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ABSTRACT

The aim of this study is to reveal the factors that reduce the motivation to learn history according
to high school students (15-18 age) and to suggest solutions. The research is a qualitative case
study. The study was conducted with 349 high school students studying in Ankara in the 2021-
2022 academic year. The data of the study were obtained through a questionnaire form
consisting of open-ended survey questions and the data were analyzed by content analysis.
According to the findings, students have significant motivation problems towards learning
history. Factors such as the qualification of the history course, inactive teaching techniques,
teachers' attitudes and behaviors, curriculum, students' interest and attitude towards history
course, and classroom environment reduce students' motivation to learn history. In the face of
these factors, students try to make the course enjoyable, increase their personal interest and
benefit from different teaching materials. According to the students, in order to increase the
motivation to learn history, there is a need for active, entertaining lessons supported by different
materials. Students' suggestions for increasing motivation to learn have long been discussed
within the framework of the problems of history teaching. Despite the new approaches to history
teaching, changing curriculum and textbooks, students still have motivation problem to learn
history, which makes it necessary to re-evaluate history teaching in terms of practice.
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INTRODUCTION

Motivation, which means incentive and drive in Turkish, is derived from the Latin word "movere" meaning to
move (Bayrakgeken et al., 2021). According to Dornyei and Ushioda (2011), motivation is a dynamic state of
arousal. This arousing state enables a person to choose and order his/her desires, to take action by using
cognitive and motor processes, and has a directive, coordinating, empowering, and result-oriented effect.
Motivation includes the reasons that lead to behaviors and explanations of these behaviors (Gopalan et al.,
2017; Lefrangois, 1995; Luthans, 2011). According to Sabuncuoglu and Tiiz (1998), motivation is the process of
engaging in behaviors that will provide satisfaction or lead to the goal in meeting the needs of individuals.
Williams and Burden (2000), on the other hand, bring a cognitive definition to the word motivation. According
to them, motivation is a state of cognitive and affective arousal, which maintains continuous intellectual and/or
physical effort to achieve a predetermined goal or goals (Cited in Tu & Zhou, 2015, p.214). Motivation consists
of three elements that ensure the initiation of behavior, directing the behavior to the goal and maintaining the

behavior (Bayrakgeken et al., 2021).

In the literature, two types of motivation stand out as "intrinsic motivation" and "extrinsic motivation" (Aktas,
2016; Ryan & Deci, 2000a). These are also considered as sources of motivation in terms of mobilizing the
individual. According to Deci and Ryan (1985), who put forward the theory of intrinsic and extrinsic motivation,
intrinsic motivation refers to engaging in an activity with a feeling of happiness and satisfaction. Extrinsically
motivated behaviors are actions that fulfill desires such as gaining a reward or avoiding punishment. A person
with intrinsic motivation takes actions and makes internal arrangements in line with his/her own wishes and
values that will lead to inner satisfaction such as interest, curiosity and pleasure. In extrinsic motivation, there
are external forces for the individual. The individual acts in line with external reasons by making these forces
suitable for his/her own self with his/her own internal arrangements (Akbaba, 2006; Durmaz & Akkus, 2016).
The absence of intrinsic and extrinsic motivation is described as amotivation (Filiz & Demirhan, 2018). However,
it is difficult for educators to classify motivation as intrinsic and extrinsic. Therefore, it is crucial to understand

how both types of motivation affect each other (Saeed & Zyngier, 2012).

Motivation, which is the driving force in moving towards one's goals, has a very strong relationship with
learning. According to Kullmann and Seidel (2000), motivation initially provides the power and energy required
for the learner and it is not possible to reach the expected goal without motivation (Cited in Isigiizel, 2013,
p.608). The motivation process starts with the urge of unsatisfied needs and the person cannot be motivated
until the needs are stimulated. For this reason, the learning material should be valid in the learner's life and
meet his/her needs. Otherwise, it is impossible to teach something by force (Seven & Engin, 2010). Schumann
(2004), draws attention to the cyclical relationship between motivation and learning with the following
sentences: "Positive emotions (motivation) positively affect the cognitive process; the cognitive process leads

to new knowledge; the new knowledge learned strengthens positive emotions (motivation)" (Cited in isigiizel,
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2013, p.609). Accordingly, motivation is the most fundamental thing to consider and emphasize when it comes
to education and training (Ames, 1990; Bayrakgeken et al., 2021). In the absence of learning motivation, it is

impossible to realize the gains expected from education and training.

Learning motivation is that the learner finds the learning activities valuable and meaningful and benefits from
this learning (Akbaba, 2006). Motivation is a strong emotion that gives learners a positive outlook on achieving
an activity or task and sustaining their efforts, no matter how difficult (Gopalan et al., 2017). It is also known
that there is a strong link between motivation and achievement and aspiration. Reluctance can arise from a
lack of motivation. Failure or inability to achieve the desired results can lead to demotivation (Ryan & Deci,
2000a). A student's high motivation to learn makes him/her more active, successful and compatible in the
educational environment. The opposite is the case with a lack of motivation (Akbaba, 2006; Gopalan et al.,
2017). Students with poor learning motivation may experience problems such as a decrease in academic
achievement, inability to focus on activities, self-confidence problems, and may have reckless attitudes

towards learning (Bayraktar, 2015).

Despite its strong relationship with learning outcomes and academic achievement, motivation in the learning
process can be observed not directly but through the analysis of specific behavioral sequences (Aktan, 2012;
Bayraktar, 2015). Student's motivation to learn in the education and training environment is affected by
intrinsic and extrinsic factors. Attitude and interest towards learning and achievement, student's attention
level, personality traits, abilities, emotional, physical and social status, learning environment, teacher, teaching
methods can be counted among these factors (Akbaba, 2006; Filgona, et al., 2020; Hatirl & Duran, 2018; Slavin,
2013). For example, while students who have the opportunity to participate in the lesson maintain their
motivation to learn, students who do not have the opportunity to participate in the lesson may have difficulty
in keeping their motivation strong. While a teacher who has a positive attitude towards the students and uses
active teaching techniques can keep the student's motivation alive, when he/she uses passive (traditional)
teaching techniques and neglects communication with the students, he/she can have a negative impact on the
learning motivation (Diepreye & Odukoya, 2019; Durmaz & Avarogullari; Michel et al., 2009). In the educational
environment, making use of various teaching methods and strategies is essential to keep students' motivation
high, which is affected by many factors. First of all, the course objectives should be clearly defined and the
importance of the course should be emphasized. The teacher's arousing students' interest and curiosity,
encouraging them about their homework and responsibilities, avoiding emotional reactions, guiding them with
constructive criticism and praise positively affect their motivation. Making the necessary learning
environments, facilities and resources available to students, assigning responsibilities according to their
abilities and capacities, treating each student with care and attention, being a role model, providing proper

guidance, using interesting and stimulating teaching methods/materials, encouraging healthy competition
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among students are important for strong learning motivation (Akbaba, 2006; Bayraktar, 2015; Durmaz &

Avarogullari, 2016; Filgona et al., 2020; Rehman & Haider, 2013; Seven & Engin, 2010; Wlodkowski, 1978).

It is noteworthy that the researches on learning motivation in education address the issue with different
dimensions. Some of the studies in this field reveal the impact and importance of motivation on learning
(Akbaba, 2006; Filgona et al., 2020; Seifert, 2004; Stirling, 2014). A number of the studies address students'
motivation levels towards courses (Bgrhaug & Borgund, 2018; Cutajar, 2020; isigiizel, 2013; Kacar, 2019;
Takahashi, 2018). The relationship between academic achievement and motivation is the problem of some
researches and they show the importance of strong motivation in academic achievement (Akhtar et al., 2017;
Alkan & Bayri, 2017; Alhadi & Saputra, 2107; Filiz & Demirhan, 2018; Imhof & Spaeth-Hilbert, 2013). While
some studies discuss the strong influence and the role of the teacher in student motivation (Aktan, 2012; llgar,
2004; Koca, 2016; Siriici & Unal, 2018), several researches handle the motivation and motivation sources in
education (Aktas, 2016; Ergtir, 2002). The relationship between learning environment/classroom management
and motivation (Bayraktar, 2015; Chua & Karpudewan, 2017; Gherasim et al., 2011; Tasgin & Tung, 2018) is an
another topic for the motivation studies. These studies reveal the importance of teachers' attitudes and

behaviors towards to the students and proper learning environment in motivation.

