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ABSTRACT

This study aims to determine the problems experienced in the teaching practice course in
teaching programs and suggestions for the solution to these problems. This study, in which the
qualitative research approach was used, was designed in the phenomenology pattern. The
participants consisted of 10 faculty members and 10 teachers. In the study, data were collected
from the participants through interviews conducted online through semi-structured interview
forms. The data were analyzed using both content analysis and descriptive analysis techniques.
The results of the research pointed out that the practice teachers and faculty members had
problems in terms of gaining professional skills, communication between the faculty and the
school, and evaluation, and they offered solutions for these problems. The research results
revealed that the practice teachers and faculty members had problems about the curriculum, the
negative personal characteristics of the pre-service teacher, the lack of classroom management,
the low number of practical courses, the lack of professional knowledge of the pre-service
teacher, the incompatibility of the curriculum, the systemic problems, the communication
problems between the stakeholders, the lack of measurement tool, the lack of objective
behavior, the lack of evaluation according to teaching fields, lack of feedback, lack of classroom
management experience, the conflict between faculty and school program, the high number of
students per practice faculty member and teacher, failure to coordinate the evaluation, limited
activities in the plans, and the high number of students per instructor.

Keywords: Teaching practice course, faculty members, teachers, phenomenology.
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INTRODUCTION

The teacher training process is seen as a rich and complex field, and for this reason, researchers have been
trying to explore the dimensions, actors, and dynamics of the teacher training process for many years (Caires,
Almeida & Vieira, 2012). The lack of importance given to teacher training and the inability to carry out the
teacher training process at the desired quality lead to the entry of unqualified teachers into the system as
human resources input, which negatively affects the education system as a whole (Aslan & Saglam, 2018). In
the context of teacher training, the quality of the teachers' pre-service experiences is seen as one of the factors
that determine the starting standards of the profession and constitutes a basis for the service quality of the
profession. From this point of view, many studies have been conducted on the study of the functioning and
quality of the teaching practice course, and this subject attracts an increasing interest (Arslan & Saglam, 2018;

Bastirk, 2009; Batmaz & Ergen, 2020; Gérgen, Cokgaliskan & Korkut, 2013; Katranci, 2008).

The Ministry of National Education (MoNE) and the Council of Higher Education (CoHE) determine the legal
regulations for the teaching practice course. According to MoNE, practice courses include the course or courses
in which practice activities are discussed and evaluated, aiming to provide practice students with teaching skills
in the classroom together with management and extracurricular activities in the field of teaching in which they
are educated and enable them to teach a certain lesson or lessons in a planned way (MoNE, 1998). According
to CoHE (2018), practice courses are the process in which the skills of making observations about field-specific
teaching methods and techniques, making individual and group micro-teaching practices using field-specific
special teaching methods and techniques, developing field-specific activities and materials, preparing
instructional environments, managing the classroom, carrying out measurement, evaluation, and reflection are
gained. Teaching Practice Course, which is a prominent practice among vocational education practices, is a
course in which practices and activities for the teaching profession take place, students gain skills and
experience about the profession before service, and form opinions and convictions (Karadlz, Eser, Sahin &
ilbay, 2009). Teaching practice is a practice course where pre-service teachers go to school, take the
responsibility of a teacher, and feel like a teacher. In addition, the teaching practice course enables pre-service
teachers to gain experience by making observations and practices about their future profession (Altintas &
Gorgen, 2014). Pre-service teachers have the highest expectations from teachers, students, administrators, and
advisors in this course (Celikkaya, 2011). The practice courses aim to enable pre-service teachers to better
prepare for the teaching profession and to gain the competence to use the knowledge, skills, attitudes, and
behaviors related to the general culture, special field education, and teaching profession they have gained
during their education, in a real education-teaching environment, under the coordination of the faculty and
school (MoNE, 1998). Although pre-service teachers often experience anxiety and fears about this course
before taking the course, these concerns disappear after taking the course, and their professional development
increases (Tepeli & Caner, 2014). Although the purpose and functioning of the practice courses, the responsible
institutions, and coordinators, the duties and responsibilities of these institutions and coordinators are

determined in the MoNE and YOK definitions, some problems are encountered in the functioning of the
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practice courses. For example, although pre-service teachers and practice teachers know the basic definitions
in practice, they do not have enough information about their duties, authorities, and responsibilities during
practice courses. This negatively affects the quality of the course due to the uncertainty about who should do

what (Cetin & Bulut, 2002).

There are various studies examining the teaching practice course in the literature according to the opinions of
pre-service teachers (Arslan & Saglam, 2018; Bektas & Ayvaz, 2012; Bastiirk, 2009; Cicek & ince, 2005;
Degirmencgay & Kasap, 2013; Kilig, 2004; Paker, 2008), according to the opinions of faculty members (Ayvaci,
Ozbek & Biilbiil, 2019; Batmaz & Ergen, 2020; Unlidnen & Boylu, 2007), and according to the opinions of
advisor practice faculty members (Cetin & Bulut, 2002; Cetinkaya & Kilig, 2017; Cevik & Alat, 2012; Gorgen,
Cokcaliskan & Korkut, 2013; Katranci, 2008). In these studies, pre-service teachers generally stated that the
total duration of the teaching practice was insufficient, that there were differences in their lecture times as a
result of the arbitrary approaches of the practice teachers, that the practice schools do not have the
appropriate conditions, that there is a lack of communication between the candidate teachers and the practice
teachers, that the stakeholders, in general, do not have the necessary competencies, and that they have
problems in planning and presenting the lesson well (Arslan & Saglam, 2018; Bastirk, 2009; Bektas & Ayvaz,
2012; Paker, 2008). According to Demir & Camli (2011), the negative behaviors that pre-service teachers
encounter in practice schools were found to be indifference, coldness, not sharing responsibility, being ignored,
not being seen as an authority, lack of communication, lack of respect for students, distance, lack of empathy,
lack of support, not being accepted by teachers, not getting help. Despite this, pre-service teachers have high
expectations for help and understanding from teachers, administrators, students, and advisors in practice
courses (Celikkaya, 2011). In addition to the problems they experience, pre-service teachers stated that the
teaching practice course had a positive impact on pre-service teachers (Kilig, 2004), their expectation from this
course was to gain teaching experience and that these expectations were met at the end of the course, that
they provided a satisfactory development in the subjects of classroom discipline and control, classroom
management, content knowledge related to teaching at the end of the course and education, and that some of
their characteristics improved and their communication skills increased (Cicek & ince, 2005). In addition, pre-
service teachers stated that school experience and teaching practice courses are an important component of
the training program and that these courses are necessary for pre-service teachers (Degirmengay & Kasap,

2013).

Faculty members, regarding the teaching practice course, state that the course will make positive contributions
to the pre-service teachers in terms of establishing the theory-practice relationship, strengthening their in-
school communication, recognizing the school and classroom environment, their professional attitudes and
self-evaluation (Batmaz & Ergen, 2020). Faculty members have positive thoughts about the teaching practice
course, as well as some negative thoughts and criticisms. Criticisms on this subject point to the failure to
conduct the lesson in accordance with its purpose, the timing of the course, the high number of students per

faculty member and practice teacher, and the coordination problems between the faculty and the practice
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school (Unliidnen & Boylu, 2007). In addition to this, they point to problems such as the duration of the lesson,
technology education, activities, reluctance, dressing, perception of the lesson as an easy lesson and the lack of
knowledge of the practice teachers about the lesson, misidentification of the pre-service teachers, leaving the
class completely to the pre-service teacher, communication problems with the pre-service teacher and lack of

guidance to the pre-service teacher (Batmaz & Ergen, 2020).

Regarding the problems experienced in the teaching practice courses, the practice teachers stated that they
felt supervised, that the groups were crowded, and thus, there were problems in completing the annual plans
on time in the classrooms (Cetin & Bulut, 2002). In addition, regarding the curriculum, practice teachers draw
attention to the fact that there may be problems in terms of course hours, technology education, place of the
course in the program, reluctance towards pre-service teachers, inability to plan appropriate lessons for
students, dress code, perception of the easy lesson, approach towards students, the lack of communication
with faculty members, not visiting the school, not listening to the lecture, not informing about the lecture, and
not following the student (Batmaz & Ergen, 2020). Practice teachers also have positive opinions about teaching
practice courses. They find this course generally functional. Practice teachers think that the course in question
contributes to pre-service teachers in terms of content knowledge, subject area, planning of the teaching
process, and classroom management (Gorgen, CokCaliskan & Korkut, 2013). On the other hand, regarding the
teaching practice course, the practice teachers state that this course will make positive contributions to the
pre-service teachers in terms of establishing the theory-practice relationship, strengthening their in-school
communication, recognizing the school and classroom environment, their professional attitudes and

recognizing the paperwork at school (Batmaz & Ergen, 2020).

Various studies in the literature deal with the teaching practice course in terms of the field of teaching.
Specifically, in the field of teaching, primary school mathematics teacher candidates pointed out that they
could not find enough opportunities for practice in the context of the problems they experienced, they could
not get feedback about the practices, and they could not associate the basic mathematics lessons they learned
with school mathematics. On the other hand, in terms of positive thoughts, they stated that they benefited
greatly from the teaching profession courses they took during practice, that they felt like the teacher of the
class, and that they had the opportunity to get to know the school/classroom environment and students more
closely (Eraslan, 2009). While the primary school teacher candidates stated that they felt like real teachers in
this process, they also pointed to classroom management and lesson planning as the problems experienced
(Altintas & Gorgen, 2014). On the other hand, primary school teacher candidates state that they do not include
the information in the method-technique, tools-equipment, and measurement-evaluation parts of the activities
they prepare, they do not have sufficient knowledge and equipment in practice, and they do not show
important behaviors towards the basic elements of the learning-teaching process while applying the activity.
(Girgin & Sahin, 2019). They also emphasized that less practice in the teaching practice course, the inadequacy
of themselves and their practice teachers in terms of teaching strategy-method-technique, assessment, and

classroom management skills, and the lack of communication between the school administrator, the practice

100



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

teacher and the practice faculty member who took part in the teaching practice course are the most common
problems (Tasdere, 2014). In addition, pre-service classroom teachers point out that faculty members do not
fully fulfill their duties (Yilmaz, 2011). In the literature, in addition to primary school mathematics teaching and
classroom teaching students, there are studies on the field of geography teaching (Cepni & Aydin, 2015; Cepni,
Aydin & Sahin, 2015), preschool teaching (Karaca & Aral, 2011), German teaching (Cetintas & Geng, 2005), the
teaching of the mentally handicapped (Ergenekon, Ozen & Batu, 2008; Oksiiz & Coskun, 2012), computer and
instructional technology teaching (Arikan, 2009; Aydin & Akgiin, 2014), social studies teaching (Akpinar, Colak
& Yigit, 2012; Celikkaya, 2011), science teaching (Saka, 2019; Selvi, Dogru, Gengosman & Saka, 2017) and
pedagogical formation (Kiling, Kilcan & Cepni, 2018; Tepeli & Caner, 2014) in the field of teaching. These studies

generally focus on revealing the current situation of the course and the opinions on its improvement.

When the above studies are examined, some problems arising from the pre-service teacher, faculty
management, faculty member, school administration, and teacher have been experienced from the past to the
present in the process of the practice courses. These problems can sometimes be caused by a lack of
communication and sometimes not giving enough importance to practice courses. As of the 2019-2020
academic year, the teaching undergraduate programs are left to the responsibility of the faculties by the
Council of Higher Education, and the credits, course hours, process, operation, and management of the
practice courses are determined by the faculties. As mentioned above, many studies have been conducted on
teaching practice course from the past to the present, and these studies have tried to reveal the problems and
positive aspects of the course in question. It is expected that there will be some changes in the opinions of the
stakeholders in terms of problems, perceptions, expectations, or positive aspects since the rules of operation of
this course were left to the responsibility of the faculties with the decision of CoHE. In this process, it will be
important to determine the problems experienced in the practice courses from the point of view of the faculty
and the school and to offer solutions to these problem areas. In this context, this research aims to determine
the problems experienced in the teaching practice course in the teaching programs of the faculties of
educational sciences and the offers for the solution to these problems. For this purpose, the problems and
solutions offered are investigated regarding the teaching practice course in terms of the dimensions of the
candidate's gaining professional skills, communication in faculty-school cooperation, and evaluation of the pre-

service teacher. The sub-problems determined in this direction are:

1. What are the problems experienced by teachers regarding the functioning of the teaching practice
course and what is the solution offered for these problems?
2. What are the problems experienced by faculty members regarding the functioning of the teaching

practice course and what is the solution offered for these problems?
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METHOD

In this part of the study, information about the research model, study group, data collection technique, data

analysis, and validity and reliability will be respectively presented.

Research Model

The model of this research is the phenomenology model, one of the qualitative research approaches. Creswell
(2009) states that qualitative research requires a different academic research approach than quantitative
research. Qualitative research includes different philosophical approaches, inquiry strategies, and in-depth data
collection, analysis, and interpretation methods. The phenomenology model focuses on phenomena that we
are aware of but do not have an in-depth and detailed understanding of, such as events, situations,
experiences, perceptions, concepts, and tendencies (Yildirrm & Simsek, 2006). In the phenomenological model,
the basic structure and meaning of perceptions and experiences are examined (Merriam, 2013). In this
research, the phenomenology model was preferred as it aimed to reveal the perceptions and experiences of

both faculty members and teachers regarding the teaching practice course.

