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ABSTRACT

In the field of Turkish education, in addition to teaching Turkish as a mother tongue, sub-studies
such as teaching Turkish as a second/foreign language, teaching Turkish to bilinguals and Turkish
ancestry continue their development accompanied by discussions. In these sub-areas, the
greatest development in terms of both demand and supply is in teaching Turkish as a
second/foreign language. In direct proportion to the number of students who want to learn
Turkish as a second/foreign language, the number of instructors and teachers employed in the
field is also increasing. This increase and the problems experienced in the process are somehow
associated with the instructors who are the basic elements of teaching. The source of the
problems and therefore the solutions is accepted as the absence of a special undergraduate
program in which teachers who teach Turkish as a second/foreign language are trained.
Instructors who will work in field are compensated by employing personnel from many branches
related to the field for the training of teachers, and this situation creates different problems.
Certification programs are opened in order to train expert personnel to work in the field, but
these programs provide solutions to some specific problems, but they also bring new problems
due to the lack of standards and audits in the field. One of the important problems in the field is
that despite the absence of an undergraduate program, there are graduate programs related to
the field, but the graduation certificate from these programs is not as strong and valid as a
certificate. While the certificates are paid, they may obtained without examination and with
short-term programs, it’s important to describe the size and diversity of the problems, although
graduate programs last for at least two academic years and are obtained as a result of tests, they
are not accepted as certificates at entry to the profession. Certificate programs can be arranged
by many TOMER, DILMER or SEM in a way that is far from the standard. Such contradictions,
inconsistent practices cause the specialization in the field to progress in problematic and
controversial manner. In this study, the current situation is analyzed in the focus of teaching
Turkish as a foreign language, the document analysis method, which is the qualitative research
models of the problem of specialization in Turkish education, was used.
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INTRODUCTION

Turkish, whose value is increasing, has become a language that many countries/people need to learn.
The fact that Turkish has become a preferred language in recent years has brought up the issue of how
to teach our mother tongue to foreigners, and the number of studies in this direction has begun to
increase (Benhir, 2002, p.5). Especially after the events that took place in Syria, a large number of
Syrians immigrated to Turkey, and these people's needs to learn Turkish emerged; Turkey's becoming an
important power in its region and the influence of Turkish TV series has increased the interest in Turkish
around the world (see Adiyaman et al., 2016; Basar and Akbulut, 2016; Buyukikiz and Cangal, 2016; Biger
and Alan, 2017; ipek and Celik, 2019; Cangal, 2020). For this reason, it has become an important issue to
meet the increasing demand in the face of both immigrants and foreigners abroad wanting to learn

Turkish for different reasons.

Despite the many developments in the field of teaching Turkish as a foreign language, there are
still some serious deficiencies, and the shortage of expert teachers to work in the field is one of
the important problems we face. As a temporary solution, teachers who will teach Turkish as a
foreign language are being trained by accepting teachers from a wide range of fields and
generally by short-term certificate programs organized by universities. However, considering the
disruptions experienced in the teaching process, the establishment of the undergraduate
program of teaching Turkish as a foreign language has become a necessity (Kana, Boylu, & Basar,

2016, p.1136).

Since there is no undergraduate program, Turkish education is seen as a single-term course among
undergraduate programs. YDOTO teachers generally teach Turkish, Turkish Language and Literature,

Contemporary Turkish Dialects, Folklore, foreign language teachers, etc. consists of” (Ustabulut, 2019, p. 560).

Turkish education is carried out by the Turkish teaching centers/units of universities or different institutions in

the country, and mostly by the Turkish Education Departments of Education Faculties (Alyilmaz, 2010, p. 729).

In abroad, Turkish Cultural Centers, Turkish Language and Literature Departments affiliated to universities,
Turkish Teaching Centers affiliated to embassies constitute the main Turkish education institutions and Yunus

Emre Institute has been carrying out this task in recent years (Er, Bicer and Bozkirl, 2012, p. 52).

Although teaching Turkish is a field that is divided into sub-branches such as mother tongue, foreign language,
second language, teaching Turkish to Turkish nobility, teaching Turkish to bilinguals, since it is not an
independent department and is structured as a major, specialization, although it is in question in the literature,
has structural discussions and quests continues. Teaching Turkish to bilinguals and Turkish nobles in

departments established for teaching Turkish as a mother tongue; Although compulsory and elective courses
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for teaching Turkish as a second language and foreign language are given in a limited way, the education-

training process covering eight periods of limited time and content does not provide the necessary expertise.

Although there are different target groups in Turkish education, these differences are not taken
into account in teacher training. Considering the difference of age groups in Turkish teaching, a
Basic Turkish Language Teaching Department should be established for pre-school and primary
education, in addition to the existing Turkish Language Teaching Department. It is necessary to
establish a Department of Teaching Turkish to Foreigners, taking into account foreigners, Turkish

nobles and bilingual and bilingual Turkish children (Guzel, 2010, p. 371).

Although Giizel's suggestions are still valid, solutions have been tried to be provided with the programs opened
in the graduate degree. In addition to the solutions it provides, the master's programs in which science experts
are trained also raise different problems due to the recognition of the field and not being seen as a
specialization field. The master's certificate of a graduate of a master's program in teaching Turkish as a foreign
language does not replace the certificate of teaching Turkish as a foreign language obtained from the
certificate program prepared for the same field and target audience, in other words, it is not valid. Despite all
these problems, each program contributes to the field separately, despite the standard and accreditation
problems. However, such contradictions and inconsistent practices cause the specialization in the field to
progress in a problematic and controversial manner. Another reflection of the search for solutions to these
problems is in-service training. The problem of specialization in the education of Turkish, which is defined as
the problem situation, has been handled specifically in teaching Turkish as a second/foreign language. Although
the current situation of undergraduate and graduate programs in Turkish education has been mentioned,

certificate programs have been specifically examined within the scope of the study.

Teaching Turkish as a second/foreign language is in increasing demand gradually and efforts are being made to
develop materials, exams, courses and instructors who are the preparers and administrators of all these in
order to respond to this demand. However, these efforts are in need of improvement as they are not carried
out from a single center, are not subject to supervision and do not have standards. This lack of standard can be
easily understood even by answering the following question: "With which undergraduate program are the
instructors trained to teach Turkish as a second/foreign language?" Although teaching Turkish is the strongest
option, the program in question is structured to train teachers who will teach Turkish as a mother tongue. In
the Turkish education/teaching program, education on teaching Turkish to foreigners is tried to be given in the
eighth semester with only 3 credits and a theoretical course, which has a very small place in the general
distribution of the program. As a matter of fact, it is known that people working in the field come from many
different branches. At this point, Temizylirek and Aksoy's (2016, p. 103) emphasis is a fundamental issue for
education systems, and it is important to emphasize that there is a close relationship between the degree of

attainment of the targeted goals of education and the competencies of the instructors. Barin et al. (2017, pp.

483



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 20 2023

86-94) also argue that those who will teach Turkish to foreigners should have special field competencies; It
defines competencies related to planning and preparing teaching processes in their studies, developing
language skills, monitoring and evaluating students' language development, working in cooperation with

institutions and organizations, and ensuring their professional development.

As Yavuz (2013, p.1463), Ustabulut (2019, p. 560) and Demir (2021, p. 44) stated, among those involved in
teaching Turkish as a foreign/second language are Turkish language teaching graduates, as well as Turkish
language literature, it is known that graduates of contemporary Turkish dialects, linguistics and various foreign
language departments can work. Moreover, in most of these departments, no course is offered for teaching
Turkish as a foreign/second language. Employee training in teaching Turkish to foreigners who are employed in
many different fields. While personnel were employed until 2010, they were trained on the job. In 2010, thanks
to the certificate programs opened by Yunus Emre Institute, pre-employment training was followed and these
certificate programs were started to be given in many universities. Later, similar programs were opened by
many universities through TOMER’s and became widespread. While these programs contributed to the solution
of some basic problems, they also caused the emergence of new problems. In other words, it was not enough
for the solution of the problematic area and revealed how important the training process for the field was.
Consequently, the duration and content differences of certificate programs are far from creating a standard
structure, and they have a volume that able to only raise awareness for the instructor in terms of duration. The
trainers gain experience through on-the-job enculturation and trial and error, which creates the environment
for the mistakes of the conventions to become institutionalized with the work. Individuals working in the field
may be concerned about self-development through individual efforts and attend various trainings, but this is

just a personal preference.