Students' perception of the history courses as boring and memorization is a serious problem. For this reason,
learning motivation occupies a crucial place in history teaching and is an issue that needs to be emphasized
(Fielding 2005; Frederick, 1993; Kaya & Demirel, 2010; Kaur, 2019; Yalavuz, 2006). With this perception, it is
unrealistic to assume that students have a strong motivation to learn about history courses. The lack of active
teaching methods in the lessons, problems with textbooks and history programs, traditional attitudes and
approaches of history teachers have a negative impact on motivation to learn history (Bal, 2011; Kaur, 2019
Mary & Familugba, 2021). However, the problems encountered in history teaching are considered specifically
as problems of history teaching rather than motivation. The researches show that if these problems are solved,
students' motivation to learn history will increase (Fielding, 2005; Frederick, 1993; Kaur, 2019; Kirpik, 2009).
Recently, a number of studies in the field of history teaching have addressed the issue of motivation. The
researches in the field of history generally seek to determine the impact of active teaching methods and
entertaining history teaching approaches on students' motivation to learn history. Cutajar (2017), in his
research that directly addresses motivation in history teaching, evaluates the effect of moving images used in
the lessons on students’ motivation. Cutajar (2020) has a second study dealing with the same topic. Bahadir
(2022), examines the effect of digital storytelling activities on history learning motivation. In conclusion, he
reveals that the digital storytelling application increases students' motivation to learn history. Kaur (2019), who
discusses methods increasing motivation in history teaching, draws attention to the positive effect of active

teaching methods on students' motivation to learn history. Moreno-Vera, Ponsoda-Lépez de Atalaya, and
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Blanes-Mora (2021), who examined the motivation of prospective teachers towards history teaching with

comics, stated that comics are more motivating material than history textbooks.

In Turkey, it is noticed that the studies on learning motivation are limited in history teaching, and motivation is
mostly handled through teaching methods and techniques. Factors that reduce motivation in history teaching
are open fields to research. To know the factors that reduce motivation has a great importance to increase
learning motivation and to find the necessary solutions. This study aims to reveal the factors that decrease high
school students' motivation and to determine solutions developed by them to increase learning motivation in
history lessons. The suggestions offered by the students which increase their motivation to learn history were
also discussed. For this purpose, the answers of the following subproblems were sought. The findings of the

research were interpreted within the framework of these problems:

e To what extent does the lack of motivation or desire to learn in history lessons affect students?

e According to high school students, what are the factors that reduce students' motivation to learn
history?

e What kind of solutions do students develop against the lack of motivation in history lessons?

e According to high school students, how can students' motivation to learn in history lessons be

increased?

METHOD

In this section, research model, study group, development of the data collection tool, data collection and data

analysis are addressed.

Research Model

This research is a qualitative case study. Qualitative researches provide flexible opportunities for realistic and
holistic understanding of events in natural environments (Karatas, 2015; Yildinm & Simsek, 2016). In a case
study, the "targeted situation/phenomenon" is examined and handled in detail within its natural framework
with "why" and "how" questions (Yin, 2003). In addition, in such studies, the factors affecting a situation are
addressed in their entirety (Yazicioglu, 2011). Therefore, qualitative method was preferred to elaborate on the
factors that decrease high school students' motivation to learn history and the solutions developed by them to

increase their motivation in this study.

Study Group

The study group consists of 349 high school students studying in Ankara in the 2021-2022 academic year.
Maximum variation sampling was used in this study. According to Yildinm and Simsek (2016), the aim of

maximum diversity sampling is to create a relatively small sample and to reflect the diversity of individuals who
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involve in the problem under study. This diversity allows the researcher to reach broader results (Balci, 2015).
Firstly, for maximum diversity in the study, it was ensured that the schools selected were from different
districts of Ankara. The schools are located in Cankaya, Kegiéren, Sincan, Pursaklar and Yenimahalle districts in
Ankara. Secondly, the schools with different types and programs were selected to provide diversity. The fact
that the students participating in the survey are at different grade levels also contributes to maximum diversity.

Information about the study group is given in Table 1 and Table 2 below.

Table 1. Sampled Schools and Number of Students

School N

Sincan Anatolian Imam Hatip High School 39
Private Nene Hatun Schools 80
Mimar Sinan Vocational and Technical Anatolian High School 55
Yeni Nefes College 136
Haci Omer Tarman Anatolian High School 39
Total 349

According to Table 1, 349 high school students from 2 private and 3 public schools participated in the study.

Table 2. Distribution of the Students Participating in the Study According to Gender and Class Variables

Variable subcategories N % Total (N)
Gender 1.Female 223 63.8 349
2.Male 126 36.1
Grade 9 104 29.7 349
10 48 13.7
11 109 31.2
12 88 25.2

According to Table 2, 63.8 percent of the participants are female and 36.1 percent of them are male. 29.7
percent of the students are 9th grade, 13.7 percent of the students are 10th grade, 31.2 percent of the

students are 11th grade and 25.2 percent of the students are 12th grade.

Data Collection Tool and Development

In the study, an open-ended questionnaire form consisting of four questions was developed in order to learn
the factors that reduce students' motivation to learn in history lessons and students' solution suggestions.
Open-ended questions were preferred in the questionnaire because these kind of questions enable the
collection of unbiased and detailed answers (Buyiikoztirk et al., 2016). At the same time, participants can
better reflect their thoughts and perspectives through open-ended questions. Thus, it is possible to reach more

comprehensive data on the subject (Blyukoztirk, 2005).

In the first stage of the data collection tool, a draft consisting of eight questions was prepared. In order to

ensure the content and construct validity of the questionnaire, the opinion of 6 experts, 4 from the field of
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history teaching, 1 from the field of measurement and evaluation and 1 language expert were received. For the
expert opinion, a two-choice format was used as appropriate/valid and not appropriate/not valid. Experts are
expected to show a 90-100% level of agreement on the validity of each question (Biyiikoztiirk, 2005). While
four questions were included in the form in which the experts showed a level of agreement in the range of 90-
100%, four questions were removed because they were in the range of 35-50%. The final data collection tool
consists of the following questions: "How much does the lack of motivation in history lessons affect you?",
"What are the factors that decrease your motivation to learn history?", "What do you do to overcome the
factors that decrease your motivation to learn history?" and "How do you think students' motivation to learn
history can be increased?" The pilot study was conducted with 50 students from a public school in Ankara who
were not included in the study group. It was determined that the students understood the questions and
answered them adequately. Thus, the suitability of the data collection tool for the purpose of the research was

confirmed.

Data Collection

In order to obtain data, the survey was conducted in the 2021-2022 academic year. Before the data collection
process, the ethics committee approval numbered 7153 was obtained on 05 April 2021 meeting of the Ethics
Commission of Ankara Social Sciences University. The actual application was conducted on 349 high school
students. The data collection process was carried out by the researcher. 40 minutes (one cours hourse) was
given to the students to fill in the questionnaire forms. The researcher was present in all classes during the

data collection process and made the necessary explanations to the students.

Data Analysis

"Content analysis" was used to analyze the data. Content analysis is the systematic analysis of oral and written
texts (Demirci & Koseli, 2014). In this way, the text can be subjected to deep processing and the implicit
content in the text can be revealed. The researcher also gets the principles of reading the text objectively with
content analysis. Therefore, content analysis was preferred in the study in order to analyze the data obtained

from high school students through an open-ended form in depth, systematic and objective manner.

The four stages of content analysis consist of coding the data, finding themes, organizing codes and themes,
defining and interpreting the findings (Bilgin, 2014; Yildinm & Simsek, 2016). The data obtained through open-
ended questions were first coded in accordance with the content analysis method, and categories and themes
related to the coding were determined. The findings are presented as themes and codes. Female students in
the sample were coded as K1, K2, K3..., male students were coded as E1, E2, E3..... The opinions of the students
were reflected with these codes in the study. Only the frequencies of the participants' opinions reflected in the
coding are given in the tables since the percentage rates given may be misleading due to the presence of more

than one view of a participant in the same table.
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The reliability of content analysis depends on the coding process to a great extent. This requires two different
coders to code the same text in the same way or the same coder to code the text in the same way at two
different times (Bilgin, 2014). In this study, in order to ensure coding consistency during data analysis, the
researcher coded the text twice with an interval of one month. Miles and Huberman's agreement formula
(Reliability= Agreement/ Agreement + Disagreement X 100) was used to compare between the two codings
(Miles & Huberman, 1994). The agreement rate between the two codings was 0.93 one of the most important
strategies to provide the internal reliability of the research is to present the data with direct quotations with a
descriptive approach (Yildirrm & Simsek, 2016). The opininons of some of the students are directly quoted to

provide the internal reliability of the research and to support the data reflected in the tables.

FINDINGS

In this section, the answers given by high school students were analyzed to reveal their views on the factors
that reduce their motivation to learn history and their suggestions for increasing learning motivation. Primarily,
the extent to which students' lack of motivation to learn history affects them was examined. The findings are

presented in line with the subproblems.

The Level of Impact of Lack of Learning Motivation in History Courses on Students

In the first subproblem of the study, the extent to which lack of motivation affects students was determined.

The opinion of the students on the question are presented in Table 3 below.

