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ABSTRACT

In communication, both direct and indirect refusal statements are formed when the other party
wants to respond negatively to the discourses such as offers, invitations, requests, and
suggestion proposed by the speaker. Various refusal strategies are developed by the speaker in
order to reduce or minimize the destructive effects of the negative response. This requires a high
level of pragmatics competence on the part of the refuser. Accordingly, students learning Turkish
as a foreign language should not only know the language well, but also include socio-cultural
elements in the context while refusing a situation. In this context, various strategies are used for
refusal expressions such as offers, requests, invitations and suggestions. In this study, it is aimed
to make an evaluation on the refusal strategies of foreign students learning Turkish at B1 level.
Phenomenology design was used in the study. The data were collected from volunteer students
who were in Turkey to study and who learned Turkish at Hitit University TOMER, using
convenience sampling technique. Discourse-completion task was used in the research, various
case studies were given to the students and content analysis was performed on their answers. At
the end of the study, an evaluation was made about which refusal strategies were used, the
reasons used in the refusal strategies, the precision and meaning of the refusal, the
characteristics of the refusal sentences and the conjunctions used. In the study, it was concluded
that the strategies of refusal by explaining, refusing by offering options and refusing by offering
conditions' were used more. In addition, it was determined that 22 different strategies were
included and 59.3% of them were negative meaningful strategies. The other conclusion reached
in the study is that the refusal is made mostly because of necessity, obligation and habit, and the
conjunctions but, and, because are used the most in refusal statements.
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INTRODUCTION

Speech acts is a theory of language philosophy that suggests that what is expressed and what is meant may
differ. Philosophers such as Austin, Searle and Grice, who argue that there are performative expressions
together with descriptive expressions in language, have suggested that the meaning should be examined.
Austin stated in his work ‘How to Do Things with Words (1962)’ that words do not only express judgments, but
are also speech acts. In this context, speech act can be defined in the most general way as actions performed
through speech. According to Searle, “to speak a language means to attempt a rule-based behavior” (Searle,

2000: 79). This determines the relationship between the utterances and the intended meaning.

In every language, linguistic structures are used to express common contextual situations, as well as to convey
various characteristics of culture and society. In some cultures, speech act may have distinct meanings
according to societies which consequently bring about differences in language behaviors such as criticism,
compliment, gratitude and rejection. For a foreigner who cannot learn and use the target language in a social
context, this situation creates a pragmatic failure, which causes communication breakdown and
misunderstandings. (Mansour, 2015, p.1). It is extremely necessary for foreign/second language learners to

develop their sociolinguistic and pragmatic competences in the target language in terms of communication.

Speech acts are various language behaviors that individuals will perform in their daily language use. In daily life,
the reflections of speech acts are seen in the language structures that the individual uses in different situations
and contexts. Accordingly, speech acts can also be observed during foreign language teaching/learning. The
Common European Framework of Reference for Languages (CEFR) defines the individual as a “social actor in
foreign/second language teaching” (2020) and states that there are many qualifications that he/she should
possess. It states that individuals should try to determine their communicative language use in the face of

various situations they will encounter in daily life.

Requests that are part of daily language and responses to these requests, which can be in the form of
acceptance or refusal, are the most common uses. Such usages appear as positive or negative in mutual
communication. In order to reduce the effects of the negative situation in communication, various strategies

are developed by the other person.

Positive and negative meaning categories are an important form of grouping used to separate speech acts.
Refusal is a type of illocution in the negative category that may threatens positive requests. Refusal is the direct
or indirect 'no' response of the speaker to a request, suggestion, invitation or offer from the other party. In
many cultures, the answer to 'no' is probably more important than the word itself. Therefore, receiving and
sending the 'no' message is a specialized task. The interlocutor determines when to use the appropriate form of

refusal, according to social, cultural and linguistic values (Al-Kahtani, 2005, p.37).

Refusal, which is the behavior of refusing the requests of the other person, is the situation in which the speaker

makes negative evaluations against the positive face of the listener, disregarding the feelings of the listener
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(Brown & Levinson, 1987). In this context, it can be considered as a discursive process for foreign students to
refuse a negative situation they encounter while learning a language or an offer, request, invitation,

suggestion, help they do not want.

When the literature on the refusal act is examined, it is seen that there are many studies investigating the
subject in different contexts. The majority of these studies explore refusal on the basis of teaching English.
Some of it is in the context of linguistics (Bulut, 2000; Sadler&Erdz, 2002; Demir, 2003; Tekyildiz, 2006; Akpinar,
2009; Geng&Tekyildiz, 2009; Cimen, 2009; Hergliner, 2009; Hatipoglu, 2010; Tirkmen, 2010; Moody, 2011;
Sahin, 2011; Asmali, 2012; Merdin, 2013; Capar, 2014; Demirkol, 2015; Celikbas, 2016; Ciftci, 2016;
Han&Burgucu-Tazegiil, 2016; Onal, 2016; Hergiiner&Cakir, 2017; Boynuegri, 2018; Giinay, 2019; Ortakdyli,
2019; Yakut, 2019). The number of studies on teaching Turkish as a foreign language or directly on refusal
strategies in Turkish is very few, and some of them are studies that are revealed by examining course materials
and some by examining special sample groups. (Mansour, 2015; Han, Elkilig, Aybirdi, Demir-Atalay&Gingor,
2016; Yazici&Demirel, 2021; Yazici&Glindogdu, 2021; Pardaev, 2022). When the studies in the literature are
examined, it is observed that there is a lack of studies revealing the refusal acts or the refusal strategies used
by foreign students learning Turkish as a foreign language, and it is thought that a study aimed at this need is

necessary.

In foreign language teaching, it is inevitable to learn daily language usage forms in order to gain communicative
skills and learn the language totally. Societies' unique cultures and value judgments are kept alive in their
languages. As the relations between societies and cultures increase, intercultural communication also gains
importance. As a result of intercultural communication, thousands of students travel to foreign countries every
year for the purpose of foreign language learning. In most countries, foreign students are taught culture as well
as language through public and private schools. There are thousands of students who come to language
teaching centers in Turkey to learn Turkish as a foreign language. These students communicate with people
whose mother tongue is Turkish in the society for various reasons. In order for them to be able to
communicate effectively with native speakers, their pragmatic competences such as request, apology,
approval, and refusal need to be developed. In this context, as the number of studies increases, the theoretical
knowledge required by language teachers will be expanded and contribute to the restructuring of the teaching

process.
Purpose of the Reseach

The aim of this study is to determine which refusal strategies are used by foreign students learning Turkish at

B1 level in various situations that they may encounter in daily language. In accordance with this purpose;

1. What are the refusal strategies used by foreign students learning Turkish as a foreign language?
2. What is the meaning and context of the reasons given by foreign students learning Turkish as a foreign

language when they refuse?
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3. What are the conjunctions used by foreign students learning Turkish as a foreign language while

refusing and what are the functions of these conjunctions in refusal?

answers to the questions were sought.
METHOD

Model of the Research

In the study, a case study was conducted to evaluate the strategies used by foreign students learning Turkish as
a foreign language while refusing a situation, and this study was designed according to the phenomenology

pattern.

Phenomenology focuses on finding details in phenomena that are constantly encountered but not noticed in

daily life (Yildinm & Simsek, 2016, p. 69).

Research Group

The sample of the research consists of a group of 30 students from different countries who learn Turkish at B1

level in the spring semester of the 2020-2021 academic year at Hitit University TOMER.

In this study, convenience sampling technique was used. This technique is used to facilitate participation in

terms of time, cost and effort (Blyukoztirk vd., 2014).
Demographic characteristics of the study group are as in Table 1:

Table 1. Demographic Characteristics of the Study Group

Demographic Information N %
Djibouti 1 3,3
Chad 1 3,3
Morocco 1 3,3
Palestine 2 6,6
Guinea 1 3,3
Iraq 6 20
Country Cameroon 3 10
Egypt 2 6,6
Mauritania 1 3,3
Nigeria 1 3,3
Somalia 2 6,6
Syria 8 26,6
Zambia 1 3,3
18-20 8 26,6
Age 21-25 16 53,3
26-30 5 16,6
31+ 1 3,3
Male 17 56,6
Gender Female 13 43,3
Other African languages 2 6,6
Mother tongue Arabic 21 70
French 2 6,6
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English 2 6,6
Somalia language 3 10
Other African languages 1 3,3
Arabic 2 6,6
Languages spoken Fren.ch 4 13,3
English 17 56,6
Spanish 1 3,3
Turkish 5 16,6
5-9 months 11 36,6
Total time to learn Turkish 1-3 years 18 60
7 years 1 3,3
Total 30 100

Based on Table 1, it is seen that 30 learners participating in the study came from 13 different countries. The

sample group consists of learners, most of whom come from Africa and the Middle East.

