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ABSTRACT

The study aims to determine the individual instrument practice habits of the students who
receive professional music education and to analyse whether they vary according to different
variables. The correlational survey model, a non-experimental quantitative research method, was
employed in this study. The study data were gathered from 255 people practising professional
music at Ataturk University. In the study, as data collection tools "The instrument Practice Habits
Scale" and personal information form were used. The data was examined using descriptive
statistical methods such as frequency and percentage, as well as predictive statistical methods
such as t-test and ANOVA. In the study result, it was observed that the general practice habits of
the students were high according to the scores obtained from the scale of individual instrument
practice habits. The scores of male students are higher than female students, and the scores of
students graduating from other high schools are higher than those of fine arts high school
graduates. Also, the results of the study show that there are differences in terms of grade level
and time allocated to the practice but that there are no significant differences concerning other
variables. Practice habits can be regarded as a factor affecting student performance. In individual
instrument training, the teacher should develop the students' skill of preparing and applying a
structured exercise program. During the instrument practice process, it can be assumed that
doing planned practice and using time efficiently may have positive effects on the student. It may
be suggested that the new researches which focusing on practice habits in individual instrument
training should be designed with multidimensional models that used qualitative techniques like
observation and interview, based not only on scale data.

Keywords: Music, instrument training, practice strategies, preparing to practice.
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INTRODUCTION

When music mentioned, the first image that comes to mind is the instrument. The instrument is one of the
leading tools for expressing musical feelings and ideas. Because the instrument is an object that brings the
composer's musical ideas to the listener by converting them into sound. Instrument training is also among the
basic dimensions in music education. Therefore, in the educational life of individuals who are professionally

engaged in music, the instrument has an irrefutable role.

“Instrument training, which is one of the main dimensions of professional music education, has a crucial place
for candidate music teachers. Through instrument training, the student will improve his/her skill, enrich his/her
music knowledge, try to raise his appreciation of music to a high level, learn and apply the principles, methods
and techniques needed for instrument training, and thus, he/she will be prepared for his/her future musical
education task” (Ginay & Ugan, 1975, p.20). Instrument training, which is a basic learning field and tool in
professional music education, is not only a pre-vocational skill; but also is a functional field that contributes to
the personal development of individuals (Uslu, 1998) and has emotional and social complementary aspects
(Sendurur, 2001). The student’s development can be achieved by rigorous practices which should be done step
by step and continuously under the teacher’s supervision (Cilden, 2016). Total practising time is often defined
as a significant determinant of success in achieving the desired level of instrument performance (Ozmentes,
2013). In this context, it is highlighted that students should be more deliberate about using time effectively and
efficiently while practising with their instruments, and instrument trainers should guide students on how to
practice and learn their instruments, and encourage students to practice more (Blylkkayikgl, 2004; Kurtuldu,

2013).

“Tools and equipment are also necessary for instrument training/teaching to be performed well and fully. One
of the most essential tools of instrument training is methods and therefore practices” (Celenk, 2011, p.50).
“Individuals who receive instrument training while they are practising individually; factors such as preparing for
the practice, making a practice plan, acting under the practice plan, practice methods, durations and working
habits can affect the productivity and performance of the instrument practice” (Dénmez, 2019, p.17).
“Researchers and executives are aware of the requirement to determine which application approaches and
specific application behaviours are most effective to increase the success of performance” (Miksza, 2007,
p.359). However, despite all the guidance of instrument teachers, studies are revealing that students do not
practice regularly and systematically and do not pay much attention to their practice hours (Ozmentes, 2013;
Parasiz & Gilim, 2017), and studies indicate that their grade averages, performance successes and practice

habits decrease as their attendance to instrument lessons decreases (Coskun-Sentiirk et al., 2018).

When practising the instrument, students must acquire correct practice habits and follow a conscious path to
achieve success and effective instrument training. In instrument training, which is one of the learning fields
that requires knowledge/skills; positive behavioural changes that need to be acquired, can be achieved through

proper habits. “As a result of frequent repetition of the same action, the permanent learned behaviour
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structure which becomes almost automated and can be performed easily and effortlessly is called a habit”

(Budak, 2017, p.45).

In the literature, there are only a few studies focusing on instrument practice habits (Coskun-Sentirk et al.,
2018; Kurtuldu, 2013; Onder, 2009; Parasiz & Giilim, 2017). However, the studies that examine practising
methods (Blylkkayikgl, 2004; Gidek & Yilmaz, 2017; Hamann & Frost, 2000; Miksza, 2007; Topoglu, 2006),
learning strategies (Kilinger & Aydiner-Uygun, 2013; Ozmentes, 2013) and self-regulated practice behaviours
(Araujo, 2016; Ersozlu & Miksza, 2015; Miksza, 2012) can be associated with practising habits. Besides, mind
habits towards instrument training (Donmez, 2019), as a factor affecting the performance of musicians,
exercise component and practice behaviour (Araujo & Hein, 2019; Hart Jr, 2014; Johnson, 2009; Miksza, 2006
and 2011; Oare, 2011; Ranelli et al., 2015; Volioti & Williamon, 2017) can be indirectly attributed to practice
habits.

Briefly, according to the literature, it can be accepted that instrument practising habits include some variables
such as; planning, motivation and learning strategies (Kilinger & Aydiner-Uygun, 2013; Uygun & Hamzaoglu-
Birer, 2017), self-regulation (Araujo, 2016; Ersozlu & Miksza, 2015; Miksza, 2012), grade level (Parasiz & Gulum,
2017), duration of practice (Aydiner-Uygun & Kilinger, 2017; Uygun & Hamzaoglu-Birer, 2017), practice
behavior preferences and application goals (Kurtuldu, 2013), and expectation differences between students

and teachers (Onder, 2009).

Purpose of the Study

The purpose of the study to determine the individual instrument practice habits of professional music
education students and to analyse whether they differ according to various demographic and non-demographic
variables. Demographic variables of the study are gender, age, high school graduated, faculty, grade level and
instrument type. Non-demographic variables that affect individual instrument practice habits can be the
presence of the student's own instrument, the proper environment for practising the instrument (at home, at
the dormitory, etc.) and the time allocated to practice (hour/day). For this purpose, the answer was sought to
the question "What is the level of individual instrument practice habits of professional musical education
students?”. Within the framework of the main problem of the research, the sub-problems were defined as

follows:

¢ Do the individual instrument practice habits of the participants differ according to demographic and
non-demographic variables?
¢ Do the participants’ scores obtained on sub-dimensions of the individual instrument practice habits

scale differ according to demographic and non-demographic variables?
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METHOD

Research Model

In this study, the correlational survey model, one of the quantitative research methods, was employed. The
correlational survey model is a research design in which two or more variables are examined to determine the
correlation between them (Blyilikoztirk et al., 2013, p.178). Non-experimental quantitative correlational
studies are a sort of descriptive research that tries to clearly define the magnitude and direction of the
correlation between a certain event or phenomena or between variables (Christensen et al., 2015, p.45). Data
collection through scale is one of the most common data collection techniques in quantitative research, which
is defined as the analysis of numerical data in order to simply describe the phenomenon that is the subject of
the research or to reveal the differences and relationships between groups/variables (as cited in Uysal, 2020,
p.153). The scale is characterized as a data collection tool with construct validity that measures a construct
having cognitive, affective, and behavioral dimensions, with a total score for general or sub-dimensions (as

cited in Kisa, 2020, p.112).

Participants

In the research, in line with the purposive sampling approach, in the scope of the study, professional music
education students studying at three different faculties of a university where professional music education is
given were included. Besides, easy accessibility and effective use of time were also taken into account in the
sample choice. The study data were gathered from 255 participants that students in the Ataturk University,
Faculty of Fine Arts [FFA] Music Sciences Department (n=108), Kazim Karabekir Education Faculty [EF] Music
Education Department (n=85) and Turkish Music State Conservatory [TMSC] (n=62), in the spring semester of
the 2018-2019 academic year.

Regarding the demographic features of the participants, results of descriptive statistics are presented in Table
1. The participants’ age data were gathered in the personal information form as open-ended, and as a result of
descriptive statistical analysis, it was determined under four groups as less than 20 (4.3%), 20-24 (83.5%), 25-29
(10.2%); 30 and above (1.9%). 24.3% of the participants are 1st grade, 25.1% are 2nd grade, 24.7% are 3rd
grade and 25.1% are 4th grade students. 0.8% did not specify the grade level. It is observed that the individual
instruments of the participants are mostly baglama (30.2%), violin (19.6%) and guitar (8.6%). It has been

determined that the instrument type distributions are not homogeneous.

Table 1. Distributions Regarding the Demographic Variables

Variable f %
Female 127 49.8

Gender Male 128 50.2
Total 255 100
Less than 20 11 431
20-24 213 83.53

Age 25-29 26 10.2
30 and above 5 1.96
Total 255 100
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FAHS 119 46.7
High school graduated Other 136 53.3
Total 255 100
FFA 108 42.4
Faculty EF 85 333
TMSC 62 24.3
Total 255 100
1st grade 62 24.3
2nd grade 64 25.1
3rd grade 63 24.7
Grade level 4th grade 64 25.1
Unspecified 2 0.8
Total 255 100
Piano 17 6.7
Guitar 22 8.6
Violin 50 19.6
Viola 14 5.5
Cello 14 5.5
Flute 14 5.5
Singing 11 4.3
Instrument type Baglama 7 302
Tamboura 4 1.6
Qanun 6 2.4
Oud 15 5.9
Mey 2 0.8
Nay 6 2.4
Other 2 0.8
Unspecified 1 0.4
Total 255 100

Descriptive statistical results of non-demographic variables that are thought to affect participants' individual

instrument practice habits are presented in Table 2.

Table 2. Distributions Regarding the Non-Demographic Variables

Variable f %
Yes 217 85.1
. . No 30 11.8
The presence of the student's own instrument Unspecified 3 31
Total 255 100
Yes 180 70.6
The proper environment for practice the No 73 28.6
instrument (at home, at the dormitory, etc.) Unspecified 2 0.8
Total 255 100
tzsjrtha” ! 12 47
1-3 hours 190 74.5
The time allocated to practice (hour/day) More than 3
34 13.3
hours
Unspecified 19 7.5
Total 255 100

When the data in Table 2 examined, it is seen that most of the participants have an individual instrument
(85.1%) that belongs to them. Data on students' having a suitable practice environment indicates that most of
the participants have a proper practice environment (70.6%). It was seen that most of the participants spend

between 1 and 3 hours (74.5%) a day on their individual instruments. The time data allocated to the instrument
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practice was gathered in the personal information form as open-ended, and as a result of descriptive statistical
analysis, it was collected under four groups as less than 1 hour (4.7%), 1-3 hours (74.5%), more than 3 hours

(13.3%) and unspecified (7.5%).