Study Group

In this study, the criterion sampling method were used to determine the study group. In criterion sampling, the
sample must have predetermined features and qualities within the framework of the problem situation of the
study (Blyukoézturk, Cakmak, Akgiin, Karadeniz, & Demirel, 2017). Accordingly, the criteria were determined
first. The criteria determined in the study are that the participants have conducted a teaching practice course
for at least three semesters and that faculty members are working in the department of educational sciences.
Then, the participants who met these criteria were selected in an easily accessible way in terms of speed and
practicality (Yildinm & Simsek, 2018). In this direction, the study group consists of 10 faculty members and 10

teachers. Demographic information about the study group is presented in Table 1.

Table 1. Demographic Information of the Study Group

Study Group Demographic Information

Male

Gender
Female

Faculty members
v Assistant Professor Doctor

Title -
Associate Professor Doctor
Male
Gender
Female
Teachers
Classroom teacher
Branch

PIOWIN(N[W|IN|0O|=n

Branch teacher

When the demographic information of the study group is examined, 8 of the 10 faculty members are male and
2 are female. 6 of the Faculty members have been conducting the teaching practice course for 7 semesters, 3

of them for 4 semesters, and 1 faculty member for 3 semesters. Of the Faculty members, 7 are Associate
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Professors and 3 are Dr. Faculty Members. When the demographic information of the teachers in the study
group is examined, 7 teachers are male and 3 teachers are female. Most of the teachers (8 teachers) have been
conducting a teaching practice course for at least 5 semesters. 2 teachers have been teaching this course for at

least 2 semesters. 6 of the teachers are class teachers and 4 of them are branch teachers.

Data Collection Technique

In this research, the interview technique was used to understand the perceptions and experiences of faculty
members and teachers about the teaching practice course. Therefore, a semi-structured interview form was
developed by the researchers. The interview form was developed in three stages. First of all, a literature review
on teaching practice was made and a question pool was created. As a result of the scanning carried out by all
three researchers, a pool of 8 questions was prepared. Second, this pool of questions was submitted for expert
review. In this context, expert opinion was obtained from a Turkish language expert, an assessment and
evaluation expert, and an educational sciences faculty member. The Turkish language expert evaluated the
questions in terms of language, expression, and intelligibility. The measurement and evaluation specialist
examined the compliance of the questions with the measurement rules. The educational sciences expert
evaluated the relationship and quality of the questions with the teaching practice course. As a result of the
opinions and evaluations of each expert, the interview questions were finalized. In the third stage, a pilot study
was conducted with a faculty member and a teacher. Through this pilot study, the comprehensibility of the
interview questions and their suitability for the research topic was tested. In the pilot study, both participants
provided feedback on the questions. For example, the teacher participant reported that he did not fully
understand a question with reasons. Thus, the interview form was developed by the researchers at the end of a

three-stage process.

The interview form consists of two parts. The first part consists of demographic questions and the second part
consists of 4 interview questions. An example interview question in the interview form is as follows: “Can you
explain the problems experienced when you consider the Teaching Practice Course process in terms of gaining
professional skills for the pre-service teacher? What are your solution offers in the context of these problems?”.
The research data were collected in the form of online interviews with the participants on the scheduled dates.
An online and/or telephone interview was conducted with the teachers and faculty members who voluntarily
participated in the research. In this meeting, the participants were briefed about the purpose and content of
the research and the online interview. Afterward, an appointment was made with the participants for the
interview and interviews were held online on the relevant dates. The interviews lasted approximately 30

minutes, and were recorded and stored on the computer.

In this article, the journal writing rules, publication, principles, research and publication ethics, and journal

ethical rules were followed. The authors are responsible for any violations that may arise regarding the article.
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Ethics committee approval of the article was obtained by Gazi University Ethics Committee with its decision no.

12 dated 21 June 2022.

Data Analysis

Both content analysis and descriptive analysis techniques were used to analyze the research data. The codes,
categories, and themes determined according to the opinions of Faculty members and teachers were tried to
be determined by content analysis (Yildirrm & Simsek, 2018). In this direction, content analysis was carried out
in three stages. First, the answers given by the participants to the interview questions were grouped separately
for each question. Secondly, the researchers read the participants' opinions in detail and created codes. Finally,

the researchers compared the codes they created and placed them in predetermined themes and categories.

Validity and Reliability

In qualitative research, it is considered important that data, data analysis, and results be credible and reliable in
terms of internal and external validity. In qualitative research, reliability is associated with the accuracy of
observation (Blyukoztirk et al., 2017). In qualitative research, the statements made by the participants during
the interviews may be distorted due to reasons such as anger, prejudices, and politics. To prevent situations
that may adversely affect reliability, Fraenkel and Wallen (2009) suggest methods such as using various tools in
data collection, using questions and answers in writing, confirming the meanings to be derived from the
interviews by someone else, recording the interviews in various ways, keeping the interviews along with the
participants, and confirming the data by the participants. In line with these suggestions, the duration of the
interview was tried to be kept as long as possible to make the participants feel comfortable. Before starting the
interview, the participants chatted for a while on subjects other than the research topic. The interviews were
recorded in audio and writing, and it was stated to the participants that the recordings would only be used by

the researcher within the scope of the research.

The information and explanations obtained in qualitative research can be affected by the judgments of the
researcher. This situation affects the internal validity of the research (Fraenkel & Wallen, 2009). External
validity, on the other hand, seems to be more related to generalizability. It is stated that the generalizability of
qualitative research is lower than that of quantitative research since it does not represent a large sample and
the chosen method is specific to the study. Regarding external validity, the concepts of comparability and
convertibility are considered important. At this point, it is recommended to define the data obtained, the
categories created, and the analyses well (Blyukoztlrk et al., 2017). To ensure internal validity in this study,
each interview was conducted online by the researchers and detailed notes were taken about the interviews.
To ensure external validity, the data was divided into codes, categories, and themes, and it was tried to be

presented clearly and understandably.
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FINDINGS

Within the scope of the first sub-problem of the research, the problems and solutions offered by the teachers
in terms of gaining professional skills, communication between faculty and school, and evaluation regarding

the functioning of the teaching practice course, are presented in Table 2.

Table 2. Opinions of Teachers on the Teaching Practice Course

Theme Category Code

Curriculum
Negative personal characteristics of the pre-service teacher
Lack of classroom management

Problems - .
Insufficient number of practice courses
Gaining The lack of professional knowledge of the pre-service teacher
Professional Skills Curriculum incompatibility

The number of practice courses should be increased
Practical and field-oriented courses should be given
2 and 3" grade should have a practice course
Curriculum should be coordinated.

Solution offers

Systemic problem

Lack of communication between pre-service teacher and student
Lack of communication between teacher and faculty member
Lack of communication between teacher and pre-service teacher

Problems
Faculty-School

Communication
Meetings should be held frequently

The school principal should be authorized in the process.
Effective orientation should be done

Solution offers

Lack of measurement tool
Systemic problems
Failure to act objectively

Problems . . .
Lack of appropriate evaluation for teaching fields
A Miscommunication between teacher and faculty member
Evaluation
Lack of feedback
MEBBIS detailed evaluation list should be created
Solution offers The notes should be able to be updated systematically

Effective orientation should be done
Meetings should be held frequently

In Table 2, the perceived problems and solutions offered by teachers regarding the dimensions of gaining
professional skills, communication between faculty and school, and evaluation regarding teaching practice are
presented. Teachers stated that they have problems such as curriculum, professional skill acquisition, negative
personal characteristics of the pre-service teacher, lack of classroom management, low number of practice
courses, lack of professional knowledge of the pre-service teacher, and incompatibility of course and program.
In this context, it was stated that the curriculum should be developed for teachers to gain professional
knowledge and skills. In addition, it was emphasized that some pre-service teachers have personality
characteristics that are not suitable for the teaching profession and this causes problems in communication
with students. In addition, some teachers stated that they had difficulties in arranging common hours in
practice due to the incompatibility of the curriculum in their school and the curriculum of the students in the
faculty. A participant's opinion on this issue is as follows: “As far as | understand, there are problems in
arranging common hours in practice due to the inconsistency of our curriculum with the curriculum of the

faculty. ... As much as possible, a joint planning can be made in cooperation with the Ministry of National
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Education and the university (T8)” Teachers offered solutions to these problems, such as the number of
practical courses should be increased, practical and field-oriented courses should be given, there should be

practice courses in the 2" and 3™ grades, and the curriculum should be coordinated.

In the teaching practice course, teachers stated that there are systemic problems related to the communication
between faculty and school, lack of communication between pre-service teacher and student, lack of
communication between teacher and faculty member, and lack of communication between teacher and pre-
service teacher. In terms of the systemic problem, one participant expressed the opinion as: “The lack of
authority to see statistical details in the MEBBIS institution operations module prevents the institution from
following the process. ... In the MEBBIS system, this authority should be given to the school principal or
institution (T1)”. In addition, the participants mostly highlighted the communication problems between faculty
members, teachers and pre-service teachers as the main stakeholders of the teaching practice course. Among
these communication problems, they emphasized problems such as lack of trust, lack of empathy, and
inappropriate communication language. They stated that communication problems also lead to other
problems. A participant shared the following opinion on this subject: “Due to the age and experience of the pre-
service teacher, especially in the eyes of younger students, it seems like an older brother or sister. Students also
try to establish sincere relationships with them. However, some of the pre-service teachers may have harsh
attitudes towards students and communicate poorly due to this situation. In such a situation, when we want to
guide the pre-service teacher, the pre-service teacher may misunderstand. ... Before coming to school in the
faculty, they should be ready for various behaviors that may occur by the students, and the professors in the
faculty should prepare the pre-service teacher for such situations (T7)”. The solution offered by the participants
to these problems is that frequent meetings should be held, the school principal should be authorized in the

process and effective orientation should be done.

Teachers stated that there are problems such as lack of measurement tool, systemic problems, lack of objective
behavior, lack of evaluation in accordance with teaching fields, lack of communication between teacher and
faculty member and lack of feedback regarding the evaluation dimension. In this context, it was stated that the
measurement and evaluation tool used in the evaluation of pre-service teachers should be developed. In
addition, it was emphasized that objective assessment and evaluation approaches were not used in the
evaluation of the candidates and that there was no evaluation approach specific to teaching fields. In addition
to these, it was stated that there are some systemic problems and communication problems between the
teacher and the faculty member. One participant stated that faculty members did not give adequate feedback
to students, so they had communication problems: “The teacher in the faculty entrusts the pre-service
teachers to us, using his/her busy schedule as an excuse, and does not fulfill his/her duties. Since the faculty
member does not feel responsible for the development of the pre-service teacher, there are difficulties in
communication between them. ... Faculty members should know that it is a part of the teaching practice course

and that they must carry out this process in collaboration with the teacher (T5)”. Regarding the solution to
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these problems, the participants made suggestions such as creating a detailed evaluation list of MEBBIS,

updating the notes systematically, making effective orientation, and holding frequent meetings.

Within the scope of the second sub-problem of the research, the problems and solutions offered by faculty
members in terms of gaining professional skills communication between faculty and school, and evaluation

regarding the functioning of the teaching practice course, are presented in Table 3.

Table 3. Opinions of Faculty Members on the Teaching Practice Course

Theme Category Code

Insufficient number of practice courses

Incompatibility between the course and the program
Lack of classroom management experience
Miscommunication between teacher and faculty member

Problems
Gaining

Professional Skills - -
The number of practice courses should be increased

Solution offers School and faculty programs should be prepared in coordination
Faculty member should have direct access to the teacher

Conflict between Faculty and School program
Problems Lack of communication with the practice teacher
6 students per practice teacher

Faculty-School

. Practice program should be arranged earlier
Communication

School principal should ensure communication coordination
A maximum of 2 pre-service teachers should be given to the practice
teacher.

Solution offers

Not having enough measurement tools
Failure to coordinate evaluation
Problems Systemic problems
Limited activities included in their plans
High number of students per faculty member

Evaluation MEBBIS detailed evaluation list should be created

MEBBIS should be arranged according to suggestions and demands.

The candidate should be given the initiative in the event.

Candidate's evaluation grade rates should be regulated

The number of pre-service teachers per faculty member should be
reduced

Solution offers

In Table 3, the perceived problems and solutions offered by the faculty members regarding the dimensions of
gaining professional skills, communication between faculty and school, and evaluation regarding teaching

practice are presented.

Faculty members stated that they have problems related to the aspect of gaining professional skills, such as the
small number of practical courses, the incompatibility of the course program, the lack of classroom
management experience, and the lack of communication between the teacher and the faculty member. The
solution offered for these problems is that the number of practice courses should be increased, school and
faculty programs should be prepared in coordination, and the faculty member should be able to reach the

teacher directly. Some of the participants' opinions on these problems and solution offers are as follows:

FM7: Pre-service teachers should design new-generation activities instead of classical course

materials and activities while lecturing. They should not limit themselves to activities that are
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restricted by the school or curriculum ... Pre-service teachers must prepare a plan for the lesson
they will teach and submit it for the approval of the practice teacher-faculty member. It is
necessary to work in a coordinated way to improve the competencies of the pre-service teacher
regarding the tools to be used in the lesson.