Teacher competencies are defined as “the knowledge, skills and attitudes that teachers must possess in order
to fulfill the teaching profession effectively and efficiently” (MEB, 2008: VIII). It is unacceptable to employ
educators who do not specialize in the fields of study related to education. However, in order to respond to the
need, the current practice is carried out in this way through on-the-job training. The increase in the number of
people who want to learn Turkish as a foreign language in the world in recent years has made it necessary for
the relevant educational institutions to provide more in this field and to train well-equipped teachers in order
to provide this supply (Yavuz, 2013, p.1463). Especially since the programs for the training of trainers/experts
can be organized like any personal development course in the form of certificate programs, although it tries to

answer a serious gap and search, it contains various problems.
Aim of Research

The aim of the study is to identify and examine the origins of these problems. At this point, the study focuses
on two main problems. The first is the absence of an undergraduate program that trains specialist personnel in

the field, and the second is the existence of differences in certificate programs made to make up for this
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deficiency, which are far from inspection and standard. The fact that the differences in time, duration and
content of certificate programs are carried out in a way that is far from the standard is due to the fact that the
standards related to this subject have not been clearly defined yet, and the lack of supervision strengthens this
source. It is thought that the solution of all the problems in question can be achieved when the main actor in all
processes focuses on the instructors. Because, managers who are not trained with minimum standards can
lead to the emergence of practices that are far from standards and universal criteria. For this reason, training
field experts stands before us as a source of problems and the study has been shaped around this aim, since it

is thought that the subject should be dealt with sensitively.
Within the scope of the study, answers to the following questions are sought:

e What are the programs that provide expertise/competence in the field of teaching Turkish as a foreign
language?

e What are the partnerships and differences in programs that provide expertise/competence in the field of
teaching Turkish as a foreign language?

e What are the controversial points in programs that provide expertise/competence in the field of teaching

Turkish as a foreign language?

Within the scope of the study, answers to these questions were sought, determinations, thoughts and

suggestions were presented throughout the study in this context and summarized in the conclusion section.

METHOD

In this section, the research model, universe and sample, data collection and analysis processes are given. In
the study, survey method based on document analysis, which is one of the qualitative research approaches
frequently used in social sciences, was used. Document analysis includes the analysis of written materials
containing information about the case or cases that are aimed to be investigated (Yildirim and Simsek, 2005:

187). Within the scope of the study, the method was adhered to in the data collection and analysis processes.

Within the scope of the study, answers to these questions were sought; determinations, thoughts and

suggestions were presented throughout the study in this context and summarized in the conclusion section.
Universe and Samples

The universe of the study consists of undergraduate and graduate programs as well as certificate programs
aiming to train individuals who are experts in teaching Turkish as a foreign language. After determining the
institutions that open certificate programs in teaching Turkish as a foreign language from this universe, a
selection was made from among the most active TOMER/DILMER and SEM’s by means of probability sampling.
Centers that were included in the sample group from the selection, but whose course contents were not

shared and could not be found, were excluded from the selection.
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Ural and Kilig (2011, p. 37) base the basis of probability sampling methods on the rule of impartiality. According
to him, this rule ensures that each independent unit to be included in the sample has an equal chance of being
selected in the universe. Akhun (1983, p. 39) emphasizes that this type of sample does not mean randomly,
carelessly or superficially chosen, on the contrary, this type of sample is taken with a certain selection method

called random and represents an unbiased section of the larger group.

Data Collection

The data sources of the research consist of the literature about the announcements and shares of the
education programs opened by the universities under the name of "Teaching Turkish as a Foreign Language

Certificate Program".

The list of universities used as data sources of the research is presented below.

Chart 1. Examined Certificate Programs for Teaching Turkish as a Foreign Language

Rank University Regulatory Unit Date of Issue
1. Abant izzet Baysal University TOMER 20 December 2021- 14 January
2022
2. Ankara Social Sciences University TOMER 10-28 October 2022
3. Dokuz Eylal University DEDAM 28 November-23 December 2022
4, Gazi University TOMER 24 October — 18 November 2022
5. Istanbul Aydin University TOMER 1-19 November 2022
6. Istanbul Cerrah Pasa University SEM 6 February-6 March 2022
7. Kastamonu University TOMER 6 February — 27 March 2022
8. Yildiz Technical University TOMER 18 April-11 May 2022

Data Analysis

Within the scope of the study, the certificate programs selected for the sample group were examined in terms
of duration and content, and their current status was analyzed in terms of content, duration and application
steps. While examining the program and its contents, related studies in the literature were also included in the
document analysis process. For the accuracy of the data and analyzes obtained as a result of the examinations,
the opinions of two different experts were confirmed. The findings, which were finalized as a result of the

analysis and controls, are shared below.

FINDINGS

There is no standard program in which those who will teach Turkish as a second/foreign language are trained,
and it is reflected in the literature where even graduates of Turkish teaching, Turkish language literature
teaching, Turkish language and literature, Linguistics, Turkish folklore, contemporary Turkish dialects and even
other languages work. Discussions on the subject continue. In addition, many universities have master's

programs with four semesters of education and doctorate programs with eight semesters of education. In the
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first stages of these programs, where studies are carried out at the academic level, two courses are given in the
master's degree and four semesters in the doctorate. These courses are based on theoretical knowledge
transfer and provide specialization in the field, but since there is no undergraduate program and graduates
from different disciplines are accepted, it is thought that there are differences in terms of readiness for
education and for the profession after education. This situation is also reflected in the literature studies. On the

other hand, these programs are practical internships, etc. It does not include a process.

While Demir (2021, p. 67) explains his findings about the field, the Turkish language teaching staff and those
employed in TOMERs can be selected from a wide range of self-employed postings by institutions such as
Yunus Emre Enstitlisi and Turkish Maarif Foundation, as an indispensable criterion indicates that it is
operating. In addition, he draws attention to the issue by emphasizing that Turkish education can be taught not
only by TOMER, state-funded institutions such as YEV and TMV, but also by private institutions, private NGOs
or personally. (history, economics, archeology, etc.) State that the person teaches Turkish as a native speaker

or as a direct instructor and emphasizes the magnitude of the problem.

It has been observed that the certificate programs organized to solve the said problems and to increase the
equipment of the people who will work in the field also cause different problems. Below there are the duration
information of some programs organized in 2022. Even this information makes specialist training controversial.
A document with the same level of validity can be given with 45 hours of training, while another can be given

with 112 hours of training.

80

72
70
60
60
50 50
50
40 40 40 40
40 36
30
30
20 20 20
20 14 14
0 [ |
ASBU TOMER  BAIBU DEDAM  GAZi TOMER iAUTOMER  iCUSEM KASTAMONU YTU TOMER
TOMER TOMER

M theoretical lesson hour M application lesson

Figure 1. Course Distribution of YTO Certificate Programs

One of the issues to be considered in certificate programs is their scope and content. Although the contents are
similar, detailed information on the expertise of the lecturers on this subject could not be reached. It has been

determined that there are theoretical and practical courses in all of the programs. In the implementation
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dimension, it was understood that the observation was made first and then the implementation phase was
started and the candidate was asked to give an example lecture. However, when the chart is carefully
examined, it is seen that there are serious differences between the duration of theory and practice courses. As
a result of these differences, there is no distinction or differentiation as in the education of those who will
teach English as a second/foreign language. Therefore, there is no standard basis for differences in duration
and course hours or differentiation as an output. According to the chart, one institution can complete the
process in 112 hours in total, while the other can complete it in 45 hours. The document received from both
institutions has the same validity and power. For example, in the employment of personnel who will teach
Turkish as a foreign language to universities, the condition of having a certificate of teaching Turkish as a

foreign language is predominantly required and added to the announcement conditions.

At this point, the fact that the documents that are equally valid are taken by programs that are far from the
standard and have no control can cause merit problems. The important thing here is not only quantity, but also
quality. In this context, the content of the courses given and the competence of the lecturers should be

examined separately.

Education of Turkish as a foreign language is still carried out by academics whose mother tongue
is Turkish, but the majority of them have not received training on teaching Turkish as a foreign
language. These academicians are mostly educators who graduated from Linguistics, Turkish
Language and Literature, Turkish, English, French and German Teaching departments. These
educators can reach the necessary information in order to continue Turkish as a foreign language
lessons efficiently, by trial and error method or by consulting their colleagues during their

teaching experience (Yavuz, 2013, p. 1463).

Despite the time and subject differences, it is normal that the standards of the programs carried out to meet an
important need in the field have not been determined - as in many subjects related to the field - not to improve
the readiness of the instructors at the required level. Programs that provide absolute contribution to trainers
and teacher candidates need to be made more effective by setting standards. In the current situation, it is
considered normal to develop programs that provide awareness for the field by examining them in terms of
their processes and outputs. In similar programs where English teachers are trained, these periods can vary
between 70 and 300 candidates depending on the target audience and readiness (see TESOL 2022). It is
thought that in Turkish teaching, the readiness of the teacher candidates is tried to be observed only with the

limitations of the departments and it is not taken into account in the content.

Another point where a standard unity cannot be seen in certificate programs and where diversity can be
problematic is the content of the courses. Not all institutions organizing certificate programs offer open access

to course content, in other words, subject headings. Within the scope of the study, it was stated that access to
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the content affected the selection. Subject headings of program organizers included in this selection based on

the content they shared were analyzed and presented in a comparative chart below.