Considering the age range of the students, it is possible to say that 16 (53.3%) people are concentrated in the
range of 21-25. This shows that the student group is mostly undergraduate students. This number is followed
by 8 (26.6%) people between the ages of 18-20. Based on the table, 17 (56.6%) of the student group were

males, while 13 (43.3%) were females.

Considering that the majority of the students come from Africa and the Middle East, it is seen that the number

of native Arabic speakers is 21 (70%) amongst 17 (56.6%) knowing English as a foreign language English.

Considering the duration of Turkish education of the students, the highest number is between 1-3 years with

18 (60%) students. This number is followed by 11 (36.6%) students who study for 5-9 months.

Data Collection Tool

In the study, "Discourse-Completion Task" was used to determine the refusal strategies of the students. In the
first part of the task, there are questions about the demographic information of the participants. In the second
part, there are 10 questions created according to various situations in daily language. While creating the
discourses, situations that students may encounter frequently in daily life were taken into consideration and
contexts such as "doing homework, borrowing something, inviting somewhere, asking for help, buying,

sheltering, making an offer" were used.

The data in the literature were taken as reference for the validity of the data collection tool, which was
organized in a semi-structured form. In addition, the form prepared in order to ensure the validity and
reliability of the scope was presented to the opinions of the experts, and the form was finalized by making

adjustments on the form in line with the opinions received.

Analysis of Data

In the study, descriptive and content analysis methods were used in the analysis of the data. In the study,

students' opinions were directly included and naming was given as K1, P2, P3... for their identities. The answers
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of the students were categorized by content analysis. In the analysis of the title of refusal strategies in the
study, the classification in Clrlk's (2014) study was considered and grouped according to the descriptive
analysis method. Tables and graphs were created with the frequency values obtained from both content

analysis and descriptive analysis results.

In order to determine the findings regarding whether there is a definite refusal in the refusal sentences of the
students, a rating was made for the categories of ‘refused, partially refused and not refused’. The frequency

values obtained from this rating are shown in Table 2:

Table 2. Findings Regarding Certainty in Refusal

Student opinions f %

Yes 239 79,6
No 50 16,7
Partially 11 3,7
Total 300 100

In the data in Table 2, it is seen that 79.6% of the answers given are 'yes'. It is also seen that 3.7% of the
answers are ‘partially’. The answers in these two categories were included in the analysis process. Data in the

‘no’ category with a rate of 16.7% were not included in the analysis.

Publishing Ethics

This study was found ethically appropriate by the Social and Human Sciences Research Ethics Committee of

Tokat Gaziosmanpasa University with the decision dated 08.06.2021 and numbered 12-04.

FINDINGS

Findings determined within the framework of the research questions asked in line with the purpose of the

research are given in the following sub-headings and numerical data are shown in the tables.

Refusal Strategies Used by Foreign Students in Turkish

Table 3. Descriptive Analysis Results of Students' Refusal Strategies

Refusal format f %
Refusal with explanation 52 20,8
Refusing by offering a choice 35 14
Refusing by presenting a condition 22 8,8
Refusal with forgiveness 19 7,6
Refusal with a notice of impossibility 18 7,2
Refusing by expressing regret 17 6,8
Refusing by stating a necessity/obligation 13 5,2
Refusing by expressing despair 12 4,8
Refusing by expressing preference 10 4
Refusal with thanks 10 4
Refusing by stating that it is not needed 7 2,8
Polite refusal 5 2
Refusing the request by pointing out its 4 1,6
meaninglessness

Refusing by changing the subject 4 1,6
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Stubbornly refusal 3 1,2
Refusal with a precise language 3 1,2
Refusing by mocking 2 0,8
Refusal with criticism/warning 2 0,8
Refusal with the word no 2 0,8
Rudely refusal 2 0,8
Refusal with the word none 2 0,8
Plainly refusal 1 0,4
Refusal by expressing disgust 1 0,4
Refusing by postponing 1 0,4
Habitually refusal 1 0,4
Refusal with the negative of the verb ‘to want’ 1 0,4
Refusal with phrase of ‘no way’ 1 0,4
Total 250 100

The answers given to the questions asked to the student group consisting of 30 students were collected under
27 titles as “Rejection Strategies”. According to the results obtained from the data, it was observed that the

students tended to refuse by offering explanations at the rate of 20.8% with a maximum of 52 answers:

K7: “Dear friends, | am really sorry that | cannot join you this time; because | have homework and | have to do it,
I don't have time.” K21: “Dear student, thank you very much for inviting me, but unfortunately | cannot attend
because | am very busy. Happy birthday, | hope you have a fun day ( | will send her/him a gift by mail on her/his
birthday.).”

35 answers were given under the refusing by offering a choice. This corresponds to a rate of 14%;

K11: “My dear friend, | will be very busy tomorrow so I can't go with you tomorrow I'm sorry, but my free days
are Thursday and Sunday. We can go on Thursday or Sunday if you want.” K23: “Thank you for inviting me, but |
have to work all day. So | wish you a good time. | can make it up on a Thursday or Sunday if you want. Just let
me know."

22 answers were given under the refusing by presenting a condition. This corresponds to a rate of %8,8;

K3: “I wish you had told me before you bought the ticket, believe me, | would like to do it, but as you see, my
ticket is ready and I'm going to my country, I'm really sorry | didn't know.” K5: “I haven't finished my own topics
yet, if | can study it maybe | can help you.”

19 answers were given under the refusal with forgiveness. This corresponds to a rate of %7,6;

K17: “I say | can't give it because | need a car too, and | ask forgiveness from her/him.” K25: “My friends, you
know how much I love you. | always want to stay with you and how happy | am when | am with you, but this
time forgive me | am very very busy and have no free time.”

18 answers were given under the refusal with a notice of impossibility. This corresponds to a rate of %7,2;

K12: “My dear friend, it took a long time to get used to sleeping in this bed because since my childhood | cannot
sleep if my sleeping place or bed is changed. My bed and pillow mean peace to me so | can't change them.” K23:
“I don't have enough money to extend the warranty period so | don't want to.”

17 answers were given under the refusing by expressing regret. This corresponds to a rate of %6,8;
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K6: “Sorry, I don't want to relocate. | am very comfortable here. Maybe if | want to change it in the future | will
let you know.” K19: “I would love to be with you today too, but | have very important work to do, and I'm sorry |
can't come.”

13 answers were given under the refusing by stating a necessity/obligation. This corresponds to a rate of % 5,2;

K22: “I have to deliver these notes to their owner today, | cannot give them to you. Could you please help?” K24:
“Dear teacher, | have an exam tomorrow, | need to copy these notes, believe me, if | wasn't in a hurry, | would
have left the notes, but | can't leave them right now.”

12 answers were given under the refusing by expressing despair. This corresponds to a rate of % 4,8;

K1: “Honey, | want to give you the car, but you know my car is not insured and you don't have a driver's license
yet. If anything happens, God forbid, the consequences will be very bad.” K18: “My son, first of all, | wish you a
happy birthday. | have a meeting to go to and | don't know what to do. That's why | can't attend your birthday,
I'm very sorry, but still | hope you have many happy years”.

10 answers were given under refusing by expressing preference and refusal with thanks. These correspond to
rate of %4,

K18: “I will only tell him that I can sleep in this bed because the bed is comfortable and | can sleep on it. | can
ask him to appreciate my situation and not be angry with me.” K20: “I am not good at explaining and lecturing
lectures and prefer to study alone.” K26: “Thank you, you made this meal so delicious. | loved this meal, but
that's enough because | eat less, I'm on a diet.” K30: “Thank you very much, the dinner table is very nice, but |
will not eat any more. It is difficult for me to digest this meal as | am not used to it.” seklindedir.

Reasons for Refusal Strategies of Foreign Students

By classifying the answers of the students according to their reasons, it is seen that the ones expressed with
positive sentences were less than those expressed with negative sentences. The proportional distribution of

the findings related to this classification is shown in Graph 1:

W Negative statements Positive statements

Graph 1. The Positivity-Negativity Ratio of Students' Refusal Statements
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Examples of positive sentences used by students when refusing;

K5: “I have to talk to the administration first, maybe we can change it if they see fit.” K9: “Thank you for inviting
me. Thank you for giving me the opportunity to explore your cuisine and learn from your cultural dishes. If you
don't mind, I'd rather drink tea. Thank you.”

Examples of negative sentences used by students when refusing;

K14: “These lecture notes and books are not mine, | borrowed them from my friend. | want to return them to
him as soon as possible today because we are in the exam period. That's why | don't want to leave these lecture
notes and books.” K20: “This computer will not last until the warranty period you offer. Therefore, do not
extend the time, and | will not overpay. If you insist, | will not buy the computer.”