Tablo 3. The Level of Impact of Lack of Learning Motivation in History Lessons on Students

Student Opinions Female Student Male Student
f % f %
Affects a lot 120 54 50 40
Does not affect 52 23 48 38
Partially affects 51 23 28 22
Total 223 100 126 100

According to Table 3, 54 percent of the female students are highly affected by lack of motivation. 23 percent of
the female students are not affected, while 23 percent of them stated that they are partially affected. On the
other hand, 40 percent of the male students are highly affected by the lack of motivation, 38 percent of them

are not affected and 22 percent of them are partially affected.

It is seen that the students who are highly affected by lack of motivation develop negative attitudes towards
history course. Following statements reveal this fact: “It kills my desire to study” (K12), “It affects me so much
that | don't want to learn our own history” (K25) and, “It affects me a lot. My God!, what good is history for

me?” (K122).
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The Students with high learning motivation have a strong love for their teachers and accordingly do not
experience learning motivation problems in history lessons. Therefore, they are not affected by lack of
motivation. These sentences can be given as examples for the opinions of the students: "I have a strong desire
to learn because | love my teacher very much" (E93), "It does not affect me because | like the history lesson and

my teacher very much" (E107).

The students who stated that the lack of motivation partially affected them associate the motivation problem
with their own individual efforts. For example, E21 says, "It affects me partially. Everything depends on myself”

and K135 "It affects me moderately. When | go home, | have to work on my own."

Factors Reducing Students' Motivation to Learn History According to High School Students

In the second subproblem of the study, the factors that reduce students' motivation to learn history according
to high school students were evaluated. The factors reducing motivation were considered as internal and

external and the findings were reflected in Table 4 and Table 5 below.

Table 4. Internal Factors Reducing Students' Motivation to Learn History According to High School Students

Themes Codes -f-
Student's distraction 19

Student Student’s lack of interest in learning history 17
Mental and physical condition of the student 13

Student’s lack of cognitive skills and basic knowledge 12

Student’s tendency towards science courses 6

Total 67

In Table 4, which reveals the internal factors that reduce students' motivation to learn history, “student” is the
only one theme with a frequency of 67. In this theme, student’s distraction has the strongest effect on
decreasing their motivation to learn history. For example, for E89, K171, K172 and K218, especially
"distraction" is the main reason for decreasing motivation. According to Table 4, another factor that decreases
students' motivation to learn history is student’s lack of interest and love for history. K157 and K158's
statements "l don't like history" can be given as an example for this situation. There is a similar situation for
E52, K15 and K128, who explained the reason for low motivation as "History lesson does not interest me." The
mental and physical condition of the students is another factor that reduces their motivation to learn. In
particular, students’ lack of sleep, coming to class sleepy, and feeling sleepy during the lesson reduce their
motivation to learn. For example, K11, K7, K10 and K137 explained the reason for low motivation as "l am
sleepy". According to Table 4, the lack of cognitive skills and basic knowledge of students has a negative effect
on learning motivation. The following students’sentences reveal this problem: “I am not very good at
interpretation questions” (K19), “I can not keep the dates in my mind” (K106 and K130), “It is difficult to put

the events in order” (K173), “It is a problem to forget what | have learned” (K221). As it is understood from the
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statements students' deficiencies and difficulties in memorization, interpretation, recall, chronological thinking
are the factors that reduce their motivation to learn.

According to the table, the students' lack of basic and background knowledge makes it difficult for them to
understand new topics and reduces their motivation to learn. For example, the problem is for E90, K178 and
K207, the lack of basic knowledge in history from previous years. Apart from these, the students who like the
science lessons do not show interest in history, which is a social course. E9 expresses this situation as "My
interest in the science lessons affects my motivation." According to E4, E5, K8, E10, E73, and K96, "Tendency

towards science lessons, inclination for science " decreases the motivation to learn history.

Table 5. External Factors Reducing Students' Motivation to Learn History According to High School Students

Themes Codes -f-
Failure to explain the course/subject fluently and interestingly 40
Teaching Methods and Continuous writing in class 9
Techniques
Lack of visuals 7
Lessons are not supported with different activities and studies 4
No use of computers and videos 4
Teaching history by rote 3
Too much homework 3
Teaching Lessons without taking notes 2
Moving on the next topic without understanding the previous 2
topic
Not using stories and legends in the lesson 2
Lack of a textbook 2
Judging everything 1
Making the students memorizing but asking them interpretation 1
questions
Interpreting historical events with fixed ideas 1
Total 81
History Course Being a memorization lesson 25
Regarding history lessons as boring and monotonous 16
Being a social science (non-math course) 13
Being a lesson about the ancients 1
Lack of importance to history
Total 59
Classroom Atmosphere / Noisy classroom environment / unnecessary talking 37
Discipline
Classroom environment/conditions 15
Disagreement between students in the classroom 1
Total 53
Teacher The teacher himself/herself/attitude/manner 20
Teacher's instruction method (speaking) 15
Total 35
Program and Content Extensive, complicated and boring topics 16
Some unnecessary information/overload of information 8
Not every topic is interesting 7
Too much subject similarity 2
Frequent program changes 2
Total 35
Distraction Factors Environmental factors 5
Allocating history courses on the last hours in the schedule.
Technology/television/phone 1
Total 10
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According to Table 5, external factors reducing students' motivation to learn history are grouped under 6
themes. These themes are teaching methods and techniques with 81 frequencies, history course with 59
frequencies, classroom atmosphere/discipline with 53 frequencies, teacher with 35 frequencies, program and

content with 35 frequencies, and distractions with 10 frequencies.

The first theme, teaching methods and techniques, has a great impact on students' motivation to learn history.
Especially, it is a serious problem that the subject matter/lesson is not explained fluently and interestingly by
the teachers for many students. For example, K105 says, "I am not impressed when teachers speak with
monotonous." At the same time, reading the subject from the textbook, boring lecturing way (K54, K109, K194,
K215, E71) and explaining the subjects without arousing curiosity (K25) are among the demotivating methods
of the instructions mentioned by the students. According to Table 5, students experience motivation problems
due to taking notes in the lessons continuously. E87's expressions clearly affirm this situation: "A teacher who
use only book in teaching or dictate the students can not get to the students to love the lesson." K26, E18, E22,
E27, E27, E126 and K198 are among the students who stated that only writing/dictating in the lesson reduces
their motivation. The lack of visuals in teaching is another issue that students draw attention to in terms of
reducing learning motivation. K216 expresses the reason for the decrease in motivation as follows: "The lack of
interesting visuals and videos." E119, on the other hand, states his opinion as "The teaching of the lesson is
very ordinary. it should be supported with visual elements." Inadequacy of visual elements in teaching is also a
motivation problem for students such as K2, K99, K101, K102, K110. The fact that the lessons are not supported
by different activities and works is also reflected in the table as one of the situations that reduce student’s
motivation. For K118 and E120, "Inadequate materials" is the factor decreasing motivation to learn in history
lesson. K220 says "The lack of activities reduces my motivation." For K102, K110, E126, and K216, a lesson
taught without using computer and videos affects interest and motivation in the classroom negatively. E76, K95
and K151 have the opinion that the rote learning is a main problem for motivation. The following statements of
E76 can be given as an example for this situation: "Teaching history with a rote memorization system, pushing
students to memorize." For K13, E62 and K193, “The excessive amount of homework reduces motivation.” For
example, K193 expresses the problem related to homework as follows: “Not having time for other favorite
subjects because of the constant homework." Apart from these, some of the students also expressed that the
lessons are taught without taking notes (K135, K161, K184), moving on to the next topic without understanding
the previous topic (K47, K52), not using stories and legends in the lessons (K2, K134), judging everything (K214,
K223, K196), making the students memorizing and asking them interpretation questions in exams (K96) and
interpretation of historical events with narrow-minded and fixed ideas (E75) are the problems which reduce

motivation of the students to learn history.

The history course and accordingly, the students' attitude towards it as an important factor that decreases

learning motivation, is the second theme of Table 5. The most frequently mentioned factor regarding the
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qualification of the history course is that it is a memorization lesson. Emphasizing that history is a
memorization course, E8 say "My desire to learn decreases because it requires too much memorization." K21
reveals her thoughts as "l don't like it because it is a memorization lesson.” “Monotonous and boring history
course is a problem” for K2, E14, K138 and K159. According to Table 5, history is a non-math course (social
science) which reduces students' motivation to learn history. The following words of K64 can be given as an
example for this situation: "Since it is a social science course, | feel sleepy sometimes." K65 has no interest in
social science courses and reveals her opinion with the following words: "I don't like history. | have such a
feeling towards non-math fields (social science fields)." For K60, the reason of demotivation is that "History
tells about the people of the past" according to K96, E82, E84 and K154, "Not giving the necessary importance

to history" is a motivation problem.