Chart 2. Course Contents of Certificate Programs in Teaching Turkish as a Foreign Language'

In Teaching Turkish as a Foreign
Language...

ASBU
TOMER
BAIBU
TOMER
DEDAM
GAZI TOMER
IAU TOMER
iCUSEM
KASTAMON
U TOMER
YTU TOMER

Historical Process - + - - - - + +

Cultural interaction + + - + - + + +

Pedagogy/Classroom + + - + + - - -
Management/Anxiety, Motivation,
Attitude and Self-Efficacy

Problems and Solution Suggestions -

Theoretical Approaches -

Reading Education

Writing Training

Listening Training

Speech Training

Grammar Teaching -

quantification and consideration +

B I o IS o o R
+ |+ |+ |+ |+

+ |+ |+ ]+ +
+ |+ + |+ |+

+ |+ |+ ]+ +

Common European Framework of -
Reference
Methods, Techniques and Principles

+
'
+
+
+
+
+

Material Development

Basic concepts

Technology Use

In-Class and Out-of-Class Activities

Text Selection and Usage

Vocabulary Teaching

Drama Applications

Basic Principles
Feedback

Contemporary Methods and Online
Tools
Academic Turkish Teaching - - + - - - - -

I o S I o IS T S P S

'
'
+
+
+
+
'

'

Bilingualism - Teaching Turkish to - - + - - + - +
Refugees
Basic Communication - - - + - - - -

Program Literacy - - - + + _ _ -

Teaching Turkish to Children - - - - - + - R

Textbooks and Basic Resources - - - - - - " ¥

Teaching Turkish to Turkish Nobles - - - - - - - +

Number of topics that are not 13 16 18 12 14 14 13 12
defined/separated as a course

L In the chart, the course contents and subject headings of the institutions that make up the sample have been re-expressed
in such a way as to ensure a common expression, while preserving the original.
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hen the chart is examined, it is seen that there are only five topics that provide the exact intersection of the
institutions that organize the YBL Certificate program. These titles are the four basic language skills "reading",
"listening", "speaking" and "writing" and "assessment-evaluation", which is an indispensable component of

every teaching process and has a special place in terms of documentation in language teaching.

When we look at the subjects that differ partially due to the difference in only one institution, the headings of
"grammar teaching", "Common European Framework of Reference", "methods, techniques and principles"
come to the fore. The topics that have two different points of divergence are: “cultural interaction” and “use of

technology”.

When the namings in the contents shared by the institutions are compared, terminological differences can be
seen in the literature, which are still under discussion. For example, what one institution calls "intercultural
interaction" may be presented by another institution as "cultural transfer", that is with different names.
Another finding is that while some institutions present sub-topics as a separate course content, they do not
include more comprehensive and priority topics. For example, while an institution defines a single technique as
a stand-alone course as "drama applications", it may not include a basic subject such as "Common European
Framework of Reference". Although this determination does not mean that that institution does not provide
content in the subject title or neglects this subject in the process, it creates a situation that can be understood
in this way when the subject title is limited. The main problem is the absence of a standard in the content, as in

the duration, and moreover, the absence of a structure to determine and control these standards.

In addition, it is noteworthy that many institutions did not include content that has an important place in the
field, such as "teaching Turkish to bilinguals/refugees", "teaching Turkish to children", "teaching Turkish to
Turkish nobility". This may be due to the fact that teaching Turkish as a foreign language requires different
expertise within the scope of the aforementioned subjects, in other words, it is seen and should be seen as a
separate area of expertise. However, in the current situation, their inclusion in certificate programs is

considered as essential titles.

CONCLUSION and DISCUSSION

There are no programs that can train people who will teach Turkish as a second foreign language, and it is
known that Turkish teaching programs include field-specific courses among existing programs. While it is seen
as one of the most likely solutions to change the duration of the structured Turkish language teaching program
for mother tongue education or to structure Turkish as a foreign language as a separate program, it is the most
ideal solution to include the postgraduate education requirement in the field, provided that it is accredited.
arguable. The practical solution of the aforementioned problem is tried to be provided with certificate
programs related to the field, and it has been stated above that there are different discussion areas in these

programs and presented in charts.
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The Turkish Education Association (2009, p.12) stated that who will determine teacher competencies, and this
constitutes only one dimension of the problem, and it is a complex process to provide these competencies in
pre-service teacher education, to associate them with continuous professional development and the teacher
career-seniority system, as well as by whom the competencies are determined emphasizes that. Associating
teacher competencies with practice is seen as a process that comes after the determination of competencies,
whereas transforming competencies into practice is an issue that needs to be addressed simultaneously in the

process of determining competencies.

Richards (2011, p. 3-4) pedagogical content knowledge, which can be applied in different ways for the solution
of practical problems in language teaching processes and forms the basis of teaching; program development,
measurement and evaluation, reflective teaching, classroom management, language teaching to children, and
development of four skills. Such a comprehensive subject should be handled within the context of the
programs without exception, but since the subjects are very large in volume, the main solution will be to
improve the programs in question both qualitatively and quantitatively. It is considered that this solution can
lead to a healthy progress until the undergraduate program of teaching Turkish as a foreign language is

opened.

As stated by Barin et al. (2017, p. 95), teachers who will work in the field of teaching Turkish as a foreign
language should be trained as individuals who have a good command of the Turkish language and culture, have
sufficient teaching knowledge, and represent Turkey well. Candidates who have graduated from different fields
and participated in certificate programs have problems both during the program and when they complete the
program and enter the classroom as a lecturer because they do not know the structure of the language
sufficiently. This situation also affects the certificate programs, and the expected efficiency from the programs
cannot be obtained. It is seen that the instructors who give training in the programs are chosen from among
the inexperienced people who have not worked in the field from time to time, and this negatively affects the

quality of the programs.

Due to the fact that there are no undergraduate programs where field experts are trained, graduate programs
do not offer professional qualifications to their students, and the flexibility of the limitations for the instructors
to be included in the field, the problem of specialization still awaits to be solved, and the courses and programs
opened for solution bring along various problems due to the lack of standards to be followed. Based on this
assumption, certificate programs for teaching Turkish as a foreign language were examined and as a result, it
was determined that there were differences in terms of both duration and content, and the assumption was
confirmed. When differences are built on basic standards, they can create richness, but even in the programs
examined, the differences in content and duration are so different that they pose a deficiency and problem in
raising competent instructors. In order to solve these problems, YTL certificate programs should be inspected

and controlled by an authorized quality control mechanism with all their components and dimensions. In other
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words, standards should be determined for the development processes of TOMERs who aspire to be better and
the accreditation process should be run to ensure these standards. This institution may also have a mission
such as determining the teaching competencies, moreover, gaining and controlling them. In this context, MEB,
YOK, OSYM etc., meetings and negotiations are held in institutions from time to time, but mostly weak with the

part that is put into action.

RECOMMENDATIONS

Therefore, relevant and authorized public institutions, NGOs, etc., It is foreseen that it will be beneficial for
institutions to form the Turkish Accreditation Center (TAM) by joining forces. After this center is structured,
when field expert educators are involved in the process with certain standards, a possible outcome will be that
they provide quality increase and standardization in other components, since they are the organizers of the
basic activities of the institutions. Until all these developments are achieved, the institutions organizing
programs in the field will meet and reach consensus in order to organize a program with standard duration and
content, which will open the most effective solution. In order to control the situation, a letter showing the
calendars, durations and contents of these programs will be opened with an official approval from YOK or, in
case of establishment, from the relevant institution, which will support the validity and reliability of the
certificates as well as providing a standard. At this point, it is considered that it would be beneficial to present
the certificates via e-government. In the light of the findings, it was determined that it would be beneficial to
define Turkish teaching as a course with internship and practice credits at TOMER in undergraduate and YTO
graduate programs, and to organize the entry requirements for Turkish as a foreign language certificate
programs not only by the limitations of the department, but also by differentiating them according to readiness
with the pre-tests. In addition, it has been determined that institutions should come together to ensure a
standard in course content. At this point, it has been seen that the establishment of a structure that will
supervise all processes of TOMER’s as well as certificate programs is essential. It has been understood that it
would be beneficial to study the certificate programs in terms of duration and subject headings in detail in

terms of instructor competencies course content analyzes and tests in the process.
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BiR iHTiSAS ALANI OLARAK YABANCILARA TURKCE OGRETiMi VE SERTiFIKA PROGRAMLARI
6z