Data Collection Tools

In the study, as data collection tools to determine the demographic characteristics of the participants, the
"Individual Instrument Practice Habits Scale" prepared by Kig¢lkosmanoglu et al. (2016) and the personal
information form prepared by the researchers were used. The validity and reliability analyzes of the individual
instrument practice habits scale were performed by its developers and it was revealed that the scale was valid
and reliable. “Cronbach Alpha reliability coefficient of the scale is 0.891. The reliability coefficients for the first
dimension are 0.825; 0.852 for the second dimension; 0.820 for the third dimension and 0.805 for the fourth
dimension. When the factor analysis results of the scale were examined, it was determined that 1st and 7th
items compose the first dimension; valuing the practice [vp], 8th and 11th items compose the second
dimension; preparing to practice [pp], 12th and 15th items compose the third dimension; interest and desire
[id], 16th and 18th items compose the fourth dimension; using the time correctly and practising systematically
[utc-ps]. The highest 90 and the lowest 18 points can be scored from a five-point Likert type scale consisting of
a total of 18 items, 7 of them are negative and 11 of them are positive. Negative items are calculated by
reversing.” (p.2361). In Likert-type scales, the score is calculated as the total of the respondent's responses to
the items. Additive scales are another name for these types of scales. Therefore, the height of the score

obtained from the scale indicates the height of the measured structure (Balci, 2009, p.128).

Data Analysis

In the study, the data gathered using the personal information form were analyzed with frequency and
percentage from descriptive statistical tests and the results were given in tables. At first, Kolmogorov-Smirnov
normality test was performed to determine whether the data normally distributed. The t-test and ANOVA,
which are predictive statistics tests (Uysal, 2020, p.159), were employed to determine whether the data
collected using the scale of individual instrument practice habits differ according to demographic
characteristics.

Table 3. Normality Test Results of Instrument Practice Habits Scale Scores

Kolmogorov-Smirnov

Practice Habit Level

Statistics df Sig.
The overall total .065 255 .011
Valuing the practice .085 255 .000
Preparing to practice .198 255 .000
Interest and desire .102 255 .000
Using the time correctly and practising systematically .092 255 .000

According to the Kolmogorov-Smirnov normality test results, it is observed that both the general total scores
and the sub-dimension scores not normally distributed (p<0.05), but when the Q-Q Plot graph (Figure 1-2) is

examined, the overall and the sub-dimensions scores have an acceptable normal distribution.
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Figure 1. Q-Q Plot Graph Regarding Overall Instrument Practice Habits Scale Scores
In the normality test performed in social sciences studies, where data were gathered through surveys, it is very
difficult for the p-value to be greater than 0.05. Therefore, it is considered significant in social sciences to

determine whether the minimum normal distribution is achieved by looking at the Q-Q graph (Durmus et al.,
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Figure 2. Q-Q Plot Graphs of Scores Regarding Sub-Dimensions of the Instrument Practice Habits Scale. It is
Indicates Normality Status of A) Scores Regarding Valuing the Practice Sub-Dimension, B) Scores Regarding the
Preparing to Practice Sub-Dimension, C) Scores Regarding the Interest and Desire Sub-Dimension, D) The Scores
Regarding Using the Time Correctly and Practicing Systematically Sub-Dimension.
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Independent-groups t-test to determine whether the normally distributed scale data differ according to
variables with two subgroups (gender, graduated high school, the presence of the student's own instrument,
and the proper environment for practising the instrument), and one-way analysis of variance (ANOVA) for
variables with more than two independent groups (age, faculty, grade level, instrument type and the time
allocated to practice) were performed. Independent-groups t-test is a parametric test used to analyse whether
the means of two independent groups are different from each other. Since the results of this test will vary
according to the equality of variance between groups, before the t-test, the Levene statistic, which tests the
equality of variances was performed. The statistical analysis used to analyse whether the means of more than
two independent groups are different from each other is called One-Way Analysis of Variance (ANOVA). Similar
to the independent groups t-test, in ANOVA, the equality of the variances of the groups is performed with the

Levene test and the variances of the groups are required to be homogeneous (equal) (Durmus et al., 2016).

FINDINGS

The overall sum of the scores of the students participating in the practice from the scale of individual

instrument practice habits and the distribution for each sub-dimension are presented in Table 4.

Table 4. Overall Score Averages of the Instrument Practice Habits Scale

Practice Habit Level N  Mean (x) Std. Dev.
The overall total 255 65.96 11.100
Valuing the practice 255 26.37 5.052
Preparing to practice 255 15.43 4.751
Interest and desire 255 15.11 3.157
Using the time correctly and practising systematir 255 9.05 2.730

Regarding the data in Table 4, the scores obtained from the scale of individual instrument practice habits
indicate that the general practice habits of the students are high (x=65.96). When the sub-dimensions are
examined, it is observed that the levels of valuing the practice (x=26.37), preparing to practice (x=15.43),

interest and desire (x=15.11), using the time correctly and practicing systematically (x=9.05) are also high.

It was determined that the variances of the scores obtained from the scale of individual instrument practice
habits regarding the gender variable were homogeneous (p=0.532>0.05 for the overall total; pv,=0.473>0.05
for the sub-dimensions, ppp=0.371>0.05, piac=0.784>0.05, putc-ps=0.813>0.05). This indicates that the average
scores of male and female students on the scale of individual instrument practice habits are equal and there is
no significant difference between them. The group statistics results indicated that the scores of male students

are higher than the scores of females (although the difference is very small).

Regarding the age variable, it was determined that the variances of the scores obtained from the whole scale
(p=0.889>0.05) and three sub-dimensions (pw=0.947>0.05, pi¢c=0.554>0.05, pPutcps=0.685>0.05) were
homogeneous. However, the variance for the preparing to practice sub-dimension (ppp=0.013<0.05) is not
homogeneous. It was generally accepted that the requirement of homogeneity between groups is met. ANOVA

value for the age variable was determined as p=0.020<0.05. Considering the general scores obtained from the
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scale, it was observed that there was a difference in at least one of the age groups. The variances of the scores
obtained from the sub-dimensions were found as pw=0.232>0.05, ppp=0.100>0.05, pi¢=0.111>0.05 and putc-
ps=0.024<0.05. However, regarding the diversity of age groups and the general cluster in the 20-24 age range
(83.5%), this differentiation was found to be insignificant. Therefore, it was not considered necessary to use

Post-Hoc statistic.

Among the demographic variables, according to graduated from high school, the variances were observed as
equal for the whole scale (p=0.916>0.05) and its sub-dimensions (pw=0.727>0.05, ppp=0.642>0.05,
pit=0.825>0.05, putcps=0.872>0.05). This situation indicates that the average scores of the students who
graduated from Fine Arts High Schools [FAHS] and other high schools obtained from the scale of individual
instrument practice habits are equal, that is, there is no significant difference according to the type of high
school graduated from. The group statistics results indicated that the scores of students graduating from other

high schools are higher than the scores of FAHS graduates (although the difference is not very high).

According to the faculty variable, it was determined that variances of the whole scale (p=0.284>0.05) and three
sub-dimensions (pvw=0.511>0.05, pia=0.473>0.05, putcps=0.978>0.05) were homogeneous; and the variance for
the preparing to practice sub-dimension (ppp=0.003<0.05) was not homogeneous. It is generally accepted that
the requirement of homogeneity between groups is met. Regarding the faculty variable, ANOVA value for the
whole scale was found as p=0.940>0.05; and for sub-dimensions were found as pw=0.099>0.05,
pPpp=0.216>0.05, pi¢=0.377>0.05 and putc-ps=0.350>0.05. These findings indicate that there was no significant

difference between the groups according to the faculty variable.

According to the grade level variable, variances of the whole scale (p=0.210>0.05) and all sub-dimensions
(pvp=0.868>0.05, ppp=0.071>0.05, pis=0.245>0.05, putcps=0.228>0.05) were found to be homogeneous. The
ANOVA value for the grade level was found as p=0.023<0.05 for the whole scale, and for the sub-dimensions
were found as pw=0.971>0.05, ppp=0.000<0.05, pit=0.681>0.05 and putcps=0.019<0.05. The findings indicate
that there were differences between grade level groups in terms of both scale total and sub-dimensions. When
we look at the paired comparison (Scheffe and Tukey) and descriptive distribution to determine in which
groups and how there is a difference, (Durmus et al., 2016) it was observed that the total scores obtained from
the scale are the highest in the second-grade (M2nd grade=68.05) and the lowest in the first-grade students (pst
grade=62.37). There was no significant difference between the scores of the third and fourth-grade students.
When the sub-dimensions are analysed, it is observed that the difference is in the second and fourth sub-
dimensions. In the preparing to practice dimension, it was observed that the scores of the second-grade
students were the highest (U2nd grade=16.78), the first-grade students the lowest (Uist grade=12.67), and there was
no difference in the scores of the third and fourth-grade students. In the dimension of using time correctly and
practising systematically, it was observed that the scores of the fourth-grade students were the highest (uath
grade=9.46), the first-grade students the lowest (Uist grade=8.13), and there was no significant difference in the

scores of the second and third-grade students. This situation can be explained as second-grade students'
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preparing to practice habits are higher than other grade levels, and fourth-grade students' using the time

correctly and practising systematically habits are higher than other grade levels.

According to the instrument type, variances of the whole scale (p=0.248>0.05) and all sub-dimensions
(pvp=0.747>0.05, ppp=0.117>0.05, pit=0.336>0.05, putcps=0.565>0.05) were found to be homogeneous. The
ANOVA value for the instrument type was p=0.102>0.05 for the whole scale; and for the sub-dimensions,
pvp=0.008<0.05, ppp=0.623>0.05, pia=0.015<0.05 and putc-ps=0.986>0.05. According to these findings although
there is no significant difference between instrument type groups on the basis of the total score obtained from
the scale, there are differences in sub-dimensions. However, this difference was not significant since the

number of students in individual instrument types was not close to each other (see Table 1).

According to the presence of individual instruments of the students, the variances of the whole scale
(p=0.002<0.05) and sub-dimensions (pvw=0.917>0.05, ppp=0.793>0.05, pid¢=0.081>0.05, putc-ps=0.586>0.05) were
not homogeneous. These findings show that students who own an individual instrument generally have higher
individual instrument practice habits scale scores, but there is no significant difference between the groups in

sub-dimensions.

According to the students' having the proper environment (home, dormitory, etc.) to practice their individual
instruments, variances of the whole scale (p=0.409>0.05) and sub-dimensions (pvw=0.416>0.05, ppp=0.499>0.05,
pia=0.387>0.05, putc-ps=0.830>0.05) were found to be homogeneous. The results reveal that the average scores
of the students who have a proper environment for practice their individual instrument are equal. In other
words, it can be concluded that individual instrument practice habits do not vary significantly according to

whether they have a proper environment for practice or not.