FMG6: Classroom teachers not only notice that the first weeks of the internship period are a time of
adaptation for intern students, but they also demand from the students that professional skills be
presented immediately and with high expectations. ... Practice teachers can contribute to intern
students’ development by sharing their experiences and suggestions more frequently with the

interns, especially in the first weeks, considering that the students are in a "learning process".

Faculty members stated that they have problems such as the conflict of the faculty-school program regarding
the communication between faculty and school, lack of communication with the practice teacher, and 6
students per practice teacher. Faculty members, similar to teachers, stated that the incompatibility of faculty
and school programs was a problem. They also emphasized that there are communication problems between
faculty members and teachers. On the other hand, he stated that giving the responsibility of 6 students to the
practice teacher caused problems in dealing with them, allocating time for them, and classroom management.
The solution offered for these problems is that the practice program should be organized earlier, the school
principal should provide communication coordination and a maximum of 2 pre-service teachers should be
given to the practice teacher. Some of the participants' views on these problems and solution offers are as

follows:

FM10: When there is a situation with the practice student, the academician cannot reach the
classroom teacher directly. First of all, contact is made with the school administration and time is
lost in cases such as illness and getting a report. ... Practice teachers and academicians should
share their contact information, and both parties should be able to reach each other in special
situations.

FMA4: There are obvious differences in the scores given to practice students due to the lack of
adequate communication between academics and practice teachers. ... In-service training should
be given to academicians, practice teachers, and provincial national education personnel to be

more in touch.

Faculty members stated that there are problems such as the lack of adequate measurement tools, the inability
to coordinate the evaluation, the systematic problems, the limited activities in their plans, and the excess
number of students per faculty member regarding the evaluation dimension. Regarding the solution to these
problems, they suggested that a detailed evaluation list of MEBBIS should be created, MEBBIS should be
organized according to suggestions and requests, the initiative should be provided to the candidate in terms of

effectiveness, the candidate's evaluation grade rates should be regulated, and the number of pre-service
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teachers per faculty member should be reduced. Some of the participants' opinions on these problems and

solution offers are as follows:

FMA4: Pre-service teachers have deficiencies in creating a suitable teaching environment in
teaching practice. In this regard, the equipment of the schools and the teachers' perspectives
reduce the motivation and creativity of the pre-service teacher. ... In determining the appropriate
teaching environment and course strategy, the pre-service teachers should be provided with the
necessary support by the advisor teaching and the pre-service teacher should be able to take
initiative at the school.

FM3: ... For example, there is a lack of information and instructions on how to enter the
compensation notes of students with a medical report into the system. .. Teachers and
administrators should be informed about how to organize possible problems on the system.

FM4: Following up 8 students per academician at least four times, going to internships on
different days of the week due to the large group of practice students, and failure of the faculty
member's curriculum to comply with the internship days cause communication problems with the
practice teachers and difficulties in following the practices ... It should be ensured that the faculty
member must watch the course twice instead of watching the course at least four times, or
experts in the field should be determined in the faculties and the faculty member should only

carry out this course load.

CONCLUSION and DISCUSSION

One of the important factors in the change in knowledge and skills is the learning experiences spent in the
practice school (Karadiz, et al., 2009). From this point of view, the opinions of stakeholders in the teaching
practice course become important. When the results of the research were examined, both teachers and faculty
members expressed the problems of the short duration of the practice course and the necessity of increasing
the number of practice courses. According to Aslan and Saglam (2018), the teaching practice course, which is
lectured as one course in one semester, is not enough time for the candidate to gain the necessary equipment.
Similarly, some studies have concluded that pre-service teachers do not have enough opportunities to practice
in the practice course (Akpinar, Colak and Yigit, 2012; Baran, Yasar and Maskan, 2015; Eraslan, 2009; Stinktr
Cakmak, 2019, Simsek Alkan and Erdem, 2013; Tastere, 2014). At the time of the studies, the practice course
was included as a course in the teaching programs. In the teaching programs updated by CoHE in 2018, the
number of practice courses was increased to 2. However, although it is limited, some studies concluded that
the teaching practice course duration was sufficient. For example, Cepni Aydin and Sahin (2015) stated in their
study that pre-service teachers gained useful experiences when they started teaching in the practice course.
According to Cicek and ince (2005), one of the aims of the practice course is to gain teaching experience and
pre-service teachers achieve this at the end of the course. Bastlirk (2009), on the other hand, states that there

are differences between pre-service teachers in terms of the course hours given during a semester due to the
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arbitrary approaches of the practice teachers. When these and similar results are considered together, it
becomes more important whether the course is qualified or not than the scarcity or sufficiency of the courses.
The reason is, according to Oksiiz and Coskun (2012), that teaching practice courses significantly increase the
self-efficacy level of pre-service teachers. In this respect, the teaching practice course is a course that should be
conducted in cooperation with stakeholders in a qualified manner. In this study, it was concluded that there are
communication problems between the practice teacher and faculty member, practicum teacher and pre-
service teacher, faculty member and pre-service teacher in both professional skill acquisition and
communication dimensions, that the program should be done in a coordinated way, and that there was a
problem of conflict between the faculty and school program. The relevant literature supports this result. In
Tastere's (2014) study, the lack of communication between the practice teacher and the practice faculty
member was highlighted as the most common problem. According to Cepni and Aydin (2015) and Simsek,
Alkan and Erdem (2013), it is suggested that the practice course should be conducted by making all kinds of
cooperation between the faculty and the practice school. Degirmencay and Kasap (2013) similarly emphasized
the importance of communication and collaboration between faculty members and pre-service teachers for a
qualified teaching practice course. Likewise, in a study on pre-service teachers, it was concluded that pre-
service teachers, teachers, school administration, and faculty members were indifferent to the practice course
(Baran, Yasar, & Maskan, 2015; Kale, 2011). In this respect, the study shows parallelism with the literature. In
the study by Ozgelik (2012), it was stated that the teacher, school administration, and faculty members helped
pre-service teachers in solving the problems related to the practice course and they made an effort to make

the practice course more qualified. In this respect, the result of the study does not coincide with the literature.

In the study, problems such as lack of professional knowledge, lack of classroom management, and lack of
classroom management experience of the pre-service teacher were found by teachers and faculty members in
terms of gaining professional skills. This has emerged as a problem related to the quality of other courses taken
by pre-service teachers during their undergraduate education. Similar results were found in the study
conducted by Ayvaci, Ozbek, and Biilbiil (2019). These researchers determined that pre-service teachers have
pedagogical deficiencies. One of the aims of the practice course is to gain experience with the pre-service
teacher and to see their deficiencies. In studies on pre-service teachers, pre-service teachers stated that they
saw their deficiencies and gained experience in the process (Bay, Seker & Alisinanoglu, 2020; Cepni, Aydin &
Sahin 2015; Karadiiz et al., 2009; Kog & Yildiz, 2012; Ozdas & Cakmak, 2018; Siinkur Cakmak, 2019; Yesilyurt,
2010).

In the study, in terms of gaining professional skills, problems were found such as lack of evaluation tools by
teachers and faculty members, systemic problems, lack of objective behavior, lack of appropriate evaluation for
teaching fields, teacher-faculty member miscommunication, lack of feedback and the excess number of
students per faculty member. In Bastlrk's (2009) study, it was concluded that pre-service teachers could not
exchange any ideas with the practice teacher about the lesson plans they prepared and that the feedback given

was far from providing their pedagogical and professional development. Similarly, Peker (2008) concluded that
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pre-service teachers did not provide adequate feedback on the well-planned lessons and their deficiencies
during the practice lesson. In another study, it was found that teachers were inadequate in terms of
measurement and evaluation. Practice students consider the teacher in the school inadequate in terms of
teaching approach, assessment and evaluation, and classroom management skills (Tastere, 2014). In addition,
despite these inadequacies, teachers are reluctant to take practice lessons (Ko¢ & Yildiz, 2012). There are
studies in which practice students consider the faculty member in addition to the teacher inadequate
(Yesilyurt, 2010; Yilmaz, 2011). There are studies in which pre-service teachers criticize themselves as well as
teachers and lecturers. For example, in the study of Kog and Yildiz (2012), pre-service teachers stated that they
see themselves as lacking in planning, teaching process, classroom management, and learning-teaching
approaches and that they only use lecturing, question-answer, and discussion methods in the lessons and they
give little place to materials that facilitate learning in the teaching process. Similarly, in Akpinar, Colak, and
Yigit's (2012) study, pre-service teachers reported that they were inadequate in the method-technique
selection, content knowledge, classroom management, and communication skills. According to Cepni and
Aydin (2015), one of the most important problems of the teaching practice course is the lack of supervision.
Since the supervision process is not effective, the evaluation dimension of the teaching practice course also
emerges as a problematic area. In general, the teaching practice course is generally applied only as a lecture,

and this causes inadequacies in evaluations (Saka, 2019).

The results of this study pointed out that there are problems arising from the inconsistency of the faculty-
school programs, the high number of students per practice teacher, the systemic problems, and the lack of
communication between all the stakeholders who carry out the process and are affected. According to Arslan
and Saglam (2018), pre-service teachers have a negative opinion about the time allocated to practice and the
timing of the practice course. The research results of Bastlirk (2009) and Batmaz and Ergen (2020) similarly
indicate that pre-service teachers find the amount of time they teach less and the duration of lectures varies
from candidate to candidate or from practice teacher to practice teacher. From this point of view, it can be said
that the results of this study are consistent with the results of other studies in terms of lack of time. The high
number of students per practice teacher, which is one of the findings obtained in this study, is also consistent
with other studies. According to some research results on this subject, practice teachers and faculty members
point out that the number of students per practice teacher is high and this causes various problems (Eraslan,
2009; Unlidnen & Boylu, 2007; Tasdere, 2014). However, the research results of Unliidnen and Boylu (2007)
pointed out that there may be coordination and communication problems between faculties and practice

schools, similar to the results of this study.

The results of this study revealed that, in the evaluation dimension, there are problems such as lack of
measurement tools, systemic problems, not being objective, the high number of students per faculty member,
uncoordinated evaluation, lack of evaluation for the teaching fields, teacher-faculty member
miscommunication and lack of feedback. According to Demir and Camli (2011) pre-service teachers stated that

although they had the highest expectations for help and understanding from the teacher, school administrator,

111



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

student, and counselor, they experienced problems such as not being accepted by the teachers and not
receiving help and support. However, there are also studies stating that the aims, content, teaching-learning
process, and evaluation studies that are expected to be carried out of the teaching practice course are not
adequately prepared (Bektas & Ayvaz, 2012). According to the research results of Batmaz and Ergen (2020),
faculty members may not come to the school to follow up with the students during the practice process, and
therefore, pre-service teachers may perceive this course as an easy course. It can be said that this situation
may cause various problems in the evaluation processes. The results of other studies in the literature, similar to
the results of this study, indicate that pre-service teachers do not receive sufficient feedback about the practice
and they see themselves and their practice teachers as inadequate in terms of evaluation (Eraslan, 2009; Girgin

& Sahin, 2019).

RECOMMENDATIONS

According to the results of this study, the practice teachers stated that the number of practice courses should
be increased in terms of gaining professional skills to solve the problems experienced, that practical and field-
oriented courses should be given, that there should be practice courses in the 2nd and 3rd grades, and that the
curriculum should be coordinated among the stakeholders. In addition, teachers suggested, in terms of
communication between faculty and school, that frequent meetings should be held, that the school principal
should be authorized in the process and that orientation should be done effectively, and that, in the evaluation
dimension, MEBBIS detailed evaluation list should be created, that the notes could be updated systematically,
that orientation should be done effectively and that meetings should be held more frequently. Faculty
members, on the other hand, stated that in terms of gaining professional skills, the number of practical courses
should be increased, the school and faculty should work in coordination while preparing the programs, and
faculty members should be able to reach teachers directly. In addition, they emphasized that in terms of
communication between faculty and school, the practice program should be arranged earlier, the school
principal should provide communication coordination, and a maximum of 2 pre-service teachers should be
given to the practice teacher. Finally, in terms of evaluation, faculty members stated that MEBBIS should be
prepared according to suggestions and requests, the candidate should be taken initiative in the activity, the
evaluation grade ratios of the candidate should be regulated, and the number of students per teacher should
be reduced. It can be said that the Ministry of National Education and the Council of Higher Education, as the
institutions that plan and implement the teaching practice training, take the necessary steps by taking these
suggestions into account, which will contribute to the increase of the effectiveness and efficiency of the course
in question. In addition, MoNE can contribute to the process by reviewing the regulations that will ensure

cooperation and coordination with the faculties.
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OGRETIM UYELERI VE OGRETMENLERIN GORUSLERINE GORE OGRETMENLIK
UYGULAMASI DERSINE iLiSKiN SORUNLAR VE C6ZUM ONERILERi

0z

Bu calisma, 6gretmenlik programlarinda gergeklestirilen 6gretmenlik uygulamasi dersine iligskin
yasanan sorunlari ve bu sorunlarin ¢ézimuine iliskin onerileri belirlemeyi amaglamaktadir. Nitel
arastirma yaklasiminin kullanildigi bu ¢alisma, olgubilim deseninde tasarlanmistir. Katihmcilar 10
Ogretim Uyesi ve 10 Ogretmenden olugmustur. Calismada veriler, katilimcilardan vyari
yapilandiriimis gérisme formlari aracilifiyla ¢evrim igi ortamda yapilan gérismeler aracihgiyla
toplanmistir. Veriler hem igerik analizi hem de betimsel analiz teknigi kullanilarak ¢dzimlenmistir.
Arastirma sonuglari, uygulama 6gretmenlerinin ve 6gretim lyelerinin mesleki beceri kazandirma,
fakilte-okul arasi iletisim ve degerlendirme boyutlarinda sorunlar yasadiklarina isaret etmis ve bu
sorunlara donik ¢6zim onerileri sunmuslardir. Arastirma sonuglari; uygulama 6gretmenlerinin ve
Ogretim lyelerinin mifredat, 6gretmen adayinin olumsuz kisisel 6zellikleri, sinif yonetimi eksikligi,
uygulama ders sayisinin azhigl, 6gretmen adayinin mesleki bilgi yetersizligi, ders programlarinin
uyumsuzlugu, sistemsel sorunlar, paydaslar arasinda iletisim sorunlari, 6lgme araci eksikligi,
objektif davranilmamasi, 6gretmenlik alanlarina gore degerlendirme olmamasi, geri bildirim
eksikligi, sinif yonetimi deneyim azhg, fakilte-okul programinin gakismasi, uygulama 6gretim
Uyesine ve Ogretmene disen 06grenci sayisinin fazlaligl, degerlendirmenin esglidim icinde
yapilamamasi, planlarinda yer alan etkinliklerin kisith olmasi ve 6gretim elemani basina disen
Ogrenci sayisinin fazla olmasi konularinda sorunlar yasadiklarini ortaya koymustur.