Turkge egitimi alaninda ana dli olarak Turkge 6gretimin yani sira ikinci/yabanci dil dil olarak, iki
dillilere ve Tirk soylulara Tirkge 6gretimi gibi alt calisma alanlari tartismalara esliginde gelisimini
sirdirmektedir. Bu alt alanlarda hem talep hem de arz noktasinda en biyik gelisim
ikinci/yabanci dil olarak Tiirkce dgretimindedir. ikinci/yabanci dil olarak Tiirkce 6grenmek isteyen
ogrenci sayisi ile dogru orantili bir sekilde alanda istihdam edilen 6gretici, 6gretmen sayisi da
artmaktadir. Bu artis ve sliregte yasanan sorunlar bir sekilde 6gretimin temel unsuru olan
Ogreticilerle iliskilendirilmektedir. Sorunlarin ve dolayisiyla ¢6ziimlerin kaynagi ise Tirkgeyi
ikinci/yabanci dil olarak 6greten ogreticilerin yetistirildigi 6zel bir lisans programi bulunmamasi
olarak gorulmektedir. Alanda calisacak 6gretici ve 6gretmenlerin yetistirilmesi sorunu alana ilgili
bircok branstan personel istihdam edilmesi yoluyla telafi edilmektedir ve bu durum farkh
sorunlarin ortaya c¢ikmasina neden olmaktadir. Alanda calisacak uzman personelin
yetistirilebilmesi amaciyla sertifika programlari agilmaktir ancak bu programlar bazi sorunlara
¢6ziim uretmekle birlikte alandaki standart ve denetim eksiligi sebebi ile yeni sorunlari da
beraberinde getirmektedir. Lisans programinin yokluguna ragmen alanla iliskili lisansusti
programlarin olmasi ancak bu programlardan alinan mezuniyet belgesinin sertifika kadar kuvvetli,
gecerli olmamasi alandaki dnemli sorunlardan biridir. Sertifikalarin cretli olmasi, ¢ogunlukla
sinavsiz bicimde ve kisa sireli programlarla alinabilirken lisansiistli programlarin en az iki egitim-
o6gretim yili slirmesi ve sinanmalar sonucu elde ediliyor olmasina ragmen meslege giriste sertifika
kadar kabul gormemesi alandaki sorunlarin boyut ve gesitliligini betimlemek agisindan énem arz
etmektedir. Sertifika programlari birgok TOMER, DILMER veya SEM tarafindan standarttan uzak
bicimde dizenlenebilmektedir. Bunun gibi celiskiler ve tutarsiz uygulamalar alandaki
ihtisaslagsmanin sorunlu ve tartismali bicimde ilerlemesine sebep olmaktadir. Tlrkgenin yabanci
dil olarak 6gretimindeki ihtisaslasma sorunu odaginda mevcut durumun analiz edildigi bu
calismada nitel arastirma modellerinden dokiiman incelemesi yontemi kullaniimigtir.

Anahtar Kelimeler: Yabanc dil olarak Tiirk¢e, 6gretmen yetistirme, ihtisas, sertifika programi.
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GiRiS

Degeri gittikce artan Tirkge, birgcok kisinin 6grenmesi gereken bir dil haline gelmistir. Turkgenin son yillarda
tercih edilen bir dil haline gelmesi, ana dilimizin yabancilara nasil 6gretilecegi konusunu giindeme getirmis ve
bu yénde yapilan ¢alismalarin sayisi artmaya baslamistir (Benhiir, 2002, s.5). Ozellikle Suriye’de meydana gelen
olaylar sonrasinda ¢ok sayida Suriyeli Tirkiye’'ye go¢ etmis, bu kisilerin Tiirkce 6grenme gereksinimleri ortaya
cikmistir; Tirkiye'nin boélgesinde dnemli bir glic haline gelmesi ve Tirk dizilerinin etkisi ise diinya genelinde
Tirkgeye olan ilgiyi artirmistir (bk. Adiyaman vd., 2016; Basar ve Akbulut, 2016; Buyikikiz ve Cangal, 2016; Bicer
ve Alan, 2017; ipek ve Celik, 2019; Cangal, 2020). Bu nedenle gerek gdcmenlerin gerekse yurt digindaki
yabancilarin farkli gerekgelerle Tiirkge 6grenmek istemesi karsisinda artan talebin karsilanabilmesi dnemli bir

mesele haline gelmistir.

Yabanci dil olarak Tiirkge 6gretimi alaninda yasanan pek ¢ok gelismeye ragmen ciddi birtakim
eksiklikler hala bulunmakla beraber alanda galisacak uzman 6gretici acig1 karsimizda duran énemli
sorunlardan biridir. Gegici bir ¢6ziim olarak yabanci dil olarak Tiirkce 6gretecek 6gretmenler cok
genis bir alan yelpazesinden 6gretmen kabuliiyle ve genel olarak tniversitelerin diizenledigi kisa
sureli sertifika programlariyla yetistiriimeye calisiimaktadir. Ancak 6gretim sirecinde yasanan
aksakliklar dikkate alindiginda yabanci dil olarak Tirkge 6gretmenligi lisans programinin kurulmasi

bir zorunluluk halini almistir (Kana, Boylu, & Basar, 2016, s. 1136).

Ustabulut (2019, s. 560) yabanci dil olarak Tiirkce Ggretmeni yetistirme programlarinin sadece sertifika
programlari izerinden gergeklesmekte oldugunu; bir lisans programi olmadigindan yabancilara Tirkge 6gretimi
alan dersleri Tirkge egitimi lisans programlari icerisinde tek donem verilen bir ders goriinimiinde kaldigini
ifade etmektedir. S6z konusu alanda calisan 6gretmenlerin genellikle Tirkce Ogretmenligi, Turk Dili ve
Edebiyati, Cagdas Turk Lehgeleri, Halk Bilimi, yabanci dil 6gretmenleri gibi genis bir yelpazeden gelebildigini
belirtmesi de dikkat gekicidir.

Tlrkgce Ogretimi yurt icinde Universitelerin veya farkli kurumlarin yabancilara Tiirkce 06gretim
merkezleri/birimleri tarafindan, biyik oranda da Egitim Fakiltelerinin Turkge Egitimi Bolimleri tarafindan

yuruttlmektedir (Alyilmaz, 2010, s. 729).

Yurt disinda ise Turk Kiltlir Merkezleri, Universitelere bagli Tiirk Dili ve Edebiyati Bélimleri, elgiliklere bagli
Tiirkce Ogretim Merkezleri baslica Tiirkge 6gretim kurumlarini olusturmaktadir ve son yillarda bu gérevi Yunus

Emre Enstitlsu yaratmektedir (Er, Biger ve Bozkirli, 2012, s. 52).

Tirkce 6gretimi ana dili, yabanci dil, ikinci dil, Tirk soylulara Turkge 6gretimi, iki dillilere Turkge 6gretimi gibi alt
kollara ayrilan bir alan olmakla birlikte mustakil bir bolim olmayip ana bilim dali olarak yapilandirildigi igin

ihtisaslasma, alan yazinda s6z konusu olmakla birlikte yapisal tartisma ve arayislar devam etmektedir. Ana dili
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olarak Tiirkce 6gretimi icin kurulmus bolimlerde iki dillilere ve Tirk soylulara Tiirkge 6gretimine; ikinci dil ve
yabanci dil olarak Tirkce Ogretimine yonelik zorunlu ve seg¢meli dersler sinirli bir bicimde 6grencilere
verilmektedir. Fakat sekiz donemi kapsayan sinirli sirede 6grencilere sunulan ders igerikleri gerekli uzmanlik

bilgisini saglamamaktadir.

Tirkce egitiminde farkli hedef kitleler mevcut olmakla birlikte 6gretmen yetistirmede bu
farkhhklar dikkate alinmamaktadir. Tirkce 6gretiminde yas gruplarinin farkliig dikkate alinarak
mevcut Tirkce Ogretmenligi Ana Bilim Dal’nin yani sira, okul &ncesi ve ilkégretim birinci
kademeye yonelik olarak, Temel Tiirkce Ogretmenligi Ana Bilim Dal’nin kurulmasi gerekmektedir.
Yabancilar, Tirk soylular ve iki dilli iki kaltiirli Turk ¢cocuklari dikkate alinarak Yabancilara Tirkge

Ogretmenligi Ana Bilim Dal’’nin kurulmasi gerekmektedir (Giizel, 2010, s. 371).