According to the daily time allocated to the instrument practice, variances of the whole scale (p=0.118>0.05)
and three sub-dimensions (pw=0.200>0.05, ppp=0.510>0.05, Putc-ps=0.238>0.05) were found to be
homogeneous. It was determined that the variance of the interest and desire sub-dimension (pi¢=0.041<0.05)
was not homogeneous. It is generally accepted that the homogeneity requirement between groups is met.
ANOVA values for the time allocated to the instrument practice were found as p=0.240>0.05 for the whole
scale and pw=0.017<0.05, ppp=0.785>0.05, pi¢=0.062>0.05 and putc-ps=0.811>0.05 for the sub-dimensions. This
revealed that there was no significant difference between time groups in other sub-dimensions, except for
valuing the practice sub-dimension. When examined the paired comparison and descriptive distributions to
determine between in which groups and how there is a difference, only the students who practised more than
3 hours in valuing the practice sub-dimension were the highest ([more than 3 hours=28.68), and the students who
practised 1-3 hours has the lowest (U1-3 hours=26.03) scores. No significant difference was found in the scores of
other students and other sub-dimensions. This situation can be explained as those students who spend more
than 3 hours on their individual instrument have a higher valuing the practice habit compared to other

students.
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CONCLUSION and DISCUSSION

As result, it was determined that the general practice habits of the students were high according to the scores
obtained from the scale of individual instrument practice habits. When the sub-dimensions considered, it is
observed that the levels of valuing the practice, preparing to practice, interest and desire, using the time

correctly and practicing systematically are high.

In the study, when the correlation between students' individual instrument practice habits and gender variable
is examined, it is observed that the scores of the male students are higher than the scores of the female
students (although the difference is very small). Based on these results, male students value their individual
instruments more than female students, are more willing to practice, give importance to pre-practice preparing
and try to use time effectively. Our results vary from the results of some studies in the literature (Babacan et
al.,, 2017; Donmez, 2019; Miksza, 2006). When researches on similar subjects (motivation, attitude, thinking
styles, etc.) are examined in the literature, it is observed that there is no significant difference according to the
gender variable. However, in some studies (Akgay, 2019), at the sub-dimensions, small differences were
observed in terms of gender. This situation may arise from cultural differences. Because according to time and
circumstances, defining the gender roles change from culture to culture, even within the same culture.
Therefore, the situation of each phenomenon according to gender should be considered in a cultural context

(Akgay, 2019; Esen et al., 2017; Sternberg, 1997).

Regarding the correlation between students' individual instrument practice habits with the age variable, it was
observed that the age groups were diverse and the general agglomeration was between the ages of 20-24.
Regarding the scale scores, the difference between age groups was not considered to be significant. In the
study of Babacan et al. (2017), it was reported that such a result is assumed to be obtained because the ages of
university students are close to each other. When the scale scores were examined according to the faculty
variable, which is another demographic variable, they showed no significant difference between the groups. In
conclusion, it is possible to say that individual instrument practice habits do not differ according to age and

faculty type.

Looking at the correlation between students' individual instrument practice habits and the type of high school
they graduated from, it was observed that the scores of the students graduating from other high schools were
higher than the scores of the FAHS graduates (although the difference was not very high). Consequently,
students who graduated from other high schools value their individual instruments more than FAHS graduates,
and they are more desired to practice, give importance to preparing to practice and try to use the time
effectively. In this direction; it may be expected that students who graduated from FAHS have obtained positive
habits towards instrument practice during their previous education. In the study of Dénmez (2019), it was
reported that FAHS graduates had developed practice habits in the past and applied these habits to new
practices and works. However, the result obtained in this study indicates the opposite. This situation can be

expressed as that students who are not FAHS graduates perceive themselves as disadvantaged compared to
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FAHS graduates and are more careful than FAHS graduates in developing habits such as preparing to practice,

interest and desire, and practice systematically to close the gap.

The whole scores obtained from the scale of individual instrument practice habits indicated that there was a
significant difference between the grade levels of the students. It was seen that the total scores obtained from
the scale of individual instrument practice habits were the highest in the second-grade students and the lowest
in the first-grade students, and there was no significant difference between the scores of the third and fourth-
grade students. When the sub-dimensions were examined a difference in the second and fourth sub-
dimensions was determined. In the second sub-dimension, preparing to practice, it was seen that the scores of
the second-grade students were the highest and the first-grade students the lowest, and there was no
significant difference in the scores of the third and fourth-grade students. In the fourth sub-dimension, using
the time correctly and practicing systematically, it was found that the scores of the fourth-grade students were
the highest, the first-grade students the lowest, and there was no significant difference in the scores of the
second and third-grade students. It can be expressed as second-grade students' preparing to practice habits are
higher than other grade levels, and fourth-grade students' using the time correctly and practicing
systematically habits are higher than other grade levels. Araujo (2016) points out that musicians practice more
efficiently and less time-consuming as their expertise increases, and there may also be differences in time
management depending on the nature of the task and familiarity with the repertoire. Therefore, the results

obtained in this study are compatible with the literature.

Considering the correlation between students' individual instrument practice habits and instrument type,
according to the general scores obtained from the whole scale, there was no significant difference between
instrument type groups. Regarding the scores obtained from the sub-dimensions, it was found that there was a
difference between instrument type groups, but it was accepted that this difference was not significant
because the number of students in individual instrument types was not close to each other. These results

obtained are similar to study of Babacan et al. (2017).

Considering the correlation between the presence of individual instruments of the students and their individual
instrument practice habits, it was seen that the scale scores were generally high, but there was no significant
difference between the groups in the sub-dimensions. No significant difference observed between the groups
in terms of having a proper environment for practice. According to these results, it was revealed that the
students' individual instrument practice habits do not vary according to have their own instrument and the

proper environment for practice.

Regarding the time allocated to the practice, it was observed that there was no significant difference between
the groups according to the general scores of the students on the scale of individual instrument practice habits.
But there was a difference in the dimension of valuing the practice, which is one of the sub-dimensions. In the

sub-dimension of valuing the practice, it was seen that students who practised for more than 3 hours got the
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highest scores, students who practised for 1-3 hours the lowest, and there was no significant difference in the
scores of other students and other sub-dimensions. Accordingly, it can be assumed that students who spend
more than 3 hours on their individual instruments have higher valuing the practice habits compared to other
students. According to the researchers, the time devoted to the practice, the structure and organization of the
practice are essential. While the practice time required for the instrument performance to reach the desired
level may vary from person to person, the total practice time is often seen as a significant determinant for
musical success (Ozmentes, 2013). Besides, it is argued that the structure of the practice, that is, being
structured or free, is more effective than the time allocated to the practice (Hart Jr, 2014). It is clear that a
planned and correct practice process in instrument training will have a positive contribution to the individual's
adaptation to what they play and thus achieving success (Kurtuldu, 2013). Therefore, in individual instrument
training, the teacher’s ability to prepare and apply a structured exercise program for practising and to guide
him/her can be accepted as a factor affecting the student's performance. It can be suggested that practice
unplanned or not using the time efficiently can have a negative effect on the student during the instrument

practice process.

RECOMMENDATIONS

In future studies, it can be suggested that researchers focusing on practice habits in individual instrument
training should design their studies with versatile models supported by qualitative dimensions not only based
on quantitative scale data but also based on observation and interview techniques. Besides, it would be useful
to reveal the cause-effect association between different parameters that affect success such as attitude, self-

efficacy or motivation and practice habits on larger and different sample groups.

ETHICAL TEXT

The research procedure was approved by the Ataturk University Fine Arts Department Ethics Committee's
decision dated July 6, 2020, and numbered 01/02. In this article, the journal's writing rules, publication
principles, research and publication ethics, and journal ethical rules have been followed. The responsibility

belongs to the author(s) for any violations that may arise regarding the article.

Author(s) Contribution Rate: There is no conflict of interest between the authors. The contribution of first

author to the article is 50% and the contribution of second author to the article is 50%.

REFERENCES

Akcay, S. O. (2019). Mesleki mizik egitimi alan 6grencilerin diisiinme stilleri ile cesitli degiskenler arasindaki
iliskinin incelenmesi. Kastamonu Egitim Dergisi, 27(2), 683-700.
https://doi.org/10.24106/kefdergi.2687

Araujo, M. V. (2016). Measuring self-regulated practice behaviours in highly skilled musicians. Psychology of
Music, 44(2), 278-292. https://doi.org/10.1177/0305735614567554

1323



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Araujo, M. V., & Hein, C. F. (2019). A survey to investigate advanced musicians' flow disposition in individual
music practice. International  Journal of  Music Education, 37(1), 107-117.
https://doi.org/10.1177/0255761418814563

Aydiner-Uygun, M., & Kilinger, 0. (2017). Examination of strategies fine arts high school students use during the
practice and learning of instrumental music. Journal of Education and Training Studies, 5(4), 178-189.
https://doi.org/10.11114/jets.v5i4.2228

Babacan, E., Yuksel, G., Kiglkosmanoglu, H. O., & Babacan, M. D. (2017). Mizik egitimi anabilim dal
dgrencilerinin bireysel calgi calisma aliskanliklarinin incelenmesi (Konya ili érnegi). Egitim ve Ogretim
Arastirmalari Dergisi, 6(1), 464-474.

Balci, A. (2009). Sosyal bilimlerde arastirma. Yontem, teknik ve ilkeler (7. basim). Pegem Akademi.

Budak, S. (2017). Psikoloji sézliigii (5. basim). Bilim ve Sanat.

Blyiikoztiirk, S., Kilig-Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2013). Bilimsel arastirma yéntemleri
(15. basim). Pegem Akademi.

Buyukkayikel, G. E. (2004). Tiirkiye’deki egitim fakiilteleri glizel sanatlar editimi béliimleri miizik editimi anabilim
dallari yayli ¢algi 6grencilerinin giinliik bireysel ¢alisma yéntemleri [Yayimlanmamigs Yiksek Lisans Tezi].
Gazi Universitesi.

Christensen, L. B., Johnson, R. B., & Turner, L. A. (2015). Arastirma yéntemleri, desen ve analiz (A. Aypay, Cev.).
Ani. (Galismanin orijinali 2014 °te yayimlanmistir)

Coskun-Sentiirk, G., Kapgak, S., & Kapgak-Isiksungur, B. (2018). Mizik 6gretmeni adaylarinin bireysel calgi
calisma aliskanliklarinin cesitli degiskenler acisindan incelenmesi, Yiiziincii Yil Universitesi Egitim
Fakiiltesi Dergisi, 15(1), 1232-1255. http://dx.doi.org/10.23891/efdyyu.2018.103

Celenk, K. (2011). Keman 6gretiminde vibrato becerisinin gelistiriimesine yonelik bir calisma, Sanat Dergisi, 19,
49-64.