Context of Refusal Reasons by Foreign Students

Under this title, the refusal statements of the participants were evaluated in terms of context and themes were
created for the content of the answers. The themes compiled are:
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Graph 2. Findings Regarding the Contextual Categories of Students' Refusal Statements

According to Graph 2, it was determined that the acts of refusal took place in 42 different contexts. Among
these, it was seen that the theme of necessity took place at the highest rate (21.6%):

K29: “I'm so sorry, | would love to come there, but | have to work tomorrow, if you wish, we can go on Thursday
or Sunday.”

The habit theme ranks second in terms of rate (8%).

K12: “I guess | can't change it because I'm used to it here.”

Trust the other person 1
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The rate of personal preference theme is 6.3%;

K20: “I'm so sorry bro, but | prefer to study alone.”

The rate of being busy theme is 6%;

K8: “I'm so glad you invited me to the party, but I'm really busy so | won't be able to come.”
The rate of the theme of ‘being reluctant”is 5,3%;

K16: “I will say that I like the meals very much. Because | can't upset anyone, but I'm really satiated and | don't
want to eat any more.”

Functions of Conjunctions in Refusal Statements of Foreign Students

The findings regarding the conjunctions in the refusal statements in the study are shown in Table 4:

Table 4. Findings Regarding the Conjunctions Used by Students in Refusal Statements

Using Conjunctions f %

but (ama) 113 30,7
and 95 25,8
because 61 16,6
therefore 39 10,6
or (ya da) 12 3,2
however 8 2,1
but (fakat) 7 19
well 5 1,3
dA 4 1

Or (veya) 4 1

otherwise 4 1

both.. and 3 0,8
with 2 0,5
only 2 0,5
according to me 1 0,2
if (eger) 1 0,2
if (ise) 1 0,2
that 1 0,2
but (Iakin) 1 0,2
whereas 1 0,2
unfortunately 1 0,2
already 1 0,2
Total 367 100

When Table 4 is examined, the diversity of the conjunctions in the refusal statements draws attention.
Regardless of their category in the table, the frequency values were determined according to how many times
they were used in total. The most commonly used conjunctions in this context are but, and, and because.
When these linguistic transitions were evaluated in terms of diversity, it was determined that 22 different

conjunctions were used in refusal statements.
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In addition, when the used transitions were evaluated according to their functions and types, it was seen that
there were appropriate conjunctions in the categories of coordination, comparison, beginning, explanation,
conclusion, concession, reasoning and contrast. Korkmaz's (2009) classification was taken into account when
grouping these conjunctions. Some of them are mentioned in more than one group because they are suitable

for the functions of use of different categories.

Among these, coordinating conjunctions are the transitions that connect words, phrases and sentences that
come after each other with equivalent functions. Those which are used in refusal clauses, are ‘ile’, ‘hem... hem’,

and dA.

While balancing-comparing-selecting conjunctions undertake the task of connecting two elements in a
sentence, they also perform functions such as comparison, balancing, proportion, selection and preference in
terms of meaning. ‘Ya da’ and ‘veya’ linking words are the conjunctions of balancing, comparison, selection in

refusal sentences.

Conjunctions that connect with the previous sentences when they are at the beginning of the sentence are,

‘bana gore’ (in my opinion) and ‘lakin’ (but).

Explanatory conjunctions connect two sentences with the explanatory function, depending on their position at
the beginning of the sentence or in the sentence. Explanatory conjunctions in refusal sentences are ‘ama’ (but),

‘ancak’ (however), ‘yalniz’ (only), ‘yani’ (that is), ‘ise’ (if), ‘cinkd’ (because), ‘ne yazik ki’ (unfortunately).

Conclusion conjunctions are the words that establish a relation of bringing to a conclusion while connecting
two sentences. In rejuction sentences, they are manifested by the expressions ‘bu ylizden’ (therefore) and

‘mademki’ (since).

Conjunctions that add the meaning of insisting are the ones used to continue and support a thought. Insistence

conjunctive adverb in rejuction sentences are ‘zaten’ (already) and ‘ancak’ (however).

Transition expressions that add a reason meaning are words that connect one of two sentences to the other by

giving reason. Reasoning conjunctions in refusal sentences are ‘ki’ (that) and ‘¢cinkd’ (because).

Conjunctions that add an opposite meaning are those that connect the thought conveyed by one of the two
sentences with the function of opposing the other, by creating an opposite situation. Contrast conjunctions in

rejuction sentences are ‘yoksa’ (otherwise) and ‘fakat’ (but).

CONCLUSION and DISCUSSION

The results of this study, which aims to determine the refusal strategies of foreign students learning Turkish at

B1 level and the characteristics that these strategies reflect, can be listed as follows:
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It is determined that the students for whom data were collected used 27 different strategies according to the
category determined by Ciriik (2014) while refusing anything, and these strategies were varied in number.
Among this diversity, it is found that the most frequently used strategies were refusal strategies by explanation
with 20.8%. The others are refusal strategies by offering options with 14%, refusal strategies by offering
conditions with 8.8%, refusal strategies by apologizing with 7.6%, refusal strategies by declaring impossibility

with 7.2%, and refusal strategies by expressing sorrow with 6.8%.

On the other hand, the students preferred the strategies of clearly refusing, refusing by expressing boredom,
refusing by procrastination, refusing with the habit of general thought, refusing with the negative form of the
verb ‘to want’, refusing with the expression ‘no’, refusing by stating necessity. In line with these results, it can
be said that students prefer to use indirect rejection strategies instead of using direct rejection strategies.
Instead of a definite statement such as “No, it will not”, it was seen that they tended to refuse, feeling the need
to explain and offer options. They may have thought that the other party would be upset and offended if they

refused directly and definitely.

In teaching Turkish as a foreign language, refusal expressions have a great importance and place as well as
reinforcing language structures in the development of students' communication skills. The refusal can be
indirect or direct. Factors such as their culture, geography, gender, age also affect the way students refuse an
event or situation. In this context, when the above results are evaluated in line with the data in the sample
group that most of whom come from African and Middle Eastern countries and whose mother tongue is 70%
Arabic, it should be said that these students tend to use the refusal strategies with a respect for the other
person. In addition, considering that 60% of them have learned Turkish for 1-3 years in terms of language
learning time, it can be said that these students have increased their pragmatic proficiency in Turkish and that
they prefer an interactive way in the act of refusal. As Asmali (2012, p.104) states, foreign/second language
acquisition research is increasingly shifting to learners' pragmatic competence. Pragmatic competence means
that the individual is ready to use language for real situations. Developing pragmatic competences in foreign
language classes ensures more effective communication between target language speakers and foreign
language learners. Another way to be successful in using daily language is pragmatic awareness. Akpinar (2009,
p.147) recommends the necessity of ethnographic observation in order to increase students' pragmatic
awareness. In this context, foreign students, who have the opportunity to observe how something is refused in
the target culture, can prevent communication problems that may occur between target language speakers

and themselves.

It was observed that foreign students coming from 13 different countries and learning Turkish mostly tended to
indirect refusal strategies. As a result of this, it was concluded that students' refusal sentences mostly contain
negative expressions that serve to convey and explain the reason for refusal. Giving or receiving a "no" answer
is an important issue in many cultures. First impressions and preconceptions about how rude or how polite one

is are made from these linguistic structures. Perhaps, as Mansour (2015) points out, the issue of how the
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answer no is given is more important than the meaning of the answer. The verbalization of the refusal
behavior, the choice of the appropriate form of expression, can be shaped according to the person, the
environment, the time, and it can also be determined according to the social and cultural values. It is possible
to interpret the students in the sample group making long and explanatory sentences about why they had to

give a rejection answer to their interlocutors as trying to soften the meaning of ‘no’.

One of the issues emphasized in the study is to determine the context in which students form the reasons for
their refusal statements. According to the results of the analysis, it was concluded that the students gave
refusal answers in 42 different contexts, mostly because of necessity. In addition, the act of refusal took place
according to the context of habit, personal preference and occupation. The fact that the contexts are so diverse

and numerous shows that the students pay attention to explaining and informing their interlocutors.

It was determined that ‘ama’ (but), ‘ve’ (and), ‘cinki’ (because), ‘bu/o yizden’ (therefore), ‘ya da’ (or) were
used the most among the conjunctions used by students while refusing a situation. Korkmaz (2003) defines
conjunctions as grammatical elements that connect words, phrases, sentences and sometimes paragraphs in
terms of form and meaning and establish various semantic relations between the functions they are loaded
with and the words they are connected to. Conjunctions determine the opposing views of the author or the
speaker in the world of meaning, cause-effect relationships and views expressing entirety. Therefore, it is
possible to say that students use the conjunction ‘ama’ (but) when explaining, the conjunction ‘ve’ (and) when
joining, the conjunction ‘¢clinki’ (because) when giving reasons, the conjunction ‘bu/o yizden’ (therefore) when
constructing cause-effect sentences, and the conjunction ‘ya da’ (or) when trying to offer alternatives. It was
concluded that the students mostly used conjunctions with the functions of explaining, offering options and
giving reasons, in line with their refusal strategies. The diversity of the conjunctions in the students' refusal
sentences is also noteworthy. Students used 22 different conjunctions in their refusal sentences. In addition,
the conjunctions in the students' refusal sentences were used in the functions of lining up, comparing, starting,

explaining, concluding, insistence, giving reasons and contrasting.