The classroom atmosphere and discipline is one of the most frequently mentioned problems by students
according to Table 5 as the third theme. Noisy classroom environment and unnecessary conversations are
problems in terms of learning motivation and affect students negatively. E109 expresses this situation as "Too
much noise in the classroom reduces my desire to learn." K204 emphasizes the negative effect of noisy class
environment on motivation by saying " The noise in the class affects our understanding directly with a lack of
motivation, you get emotionally away from the lesson." Another situation that reduces motivation in the
learning environment is the classroom environment and conditions. For example, K62 says , "l feel sleepy in the
class, our classroom is extremely hot and sweltry." K56, K61, E37, K99, K111 can be counted among the
students whose motivation decreased due to the negative effects of the classroom environment and
conditions. On the other hand, K117 expresses "Disagreement among the students in the class" as a factor for

low motivation to learn history.

The teacher is the fourth theme of Table 5 as a demotivation factor to learn history. Some of the students
directly attribute the decrease in their motivation to learn history to the teacher factor. For example, K91 says
"The teacher is the most significant factor for me and | could not like history courses throughout my primary
and secondary school life." E114 expresses his views on this issue as follows: "For me, the most important
factor affecting motivation is the teacher." According to some of the students, the attitudes and behaviors of
the teachers in the lessons reduce students' motivation to learn history and have a strong effect. For K94, "The
teacher's character" and for K192 "Fun and cheerful teacher" are important. E92 states this effect as "Teacher's
reluctance in their work." According to the table, the methods and techniques used by the teachers in the
lessons have a considerable impact on the student's motivation to learn history. Especially the teaching
method of the teacher has a strong effect. E61 emphasizes "the speed of the teacher's speech", K208 and K115
draw attention to "the teacher's expression/speaking technique". E62 says that "Even the teacher's voice
affects me". In these sentences, students point to teaching methods and techniques, but especially highlight

the teacher factor.
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The fifth theme of Table 5 is history program and content. In this theme, according to the students, extensive,
complicated and boring topics and unnecessary information/excess information are important problems. For
example, for K92 and K93, "The fact that history is naturally a long period and has many topics and details" is
tiring and demotivating for history teaching. According to the table, in addition to extensive, complex and
boring topics, the excess of information in history also negatively affects students' motivation to learn.
Information overload is a density confusing and demotivation for students. The following opinion of the
students reflect the problem in history courses: "There are many sultans, wars, periods" (K103), "There are
many different terms, names and dates" (K58, K174). According to the table, another problem about
demotivation is that not every subject attracts students' interest. K68's sentence is an example for these
factors: "We want to learn real/true historical information, things that will interest us" and K80 expresses her
thoughts as follows: "I would get disconnected from the lesson if the subject is not interesting." In this way,
they point out the importance of the subject for their own learning motivation. For K86 "History of the Republic
of Turkey" and for E66 "Turkish history" is interesting. Other topics do not engage their attention. Thus, they
emphasize the relationship between their interests and motivation. The similar topics in history programs
reflects on the table as another factor reducing students' motivation to learn. "Lack of subject integrity and
repetitive/similar subjects" (K95) and "Learning the same subject for years" (K35) is one of the factors that
affects the students' learning motivation adversely. According to K33 and K36, the subjects have become

boring with the program changes and this decreases their motivation to learn history.

Distracting factors are reflected in Table 5 as the sixth theme. These are environmental factors, allocating
history courses on the last hours in the schedule and technology/television/telephone. K34, E85, E104, K182
K34, E85, E104 and K182 indicate "friends' environment" as a motivation problem. Allocating history courses on
the last hours in the schedule is a demotivation factor for E81, E88, K195, K222. Because they have difficulty in
paying attention in history lessons at the last hours. For E25, "technology, television, telephone" decrease his

motivation to learn in the lesson.

Solutions Developed by High School Students Against Lack of Learning Motivation in History Courses

The third subproblem of the research is the question of what kind of solutions students develop against the

lack of motivation in history courses. The findings related to this subproblem are given in Table 6 below.

Table 6. Solutions Developed by Students for Lack of Motivation in History Courses

Themes Codes -f-

Using Affective Learning Avoiding/ignoring the problem situation 99
Strategies Trying to make the lesson enjoyable/fun 14
Trying to understand and learn the lesson/topic 14

Trying to love history and arouse interest and curiosity in history 8
Feeling obliged to learn history 6
Visualizing the historical event / Feeling in the event 5
4
4

Study only the topics that interest the student
Studying by narrating historical information
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Trying to stay awake and energetic in class 4
Valorizing history
Trying to feel self-confident 1
Total 161
Repetition/re-study, memorization 35
Using iteration,
comprehension and Attentive, focused listening 31
organization strategies in Studying more, coming to class prepared 17
learning Doing test/ study for exams 11
Note taking and summarizing 10

Attendance in class 3
studying by coding 2
Highlighting important points 1
1
1

Explaining topics with their own thoughts
Printing out small notes and sticking them on the wall

Total 112
Using Different Materials Reading historical novels, stories, books and articles 13
Conducting research/utilizing other resources 11
Watching video 10
Watching historical movies, TV series and documentaries 9
Total 43
Organizing the Learning Attempting to silence/quiet the class 10
Environment sitting in a front desk 1
Total 11
Teacher Support Talking to/being close to the course teacher 4
Getting support from teachers who explain better 3
Total 7

In Table 6, the opinions of the students are grouped under 5 themes. These themes are using affective learning
strategies with 161 frequencies, using repetition, interpretation and organization strategies in learning with
112 frequencies, using different materials with 43 frequencies, organizing the learning environment with 11

frequencies and teacher support with 7 frequencies.

According to the first theme of Table 6, it is understood that students mostly tend to use affective learning
strategies in the lack of learning motivation. However, a significant number of students show a tendency to
avoid and ignore the problem related to their low motivation to learn history. The following statements of the
students demonstrate the problem: "I eliminate all problems by sleeping" (K11), "I don't want to understand"
(K6), "I don't bother and go with the flow", K9 "I do nothing" (K8). And E70 says that "l don't know what to do,
so | don't do anything." The most emphasized affective strategy by the students to increase learning motivation
in history courses is to try making the lesson enjoyable and fun. For example, E14, K20, K55 and K210 stated
that they try to make the lesson and the subject fun for themselves. Trying to understand and learn the subject
is one of the strategies used by students to increase their motivation to learn history. Students explains their
efforts as follows: "I try to listen and understand the lesson" (E13), "l try to learn more" (K110), "I force myself
to learn" (K133). Another learning strategy used by the students in the table is to try to increase their interest
and curiosity towards the history courses. For this learning strategy, the following sentences of the students
can be given as examples: "l am trying to love history" (K4) and “I try to catch the parts of history that interest

me” (K67, E115). Feeling obliged to learn history, in other words, trying to regard history learning as a need is
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one of the affective strategies used by students to increase their motivation. Some students associate this
obligation with the university entrance exam (K1), others with the idea that Turkish youth should know their
history (E15, E98, K21). The other affective strategy used by the students in the table is to try visualizing the
historical event and to feel himself/herself in historical event (K105, E80). Thus, students visualize the historical
period that seemed distant to them by picturing information in their minds. Apart from these, some of the
strategies used by the students are as follows: Studying only the subjects they are interested in (K151), making
the subject entertaining by narrating it in their mind (K93), trying to stay awake and energetic in the lesson
(K104), trying to feel self-confident (E102). The following sentences of K209 point out that some students try to
increase their learning motivation by attribute value to history: "Learning history is the duty of every Turkish

youth. | try to do my duty as best | can. | will protect the trust of my ancestors as much as | can.”

The second theme in Table 6 is the use of repetition, interpretation and organization strategies in learning. In
this theme, the most common strategy used by students to strengthen their learning motivation is
repetition/re-study and memorization. For K31 and E55 "Trying to repeat the lesson", for K70 "studying based
on memorization" and for K198 "memorizing a lot" is a solution to increase learning motivation. And also, their
solutions reinforce the perception that history courses are based on memorization. One of the most preferred
methods by the students is to listen by concentrating and paying attention to the lesson. For example, E8, K57,
E90, and K202 stated that they listened more attentively and focusedly. On the other hand, E39, E64, E123, and
K222 prefer to study at home, especially before the lesson and to come prepared to the class. Another strategy
used by students to keep their motivation strong is to do tests and study for exams. K35 expresses this
situation as "Even if | get bored, | continue to study and do tests." For E52 and K106, doing tests and studying
for exams is a means of increasing motivation. According to the table 6, other solutions of the students about
demotivation in learning history are these: to take notes, to summarize the subjects (K12, K36), to attend the
lesson not to sleep" ( E94 ), to study by coding (K145), to highlight the important points of the information with
colored pens (K114), to explain the topics with their own thoughts (K121), to write small notes and sticking
them on the walls in the room (K218). In these statements show that the students underline the repetition and

attention learning strategies to keep their motivation strong.