Cilden, S. (2016). Calg egitiminde usta-girak yéntemi. Abant lzzet Baysal Universitesi Editim Fakiiltesi Dergisi,
16(ipekyolu Ozel Sayisi), 2208-2220.

Donmez, E. C. (2019). Miizik &gretmeni adaylarinin  ¢algi egitimine yénelik zihin aliskanliklarinin
degerlendirilmesi [Yayimlanmamis Doktora Tezi]. Necmettin Erbakan Universitesi.

Durmus, B., Yurtkoru, E. S., & Cinko, M. (2016). Sosyal bilimlerde SPSS'le veri analizi (6. basim). Beta.

Ersozlu, Z. N., & Miksza, P. (2015). A Turkish adaptation of a self-regulated practice behaviour scale for
collegiate music students. Psychology of Music, 43(6), 855-869.
https://doi.org/10.1177/0305735614543283

Esen, E., Soylu, Y., Sivez, D. M., & Demirgiirz, G. (2017). Universite dgrencilerinde toplumsal cinsiyet algisinin
toplumsal cinsiyet roli ve cinsiyet degiskenlerine gore incelenmesi. E-Uluslararasi Egitim Arastirmalari
Dergisi, 8(1), 46-63.

Gudek, B., & Yilmaz, D. (2017). Guzel Sanatlar Lisesi 6grencilerinin galgl ¢alisma yontemlerini kullanma

dizeyleri. Akademik Sosyal Arastirmalar Dergisi, 5(53), 43-53.

1324



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Giinay, E., & Ucan, A. (1975). Mektupla yiiksekégretim egitim enstitiileri mektup No: 2, Mektupla Ogretim
Merkezi.

Hamann, D. L., & Frost, R. S. (2000). The effect of private lesson study on the practice habits and attitudes
towards practicing of middle school and high school string students. Contributions to Music Education,
27(2), 71-93.

Hart Jr, J. T. (2014). Guided metacognition in instrumental practice. Music Educators Journal, 101(2), 57-64.
https://doi.org/10.1177/0027432114552569

Johnson, D. (2009). More than just minutes: Using practice charts as tools for learning. Music Educators
Journal, 95(3), 63-70. https://doi.org/10.1177/0027432108330675

Kilinger, O., & Aydiner-Uygun, M. (2013). Miizik 6gretmeni adaylarinin piyano dersinde 6grenme stratejilerini
kullanma duzeylerinin incelenmesi. E-Journal of New World Sciences Academy, 8(2), 206-238.
http://dx.doi.org/10.12739/NWSA.2013.8.2.00129

Kisa, N. (2020). Bilimsel arastirmalarda kullanilan veri toplama araglari. N. Cemaloglu (Ed.), Bilimsel arastirma
teknikleri ve etik, icinde (ss. 103-134). Pegem Akademi.

Kurtuldu, M. K. (2013). Mizik 6gretmeni adaylarinin piyano ¢alisma ahliskanliklarinin degerlendirilmesi. Abant
izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 13(1), 85-95.

Kiglkosmanoglu, H. O., Babacan, E., Babacan, M. D., & Yuksel, G. (2016). Mizik egitiminde bireysel ¢algi
calisma aliskanliklari 6lgek gelistirme calismasi. Abant izzet Baysal Universitesi E§itim Fakiiltesi Dergisi,
16(ipek Yolu Ozel Sayisi), 2350-2367.

Miksza, P. (2006). Relationships among impulsiveness, locus of control, sex, and music practice. Journal of
Research in Music Education, 54(4), 308-323. https://doi.org/10.2307/4139753

Miksza, P. (2007). Effective practice: An investigation of observed practice behaviors, self-reported practice
habits, and the performance achievement of high school wind players. Journal of Research in Music
Education, 55(4), 359-375.

Miksza, P. (2011). Relationship among achievement goal motivation, impulsivity, and the music practice of
collegiate  brass and woodwind players.  Pschology of Music, 39(1), 50-67.
https://doi.org/10.1177/0305735610361996

Miksza, P. (2012). The development of a measure of self-regulated practice behaviour for beginning and
intermediate instrumental music students. Journal of Research in Music Education, 59(4), 321-338.
https://doi.org/10.1177/0022429411414717

Oare, S. (2011). Practice education: Teaching instrumentalists to practice effectively. Music Educators Journal,
97(3), 41-47. https://doi.org/10.1177/0027432111400006

Onder, C. (2009). Egitim Fakiiltesi Miizik Egitimi Ana Bilim Dali klasik gitar 6grencilerinin calisma aliskanhklari
[Yaymmlanmamus Yiksek Lisans Tezi]. Mehmet Akif Ersoy Universitesi.

Ozmentes, S. (2013). Calgi egitimi alan lisans 8grencilerinin kullandiklari ¢alisma taktikleri. Uludag Universitesi

Egitim Fakiiltesi Dergisi, 26(2), 439-453.

1325



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Parasiz, G., & Giilim, 0. (2017). Ogrencilerin haftalik keman calisma aliskanliklarinin incelenmesi. idil Dergisi,
6(31), 1045-1075. https://www.doi.org/10.7816/idil-06-31-11

Ranelli, S., Smith, A., & Straker, L. (2015). The association of music experience, pattern of practice and
performance anxiety with playing-related musculoskeletal problems (PRMP) in children learning
instrumental  music.  International  Journal of Music  Education, 33(4), 390-412.
https://doi.org/10.1177/0255761415597151

Sternberg, R. J. (1997). Thinking styles. Cambridge University.

Sendurur, Y. (2001). Keman egitiminde etkili 6grenme-dgretme yontemleri. Gazi Universitesi Gazi Egitim
Fakiiltesi Dergisi, 21(3), 145-155.

Topoglu, O. (2006). Yayh ¢algi calisma siirecinde eslikli calismanin 6nemi ve viyolonsel icin eslikli parmak agma
calismalar [Yayimlanmamis Yiiksek Lisans Tezi]. Dokuz Eyliil Universitesi.

Uslu, M. (1998). Tiirkiye’de ¢algi egitiminin yayginlastiriimasi ve gelistirilmesi [Yayimlanmamis Doktora Tezi].
Marmara Universitesi.

Uygun, Y. S., & Hamzaoglu-Birer, A. R. (2017). Muzik 6gretmeni adaylarinin ud dersindeki repertuvari galisirken
ve Ogrenirken kullandiklari stratejilerin incelenmesi. Akademik Sosyal Arastirmalar Dergisi, 5(60), 600-
616. https://doi.org/10.16992/AS0S.13193

Uysal, F. (2020). Veri toplama stiregleri ve analiz yontemleri. N. Cemaloglu (Ed.), Bilimsel arastirma teknikleri ve
etik iginde (ss. 135-174). Pegem Akademi.

Volioti, G., & Williamon, A. (2017). Recordings as learning and practicing resources for performance: Exploring
attitudes and behaviours of music students and professionals. Musicae Scientiae, 21(4), 499-523.

https://doi.org/10.1177/1029864916674048

1326



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

MESLEKi MUZiK EGiTiMi ALAN OGRENCILERIN BiREYSEL CALGI CALISMA ALISKANLIKLARI

0z

Bu arastirmanin amaci, mesleki mizik egitimi alan 0Ogrencilerin bireysel ¢algl c¢alisma
aliskanliklarini  belirlemek ve g¢esitli degiskenlere gore farklilik gosterip goéstermedigini
incelemektir. Bu c¢alismada, deneysel olmayan nicel arastirma yontemlerinden iliskisel tarama
modeli kullanilmigtir. Arastirmanin verileri Atatiirk Universitesi'nde mesleki mizik egitimi alan
255 kisiden elde edilmigtir. Arastirmada veri toplama araci olarak “Bireysel Calgl Calisma
Aliskanliklari Olgegi” ve kisisel bilgi formu kullanilmistir. Elde edilen veriler betimsel istatistik
yontemlerinden frekans ve vyiizde, kestirimsel istatistik yontemlerinden t-testi ve ANOVA
kullanilarak analiz edilmistir. Arastirma sonucunda bireysel calgi calisma aliskanlklari 6lceginden
elde edilen puanlara gore 6grencilerin genel calisma aliskanliklarinin yiksek oldugu gorilmustar.
Erkek 6grencilerin puanlari kiz 6grencilere gore, diger liselerden mezun olan 6grencilerin puanlari
ise glizel sanatlar lisesi mezunlarina gore daha ylksektir. Ayrica arastirma sonuglari sinif diizeyi ve
¢alismaya ayrilan slre agisindan farkliliklar oldugunu fakat diger degiskenlere gére anlamh
farkhhklarin olmadigini géstermistir. Calisma aliskanlklari, 6grencinin performansini etkileyen bir
faktor olarak kabul edilebilir. Bireysel calgl egitiminde 6gretmen, 6grencinin yapilandiriimis bir
egzersiz programi hazirlama ve uygulama becerisini gelistirmelidir. Calgi calisma siirecinde plansiz
pratik yapmanin veya zamani verimli kullanmamanin 6grenci tzerinde olumsuz etkileri olabilecegi
soylenebilir. Bireysel calgl egitiminde calisma aligkanhklarina odaklanan yeni aragtirmalarin,
sadece Olgek verilerine dayali degil, ayni zamanda gozlem ve gorisme gibi nitel tekniklerin de
kullanildigi cok boyutlu modellerle tasarlanmasi 6nerilebilir.

Anahtar Sozciikler: Muzik, ¢algi 6gretimi, calisma stratejileri, galismaya hazirlk.
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GiRiS
Miizik denilince akla ilk gelen imgelerden biri ¢algidir. Calgi, miziksel duygu ve duslincelerin ifade edilmesinde
onde gelen araglardan biridir. Clinkii calgl, bestecinin muziksel duslincesini sese donustirerek dinleyiciyle

bulusturan bir 6gedir. Miizik egitiminde de galgl 6gretimi temel boyutlar arasinda yer almaktadir. Dolayisiyla

muzikle mesleki olarak ugrasan bireylerin egitim yasaminda calgi, yadsinamayacak bir role sahiptir.

