resimlestirmelidirler. Pek ¢ok hikaye zengin detay ve tanimlayici ifadelere yer vermektedir. Cocuklar bunlar
Uzerinde duslnerek zihinsel goriintlyl olusturmali ve dinlemeden sonra da onu kagida dokebilmelidir”
(Tompkins, 2005, s. 300). Ogrencilerin dinledikleri seylerin resmini ¢cizmesi, onlarin metnin icindeki olaylara dahil
olmasini ve kahramanlarla iliski kurmasini saglayabilir. “Ogrenciler dinleme siiresince bazen biitiin ayrintilarin
bazen anahtar kelimelerin bazen olaylarin zihinde resmini cizerler. Zihinde ¢izilen resimler 6grenciyi metnin icinde

yasananlara girmeye ve neler oldugunu fark etmeye zorlar” (Cunninghan ve Shaoury, akt. Ozbay, 2013, s. 110).

Dil Oyunlari: Estetik dinleme, edebi tiirleri dinlemeyi kapsar. Bu tiir dinlemede siir, masal, hikdye, destan, sarki,
tirkd vb. edebi tirler kullanilir. Edebi tirlerde yazar dili en gizel sekliyle kullanir. Anlatimi zenginlestirmek igin
atasozleri, deyimler, tekerlemeler, séz sanatlari, ikilemeler, uyaklar vb. siklikla kullanilir. Ogrenciler, dinlerken,
konusmacinin dili kullanim sekline de sahit olurlar. Konusmacinin kullandigi kelimeler, kurdugu climleler,
yararlandigl s6z sanatlari, kafiyeler, ikilemeler, atas6zi ve deyimler, 6zlii s6zler vs. dikkatlerini ¢ceker. Hatta

bunlari begenip, kendi konusmalarinda ve yazilarinda da kullanabilirler. Ogretmenin de yénlendirmesiyle
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ogrencilerin dinledikleri bu giizel 6rnekleri defterlerine not etmeleri, hatta dilin bu etkili ve giizel kullanimlariigin
ayri bir defter tutmalari yéniinde tesvik edilmeleri, kalici olmasi ve kullaniimasi agisindan 6nem tasir. “Estetik
dinleme icin bu tdr gizel dil kullanimlarina dikkat edilmesi 6nemlidir ¢linkii bu dil inceliklerinin farkina varilmasi

daha cok edebi zevk alinmasini saglar” (Ozbay, 2013, s. 110).

Tompkins (2005, s. 301) bu stratejiyi, “dili etkili kullanma” seklinde ifade etmis ve su sekilde agiklamistir: “Burada
O0gretmene veya konusmaciya blyiik bir sorumluluk dismektedir. Anlatim dili ne kadar sirikleyici olursa
dinlemeden de o kadar zevk alinir. Konusmaci konuyu dagitmamak kaydiyla esprilere, deneyimlere vb. yer

vermelidir. Cocuklar duyduklari dili taklit ederler ve kendi kelime hazinelerini zenginlestirmede kullanirlar.”

ilgi Kurma: Cocuklar dinlerken dinlediklerinde anlatilanlarla kendi 6zellikleri arasinda baglantilar
kurabilmelidirler. Bu baglantilari dinleme etkinliginden sonra sinif igi tartismalarda dile getirmelidirler. Ayrica
dinledikleri baska hikayelerle o anda dinledikleri hikdye unsurlari arasinda da iliskiler kurabilirler. Ogretmen bu
iliskilerin kurulmasinda égrencilere yardimci olmalidir (Tompkins, 2005). Ozbay (2013)'a gére dinleme siirecinde
bu strateji kullanilirken &grenciler ilk olarak, dinlenenlerle gergek hayat arasinda, ikinci olarak dinlenenlerle
gercek hayattaki kisiler arasinda, Uglincl olarak da dinledikleri metin ile daha 6nce dinledikleri ya da okuduklari
diger metinler ya da izledikleri filmler arasinda bag kurabilirler. Ogrenciler dinledikleri metindeki olay, karakterler,

konu vb. 6zellikler bakimindan iliskilendirme yapabilirler.

Ozetleme: Dinleyicinin dinledigini 6zetleyebilmesi; dinlenilen metnin dnemli noktalarini kavradigi, konusmacinin
amacini saptadigl buna bagli olarak konusmanin konusunu, ana fikrinin tespit edebildigi, 6zii ayrintilardan
ayiklayabildigi anlamina gelmektedir. Dogan ve Ozcakmak (2015, s. 154)a gére, “Ozetleme, bir metni,
stbjektiflikten uzak, orijinal metne bagh olarak yeniden yazma faaliyetidir. Metnin 6zet olarak yaziya dokilmesi
icin dustincelerin diizenlenmesi ve yapilandiriimasi gerekmektedir. Bunun igin, metnin ¢ok iyi okunup/dinlenip

anlasilmasina, sonrasinda anlasilanlarin 6z bir bicimde anlatilmasina ihtiyag vardir”.

Devine (1982), dinlemenin 6gretilebilecegini sdyler. Wolvin ve Coakley (2000)’e gore, dinlemede dogrudan egitim
istenilen sonuglar verebilir. Dinlemeyle ilgili yapilan ¢alismalar, (Dogan, 2007; Melanhoglu, 2011; Katranci, 2012,

Karakus Taysi, 2014, Cigerci, 2015) dinleme becerisinin egitim ile gelistigini gostermektedir.

Dinleme bir beceridir ve beceriler egitim yoluyla gelistirilebilirler. Sever (2004) dinlemenin insan yasamindaki yeri
ve 6nemini vurgular ve dogal bir yeti olarak edinilen bu becerinin ilk6gretimden itibaren 6zenle gelistirilmesi
gerektigini belirtir. Ediger (2002), 6grencilerin iyi bir dinleyici olmasi isteniyorsa egitim programlarinda dinlemeye
yeterince yer verilmesi gerektigini soyler. Dinleme akademik basarida kritik bir faktordir. Okullarin en basarili
dgrencileri, etkin dinleyen 6grencilerden c¢ikmistir. Ogrencilerin basarisiz olmasinda, yetersiz dinleme
becerilerinin, okuma becerilerinden ve akademik yetenekten daha agir basan bir faktor oldugu kesfedilmistir

(Wolvin ve Coakley, 2000).

Masal yiz yillardir yediden yetmise insanlarin ilgisini ¢ceken cezbedici bir anlati tiirtidir. Cocukluk déneminde

masalla tanisan insanoglu, ondan hayata ve diinyaya dair pek ¢ok sey dgrenmektedir. insana dilin kapilarini
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aralayan ilk dil becerisi olan dinleme ile insana edebiyatin kapisini aralayan, ninniden sonra karsilastigi ikinci edebi
metin tird olan masalin, estetik dinleme stratejileri kapsaminda bu g¢alismada birlikte ele alinmasi 6nem arz

etmektedir.

Dinleme egitimine, erken dénemde, masallar araciligiyla ve estetik dinleme stratejileri ile baslanmasi, 6ksiiz bir
dil becerisi olarak adlandirilan dinleme becerisinin gelisimini hizlandirabilir. Cocuklara estetik dinleme stratejileri
ve masallarla dinleme aliskanli§i kazandirmak, onlarin dinlemeyi sikici bir eylem olarak gérmelerini engelleyip
aksine bu sireci onlar icin daha keyifli ve ilgi cekici hale getirebilir. Dinleme egitimine, insanlarin hoslandigi, keyif
aldigy, ilgilerini ceken bir edebi tiir olan masalla, estetik dinleme stratejilerinin kullanilarak baslanmasi, dinleme

becerisinin gelisimi agisindan ve dinlemeye ydnelik olumlu tutumlar gelistirebilmesi agisindan énemlidir.