Using of different materials is the third theme of Table 6. In this theme, it is seen that students mostly prefer to
read historical novels, story books and articles in order to increase and maintain their learning motivation
towards learning history. For example, K2 says "l read stories and refer to research on the topics." Among the
students who want to solve their motivation problem by reading historical novels, stories, books and articles
are E11, K33, K136, K175. One of the reflected students' solutions in the table is to do research. Some students
increase their learning motivation by researching about historical subjects. K154 expresses her effort as
follows: "I make an effort to search for sources that write and explain history correctly." E76 also thinks that he

keeps his learning motivation through researching historical facts. However, in these sentences, it is also
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perceived that students have a problem of trust in the historical knowledge they learn it in schools. K53, K160,
E126, E98 are among the students who try to increase their learning motivation by reviewing the subject via
videos, watching motivational videos and doing research on the internet. According to the table, the way of
enhancing the learning motivation to history for some students is to watch historical movies, TV series and
documentaries. K25, one of them, expresses this as follows: "I watch movies about our history. | examine the
clothes of the that period.” Some students stated that they like watching documentaries and historical series

and try to learn history in this way (K95, E101).

The fourth theme of Table 6 is organizing the learning environment. According to the table, trying to silence the
class is the most prominent behavior of the students related to organizing the learning environment. E120's
statement "l try to make the classroom a quiet environment" and K196's statement "l warn people distracting
my motivation" can be given as examples. As to E123 tries to keep his motivation strong by sitting in the front

row of the classroom.

The fifth theme of Table 6 is teacher support. According to the table, some students try to increase their
motivation by getting support from teachers. This can be talking to their course teacher or it can be getting
help from other teachers who explain the subjects better. For example, E91 says “During the breaks, | would go
to the teachers who explain the subject better." K180 and K208 are also among the students who talk to

teachers and try to understand the lesson through different teachers.

Apart from the above themes, 41 students who participated in the study stated that they do not do anything
because their motivation for learning history are strong and they do not have any motivational problems. It is
understood that these students have an intrinsic motivation towards learning history. K22 who says "l do
nothing because my desire to learn has not decreased" can be given as an example for this situation. Likewise,

K46 and E45 have a strong motivation to learn history, there is nothing to overcome for them.

High School Students' suggestions to Increase Learning Motivation in History Courses

In the fourth subproblem of the study, the suggestions of the high school students to enhance learning

motivation in history lessons were discussed. The suggestions of students on the problem are given in Table 7

below.
Tablo.7 Students' suggestions to Increase Motivation to Learn History
Themes Codes -f-
Making the lesson more enjoyable 73
Teaching Methods and Use of materials that appeal to visual and auditory senses 46
Techniques Teaching with facilitation 39
Explaining the course in an interesting and intriguing way 33
Watching historical movies/series/documentaries/videos 30
Trips to historical sites/museums 27
Teaching the lesson with games and activities 22
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Narrating the subject with stories 20
Reenactments and theater 11
Explaining the importance and value of history 10

Objective teaching of history through evidence and documents 4
Processing in the form of question and answer 3
Processing in a conversational style 3
Book reading 3
1
1
1

Teaching the ability to comment
Not teaching history for future exams.
Evaluating of knowledge through oral exam

Total 327
Teacher Teacher’s positive approach to the students / making students love 16

himself/herself

Fluent and entertaining teaching by the teacher 15

Encouragement of students' participation in the lesson by the teacher 4

Total 35
Learning Techniques Self-revision/doing test/study by herself/himself 15

Total 15
Program Content and Arrangement of course times 5

Course Hours

To Teach subjects that interest students 3
Organizing textbooks 3
2
1

The program without similar and boring topics
Not changing the program every year

Total 14

Learning Environment Ensuring silence in the classroom 5
Coolness in the classroom (not hot) 4
Total

Table 7 consists of 5 themes. These themes are teaching methods and techniques with 327 frequencies,
teacher with 35 frequencies, learning techniques with 15 frequencies, program content and course hours with
14 frequencies and learning environment with 9 frequencies. Teaching methods and techniques, reflected in
the table with 327 frequencies, is the most emphasized topic in terms of learning motivation. This also reveals
the strong impact of teaching methods and techniques on learning motivation. In general, it is noticeable that

the table contains suggestions for each component of the teaching process.

In the first theme of the table, teaching methods and techniques, students primarily emphasize that history
should be taught entertainingly. For example, E8, K15 and K16 say that history should be taught "in a fun and
more motivating way". According to the students, more use of visual and auditory materials in history lessons
and the appeal of these materials to all senses can increase learning motivation. K65 explains her opinion as
follows: "Factors that affect visual and auditory senses can be used. Such as pictures, figures, music." Another
suggestion in the table is to support the lesson with visuals. Since visuals appeal to all senses, they will increase
the desire to learn and make the information more memorable (K67, K172 and K175). Another suggestion
reflected in the table and expressed by the students is to teach boring, complex and intense history subjects

with facilitating methods. K121's opinion on this issue is as follows: “A subject taught in the history lesson
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should not be prolonged and the important points should be given by itemizing and coding.” In this way, the
subject will be more attentive and easier to learn. Some students, such as K18, K30 and K99, make the same
suggestion. Explaining the subjects gradually (K142), simplifying the information and reducing the dictating
(K21, E27) and giving breaks in the lessons (E6) are the facilitation methods suggested by the students.
According to the opinions of the students, one of the methods to be used to increase learning motivation is to
explain the lesson in an interesting and intriguing way. The following statements of E59 can be given as an
example for this suggestion: "I think the love of history is something that is inside of people, but in order to
make the lesson more enjoyable, the boxes including interesting events related to the subject can be added
with the title of "Did you know this?" into history textbooks or teachers can tell interesting stories about the
subjects to us." Attractive and remarkable pictures related to the subject can also be used for this purpose
(E67). At the same time, videos, films and documentaries should be watched in order to ensure that the history
lessons are enjoyable and interesting for the student and to enrich the lessons (K92, K18, E45, K218). Another
opinion of the students on enhancing learning motivation is to organize cultural trips to historical places and
museums (K17, K3, E28, E39). In the Table 7, teaching the lesson with games (K58, K82, K156, K187), teaching
lessons with narrating or stories (K84, K130, K134, E113), reenactments and theaters in the lesson (E77, K118,
E99) are the methods and techniques that increase motivation to learn history. And also, teaching history
through its importance and value is also substantial in terms of motivation for students. For example, K63 says,
"First of all, students should be taught the importance of learning their own history. A nation that does not
know its history cannot shape its future. | think that if a student learns about the heroes of his/her history,
his/her motivation will increase and his/her interest in the lesson will increase." Similarly, E44, K91, K173 and
E126 suggest that "History should be taught not only as a lesson, but also as an important part of life and for
the future.” According to the findings, other suggestions of the students to strengthen motivation to learn
history are as follows: teaching history with historical evidences such as memoirs, books, letters (E12, E22, E75,
E82, K79), using more question-answer techniques in the lesson and teaching it in a conversational atmosphere
(K176, K212), giving students the ability to make comments (E76), not teaching history for the exams (K28) and

measuring student knowledge with oral examinations (K5).

The second theme of Table 7 is the teacher. In this theme, students emphasize the teacher's attitude and
approach in the lesson, communication skills and expression style. According to the table, one of the most
important points in terms of learning motivation is that teachers should behave positively and kindly towards
their students to win their affections. E81 expresses his opinion about this issue as follows: "First of all,
teachers should be sympathetic, optimistic and tolerant. Because if a teacher is liked by the students, the
lesson will be more fun." For K180, "The teacher needs to treat every student with individual attention and
understand how she/he can learn." K1 emphasizes the strong influence of the teacher on learning motivation
in her views that "Even if the history course does not loveable by students, thanks to a successful,

knowledgeable teachers, it is getting out of being a hated course by everybody." For students, it is essential
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that the teacher makes the lesson interesting (K75) and encourages student’s participation (E79, K214, K223) in

terms of learning motivation.

Table 7 includes learning techniques as the third theme. The student's own efforts and their personal
endeavors come to the forefront in this theme. A few self-learning techniques which can be applied to enhance
motivation are suggested by the students. For example, K53 says, "Subject repetition and homeworks should
be done." And some students reveal their opinions as follows: "We should do tests a lot" (K146), "We should
make ourselves psychologically curious" (E94), "If someone does not listen the lesson in the classroom, he/she

should study at home" (E60).

The fourth theme of Table 7 is program content and course hours. One of the suggestions related to this theme
is the organization of the course hours. According to E32, K59 and E105, history lesson hours should be
increased. However, K206 and K218 think that it should be reduced. For increasing motivation to learn history,
a number of the students present these opinions: subjects that interest students should be taught (K68, K81,
K164), history textbooks should be instructive, explanatory, shorter, clearer, more colorful and comprehensive
(K12, K136, K211). The suggestions for the history curriculum in the table are that history programs should be
free from similar/ repeat, boring subjects. And also the history curriculum should not be changed often (K35,

K96, K149).