Anahtar kelimeler: Ogretmenlik uygulamasi dersi, dgretim tyeleri, dgretmenler, olgubilim.
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GiRiS

Ogretmen yetistirme siireci zengin ve karmasik bir alan olarak gériilmekte ve bu sebeple arastirmacilar uzun
yillardir 6gretmen yetistirme sirecinin boyutlarini, aktorlerini ve dinamiklerini kesfetmeye calismaktadir
(Caires, Almeida ve Vieira, 2012). Ogretmen yetistirmeye gerekli 5nemin verilmemesi ve dgretmen yetistirme
sirecinin istenilen kalitede yiritilememesi niteliksiz 6gretmenlerin sisteme insan kaynagl girdisi olarak
girmesini beraberinde getirmekte ve bu durum bir bitiin olarak egitim sistemini olumsuz yénde etkilemektedir
(Aslan ve Saglam, 2018). Ogretmen yetistirme baglaminda 6gretmenlerin hizmet 6ncesinde elde ettikleri
deneyimlerin kalitesi meslegin baslangi¢ standartlarini da belirleyen unsurlardan biri olarak gorilmekte ve
meslegin hizmet kalitesi icin bir temel olusturmaktadir. Bu bakis agisiyla 6gretmenlik uygulamasi dersinin isleyisi
ve niteliginin arastiriimasini konu alan birgok arastirma yapilmis olup bu konu giderek artan bir ilgiyi de Gzerine
cekmektedir (Arslan ve Saglam, 2018; Bastlrk, 2009; Batmaz ve Ergen, 2020; Gérgen, Cokcaliskan ve Korkut,
2013; Katranci, 2008).

Ogretmenlik uygulamasi dersine yénelik olarak yasal mevzuati Milli Egitim Bakanhg (MEB) ve Yiiksekdgretim
Kurulu (YOK) belirlemektedir. MEB’e gére uygulama dersleri; uygulama 6grencilere egitim goérdiigi 6gretmenlik
alaninda yonetim ve ders disi etkinliklerle birlikte bizzat sinif icinde 6gretmenlik becerisi kazandirmayi
amaglayan ve belirli bir dersi ya da dersleri planl bir sekilde 6gretmesini saglayan, uygulama etkinliklerinin
tartisilip degerlendirildigi dersi veya dersleri kapsamaktadir (MEB, 1998). YOK’e (2018) gére ise uygulama
dersleri; alana 6zgi 6gretim yontem ve teknikleriyle ilgili gézlemler yapma, alana 6zgi 6zel 6gretim yontem ve
tekniklerinin kullanildig bireysel ve grupla mikro-6gretim uygulamalari yapma, alana 6zgi etkinlik ve materyal
gelistirme, 06gretim ortamlarini hazirlama, sinifi yonetme, 6lgme degerlendirme ve yansitma yapma
becerilerinin kazandirildig! siirectir. Mesleki egitimin uygulamalarinin basinda gelen Ogretmenlik Uygulamasi
dersi, 6gretmenlik meslegine yonelik uygulama ve etkinliklerin yer aldigi, 6grencilerin hizmet Oncesinde
meslege iliskin beceri ve deneyim kazandigi, gériis ve kanaatler olusturduklari bir derstir (Karadlz, Eser, Sahin
ve ilbay, 2009). Ogretmenlik uygulamasi, 6gretmen adaylarinin okula giderek, bir 6gretmen sorumlulugu aldig
ve kendini 6gretmen olarak hissettigi bir uygulama dersidir. Ayrica 6gretmenlik uygulamasi dersi, 6gretmen
adaylarinin beklentilerinin gelecekte yapacaklari meslege iliskin gozlem ve uygulamalar yaparak tecriibe
edinmesini saglamaktadir (Altintas ve Gorgen, 2014). Ogretmen adaylari bu derste, dgretmenlerden,
Ogrencilerden, yoneticilerden ve danismanlarindan en yiiksek dizeyde beklentiye girmektedir (Celikkaya,
2011). Uygulama derslerinin amaci, 6gretmen adaylarinin 6gretmenlik meslegine daha iyi hazirlanmalarini,
ogrenimleri slresince kazandiklari genel kiltir, 6zel alan egitimi ve 6gretmenlik meslegiyle ilgili bilgi, beceri,
tutum ve davranislarini gercek bir egitim-6gretim ortami icinde kullanabilme yeterligini, fakiilte ve okul
koordinasyonunda kazanmalarini saglamaktir (MEB, 1998). Ogretmen adaylari, dersi almadan énce ¢ogunlukla
bu ders ile ilgili kaygi ve korkular yasamasina ragmen dersi aldiktan sonra bu tedirginlikleri ortadan kalkmakta

ve mesleki gelisimleri artmaktadir (Tepeli ve Caner, 2014).
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MEB ve YOK tanimlamalarinda uygulama derslerinin amaci, isleyisi, sorumlu olan kurum ve koordinatérliikler,
bu kurum ve koordinatérliklerin gorev ve sorumluluklari belirlenmis olsa da uygulama derslerinin isleyisinde
birtakim problemler ile karsilasilmaktadir. Sozgelimi, Ogretmen adaylari ve uygulama 06gretmenleri,
uygulamalarda gecen temel tanimlari bilmelerine ragmen, uygulama dersleri esnasinda gorev, yetki ve
sorumluluklari konusunda yeterli bilgiye sahip degillerdir. Bu durum, kimin ne yapmasi gerektigi hakkindaki

belirsizlik sebebiyle dersin niteligini olumsuz yonde etkilemektedir (Cetin ve Bulut, 2002).

Alanyazinda 6gretmenlik uygulamasi dersini 6gretmen adaylarinin gorislerine gére (Arslan ve Saglam, 2018;
Bektas ve Ayvaz, 2012; Bastiirk, 2009; Cicek ve ince, 2005; Degirmencay ve Kasap, 2013; Kilig, 2004; Paker,
2008), 6gretim lyelerinin gérislerine gore (Ayvaci, Ozbek ve Biilbiil, 2019; Batmaz ve Ergen, 2020; Unliiénen ve
Boylu, 2007), danisman uygulama 6gretim Uyelerinin gorislerine gore (Cetin ve Bulut, 2002; Cetinkaya ve Kilig,
2017; Gevik ve Alat, 2012; Gorgen, Gokgaliskan ve Korkut, 2013; Katranci, 2008) inceleyen gesitli ¢alismalar
bulunmaktadir. S6z konusu ¢alismalarda 6gretmen adaylari genellikle 6gretmenlik uygulamasinin toplam
siresinin yetersiz oldugu, uygulama 6gretmenlerinin keyfi yaklasimlarinin bir sonucu olarak aday 6gretmenlerin
ders anlatim sirelerinde farkhliklar oldugu, uygulama okullarinin uygun kosulara sahip olmadig, aday
O0gretmenler ile uygulama 6gretmenleri arasinda iletisim eksikliklerinin oldugu, genel olarak paydaslarin gerekli
yeterliklere sahip olmadiklari, dersin iyi bir sekilde planlanmasi ve sunumuna yonelik sorunlar yasadiklarini
belirtmislerdir (Arslan ve Saglam, 2018; Bastiirk, 2009; Bektas ve Ayvaz, 2012; Paker, 2008). Demir ve Camli'ya
(2011) gore, 6gretmen adaylarinin uygulama okullarinda karsilastiklari olumsuz davranislar; ilgisizlik, sogukluk,
sorumlulugu paylasmama, Snemsenmeme, otorite gorilmeme, iletisimsizlik, 6grencilerin saygi eksikligi,
mesafelilik, empatisizlik, destek gormeme, 6gretmenler tarafindan kabul edilmeme, yardim gérmeme olarak
bulgulanmigtir. Buna ragmen uygulama derslerinde 6gretmen adaylari, 6gretmenden, ydneticiden, 6grenciden
ve danismanindan yardim ve anlayis konusunda yiiksek beklentiye sahiptir (Celikkaya, 2011). Ogretmen adaylari
yasadiklari sorunlarin yaninda 6gretmenlik uygulamasi dersinin 6gretmen adaylari lzerinde olumlu bir etki
yarattigini (Kilig, 2004), bu dersten beklentilerin 6gretmenlik deneyimi kazanmak oldugu ve dersin sonunda bu
beklentilerinin karsilandigini, dersin sonunda 6gretim ve egitime iligkin sinif disiplini ve kontrol, sinif yonetimi,
alan bilgisi konularinda memnuniyet yaratici bir gelisim sagladiklarini, bazi kisisel 6zelliklerinin gelistigini ve
iletisim becerilerinin arttigini da ifade etmislerdir (Cigcek ve ince, 2005). Bununla birlikte 6gretmen adaylari, okul
deneyimi ve 6gretmenlik uygulamasi derslerini egitim programinin dnemli bir bileseni oldugunu ve bu derslerin

o0gretmen adaylari igin gerekli oldugunu belirtmislerdir (Degirmencay ve Kasap, 2013).

Ogretmenlik uygulamasi dersine yonelik 6gretim (iyeleri, séz konusu dersin dgretmen adaylarinin kuram
uygulama iliskisini kurmalarina, okul ici iletisimlerini gliclendirmelerine, okul ve sinif ortamini tanimalarina,
mesleki tutumlarina ve 6z degerlendirmelerine olumlu katkilar sunacagini ifade etmektedir (Batmaz ve Ergen,
2020). Ogretim Uyelerinin 6gretmenlik uygulama dersine ydnelik olumlu disiincelerinin yani sira bazi olumsuz
duslinceleri ve elestirileri de bulunmaktadir. Bu konudaki elestiriler; dersin amacina uygun ylritilmemesi,
dersin zamanlamasi, 6gretim Uyesi ve uygulama Ogretmeni basina diisen 6grenci sayisinin fazla olmasi ve

fakilte-uygulama okulu arasindaki esgiidiim sorunlarina isaret etmektedir (Unliiénen ve Boylu, 2007). Bununla
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birlikte ders saati siresi, teknoloji egitimi, etkinlikler, isteksizlik, kilk kiyafet, kolay ders algisi ile uygulama
ogretmenlerinin ders hakkindaki bilgi eksikligi, 6gretmen adaylarini yanhs tanimlamalari, sinifi tamamen adaya
birakmalari, aday 6gretmenle iletisim sorunlari ve aday o6gretmene rehberlik eksikligi gibi sorunlara isaret

etmektedirler (Batmaz ve Ergen, 2020).