“Mesleki mizik egitiminin ana boyutlarindan biri olan galgi egitimi, muzik 6gretmeni adaylar igin énemli bir
yere sahiptir. Ogrenci calg! egitimi yoluyla, yetenegini gelistirip, muzikle ilgili bilgilerini zenginlestirerek, muzik
begenisini yiksek bir diizeye ¢ikarmaya ¢alisacak, calgi 6gretimi icin gerekli ilke, ydontem ve teknikleri 6grenerek
uygulayacak ve bu yolla da gelecekte Ustlenecegi miizik egitimciligi gérevine hazirlanmis olacaktir” (Glinay &
Ugan, 1975, s.20). Mesleki muzik egitiminde temel bir 6grenme alani ve araci olan ¢algi egitimi, sadece meslege
hazirlayici bir beceri olmayip; bireylerin kisisel gelisimlerine katki saglayan (Uslu, 1998), duygusal ve sosyal
acidan tamamlayici yonleri (Sendurur, 2001) olan islevsel bir alandir. Ogrencinin gelisimi, &gretmenin
gozetiminde adim adim ve surekli yapilmasi gereken titiz ¢alismalarla gergeklesebilir (Cilden, 2016). Calgi
performansinin istenen dizeye gelebilmesinde, toplam calisma siiresi ¢ogu zaman basari icin 6nemli bir
belirleyici olarak tanimlanmaktadir (Ozmentes, 2013). Bu baglamda 6grencilerin calgilarina ¢alisirken zamani
etkili ve verimli kullanmada daha gok bilinglendirilmelerinin, galgi egitimcilerinin de 6grencilere ¢algilarina nasil
¢alisacagl, bunun nasil 6grenilecegine iliskin rehberlik etmelerinin ve 6grencileri calismaya tesvik etmelerinin

gerekliligi vurgulanmaktadir (Blytkkayikgl, 2004; Kurtuldu, 2013).

“Calgi egitimi/dgretiminin saghkh ve tam gerceklesebilmesi icin arag-gereglere de buyik ihtiyac duyulmaktadir.
Calgi 6gretiminin en 6nemli araglarindan birisi de metotlar ve dolayisiyla alistirmalardir” (Celenk, 2011, s.50).
“Calgi egitimi alan bireylerin glinlik bireysel calismalar yaparken; ¢alisma siirecine hazirlanmalari, ¢alisma plani
yapmalari, ¢calisma planina uygun davranmalari, calisma yontemleri, siireleri ve c¢alisma aliskanliklari gibi
faktorler, calgl calisma verimini ve performansini etkileyebilmektedir” (D6nmez, 2019, s.17). “Arastirmacilar ve
uygulayicilar, performans basarisini artirmak icin hangi uygulama yaklasimlarinin ve belirli uygulama
davranislarinin en etkili oldugunu belirleme ihtiyacinin farkindadir” (Miksza, 2007, s.359). Ancak calgi
O0gretmelerinin tim yonlendirmelerine ragmen, 6grencilerin diizenli ve programl ¢alismadiklarini ve galisma
saatlerine ¢ok fazla dnem géstermediklerini (Ozmentes, 2013; Parasiz & Giiliim, 2017), bireysel calgi dersine
devam durumlari azaldik¢a not ortalamalarinin, performans basarilarinin ve g¢alisma aliskanliklarinin azaldigini

ortaya koyan galismalar (Coskun-Sentirk vd., 2018) vardir.

Calgi calisma sirecinde 6grencilerin basariya ulagsmalari ve etkili bir ¢alg egitimi icin dogru ¢alisma aliskanhklar
edinmeleri ve bilingli yol izlemeleri gerekmektedir. Bilgi/beceri gerektiren 6grenme alanlarindan olan calgi
egitiminde, kazanilmasi gereken olumlu davranis degisiklikleri dogru aliskanliklar yoluyla gerceklesebilmektedir.
“Ayni eylemin sik sik tekrarlanmasi sonucu, neredeyse otomatiklesen ve kolayca, ¢abasizca gergeklestirilebilen

kalict 6grenilmis davranis yapisina aliskanlik denir” (Budak, 2017, s.45).
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Literatire bakildiginda sadece ¢algl ¢alisma aliskanliklarina odaklanan birkag¢ arastirma oldugu gorilmustur
(Coskun-Sentiirk vd., 2018; Kurtuldu, 2013; Onder, 2009; Parasiz & Giiliim, 2017). Ancak ¢alisma ydntemlerini
(Buyukkayikel, 2004; Gidek & Yilmaz, 2017; Hamann & Frost, 2000; Miksza, 2007; Topoglu, 2006), 6grenme
stratejilerini (Kilinger & Aydiner-Uygun, 2013; Ozmentes, 2013) ve 6z-diizenlemeli calisma davraniglarini
(Araujo, 2016; Ersozlu & Miksza, 2015; Miksza, 2012) arastiran c¢alismalar calisma aliskanhklari ile
iliskilendirilebilir. Ayrica, calgl egitimine yonelik zihin aliskanhklari (Dénmez, 2019), egzersiz bileseni ve
muzisyenlerin performansini etkileyen bir faktor olarak ¢alisma davranisi (Araujo & Hein, 2019; Hart Jr, 2014;
Johnson, 2009; Miksza, 2006 ve 2011; Oare, 2011; Ranelli vd., 2015; Volioti & Williamon, 2017) dolayli olarak

uygulama aliskanliklarina baglanabilir.

Ozetle, literatiire gore calgl calisma aliskanlklarinin planlama, motivasyon ve dgrenme stratejileri (Kilinger &
Aydiner-Uygun, 2013; Uygun & Hamzaoglu-Birer, 2017), 6z diizenleme (Araujo, 2016; Ersozlu & Miksza, 2015;
Miksza, 2012), sinif seviyesi (Parasiz & Glliim, 2017), uygulama siiresi (Aydiner-Uygun & Kilinger, 2017; Uygun
& Hamzaoglu-Birer, 2017), uygulama davranislari tercihleri ve uygulama hedefleri (Kurtuldu, 2013), 6grenciler

ve dgretmenler arasindaki beklenti farkhiliklari gibi bazi degiskenleri icerdigi sdylenebilir (Onder, 2009).
Arastirmanin Amaci

Bu calisma, mesleki muzik egitimi 6grencilerinin bireysel c¢algi calisma aliskanliklarini belirlemeyi, bu
aliskanliklarinin  demografik ve demografik olmayan degiskenlere goére farkhlik gosterip gostermedigini
incelemeyi amaglamaktadir. Calismanin demografik degiskenleri cinsiyet, yas, mezun olunan lise, fakilte, sinif
dizeyi ve galgi tlrd olarak belirlenmistir. Bireysel galgi ¢alisma aliskanliklarini etkiledigi duslinilen demografik
olmayan degiskenler; 6grencinin kendi calgisinin varhgi, calgi calismaya uygun ortama sahip olmasi (evde,
yurtta vb.) ve calismaya ayrilan zaman (saat/gtin) olarak belirlenmistir. Bu amac dogrultusunda "Mesleki muzik
egitimi alan 06grencilerin bireysel calgi ¢alisma aliskanliklarinin diizeyi nedir?" sorusuna cevap aranmistir.

Calismanin temel problemi ¢ercevesinde alt problemler su sekilde belirlenmistir:

e Katihmcilarin bireysel calgl calisma aliskanhklari demografik ve demografik olmayan degiskenlere
gore farkhlik gésteriyor mu?
e Katihmcilarin bireysel c¢algi calisma aliskanliklari Olgeginin alt boyutlarindan aldiklari puanlar

demografik ve demografik olmayan degiskenlere gore farklilik gésteriyor mu?

YONTEM

Arastirma Modeli

Bu calismada, nicel arastirma ydntemlerinden iliskisel tarama modeli kullanilmistir. iliskisel tarama modeli, iki
ya da daha ¢ok degiskenin aralarindaki iliskilerin belirlenmek tizere incelendigi arastirma desenidir (Buyukoztiirk
vd., 2013, s.178). Deneysel olmayan nicel arastirmalardan olan iliskisel calismalar, belli bir durum veya olgu

hakkinda ya da degiskenler arasindaki iliskilerin blyUklGgini ve yoninl agikgca tasvir etmeye calisan bir
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betimsel arastirma tlrudiur (Christensen vd., 2015, s.45). Arastirmaya konu olan fenomenin basitce
tanimlanmasi veya gruplar/degiskenler arasindaki farkhliklari, iliskileri ortaya koymak amaciyla sayisal verilerin
analizi (Akt., Uysal, 2020, s.153) olarak tanimlanan nicel arastirmalarda siklikla kullanilan veri toplama
tekniklerinden biri 8lcek yoluyla veri toplamadir. Olgek, bilissel, duyussal ve davranissal boyutlari olan bir yapiyi
olemek icin gelistirilen, genel ya da alt boyutlara iliskin toplam puan elde edilebilen, yapi gegerligi saglanmig bir

veri toplama araci olarak tanimlanmaktadir (Akt., Kisa, 2020, s.112).

Katihmcilar

Bu arastirmada, amagh 6rnekleme yaklasimi dogrultusunda bir Universitenin li¢ farkli faklltesinde mesleki
mazik egitimi alan 6grenciler arastirma kapsamina dahil edilmistir. Ayrica arastirmanin 6rneklem segiminde
kolay ulasilabilirlik ve zamani etkili kullanma faktorleri de gbz 6éniinde bulundurulmustur. Arastirmanin verileri
2018-2019 egitim-dgretim yili bahar yariyilinda Atatiirk Universitesi Giizel Sanatlar Fakiiltesi [GSF] Miizik
Bilimleri Bolimii (n=108), Kazim Karabekir Egitim Fakultesi [EF] Muzik Egitimi Bolimi (n=85) ve Tirk Masikisi

Devlet Konservatuvari [TMDK] (n=62) 6grencilerinden olusan 255 katilimcidan elde edilmistir.

Katilimcilarin demografik ozelliklerine iligkin betimsel istatistik sonuglari Tablo 1’de verilmistir. Katilimcilarin
yaslarina ait veriler kisisel bilgi formunda agik uglu olarak toplanmis ve betimsel istatistik analizleri sonucunda
20’den kigik (%4.3), 20-24 (%83.5), 25-29 (%10.2) ve 30 ve Uzeri (%1.9) seklinde doért grup altinda toplanmustir.
Katiimcilarin %24.3’4 1. sinif, %25.1'i 2. sinif, %24.7’si 3. sinif ve %25.1’i de 4. sinif 6grencisidir. %0.8’i ise sinif
dizeyini belirtmemistir. Katihmcilarin bireysel calgilarinin en ¢ok baglama (%30.2), keman (%19.6) ve gitar

(%8.6) oldugu gorulmektedir. Calgi tirine iliskin dagilimlarin homojen olmadig tespit edilmistir.