Guzel'in onerileri hala gecgerliligini korumaktadir. Bununla birlikte lisansistli derecesinde agilan programlarla
¢6zlm saglanmaya calisilmistir. Bilim uzmanlarinin yetistirildigi ylksek lisans programlari birtakim sorunlara
¢ozimler getirmektedir. Fakat yabancilara Tirkce 6gretimi alaninin ayri bir ihtisas alani olarak goérilmemesi
sebebiyle farkh sorunlari da beraberinde getirmektedir. Yabanci dil olarak Tirkce 6gretimi yiksek lisans
programi mezunu bir kisinin yliksek lisans belgesi, ayni alan ve hedef kitleye yonelik hazirlanan sertifika
programindan alinan yabanci dil olarak Tirkce 6gretimi sertifikasi yerine ge¢cmemekte, bir diger ifadeyle
gecerlilik arz etmemektedir. Tim bu sorunlara ragmen her bir program alana, standart ve akreditasyon
sorununa ragmen, ayri ayri katki saglamaktadir. Ancak bu tiir geligkiler ve tutarsiz uygulamalar alandaki
ihtisaslagsmanin sorunlu ve tartismali bicimde ilerlemesine sebep olmaktadir. Bu sorunlara ¢6zim arayisinin bir
diger yansimasi ise hizmet ici egitimlerdir. Problem durumu olarak tanimlanan Tirkg¢enin egitiminde
ihtisaslasma sorunu ikinci/yabanci dil olarak Turkce 6gretimi 6zelinde ele alinmistir. Tiirkge egitimindeki lisans
ve lisansUsti programlarin mevcut durumuna deginilmis olmakla birlikte sertifika programlari c¢alisma

kapsaminda 6zel olarak incelenmistir.

Turkgenin ikinci/yabanci dil olarak 6gretimi gin gectikce daha ¢ok talep gérmekte ve bu talebe cevap
verebilmek icin materyal, sinav, kurs ve tim bunlarin hazirlayicisi ve yiratiiclisi olan 6greticileri gelistirmek icin
caba sarf edilmektedir. Ancak bu ¢abalar tek bir merkezden yiritilmediginden, denetime tabi olmadigindan ve
standartlari olmadigi icin gelistiriimeye muhtactir. Bu standart eksikligi su sorunun cevaplanmasi ile dahi
rahatlikla anlasiimaktadir: “Turkgeyi ikinci/yabanci dil olarak 6gretecek Ogreticiler hangi lisans programi ile
yetistirilmektedir?” Tiirkce 6gretmenligi en kuvvetli secenek olmakla birlikte s6z konusu program, ana dil olarak
Turkce oOgretecek oOgretmenleri yetistirmek amaciyla yapilandirilmistir.  Tirkge egitimi/6gretmenligi
programinda yabancilara Tiirkce 6gretimine iliskin egitim sekizinci yariyillda sadece 3 kredilik ve teorik bir dersle
verilmeye calisiimaktadir ki bu ders programin genel dagihmi icerisinde ¢ok az bir yer tutmaktadir. Nitekim
alanda c¢alisan kisilerin ¢ok farkli branslardan geldigi bilinmektedir. Bu noktada Temizyirek ve Aksoy’un (2016,

s. 103) ogretici yeterliginin egitim sistemleri icin temel bir konu ve egitimin hedeflenen amaglara ulasma

497



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 20 2023

derecesi ile 6greticilerin sahip olduklari yeterlikler arasinda yakin bir iliski oldugu vurgusu 6nem arz etmektedir.
Barin ve arkadaslar (2017, s. 86-94) da yabancilara Tiirkge 6greteceklerin 6zel alan yeterliklerine sahip olmalari
gerektigini savunmakta; ¢alismalarinda 6gretim sireglerini planlama ve hazirlama, dil becerilerini gelistirme,
ogrencilerin dil gelisimlerini izleme ve degerlendirme, kurum ve kuruluslarla is birligi icerisinde calisma ve

mesleki gelisimlerini saglama yeterlik alanlarina iliskin yeterlikler tanimlamaktadir.

Yavuz (2013, s.1463), Ustabulut (2019, s. 560) ve Demir (2021, s.44)'in belirttigi tizere Turkgenin yabanci/ikinci
dil olarak 6gretiminde gorev alan kisiler arasinda Tiurkce 6gretmenligi mezunlarinin yani sira Tirk dili edebiyati,
¢agdas Turk lehgeleri, dilbilim ve gesitli yabanci dil bélimlerinden mezun kisilerin galisabildigi bilinmektedir.
Ustelik bu béliimlerin ¢ogunda Tirkgenin yabanci/ikinci dil 6gretimine yénelik herhangi bir ders de
verilmemektedir. Bu kadar farkli alandan personel istihdam edilen yabancilara Tiurkce Ogretimi alaninda
personel egitimi 2010 yilina kadar personel istihdam edildikten sonra is basinda egitilirken 2010 yilinda Yunus
Emre Enstitlisi tarafindan agilan sertifika programlari sayesinde istihdam 6ncesi egitim yoluna gidilmis ve
ardindan bu sertifika programlari birgcok (niversite tarafindan verilmeye baslanmistir. Daha sonra bircok
tiniversite tarafindan TOMER’ler marifetiyle benzer programlar acilmis, yayginlasmistir. Bu programlar, baz
temel sorunlarin ¢6ziimlne katki saglarken yeni sorunlarin dogmasina da neden olmustur. Diger bir ifadeyle
sorunlu alanin ¢éziimi icin yeterli gelmemis ve alana yonelik 6gretici yetistirme slrecinin ne denli 6nemli
oldugunu ortaya cikarmistir. Clnkd sertifika programlarinin siire, icerik farkliliklari standart bir yapi
olusturmaktan uzaktir ve siresi itibariyle 6greticiye ancak farkindalk kazandirabilecek bir hacme sahiptir.
Ogreticiler, is basinda verilen kiiltiirlemeler ve deneme yanilma yoluyla deneyim edinmekte bu da teamiillerin
vanhslari isle birlikte kurumsallasmasina ortam hazirlamaktadir. Alanda c¢alisan kisiler bireysel ¢abalarla kendini

gelistirme kaygisi glidebilmekte ve cesitli egitimlere katilmaktadir ancak bu kisisel bir tercihten ibarettir.

Ogretmen yeterlikleri 6gretmenlerin “6gretmenlik meslegini etkili ve verimli bicimde yerine getirebilmek icin
sahip olunmasi gereken bilgi, beceri ve tutumlar” olarak tanimlanmaktadir (MEB, 2008: VIII). Egitim-6gretimle
ilgili calisma alanlarinda uzmanlasmamis egitimcilerin ise kosulmasi kabul edilemez. Ancak ihtiyaca cevap

verebilmek amaciyla halihazirdaki uygulama is basinda egitim yoluyla bu sekilde gerceklestiriimektedir.

Son yillarda diinyada yabanci dil olarak Tiirkge 6grenmek isteyenlerin sayisindaki artis, ilgili egitim kurumlarinin
bu alanda daha ¢ok arzda bulunmasini, bu arzi saglayabilmek i¢in de donanimli 6gretmen yetistirmesini zorunlu
kilmistir (Yavuz, 2013, s.1463). Ozellikle 6greticilerin/uzmanlarin yetistirilmesine yénelik programlar sertifika
programlari seklinde herhangi bir kisisel gelisim kursu gibi diizenlenebildigi icin ciddi bir agiga ve arayisa cevap

vermeye calissa da gesitli sorunlar ihtiva etmektedir.
Arastirmanin Amaci

Calismanin amaci bu sorunlarin ortaya ¢ikis kaynaklarini belirlemek ve incelemektir. Bu noktada galisma iki ana

probleme odaklanmaktadir. Birincisi alana uzman personel yetistiren bir lisans programinin olmamasi, ikincisi
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ise bu eksikligi kapatmak icin yapilan sertifika programlarinda denetimden ve standarttan uzak ayrismaya varan
farkhhklarin varhgidir. Sertifika programlarinin saat, sire ve igerikteki farklilasmalarinin standarttan uzak bir
bicimde gergeklestiriliyor olmasi bu konuyla ilgili standartlarin heniiz net bicimde tanimlanmamis olmasindan
kaynaklanmakta olup denetimsizlik de bu kaynagi kuvvetlendirmektedir. S6z konusu tim sorunlarin ¢ézimi
slreglerin tamamindaki ana aktor 6greticiler tizerine odaklandiginda saglanabilecegi distinilmektedir. Clnki
asgari standartlarla egitilmeyen G&greticiler dolayisiyla yoneticiler standarttan ve evrensel olgltlerden uzak
uygulamalarin ortaya ¢ikisina sebep olabilmektedirler. Bu yiizden alan uzman yetistirme bir sorun kaynagi
olarak karsimizda durmakta ve konuya hassasiyetle egilmek gerektigi dusinildigi icin galisma bu amag

etrafinda sekillendirilmistir.
Calisma kapsaminda su sorulara cevap aranmaktadir:

° Yabanci dil olarak Turkge 6gretimi alaninda uzmanlik/yetkinlik saglayan programlar nelerdir?

° Yabanci dil olarak Tirkce 6gretimi alaninda uzmanlik/yetkinlik saglayan programlarda ortakliklar ve
farkliliklar nelerdir?

° Yabanci dil olarak Turkce Ogretimi alaninda uzmanlik/yetkinlik saglayan programlarda tartismali

noktalar nelerdir?