Ogretmenlik uygulamasi derslerinde yasanan sorunlara yonelik uygulama 6gretmenleri denetlendiklerini
hissettiklerini, gruplarin kalabalk oldugunu ve uygulama yapilan siniflarda yillik planlarin yetistiriimesinde
sorunlar yasandigini belirtmislerdir (Cetin ve Bulut, 2002). Ayrica uygulama 6gretmenleri 6gretim programina
doniik olarak ders saati slresi, teknoloji egitimi, dersin programdaki yeri, 6gretmen adaylarina yonelik olarak
isteksizlik, 6grencilere uygun ders planlayamama, kilik kiyafet, kolay ders algisi, 6grencilere karsi yaklasim;
O0gretim Uyelerine yonelik iletisim eksikligi, okula ugramama, 6grencisinin dersini dinlememe, ders hakkinda
bilgilendirme yapmama ve 6grencisini takip etmeme noktalarinda sorunlar yasanabildigine dikkat cekmektedir
(Batmaz ve Ergen, 2020). Uygulama 6gretmenlerinin 6gretmenlik uygulama derslerine yonelik olumlu gérisleri
de bulunmaktadir. Uygulama 6gretmenleri bu dersi genel olarak islevsel bulmaktadir. Uygulama 6gretmenleri
s6z konusu dersin alan bilgisi, konu alani, 6gretim sirecinin planlanmasi ve sinif yonetimi konularinda aday
Ogretmenlere katki sundugunu disinmektedir (Gorgen, Cokgaliskan ve Korkut, 2013). Bununla birlikte
o6gretmenlik uygulama dersine yonelik uygulama 6gretmenleri bu dersin 6gretmen adaylarinin kuram-uygulama
iliskisini kurmalarina, okul ici iletisimlerini glclendirmelerine, okul ve sinif ortamini tanimalarina, mesleki
tutumlarina ve okuldaki evrak islerini tanimalarina olumlu katkilar sunacagini ifade etmektedir (Batmaz ve

Ergen, 2020).

Alanyazinda gesitli calismalar, 6gretmenlik uygulamasi dersini 6gretmenlik brans alani agisindan ele almaktadir.
Ogretmenlik alani 6zelinde ilkégretim matematik 6gretmenligi adaylari yasanilan sorunlar baglaminda
uygulama igin yeteri kadar firsat bulamadiklarina, yapilan uygulamalarla ilgili dénit alamadiklarina ve
ogrendikleri temel matematik derslerini okul matematigi ile iliskilendiremediklerine isaret etmistir. Diger
taraftan olumlu disilinceler bakimindan ise aldiklari 6gretmenlik meslek derslerinden uygulama sirasinda ¢ok
faydalandiklarini, kendilerini gergekten sinifin 6gretmeni gibi hissettiklerini ve okul/sinif ortamini ve 6grencileri
daha yakindan tanima firsati bulduklarini ifade etmislerdir (Eraslan, 2009). Sinif 6gretmenligi adaylari da benzer
sekilde kendilerini bu sirecte gercek bir 6gretmen gibi hissettiklerini belirtirken yasanilan sorun olarak sinif
ybnetimine ve dersin planlanmasina isaret etmislerdir (Altintas ve Gorgen, 2014). Bununla birlikte sinif
ogretmenligi adaylari hazirladiklari  etkinliklerin  yontem-teknik, arag-gere¢ ve Olgme-degerlendirme
kisimlarindaki bilgilere yer vermedikleri, uygulamada yeterli bilgi ve donanima sahip olmadiklari ve 6grenme—
Ogretme slireci temel unsurlarina yonelik 6nemli davranislar etkinligi uygularken gostermediklerini
belirtmektedirler (Girgin ve Sahin, 2019). Sinif 6gretmenligi adaylar 6gretmenlik uygulamasi dersinde az
uygulama yaptiklarini, 6gretim strateji-yontem-teknik, degerlendirme ve sinif yonetimi becerileri bakimindan
kendilerini ve uygulama 6gretmenlerini yetersiz gorduklerini, 6gretmenlik uygulamasi dersinde gérev alan okul
yOneticisi, uygulama 6gretmeni ve uygulama 6gretim Uyesi arasindaki iletisimin azligini en sik yasanan sorun

olarak vurgulamislardir (Tasdere, 2014). Ayrica sinif 6gretmeni adaylari 6gretim Ulyelerinin gorevlerini tam
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olarak yerine getirmediklerine de isaret etmektedir (Yilmaz, 2011). Alanyazinda 6gretmenlik alani 6zelinde
ilkogretim matematik 6gretmenligi ve sinif 6gretmenligi 6grencilerinin yani sira cografya 6gretmenligi (Cepni ve
Aydin, 2015; Cepni, Aydin ve Sahin, 2015), okul Oncesi 6gretmenligi (Karaca ve Aral, 2011), Almanca
dgretmenligi (Cetintas ve Geng, 2005), zihin engelliler 6gretmenligi (Ergenekon, Ozen ve Batu, 2008; Oksiiz ve
Coskun, 2012), bilgisayar ve 6gretim teknolojileri 6gretmenligi (Arikan, 2009; Aydin ve Akgln, 2014), sosyal
bilgiler 6gretmenligi (Akpinar, Colak ve Yigit, 2012; Celikkaya, 2011), fen bilgisi 6gretmenligi (Saka, 2019; Selvi,
Dogru, Gengosman ve Saka, 2017) ve pedagojik formasyon (Kiling, Kilcan ve Cepni, 2018; Tepeli ve Caner, 2014)
alanlarini konu alan g¢alismalar bulunmaktadir. S6z konusu galismalar genel itibariyla dersin mevcut durumunu

ortaya koymaya ve iyilestiriimesine donik gérislere odaklanmaktadir.

Yukaridaki calismalar incelendiginde, uygulama derslerinin isleyisi stirecinde 6gretmen adayi, fakilte yonetimi,
Ogretim Uyesi, okul yonetimi ve Ogretmenden kaynaklanan birtakim sorunlar gegmisten glinlimiize
yasanmaktadir. Bu sorunlar bazen iletisim eksikligi, bazen uygulama derslerine yeterince Onem
verilmemesinden kaynaklaniyor olabilir. Yiksekogretim Kurulunun 2019-2020 egitim-6gretim yili itibariyla,
o0gretmenlik lisans programlarini fakiiltelerin uhdesine birakilmasiyla beraber uygulama derslerinin kredileri,
ders saatleri, sireci, isleyisi ve yonetimi fakilteler tarafindan belirlenmektedir. Yukarida bahsi gectigi gibi
ogretmenlik uygulama dersi ile ilgili gegmisten glinlimiize ¢ok sayida arastirma yapilmis ve bu arastirmalar s6z
konusu derse yonelik yasanan sorunlari ve olumlu yonleri ortaya koymaya calismistir. YOK karariyla birlikte bu
dersin isleyis kurallari fakiltelere birakildigindan yasanan sorunlar, algilar, beklentiler veya olumlu yoénler
acisindan paydaslarin goéruslerinde bazi degisiklikler olmasi beklenmektedir. Bu slregte uygulama derslerinde
yasanan sorunlarin fakilte agisindan ve okul agisindan belirlenmesi ve bu sorun alanlari hakkinda ¢6ziimlerin
sunulmasi 6nemli olacaktir. Bu baglamda bu arastirmanin amaci, egitim/egitim bilimleri fakilteleri 6gretmenlik
programlarinda gergeklestirilen 6gretmenlik uygulamasi dersine iliskin yasanan sorunlari ve bu sorunlarin
¢o6zimune iliskin onerileri belirlemektir. Bu amacla 6gretmenlik uygulamasi dersine iliskin, adayin mesleki
beceri kazanma, fakilte-okul isbirliginde yasanan iletisim ve 6gretmen adayinin degerlendirilmesi boyutlarina

iliskin sorunlar ve ¢6ziim 6nerilerini arastirilmaktadir. Bu dogrultuda belirlenen alt problemler sunlardir:

1. Ogretmenlerin 6gretmenlik uygulamasi dersinin isleyisi ile ilgili yasadiklari sorunlar ve bu sorunlara
yonelik ¢6ziim onerileri nelerdir?
2. Ogretim Uyelerinin 6gretmenlik uygulamasi dersinin isleyisi ile ilgili yasadiklari sorunlar ve bu sorunlara

yonelik ¢6zim onerileri nelerdir?

YONTEM

Calismanin bu béliiminde sirasiyla arastirma modeli, ¢calisma grubu, veri toplama teknigi, verilerin analizi ve

gecerlilik ve glivenirlik hakkindaki bilgilere yer verilecektir.

120



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

Arastirmanin Modeli

Bu arastirmanin modeli, nitel arastirma yaklasimlarindan olgubilim modelidir. Creswell (2009) nitel
arastirmalarin nicel arastirmalardan farkh bir akademik arastirma yaklasimi gerektirdigini belirtmektedir. Nitel
arastirmalar farkli felsefi yaklagimlar, sorgulama stratejileri ile derinlemesine veri toplama, analiz ve yorumlama
yontemleri icermektedir. Olgubilim modeli; olaylar, durumlar, deneyimler, algilar, kavramlar ve egilimler gibi
farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara odaklanmaktadir
(Yildirrm ve Simsek, 2006). Olgubilim modelinde, algilarin ve deneyimlerin temel yapisi ve anlami incelenir
(Merriam, 2013). Bu arastirmada, 6gretmenlik uygulamasi dersine yonelik hem 6gretim Uyelerinin hem de

ogretmenlerin algilarini ve deneyimlerini agiga ¢ikarmak amaglandigi icin olgubilim modeli tercih edilmistir.

Calisma Grubu

Bu arastirmada, ¢alisma grubunun belirlenmesinde 6lgiit rnekleme yéntemi kullanilmistir. Olgiit 6rneklemede,
¢alismanin problem durumu gergevesinde 6rneklemin 6nceden belirlenen 6zellik ve niteliklere sahip olmasi
gerekmektedir (Buyukoztirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2017). Buna gore ilk olarak olgutler
belirlenmistir. Calismada belirlenen olgitler, katilimcilarin en az Gg¢ dénem o6gretmenlik uygulamasi dersi
yuritmuis olmasi ve 6gretim Uyelerinin egitim bilimleri bélimiinde gorev yapiyor olmasidir. Daha sonra bu
Olcutlere uyan katilimcilar, calismaya hiz ve pratiklik kazandirmasi agisindan (Yildirim ve Simsek, 2018) kolay
ulasilabilir sekilde secilmistir. Bu dogrultuda ¢alisma grubu 10 6gretim Ulyesi ve 10 6gretmenden olusmaktadir.

Calisma grubuna iliskin demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1. Calisma Grubunun Demografik Bilgileri

. |
Ogretmenler Sinif 6gretmeni

Brans 6gretmeni

Calisma Grubu Demografik bilgiler f
Cinsiyet Erkek 8

Ogretim iiyeleri Kadin 5 . 2
Unvan Doktor Ogretim Uyesi 3

Dogent Doktor 7

Cinsiyet Erkek /

Kadin 3

6

4

Brans durumu

Calisma grubunun demografik bilgileri incelendiginde, 10 6gretim (yesinin 8'i erkek, 2’si kadindir. Ogretim
Uyelerinin 6’si 7 doénemdir, 3’0 4 donemdir ve 1 6gretim Uyesi 3 donemdir 6gretmenlik uygulama dersini
yiritmektedir. Ogretim Uyelerinin 7’si dogent, 3’l ise Dr. Ogretim {yesi olarak gdrev yapmaktadir. Calisma
grubu icinde yer alan 6gretmenlerin demografik bilgileri incelendiginde, 7 6gretmen erkek, 3 O6gretmenin
kadindir. Ogretmenlerin biyiik cogunlugu (8 &gretmen) en az 5 dénemdir &gretmenlik uygulamasi dersi
yiritmektedir. 2 dgretmen ise en az 2 dénemdir bu dersi yiiriitmektedir. Ogretmenlerin 6’si sinif 8gretmeni,

4'(i ise brang 6gretmenidir.
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Veri Toplama Teknigi

Bu arastirmada, Ogretim (yelerinin ve 6gretmenlerin 6gretmenlik uygulamasi dersine yonelik algilarini ve
deneyimlerini anlamak igin gorisme teknigi kullanilmistir. Dolayisiyla arastirmacilar tarafindan vyari
yapilandiriimis  gérisme formu gelistirilmistir. Goriisme formu, (¢ asamada gelistirilmistir. ilk olarak
O0gretmenlik uygulamasi Uzerine alanyazin taramasi yapilmig ve soru havuzu olusturulmustur. Her g
arastirmacinin yaptigl tarama sonucunda 8 soruluk bir soru havuzu hazirlanmistir. ikinci olarak, bu soru havuzu
uzman incelemesine sunulmustur. Bu kapsamda bir Tiirkge dil uzmani, bir 6lgme ve degerlendirme uzmani ile
bir egitim bilimleri bélimu 6gretim Uyesinden uzman gorisu alinmistir. Tirkge dil uzmani, sorulari dil, anlatim
ve anlasilabilirlik agisindan degerlendirmistir. Olcme ve degerlendirme uzmani, sorularin élgme kurallarina
uygunlugunu incelemistir. Egitim bilimleri uzmani ise, sorularin 6gretmenlik uygulamasi dersiyle olan iliskisini ve
niteligini degerlendirmistir. Her bir uzmanin goris ve degerlendirmeleri sonucunda goriisme sorularina nihai
hali verilmistir. Uglincli asamada ise, bir 6gretim Uyesi ve bir 6gretmen ile pilot ¢alisma yapilmistir. Bu pilot
calisma aracihgiyla gértisme sorularinin anlasilabilirligi ve arastirma konusuna uygunlugu test edilmistir. Pilot
calismada her iki katilimcl, sorulara yénelik geri bildirimler sunmustur. Ornegin 8gretmen katilimei, bir soruyu
tam olarak anlamadigini gerekgeleriyle bildirmistir. Boylece goriisme formu, (ic asamali bir siire¢ sonunda

arastirmacilar tarafindan gelistirilmistir.