Suggestions regarding the learning environment, draw attention in the Table 7 as the fifth theme. According to

the students, quite and cool classroom environment is a need for the strong learning motivation (K62,K69).

Apart from the above themes, 22 of the students who participated in the research stated that they did not
know how to increase their motivation towards learning history, and 13 students did not give any answer. 11 of
the students answered the questions irrelevantly. In total, 46 of students did not have any suggestions on how

to increase learning motivation in history lessons.

CONCLUSION and DISCUSSION

Learning motivation, which has a strong impact on students' benefit from educational activities and achieving
their desired goals, can be influenced by many factors. Knowing the factors that decrease or increase learning
motivation is highly important in regards to understanding the motivation problem of students. The findings of
this study, which deals with the factors decreasing high school students' motivation to learn history and
suggestions for solutions, show that the students who participated in the study have significant motivation

problems towards learning history.

According to the study, reducing factors for the students' motivation to learn history are divided into two

categories as internal and external. Students' feeling of inadequacy and their negative attitudes towards history
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are internal factors that reduce their motivation to learn history. In particular, distraction is seen as an
important problem for students' motivation in history courses. Reasons such as not liking history lessons, not
being interested in history lessons, not perceiving historical knowledge as a need, and not feeling competent
due to their low cognitive skills cause students to be reluctant to learn history. For strong learning motivation,
students should have a positive attitude towards the lesson, feel the need for the information taught, and find
what they learn enjoyable and useful. Because an individual's interest, curiosity, need and sense of
competence are intrinsic factors that affect learning motivation (Akbaba, 2006; Bayraktar, 2015; Filgona et al.,
2020; Hatirh & Duran, 2018; Slavin, 2013). According to the findings, maintaining history learning motivation is

difficult for a significant number of students because of the intrinsic factors.

At the same time, the findings of the study uncover that numerous external factors demotivate students to
learn history. It is noticed that the external factors reducing learning motivation are related to each of the
educational components such as teaching methods and techniques, teacher, classroom atmosphere, history
curriculum, content and textbooks. These components are also problematic areas of history teaching (Bal,
2011; Yalavuz, 2006). Therefore, there is a strong similarity between the external factors that decrease
students' motivation and the problematic areas of history teaching. According to the students, the most
important factor decreasing their motivation to learn history is teaching methods and techniques. In particular,
the use of inactive teaching methods and techniques makes the lessons boring. The lack of visuals in teaching,
the lack of technology and different materials, and the teaching of history by rote method bring about
demotivation in history teaching for students. Teaching methods and techniques are considered as problems of
history teaching rather than motivation in history teaching. Aktekin (2009) states that “History teaching in
Turkey has been criticized for many years on the grounds that it is not suitable for students to actively
participate in the lesson. This approach, in which students only listen to the teacher or take note what the
teacher says in their notebooks, is quite problematic from a pedagogical point of view." The studies in the field
of history teaching reveal that problems arising from history teaching methods reduce interest in history
lessons (Aktekin, 2009; Bal, 2011; Simsek, 2016; Yalavuz, 2006; Yildiz 2003). In this case, students' views on the

method support the findings in the literature.

Teaching methods leaving the students passive in the classroom bring along the perception of history courses
as monotonous, boring and memorization lessons (Yildiz, 2003). The use of the continuous lecture technique
causes the evaluation of history lessons as a story of the past. For students, the monotonous and boring history
lesson itself is one of the most important reasons for low motivation. The researches in the field of history
teaching has been discussing this problem for many years. It reveals that history courses are seen as boring and
monotonous (Aktekin, 2009; Bal, 2011; Kabapinar, 1998; Oztas, 2008; Simsek, 2016; Ucyigit, 1977; Yildiz, 2003).
The opinions of the students show that this problem continues to exist in history teaching significantly.

According to the students, one of the external factors that reduce the motivation to learn history is the
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classroom atmosphere and discipline problem. Noisy, hot and stuffy classrooms and in-class disagreement
among the students lead to lack of attention. It is known that the physical conditions of the classroom and the
appropriate learning environment are related to motivation. For this reason, organizing the learning
environment is remarkably important for learning motivation (Akbaba, 2006). Consequently, the demotivating
conditions reported by students regarding the classroom atmosphere and discipline are quite meaningful.
Teachers' attitudes and behaviors towards students and their method of lecturing/speaking have an
undeniable place in history lessons as in all fields. According to the findings, students are affected by teachers'
attitudes, behaviors and lecturing method experience motivation problems to learn history. Thus, this is
reflected in the study as one of the external factors reducing motivation. According to Kése (2017), teachers'
teaching and lecturing techniques as well as their sincere, fun, democratic, idealistic, honest and calm attitudes
towards the students have a very strong impact on getting them to love history courses. The findings of the
study also draws attention that history curriculums and contents with information overload are another
external factor creating learning motivation problems for students. Extensive and unnecessary subjects,
overmuch/detailed information including dates, wars, names of people and places, or similar/repeat topics are
problematic in history teaching. In the field of history teaching, criticism on the curriculums dates back to old
times. In fact, the intensity of the history program has been discussed since 1936 (Capa, 2012). The curriculum
problem, which remained on the agenda afterwards, was frequently mentioned in studies on history teaching
(Aktekin, 2009; Bal, 2011; Kose & Tirkan, 2018; Simsek, 2016; Yildiz, 2003). Kabapinar (1998), in his study,
determined more than 100 names of states, khanates and regions in the 9th grade history book. He also stated
that there are many names of wars. A large number of names and concepts are perceived as a burden in terms
of memorization by students. This fact demotivates students to learn history. However, despite the changes
made in history programs and textbooks in the context of new approaches, the persistence of similar issues
and complex curriculum is a problem that needs to be considered. Because according to the study, this
problem of history teaching has negative affects on students' motivation to learn history. In the findings of the
study, it is understood that students experience low learning motivation due to environmental factors such as
allocating history courses on the last hours in the schedule, and technological devices in the classroom. These
environmental factors indirectly lead to attention deficit in history lessons for the students. According to
Akbaba (2006), for strong motivation, the student's attention level should also be high. Because education is a
process based on attention, need and motivation (Aydin, 2006). Therefore, it is pretty meaningful that students
associate distractions factors with learning motivation. Another problem reducing students' learning
motivation is that there are only a few history questions in university entrance exams and history lessons are
considered insignificant. The fact that history courses do not make a significant contribution to enter the

university also appears in the literature as a problem of history teaching (Simsek, 2016).

According to the findings, students mostly use affective learning strategies in the face of lack of motivation. The

remarkable find is that many of the students participating in the research disregard the learning motivation
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problem and have a tendency to avoid the issue. Although disregarding is not a learning strategy, it consists of
students' emotional reactions. According to Friedman and Mann, disregarding is an attitude of the individual
who behaves as if there is no decision to be made in situations where he/she needs to make a decision (Cited
in Aktas, 2016, p.7). It is understood that the students who do not concern about the learning motivation are
unable to regulate their learning activities with internal motivation and need external motivation sources
(Aktas, 2016). In the context of motivation, student apathy can be considered as an amotivation. Individuals
who lack motivation either do not act or act aimlessly (Ryan & Deci, 2000b). It can be thought that some of the
students who avoid the challenge do not know how to solve their motivation problems. At this stage, external
sources of motivation such as teachers, teaching methods and techniques become more important. In order to
strengthen their motivation to learn history, students primarily try to make the lesson more fun, to understand
the lesson/subject, to love history, and to increase their interest and curiosity. And also, the efforts of students
to feel history learning as a need and to keep their motivation strong through this need stand out. Feeling
themselves involved in the event by picturing historical events in their minds, trying to stay energetic during
the lesson and developing self-confidence are reflected in the research as other prominent affective strategies.
Affective learning strategies are methods that help remove motivational and emotional barriers to learning.
(Erdem, 2005). Students' preference for affective strategies should be considered more primarily as an effort to
remove emotional barriers in front of their learning motivation. As a result, when the emotional barriers are
removed, the student's motivation to learn history will increase. In social learning theory, an individual's
emotional response to the work is one of the three basic elements affecting motivation (Ergiir, 2002). In
particular, thanks to the needs, the aroused interest and curiosity towards history, students will develop an
intrinsic motivation to learn history. Students who act with intrinsic motivation have the potential to make
arrangements to satisfy their interest and curiosity without the need for external motivation (Ryan & Deci,

2000a).