Calisma kapsaminda bu sorulara cevap aranmis tespit, dislince ve Oneriler bu baglamda c¢alisma genelinde

sunulmus ve sonug béliimiinde 6zetlenmistir.
YONTEM
Arastirmanin Modeli

Betimsel arastirmalar, ortaya koyulan bir durumu mimkiin oldugunca tam ve dikkatli bir sekilde tanimlar.
Egitim alanindaki arastirmalarda en yaygin betimsel yontem tarama calismasidir; ¢lnki arastirmacilar

bireylerin, gruplarin ya da zaman zaman fiziksel ortamlarin 6zelliklerini 6zetler (Buyukoztirk vd. 2009, 21).
Evren ve Orneklem

Calismanin evrenini yabanci dil olarak Tiirkce 6gretimi alaninda uzman bireyler yetistirmeyi amaclayan lisans ve
lisansustl programlarla birlikte sertifika programlari olusturmaktadir. Bu evrenden yabanci dil olarak Tirkce
dgretimi sertifika programi acan kurumlar belirlendikten sonra en fazla faaliyet gésteren TOMER/DILMER ve
SEM’ler arasindan olasiliga dayali 6rnekleme yoluyla secki yapilmistir. Yapilan secki igerisinden 6rneklem

grubuna dahil edilen ancak ders igerikleri paylasilmayan, bulunamayan merkezler secki icerisinden gikarilmistir.

Ural ve Kilig (2011, s. 37) olasilikli 6rnekleme yontemlerinin temelini yansizlik kuralina dayandirmaktadir. Ona
gore bu kural, 6rneklem icerisinde yer alacak olan birbirinden bagimsiz her birimin, evren icerisinde esit secilme

sansina sahip olunmasini saglanmaktadir. Akhun (1983, s. 39) ise bu tiir 6rneklemin rastgele, dikkatsizce veya
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Ustlinkori bir bicimde secilmis anlamina gelmedigini aksine bu tir 6rneklem random adi verilen belli bir segme

yontemi ile alinarak daha biytk grubun yansiz bir kesitini temsil ettigini vurgular.
Verilerin Toplanmasi

Arastirmanin veri kaynaklarini tniversitelerin “Yabanci Dil Olarak Tiirkge Ogretimi Sertifika Programi” adi

altinda agtiklari egitim programlarina iliskin ilan ve paylasimlariile ilgili alan yazin olusturmaktadir.
Arastirmanin veri kaynaklari olarak kullanilan tniversitelerin listesi asagida sunulmustur.

Tablo 1. incelenen Yabanci Dil Olarak Tiirkge Ogretimi Sertifika Programlari

Sira Universitesi Diizenleyen Birim Diizenlenme Tarihi
1. Abant izzet Baysal Universitesi TOMER 20 Aralik 2021~ 14 Ocak 2022
2. Ankara Sosyal Bilimler Universitesi TOMER 10-28 Ekim 2022
3. Dokuz Eyliil Universitesi DEDAM 28 Kasim-23 Aralk 2022
4, Gazi Universitesi TOMER 24 Ekim — 18 Kasim 2022
5. istanbul Aydin Universitesi TOMER 1-19 Kasim 2022
6. istanbul Cerrah Pasa Universitesi SEM 6 Subat-6 Mart 2022
7. Kastamonu Universitesi TOMER 6 Subat — 27 Mart 2022
8. Yildiz Teknik Universitesi TOMER 18 Nisan-11 Mayis 2022

Verilerin Analizi

Calisma kapsaminda orneklem grubuna secilen sertifika programlari siire ve igerik yoniinden incelenerek
mevcut durumlar igerik, siire ve uygulama adimlari bakimindan analiz edilmistir. Program ve igerikleri
incelenirken alan yazindaki ilgili calismalar da dokiiman analizi slrecine dahil edilmistir. Yapilan incelemeler
sonucu elde edilen verilerin ve analizlerin dogrulugu icin iki farkli uzman gorist alinarak teyit edilmistir. Analiz

ve kontroller sonucunda kesinlestirilen bulgular asagida paylasiimistir.

BULGULAR

Turkceyi ikinci/yabanci dil olarak 6greteceklerin yetistirildigi standart bir program bulunmamaktadir ve alanda
Tirkce 6gretmenligi, Tirk dili edebiyati 6gretmenligi, Turk dili ve edebiyati, Dilbilim, Tiirk halk bilimi, cagdas
Tirk lehgeleri hatta diger dillere iliskin bolimlerden mezun kisilerin dahi galistigi alan yazina yansimakta ve bu
kapsamdaki tartismalar devam etmektedir. Ayrica birgok liniversitede dort donemlik egitim-6gretim slresine
sahip yiksek lisans ile sekiz donemlik egitim-6gretim siresine sahip doktora programlari bulunmaktadir.
Akademik diizeyde calismalar yapilan bu programlarin ilk asamalarinda yiksek lisansta iki, doktorada dort
donem ders verilmektedir. Bu dersler teorik bilgi aktarimina dayali olup alanda ihtisaslasmayi saglamaktadir.
Ancak lisans programi olmadigi ve farkl disiplinlerden mezun kisiler kabul edildigi icin bu kisilerin egitime ve

egitim sonrasinda meslege karsi hazirbulunusluk diizeylerinde farkhliklar oldugu distnilmektedir. Bu durum
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alan yazin calismalarina da yansimaktadir. Ote yandan bu programlar staj gibi uygulamaya yonelik siirecler de

icermemektedir.

Demir (2021, s. 67) alana iliskin tespitlerini agiklarken Tirk dili 6gretim gérevlisi kadrosu ile TOMER'lerde
istihdam edilen 6greticilerin mistakil kadro ilanlari ile genis bir yelpazeden segilebildigini ancak Yunus Emre
Enstitusu ve Tirkiye Maarif Vakfi gibi kurumlar tarafindan istihdam edilecek kisilerde alan mezuniyeti sartinin
olmazsa olmaz bir kistas olarak isletildigini belirtir. Ayrica Tiirkge &gretiminin sadece TOMER, Yunus Emre
Enstitlis ve Tlrkiye Maarif Vakfi gibi kurumlar tarafindan degil, ayni zamanda 6zel STK’lar veya kisisel olarak da
ogretilebildigini vurgulayarak konuya dikkat cekmekte; 6zel kurumlar ve 6zellikle de kisisel ¢cabalar s6z konusu
oldugunda sayillamayacak kadar ¢ok farkli branstan (tarih, iktisat, arkeoloji vb.) kisinin ana dil konusuru olarak

veya dogrudan 6gretici olarak Tirkge 6grettigini ifade etmekte ve sorunun biytkligini vurgulamaktadir.

S6z konusu sorunlarin ¢6zUmi ve alanda calisacak kisilerin donanimlarini artirmak icin diizenlenen sertifika
programlarinin da farkh sorunlar dogurdugu gorilmistir. Asagida 2022 yil igerisinde diizenlenen bazi
programlarin siire bilgileri yer almaktadir. Bu bilgiler dahi uzmanlhk egitimlerini tartismali hale getirmektedir.
Ayni diizeyde gegerlilige sahip bir belge 45 saatlik bir egitimle verilirken bir digeri 112 saatlik egitimlerle

verilebilmektedir.
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M teorik ders saati M uygulama saati

Sekil 1. YTO Sertifika Programlarinin Ders Dagilimi

Sertifika programlarinda dikkat edilmesi gereken hususlardan biri de kapsam ve igerikleridir. igerikler
benzesmekle birlikte ders verenlerin bu konudaki uzmanliklari noktasinda detayli bilgiye erisilememistir.
Programlarin tamaminda teorik ve uygulamaya yonelik derslerin oldugu tespit edilmistir. Uygulama boyutunda
oncelikle gozlem yapildigi ardindan uygulama asamasina gegildigi ve aday kisiden 6rnek ders anlatimi yapmasi
istendigi anlasilmistir. Ancak tablo dikkatle incelendiginde teori ve uygulama derslerinin sireleri arasinda ciddi

farklhihklar bulundugu gérilmektedir. Bu farkhiliklar sonucunda ingilizceyi ikinci/yabanci dil olarak &greteceklerin
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egitimlerinde oldugu gibi bir ayrim, farklilastirma bulunmamaktadir. Dolayisiyla siire ve ders saati farkhliklarinin
standart bir temeli veya ¢ikti olarak farklilasmasi s6z konusu degildir. Tabloya gore bir kurum siireci toplamda
112 saatle tamamlarken digeri 45 saatte tamamlayabilmektedir. Her iki kurumdan alinan belge ayni gegerlilige
sahiptir. Ornegin tniversitelere Tiirkceyi yabanci dil olarak 6gretecek personel istihdaminda “yabanc dil olarak
Tirkge Ogretimi sertifikasina sahip olmak” sarti agirlikli olarak istenmekte ve ilan sartlarina eklenmektedir. Bu
noktada ayni derecede gecerli olan belgelerin standarttan uzak, denetimi olmayan programlarca alinmis olmasi
liyakat sorunlarini beraberinde getirmeye musaittir. Burada 6nemli olan sadece nicelik degil ayni zamanda

niteliktir. Bu kapsamda verilen derslerin icerigi ve ders veren uzmanlarin yetkinligi ayrica incelenmelidir.