Tablo 1. Demografik Degiskenlere iliskin Dagilimlar

Degisken f %
Kiz 127 49.8
Cinsiyet Erkek 128 50.2
Toplam 255 100
20'den kiigiik 11 431
20-24 213 83.53
Yas 25-29 26 10.2
30 ve Uzeri 5 1.96
Toplam 255 100
GSL 119 46.7
Mezun olunan lise tiird Diger 136 53.3
Toplam 255 100
GSF 108 42.4
N EF 85 33.3
Fakulte TMDK 62 24.3
Toplam 255 100
1. Sinif 62 243
2. Sinif 64 25.1
Sinif diizeyi 3. Sinif 63 24.7
4. Sinif 64 25.1
Belirtilmemis 2 0.8
Toplam 255 100
Piyano 17 6.7
Gale Gitar 22 8.6
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Keman 50 19.6
Viyola 14 5.5
Viyolonsel 14 5.5
Flut 14 5.5
San 11 4.3
Baglama 77 30.2
Tambur 4 1.6
Kanun 6 2.4
ud 15 5.9
Mey 2 0.8
Ney 6 2.4
Diger 2 0.8
Belirtiimemis 1 0.4
Toplam 255 100

Katilimcilarin bireysel g¢algi ¢alisma aliskanliklarini etkiledigi dislinilen demografik olmayan degiskenlere ait

tanimlayici istatistik sonuglari Tablo 2’de verilmistir.

Tablo 2. Demografik Olmayan Degiskenlere iliskin Dagilimlar

Degisken f %
Evet 217 85.1
Ogrencinin kendisine ait calgisinin bulunma Hayir 30 11.8
durumu Belirtiimemis 8 3.1
Toplam 255 100
Evet 180 70.6
Ogrencinin calgisini calismak icin (evde, yurtta  Hayir 73 28.6
vb.) uygun ortama sahip olma durumu Belirtiimemis 2 0.8
Toplam 255 100

1 saatten az 12 4.7
. I cal | Kici | 1-3 saat arasi 190 74.5
E;:Z/Sgui? glya calismak icin ayrilan zaman 3 saatten fazla 31 133
Belirtilmemis 19 7.5

Toplam 255 100

Tablo 2’de yer alan verilere gore katilimcilarin blyltk boliminin kendisine ait bir bireysel ¢algisinin (%85.1)
oldugu gérilmektedir. Ogrencilerin calismak icin uygun ortama sahip olma durumlarina iliskin veriler,
katihmcilarin biyik béliminin ¢alismak igin uygun ortaminin (%70.6) oldugunu géstermektedir. Katilimcilarin
buyuk kisminin bireysel calgilarina giinde 1 ile 3 saat arasinda (%74.5) zaman ayirdiklari goralmustur. Calgi
¢alismaya ayrilan zaman verileri kisisel bilgi formunda agik uglu olarak toplanmis ve betimsel istatistik analizleri
sonucunda 1 saatten az (%4.7), 1-3 saat arasi (%74.5), 3 saatten fazla (%13.3) ve Belirtiimemis (%7.5) seklinde

dort grup altinda toplanmistir.

Veri Toplama Araglari

Arastirmada veri toplama araci olarak Kigikosmanoglu vd., (2016) tarafindan hazirlanan “Bireysel Calgi Calisma
Aliskanliklari Olcegi” ile arastirmacilar tarafindan katilimcilarin demografik 6zelliklerini belirlemek amaciyla
hazirlanan kisisel bilgi formu kullanilmistir. Bireysel galgl ¢alisma aliskanliklari 6lgceginin gecerlik ve glivenirlik
analizleri gelistiricileri tarafindan yapilmis ve dlcegin gegerli-giivenilir oldugu ortaya koyulmustur. “Olgegin
Cronbach Alfa guivenirlik katsayisi 0.891; boyutlar bazinda gtivenirlik katsayilari birinci boyut icin 0.825; ikinci

boyut igin 0.852; liclincli boyut icin 0.820 ve dérdiincii boyut igin 0.805 olarak bulunmustur. Olcegin faktdr
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analizi sonuglar, 1 ile 7. maddelerin birinci boyut olan calismaya deger verme [¢dv] boyutunu, 8 ile 11.
maddelerin ikinci boyut olan g¢alismaya hazirlik [¢h] boyutunu, 12 ile 15. maddelerin Gglinci boyut olan ilgi ve
istek [ii] boyutunu, 16 ile 18. maddelerin de dérdinci boyut olan zamani dogru kullanma ve diizenli ¢alisma
[zdk-dg] boyutunu olusturdugu tespit edilmistir. 7’si olumsuz 11’'i olumlu toplam 18 maddeden ve begli likert
tipten olugan 6lgekten en yiksek 90, en diigsik 18 puan alinabilmektedir. Olumsuz maddeler ters gevrilerek
hesaplanmaktadir” (s.2361). Likert tipi olgeklerde, alinan puan cevaplayicinin maddelere verdigi yanitlarin
toplanmasi sonucunda elde edilir. Bu tlr &lgeklere toplamali 6lgekler de denir. Dolayisiyla, 6lgekten alinan

puanin ylksekligi 6lgllen yapinin yiiksekligini gosterir (Balci, 2009, 5.128).

Verilerin Analizi

Arastirmada kisisel bilgi formu kullanilarak toplanan veriler, betimsel istatistik testlerinden frekans ve yizde ile
analiz edilmis ve sonuglar tablolar halinde verilmistir. Oncelikle verilerin normal dagilm gésterip
gostermedigini belirlemek amaciyla Kolmogorov-Smirnov normallik testi yapilmistir. Bireysel galgi ¢alisma
aliskanliklart 6lgegi kullanilarak toplanan verilerin ise demografik degiskenlere gore farkhhk gosterip
gostermedigini belirlemek amaciyla kestirimsel istatistik testlerinden t-testi ve ANOVA (Uysal, 2020, s.159)
kullanilmigtir.

Tablo 3. Bireysel Calgi Calisma Aliskanliklari Olgegi Puanlarinin Normallik Testi Sonuglari

Kolmogorov-Smirnov

Calisma Aligkanhigi Diizeyleri

istatistik df Sig.
Genel Toplam .065 255 .011
Calismaya Deger Verme .085 255 .000
Calismaya Hazirlik .198 255 .000
ilgi ve istek .102 255 .000
Zamani Dogru Kullanma ve Diizenli Calisma .092 255 .000

Kolmogorov-Smirnov normallik testi sonuglarina gére hem genel toplam puanlarinin hem de alt boyut
puanlarinin normal dagilim (p<0.05) gostermedigi ancak Q-Q Plot grafigine (Sekil 1-2) bakildiginda genel

puanlarin ve alt boyutlara iliskin puanlarin kabul edilebilir normal dagilima sahip olduklari gériilmektedir.

Normal Q-Q Plot of TOPLAM PUANLAR

1+

Expected Normal
T

40 Glﬂ 80 100
Observed Value

Sekil 1. Bireysel Calgi Calisma Aliskanliklari Olgegi Puanlarinin Geneline iliskin Q-Q Plot Grafigi
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Sosyal bilimler alaninda anket ile veri toplanan g¢alismalarda yapilan normallik testinde p degerinin 0.05’ten
blyuk olma olasiligl ¢ok zordur. Bundan dolayr Q-Q grafigine bakilarak asgari normal dagilimin saglanip

saglanmadigini belirlemek sosyal bilimler alaninda 6nemli kabul edilmektedir (Durmus vd., 2016).

Normal Q-Q Plot of C: Deger Verme Normal Q-Q Plot of C: Hazirhik

| B

Expected Normal
Expected Normal

T T T T T T T T T T
10 20 30 40 o 5 10 15 20 25
Observed Value Observed Value

Normal Q-Q Plot of ilgi ve istek Normal Q-Q Plot of Zamani Dogru ve Diizenli Calisma

[

Expected Normal
Expected Normal

T T T T T T T T T T T T
o 5 10 15 20 25 25 50 75 100 125 150
Observed Value Observed Value

Sekil 2. Bireysel Calgi Calisma Aliskanliklari Olgeginin Alt Boyutlarina iliskin Puanlarin Q-Q Plot Grafikleri. A)
Calismaya Deger Verme Alt Boyutuna iliskin Puanlarin, B) Calismaya Hazirlik Alt Boyutuna iliskin Puanlarin, C)
ilgi ve istek Alt Boyutuna iliskin Puanlarin, D) Zamani Dogru Kullanma ve Diizenli Calisma Alt Boyutuna iliskin

Puanlarin Normallik Durumunu Géstermektedir.

Normal dagilim gosteren olgek verilerinin iki alt gruplu degiskenlere (cinsiyet, mezun olunan lise, 6grencinin
kendisine ait ¢algisinin bulunma durumu ve ¢algi ¢calismak icin uygun ortama sahip olma durumu) gore farklilik
gosterip gostermedigini belirlemek amaciyla bagimsiz gruplar t testi, ikiden fazla bagimsiz grubun (yas, fakilte,
sinif dlizeyi, ¢alg! turl ve galgl ¢alismaya ayrilan zaman) oldugu degiskenlerde ise tek yonli varyans analizi
(ANOVA) yapilmistir. Bagimsiz gruplar t testi, iki bagimsiz grubun ortalamalarinin birbirinden farkh olup
olmadiginin test edilmesi amaciyla kullanilan parametrik bir testtir. Bu testin sonuglari, gruplar arasi varyansin
esitlik durumuna gore farkllik gostereceginden, t testi yapilmadan énce varyanslarin esitligini test eden Levene
istatistigi kullanilir. ikiden fazla bagimsiz grubun ortalamalarinin birbirinden farkl olup olmadigini test etmek
icin kullanilan istatistik analizine Tek Yonli Varyans Analizi (ANOVA) denir. Bagimsiz gruplar t testinde oldugu
gibi ANOVA’da da gruplarin varyanslarinin esitligi Levene testi ile yapilir ve gruplarin varyanslarinin homojen

(esit) olmasi sarti aranir (Durmus vd., 2016).
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BULGULAR

Arastirmaya katillan 6grencilerin bireysel calgi calisma aliskanliklari oOlgeginden aldiklari puanlarin, genel

toplamina ve her bir alt boyuta iliskin dagilim Tablo 4’te verilmistir.

Tablo 4. Bireysel Calgi Calisma Aliskanliklari Olcegi Genel Puan Ortalamalari

Calisma Aliskanhigi Diizeyleri N Ortalama(x) Std.Sapma
Genel Toplam 255 65.96 11.100
Calismaya Deger Verme 255 26.37 5.052
Cahismaya Hazirlik 255 15.43 4.751
ilgi ve istek 255 15.11 3.157
Zamani Dogru Kullanma ve Dlzenli Calisma 255 9.05 2.730

Tablo 4’teki verilere gore, bireysel galgl ¢alisma aliskanliklari dlgeginden alinan puanlar, 6grencilerin genel
¢alisma aliskanhklarinin yiksek (x=65.96) oldugunu gostermektedir. Alt boyutlara bakildiginda ¢alismaya deger
verme (x=26.37), calismaya hazirlik (x=15.43), ilgi ve istek (x=15.11), zamani dogru kullanma ve diizenli ¢calisma

(x=9.05) duzeylerinin de yiiksek oldugu gorilmektedir.