Egitim psikoloji, sosyoloji, néroloji vb. gibi pek ¢ok disiplinin etkiledigi karmasik bir sire¢ oldugu igin tutum ve
dgrenme, egitim psikolojisinin en &nemli hususlarindan birisidir. Ogrencilerin 6grenecekleri seylere,
kazanacaklari becerilere karsi olumlu tutumlar gelistirebilmeleri kalici 6grenme igin, saglikl bir 6grenme ve egitim

sireci icin son derece 6nem arz etmektedir.

Alanda farkh dinleme tirlerinin stratejileriyle ilgili ¢alismalar yapildigi tespit edilmistir. Dogan (2017), dinleme
egitiminde strateji kullanimiyla ilgili yaptigi arastirmada, strateji temelli etkinliklerle islenen dersin yedinci sinif
ogrencilerinin strateji kullanma dizeylerini ve elestirel, ayirt edici ve kapsamli dinleme becerilerini gelistirdigi
sonucuna ulasmistir. Katranci (2012), arastirmasinda ortaokul 5. sinif 6grencilerine verilen Ustbilis stratejileri
Ogretiminin dinledigini anlamaya ve dinlemeye yonelik tutuma etkisini tespit etmeyi amaglamistir. Arastirmada
yapilan 6lglimler sonucunda Ustbilis strateji 6gretiminin yapildigi deney grubu lehine anlamlh bir farkhlik
bulunmustur. Melanlioglu (2011) arastirmasinda, Ustbilis strateji egitiminin dinleme becerisine etkisini
incelemistir. On test, son test kontrol gruplu deneysel desene gére yapilandirilan arastirmada stbilis egitimi alan
deney grubundaki 6grencilerin dinleme puanlari, kontrol grubundaki 6grencilere gére daha yiksek ¢ikmis ve
aralarinda anlaml bir fark bulunmustur. Fakat estetik dinleme tiirti ve stratejileriyle ilgili olarak yurt icinde de
yurt disinda da herhangi bir calisma yapilmadigi goralmustir. Bu baglamda, yapilan bu calismanin alandaki

boslugu dolduracagi distinilmektedir.

Arastirmanin Amaci

Bu arastirmada masallarla yapilan estetik dinleme stratejileri 6gretiminin 5. sinif 6grencilerinin dinlediklerini
anlama becerileri ve dinlemeye yonelik tutumlari Gzerindeki etkisinin belirlenmesi amaglanmistir. Bu amag
dogrultusunda asagidaki denenceler olusturulmus ve bu denencelerin sinanmasi yoluna gidilmistir. Olusturulan

denenceler soyledir:

1- Deney ve kontrol grubu 6grencilerinin tutum o6lceginden aldiklari son test puanlari arasinda deney

grubu lehine istatistiksel olarak anlamli bir farkllik vardir.
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2- Deney ve kontrol grubu 6grencilerinin masal basari testinden aldiklari son test puanlari arasinda

deney grubu lehine istatistiksel olarak anlamh bir farkhilk vardir.

YONTEM

Bu arastirma, masallarla estetik dinleme stratejileri 6gretiminin, besinci sinif 6grencilerinin dinlemeye yonelik
tutumlari ve dinledigini anlama becerileri Gizerindeki etkisini arastiran, yari deneysel bir arastirmadir. Arastirmada
yari deneysel desen kullanilmasinin nedeni, deney ve kontrol gruplarinin arastirmaci tarafindan olusturulmayip

okuldaki mevcut siniflar arasindan secilmis olmasidir.

Arastirmada estetik dinleme stratejileri 6gretiminin uygulandigi deney grubu ile estetik dinleme stratejileri
Ogretiminin uygulanmadig kontrol grubunun, tutumlari ve akademik basarilari arasindaki farki ortaya koymak
amaciyla 6n test-son test kontrol gruplu yari deneysel model kullanilmistir. Karasar (2005)’a gére; 6n test-son
test kontrol gruplu modelde, yansiz atama ile olusturulmus iki grup bulunur. Bunlardan biri deney 6teki kontrol
grubu olarak kullanilir. Her iki grupta da deney éncesi ve deney sonrasi dl¢iimler yapilir. On test-son test kontrol
gruplu deneme modeli deneysel islemin bagimli degisken Uzerindeki etkisinin test edilmesiyle ilgili olarak
arastirmaya ylksek bir istatistiksel glic saglayan, elde edilen bulgularin neden-sonug iliskisi icinde
yorumlanmasina imkan veren ve davranis bilimlerinde sikga kullanilan giiglu bir desen olarak nitelendirilmektedir

(Buytkozturk, 2001).

Bu arastirmanin bagimsiz degiskenini deney grubundaki deneklere uygulanan estetik dinleme stratejileri 6gretimi

olusturmaktadir. Karasar (2005, s. 97)’a gore arastirmada kullanilan deneysel desen su sekilde tablolastirilabilir:

Tablo 1. Arastirmada Kullanilan Yari Deneysel Desenin Simgesel Goriinimu

Grup Seg¢me Tipi On Test Yontem Son Test
DG R DYTO Estetik Dinleme DYTO
MBT Stratejileri Ogretimi MBT
KG R DYTO Tiirkge Ogretim DYTO
MBT Programina Gore MBT
Yapilan Dinleme
Calismalar

Tablo 1’e gére DG, deney grubunu, KG, kontrol grubunu géstermektedir. DYTO, 6n testte ve son testte her iki
gruba da uygulanan dinlemeye yonelik tutum olgegini, MBT, On testte ve son testte her iki gruba da uygulanan

masal basari testini simgelemektedir. Son test, 6n testin yapilisindan sekiz hafta sonra uygulanmistir.

Arastirma igin 5. sinif 6grencilerinden birbirine denk diizeyde olan iki grup secilmis; rastlantisal atama yoluyla bu
siniflardan biri deney, digeri ise kontrol grubu olarak belirlenmistir. Her iki gruptaki 6grenciler de deneysel islem
oncesinde ve sonrasinda 6lgmeye tabi tutulmuslardir. Deney grubundaki deneklere estetik dinleme stratejileri

ogretimi verilirken kontrol grubunun ders isleme silirecine miidahale edilmemistir.
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Calisma Grubu

Arastirmanin galisma grubunu 2013- 2014 egitim 6gretim yili bahar doneminde Afyonkarahisar il merkezinde
bulunan bir devlet okulunun 5-A ve 5-B siniflarinda 6grenim gérmekte olan 57 6grenci olusturmaktadir. Deney
ve kontrol gruplari belirlenmeden 6nce her iki sinifta bulunan 6grencilerin bir dénem 6nceki Tiirkge dersi basari
notlari incelenmis, Tirkce 6gretmenleriyle her iki sinifin Tirkge dersi performanslari hakkinda goriisme
yapilmistir. Yapilan bu inceleme sonrasinda gruplarin birbirine yakin 6zellikler tasidigi tespit edilmistir. Bununla
birlikte 6n test olarak uygulanan “dinlemeye yonelik tutum o&lgegi” ve “masal basari testlerinin” sonuglari
gruplarin birbirine denkligini somut olarak géstermektedir. Sonrasinda random yéntemle 5-A sinifi deney, 5-B

sinifi kontrol grubu olarak belirlenmistir.

Masal, cocuklarin ilgisini ceken bir edebi tlr oldugu igin, estetik dinleme stratejileri 6gretiminde tercih edilmistir.
Masali ilgiyle dinleyip kolaylikla anlayabilecekleri var sayildigi i¢in ayrica deneysel islem surecinde arastirmaci
tarafindan verilen yonergelerin daha iyi anlasilabilmesi, bu ydnergelere gore yapilmasi gereken islemlerin
kolaylikla yapilabilmesi ve masal tiiriiyle estetik dinleme stratejilerinin rahatlikla uygulanabilmesiigin arastirmada

besinci siniflarla galismak tercih edilmistir.