Yabancilara Tiirkce Ogretimi Sertifika Programina katilan akademik personelin mesleki yeterliligi
konusunda genel anlamda bir iyimser goris belirtilmis olsa da katihmcilar yabancilara Tirkge
o6gretiminde tecriibeli ve bu konuda egitim almis akademik personelin gorevlendirilmesinin daha

yararl olacag belirtilmistir (Demirel ve Kokgl, 2018, s. 1897).

Yabanci dil olarak Tirkge egitimi glinimizde hala anadili Tirkge olan ancak gogunlugu Turkgenin
yabanci dil olarak 6gretilmesine yonelik bir egitim almamis akademisyenler tarafindan
yiritiilmektedir. Bu akademisyenler cogunlukla Dilbilim, Tiirk Dili ve Edebiyati, Tiirkce, ingilizce,
Fransizca, Almanca Ogretmenlikleri bélimlerinden mezun olmus egitimcilerdir. Bu egitimciler,
yabanci dil olarak Tiirkge derslerini verimli bir sekilde surdiirebilmek igin gerekli bilgilere, 6gretim
deneyimleri sirasinda deneme-yanilma yontemiyle ya da meslektaslarina danisma yoluyla

ulasabilmektedirler (Yavuz, 2013, s. 1463).

Sire ve konu farkliliklarina ragmen alanda 6nemli bir ihtiyaci karsilamak icin gergeklestirilen programlarin
standartlarinin  belirlenmemis olmasinin  -alanla ilgili bircok konuda oldugu gibi- Ogreticilerin
hazirbulunuslugunu yiikseltmede beklenen etkiyi gdstermemesi olagandir. Ogreticilere, &gretici adaylarina
mutlak katki sunan programlar standartlar belirlenerek daha etkili hale getirilmeye muhtactir. Alana yonelik
farkindalk saglayan programlarin sireg ve ciktilari yoninde incelenerek gelistirilmesi mevcut durumda olagan
gorilmektedir. ingilizce 6greticilerinin yetistirildigi benzer programlarda bu siireler 70 ila 300 arasinda adayin
hedef kitlesi ve hazirbulunuslugunu gore degisebilmektedir (bknz. TESOL 2022). Tiirkge 6gretiminde Ogretici
adaylarinin hazirbulunuslugunu sadece bolim sinirlandirmalari ile gozetilmeye calisildigi ve igerigin dikkate

alinmadig distinilmektedir.

Sertifika programlarinda standart bir bitlinligin gorilemedigi, cesitliligin sorun teskil edebilecek derecede
farklilastigi bir diger nokta derslerin icerikleridir. Sertifika programi diizenleyen kurumlarin tamami ders
iceriklerini, bir diger ifadeyle konu basliklarini agik erisime sunmamaktadir. Calisma kapsaminda igerige erisimin
seckiyi etkiledigi belirtilmistir. Bu seckiye paylastiklari iceriklerden hareketle dahil edilen program duizenleyici

kuruluslarin konu basliklari analiz edilmis ve asagida karsilastirmali bicimde tablolastirilarak sunulmustur.
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Tablo 2. Yabanci Dil Olarak Tiirkge Ogretimi Sertifika Programlarinin Ders igerikleri?

o = o
i i 25 25 2 SE 3 2 S g =
Yaban“cLDH.OI_arak Tirkge 2 g = % a 3 g = 3 =0 =
Ogretiminde... <P oa P a P2 u] cé 5 >
= >
Tarihi Streg - + - - - - + +
Kaltarel Etkilesim + + - + - + + +
Pedagoji/Sinif Yonetimi /Kayg, + + - + - - -
Motivasyon, Tutum ve Oz Yeterlilik
Sorunlar ve C6zim Onerileri - + - - - - + -
Kuramsal Yaklagimlar - + - - + - + -
Okuma Egitimi + + + + + + + +
Yazma Egitimi + + + + + + + +
Dinleme Egitimi + + + + + + + +
Konusma Egitimi + + + + + + + +
Dil Bilgisi Ogretimi - + + + + + + "
Olgme ve Degerlendirme + + + + + + + +
Avrupa Ortak Basvuru Metni - + + + + + + +
Yoéntem, Teknik ve ilkeler + + - + + + + +
Materyal Gelistirme + + + + + + + -
Temel Kavramlar + - - - - - - +
Teknoloji Kullanimi + - - + + + + +
Sinif igi ve Sinif Disi Etkinlikler + - - + - - - -
Metin Se¢imi ve Kullanimi + - - - + + + +
Sozciik Ogretimi + - + + - ¥ B ¥
Drama Uygulamalari + - - - - - - -
Temel ilkeler + - - + + - + +
Geri Bildirim + - - - - - - -
Cagdas Yontemler ve Cevrimici Araglar - - + + + + - -
Akademik Tiirkge Ogretimi - - + - - - - -
iki Dillilik - Miiltecilere Turkge Ogretimi - - + - - + - ¥
Temel Diizeyde iletisim - - - + - - B B
Program Okur Yazarligi - - - + + R R -
Cocuklara Tiirkge Ogretimi - - - - - + i B
Ders Kitaplari ve Temel Kaynaklar - - - - - - + +
Tiirk Soylulara Tiirkge Ogretimi - - - - - - - ¥
Ders olarak tanimlanmayan/ayrigan 13 16 18 12 14 14 13 12

konu sayisi

Tablo incelendiginde YTO Sertifika programini diizenleyen kurumlarin tam kesisimini saglayan sadece bes konu
bashgl oldugu gorilmektedir. Bu bashklar dort temel dil becerisi olan “okuma”, “dinleme”, “konusma” ve
“yazma” ile her 6gretim sirecinin olmazsa olmaz bir bileseni olan ve dil 6gretiminde belgeleme acisindan 6zel

bir yere sahip “6lgme-degerlendirme” konusudur.

2 Tabloda 6rneklemi olusturan kurumlarin ders igerikleri, konu bashklari ortak bir ifade saglanacak sekilde asli korunacak
bicimde yeniden ifade edilmistir.
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Sadece bir kurumdaki farkhliktan kaynakli kismi olarak ayrisan konulara bakildiginda ise “dil bilgisi 6gretimi”,
“Avrupa Ortak Basvuru Metni”, “ydntem, teknik ve ilkeler” basliklari 6ne gikmaktadir. iki farkli ayrisma

noktasina sahip konu basliklari ise sunlardir: “kiiltiirel etkilesim” ve “teknoloji kullanimi”.

Kurumlarin paylastiklari iceriklerdeki adlandirmalar kiyaslandiginda alan yazinda da halihazirda tartismalari
devam eden terminolojik farkhliklar gériilebilmektedir. Ornegin bir kurumun “kiiltiirlerarasi etkilesim” olarak
adlandirdigi konu baska bir kurum tarafindan “kiltirel aktarim” olarak yani farkh isimlendirmelerle
sunulabilmektedir. Bir diger tespit ise bazi kurumlarin alt konu basliklarini ayri bir ders igerigi olarak sunarken
daha kapsamli ve éncelikli olmasi gereken konulara yer vermemesidir. Ornegin bir kurum “drama uygulamalari”
olarak tek bir teknigi mistakil bir ders olarak tanimlarken “Avrupa Ortak Basvuru Metni” gibi temel bir konuya
yer vermemistir. Bu tespit o kurumun s6z konusu baslikta icerik sunmadigi veya sirecgte bu konuyu ihmal ettigi
anlamina gelmemekle birlikte konu bashigl sinirliligi ile bakildiginda bu sekilde anlasilmaya musait bir durum
olusturmaktadir. Program sirelerinde oldugu gibi icerikte de bir standardin olmamasi, dahasi bu standartlar

belirleyecek ve denetleyecek bir yapinin yoklugu temel problem olarak dikkat cekmektedir.

noou

Ayrica “iki dillilere/miltecilere Turkge 6gretimi”, “cocuklara Turkce 6gretimi”, “Tlrk soylulara Tirkce 6gretimi”
gibi ayri bir ana bilim dali olmasi tartisilagelen ve alanda 6nemli bir yeri olan igeriklerin birgok kurum tarafindan
icerige eklenmemis olmasi sasirticidir. Bu durum yabanci dil olarak Tirkge 6gretimi ile adi gegen konular
kapsaminda farkli uzmanhklar gerektirmesi bir diger ifadeyle ayri bir uzmanlk alani olarak gérilmesinden ve
gorilmesi gerektiginden kaynaklaniyor olabilir. Fakat mevcut durumda sertifika programlarinda yer almasi

gereken elzem bagsliklar olarak degerlendirilmektedir.
TARTISMA VE SONUC

Turkgeyi ikinci/yabanci dil olarak 6gretecek kisilerin yetistirilebilecegi lisans programlari bulunmamaktadir ve
mevcut programlar icerisinde yalnizca Tirkce 6gretmenligi lisans programlarinda alana 6zgl derslere yer
verildigi bilinmektedir. Ana dili egitimine yonelik yapilandirilmis Tirkce Ogretmenligi programinda siire
degisikligi ile branslasmaya gidilmesi veya yabanci dil olarak Tirkge Ogretiminin ayri bir program olarak
yapilandiriimasi en olasi ¢oziimlerden biri olarak gorilmekle birlikte akredite edilmek sartiyla alanla ilgili
lisansiistu egitim mezuniyeti sartinin temel giris kosullari arasinda yer almasi en ideal ¢6zim olarak tartisilabilir.
S6z konusu sorunun pratik ¢6zimd, alana iliskin sertifika programlari ile saglanmaya calisiimakta olup bu

programlar da farkli tartisma alanlari olustugu yukarida ifade edilmis ve tablolastirilarak sunulmustur.