Bireysel calgl calisma aliskanliklari 6lgeginden elde edilen puanlarin cinsiyet degiskenine iliskin varyanslarinin
homojen oldugu belirlenmistir (genel toplam icin p=0.532>0.05; alt boyutlar i¢in pwv=0.473>0.05,
pch=0.371>0.05, pi=0.784>0.05, pzdk-4c=0.813>0.05). Bu durum, kiz ve erkek 6grencilerin bireysel galgi ¢alisma
ahiskanliklar 6lgeginden aldiklari puanlarin ortalamalarinin esit oldugunu ve aralarinda anlaml bir farklihgin
olmadigini gostermektedir. Grup istatistigi sonuglari, erkek 6grencilerin puanlarinin kiz 6grencilerin

puanlarindan (fark cok kiiciik de olsa) yiksek oldugunu géstermistir.

Yas degiskenine iliskin tim olgekten (p=0.889>0.05) ve g alt boyuttan (pcaw=0.947>0.05, pii=0.554>0.05, pzdk-
4c=0.685>0.05) alinan puanlarin varyanslarinin homojen oldugu belirlenmistir. Ancak calismaya hazirlik alt
boyutuna (pch=0.013<0.05) iliskin varyans homojen degildir. Genel olarak gruplar arasi homojenlik sartinin
saglandigi kabul edilmistir. Yas degiskeni icin ANOVA degeri p=0.020<0.05 olarak belirlenmistir. Olgekten alinan
genel puanlara bakildiginda, yas gruplarindan en az birinde farkhlik oldugu gérilmistir. Alt boyutlardan alinan
puanlarin varyanslari  pev=0.232>0.05, p=0.100>0.05, pi=0.111>0.05 ve pPudk-dc=0.024<0.05 olarak
bulunmustur. Ancak yas gruplarinin gesitliligi ve 20-24 yas (%83.5) araligindaki genel kiimelenme dikkate
alindiginda bu farklilasma anlamsiz bulunmustur. Bu nedenle Post-Hoc istatistiginin kullanilmasi gerekli

goriilmemistir.

Demografik degiskenlerden mezun olunan lise tiriine gore varyanslarin tim o6lgek (p=0.916>0.05) ve alt
boyutlari (pev=0.727>0.05, p;h=0.642>0.05, pii=0.825>0.05, pzdk-dc=0.872>0.05) icin esit oldugu gorilmistiir. Bu
durum Glizel Sanatlar Liselerinden [GSL] ve diger liselerden mezun olan 6grencilerin bireysel ¢algl calisma
aliskanliklari 6lgeginden aldiklari puanlarin ortalamalarinin esit oldugunu, yani mezun olunan lise tlriine gore

anlamh bir farkhlik olmadigini gostermektedir. Grup istatistigi sonuglari, diger liselerden mezun olan
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6grencilerin puanlarinin GSL mezunu 6grencilerin puanlarindan (fark ¢ok buylk olmasa da) yiksek oldugunu

gostermistir.

Fakulte degiskenine gore tiim 6lgegin (p=0.284>0.05) ve (g alt boyutun (p¢av=0.511>0.05, pii=0.473>0.05, padk-
4¢=0.978>0.05) varyanslari homojen; ¢alismaya hazirlik alt boyutuna (p¢x=0.003<0.05) iliskin varyansin homojen
olmadigi belirlenmistir. Genel olarak gruplar arasi homojenlik sartinin saglandigi kabul edilmistir. Fakiilte
degiskenine iliskin ANOVA degeri tim olgek icin p=0.940>0.05; alt boyutlara igin p¢w=0.099>0.05,
pch=0.216>0.05, pii=0.377>0.05 ve pzdk-4c=0.350>0.05 olarak bulunmustur. Bu bulgular, fakiilte degiskenine gére

gruplar arasinda farklilik olmadigini gdstermistir.

Sinif dlzeyi degiskenine gore tum olgegin (p=0.210>0.05) ve tim alt boyutlarin (p¢w=0.868>0.05,
pch=0.071>0.05, pii=0.245>0.05, pzdk-dc=0.228>0.05) varyanslari homojen bulunmustur. Sinif dizeyine iliskin
ANOVA degeri tiim 6lgek icin p=0.023<0.05, alt boyutlar igin p¢aw=0.971>0.05, pc~h=0.000<0.05, pii=0.681>0.05 ve
Pzdk-dc=0.019<0.05 olarak bulunmustur. Bu bulgular hem 6lgek toplami hem de alt boyutlar agisindan sinif
diizeyi gruplari arasinda farklilik oldugunu gostermistir. Hangi gruplar arasinda ve nasil bir fark oldugunu
belirlemek amaciyla ikili karsilastirma (Scheffe ve Tukey) ve betimsel dagilimlarina bakildiginda (Durmus vd.,
2016), olgekten alinan toplam puanlarin ikinci sinif 6grencilerinde en ylksek (p2.snf=68.05), birinci sinif
dgrencilerinde ise en disiik oldugu (u1.snf=62.37) gdriilmistir. Uglincii ve dérdiinci sinif égrencilerinin puanlari
arasinda ise anlamh bir fark bulunmamistir. Alt boyutlar incelendiginde farkin ikinci ve dérdiinci alt boyutlarda
oldugu gorilmektedir. Calismaya hazirhk boyutunda ikinci sinif Ogrencilerinin puanlarinin en yliksek
(n2.smf=16.78), birinci sinif 6grencilerinin ise en disik oldugu (uisnf=12.67), Uglinci ve dordinct sinif
ogrencilerinin puanlarinda bir farkhihk olmadig goértlmustir. Zamani dogru kullanma ve dizenli g¢alisma
boyutunda dordiinci sinif 6grencilerinin puanlarinin en yiksek (p4.snf=9.46), birinci sinif 6grencilerinin en disiik
oldugu (p1.snf=8.13), ikinci ve lglinct sinif 6grencilerinin puanlarinda anlamli bir farkhihk olmadigi gérilmustar.
Bu durum ikinci sinif 6grencilerinin ¢alismaya hazirlik aliskanhklarinin diger sinif diizeylerine gore daha yuksek
oldugu ve doérdiinci sinif 6grencilerinin de zamani dogru kullanma ve dizenli calisma aliskanliklarinin diger sinif

diizeylerine gore daha yuksek oldugu seklinde ifade edilebilir.

Calgl tlrlGne gore tim olgegin (p=0.248>0.05) ve tum alt boyutlarin (pv=0.747>0.05, p=0.117>0.05,
pii=0.336>0.05, pzdk-4c=0.565>0.05) varyanslari homojen bulunmustur. Calgi turtine iliskin ANOVA degeri tim
Olcek icin p=0.102>0.05; alt boyutlara igin ise pv=0.008<0.05, pch=0.623>0.05, pi=0.015<0.05 ve pzdk-
dc=0.986>0.05 olarak bulunmustur. Bu bulgular, Olgcekten alinan toplam puan bazinda ¢algi tirli gruplan
arasinda anlamli fark olmamasina ragmen alt boyutlarda farkliliklar oldugunu géstermektedir. Ancak bireysel
calg: tirlerindeki 6grenci sayilarinin birbirine yakin olmamasi (bkz. Tablo 1) nedeniyle bu farkliigin anlamh

olmadigina karar verilmistir.

Ogrencilerin kendilerine ait bireysel calgilarinin bulunma durumuna gére tiim 6lgegin (p=0.002<0.05) ve alt

boyutlarin varyanslarinin  (pev=0.917>0.05, ph=0.793>0.05, pii=0.081>0.05, p2dk-d;=0.586>0.05) homojen
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olmadigi belirlenmistir. Bu durum, kendisine ait bir bireysel calgisi olan 6grencilerin bireysel calgi ¢alisma
aliskanliklar 6lgek puanlarinin genel olarak daha yiksek oldugunu ancak alt boyutlarda gruplar arasinda anlamli

bir farklilik olmadigini gostermektedir.

Ogrencilerin bireysel calgilarina calisabilmek icin uygun ortama (evde, yurtta vb.) sahip olma durumlarina gére
tim olgegin (p=0.409>0.05) ve alt boyutlarin (pcwv=0.416>0.05, pch=0.499>0.05, pii=0.387>0.05, pudk-
4¢=0.830>0.05) varyanslarinin homojen oldugu bulunmustur. Bu durum bireysel calgisina ¢alismak igin kendisine
ait uygun ortama sahip olan 6grencilerin puanlarinin ortalamalarinin esit oldugunu gostermektedir. Yani
bireysel ¢algl calisma aliskanliklarinin galismak igcin uygun bir ortama sahip olup olmamaya gére anlamli bir

farkhihk gostermedigi soylenebilir.

Calgi calismaya ayrilan giinlik zamana gore tiim 6lgegin (p=0.118>0.05) ve (¢ alt boyutun (p¢w=0.200>0.05,
pch=0.510>0.05, pzak-4c=0.238>0.05) varyanslari homojen bulunmustur. ilgi ve istek alt boyutunun
(pii=0.041<0.05) varyansinin ise homojen olmadigi belirlenmistir. Genel olarak gruplar arasi homojenlik sartinin
saglandigi kabul edilmistir. Calgi calismaya ayrilan zamana iliskin ANOVA degerleri tim 6lgek icin p=0.240>0.05
ve alt boyutlar igin pcav=0.017<0.05, pch=0.785>0.05, pii=0.062>0.05 ve pzdk-4c=0.811>0.05 olarak bulunmustur.
Bu durum calismaya deger verme alt boyutu hari¢ diger alt boyutlarda zaman gruplari arasinda farkhlik
olmadigini gbstermistir. Hangi gruplar arasinda ve nasil bir fark oldugunu belirlemek amaciyla ikili karsilastirma
ve betimsel dagilimlara bakildiginda, yalnizca ¢alismaya deger verme alt boyutunda 3 saatten fazla calisan
ogrencilerin en yuksek (L3 saatten fa212=28.68), 1-3 saat arasinda galisan 6grencilerin ise en disik (13 saat=26.03)
puanlari aldig1 gorilmistir. Diger 6grencilerin puanlarinda ve diger alt boyutlarda anlamh bir farkhlik tespit
edilmemistir. Bu durum bireysel calgisina 3 saatten fazla zaman ayiran 6grencilerin ¢alismaya deger verme

ahiskanliklarinin diger 6grencilere gére daha yiksek oldugu seklinde ifade edilebilir.

TARTISMA ve SONUC

Arastirma sonucunda, bireysel calgi calisma aliskanliklari 6lgeginden alinan puanlara gore, 6grencilerin genel
¢alisma ahliskanliklarinin yiksek oldugu tespit edilmistir. Alt boyutlara bakildiginda da calismaya deger verme,
¢alismaya hazirlik, ilgi ve istek, zamani dogru kullanma ve dizenli ¢alisma dizeylerinin de ylksek oldugu

gorilmektedir.