Veri Toplama Araglari

Arastirmada veri toplama araci olarak “Dinlemeye Yonelik Tutum Olgegi ve “Masal Basari Testi” kullaniimistir.
Dinlemeye Yénelik Tutum Olcedi

Arastirmada deneysel islem 6ncesinde ve sonrasinda hem deney grubunun hem de kontrol grubunun dinleme
becerisine yonelik tutumlarini belirlemek igin Katranci (2012) tarafindan gelistirilen “Dinlemeye Yonelik Tutum
ill

Olgegi” kullanilmistir.

Dinlemeye yénelik tutum élgegi Uglii likert tipinde hazirlanmistir ve 21 maddeden olusmaktadir. Olgegin i¢
tutarhhginin belirlenebilmesi igin 6lcegi gelistiren arastirmaci tarafindan Cronbach Alpha katsayisi hesaplanmistir.
Buna gore dinlemeye y&nelik tutum &lceginin i¢ tutarlilik katsayisi 0.81 olarak belirlenmistir. Ozdamar (2004) ‘a
gore Cronbach Alpha katsayisi 0.80ile 1.00 arasinda ise 6lcek yiiksek derecede glivenilirdir. Ortaya ¢ikan bu deger

Olgegin yiksek derecede glvenilir oldugunu géstermektedir.
Basari Testi

Arastirmaya katilan 6grencilerin dinlediklerini anlama becerilerinin dlcllmesi icin dinledigini anlama basari testi
kullaniimistir. Ogrencilerin deney dncesinde ve deney sonrasinda dinlediklerini anlama becerilerini 8lgmek icin
“Tik Sopam” isimli masal tiirindeki metne yonelik basari testi uzman goérusleri dogrultusunda arastirmaci
tarafindan gelistirilmistir. Basari testi icin Oncelikle soru havuzu olusturulmustur. Olusturulan bu soru

havuzundan (g alan uzmaninin goriisi alinarak, amaca hizmet edebilecek 15 adet coktan segmeli soru ve 4 adet
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aclk uglu soru segilmistir. Secilen bu sorular pilot uygulamada denenmis, lic alan uzmaninin gorigleri
dogrultusunda c¢oktan se¢meli sorulardan dordii elenmis, agik uglu sorular ayni sekliyle deneysel islemde
kullanilmak tizere basari testinde yer almistir. Pilot uygulama sonrasinda, basari testinin son seklinde, 11 ¢oktan

secmeli soru ve 4 adet agik uglu soru yer almaktadir.

Masal basari testinin pilot uygulamasi i¢in Afyonkarahisar il merkezinde 6grenim goéren 186 besinci sinif
ogrencisiyle calisilmistir. Pilot uygulama yapilmadan 6nce 6grencilere calismayla ilgili agiklayici bilgiler verilmistir.
Oncelikle “Tik Sopam” masali &grencilere arastirmaci tarafindan okunmustur. Sonrasinda &grencilerden
dinledikleri masala yonelik hazirlanan sorulari cevaplamalari istenmistir. Pilot uygulama sonrasinda son sekli
verilen masal basari testine, egitim alaninda calisan ve arastirma yontemleri dersi veren alan uzmanlariyla
birlikte, coktan se¢meli sorulara test yarilama yontemi uygulanilarak testin givenirligi saglanmistir. “Testi
yarilama (esdeger yarilar) yontemi, testin iki es (paralel) formundan elde edilen puanlar arasindaki korelasyona
dayal olarak testin tiimi igin glvenirlik tahmini yapilmasini tanimlar” (Blyulkoztirk ve digerleri, 2013). Test
yarilama yontemi ile yapilan glivenirlik hesaplamasinda sonug .83 ¢ikmistir. Glvenirlik hesaplarinin %70’in

Uzerinde ¢ikmasi arastirma igin givenilir kabul edilmektedir (Miles ve Huberman,1994).
Verilerin Toplanmasi

Arastirma On test-son test kontrol gruplu yari deneysel desene gore yapilandirildigi icin arastirmaya ait veriler iki
asamada toplanmistir. ilk asamada deney ve kontrol gruplarindaki 6grencilere “Dinlemeye Yénelik Tutum Olgegi”
ve “Masal Basari Testi” uygulanmistir. Ogrencilerin uygulanan testten ve élgekten aldiklari puanlar 6n test puani
olarak degerlendirilmistir. ikinci asamada deney grubuyla gerceklestirilen deneysel islem siireci sonrasinda yine
her iki gruba &n test olarak uygulanan “Dinlemeye Yénelik Tutum Olcegi” ve “Masal Basari Testi” tekrar
uygulanmustir. Ogrencilerin ikinci asamada uygulanan testlerden ve dlgeklerden aldiklari puanlar da son test

puani olarak degerlendirilmistir.

Pilot Uygulama

Bu arastirmanin pilot uygulamasi Afyonkarahisar il merkezindeki bir devlet okulunda 6grenim gérmekte olan 5.
sinif diizeyindeki 186 Ogrenciyle gercgeklestirilmistir. Gergek uygulamada yasanabilecek sorunlarin en aza
indirilmesi, kullanilacak veri toplama araglarinin denenebilmesi ve 6grencilerin deneysel siiregte gecirecekleri
yasantilarin 6n izlemesi adina pilot uygulama siresi dort hafta (sekiz ders saati) olarak planlanmistir. Dort haftalik
bu zaman diliminde 6n test olarak dinlemeye yonelik tutum o6lgegi ve masal basari testi uygulanmistir. Daha sonra
bir subede gercek uygulamada da kullanilan masallarla estetik dinleme stratejileri 6gretimi gergeklestirilmistir.
Bu egitimden sonra da son test olarak yine dinlemeye yonelik tutum Olgegi ve masal basari testi uygulanmistir.
Pilot uygulamada masal basari testindeki 4 coktan se¢gmeli sorunun amaca hizmet etmedigi tespit edilmistir. Alan
uzmanlarinin da gorlsu alinarak bu 4 c¢oktan se¢meli soru masal basari testinden cikartilmistir. Gergek

uygulamada kullanilan masal basari testinde 11 ¢oktan se¢meli soru ve 4 adet acik uglu soru yer almaktadir.
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Deneysel islem

Arastirmanin deneysel islem sirecinde masallardan vyararlanilarak estetik dinleme stratejileri 6gretimi

gerceklestirilmistir. Deney grubunda yapilan uygulamalar arastirmaci tarafindan gergeklestirilmistir.

Uygulama éncesinde hem deney grubuna hem de kontrol grubu égrencilerine “Dinlemeye Yénelik Tutum Olcegi”
ve “Masal Bagari Testi” 6n test olarak uygulanmistir. Uygulama siirecinde estetik dinleme stratejileri 6gretimi
yapildiktan sonra 6n test olarak uygulanan test ve 6lgek ayni gruplara son test olarak uygulanmistir. Arastirmanin

uygulama basamagi sekiz hafta sirmustiir.

Arastirma suresince deney grubu Ogrencilerine arastirmaci tarafindan estetik dinleme stratejileri 6gretimi
yapilmistir. Haftada iki saat olmak Uzere bir estetik dinleme stratejisi, diizeylerine uygun secilmis bir masalla
Ogrencilere 6gretilmistir. Her hafta ayri bir masal arastirmaci tarafindan sinifta seslendirilmis ve bu masal
Uzerinden estetik dinleme stratejileri 6gretimi yapilmistir. Vurgulamalardan kaynaklanabilecek farkli anlam
¢tkarma durumlarinin oniine gegilebilmesi igin masallarin seslendirilmesinde ¢ok titiz davranilimistir.
Seslendirmeden 6nce Ogrencilere o haftaki strateji hakkinda bilgi verilmis, neler yapmalari gerektigi ayrintili bir
sekilde anlatilmistir. Stratejilere gore 6grenciler dinleme 6ncesinde, dinleme esnasinda ve dinleme sonrasinda
arastirmacinin  verdigi yonergeler dogrultusunda kendilerinden vyapilmasi istenen islemleri sirasiyla

gerceklestirmislerdir.