RECOMMENDATIONS

In this study, the strategies used in the refusal sentences of foreign students learning Turkish at B1 level are
emphasized. The scope of future research can be expanded to include other language levels, and comparative
studies can be put forward to show the change between language levels. Since the subject of this study is
limited to the act of refusal, new studies can be made in which other words and actions are handled together.
In addition, the sample of this study mainly consists of students from African and Middle Eastern countries.
Studies that reflect the data collected from new study groups consisting of different continents and different

language families can be included.
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B1 DUZEYINDE TURKCE OGRENEN YABANCI OGRENCILERIN REDDETME
STRATEJILERI

0z

iletisimde konusucu tarafindan ileri siiriilen davet, istek, rica, yardim vb. séylemlere, karsi tarafin
olumsuz bir sekilde yanit vermek istemesi ile hem dogrudan hem de dolayl sekilde ret ifadeleri
olusmaktadir. Olumsuz cevabin yikici etkilerini azaltmak veya en aza indirmek amaciyla konusucu
tarafindan gesitli reddetme stratejileri gelistirilir. Bu da reddeden igin Ust diizey bir edim bilimsel
yeti gerektirmektedir. Buna bagli olarak, yabanci dil olarak Tiirk¢e 0grenen &grencilerin bir
durumu reddederken dili iyi bilmelerinin yaninda sosyokiltirel unsurlari da baglama dahil
etmeleri gerekmektedir. Bu baglamda teklif, rica, davet ve 6neri vb. ifadelerin reddedilmesinde
de cesitli stratejiler kullanilmaktadir. Bu c¢alismada B1 dilizeyinde Tirkce Ogrenen yabanci
ogrencilerin reddetme stratejileri Gzerine bir degerlendirme yapmak amaglanmistir. Calismada
olgu bilim deseni kullanilmistir. Veriler, egitim almak icin Tiirkiye’ye gelen ve Hitit Universitesi
TOMER'de Tiirkce 6grenen gonilli 6grencilerden kolay ulasilabilir drnekleme teknigiyle
toplanmistir. Arastirmada sdylem tamamlama testi kullaniimis, 6grencilere gesitli 6rnek olaylar
verilmis ve verdikleri cevaplar lizerinde igerik analizi yapiimistir. Calisma sonunda hangi reddetme
stratejilerinin kullanildigl, reddetme stratejilerinde kullanilan gerekgeler ve anlamlari, reddetme
climlelerinin 6zelligi ve kullanilan baglaclar hakkinda degerlendirme yapilmistir. Calismada
ulasilan sonuglara gore “Agiklama yaparak reddetme, secenek sunarak reddetme ve sart sunarak
reddetme” stratejilerinin daha ¢ok kullanildigi; 27 farkh stratejiye yer verildigi; %59.3 oraninda
olumsuz anlamli stratejiye yer verildigi; reddetmenin en ¢ok zorunluluk, aliskanlik, kisisel tercih ve
mesguliyet nedeniyle yapildigl; reddetme ifadelerinde en ¢ok ama, ve, ¢lnki baglaglarinin
kullanildigi ortaya konulmustur.

Anahtar kelimeler: Yabancilara Tirkce 6gretimi, reddetme stratejileri, B1 diizeyi, s6z edimleri.
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GiRiS

S6z edimleri, ifade edilen ile kastedilenin farkl olabilecegini 6ne siuren bir dil felsefesi teorisidir. Dilde
betimleyici ifadeler ile birlikte edimsel ifadelerin de bulundugunu savunan Austin, Searle ve Grice gibi filozoflar
kastedilen anlamin incelenmesi gerektigini dne siirmuslerdir. Austin “How to Do Things with Words (1962)” adli
¢alismasinda sozciklerin sadece yargilar ifade etmedigini ayni zamanda birer s6z edimi oldugunu belirtmistir.
Bu baglamda s6z edimi en genel sekliyle s6z aracili§iyla yapilan eylemler olarak tanimlanabilir. Searle’e gore
“bir dili konusmak demek, kurala dayal bir davranis girisiminde bulunmak demektir” (Searle, 2000: 79). Bu da

sozceler ile kast edilen anlam arasindaki iliskiyi belirler.

Her dilde benzer durumlara uygun bigcimde kullanilacak dil yapilari oldugu gibi kiltirden kiltiire toplumdan
topluma degisen dil yapilari da mevcuttur. Bazi kiltlrlerde farkli anlamlara gelebilecek s6z eylemler olabilir.
Toplumlarin elestirileri, iltifatlari, tesekkiir etmeleri ve reddetmeleri gibi dil davraniglarinda farkhliklar olusabilir.
Hedef dili sosyal baglamda 6grenemeyen ve kullanamayan bir yabanci icin bu durum edim bilimsel bir
basarisizlik olusturmaktadir ki bu da iletisim kopukluguna ve yanlis anlasilmalara neden olmaktadir (Mansour,
2015, s.1). Yabanci/ ikinci dil 6grenenlerin hedef dilde sosyolinguistik ve edimsel yeterliliklerini gelistirmeleri

bildirisim agisindan son derece gerekli bir husustur.

S6z edimleri, bireylerin glinlik dil kullanimlarinda gerceklestirecekleri gesitli dil davranislaridir. Ginlik hayatta
bireyin farkli durum ve baglamlarda kullandiklari dil yapilarinda s6z edimlerinin yansimalari gorilir. Buna bagl
olarak s6z edimleri yabanci dil 8gretimi/6grenimi sirasinda da gézlemlenebilir. Diller icin Avrupa Ortak Onerileri
Cergeve Metni (CEFR) bireyi, “yabanci/ikinci dil 6gretiminde sosyal aktdr” (2020) olarak tanimlar ve onun sahip
olmasi gereken bircok yeterlilik oldugunu belirtir. Bireylerin iletisimsel/bildirisimsel dil kullanimlarini ginliik

hayatta karsilasacaklari ¢esitli durumlar karsisinda belirlemeye ¢alismalari gerektigini bildirir.

Gunlik dil kullaniminin bir pargasi olan ricalar, istekler ve bu isteklere verilen cevaplar -ki bu cevaplar kabul
veya reddetme seklinde olabilir- en ¢ok karsilasilan kullanimlardir. Bu tir kullanimlar karsilikli iletisimde olumlu
veya olumsuz olarak karsimiza ¢ikmaktadir. iletisimde olumsuz durumun etkilerini azaltmak amaciyla karsidaki

kisi tarafindan cesitli stratejiler gelistirilir.

Olumlu ve olumsuz anlam kategorileri s6z edimlerini ayirmada kullanilan énemli bir gruplandirma bigimidir.
Reddetme, olumlu istekleri tehdit eden olumsuz kategorideki bir edimsoz tiridir. Reddetme, konusan kisinin
karsi taraftan gelecek istek, dneri, davet veya teklife verdigi dogrudan ya da dolayh “hayir” yanitidir. “Birgok
kiltirde ‘hayir’ cevabi muhtemelen kelimenin kendisinden daha 6nemlidir. Dolayisiyla, ‘hayir’ mesajini almak
ve gondermek 6zel beceri gerektiren bir gérevdir. Muhatap, reddetme ifade bigiminin uygun seklini ne zaman

kullanacagini toplumsal, kiiltirel ve dilbilimsel degerlere gore belirler” (Al-Kahtani, 2005, 5.37).

insanlarin karsi tarafin isteklerini geri cevirme davranisi olan reddetme, “Konusan kisinin dinleyicinin
duygularini dikkate almayarak, dinleyicinin olumlu vyiziine karsi olumsuz degerlendirmeler yapmasi

durumudur” (Brown ve Levinson, 1987). Bu baglamdan hareketle, yabanci 6grencilerin dil 6grenirken
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karsilastiklari olumsuz bir durumu veya istemedikleri bir teklif, rica, davet, 6neri, yardim gibi durumlari geri

cevirmelerine yonelik sdylemsel bir stireg olarak degerlendirilebilir.