According to the findings, some students conduct self-study to increase their motivation to learn. This method
is considered useful for unmotivated students (Kaur, 2019). It is seen that they benefit from repetition,
interpretation and organization strategies in their individual studies. Repetition strategies ensure the learning
of the information that is desired to be remembered. As to interpretation is a strategy that provides
meaningful learning by establishing relationships between units of information through methods such as
summarizing and taking notes. Organizing strategies guide students to organize, execute and control their own
learning (Erdem, 2005). The most preferred strategy of students is repetition method through repeat and
memorization. The fact that students, particularly utilise the memorization and repetition method in order to
increase their motivation indicates that the use of the rote memorization method continues intensively in
history teaching. And also, careful and focused listening which is the solution offered by the students reveals
that the lessons are based on lecturing. Note-taking, summarizing, test-taking, coding and underlining

important points, and sticking small notes on the wall are all efforts to make information easier to remember.
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Students try to retain the information that needs to be memorized by using organizational strategies. In
addition to these strategies, students make use of different materials to increase their motivation to learn
history. These materials include historical novels, stories, articles, books, videos, historical movies and series.
Apart from these, students try to organize their learning environment to keep their motivation strong. A quiet
classroom is most certainly important for students. Because a noisy classroom environment causes fatigue in
students and makes learning difficult (Polat & Kirikkaya, 2004, Cift¢i & Kiral, 2020). Some students prefer
teacher support to increase their motivation by talking to their teachers or listening to other teachers who

explain the subjects better.

One of the issues addressed in the research is high school students' suggestions for increasing learning
motivation in history lessons. According to the findings, students have suggestions about teaching methods and
techniques, teachers, learning techniques, learning environment, history programs and course hours. As
reflected in the research, these areas are directly related to the factors that reduce students' motivation to
learn. At the same time, these factors are areas that need to be improved in history teaching (Bal, 2006). The
students propound suggestions mostly on the teaching methods and techniques. The suggested methods and
techniques are related to active learning. Active learning is also defined as participatory learning and has an
important place in history learning motivation (Kaur, 2019). In the findings, a significant number of students
emphasized the entertaining history teaching. The students' emphasis on fun in history teaching can be
interpreted as that they find history lessons boring in the background. The fact that many students suggested
the use of materials appealing to the visual and auditory senses stems from their desire to make history lessons
more fun and active. It is also known that the use of the educational materials appealing to many senses in
teaching has a major role in permanent learning (Cilenti, 1979; Oztas, 2008). In particular, some of the students
suggest that especially intensive history programs and textbooks with many contents should be made easier
and the subjects should be simplified. According to the suggestions of the students, the following activities
should be placed in teaching history to enhance their learning motivation: watching historical films and TV
series, visiting of museums and historical places, teaching with activities, animation and theater, using of
historical stories, teaching history with documents. The researches in the field of history teaching support these
suggestions of the students. For example, in a study conducted by Oztas (2008), it was observed that students’
achievement and thinking skills increased as a result of teaching history with movies. Demircioglu (2007) states
that the use of films in history teaching will make history lessons interesting and increases the motivation of
the students. Oztas (2018) states in his another study that if literary works are used in history teaching,
students' motivation to learn will increase along with their historical thinking skills. Museums and historical
sites as out-of-school learning environments and local history studies in teaching provide meaningful, practical
and critical opportunities for students (Ata, 2002). This kind of learning gives opportunities to the students for
discovering, choosing and organizing the historical information. They also can use historical evidences and

make inference from them. In addition, the students make connections between the past and the present and
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draw conclusions about national history through local history (Ak¢ali & Aslan, 2016). In particular, the historical
places help students for permanent learning in history lessons by appealing to the senses of sight, hearing and
touch and make history lessons more entertaining (Yesilbursa & Goékkaya, 2009; Simsek & Kaymakgi, 2015). In
this sense, the students' suggestion related to the historical places and museums is understandable and
realistic for the history teaching. In teaching history through drama and theater, students not only have fun but
also have the opportunity to internalize historical events, empathize and gain a multi-perspective perspective.
(Sengiil, 2010; Uygun & Pektezel, 2019). Teaching history with documents, photographs or archival documents
increases the academic achievement of the students and provides the students with different thinking skills. It
also enables the students to develop positive attitudes towards history lessons (Isik, 2008; Seyhan, 2018). The
suggestions put forward by students regarding teaching methods and techniques and the methods presented
in the literature on history teaching are the necessities of effective history teaching. Effective and active history
teaching has a strong impact on students' interest and motivation to learn history (Boadu, 2015; Kaur, 2019). At
the same time, history teaching with active teaching methods and techniques is more enjoyable, interesting
and useful for students at all levels from primary school to university. In a study conducted by Elban (2017), it is
revealed that university students have the same views as high school students on the use of active teaching
methods and techniques in history courses. Therefore, students' opinions and the findings of the literature
strongly suggest the necessity of active and effective history teaching to increase learning motivation in history

lessons.

Some of the suggestions put forward by the students participating in the study to increase their motivation to
learn history are related to history teachers. According to the students, it is essential that the teachers should
get their students to like them and behave kindly to the students. They should teach the subjects entertainingly
and ensure the student's participation in the lesson. These suggestions of students about teachers are highly
meaningful for the studies of motivation. Because the studies on motivation reveal similar expectations about
history teachers' teaching skills (Kaur, 2019). Gorham and Millette (1997) mention four motivating teacher
behaviors. These are as follows: I. Reliable, knowledgeable and competent in the use of materials, II.
Presentation skills, enthusiasm, sense of humor, clarity of speech, unique examples, lll. Positive relationship
with students and positive attitude towards them, availability and accessibility, IV. Communication based on
high expectations, positive feedback and encouragement (Cited: Siiriici & Unal, 2018). The teacher
competency qualifications identified in the "General Competencies for Teaching Profession" document
published by the Directorate General for Teacher Training and Development in 2017 are in parallel with the
motivating teacher behaviors (MoNE, 2017). According to this document, teachers are expected to be
equipped with professional knowledge and skills and to have a positive attitude towards their profession and
students. Akbaba (2006) also says that a teacher should create an impulse to learn in the student with her/his
knowledge, skills, patience, kindness and encouraging attitude. Because the drive to learn is one of the most

important components of intrinsic motivation. The fact that there is a very important relationship between
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learning motivation and the teachers make the teacher's attitude and classroom practices more important. In
addition, active and effective teaching skills are a distinguishing characteristic of a teacher as one of the most

important elements of education (Boadu, 2015).

According to the findings of the study, students also put forward suggestions regarding their own learning
methods. In terms of increasing the motivation to learn history, students suggest subject repetition by
himself/herself, doing test and self-study. The point that draws attention in these suggestions is the effort to
increase recall by repeating. This once again reinforces the perception that history lessons are based on
memorization. Suggestion to conduct frequent multiple choice tests points students' approach to exam-
oriented study. Therefore, students feel the need to study history in order to be successful in the exams. They
try to increase their motivation through this need. Exam anxiety also functions as a source of motivation for the

students.

Some of the students' suggestions are related to the history curriculum, course content and class hours. The
students have difficulty to organize information because the current curriculums are too complicated and
include similar and extensive subjects. Some subjects in the curriculum that do not interest the students also
affect the students' motivation to learn history negatively. For this reason, according to the students, the
similar subjects should remove from the history curriculum and it should be simplified. In addition, the
curriculum should not be changed frequently. Some students suggest increasing the course hours, while others
suggest reducing them. The above problems mentioned by the students are not new debates in the history
teaching field. Because heavily loaded history curriculum and teaching similar topics have been a major
problem of history teaching for a long time (Aktekin, 2009). In a study conducted by Simsek (2016), educators,
writers and teachers who are intertwined with history education draw attention to the loaded history
curriculum and the inadequacy of course hours. In this case, it can be said that students' expectations regarding
the program and course hours are quite reasonable. A quiet and cool classroom environment is one of the
points that students consider necessary for high motivation to learn. This suggestion is about the physical
conditions of the classroom. A quite and calm classroom is important to ensure a favorable learning

environment in which the students can concentrate their attentions (Polat & Kirikkaya, 2004).