Uygulama siirecinde 6n test ve son testle birlikte toplam sekiz masal kullaniimistir. Masallari belirleyebilmek igin
oncelikle, masal havuzu olusturulmustur. Bu masallar ¢ alan uzmaninin gériisiine sunulmustur. Uzmanlardan
gelen donitler dogrultusunda eleme yapilmis, uygulamada kullanilacak olan sekiz masal belirlenmistir. Uygulama

sirecinde kullanilan masallara yonelik bilgiler Tablo 2’de sunulmustur.

Tablo 2. Deneysel islem Siirecinde Kullanilan Masallara Yonelik Bilgiler

Hafta Masal Adi Kullanildigi Strateji
Tik Sopam On test
1 Usta Nazar Tahminde Bulunma
2 Tek Kose ile Cift Kose Zihinde Resmini Cizme
3 Perili El Dil Oyunlari
4 Altin Araba ilgi Kurma
5 Telli Top Ozetleme
6 Sihirli Cesme Karma
7 Tilki ile Siitgu Nine Karma
8 Tik Sopam Genel degerlendirme
Son test

Tablo 2’de gorildigl gibi deneysel islem silirecinde yedi masal kullaniimistir. Bunun haricinde deneysel islem
oncesinde ve sonrasinda on test ve son test olarak da “Tik Sopam” baslikl masal, basari testiyle birlikte

kullaniimigtir.
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Deneysel islem stirecinde masal dinleme etkinliklerinde 6grencilerden dinleyecekleri/dinledikleri masala yonelik

olarak yapmalari istenen ¢alismalar sunlardir:

1-Tahminde bulunma stratejisinde; 6grencilerden kendilerine verilen A4 kagitlarini yatay sekilde gizgiyle
ortadan ikiye bolmeleri istenmistir. Cizgiyle ikiye boliinen kagidin bir tarafina “tahminlerim” diger tarafina
da “metinde gegenler” ibarelerinin yazilmasi istenmistir. Bu uygulamada Tompkins’in Stauffer’den (1975)
uyarladigi “Yapilandirilmis Dinleme-Dusiinme Etkinligi”nden yararlaniimistir (Tompkins, 2005: 307). Masal
seslendirilmeden 6nce 6grencilere masalin basligl sdylenmis ve basliktan hareketle masalin igeriginin
tahmin edilmesi ve tahminlerinin kagida yazilmasi istenmistir. Daha sonra masal, arastirmaci tarafindan
seslendirilirken belli bir noktada kesilmis ve bundan sonra ne olacaginin tahmin edilmesi ve tahminlerin
kagida yazilmasi istenmistir. Seslendirme sirecinde bu islem birka¢ kez tekrarlanmistir. Masalin
seslendirmesi bittiginde 6grencilerin kendi tahminleriyle metinde gegenleri karsilagtirmasi istenmistir. En
sonunda sinifta 6grencilerin tahminleri hakkinda gorusler paylagiimistir.

2-Zihinde resmini ¢izme stratejisinde, masal yine arastirmaci tarafindan seslendirilmistir. Seslendirme
isleminden 6nce 6grencilere gerekli agiklamalar yapilmis ve ydnergeler verilmistir. Masali dinledikten
sonra, 6grencilerden dinleme slrecinde masalla ilgili zihinlerinde olusan resimleri kendilerine dagitilan
kagitlara aktarmalari istenmistir. Bunun icin 6grencilere yeterli siire verilmistir. Etkinlik sonrasinda
ogrencilerden bir kisminin masalin kahramanlarini, bir kisminin masalda gecen olaylari, bir kisminin
masalin sonucunu resmettigi gérilmustir.

3- Dil oyunlani stratejisinde, 6grencilerden dinledikleri masalda gegen tekerlemelere, deyimlere ve
atasozlerine, kafiyeli sozlere, etkili ve glizel s6zlere dikkat etmeleri ve bunlari not almalari istenmistir.
Ogrenciler masalda gegen, dikkatlerini ceken bu tarz sézleri not almislardir ve sonrasinda not aldiklari bu
sozlerin anlamlari ve kullanimlari Gizerine sinifta arastirmaciyla birlikte konusmuslardir. Bu stratejiyi
kullanmaya uygun bir masal sec¢ilmesine 6zen gdsterilmistir.

4- flgi kurma stratejisinde, 6grencilerin dinledikleri masal, masalin kahramanlari, masalda gegen olay vb.
ile gergek hayatta yasadiklari, baslarina gelen bir olay ya da durumla, gergek hayattaki kisilerle, ya da daha
once okuduklari/dinledikleri bir metinle, izledikleri bir filmle aralarinda iliski kurmalari istenmistir. Bu
etkinlik sonrasinda da 6grencilerin, bu stratejide en ¢cok masal kahramanlari ve gergek hayattaki kisilerle
ilgi kurduklari gértlmastiir.

5- Ozetleme stratejisinde, seslendirilen masali dinledikten sonra &grencilerden, kendi dzgiin ciimleleriyle
masalda gecen olayi/olaylari kisaca yazmalari istenmistir. Bu yobnerge dogrultusunda ogrenciler,

dinledikleri masalin 6zetini arastirmaci tarafindan dagitilan A4 kagitlarina yazmislardir.

Verilerin Analizi

Deney ve kontrol gruplarindaki égrencilerin deneysel islem &ncesinde “Dinlemeye Yénelik Tutum Olgegi” ve
“Masal Basari Testi”nden aldiklari puanlar arasinda anlaml bir fark olup olmadigini belirlemek icin “Bagimsiz

Gruplar igin t-Testi” kullanilmistir. Uygulama sonrasinda da égrencilerin ayni testten ve dlgekten aldiklari puanlar
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arasinda anlamli bir fark olup olmadigini belirlemek icin yine “Bagimsiz Gruplar igin t-Testi ve Mann Whitney U
Testi” kullanilmistir. Hem deney hem kontrol grubunun 6n test ve son test uygulamalari sonucunda elde edilen
verilerin normal dagilim gosterip gostermedigine bakmak igin carpiklik ve basiklik katsayilari, Kolmogorov-
Smirnov ve Shapiro-Wilk Testleri, histogramlar, gévde-yaprak diyagramlari, normal Q-Q grafikleri ve kutu
grafikleri incelenmis, masal basari testi 6n-son test ve dinlemeye yonelik tutum 6lgegi 6n testte elde edilen
verilerin normallik varsayimini karsiladigi tespit edilmistir. Bu élglimlerde elde edilen veriler normallik varsayimini
karsiladigi icin “Bagimsiz Orneklemler igin t-Testi” kullanilarak analiz edilmistir. Bunun disinda son test olarak
uygulanan dinlemeye yonelik tutum 6lgeginde anormal bir dagihm tespit edilmistir. Bu yuzden son test olarak
uygulanan dinlemeye yonelik tutum olgeginin analizleri parametrik olmayan testlerden Mann Whitney U Testi
kullanilarak yapilmistir. “Bu test, iliskisiz 6l¢iimlerde s6z konusu oldugu az denekli deneysel galismalarda
puanlarin dagiliminin normallik varsayimini karsilamadig deneysel ¢alismalarda siklikla kullanilir. U-testi,
puanlarin normallik varsayimini karsilamadig durumlarda iligskisiz t-testinin alternatifi olarak da bilinir.”

(Byiikéztiirk, 2005, s. 156).