Goriisme formu, iki bélimden meydana gelmektedir. ilk béliim demografik sorulardan, ikinci bélim ise 4
gorisme sorusundan olusmaktadir. Gorlisme formunda yer alan 6rnek bir goriisme sorusu su sekildedir:
“Ogretmenlik Uygulamasi dersi siirecini, 6gretmen adayina mesleki beceri kazandirma boyutunda
diistindiigiiniizde yasanan sorunlari agiklar misiniz? Bu sorunlar baglaminda ¢éziim énerileriniz nelerdir?”.
Arastirma verileri, katilimcilarla planlanan tarihlerde gevrim ici gorisme seklinde toplanmistir. Arastirmaya
gonilli olarak katilan 6gretmenler ve 6gretim Uyeleri ile 6nceden bir online ve/veya telefon araciligiyla bir
gorisme gercgeklestirilmistir. Bu goérismede, katilimcilara arastirmanin amaci, icerigi ve cevrim ici gériisme
hakkinda kisa bir bilgilendirme yapilmistir. Daha sonra goriisme icin katilmcilardan randevu alinmis ve ilgili
tarihlerde gevrim ici ortamda gorismeler gergeklestirilmistir. Goriismeler yaklasik 30 dakika strmustir, kayit

altina alinmis ve bilgisayarda depolanmistir.

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirlt ihlallerde sorumluluk yazarlara aittir. Makalenin etik kurul izni

Gazi Universitesi Etik Komisyonu tarafinca 21 Haziran 2022 tarih 12 sayili karari ile alinmistir.

Verilerin Analizi

Arastirma verilerinin ¢éziimlenmesinde hem igerik analizi hem de betimsel analiz teknigi kullanilmistir. Ogretim
Uyelerinin ve 6gretmenlerin gorlslerine gore belirlenen kodlar, kategoriler ve temalar igerik analizi ile
belirlenmeye calisilmistir (Yildirim ve Simsek, 2018). Bu dogrultuda icerik analizi (ic asamada gerceklestirilmistir.

ilk olarak, katilimcilarin gériisme sorularina verdikleri cevaplar her bir soru icin ayri ayri gruplandirilmistir. ikinci
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olarak, arastirmacilar katilimcilarin géruslerini detayli olarak okuyup kodlar olusturmuslardir. Son olarak ise,

arastirmacilar olusturduklari kodlari karsilastirarak nceden belirlenen tema ve kategorilere yerlestirmislerdir.

Gegerlik ve Giivenirlik

Nitel arastirmalarda verilerin, verilerin analizinin ve sonuglarinin ig gegerlik ve dis gegerlik baglaminda inanilir ve
guvenilir olmasinin énemli olduguna isaret edilmektedir. Nitel arastirmalarda guvenirlik, gdzlemin dogruluguyla
iliskilendirilmektedir (BlUylkoztirk vd., 2017). Nitel arastirmalarda gortismeler sirasinda katilimcilar tarafindan
yapilan agiklamalar 6fke, 6nyargilar ve politika gibi sebeplerden 6tiirli carpitilabilmektedir. Glvenirligi olumsuz
yonde etkileyebilecek durumlarin 6niine gegilebilmesi agisindan Fraenkel ve Wallen (2009) veri toplamada
cesitli araglarin kullanilmasi, sorularin ve cevaplarin yazili olarak kullaniimasi, goriismelerden cikarilacak
anlamlarin bir baskasina teyit ettirilmesi, gériismelerin cesitli yollarla kaydedilmesi, katilimcilarla gérismenin
uzun tutulmasi ve verilerin katiimcilara teyit ettirilmesi gibi yontemler 6nermektedir. Bu &neriler
dogrultusunda katilimcilarin rahat hissetmesini saglamak amaciyla gériisme siiresi mimkin oldugunca uzun
tutulmaya cahlisilmistir. Gériismeye baslamadan 6énce katilimcilarla arastirma konusu disindaki konularda bir
siire sohbet edilmistir. Gorlismeler sesli ve yazili olarak kayit altina alinmis katilimcilara kayitlarin sadece

arastirmaci tarafindan arastirma kapsaminda kullanilacagi ifade edilmistir.

Nitel arastirmalarda elde edilen bilgi ve agiklamalar arastirmacinin yargilarindan etkilenebilmektedir. Bu durum
arastirmanin i¢ gecerligini etkilemektedir (Fraenkel ve Wallen, 2009). Dis gecerlik ise daha ¢ok
genellenebilirlikle ilgili gorilmektedir. Genis bir 6rneklemi temsil etmemesi ve segilen ydntemin yapilan
¢alismaya 6zgl olmasi nedeniyle nitel arastirmalarin genellenebilirliginin nicel arastirmalara gére daha dusiik
oldugu belirtilmektedir. Dis gecerlikle ilgili olarak karsilastirilabilirlik ve doéntstiralebilirlik kavramlari 6nemli
gorulmektedir. Bu noktada elde edilen verilerin, olusturulan kategorilerin ve analizlerin iyi tanimlanmasi
onerilmektedir (Blylkozturk vd., 2017). Bu calismada i¢ gegerligin saglanmasi igin her bir gorisme
arastirmacilar tarafindan online ortamda gercgeklestirilmis ve gorismelere yonelik detayli notlar tutulmus. Dis
gecerligin saglanmasi icin ise veriler kod, kategori ve temalara ayrilmis, acik ve anlasilir bir sekilde sunulmaya

calisiimustir.

BULGULAR

Arastirmanin birinci alt problemi kapsaminda, 6gretmenlerin 6gretmenlik uygulamasi dersinin isleyisi ile ilgili,
mesleki beceri kazandirma, fakilte-okul arasi iletisim ve degerlendirme boyutlarinda ortaya koyduklari sorunlar

ve ¢ozlim onerileri Tablo 2’de sunulmustur.
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Tablo 2. Ogretmenlerin Ogretmenlik Uygulamasi Dersine iliskin Gérisleri

Tema Kategori Kod

Mifredat
Ogretmen adayinin olumsuz kisisel 6zellikleri
Sinif yonetimi eksikligi

Sorunlar N
Uygulama ders sayisinin azhig
Mesleki Beceri Ogretmen adayinin mesleki bilgi yetersizligi
Kazandirma Ders program uyumsuzlugu

Uygulama ders sayisi artmali

Uygulamaya ve alana donuk dersler verilmeli
2. ve 3. sinifta uygulama dersi olmall

Ders programlari koordineli yapiimali

Coziim Onerileri

Sistemsel sorun
Sorunlar Ogretmen adayi-6grenci arasi iletisim eksikligi
Ogretmen-6gretim Uyesi arasi iletisim eksikligi

Fakiilte-Okul  Arasi Ogretmen-6gretmen adayi arasi iletisim eksikligi

iletisi
etisim Sik sik toplantilar yapiimah
Streg icinde okul midird yetkilendirilmeli

Etkili oryantasyon yapilmali

Co6ziim Onerileri

Olgme araci eksikligi
Sistemsel sorunlar
Sorunlar Objektif davranilmamasi
Ogretmenlik alanlarina gére degerlendirme olmamasi
Ogretmen-6gretim Uyesi iletisimsizligi

Degerlendirme Geri bildirim eksikligi

MEBBIS ayrintili degerlendirme listesi olusturulmali
Co6ziim Onerileri Sistemsel olarak not giincellenebilmeli

Etkili oryantasyon yapilmah

Sik sik toplantilar yapilmali

Tablo 2’de 6gretmenlerin 6gretmenlik uygulamasina iliskin mesleki beceri kazanma, faklte-okul arasi iletisim
ve degerlendirme boyutlarina iliskin algiladiklari sorunlar ve ¢6ziim énerileri sunulmustur. Ogretmenler, mesleki
beceri kazandirma boyutuna iliskin mifredat, 6gretmen adayinin olumsuz kisisel 6zellikleri, sinif yonetim
eksikligi, uygulama ders sayisinin azhg, ©6gretmen adayinin mesleki bilgi yetersizligi ve ders program
uyumsuzlugu gibi sorunlarinin oldugunu ifade etmislerdir. Bu kapsamda miifredatin 6gretmenlerin mesleki bilgi
ve beceri kazandirmasina yonelik gelistirilmesi gerektigi belirtilmistir. Buna ek olarak bazi 6gretmen adaylarinin
o6gretmenlik meslegine uygun olmayan kisilik 6zelliklerine sahip oldugu ve bu durumun 6grencilerle iletisimde
sorunlara yol actigi vurgulanmistir. Ayrica bazi 6gretmenler okullarindaki ders programi ile 6grencilerin
fakiltedeki ders programlarinin uyusmamasina bagh olarak uygulamada ortak saat ayarlamada sikintilar
yasadiklarini belirtmislerdir. Bu konuyla ilgili olarak bir katilimcinin gorisu su sekildedir: “Anladigim kadariyla
bizim ders programimiz ile fakiiltedeki ders programlarinin uyusmamasina bagh olarak uygulamada ortak saat
ayarlamada sikintilar yasanmaktadir. ... MEB ve {iniversite isbirligi icinde miimkiin oldugunca ortak bir planlama
yapilabilir. (08)” Ogretmenler bu sorunlara yonelik olarak uygulama ders sayisi artmali, uygulamaya ve alana
doniik dersler verilmeli, 2. ve 3. sinifta uygulama dersi olmali ve ders programlari koordineli bir sekilde yapilmal

seklinde ¢6zlim 6nerileri sunmuslardir.

Ogretmenler, 6gretmenlik uygulamasi dersinde fakiilte-okul arasi iletisim boyutuna iliskin sistemsel sorun,

O0gretmen adayi-6grenci arasi iletisim eksikligi, 6gretmen-6gretim Uyesi arasi iletisim eksikligi, 6gretmen-
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O0gretmen aday! arasi iletisim eksikligi sorunlarinin oldugunu ifade etmislerdir. Sistemsel sorun agisindan bir
katilimer “MEBBIS kurum islemleri modiiliinde istatistik detay gérme yetkisinin olmamasi kurumun siireci takip
etmesini engellemektedir. ... MEBBIS sisteminde, okul miidiiriine veya kuruma bu yetki verilmelidir. (01)”
gorusunu ifade etmistir. Buna ek olarak katilimcilar cogunlukla 6gretmenlik uygulamasi dersinin ana paydaslari
olarak ogretim Uyeleri, 6gretmenler ve Ogretmen adaylari arasinda yasanan iletisim sorunlarinin altini
cizmislerdir. Bu iletisim sorunlari arasinda gliven eksikligi, empati yoksunlugu, uygun olmayan iletisim dili gibi
sorunlara vurgu yapmislardir. iletisim sorunlarinin beraberinde diger sorunlara da yol actigini belirtmislerdir. Bu
konuyla ilgili bir katilimci su gérisleri paylasmistir: “Ogretmen adayi yasi ve deneyimi geregi, ézellikle kiigiik
dgrenciler géziinde abla, abi gibi gériinmektedir. Ogrenciler de kendileri ile samimi iliskiler kurmaya
calismaktadir. Fakat 6gretmen adaylarinin bazilari bu durumdan dolayi, 6grencilere ters ve sert tavirlar
takinabilmekte, kétii iletisim kurmaktadir. Bu tarz bir durumda, d&gretmen adayina rehberlik etmek
istedigimizde, dgretmen adayi yanhs anlayabilmektedir. ... Fakiiltede, okula gelmeden dénce &grenciler
tarafindan olusabilecek cesitli davranislara karsi hazir olarak gelmeleri, fakiiltedeki hocalarin 6gretmen adayini
bu tiir durumlara hazirlamasi gerekmektedir. (07)” Katihmcilarin bu sorunlara iliskin ¢6ziim &nerileri ise, sik sik

toplantilar yapilmali, siireg iginde okul miduri yetkilendirilmeli ve etkili oryantasyon yapilmali seklindedir.

Ogretmenler degerlendirme boyutuna iliskin 6lgme araci eksikligi, sistemsel sorunlar, objektif davraniimamasi,
ogretmenlik alanlarina gore degerlendirme olmamasi, 6gretmen-06gretim Uyesi iletisimsizligi ve geri bildirim
eksikligi sorunlarinin oldugu belirtmislerdir. Bu kapsamda 6gretmen adaylarinin degerlendirilmesinde kullanilan
olgme ve degerlendirme aracinin gelistirilmesi gerektigi belirtilmistir. Ayrica adaylarin degerlendirilmesinde
objektif 6lgme ve degerlendirme yaklasimlarinin kullaniimadigi ve 6gretmenlik alanlarina 6zgli degerlendirme
yaklagiminin olmadigi vurgulanmistir. Bunlarin yani sira bazi sistemsel sorunlarin oldugu ve 6gretmen-6gretim
Uyesi arasinda iletisim sorunlarinin oldugu da ifade edilmistir. Bir katimci 6gretim Uyeleri tarafindan
Ogrencilere yeterli geri bildirim verilmedigini bu sebeple iletisim problemleri yasadiklarini su soézlerle
belirtmistir: “Fakiiltedeki hoca, ders programindaki yogunlugunu bahane ederek égretmen adaylarini bize
emanet edip, yapmasi gereken gérevlerini yerine getirmemektedir. Ogretmen adayinin gelisiminde sorumluluk
hissetmedidi icin de iletisim konusunda sikintilar cekilmektedir. ... Odretim iiyeleri 6§retmenlik uygulamasi
dersinin bir parcasi oldugunu ve éGretmen ile isbirligi halinde bu siireci yiiriitmesi gerektigini bilmelidir. (05)” Bu
sorunlarin ¢éziimiine iliskin katihmcilar MEBBIS ayrintili degerlendirme listesi olusturulmal, sistemsel olarak

not giincellenebilmeli, etkili oryantasyon yapilmali ve sik sik toplantilar yapilmali gibi 6nerilerde bulunmuslardir.