Reddetme edimine yonelik alan yazin incelendiginde ¢ok sayida ve farkl baglamlarda konuyu ele alan ¢alisma
oldugu goérilmistir. Bu calismalarin gogunlugu ingilizce dgretimi temelinde reddetmeyi ele almaktadir. Bir
kismi ise dilbilim baglamindadir. (Bulut, 2000; Sadler ve Erdz, 2002; Demir, 2003; Tekyildiz, 2006; Akpinar, 2009;
Geng ve Tekyildiz, 2009; Cimen, 2009; Hergliner, 2009; Hatipoglu, 2010; Tirkmen, 2010; Moody, 2011; Sahin,
2011; Asmali, 2012; Merdin, 2013; Capar, 2014; Demirkol, 2015; Celikbas, 2016; Cift¢i, 2016; Han ve Burgucu-
Tazegiil, 2016; Onal, 2016; Hergiiner ve Cakir, 2017; Boynuegri, 2018; Giinay, 2019; Ortakéyli, 2019; Yakut,
2019). Turkgenin yabanci dil olarak 6gretimini veya dogrudan Tirkcedeki reddetme stratejilerini konu alan
¢alismalarin sayisi ise olduk¢a az olup bir kismi ders materyallerinin incelenmesiyle bir kismi da 6zel 6rneklem
gruplarinin incelenmesiyle ortaya konulan ¢alismalardir (Mansour, 2015; Han, Elkilig, Aybirdi, Demir-Atalay ve
Glingor, 2016; Yazicli ve Demirel, 2021; Yazici ve Gindogdu, 2021; Pardaev, 2022). Alan yazindaki ¢alismalar
incelendiginde, Tlirkgeyi yabanci dil olarak 6grenen yabanci 6grencilerin Tirkgede reddetme edimlerini ya da
kullandiklari reddetme stratejilerini ortaya koyan arastirmalarin eksikligi goriilmis ve bu ihtiyaca yonelik bir

¢alismanin gerekli oldugu disinilmustar.

Ozellikle, yabanci dil dgretiminde iletisimsel becerileri kazabilmek ve dili tam anlamiyla 6grenebilmek igin
gunluik dil kullanim bigimlerinin 6grenilmesi kaginilmazdir. Toplumlarin kendilerine 6zgi kiltirleri ve deger
yargilari dillerinde yasatiimaktadir. Toplumlar ve kiltlrler arasi iliskiler arttikca kaltrler arasi iletisim de 6nem
kazanmaktadir. Kilttirler arasi iletisimin dogal bir sonucu olarak yabanci dil 6gretimi/6grenimi alaninda her yil
binlerce 6grenci yabanci Ulkelere seyahat etmektedir. Cogu ilkede resmi ve 6zel okullar araciligiyla yabanci
ogrencilere hedef kiltirin dili 6gretilmektedir. Tiirkiye’de de Tirkgeyi yabanci dil olarak 6grenmek amaciyla dil
o0gretim merkezlerine gelen binlerce 6grenci bulunmaktadir. Bu 6grenciler gesitli sebeplerle toplumda, anadili
Tirkge olan kisilerle iletisime gegcmektedirler. Onlarin anadil konusuculariyla etkili bir iletisim kurabilmeleri igin
rica, 6zlr, onay, ret gibi edimsel yeterliliklerinin gelistiriimesi gerekmektedir. Bu baglamda arastirmalarin sayisi
arttikga, dil 6greticilerinin ihtiya¢ duyacagl kuramsal bilgiler de genisletilecek ve 6gretim siirecinin yeniden

yapilandiriimasina katki saglanacaktir.
Calismanin Amaci

Bu calismanin amaci, B1 diizeyinde Tiirkge 6grenen yabanci 6grencilerin giinlik dilde karsilasabilecekleri ¢esitli

durumlar karsisinda hangi reddetme stratejilerini kullandiklarini tespit etmektir. Bu amag dogrultusunda;
Yabanci dil olarak Tiirkce 6grenen yabanci 6grencilerin kullandiklari reddetme stratejileri nelerdir?

Yabanci dil olarak Tirkge 6grenen yabanci 6grencilerin reddederken 6ne siirdiikleri gerekgelerin anlami ve

baglami nelerdir?
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Yabanci dil olarak Tirkge 6grenen yabanci 6grencilerin reddederken kullandiklari baglaglar ve bu baglaglarin

reddetmedeki islevleri nelerdir?
sorularina cevap aranmigtir.
YONTEM

Arastirmanin Modeli

Calismada yabanci dil olarak Tiirkce Ogrenen yabanci 6grencilerin bir durumu reddederken kullandiklari
stratejileri degerlendirmeye yonelik bir olgu arastirmasi yapildigindan bu calisma olgubilim desenine gore

kurgulanmistir.

Olgubilim, farkinda oldugumuz ancak ayrintili ve derin bir anlayisa sahip olmadigimiz olgulara odaklanir (Yildirim

ve Simsek, 2016, s. 69).
Arastirma Grubu

Arastirmanin érneklemini Hitit Universitesi TOMER’de 2020-2021 akademik yili bahar déneminde B1 diizeyinde

Tirkge 6grenen farkl tilkelerden gelen 30 kisilik 6grenci grubu olusturmaktadir.

Bu g¢alismada kolay ulasilabilir 6rnekleme tiirG kullanilmistir. Uygun 6rnekleme de denilen bu teknik “zaman,

maliyet ve emek bakimindan katilimi kolaylastirmak amaciyla kullanilir (Blylkoztirk vd., 2014).

Calisma grubuna dair demografik 6zellikler Tablo 1’deki gibidir:

Tablo 1. Calisma Grubunun Demografik Ozellikleri

Demografik Bilgiler N %
Cibuti 1 3,3
Cad 1 3,3
Fas 1 3,3
Filistin 2 6,6
Gine 1 3,3
Irak 6 20
Ulke Kamerun 3 10
Misir 2 6,6
Moritanya 1 3,3
Nijerya 1 3,3
Somali 2 6,6
Suriye 8 26,6
Zambiya 1 3,3
18-20 8 26,6
Yas 21-25 16 53,3
26-30 5 16,6
31+ 1 3,3
Cinsiyet Erkek 17 56,6
Kadin 13 43,3
Diger Afrika dilleri 2 6,6
. Arapca 21 70
Ana dil Fransizca 2 6,6
ingilizce 2 6,6
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Somalice 3 10

Diger Afrika dilleri 1 3,3

Arapca 2 6,6
e g Fransizca 4 13,3
Bildigi diller ingilizce 17 56,6
ispanyolca 1 3,3
Turkge 5 16,6
5-9 ay 11 36,6

Turkge 6grendigi siire 1-3yil 18 60
7 yil 1 3,3

Toplam 30 100

Tablo 1’den hareketle calismaya katilan 30 &grencinin 13 farkli ilkeden geldigi goriilmektedir. Orneklem

grubunu, cogunlugu Afrika ve Orta Dogu’dan gelen 6greniciler olusturmaktadir.

Ogrencilerin yas araligina bakildiginda 16 (%53,3) kisi ile 21-25 araliginda yogunlastigini séylemek mimkindiir.
Bu da 6grenci grubunun daha ¢ok lisans 6grencisi oldugunu ortaya koymaktadir. Bu sayiyi 8 (%26,6) kisi ile 18-
20 yas araligi takip etmektedir. Tablodan hareketle 6grenci grubunun 17 (%56,6) kisisini erkekler olustururken
13 (%43,3) kisisini kadinlar olusturmaktadir.

Ogrencilerin biylk bir cogunlugunun Afrika ve Orta Dogu’dan geldigi géz 6niinde bulunduruldugunda ana dili
Arapga olanlarin 21 (%70) kisi ile en fazla sayiya sahip oldugu, bildikleri yabanci dilin ise 17 (%56,6) kisi ile

ingilizce oldugu gériilmektedir.

Ogrencilerin Tiirkce 6grenim siirelerine bakildiginda 18 (%60) kisi ile 1-3 yil araliginda en fazla iken bu sayiyr 11

(%36,6) kisi ile 5-9 ay araliginda olan 6grenciler takip etmektedir.
Veri Toplama Araci

Calismada 6grencilerin reddetme stratejilerini belirlemek amaciyla “Soylem Tamamlama Testi” kullaniimistir.
Testte katilimcilarin demografik bilgilerine yénelik sorularin yer aldigi birinci bélim ile gtnlik dildeki cesitli
durumlara gore olusturulan ve 10 soruluk soylemleri igeren ikinci bolim yer almaktadir. Séylemler
olusturulurken giinlik hayatta 6grencilerin sik¢a karsilasabilecekleri durumlar géz 6niinde bulundurulmus ve
“6dev yapma, bir seyi 6dling alma, bir yere davet etme, yardim isteme, satin alma, barinma, teklifte bulunma”

gibi baglamlar kullaniimistir.

Yari yapilandirilmis bir form seklinde diizenlenen veri toplama aracinin gegerliligi icin literatlrdeki veriler
referans alinmigtir. Ayrica kapsam gegcerliligini ve glivenirligini saglamak amaciyla hazirlanan form alan
uzmanlarinin goérislerine sunulmus, alinan gorisler dogrultusunda form (zerinde gereken dizenlemeler

yapilarak forma son sekli verilmistir.