Masal basari testinde bulunan agik uglu sorular alternatif 6lgme degerlendirme araglarindan, dereceli puanlama
anahtari araciligiyla degerlendirilmistir. Dereceli puanlama anahtari Gg¢ alan uzmanin goérugsleri alinarak
arastirmaci tarafindan gelistirilmistir. Acik uclu sorular arastirmaci, bir Tirkce 6gretmeni ve iki alan uzmani
tarafindan once bagimsiz olarak bireysel degerlendirilip puanlanmistir. Sonrasinda ise arastirmaci, bir Tlrkce
O0gretmeni ve iki alan uzmani bir araya gelerek, yine dereceli puanlama anahtari araciligiyla ortak bir puanlama

ve degerlendirme yapmiglardir.

BULGULAR

Deney ve kontrol grubundaki 6grencilerin deneysel islem 6ncesinde ve sonrasinda dinlemeye yonelik tutum
Olceginden aldiklari puanlar ve 6n test ve son testten aldiklari puanlara iliskin bulgular ve yorumlar asagida yer

almaktadir.

Deney ve Kontrol Grubu Ogrencilerinin Tutum Olcegi On Test Puanlarina iliskin Bulgular

Deney ve kontrol grubu 6grencilerinin 6n test olarak uygulanan dinlemeye yonelik tutum 6lgegine verdikleri
cevaplarin ortalamalarina iliskisiz 6rneklemler t Testi uygulanmistir. Bu testin sonuglari asagida tablolastirilarak

sunulmustur.

Tablo 3. Deney ve Kontrol Grubu Ogrencilerinin Tutum Olgeginden Aldiklari On Test Puanlarinin Ortalamalarina
iliskin iliskisiz (Bagimsiz) Orneklemler t-Testi Sonuglari

Grup N X SS sd t P
Deney Grubu 29 43,72 4,224 55 -,895 ,375
Kontrol Grubu 28 44,64 3,477

p>.05
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Tablo 3 incelendiginde, deney ve kontrol gruplarindaki 6grencilerin 6n test olarak uygulanan dinlemeye yonelik
tutum Olgegine verdikleri cevaplarin ortalamalarina uygulanan t Testi sonuglarina gére gruplar arasinda anlamli
bir fark bulunmamistir (t(55)= -,895, p>05). Elde edilen bulgulara gére dinlemeye yonelik tutum 6lgegi agisindan
iki grubun birbirine denk oldugu séylenebilir. Bu sonug, deney ve kontrol grubu olarak rastgele atanan iki grubun
deneysel islem 6ncesinde dinleme becerisine yonelik tutumlarinin benzer oldugunun bir géstergesi olarak kabul

edilebilir.
Deney ve Kontrol Grubu Ogrencilerinin Tutum Olcegi Son Test Puanlarina iliskin Bulgular

Deney ve kontrol grubu &grencilerinin son test olarak uygulanan dinlemeye yonelik tutum 6lgcegine verdikleri
cevaplarin ortalamalarina Mann Whitney U Testi uygulanmistir. Bu testin sonuglari asagida tablolastirilarak

sunulmustur.

Tablo 4. Deney ve Kontrol Grubu Ogrencilerinin Tutum Olgeginden Aldiklari Son Test Puanlarinin

Ortalamalarina iliskin Mann Whitney U Testi Sonuglar

Grup N SiraOrt.  SiraTop. z u P
Deney Grubu 29 27,57 799,50 -,675 364,500 ,500
Kontrol Grubu 28 30,48 853,50

p>.05

Tablo 4’e gore deney ve kontrol gruplarindaki 6grencilerin son test olarak uygulanan dinlemeye yonelik tutum
Olcegi tizerinde yapilan Mann Whitney U Testi sonuglari incelendiginde iki grup arasinda anlamh bir farkhhk

olmadigi gérilmektedir (U= 364,500; p>.05).
Deney Grubu Ogrencilerinin Tutum Olgegi On ve Son Test Puanlarina iliskin Bulgular

Deney grubundaki 6grencilerin 6n test ve son test olarak uygulanan dinlemeye yonelik tutum 6lcegine verdikleri
cevaplarin ortalamalarina iliskili 6rneklemler t Testi uygulanmistir. Bu testin sonuclari asagida tablolastirilarak

sunulmusgtur.

Tablo 5. Deney Grubundaki Ogrencilerin Tutum Olgeginden Aldiklari On ve Son Test Puanlarinin Ortalamalarina

iliskin iliskili Orneklemler t-Testi Sonuglari

Olgiim N X Ss sd t P
On test 29 43,72 4,224 28 -,571 ,573
Son test 29 44,34 4,055

p>.05

Tablo 5 incelendiginde deney grubundaki 6grencilerin 6n test ve son test olarak uygulanan dinlemeye yonelik
tutum olcegine verdikleri cevaplarin ortalamalarina uygulanan t Testi sonuglarina gore; 6n testte verdikleri
cevaplarin ortalamasi, 43,72; standart sapmasi, 4,224, son testte verdikleri cevaplarin ortalamasi, 44,34, standart
sapmasi, 4,055 olarak hesaplanmistir. Uygulanan t Testi sonucu ise -,571 olarak bulunmustur. Bulunan bu degere

gbre On test ve son test arasinda anlamh bir farklilik yoktur ( t(28)=-,571, p>.05). Bir baska deyisle deneysel islem
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sureci sonrasinda 6grencilerin dinlemeye yonelik tutumlarinda gok buyiik bir degisiklik olmamistir. Fakat 6n test

ortalamasina (X =43,72) ve son test ortalamasina (X =44,34) bakildiginda deney grubu lehine bir artis oldugu
goze garpmaktadir. Bu durum deney grubundaki 6grencilerin deneysel islem sonrasinda tutum o&lgeginden

aldiklari puan ortalamalarinin arttigini géstermektedir.
Kontrol Grubu Ggrencilerinin Tutum Olgegi On ve Son Test Puanlarina iliskin Bulgular

Kontrol grubundaki 6grencilerin 6n test ve son test olarak uygulanan dinlemeye yonelik tutum 6lgegine verdikleri

cevaplarin ortalamalarina t Testi uygulanmistir. Bu testin sonuglari asagida tablolastirilarak sunulmustur.

Tablo 6. Kontrol Grubundaki Ogrencilerin Tutum Olgeginden Aldiklari On ve Son Test Puanlarinin

Ortalamalarina iliskin iliskili Orneklemler t-Testi Sonuglari

Olgiim N X ss sd t P
On test 28 44,64 3,477 27 -,846 ,405
Son test 28 44,32 2,037

p>.05

Tablo 6 incelendiginde kontrol grubundaki 6grencilerin 6n test ve son test olarak uygulanan dinlemeye yonelik
tutum Olgegine verdikleri cevaplarin ortalamalarina uygulanan t Testi sonuglarina gore; 6n testte verdikleri
cevaplarin ortalamasi, 44,64; standart sapmasi, 3,477, son testte verdikleri cevaplarin ortalamasi, 44,32, standart
sapmasl, 2,037 olarak hesaplanmustir. Olcekteki maddelere verilen cevaplarin toplamina uygulanan t Testi sonucu
ise-,846 olarak bulunmustur. Bulunan bu degere gore ol¢climler arasindaki fark, anlamli degildir (t(27)- -,846,
p>.05). Elde edilen bu bulgulara gére kontrol grubundaki 6grencilerin dinlemeye yonelik tutumlarinda bir

degisiklik yoktur.
Deney ve Kontrol Grubu Ogrencilerinin Masal Basari Testi On Test Puanlarina iliskin Bulgular

Deney ve kontrol gruplarindaki 6grencilerin 6n test olarak uygulanan masal basari testinden aldiklari puanlar
arasinda anlamli bir fark olup olmadigini belirlemek icin iligkisiz drneklemler icin t Testi kullanilarak veriler analiz

edilmistir. Sonuglar Tablo 7’de sunulmustur.