Tirk Egitim Dernegi (2009, s.12) 6gretmen yeterliklerinin kim tarafindan belirleneceginin, sorunun yalnizca bir
boyutunu olusturdugunu belirterek yeterliklerin kim tarafindan belirlendigi kadar bu yeterliklerin hizmet 6ncesi
6gretmen egitiminde kazandirilmasinin, sirekli mesleki gelisim ve 0Ogretmen kariyer-kidem sistemi ile
iliskilendirilmesinin de karmasik bir sire¢ oldugunu vurgular. Ogretmen vyeterliklerinin uygulama ile

iliskilendirilmesi, yeterliklerin belirlenmesinden sonra gelen bir slire¢ olarak goérilir oysa vyeterliklerin
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uygulamaya dondstirilmesi, yeterliklerin belirlenmesi slrecinde es zamanli olarak ele alinmasi gereken bir

konudur.

Richards (2011, s. 3-4) pedagojik alan bilgisini, dil 6gretim sireglerindeki pratik sorunlarin ¢6zimu igin farkh
bicimlerde uygulanabilen ve 6gretime temel olusturan; program gelistirme, lgme ve degerlendirme, yansitici
Ogretim, sinif yonetimi, ¢ocuklara dil 6gretimi, dort beceriyi gelistirme vb. bilgiler olarak tanimlar. Bu derece
kapsamli bir konunun programlar 6zelinde istisnasiz ele alinmasi gerekir ancak konular hacim itibariyla ¢ok
genis oldugu icin asil ¢dzlim s6z konusu programlarin nitel ve nicel yénden gelistirilmesi olacaktir. Fakat kisa
vadede bunun gergeklestirilmesinin mimkin olmadigi durumlarda yabancilara Tirkge 6gretmenligi lisans
programlari agilana kadar sureglerin saghkh bir sekilde surdiirtlebilmesi icin pedagojik alan bilgisine yonelik

yeterliklerin 6greticilere kazandirilmasi gerekir.

Barin ve arkadaslarinin (2017, s. 95) da ifade ettigi (izere yabanci dil olarak Tiirkce 6gretimi alaninda c¢alisacak
o6gretmenlerin Tirk diline ve kiltirine hakim, 6gretmenlik bilgisi yeterli ve Turkiye’yi iyi sekilde temsil edecek
bireyler olarak yetistiriimesi gerekmektedir. Farkli alanlardan mezun olup sertifika programlarina katilan
adaylar, dilin yapisini yeterince bilmedigi icin gerek program sirasinda gerekse programi tamamlayip 6gretici
olarak sinifa girdiginde sorunlar yasamaktadir. Bu durum sertifika programlarina da etki etmekte,
programlardan beklenen verim alinamamaktadir. Diizenlenen programlarda egitim veren hocalarin zaman
zaman alanda calismamis, tecriibesiz kisiler arasindan segildigi goriilmekte, bu durum programlarin niteligini

olumsuz etkilemektedir.

Alan uzmanlarinin yetistirildigi lisans programlari olmadigindan, lisansiisti programlarin 6grencilerine mesleki
ehliyet sunmuyor olmayisindan ve alana dahil olacak 6greticiler icin sinirlamalarin esnekliginden kaynakl olarak
uzmanhk egitimi sorunu hala ¢oziilmeyi beklemekte ve ¢dziim igin agilan kurslar, programlar tabi olunmasi
gereken standartlarin olmamasi sebebiyle c¢esitli sorunlari da beraberinde getirmektedir. Bu varsayimdan
hareketle yabanci dil olarak Tirkce 6gretimi sertifika programlari incelenmis ve sonucunda hem siire hem de
icerik anlaminda farkliliklarin oldugu tespit edilerek varsayim dogrulanmistir. Farkliliklar temel standartlar
lizerine ingsa edildiginde zenginlik olusturabilir ancak incelenen programlarda dahi igerik ve slire noktasindaki
ayrismalar yetkin 6greticiler yetistirme noktasinda eksiklik ve sorun teskil edecek derecede farkhlasma arz
etmektedir. Bu sorunlarin ¢dziimii icin YTO sertifika programlari tim bilesenleri ve boyutlariyla yetkili bir kalite
kontrol mekanizmasi tarafindan denetlenmesi ve kontrol edilmelidir. Bir diger ifadeyle daha iyiye talip
TOMER’lerin gelisim siirecleri icin standartlarin belirlenip bu standartlari saglayacak akreditasyon siirecinin
isletilmesi gerekmektedir. Bu kurum 6gretici yeterliklerini belirlemek dahasi kazandirmak ve kontrol etmek gibi
bir misyona da sahip olabilir. Bu kapsamda MEB, YOK, OSYM vb. kurumlarda dénem dénem diizenlenen ancak

¢ogu zaman eyleme dokiilen kismiyla zayif kalan toplanti ve gortismeler gercgeklestirilmektedir.
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ONERILER

Alanla ilgili ve yetkili kamu kurum kuruluglar, STK’lar vb. kurumlarin gli¢ birligi yaparak Tiirkce Akreditasyon
Merkezi'ni (TAM) olusturmalarinin faydali olacagi 6ngoriilmektedir. Bu merkez yapilandirildiktan sonra alan
uzmani egitimciler belli standartlarla siirece dahil olduklarinda kurumlarin temel faaliyetlerinin diizenleyicisi
olduklari igin diger bilesenlerde de kalite artigi ve standartlagmayi saglamalari olasi bir sonug, ¢ikti olacaktir.
Tim bu gelismeler saglanana kadar alanda program diizenleyen kurumlarin standart sire ve icerikle program
diizenleyebilmek igin gorismesi ve uzlasi saglamasi en etkin ¢dziim yolunu agacaktir. Durumun denetim altina
alinabilmesi icin ise bu programlarin takvimleri, siireleri ve igeriklerini gésterir bir yazi ile YOK veya ihdas
edilmesi durumunda ilgili kurumdan resmi onayla agilmasi standart saglamanin yani sira sertifikalarin
gecerliligini ve glvenilirligini de destekleyecektir. Bu nokta sertifikalarin e-devlet lzerinden sunulmasinin da
faydali olacagi degerlendirilmektedir. Elde edilen bulgular isiginda Tiirkge 6gretmenligi lisans ve YTO lisansiistii
programlarda TOMER’lerde staj, uygulama kredili bir ders olarak tanimlanmasinin ve yabanci dil olarak Tiirkce
ogretimi sertifika programlarina giris kosullari sadece bolim sinirhligr ile degil yapilan on testlerle hazir
bulunusluga goére farklilastirilarak dizenlenmesinin faydali olacagi belirlenmistir. Ayrica ders igeriklerinde
standart saglanmasi icin kurumlar bir araya gelmesi gerektigi tespit edilmistir. Bu noktada TOMER’lerin tiim
slreclerinin yani sira sertifika programlarini da denetleyecek bir yapinin ihdasinin elzem oldugu goérilmastar.
Sire ve konu basliklari bakimindan ele alinan sertifika programlarinin ders veren 6gretici yeterlikleri, ders igerik

analizleri ve surecteki sinamalar bakimindan detayli bigimde g¢alisiimasinin faydal olacagi anlasiimistir.
ETiK METIN

Bu calismada dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigine ve dergi etik kurallarina
uyulmustur. Yazi ile ilgili dogabilecek ihlaller yazarin sorumlulugundadir. “Bir ihtisas Alani Olarak Yabancilara
Tiirkce Ogretimi ve Sertifika Programlar” baslikl calismada insan ve hayvanlar {zerinde etik kurul karari
gerektiren klinik ve deneysel galismalar igin ayri ayri etik kurul onayi alinmasini gerektirecek bir arastirma

modeli olusturulmadigindan, kisisel veri toplanip paylasilmamis olup etik kurul onayi gerektirmemektedir.
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