Verilerin Analizi
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Calismada verilerin analizinde betimsel yontem ve igerik analizi yontemlerinden yararlaniimistir. Galismada
Ogrenci goruslerine dogrudan yer verilirken; kimliklerine yonelik olarak K1, K2, K3... olacak sekilde isimlendirme
yapiimistir. Ogrencilerin cevaplari icerik analiziyle kategorilere ayrilmistir. Calismada reddetme stratejileri
basliginin analizinde ise Curik’in (2014) calismasinda gegen siniflama dikkate alindigindan betimsel analiz
yontemine gore gruplandirma yapilmistir. Hem igerik analizi hem de betimsel analiz sonuglarindan elde edilen

frekans degerleri ile de tablo ve grafikler olusturulmustur.

Ogrencilerin reddetme ciimlelerinde kesin bir reddetme bulunup bulunmadigina iliskin bulgularin tespiti igin
“evet, reddedilmis; kismen reddedilmis ve hayir reddedilememis” kategorilerine yonelik bir derecelendirme

yapilmistir. Bu derecelendirmeden elde edilen frekans degerleri Tablo 2’de gdsterilmigtir:

Tablo 2. Reddetmedeki Kesinlik Durumlarina iliskin Bulgular

Ogrenci Gorisleri f %

Evet 239 79,6
Hayir 50 16,7
Kismen 11 3,7
Toplam 300 100

Tablo 2’ye gore verilen cevaplarin %79,6 oraninda evet, reddedilmis; %16,7 oraninda hayir, reddedilememis;
%3,7 oraninda kismen reddedilmis sonucu bulunmustur. Hayir kategorisindeki veriler incelemeye dahil
edilmemistir.

Yayin Etigi

Bu ¢alisma, Tokat Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu tarafindan
08.06.2021 tarih ve 12-04 sayili karar ile etik agidan uygun bulunmustur.

BULGULAR

Arastirmanin amaci dogrultusunda sorulan arastirma sorulari gergevesinde tespit edilen bulgulara asagidaki alt

basliklarda yer verilmis ve sayisal veriler tablolarda gosterilmistir.

Yabanci Ggrencilerin Tiirkcede Kullandiklari Reddetme Stratejileri

Tablo 3. Ogrencilerin Reddetme Stratejilerinin Betimsel Analiz Sonuglar!

Reddetme bigimi f %
Agiklama sunarak reddetme 52 20,8
Secenek sunarak reddetme 35 14
Sart sunarak reddetme 22 8,8
Af dileyerek reddetme 19 7,6
Olanaksizlk bildirimi ile reddetme 18 7,2
Uziintl belirterek reddetme 17 6,8
Gereklilik/zorunluluk bildirerek reddetme 13 5,2
Caresizlik ifade ederek reddetme 12 4,8
Tercih belirterek reddetme 10 4
Tesekkiir ederek reddetme 10 4
ihtiyag olmadigini belirterek reddetme 7 2,8
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Kibar bil dille reddetme 5 2

istegin anlamsizligini isaret ederek reddetme 4 1,6
Konuyu degistirerek reddetme 4 1,6
inatlasarak reddetme 3 1,2
Kesin bir dille reddetme 3 1,2
Alay ederek reddetme 2 0,8
Elestirme/uyarma ile reddetme 2 0,8
Hayir s6zcUgi ile reddetme 2 0,8
Kaba bir bigcimde reddetme 2 0,8
Yok sozciigi ile reddetme 2 0,8
Acik bir dille reddetme 1 0,4
Bikkinlik ifade ederek reddetme 1 0,4
Erteleme yoluyla reddetme 1 0,4
Genel yargi aliskanlk ile reddetme 1 0,4
iste- fillinin olumsuzu ile reddetme 1 0,4
Olmaz ifadesi ile reddetme 1 0,4
Toplam 250 100

30 kisiden olusan 6grenci grubuna yoneltilen sorulara verilen cevaplar “Reddetme stratejileri” olarak 27
baslikta toplanmistir. Verilerden elde edilen sonuglara gore 6grencilerin en fazla 52 cevapla %20,8 oraninda

aciklama sunarak reddetme egiliminde oldugu gézlemlenmistir:

K7: “Sevgili arkadaslarim, gercekten ¢ok Oziir dilerim bu defa size katilamam; ¢iinkii 6devim var ve bunu
yapmak zorundayim, zamanim yok.” K21: “Canim 6grencim beni davet ettigin icin ¢ok tesekkiir ederim ama
maalesef ¢cok mesgul oldugum igin katilamiyorum c¢ok éziir dilerim. Dogum giinii kutlu olsun, iyi ki varsin, nice
mutlu yillara, umarim eglenceli bir giin gegirirsin. (Dogum gliniinde ona posta yoluyla bir hediye génderecegim.”

Secenek sunarak reddetme basligi altinda %14 oraninda 35 cevap verilmistir;

K11: “Canim arkadasim yarin cok mesgul olacagim bu yiizden yarin seninle gitmem mimkiin degil 6ziir dilerim,
ama bos giiniilerim persembe ve pazar. Istersen persembe ya da pazar giinii gideriz.” K23: “Davet ettiginiz icin
tesekkiir ederim, fakat biitiin giin ¢calismak zorundayim. Bu yiizden size iyi edlenceler. isterseniz persembe ya da
pazar giinlerinden birinde telafi edebilirim. Bana yeter ki haber edin."

Sart sunarak reddetme bashg altinda %8,8 oraninda 22 cevap verilmistir;

K3: “Keske bileti almadan énce séyleseydin inan ki yapmak isterdim ama gérdiigiin gibi biletim hazir ve (ilkeme
gidiyorum, gercekten kusura bakma haberim yoktu.” K5: “Heniiz kendi konularimi bitirmedim, eger kendim
calisabilirsem belki sana yardimci olabilirim.”

Af dileyerek reddetme basligi altinda %7,6 oraninda 19 cevap verilmistir;

K17: “Benim de arabaya ihtiyacim oldugu igin veremeyecedimi séylerim ve ondan af dilerim.” K25:
“Arkadaslarim sizi ne kadar sevdigimi biliyorsunuz. Her zaman sizinle kalmak istiyorum ve yaninizdayken ne
kadar mutlu oluyorum, ama bu kez beni affedin ¢ok ok mesguliim ve hi¢ bos zamanim yok.”

Olanaksizlik bildirimi ile reddetme basligi altinda %7,2 oraninda 18 cevap verilmistir;

K12: “Canim arkadasim bu yatakta uyumaya alismak ¢ok uzun siirdii ¢linkii benim ¢ocuklugumdan beri uyku
yerim ya da yatagim dedisirse uyuyamiyorum. Yatagim ve yastigim benim igin huzur demek bu yiizden onlari
degistiremiyorum.” K23: “Garanti siiresini uzatmak igin yeterli param yok, bu yiizden istemiyorum.”

Uziintii belirterek reddetme bashg altinda %6,8 oraninda 17 cevap verilmistir;
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K6: “Uzgiiniim, yerimi dedistirmek istemiyorum. Burada cok rahatim. Belki gelecekte degistirmek istersem size
soyleyecegim.” K19: “Bugiinde senin yaninda olmayi ¢ok isterdim ama ¢ok 6nemli islerim var gelemeyecedim
icin dzgiindm.”

Gereklilik/zorunluluk bildirerek reddetme baslig altinda 5,2 oraninda 13 cevap verilmistir;
K22: “Bu notlari sahibine buglin teslim etmem gerekiyor, size veremem. Liitfen yardimci olabilir misiniz?” K24:

“Hocam yarin sinavim var bu notlari kopyalamam gerek, acelem olmasaydi inanin ki notlari birakirdim ama su
an hi¢ birakamam.”

Caresizlik ifade ederek reddetme basligl altinda 4,8 oraninda 12 cevap verilmistir;

K1: “Canim, size arabayi vermek istiyorum, ancak arabamin sigortasi olmadigini biliyorsunuz ve heniiz
ehliyetiniz yok. Bir sey olursa, Allah korusun, sonuglar ¢ok kétii olacak.” K18: “Oglum oncellikle mutlu yillar
dilerim. Séyle deyim sana benim gitmem gereken bir toplanti var ne yapacagim bilmiyorum o yiizden senin
dogum giiniine katilamam c¢ok (izgiiniim ama yine de nice mutlu yillara insallah.