Tablo 7. Deney ve Kontrol Gruplarindaki Ogrencilerin Masal Basari Testinden Aldiklari On Test Puanlarinin

Ortalamalarina iliskin iliskisiz (Bagimsiz) Orneklemler t-Testi Sonuclari

Grup N X ss sd t P
Deneyl Grubu 29 57,75 10,98 55 -,181 ,857
Kontrol Grubu 28 58,21 7,72

p>.05

Tablo 7 incelendiginde deney ve kontrol gruplarindaki 6grencilerin 6n test olarak uygulanan masal basari testine
verdikleri cevaplarin ortalamalarina uygulanan t Testi sonuglarina gore; deney grubundaki 6grencilerin verdikleri

cevaplarin ortalamasi, 57,75; standart sapmasi, 10,98 iken kontrol grubundaki 6grencilerin verdikleri cevaplarin
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ortalamasi, 58,21; standart sapmasi, 7,72 olarak hesaplanmistir. Olcekteki maddelere verilen cevaplarin
toplamina uygulanan t Testi sonucu ise -,181 olarak bulunmustur. Bulunan bu degere gore gruplar arasindaki fark
anlamsizdir (tss)= -,181, p>.05). Elde edilen bu bulgulara gére deneysel islem O6ncesinde masal basari testi

acisindan iki grubun birbirine denk oldugu soylenebilir.
Deney ve Kontrol Grubu Ogrencilerinin Masal Basari Testi Son Test Puanlarina iliskin Bulgular

Deney ve kontrol gruplarindaki 6grencilerin son test olarak uygulanan masal basari testinden aldiklari puanlar
arasinda anlamh bir fark olup olmadigini belirlemek igin iliskisiz 6rneklemler igin t Testi kullanilarak veriler analiz

edilmistir. Sonuglar Tablo 8'de sunulmustur.

Tablo 8. Deney ve Kontrol Gruplarindaki Ogrencilerin Masal Basari Testinden Aldiklari Son Test Puanlarinin

Ortalamalarina iliskin iliskisiz (Bagimsiz) Orneklemler t-Testi Sonuglari

Grup N X ss sd t P
Deney Grubu 29 79,82 18,248 55 4,890 ,000%*
Kontrol Grubu 28 61,60 7,583

*p<.05

Tablo 8 incelendiginde deney ve kontrol gruplarindaki 6grencilerin son test olarak uygulanan masal basari testine
verdikleri cevaplarin ortalamalarina uygulanan t Testi sonuglarina gére; deney grubundaki 6grencilerin verdikleri
cevaplarin ortalamasi, 79,82; standart sapmasi, 18,248 iken kontrol grubundaki 6grencilerin verdikleri cevaplarin
ortalamasi, 61,60; standart sapmasi, 7,583 olarak hesaplanmistir. Olgekteki maddelere verilen cevaplarin
toplamina uygulanan t Testi sonucu ise 4,890 olarak bulunmustur. Bu sonuca gére deney ve kontrol gruplarindaki
Ogrencilerin masal basari testinden aldiklari puanlar arasinda deney grubu lehine anlamli bir fark oldugu
gorialmektedir (tss- 4,890, p<.05). Elde edilen bu bulguya goére estetik dinleme stratejileri 6gretiminin

6grencilerin dinlediklerini anlama becerilerini gelistirmede etkili oldugu séylenebilir.
Deney Grubu Ogrencilerinin Masal Basari Testi On ve Son Test Puanlarina iliskin Bulgular

Deney grubuna uygulanan 6n test ve son test masal basari testinden 6grencilerin aldiklari puanlar arasinda
anlamh bir farkhhk bulunup bulunmadigini tespit edebilmek icin iliskili 6rneklemler t Testi uygulanmustir.

Uygulanan bu testin sonuglari asagida tablolastirilarak sunulmustur.

Tablo 9. Deney Grubundaki Ogrencilerin Masal Basari Testinden Aldiklari On ve Son Test Puanlarinin

Ortalamalarina iliskin iliskili Orneklemler igin t-Testi Sonuglari

Ol¢iim N X ss sd t P
On test 29 57,75 10,98 28 5378 000"
Son test 29 79,82 18,24

*p<.05
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Tablo 9 incelendiginde deney grubundaki 6grencilerin 6n test ve son test olarak uygulanan masal basari testine
verdikleri cevaplarin ortalamalarina uygulanan t Testi sonuglarina gore; 6n testte verdikleri cevaplarin ortalamasi,
57,75; standart sapmasi, 10,98, son testte verdikleri cevaplarin ortalamasi, 79,82, standart sapmasi, 18,24 olarak
hesaplanmistir. Olcekteki maddelere verilen cevaplarin toplamina uygulanan t Testi sonucu ise -5,378 olarak
bulunmustur. Bulunan bu degere gore dlglimler arasindaki fark anlamhdir (t.¢) = -5,378, p<.05). Bu bulguya gore
sekiz haftalik deneysel islem siirecinde verilen estetik dinleme stratejileri 6gretiminin, 6grencilerin dinlediklerini

anlama becerilerini gelistirmede etkili oldugu soylenebilir.
Kontrol Grubu Ogrencilerinin Masal Basari Testi On ve Son Test Puanlarina iliskin Bulgular

Kontrol grubuna uygulanan 6n test ve son test masal basari testinden 6grencilerin aldiklari puanlar arasinda
anlamh bir farkhhk bulunup bulunmadigini tespit edebilmek igin iliskili 6rneklemler t Testi uygulanmistir.

Uygulanan bu testin sonuglari asagida tablolastirilarak sunulmustur.

Tablo 10. Kontrol Grubundaki Ogrencilerin Masal Basari Testinden Aldiklari On ve Son Test Puanlarinin

Ortalamalarina iliskin iliskili Orneklemler igin t-Testi Sonuglari

Blgiim N X ss sd t P
On test 28 58,21 7,72 27 -1,944 ,062
Son test 28 61,60 7,58

p>05

Tablo 10 incelendiginde kontrol grubundaki 6grencilerin 6n test ve son test olarak uygulanan masal basari testine
verdikleri cevaplarin ortalamalarina uygulanan t Testi sonuglarina gore; 6n testte verdikleri cevaplarin ortalamasi,
58,21; standart sapmasi, 7,72, son testte verdikleri cevaplarin ortalamasi, 61,60, standart sapmasi, 7,58 olarak
hesaplanmistir. Olcekteki maddelere verilen cevaplarin toplamina uygulanan t Testi sonucu ise -1,944 olarak
bulunmustur. Bulunan bu degere gore oOlglimler arasindaki fark (te7- -1,944, p>.05) anlamsizdir. Kontrol
grubundaki 6grencilerin basari testinden aldiklari puanlar, deney grubu 6grencilerininki gibi blylk bir artis

gostermemistir.