Arastirmanin ikinci alt problemi kapsaminda, 6gretim Uyelerinin 6gretmenlik uygulamasi dersinin isleyisi ile ilgili
mesleki beceri kazandirma, fakilte-okul arasi iletisim ve degerlendirme boyutlarinda ortaya koyduklari sorunlar

ve ¢ozlim onerileri Tablo 3’te sunulmustur.
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Tablo 3. Ogretim Uyelerinin Ogretmenlik Uygulamasi Dersine iliskin Gérsleri

Tema Kategori Kod
Uygulama ders sayisinin azligi
Sorunlar Ders-program uyumsuzlugu

Mesleki Beceri
Kazandirma

Sinif yonetimi deneyim azhgi
Ogretmen-6gretim Uyesi iletisimsizligi

Coziim Onerileri

Uygulama ders sayisi artmali
Okul ve fakilte programlari koordineli hazirlanmali
Ogretim Uyesi 6gretmene direkt ulasabilmeli

Fakiilte-Okul Arasi
iletisim

Sorunlar

Fakilte-Okul programinin gakismasi
Uygulama 6gretmeni ile iletisim eksikligi
Uygulama 6gretmenine 6 6grencinin dislyor olmasi

Coziim Onerileri

Uygulama programinin daha erken diizenlenmesi
Okul mudura iletisim koordinasyonunu saglamali
Uygulama 6gretmenine en fazla 2 6gretmen aday verilmeli

Degerlendirme

Sorunlar

Yeterli 6lgme araci bulunmamasi
Degerlendirmenin koordineli yapilamamasi
Sistemsel sorunlar

Planlarinda yer alan etkinliklerin kisitl olmasi
Ogretim lyesi basina diisen dgrenci sayisi fazlaligi

Co6ziim Onerileri

MEBBIS ayrintili degerlendirme listesi olusturulmali

MEBBIS &neri ve taleplere gére diizenlenmeli

Adaya etkinlik konusunda inisiyatif saglanmali

Adayin degerlendirme notu oranlari diizenlemeli

Ogretim lyesi basina diisen dgretmen adayi sayisi diistiriilmeli

Tablo 3'te 6gretim Uyelerinin 6gretmenlik uygulamasina iliskin mesleki beceri kazanma, fakiilte-okul arasi

iletisim ve degerlendirme boyutlarina iligskin algiladiklari sorunlar ve ¢6ziim dnerileri sunulmustur.

Ogretim Uyeleri mesleki beceri kazandirma boyutuna iliskin, uygulama ders sayisinin azligi, ders-program

uyumsuzlugu, sinif ydonetimi deneyim azligi ve 6gretmen-6gretim Uyesi iletisimsizligi gibi sorunlarinin oldugunu

ifade etmislerdir. Bu sorunlara iliskin ¢6zlim O©nerileri ise, uygulama ders sayisi artmali, okul ve fakiilte

programlari koordineli hazirlanmali, 6gretim liyesi 6gretmene direkt ulasabilmeli seklindedir. Bu sorunlara ve

¢6zUm onerilerine iliskin bazi katihmcilarin gorisleri su sekildedir:

0U7: Ogretmen adaylari, ders anlatirken klasik ders materyalleri ve etkinlikleri yerine yeni nesil
etkinlikler tasarlamalidir. Okulun ya da ders programinin sinirlandirdigi etkinlikler ile kendini
sinirlandirmamalidir. ... Odretmen adaylari anlatacaklari derse yénelik mutlaka plan hazirlamali
ve uygulama G6gretmeni- &gretim iyesinin onayina sunmalidir. Odretmen adayinin derste
kullanacagdi araglara iliskin yetkinliklerini gelistirmek i¢in koordinasyonlu bir sekilde ¢calisiimalidir.

OUe6: Staj siiresinin ilk haftalarinin stajyer égrenciler icin bir uyum zamani oldudu gdézden
kagirilarak mesleki becerilerin hemen ve yiiksek beklenti ile sunulmasi sinif 6gretmenleri
tarafindan istenmektedir. ... Uygulama &gretmenleri her seyden énce stajyer Ggrencilerin bir

“6grenme siirecinde” oldugunu géz éniinde bulundurarak kendi deneyimlerini ve d&nerilerini

ozellikle ilk haftalarda stajyerler ile daha sik paylasarak gelisimlerine katki sunabilir.
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Ogretim (yeleri fakiilte-okul arasi iletisim boyutuna iliskin fakiilte-okul programinin ¢akismasi, uygulama
ogretmeni ile iletisim eksikligi ve uygulama 6gretmenine 6 6grencinin dislyor olmasi sorunlarinin oldugunu
ifade etmislerdir. Ogretim lyeleri de 6gretmenler gibi fakiilte ve okul programlarinin ¢akismasini bir sorun
olarak belirtmislerdir. Ayrica 6gretim Uyeleri ve 6gretmenler arasinda iletisim sorunlarinin yasandigina vurgu
yapmiglardir. Diger taraftan uygulama Ogretmenine 6 Ogrencinin sorumlulugunun verilmesinin onlarla
ilgilenme, onlara zaman ayirma ve sinif yénetimi konularinda sorunlara yol agtigini belirtmistir. Bu sorunlara
iliskin ¢6zim Onerileri ise, uygulama programinin daha erken dlzenlenmesi, okul midiri iletisim
koordinasyonunu saglamali ve uygulama Ogretmenine en fazla 2 6gretmen adayi verilmeli seklindedir. Bu

sorunlara ve ¢d6zim 6nerilerine iliskin bazi katihmcilarin gérisleri su sekildedir:

0U10:Uygulama édrencisi ile ilgili bir durum oldu§unda akademisyen dogrudan sinif 6§retmenine
ulasamiyor. Oncelikle okul yénetimi ile gériisiiliiyor ve hastalik, rapor gibi durumlarda zaman
kaybi yasaniyor. ... uygulama o6dgretmenleri ve akademisyenler birbirleri ile iletisim bilgilerini
paylasmall, iki taraf da 6zel durumlarda birbirlerine ulasabilmelidir.

0U4: Akademisyenler ile uygulama &gretmenlerinin yeterli diizeyde iletisim icerisinde
olmamasindan, uygulama égrencilerine verilen puanlarda bariz sekilde farkliliklar bulunmaktadir.
... Akademisyenler, uygulamam 6gretmenleri ve il milli egitim personellerinin daha fazla iletisim

halinde olmalari ile ilgili hizmet ici egitimler verilmelidir.

Ogretim (yeleri degerlendirme boyutuna iliskin ise yeterli 6lgme araci bulunmamasi, degerlendirmenin
koordineli yapilamamasi, sistemsel sorunlar, planlarinda yer alan etkinliklerin kisith olmasi ve 6gretim Uyesi
basina disen 6grenci sayisi fazlaligi gibi sorunlarinin oldugunu belirtmislerdir. Bu sorunlarin ¢éziimine iliskin
ise, MEBBIS ayrintili degerlendirme listesi olusturulmali, MEBBIS éneri ve taleplere gére diizenlenmeli, adaya
etkinlik konusunda inisiyatif saglanmali, adayin degerlendirme notu oranlari diizenlemeli, 6gretim Uyesi basina
disen 6gretmen adayi sayisi dustrilmeli, 6nerilerinde bulunmustur. Bu sorunlara ve ¢éziim oOnerilerine iliskin

bazi katilimcilarin gérusleri su sekildedir:

OU4:Ogretmen adaylar 6Gretmenlik uygulamasinda uygun égretim ortami olusturma konusunda
eksiklikler yasamaktadir. Bu konuda okullarin donanimi ve égretmenlerin bakis acilari 6gretmen
adayinin motivasyonunu ve yaraticiligini diisiirmektedir. ... Uygun dgretim ortami ve ders stratejisi
belirlemede, égretmen adaylarina danisman 6gretim elemani da gerekli destegi vermeli ve
6gretmen adayi okulda inisiyatif alabilmelidir.

0U3: ... Sézgelimi sadlik raporu bulunan édrencilerin telafilerinin sisteme nasil girilmesi gerektidi
konusunda bilgi ve yénerge yoksunlugu bulunmaktadir. ... Cikabilecek olasi sorunlar ile ilgili bunun
sistem (zerinde nasil diizenlenmesi gerektigi bilgisi 6gretmenlere ve idarecilere verilmelidir.

0U4: Ogretim elemani basina diisen 8 6grencinin en az dért kez izlenmesi, uygulama édrenci

grubunun kalabalik olmasindan dolayi haftanin farkl giinlerinde staja gitmeleri, 6gretim (iyesinin

ders programinin staj giinlerine uymamasi uygulama égretmenleri ile iletisim problemlerine ve
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uygulamalarin takibinde sikinti yasanmasina neden olmaktadir. ... Odretim iiyesinin en az dért kez
ders izleme kosulunun yerine iki kez ders izleme kosulunun saglanmasi ya da fakiiltelerde alaninda

uzmanlar belirlenerek, égretim lyesinin sadece bu ders ylikiini yiiriitmesi saglanmalidir.

TARTISMA ve SONUC

Bilgi ve becerilerdeki degismede dnemli etkenlerden biri, uygulama okulunda gegirilen 6grenme yasantilardir
(Karadiiz, vd., 2009). Bu bakis agisiyla 6gretmenlik uygulamasi dersinde paydaslarinin goériisi 6nemli hale
gelmektedir. Arastirma sonuglari incelendiginde, gerek 6gretmenler gerekse 6gretim lyeleri uygulama dersinin
sire olarak azhg ve uygulama ders sayisinin artiriimasi gerekliligi sorunlarini ifade etmislerdir. Aslan ve
Saglam’a (2018) gore, bir dénemde bir ders olarak gergeklestirilen 6gretmenlik uygulamasi dersi, adayinin
gerekli donanimi kazanabilmesi igin yeterli bir siire degildir. Benzer bir sekilde, uygulama dersinde 6gretmen
adaylarinin uygulama yapmaya yeteri kadar firsat bulamadiklari sonuglarina ulasilan ¢alismalar da mevcuttur
(Akpinar, Colak ve Yigit, 2012; Baran, Yasar ve Maskan, 2015; Eraslan, 2009; Sunkiir Cakmak, 2019, Simsek
Alkan ve Erdem, 2013; Tastere, 2014). Calismalarin yapildigi tarihlerde 6gretmenlik programlarinda uygulama
dersi bir ders olarak programda yer almaktaydi. 2018 yilinda YOK tarafindan giincellenen &gretmenlik
programlarinda ise, uygulama dersi sayisi 2 ye cikarilmistir. Fakat kisith olsa da 6gretmenlik uygulamasi dersi
stresinin yeterli oldugu sonucuna ulasan galismalar da mevcuttur. S6zgelimi Cepni Aydin ve Sahin (2015) yaptigi
¢alismasinda, O0gretmen adaylari uygulama dersinde 6gretmenlige basladiginda yararli olacak deneyimler
edindiklerini belirtmislerdir. Cigek ve ince’ye (2005) gére ise, uygulama dersinin amaglarindan biri, gretmenlik
deneyimi kazanmadir ve 6gretmen adaylari ders sonunda bunu elde etmektedirler. Bastiirk (2009) ise,
uygulama o6gretmenlerinin keyfi yaklasimlari yiziinden 6gretmen adaylari arasinda bir dénem boyunca
anlatilan ders saati bakimindan farkhliklar bulunmaktadir. Bu ve benzeri sonuglar bir arada dislinildiginde,
ders sayisinin azhg veya yeterliligi yerine nitelikli yapilip yapiimadigi ¢cok daha 6nem kazanmaktadir. Clinki
Oksiiz ve Coskun’a (2012) gore, 6gretmenlik uygulamasi dersleri 6gretmen adaylarinin 6z-yeterlilik seviyesini
onemli 6l¢lide artirmaktadir. Bu bakimdan 6gretmenlik uygulamasi dersi nitelikli bir sekilde paydaslarin isbirligi
icinde ylrutilmesi gereken bir derstir. Bu arastirmada da hem mesleki beceri kazanma hem de iletisim
boyutlarinda, uygulama 6gretmeni ve 6gretim Uyesi, uygulama 6gretmeni ve 6gretmen adayi, 6gretim lyesi ve
O0gretmen aday!i arasinda iletisim sorunlari oldugu, koordineli bir sekilde program yapilmasi gerektigi ve fakiilte-
okul programinin ¢cakismasi sorunu gibi sonuglara ulasiimistir. ilgili alanyazinda bu sonucu destekler niteliktedir.
Tastere (2014) ¢alismasinda, uygulama 6gretmeni ve uygulama 6gretim Gyesi arasindaki iletisimin azhigini en sik
yasanan sorun olarak vurgulamistir. Cepni ve Aydin (2015) ve Simsek, Alkan ve Erdem’e (2013) gore ise, fakilte
ve uygulama okulu arasinda her tirli isbirligi yapilarak uygulama dersi yirttilmeli gortsii 6nerilmistir.
Degirmencay ve Kasap (2013) da benzer sekilde nitelikli bir 6gretmenlik uygulamasi dersi icin 6gretim Uyesi ile
O0gretmen adayi arasindaki iletisim ve isbirliginin dGnemini vurgulamistir. Ayni sekilde 6gretmen adaylari tizerine
gerceklestirilen bir ¢calismada, 6gretmen adaylari, 6gretmen, okul yonetimi ve 6gretim Uyesinin uygulama
dersine karsi ilgisiz oldugunu sonucuna ulasiimistir (Baran, Yasar ve Maskan, 2015; Kale, 2011). Bu bakimdan

yapilan galisma literatiir ile paralellik géstermektedir. Ozgelik (2012) ise yaptigi calismasinda dgretmen, okul
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yonetimi ve 6gretim Uyesinin 6gretmen adaylarinin uygulama dersi ile ilgili sorunlarinin ¢ézimiinde yardimci
olduklari ve uygulama dersinin daha nitelikli gerceklesebilmesi icin caba sarf ettiklerini belirtmislerdir. Bu

bakimdan g¢alismanin sonucu literatiir ile 6rtismemektedir.