Arastirmada 6grencilerin bireysel ¢algi ¢calisma aliskanliklari ve cinsiyet degiskeni arasindaki iliskiye bakildiginda,
erkek o6grencilerin puanlarinin kiz 6grencilerin puanlarindan (fark c¢ok kigik de olsa) yiksek oldugu
gorilmektedir. Bu sonuglardan hareketle, erkek 6grencilerin kiz 6grencilere gore bireysel galgilarina daha fazla
deger verdiklerini, calismaya daha istekli olduklarini, calisma 6ncesi hazirliga 6nem verdiklerini ve zamani etkili
kullanmaya calistiklarini séylemek mimkiindr. Elde edilen bu sonuglar literatirdeki bazi ¢alisma (Babacan vd.,
2017; Donmez, 2019; Miksza, 2006) sonuglariyla farklilik gostermektedir. Literatiirde benzer konulardaki
(motivasyon, tutum, disiinme stilleri vb.) calismalar incelendiginde cinsiyet degiskenine gore farklihigin olmadigi

gorulmektedir. Ancak bazi calismalarda (Akgay, 2019) alt boyutlara gére bakildiginda cinsiyet baglaminda kigtik
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farklarin oldugu da gorilmustir. Bu durumun kultirel farkliliklardan kaynaklanabilecegi dustinilebilir. Cluinki
cinsiyet rolleri kiltiirden kiltire hatta ayni kiltlr icinde bile zamana ve duruma goére farkl tanimlanabilir. Bu
nedenle de her olgunun cinsiyete gére durumu kiltiirel baglamda ele alinmaldir (Akgay, 2019; Esen vd., 2017;

Sternberg, 1997).

Ogrencilerin bireysel calgi calisma aliskanliklarinin yas degiskeni ile iliskisine bakildiginda, yas gruplarinin ¢ok
gesitli oldugu ve genel yigilmanin 20-24 yas araliginda oldugu gorilmistiir. Olcek puanlarina bakildiginda, yas
gruplari arasindaki farklilik anlamli bulunmamistir. Babacan vd. (2017) ¢alismasinda da Universite 6grencilerinin
yaslarinin birbirine yakin olmasindan dolayi bdyle bir sonucun elde edilmesinin beklenen bir durum oldugu
belirtilmistir. Bir diger demografik degisken olan fakilte degiskenine gore bakildiginda da o6lgek puanlari,
gruplar arasinda anlamh bir farkhlik olmadigini gostermistir. Bu sonuglardan hareketle, bireysel ¢algi ¢alisma

aliskanliklarinin yasa ve fakdlte tiriine gére degismedigini sdylemek mimkiindir.

Arastirmada Ogrencilerin bireysel c¢algi calisma aliskanliklarinin  mezun olduklari lise tard ile iligkisine
bakildiginda, diger liselerden mezun olan 6grencilerin puanlarinin GSL mezunu 6grencilerin puanlarindan (fark
¢ok buyiik olmasa da) yiiksek oldugu belirlenmistir. Buna gore, diger liselerden mezun 6grencilerin GSL mezunu
Ogrencilere gore bireysel calgilarina daha fazla deger verdiklerini, ¢alismaya daha istekli olduklarini, ¢alisma
oncesi hazirhga 6nem verdiklerini ve zamani etkili kullanmaya calistiklarini sdylemek mimkindir. Bu
dogrultuda bakildiginda; GSL mezunu 6grencilerin dnceki egitim sirecinde calgl calismaya yonelik olumlu
aliskanliklar edinmis olmalari beklenen bir durum olabilir. Dénmez’in (2019) ¢alismasinda GSL mezunlarinin
gecmiste calisma aliskanliklari gelistirdikleri ve bu aliskanliklarini yeni eserlere galisma sireglerine uyguladiklari
belirtilmistir. Ancak bu ¢alismada elde edilen sonug bunun tersini géstermistir. Bu durum, GSL mezunu olmayan
ogrencilerin kendilerini GSL mezunlarina gére dezavantajli olarak algiladiklari ve aradaki farki kapatabilmek igin
¢alismaya hazirlik, ilgi ve istek, diizenli galisma gibi aliskanliklar olusturmada GSL mezunlarina gore daha dikkatli

olduklari seklinde agiklanabilir.

Bireysel calgl calisma aliskanliklari 6lgeginin tiimiinden alinan puanlar, 6grencilerin sinif diizeyleri arasinda
farkhhk oldugunu gostermistir. Bireysel ¢algi calisma aliskanliklari 6lgeginden alinan toplam puanlarin ikinci sinif
ogrencilerinde en ylksek, birinci sinif 6grencilerinde ise en dusik oldugu, Uclincli ve doérdinci sinif
ogrencilerinin puanlari arasinda anlamh bir farkhlik olmadigi gérilmistir. Alt boyutlara bakildiginda ise ikinci ve
dérdiincii alt boyutlarda farklilk oldugu belirlenmistir. ikinci alt boyut olan ¢alismaya hazirlik boyutunda ikinci
sinif 6grencilerinin puanlarinin en yiksek, birinci sinif 6grencilerinin ise en diisiik oldugu, tglincl ve dordinci
sinif 6grencilerinin puanlarinda bir farkhlik olmadigi gorilmistir. Dordlnci alt boyut olan zamani dogru
kullanma ve dizenli ¢alisma boyutunda ise dérdinci sinif 6grencilerinin puanlarinin en yiksek, birinci sinif
ogrencilerinin ise en dislik oldugu, ikinci ve UGglincl sinif 6grencilerinin puanlarinda anlamh bir farklilik olmadigi
tespit edilmistir. Bu durum ikinci sinif 6grencilerinin ¢alismaya hazirlik aliskanliklarinin diger sinif diizeylerine
gore daha yuksek oldugu ve dordinci sinif 6grencilerinin de zamani dogru kullanma ve dizenli ¢alisma

ahiskanliklarinin diger sinif diizeylerine gore daha yiliksek oldugu seklinde ifade edilebilir. Araujo (2016),
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muzisyenlerin uzmanliklari arttikga daha verimli ve daha az zaman alici sekilde galistiklarini, ayrica goérevin
niteligine ve repertuvara asina olmaya bagh olarak da zaman yonetiminde farkliliklar olabildigine isaret

etmektedir. Dolayisiyla bu arastirmada elde edilen sonuglarin literatiirle uyumlu oldugu séylenebilir.

Ogrencilerin bireysel calg calisma aliskanliklarinin calgi tiiri ile iligkisine bakildiginda, élgegin tiimiinden alinan
genel puanlara gore, calgi tird gruplari arasinda farkhlik olmadigi gorilmustir. Alt boyutlardan alinan puanlara
gore bakildiginda ise galgi tlrl gruplari arasinda farklilhk oldugu tespit edilmis ancak bireysel calgi tiirlerindeki
Ogrenci sayilarinin birbirine yakin olmamasi nedeniyle bu farkliligin anlamli olmadigina karar verilmistir. Elde

edilen bu sonuglar Babacan vd. (2017) ¢alismasinin sonuglariyla benzerlik géstermektedir.

Ogrencilerin kendilerine ait bireysel calgilarinin bulunma durumu ile bireysel calgi calisma aliskanlklarinin
iliskisine bakildiginda, 6lgek puanlarinin genel olarak yiksek oldugu ancak alt boyutlarda gruplar arasinda
anlamli bir farklilik olmadigi belirlenmistir. Calismak i¢in uygun ortama sahip olma durumuna goére de gruplar
arasinda anlamli bir farkhihk olmadigi gorilmistir. Bu sonuglara gére, 6grencilerin bireysel ¢algl ¢alisma
aliskanliklarinin, kendilerine ait bir calgiya ve ¢alismak icin uygun ortama sahip olma durumlarina goére

farklilasmadigi séylenebilir.

Calismaya ayrilan zaman baglaminda bakildiginda ise 6grencilerin bireysel calgi calisma aliskanliklari dlgeginin
timinden aldiklari genel puanlara gére gruplar arasinda farkhlik olmadigi, ancak alt boyutlardan biri olan
calismaya deger verme boyutunda farklilik oldugu gorilmustir. Calismaya deger verme alt boyutunda 3 saatten
fazla galisan 6grencilerin en yiksek, 1-3 saat arasinda c¢alisan 6grencilerin ise en disik puanlan aldigi, diger
Ogrencilerin puanlarinda ve diger alt boyutlarda anlamh bir farklilik olmadigi gorilmistir. Bu sonugtan
hareketle bireysel calgisina 3 saatten fazla zaman ayiran 6grencilerin calismaya deger verme aliskanliklarinin
diger ogrencilere goére daha yiksek oldugu soylenebilir. Arastirmacilara goére, calismaya ayrilan zaman,
¢alismanin yapisi ve organizasyonu énemlidir. Calgi performansinin istenen diizeye gelebilmesi icin gerekli olan
calisma siresi kisiden kisiye gore degisebildigi gibi, toplam ¢alisma siiresi cogu zaman calgida basari icin 6nemli
bir belirleyici olarak gériilmektedir (Ozmentes, 2013). Ayrica ¢alismanin yapisinin yani yapilandirilmis ya da
serbest olmasinin galismaya ayrilan slireden daha etkili oldugu savunulmaktadir (Hart Jr, 2014). Calgi egitiminde
planli ve dogru bir calisma sirecinin, bireyin caldiklarina uyum saglamasina ve buna bagh olarak basariyi
yakalamasina olumlu katkisi olacagi aciktir (Kurtuldu, 2013). Dolayislyla, bireysel calgl egitiminde 6gretmenin,
Ogrenciye pratik yapma konusunda yapilandirilmis bir egzersiz programi hazirlama ve uygulama becerisini
kazandirmasi, bunun igin ona rehberlik etmesi, 6grencinin performansini etkileyen bir faktor olarak
duslintlebilir. Plansiz ¢alismanin ya da zamani verimli kullanmamanin, calgl calisma sirecinde 6grenciye

olumsuz etkisi olabilecegi sdylenebilir.

ONERILER

Yapilacak yeni arastirmalarda bireysel calgl egitiminde calisma aliskanliklarina odaklanan arastirmacilarin,

¢alismalarini sadece nicel 6lgek verilerine dayali degil gbzlem ve goriisme tekniklerine de dayal nitel boyutlarla
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desteklenen ¢ok yonli modellerle tasarlamalari onerilebilir. Ayrica daha genis ve farkli 6érneklem gruplari
Gzerinde tutum, 6z yeterlik ya da motivasyon gibi basariya etki eden farkli parametreler ile galisma aliskanliklari

arasindaki sebep-sonug iliskilerinin ortaya gikarilmasinin yararli olacagi dusiinilmektedir.
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