TARTISMA ve SONUC

Masallarla yapilan estetik dinleme stratejileri 6gretiminin 5. sinif 6grencilerinin dinlediklerini anlama becerileri
ve dinlemeye yonelik tutumlari lizerindeki etkisinin belirlenmesi amaciyla yapilan bu arastirmada, deney ve
kontrol gruplarindaki 6grencilerin 6n test olarak uygulanan dinlemeye yonelik tutum olgegine verdikleri
cevaplarin ortalamalarina uygulanan t Testi sonuglarina gore; gruplar arasinda anlamli bir fark bulunamamistir.
Bu sonuca gore, dinlemeye yonelik tutum olgegi acisindan iki grubun birbirine denk olduklari séylenebilir. Bu
sonug, deney ve kontrol grubu olarak rastgele atanan iki grubun deneysel islem 6ncesinde dinleme becerisine

yonelik tutumlarinin benzer oldugunun bir géstergesidir.
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Arastirmanin birinci denencesi “Deney ve kontrol grubu &grencilerinin tutum o6lgeginden aldiklar son test
puanlari arasinda deney grubu lehine istatistiksel olarak anlamli bir farklilik vardir.” olarak ifade edilmistir. Bu
baglamda deney ve kontrol grubundaki 6grencilerin son test olarak uygulanan dinlemeye yonelik tutum olgegine
verdikleri cevaplarin ortalamalarina uygulanan Mann Whitney U Testine gore iki grup arasinda anlamli bir farklilik
olmadigl sonucuna ulagiimistir. Buna gore, masallarla estetik dinleme stratejileri 6gretimi, deney grubundaki
ogrencilerin dinlemeye yonelik tutumlarinda anlamh bir farkhlik olusturmamistir denilebilir. Arastirmanin ikinci
sorusuna, gruplarin 6zel olarak kendi igcinde bakilacak olursa; deney grubundaki 6grencilerin 6n test ve son test
olarak uygulanan dinlemeye yonelik tutum olgegine verdikleri cevaplarin ortalamalarina uygulanan t Testi
sonuglarina gore; anlamli bir farklilik bulunamamistir. Fakat deney grubundaki 6grencilerin kendi aralarinda 6n
test ve son test puan ortalamalarina bakildiginda, 6n test puan ortalamasinin 43,72, son test puan ortalamasinin
44,34 oldugu goriilmektedir. Buna gore deney grubundaki 6grencilerin dinlemeye yonelik tutum olgeginden
aldiklari son test puan ortalamalari, 6n test puan ortalamalarindan ylksektir. Deney grubunun tutum olgegi son
test puan ortalamalarinin yiksek ¢ikmasi, masallarla estetik dinleme stratejileri 6gretiminin, deney gurubu
ogrencilerinin dinlemeye yonelik tutumlarini yiikselttiginin bir gostergesi olarak kabul edilebilir. Dagéz (2013) ‘lin
yaptigl arastirmada da c¢alisma grubundaki 6grencilere dinleme etkinlikleri uygulandiktan sonra bu grupta
bulunan 6grencilerin dinlemeye yo6nelik tutum o6lgceginden aldiklari 6n test ve son test puan ortalamalari

incelendiginde farkin son test lehine ¢iktigi goralmustdr.

Field (2003) 6gretmenler dinleme O6gretimi yaparken, 6grencilerin nasil dinlediklerini ve dinlemeye yonelik
tutumlarini g6z 6niinde bulundurmalari gerektigini ifade eder. Ona gore dinledigini anlamada zorluk yasayan
ogrencileri strekli dinleme metinlerine maruz birakmak, onlara bu basarisizhgl defalarca yasatmak demektir.
Ogrencilere yalnizca dinleme ¢alismasi yaptirmak yerine nasil dinlenecegi égretilirse hem dinlediklerini daha iyi
anlamalari saglanmis olur hem de dinlemeye ydnelik olumlu tutumlar gelistirebilmeleri i¢in onlara firsat
saglanmis olur (Field, 2003; Goh, 2000; Wilson, 2003). Arastirmada deney grubunda yuritilen masallarla estetik

dinleme stratejileri 6gretiminin, dinlediklerini daha iyi anlamalarina katki sagladig séylenebilir.

Tutum ve dinleme becerisi ile ilgili yapilan bazi arastirmalarda, deneysel islem siiresince verilen belirli bir egitim
sonrasinda, 6grencilerin dinlemeye yonelik tutumlarinin degistigi tespit edilmistir. Katranci (2012) “Ustbilis
Stratejileri Ogretiminin Dinledigini Anlama Becerisine ve Dinlemeye Yonelik Tutuma Etkisi” adl arastirmasinda
besinci sinif 6grencileriyle calismistir. Katranc’nin yaptigi bu calismanin sonuglarina gére de deneysel islem
sonrasinda Ogrencilerin dinlemeye yonelik tutumlarinda olumlu yénde deney grubu lehine anlaml fark
bulunmustur. Cigerci (2015) “ilkokul Dérdiincti Sinif Tiirkce Dersinde Dinleme Becerilerinin Gelistirilmesinde
Dijital Hikayelerin Kullanilmasi” baslikli, ilkokul dérdiinci sinif 6grencileri ile ylrittigl arastirmasinda Tiirkce
dersinde dijital hikayelere dayali yapilan dinleme etkinliklerinin, 6grencilerin dinlemeye yonelik olumlu tutum
gelistirmelerinde etkili oldugu sonucuna ulasmistir. Dedebali (2014) “Coklu Ortam Uygulamalarinin Altinci Sinif
Dinleme Becerisinin Gelisimine Etkisi” adli arastirmasinda ¢oklu ortam uygulamalarinin yapildigi deney grubunda
dinlemeye yonelik tutum puan ortalamalari arasinda deney grubu lehine anlamli bir fark tespit etmistir. Buna

gore, deney grubunda gergeklestirilen ¢oklu ortam uygulamalarinin 6grencilerin dinleme tutumlarini
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gelistirmede etkili oldugu sonucuna ulasilmistir. Karakus Taysi (2014) “Ogrenme Stiline Dayali Egitimin Ortaokul
Ogrencilerinin Dinledigini Anlama Becerisine ve Dinlemeye Y&énelik Tutumlarina Etkisi” baslikli arastirmasinda
o6grenme stillerine dayali dinleme etkinliklerinin uygulandigi deney grubu ile mevcut Tiirkge 6gretim programina
gore dinleme calismalari yapilan kontrol grubunun dinlemeye yonelik tutumlari arasinda deney grubu lehine

anlamli bir farklilik oldugunu tespit etmistir.

Deney ve kontrol grubu 6grencilerinin masal basari testinden aldiklari 6n test puanlari arasinda anlamli bir
farkhlk olup olmadigini tespit etmek amaciyla bagimsiz 6rneklemler igin t Testi uygulanmistir. Buna gore; deney
ve kontrol gruplari arasinda anlamh bir farklilk bulunamamistir. Baska bir ifadeyle deneysel islem 6ncesinde
uygulanan masal basari testine gbre deney ve kontrol grubunun birbiriyle benzerlik gosterdigi sonucuna
ulasilmistir.  Bu durumda deney ve kontrol gruplarinin deneysel islem 6ncesinde birbirine denk oldugu
soylenebilir. Bu sonug arastirmanin givenirligi agisindan 6nem teskil etmektedir. Arastirma 6ncesinde gruplarin
denkligi saglandiginda, deneysel islem siireci ve siire¢ sonunda yapilan 6lglimler anlam kazanacaktir. Akyildiz
(2006) On test son test deney kontrol gruplu modelde, deney ve kontrol gruplarinin ve 6n test puanlarinin
olabildigince benzer, birbirine yakin olmasina dikkat edilmesi gerektigini belirtir. Uygulama 6ncesinde deney ve

kontrol gruplarinin birbirine benzer olmasi arastirmanin givenirligi agisindan dnemlidir.

Arastirmanin ikinci denencesinde, “Deney ve kontrol grubu 6grencilerinin masal basari testinden aldiklari son
test puanlari arasinda deney grubu lehine istatistiksel olarak anlamh bir farklhilik olup olmadigi sinanmistir. Bu
amagla bagimsiz 6rneklemler igin t Testi uygulanmistir. Buna gore; deney ve kontrol gruplarindaki 6grencilerin
masal basari testinden aldiklari puanlar arasinda deney grubu lehine anlamli bir fark oldugu sonucuna ulasiimigtir.
Bu bulgulara gére arastirmanin ikinci denencesi dogrulanmistir. Buna gore estetik dinleme stratejileri 6gretiminin
ogrencilerin dinlediklerini anlama becerilerini gelistirmede etkili oldugu gorilmektedir. Alanyazin da uygun
yontem, teknik ve stratejiler kullanilarak yapilan bir dinleme egitimi ile dinleme becerisinin gelistirilebilecegi,
dinledigini anlama dizeyinin ylkseltilebilecegi gorislerini destekler niteliktedir. Bu baglamda alanyazinda
dinlemenin gelistirilebilir bir beceri oldugu ve stratejiler ya da etkinliklerle yapilan dinleme egitiminin farkli sinif
seviyelerindeki 6grencilerin dinledigini anlama becerilerini gelistirdigine yonelik arastirmalar bulunmaktadir
(Dogan, 2007; Dogan,2017 Erdem, 2012; Fidan, 2012; Kaplan, 2004; Katranci, 2012; Melanlioglu, 2011; Ulper,
2009; Yildiz, 2015).