Tercih belirterek reddetme ve tesekkiir ederek reddetme bashgi altinda %4 oraninda 10 adet cevap verilmistir;

K18: “Ona sadece bu yatakta uyuyabilecegimi séyleyecedim clinkii yatak rahat ve lizerinde uyuyabilirim ve
ondan durumumu takdir etmesini ve bana kizmamasini isteyebilirim.” K20: “Dersleri agiklamakta ve anlatmakta
iyi degilim ve yalniz béyle ¢calismayi tercih ediyorum.” K26: “Tesekkiir ederim bu yemedi ¢ok lezzetli yapmissin ve
ben bu yemegi ¢ok sevdim ama bu kadar yeterli ¢iinkii ben az yiyorum, ben diyet yapiyorum.” K30: “Cok
tesekkiir ederim sofra ¢ok giizel olmus ama daha fazla yemeyecegim alisik olmadigim icin yemekler bana biraz
agir geldi.” seklindedir.

Yabanci Ogrencilerin Reddetme Stratejilerindeki Gerekgeler

Ogrencilerin cevaplari gerekgelerine gére siniflandirildiginda, olumlu ciimlelerle ifade edilenlerin, olumsuz
climlelerle ifade edilenlere gore az oldugu gorilmistir. Bu siniflandirmaya iliskin bulgularin oransal dagilimi

Grafik 1'de g6sterilmistir:

W Olumsuz cimle Olumlu climle

Grafik 1. Ogrencilerin Ret Ciimlelerindeki Gerekgelerin Oransal Dagilimi
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Ogrencilerin reddederken kullandiklari olumlu ciimlelerden érnekler;

K5: “Once bir idare ile gériismeliyim, uygun gériirlerse belki degistiririz.” K9: “Bana yaptiginiz bu giizel davet icin
cok tesekkiir ederim. Mutfaginizi kesfetmeme ve kiiltiirel yemeklerinizden 6grenmeme firsat verdiginiz igin
tesekkiir ederim. Eger sakincasi yoksa ¢ay icmeyi tercih ederim. Tesekkiir ederim.”

Ogrencilerin reddederken kullandiklari olumsuz ciimlelerden érnekler;

K14: “Bu ders notlari ve kitaplari benim degil, onlari arkadasimdan &diing aldim. Onlari bugiin en kisa siirede
ona geri vermek istiyorum ¢linkii biz sinav haftasindayiz bu yiizden bu ders notlari ve kitaplari birakmak
istemiyorum.” K20: “Bu bilgisayar o kadar garanti siiresine kadar dayanmaz, o yiizden siiresini uzatmayin ben
de fazla para 6demeyeyim, israr etseniz bilgisayari almayacagim.”

Yabanci Ggrencilerin Reddetme Gerekgelerinin Baglami

Bu bdélimde katilimcilarin reddetme climleleri baglamsal agidan degerlendirilmis ve cevaplarin igeriklerine
yonelik temalar olusturulmustur. Derlenen temalar sunlardir:
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Grafik 2. Ogrencilerin Reddetme Ciimlelerinin Baglamsal Kategorilerine iliskin Bulgular

Grafik 2’ye bakildiginda, reddetme edimlerinin 42 farkli baglamda gergeklestigi tespit edilmistir. Bunlar arasinda
en fazla zorunluluk temasinin yer aldigi (%21,6 oraninda) gorilmustur:

K29: “Cok izgiiniim gelmeyi ¢cok isterdim ama yarin ¢calismak zorundayim dilersen persembe ya da pazar giinii
gidebiliriz.”

Aliskanhk temasinin orani ise (%8) ikinci siradadir:

K12: “Sanirim degistiremem ¢iinkii ben buraya alistim.”

Kisisel tercih temasinin orani %6,3’tlir;

K20: “Cok lizgiiniim kardesim ama ben yalniz ders ¢calismayi tercih eden birisiyim.”

Mesgul olma temasinin orani %6’dir;

Hazirbulunugluk 1
Karsidakine gliven...!
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K8: “Beni bu partiye davet ettigin igcin ¢ok mutluyum ama gercekten ¢ok mesguliim bu yiizden de
gelemeyecegdim.”

istememek temasinin orani %5,3’tiir;

K16: “Yemekleri ¢cok bedendigimi diyecedim ¢iinki hi¢ kimseyi lizemem ama gergekten ¢ok tokum daha fazla
yemek istemiyorum.”

Yabanci Ggrencilerin Reddetme Ciimlelerindeki Baglayicilarin islevleri

Calismadaki reddetme climlelerinde gecen baglayicilarla ilgili bulgular Tablo 4’te gdsterilmistir:

Tablo 4. Ogrencilerin Reddederken Kullandiklari Baglayicilara iliskin Bulgular

Baglayicilarin Kullanimi f %

Ama 113 30,7
Ve 95 25,8
Clinkii 61 16,6
Bu/o yiizden 39 10,6
Yada 12 3,2
Ancak 8 2,1
Fakat 7 1,9
Yani 5 1,3
dA 4 1

Veya 4 1

Yoksa 4 1

Hem... hem 3 0,8
ile 2 0,5
Yalniz 2 0,5
Bana gore 1 0,2
Eger 1 0,2
ise 1 0,2
Ki 1 0,2
Lakin 1 0,2
Mademki 1 0,2
Ne yazik ki 1 0,2
Zaten 1 0,2
Toplam 367 100

Tablo 4 incelendiginde, reddetme climlelerindeki baglaglarin gesitliligi dikkat cekmektedir. Tablodaki baglaglarin
hangi kategoride olduguna bakilmaksizin toplamda kag kez kullanildigina gore frekans degerleri belirlenmistir.
Bu baglamda en ¢ok kullanilan baglaglar ama, ve, ¢iinkii baglaglaridir. Cesitlilik bakimindan baglaglar

degerlendirildiginde ise 22 farkli baglacin reddetme climlelerinde gectigi tespit edilmistir.

Ayrica kullanilan baglaglar islevlerine ve tirlerine gore degerlendirildiginde, siralama, karsilastirma, baslama,
actklama, sonuglandirma, Usteleme, sebep bildirme ve zitlik kategorilerine uygun bagla¢ kullanimlari oldugu
gorilmustir. Bu baglaglar gruplandirilirken Korkmaz’in (2009) siniflamasi dikkate alinmistir. Bazi baglaglar farkli

kategorideki tanimlara uygun islevlerde kullanildigi icin birden fazla grupta adi gegmektedir.
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Bunlardan siralama baglaglari, birbirinden hemen sonra gelen es deger veya es gorevdeki kelimeleri, kelime
gruplarini ve cimleleri birbirine baglayan baglaclardir. Reddetme cliimlelerinde gecen siralama baglaglari ile,

hem... hem, ve, dA baglaclaridir.

Denklestirme-karsilastirma-segcme baglaglari, ciimle icerisinde iki 6geyi birbirine baglama goérevi Ustlenirken
anlam olarak da karsilastirma, denklestirme, oranlama, se¢gme ve yegleme gibi islevleri de yerine getirir.

Reddetme cumlelerinde gegen denklestirme, karsilastirma, segme baglaclari ya da, veya baglaglaridir.

Cimle baginda bulunduklarinda kendinden oOnceki cimlelerle baglanti kuran baglaglar bana gére, Idkin

baglaglaridir.

Aciklama belirten baglaglar ciimle baslarinda veya climle icinde bulunduklar yere gore iki cimleyi agiklama
islevi ile baglamaktadir. Reddetme climlelerinde gecen acgiklama baglaglari ama, ancak, yalniz, yani, ise, ¢iinkii,

ne yazik ki baglaglaridir.

Sonug bildiren ciimle baglaglari, iki ciimleyi birbirine baglarken sonuca goétiirme, sonuca ulastirma iligkisi kuran

kelimelerdir. Reddetme ciimlelerinde gegen sonug bildiren baglaclar bu yiizden, mademki baglaglaridir.

Usteleme anlami katan baglaglar, bir disiinceyi devam ettirmek ve diisiinceyi desteklemek igin kullanilan

baglaclardir. Reddetme ciimlelerinde gecen Usteleme baglaglari zaten, ancak baglaglaridir.

Sebep (neden) anlami katan baglaglar, iki ciimleden birini digerine sebep gosterme yoluyla baglayan

kelimelerdir. Reddetme climlelerinde gecen sebep baglaclari ki, ¢iinkii baglaglardir.

Zithik anlami katan baglaclar, iki cimleden birinin ilettigi yargiy! digerine karsi ¢ikarma, karsit durum olusturma

islevi ile baglayan baglaglardir. Reddetme ciimlelerinde gegen zitlik baglaglari yoksa, fakat baglaglaridir.