Calismada, mesleki beceri kazandirma boyutunda 6gretmenler ve 6gretim Uyeleri tarafindan, 6gretmen
adayinin mesleki bilgi yetersizligi, sinif yonetim eksikligi, sinif yonetimi deneyim azhg gibi sorunlar
bulgulanmistir. Bu durum, 6gretmen adaylarinin lisans egitimi slirecinde aldig diger derslerin niteligi ile ilgili bir
sorun olarak karsimiza cikmistir. Ayvaci, Ozbek ve Biilbiil (2019) tarafindan yapilan galismada benzer sonuglar
ortaya konulmustur. Bu arastirmacilar 6gretmen adaylarinin pedagojik yonden eksikliklerinin bulundugu tespit
etmislerdir. Uygulama dersinin amaglarindan biri de 6gretmen adayinin deneyim kazanmasi ve eksikliklerini
gdrmesi zerinedir. Ogretmen adaylari lizerine gerceklestirilen galismalarda da 6gretmen adaylari, siireg icinde
eksiklerini gorme ve deneyim kazandiklarini belirtmislerdir (Bay, Seker ve Alisinanoglu, 2020; Cepni, Aydin ve
Sahin 2015; Karadiiz vd., 2009; Kog ve Yildiz, 2012; Ozdas ve Cakmak, 2018; Siinkiir Cakmak, 2019; Yesilyurt,
2010).

Calismada, mesleki beceri kazandirma boyutunda 6gretmenler ve 6gretim Uyeleri tarafindan 6lgme araci
eksikligi, sistemsel sorunlar, objektif davraniimamasi, 6gretmenlik alanlarina gére degerlendirme olmamasi,
O0gretmen-0gretim Uyesi iletisimsizligi, geri bildirim eksikligi ve 6gretim yesi basina diisen 6grenci sayisi fazlaligi
gibi sorunlar bulgulanmistir. Bastlrk (2009) yaptigi ¢alismasinda, 6gretmen adaylarinin hazirladiklari ders
planlari hakkinda uygulama 6gretmeniyle higbir fikir alisverisinde bulunamadiklari ve verilen geri bildirimlerin
pedagojik ve mesleki gelisimlerini saglamaktan uzak oldugu sonucuna ulasmistir. Benzer sekilde Peker (2008)
ise, 0gretmen adaylarinin uygulama dersi esnasinda, gerceklestirdikleri derslerin iyi bir sekilde planlanmasi ve
eksiklikleri konusunda yeterince kendilerine dénit saglanmadigi sonucuna ulagsmistir. Farkli bir ¢alismada ise
o0gretmenlerin 6lgme ve degerlendirme agisindan yetersiz bulundugu yonindedir. Uygulama o6grencileri,
okuldaki 6gretmeni, 6gretim yaklasimi, 6lgme ve degerlendirme ve sinif yénetimi becerileri bakimindan yetersiz
gormektedir (Tastere, 2014). Ayrica bu yetersizliklere ragmen 6gretmenler uygulama dersi igin isteksizdirler
(Kog ve Yildiz, 2012). Uygulama 6g8rencilerinin 6gretmenin yani sira 6gretim (yesini de yetersiz gordiugu
calismalar mevcuttur (Yesilyurt, 2010; Yilmaz, 2011). Ogretmen adaylarinin 6gretmen, dgretim {yesi yaninda
kendilerini de elestirdikleri calismalar mevcuttur. Sozgelimi Kog¢ ve Yildiz’in (2012) calismasinda, 6gretmen
adaylari kendilerini planlama, 6gretim sureci, sinif ydnetimi ve 6grenme-6gretme yaklagimlari konularinda eksik
gordiklerini belirtmis ve kendilerinin sadece derslerde, anlatim, soru-cevap ve tartisma yontemlerini
kullandiklari ve 6gretim siirecinde 6grenmeyi kolaylastirici materyallere ¢ok az yer verdiklerini ifade etmislerdir.
Benzer bir sekilde Akpinar, Colak ve Yigit'in (2012) calismasinda, 6gretmen adaylari yontem-teknik secimi, alan
bilgisi, sinif yonetimi ve iletisim becerileri konularinda yetersiz olduklarini bildirmistir. Cepni ve Aydin’a (2015)
gore, 6gretmenlik uygulamasi dersinin en édnemli sorunlarindan biri denetim eksikligidir. Denetim siireci etkili
gerceklesmedigi icin 6gretmenlik uygulamasi dersinin degerlendirme boyutu da sorunlu bir alan olarak

karsimiza ¢ikmaktadir. Genel olarak 6gretmenlik uygulamasi dersi, genelde sadece bir ders anlatimi seklinde
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uygulanmaktadir ve bu durum degerlendirmeler konusunda yetersizlikler yasanmasina sebep olmaktadir (Saka,

2019).

Bu calismanin sonuglar fakilte-okul programlarinin gakismasi, uygulama Ogretmeni basina disen 6grenci
sayisinin fazlaligl, sistemsel sorunlar ve sireci ylriten ve etkilenen butiin paydaslar arasinda iletigsim
eksikliginden kaynaklanan sorunlar yasandigina isaret etmistir. Arslan ve Saglam’a (2018) gbre Ogretmen
adaylari uygulamaya ayrilan siire ve uygulama dersinin zamanlamasi konusunda olumsuz goriise sahiptir.
Bastiirk’iin (2009) ve Batmaz ve Ergen’in (2020) arastirma sonuglari da benzer sekilde 6gretmen adaylarinin
ders anlattiklari siireyi az bulduklarina ve ders anlatma sirelerinin adaydan adaya ya da uygulama
O0gretmeninden uygulama o6gretmenine degistigine isaret etmistir. Buradan hareketle bu arastirmanin
sonuglarinin sire yetersizligi bakimindan diger arastirmalarin sonuglariyla tutarli oldugu soylenebilir. Bu
¢alismada elde edilen bulgulardan biri olan uygulama 6gretmeni basina diisen 6grenci sayisinin fazlaligi da diger
arastirmalarla tutarhdir. Bu konuda yapilan bazi arastirma sonuglarina gére uygulama 6gretmenleri ve 6gretim
Uyeleri uygulama 6gretmeni basina disen 6grenci sayisinin fazla oldugunu ve bunun da gesitli sorunlara neden
olduguna isaret etmektedir (Eraslan, 2009; Unlidnen ve Boylu, 2007; Tasdere, 2014). Bununla birlikte
Unliiénen ve Boylu’nun (2007) arastirma sonuglari séz konusu bu galismanin sonuglariyla benzer sekilde fakiilte

ve uygulama okullari arasinda esgiidiim ve iletisim problemleri yasanabildigine isaret etmistir.

Bu calismanin sonuglari degerlendirme boyutunda olgme araci eksikligi, sistemsel sorunlar, objektif
davranilmamasi, 6gretim Uyesi basina diisen 6grenci sayisi fazlaligi, degerlendirmenin koordineli yapilamamasi,
o0gretmenlik alanlarina goére degerlendirme olmamasi, 6gretmen-6gretim Uyesi iletisimsizligi ve geri bildirim
eksikligi sorunlarinin yasandigini ortaya koymustur. Demir ve Camli'ya (2011) gore O6gretmen adaylari
O0gretmenden, okul ydneticisinden, 6grenciden ve danismanindan yardim ve anlayis konusunda en yiksek
diizeyde beklentide olmasina ragmen 6gretmenler tarafindan kabul edilmeme ile yardim ve destek gérmeme
gibi sorunlar yasadiklarini ifade etmistir. Bununla birlikte 6gretmenlik uygulamasi dersinin amaglarinin,
iceriginin, 6gretme-6grenme sirecinin ve yapilmasi 6ngorilen degerlendirme calismalarinin yeterli nitelikte
hazirlanmadigini ifade eden arastirmalar da bulunmaktadir (Bektas ve Ayvaz, 2012). Batmaz ve Ergen’in (2020)
arastirma sonuglarina goére 6gretim elemanlari uygulama stirecinde 6grencileri uygulama sirecinde izlemek icin
okula gelmeyebilmekte ve bununla birlikte aday 6gretmenlerde de bu dersin kolay gecilecek bir ders oldugu
algisi bulunabilmektedir. Bu durumun da degerlendirme silreglerinde ¢esitli sorunlara yol acabilecegi
soylenebilir. Alanyazinda yapilmis baska arastirmalarin sonuglari da bu ¢alismanin sonuglariyla benzer sekilde
ogretmen adaylarinin yapilan uygulama ile ilgili yeterli dontt alamadiklarina ve degerlendirme bakimindan
kendilerini ve uygulama 6gretmenlerini yetersiz gordiiklerine isaret etmektedir (Eraslan, 2009; Girgin ve Sahin,

2019).

ONERILER

Bu calismanin sonuglarina goére uygulama 6gretmenleri yasanan sorunlarin ¢6ziimiine doniik olarak mesleki

beceri kazandirma boyutunda uygulama ders sayisinin artmasi gerektigini, uygulamaya ve alana doniik dersler
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verilmesi gerektigini, 2. ve 3. sinifta uygulama dersi olmasi gerektigini ve ders programlarinin paydaslar
arasinda esgldim icinde yapilmasi gerektigini belirtmistir. Ayrica O6gretmenler fakiilte-okul arasi iletisim
boyutunda sik sik toplantilar yapilmasi gerektigini, siireg icinde okul mudiriiniin yetkilendirilmesi gerektigini ve
oryantasyonun etkili yapilmasi gerektigini ve degerlendirme boyutunda ise MEBBIS ayrintili degerlendirme
listesi olugturulmasi, sistemsel olarak notlarin giincellenebilmesi, oryantasyonun etkili yapiimasi ve toplantilarin
daha sik yapilmasi gerektigini ©nermislerdir. Ogretim Uyeleri ise mesleki beceri kazandirma boyutunda
uygulama ders sayisinin artirilmasi, programlar hazirlanirken okul ve fakiltenin koordineli ¢alismasi, 6gretim
Uyelerinin 6gretmenlere dogrudan ulasabilmesi gerektigini belirtmislerdir. Buna ek olarak fakiilte-okul arasi
iletisim boyutunda uygulama programinin daha erken dlzenlenmesi, okul muadarinin iletisim
koordinasyonunu saglamasi ve uygulama Ogretmenine en fazla 2 6gretmen adayi verilmesi gerektigini
vurgulamislardir. Son olarak égretim Uyeleri degerlendirme boyutunda ise MEBBIS ayrintili degerlendirme
listesi olusturulmasi, MEBBIS’in &neri ve taleplere gore diizenlenmesi, adaya etkinlik konusunda inisiyatif
saglanmasi, adayin degerlendirme notu oranlarinin diizenlemesi ve 6gretmen basina disen 6grenci sayisinin
azaltilmasi gerektigini belirtmislerdir. Ogretmenlik uygulama egitimlerini planlayan ve uygulayan kurumlar
olarak Milli Egitim Bakanligi ve YOK’{in bu 6nerileri dikkate alarak gerekli adimlari atmalarinin séz konusu dersin
etkililiginin ve etkinliginin artmasina katki sunacagi sdylenebilir. Bununla birlikte MEB de fakiiltelerle isbirligini

ve esglidiimi saglayacak dizenlemeleri gozden gegirerek siirece katki sunabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir. Makalenin etik kurul izni

Gazi Universitesi Etik Komisyonu tarafinca 21 Haziran 2022 tarih 12 sayili karari ile alinmstir.

Yazarlarin Katki Orani Beyani: Yazarlar herhangi bir ¢ikar ¢atismasi beyan etmemistir. Bu g¢alismada

arastirmacilarin katki oranlari séyledir: 1. Yazar (%40), 2. Yazar (%30) ve 3. Yazar (%30).
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