Melanlioglu (2011), yaptigi calismasinda Ustbilis stratejileri 6gretiminin 7. sinif 6grencilerinin dinleme
becerilerinin gelisimini olumlu anlamda etkiledigi sonucuna ulasmistir. Katranci (2012), ¢alismasinda Ustbilis
stratejileri 6gretiminin 5. sinif 6grencilerinin dinlediklerini anlama diizeylerine olumlu etki ettigini tespit etmistir.
Aksu (2013), calismasinda, bitinlestirici dinleme modeline uygun etkinliklerle yapilan dinleme egitiminin, 5. sinif
ogrencilerinin dinleme becerilerini olumlu yonde etkiledigini tespit etmistir. Dogan’in (2007) arastirmasinda
ilkogretim yedinci sinif 6grencilerinin dinleme becerilerini gelistirmeye yonelik olarak deney grubuna verilen
etkinlik temelli egitimin bu gruptaki 6grencilerin dinleme becerilerini, kontrol grubunda yer alan 6grencilerin

dinleme becerilerinden daha fazla gelistirdigini; bu sonucun istatistiki olarak da anlamli oldugunu belirtmistir.
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Yildiz’in (2015) 5. sinif 6grencileriyle gergeklestirdigi arastirmasinda da dinledigini anlamaya yonelik olusturulan
dinleme stratejileri ve bu stratejilere yonelik tasarlanan etkinliklerin dinledigini anlamayi anlamh bir sekilde
gelistirdigi gorilmistir. Ulper (2009), 6. sinif 6grencileriyle yaptigi calismasinda strateji temelli egitim alan
grubun diger gruplara gére daha basarili oldugu sonucuna ulasmistir. Dogan (2017), dinleme egitiminde strateji
kullaniminin 7. sinif 6grencilerinin strateji kullanma diizeyi ve dinleme becerilerine etkisini arastirmayi amaglayan
calismasinda genel olarak strateji temelli etkinliklerle islenen dersin, 7. sinif 6grencilerinin strateji kullanma
diizeylerini ve elestirel, ayirt edici ve kapsamli dinleme becerilerini gelistirdigi sonucuna ulasmistir. Arono (2015)
Endonezya Dili ve Edebiyat Egitimi 6grencileriyle yaptigi ¢alismasinin sonucunda elestirel dinleme stratejileri

kullanilarak yapilan egitimin 6grencilerin elestirel dinleme becerilerini gelistirdigini tespit etmistir.

Ogrenci dinleme siirecinde, herhangi bir yontem, teknik ve stratejiyle ¢alismasi icin yoénlendirilmediginde,
pasiflesir ve zamanla siiregten kopar. Bu durum anlamayi da olumsuz yénde etkiler. Deney grubunda yiritilen
uygulamalarla, 6grencilerin dinleme sirecinde aktif olmalari yani dinleme 6ncesinde, dinleme esnasinda ve
dinleme sonrasinda birtakim calismalar yapmalari saglanarak etkili bir dinleme gergeklestirmeleri saglanmistir.
Estetik dinleme stratejileri 6gretimi kapsaminda, 6grencilere masal okunmadan 6nce tahmin etmeleri, dinleme
esnasinda masali belirli bir yere kadar dinletip geriye kalan kismi tahmin etmeleri, begendikleri tekerlemeleri,
atasozlerini, deyimleri vb. not etmeleri, masaldaki kahramanlar ve olaylarla, gercek yasamdaki kisiler ve olaylar
arasinda iliski kurmalari, masal dinledikten sonra 6zetlemeleri ve resmini ¢cizmeleri, 6grencilerin dinleme sireci
boyunca aktif olmalarini, dikkatlerini dinledikleri seye yogunlastirmalarini saglayarak basarili bir dinleme siireci
gerceklestirmelerine katkida bulunmustur. Estetik dinleme stratejileri kullanilarak, masalin dinlenmesi,
ogrencilerin dinleme sirecine iliskin temel unsurlari fark etmelerine katkida bulunur. Bu durum 6grencilerin
dinleme siirecinde bilingli bir sekilde hareket etmelerini saglayarak siirecten kopup pasif duruma dismelerini

engeller.

Masal basari testi puanlarina, 6zel olarak gruplarin kendi icinde bakilacak olursa; deney grubundaki 6grencilerin
On test ve son test olarak uygulanan masal basari testine verdikleri cevaplarin ortalamalarina uygulanan t testi
sonuglarina gore; 6n test ve son test dlglimleri arasinda anlamh bir fark oldugu sonucuna ulasiimistir. Bu sonuca
gore deney grubunda gergeklestirilen estetik dinleme stratejileri 6gretiminin, 6grencilerin dinlediklerini anlama
becerilerini gelistirmede etkili oldugu sdylenebilir. Kontrol grubundaki 6grencilerin ise 6n test ve son test olarak
uygulanan masal basari testine verdikleri cevaplarin ortalamalarina uygulanan t testi sonuglari, iki 6lgim arasinda
anlamsiz bir farklilik oldugunu gostermektedir. Buna gore, kontrol grubundaki 6grencilerin basari testinden
aldiklari puanlarin, deney grubu 6grencilerininki gibi blylk bir artis gdstermedigi sonucu ortaya ¢cikmistir. Kontrol
grubu ol¢iimlerinde gikan bu sonug¢ da masallarla estetik dinleme stratejileri 6gretiminin, 5. sinif 6grencilerinin

dinleme becerilerini gelistirdigini desteklemektedir.

ONERILER

1- Turkce 6gretmenleri, sinif ve ana sinifi 6gretmenleri estetik dinleme stratejilerini ders icerisinde etkin

bir bicimde kullanmaldirlar.
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2- Ogretmenler sadece sinif icinde degil sinif disi etkinliklerde de ailelerin de destegini alarak dgrencileri
estetik dinleme/izleme yapabilecekleri masal dinletisi, siir dinletisi, sinema, tiyatro, konser gibi etkinliklere
yonlendirmelidirler.

3- Estetik dinleme stratejilerinin mustakil olarak her biriyle ilgili farkli gahismalar yapilabilir.

4- Estetik dinleme stratejileri diger edebi tiirlerle (hikaye, fikra, siir, sarki, tirkd) ve gorsel sanatlarla (film,
tiyatro, mizikal vb.) birlikte cahsilabilir.

5- Bu arastirma 5. sinif 6grencileriyle sinirli tutulmustur. Benzer arastirmalar farkh sinif dizeylerinde de
yapilabilir ve bu arastirmanin sonuglari ile kiyaslanabilir.

6- Bu konuda dinleme becerisinin gelisim sireciyle ilgili olarak okul 6ncesinden baslanarak boylamsal bir

arastirma deseniyle g¢alisilabilir.

ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.”

Yazar(lar) Katki Orani: Bu arastirmada birinci yazar % 60 ikinci yazar %40 oraninda katkida bulunmustur. Bu
arastirmada cikar catismasi teskil edebilecek herhangi bir durumun bulunmadig yazarlar tarafindan beyan

edilmektedir.
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