TARTISMA ve SONUC

B1 diizeyinde Tirkce 6grenen yabanci 6grencilerin reddetme stratejilerini ve bu stratejilerin yansittigi 6zellikleri

belirlemeyi amaglayan bu ¢alismanin sonuglari séyle siralanabilir:

Veri toplanan 6grencilerin herhangi bir seyi reddederken Cilirik’iin (2014) belirlemis oldugu kategoriye gore 27
farkli strateji kullandiklari ve bu stratejilerin sayica gesitli oldugu tespit edilmistir. Bu cesitlilik icerisinde sirasiyla
en ¢ok kullanilan stratejilerin %20.8 oranla ag¢iklama yaparak reddetme; ikinci olarak %14 oranla segenek
sunarak reddetme; %8.8 oranla sart sunarak reddetme; %7.6 oranla af dileyerek reddetme; %7.2 oranla
olanaksizlik bildirimiyle reddetme ve %6.8 oranda da (ziintli belirterek reddetme stratejileri oldugu

belirlenmistir.

Ogrenciler “acik bir dille reddetme, bikkinlik ifade ederek reddetme, erteleme yoluyla reddetme, genel yargi

aliskanlik ile reddetme, iste- fillinin olumsuzu ile reddetme, olmaz ifadesi ile reddetme, zorunluluk/ gereklilik
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belirterek reddetme” stratejilerini ise ¢ok az tercih etmislerdir. Bu sonuglar dogrultusunda, 6grencilerin
dogrudan reddetme stratejilerini kullanmak yerine dolayl reddetme stratejilerini kullanmay tercih ettikleri
soylenebilir. “Hayir, olmaz” gibi kesin bir ifade yerine agiklama yapma ve segenek sunma geregi duyarak
reddetmeye yonelmislerdir. Belki de onlar, dogrudan ve kesin bir dille reddettiklerinde karsi tarafin iziilecegini

ve kirilacagini dislinmektedir.

Yabanci dil olarak Tiirkcenin 6gretiminde 6grencilerin iletisim becerilerinin gelistiriimesinde pekistirici dil
yapilari kadar reddetme ifadelerinin de 6nemi ve yeri biylktir. Reddetme, dolayh bir sekilde veya dogrudan
olabilmektedir. Ogrencilerin bir olay veya durum karsisinda verdigi reddetme sekillerini; onlarin kiiltiir(,
bulunduklari cografya, cinsiyet, yas gibi unsurlar da etkilemektedir. Bu baglamda, érneklem grubundaki veriler
1siginda yukaridaki sonuglar degerlendirildiginde, cogunlugu Afrika ve Orta Dogu Ulkelerinden gelen, ana dilleri
%70 oraninda Arapga olan bu 6grencilerin muhataba deger ve sayglyi yansitan reddetme stratejilerine egilimli
olduklarini sdylemek gerekir. Ayrica dil 6grenme sireleri bakimindan %60 oraninda 1-3 yildir Tiirkge
6grendikleri goz oniinde bulundurulursa; bu 6grencilerin, Turkcede edimsel yeterliliklerini artirdiklari ve bunun
bir yansimasi olan reddetme ediminde de etkilesimli bir yol tercih ettikleri soylenebilir. Asmali'nin (2012, s.104)
da belirttigi tzere, yabanci/ ikinci dil edinimi arastirmalari, giderek 6grenenlerin edimsel vyeterliligine
kaymaktadir. Edimsel yeterlilik bireyin gercek durumlara karsi dil kullanimi bakimindan hazir hale gelmesi
demektir. Yabanci dil siniflarinda edimsel yeterliliklerin gelistirilmesi, hedef dil konusuculari ile yabanci dil
ogrencileri arasindaki iletisimin daha gliclii olmasini saglar. Giinlik dil kullaniminda basarili olabilmenin bir yolu
da edimsel farkindaliktir. Akpinar (2009, s.147) 6grencilerin edimsel farkindaliginin artiriimasi igin etnografik
gozlemin gerekliligini tavsiye etmektedir. Bu baglamda hedef kiiltlirde bir seyin nasil reddedildigine dair gozlem
yapma imkani bulan yabanci 6grenciler hedef dil konusuculari ile kendi aralarinda olusabilecek iletisim

sorunlarinin éniine gegebilirler.

13 farkh Glkeden gelen ve Tiirkce 6grenen yabanci 6grencilerin daha c¢ok dolayli reddetme stratejilerine
yoneldikleri gorilmistir. Bunun dogal bir sonucu olarak da 6grencilerin reddetme climlelerinde daha cok
reddetme gerekgesini aktarmaya ve aciklamaya yarayan olumsuz anlaml ifadelerin bulundugu sonucuna
varilmistir. “Hayir” cevabi almak veya vermek pek ¢ok kiiltiirde Gzerinde 6nemle durulan bir konudur. Ne kadar
kaba ya da ne kadar nazik olunduguna yonelik ilk izlenimler ve pesin hikimler Gretilen bu dilsel yapilardan
hareketle ortaya konulur. Belki de Mansour’'un (2015) belirttigi gibi hayir cevabinin nasil verildigi cevabin
anlamindan daha 6nemlidir. Reddetme davranisinin s6ze dokiilmesi, uygun ifade bigiminin tercih edilmesi
muhataba, ortama, zamana gore sekillenebilecegi gibi toplumsal ve kiltiirel degerlere gore de belirlenebilir.
Orneklem grubundaki 6grencilerin, muhataplarina nigin ret cevabi vermek zorunda kaldiklarina dair uzun ve

aciklamal ctimleler kurmalarini “hayir”in anlamini yumusatmaya c¢alismak olarak yorumlamak mimkanddr.

Calismada (zerinde durulan konulardan biri de 6grencilerin ret cimlelerinin gerekgelerini hangi baglama goére
olusturduklarini belirlemektir. Analiz sonuglarina goére 6grencilerin 42 farkli baglamda ret cevabi verdikleri, en

¢ok zorunluluk nedeniyle reddettikleri sonucuna varilmistir. Ayrica aliskanlik, kisisel tercih ve mesguliyet
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baglamlarina gore de ret edimi gergeklesmistir. Baglamlarin bu kadar gesitli ve sayica fazla olmasi, 6grencilerin

muhataplarina agiklama yapmaya ve onlari bilgilendirmeye 6zen gosterdiklerini gostermektedir.

Ogrencilerin bir durumu reddederken kullandiklari baglaglar arasinda en fazla “ama, ve, ¢iinkii, bu/o yiizden, ya
da” baglaglarinin kullanildig belirlenmistir. Korkmaz (2003), baglaglari “kelimeleri, kelime gruplarini, ciimleleri
ve bazen de paragraflari sekil ve anlam bakimindan birbirine baglayan ve yuklendikleri islevler ile baglandiklar
sozler arasinda tlrli anlam iliskileri kuran gramer 6geleri” olarak tanimlamaktadir. Baglaglar yazarin veya
soyleyenin anlam diinyasindaki karsit goérusleri, sebep-sonug iliskilerini ve birliktelik ifade eden gorisleri
belirlemektedir. Dolayisiyla 6grencilerin en fazla “ama” baglacini agiklama yapmak istemeleriyle, “ve” baglacini
siralama yapmak istemeleriyle, “clinkii” baglacini gerekge bildirmek istemeleriyle, “bu/o ylzden” baglacini
neden-sonug cimleleri kurmak istemeleriyle, “ya da” baglacini secenek sunmak istemeleriyle iliskilendirmek
mimkindir. Ogrencilerin, kullandiklari reddetme stratejileriyle de uyumlu olarak en ¢ok agiklama yapma,
secenek sunma ve gerekcelendirme islevleriyle baglaglari kullanildiklari sonucuna ulasilmistir. Ogrencilerin
reddetme ciimlelerindeki baglaclarin gesitliligi de dikkat cekmektedir. Ogrenciler reddetme ciimlelerinde 22
farkh baglaca yer vermistir. Ayrica 6grencilerin reddetme ciimlelerinde gegen baglaglar siralama, karsilastirma,

baslama, agiklama, sonuglandirma, tsteleme, sebep bildirme ve zitlik islevlerinde kullaniimistir.

ONERILER

Bu calismada B1 diizeyinde Tirkge 6grenen yabanci 6grencilerin reddetme climlelerinde gecgen stratejiler
Gzerinde durulmustur. Gelecekte yapilacak arastirmalarin kapsami diger dil dizeylerini de icine alacak sekilde
genisletilebilir ve dil diizeyleri arasindaki degisimi gosterecek karsilastirmali arastirmalar ortaya konulabilir. Bu
¢alismanin konusu reddetme edimi ile sinirlandirilmis oldugundan baska séz eylemlerin de birlikte ele alindig
yeni calismalar yapilabilir. Ayrica bu ¢alismanin 6rneklemi agirlikh olarak Afrika ve Orta Dogu ulkelerinden gelen
ogrencilerden olusmaktadir. Farkl kitalardan ve farkli dil ailelerinden olusan yeni ¢alisma gruplarindan toplanan

verileri yansitacak arastirmalara yer verilebilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirlG ihlallerde sorumluluk yazara aittir. Bu ¢alisma, Tokat
Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu tarafindan 08.06.2021 tarih ve

12-04 sayili karar ile etik agidan uygun bulunmustur.
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