In conclusion, the research sheds light on both students’ motivation in history teaching and the problems of
history education since the factors that reduce high school students' motivation to learn history and the issues
discussed as problems in history education are similar. The main finding of this study is that despite the
curriculum changes and new teaching approaches in history education, the problems that have been
emphasized for years in this field continue and have a negative impact on students' learning motivation. In this
case, it can be said that the decisions taken ideally and new approaches adopted in the history teaching are
not carried out effectively in practice in the schools where this study was conducted and teacher-centered

education continues in history lessons.
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RECOMMENDATIONS

In line with the findings of the study, the following suggestions can be put forward:

e By examining in detail the conditions that lead to the continuation of teacher-centered education in
history teaching, the problems in this field can be revealed.

e The issue of motivation, which has a very strong impact on learning, should be addressed with
different dimensions in history teaching. In particular, the relationship between motivation and
some areas such as students, teachers, teaching methods, learning atmosphere and environment are
open to research.

e Studies can be conducted to reveal students' internal and external sources of motivation for learning
history. Thus, guiding data can be obtained for history teaching.

e By developing motivation scales to determine students' motivation levels and orientations towards
learning history, motivation in history teaching can be addressed with different dimensions.

e Detailed studies can be conducted to reveal the relationship between students' motivation to learn
history and the problems of history teaching.

e Faculties of education that train history teachers should focus more on practical training in the light
of new approaches.

e The skills of history teachers regarding active teaching methods and techniques can be increased

through in-service trainings supported by the Ministry of National Education.
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LiSE OGRENCILERINE GORE TARIH OGRENME MOTiIVASYONUNU AZALTAN FAKTORLER VE
G¢OzUM ONERILERI

0z

Bu arastirmanin amaci, lise 6grencilerine (15-18 yas) gore tarih 6grenme motivasyonunu azaltan
faktorleri ve ¢ozim o©nerilerini ortaya koymaktir. Arastirma nitel kapsamda gergeklestirilen bir
durum gahsmasidir. Calisma 2021-2022 egitim 6gretim yilinda Ankara ilinde 6grenim goren 349
lise 6grencisi ile gergeklestirilmistir. Arastirmanin verileri agik uglu anket sorulardan olusan anket
formu ile elde edilmistir ve veriler icerik analizi ile analiz edilmistir. Arastirmada sunulan bulgulara
gore, tarih 6grenmeye karsi 6grencilerin 6nemli 6l¢lide motivasyon sorunu bulunmaktadir. Tarih
dersinin niteligi, aktif olmayan 6gretim teknikleri, 6gretmenlerin tutum ve davranislari, 6gretim
programi, 6grencinin tarih dersine karsi ilgi ve tutumu, sinif ortam gibi faktorler 6grencinin tarih
O0grenme motivasyonunu distrmektedir. Bu faktorler karsisinda, 6grenciler dersi kendince
eglenceli hale getirmeye, kisisel ilgisini yukseltmeye ve farkli 6gretim materyallerinden
yararlanmaya calismaktadir. Ogrencilere gére tarih 6grenme motivasyonunun artirilmasi igin
aktif, eglenceli ve farkli materyallerle desteklenen ders islenisine ihtiyag vardir. Ogrencilerin
O6grenme motivasyonunu artirmak icin ifade ettikleri 6neriler cok uzun silredir tarih 6gretiminin
sorunlari cercevesinde tartisiimaktadir. Tarih 6gretimine getirilen yeni yaklasimlara, degisen
Ogretim programlarina ve ders kitaplarina ragmen 0Ogrencilerin tarih 6grenmeye karsi hala
motivasyon  sorunu yasamalari, uygulama boyutunda tarih  G6gretiminin  yeniden
degerlendirilmesini gerekli kilmaktadir.

Anahtar kelimeler: Motivasyon, 6grenme motivasyonu, tarih 6gretimi, lise 6grencisi
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GiRIS

Turkge karsihigi isteklendirme ve glidileme olan motivasyon, Latince hareket etmek anlamina gelen “movere”
kelimesinden tiretilmistir (Bayrakceken vd., 2021). Dornyei ve Ushioda’ya (2011) gére, motivasyon dinamik bir
uyarilma durumudur. Bu uyarici durum, kisinin isteklerini segmesini, siralamasini, bilissel ve motor sireglerini
kullanarak harekete ge¢mesini saglar ve yonlendirici, koordine edici, glglendirici, sonuca ulastiran bir etkisi
vardir. Motivasyon davranislari ortaya cikaran nedenleri ve bu davranisin agiklamalarini icermektedir (Gopalan
vd., 2017; Lefrangois, 1995; Luthans, 2011). Sabuncuoglu ve Tiz'e (1998) goére, motivasyon bireylerin
gereksinimlerini karsilamalarinda doyum saglayacak ya da amaca goétiirecek davranislarda bulunma siirecidir.
Williams ve Burden (2000) ise motivasyon kelimesine bilissel agidan bir tanim getirmektedir. Onlara gore
motivasyon, bilissel ve duyussal bir uyarilma durumudur, dnceden belirlenen hedefe veya hedeflere ulasmak
icin strekli entelektiel ve/veya fiziksel ¢cabay! korur (Akt: Tu ve Zhou, 2015, s.214). Motivasyon davranisin
basglatilmasini, davranisin hedefe yonlendirilmesini ve davranisin sirdirilmesini saglayan (¢ unsurdan

olusmaktadir (Bayrakgeken vd., 2021).

Literatlirde “icsel motivasyon” ve “dissal motivasyon” olmak Uzere iki tip motivasyon 6ne ¢ikmaktadir (Aktas,
2016; Ryan ve Deci, 2000a ). Bunlar ayni zamanda bireyi harekete gegirmesi bakimindan motivasyon kaynagi
olarak da ele alinmaktadir. igsel ve dissal motivasyon teorisini ileri siiren Deci ve Ryan’a (1985) gére, icsel
motivasyon bir faaliyete mutluluk ve tatmin hissiyle dahil olmayi ifade eder. Dissal motivasyonla harekete
gecmis davranislar ise bir &diil kazanma veya cezadan kaginma gibi istekleri gerceklestiren eylemlerdir. i¢
motivasyona sahip bir kisi kendi istekleri ve degerleri dogrultusunda, ilgi, merak ve zevk gibi icsel doyuma
ulastiracak eylemlerde bulunur, i¢sel diizenlemeler yapar. Digsal motivasyonda ise birey icin dis zorlamalar so6z
konusudur. Birey bu zorlamalari kendi igsel dizenlemeleri ile kendi benligine uygun hale getirerek, digsal
nedenler dogrultusunda eylemde bulunur (Akbaba, 2006; Durmaz ve Akkus, 2016). i¢csel ve dissal motivasyonun
olmadigi durumlar ise motivasyonsuzluk (amotivation) olarak agiklanmaktadir (Filiz ve Demirhan, 2018). Ancak
egitimciler icin motivasyonu igsel ve dissal olarak siniflandirmak c¢ok kolay degildir. Bu yilizden her iki

motivasyon tlrlindn birbirini nasil etkiledigini anlamak ¢ok 6nemlidir (Saeed ve Zyngier, 2012).

insanin hedeflerine dogru ilerlemesinde itici giic olan motivasyonun &grenme ile ¢ok giiclii bir iliskisi vardir.
Kullmann ve Seidel’e (2000) gére, motivasyon baslangicta 68renen igin gereken gii¢ ve enerjiyi saglamaktadir ve
beklenen hedefe motivasyonsuz ulasmak miimkiin degildir (Akt: isiglizel, 2013, s.608). Motivasyon siireci ise
tatmin edilmemis ihtiyaglarin dirtlist ile baslar ve ihtiyaglar uyarilincaya kadar kisi motive olamaz. Bu ylizden
6grenme malzemesinin, 6grenenin hayatinda gecerli ve ihtiyaglarini karsilayacak nitelikte olmasi gereklidir. Aksi
takdirde bireye zorla bir sey 6gretmek pek mimkin degildir (Seven ve Engin, 2010). Schumann (2004),
motivasyon ile 6grenme arasinda dongusel iliskiye su climleleri ile dikkat ¢ekmektedir: “Pozitif duygular
(motivasyon), bilissel sireci olumlu yonde etkiler; bilissel sireg¢ yeni bilgiye ulastirir; 6grenilen yeni bilgi de

pozitif duygulari (motivasyon) giiclendirir.” (Akt: isiglizel, 2013, 5.609). Dolayisiyla egitim-6gretim s6z konusu
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oldugunda hatirlanmasi ve lizerinde durulmasi gereken en temel sey motivasyondur (Ames, 1990; Bayrakgeken
vd., 2021). Ogrenme motivasyonunun olmadigi durumlarda egitim-6gretimden beklenen kazanimlarin

gerceklesmesi pek mimkin degildir.

Ogrenme motivasyonu, dgrenen kisinin 6grenme faaliyetlerini degerli ve anlamli bulmasi, bu 6grenmeden
fayda saglamasidir (Akbaba, 2006). Motivasyon, ne kadar zor olursa olsun bir etkinligi veya goérevi basarmalari
ve ¢abalarini sirdlirmeleri konusunda 6grencilere pozitif bakis agisi veren glgli bir duygudur (Gopalan vd.,
2017). Motivasyon ile basari ve isteklilik arasinda da giiclii bir bag oldugu bilinmektedir. isteksizlik motivasyon
yoklugundan ortaya ¢ikabilir. Basarisizlik veya istenen sonuglara ulagamama ise motivasyon kaybina neden
olabilir (Ryan ve Deci, 2000a). Ogrencinin yiiksek 6grenme motivasyonu, onu egitim-6gretim ortaminda daha
aktif, basarili ve uyumlu kilmaktadir. Motivasyon eksikliginde ise tersi bir durum s6z konusudur (Akbaba, 2006;
Gopalan vd., 2017). Ogrenme motivasyonu zayif olan 6grenci, akademik basarisinda disis, etkinliklere
odaklanamama, 6zgiiven problemi gibi sorunlar yasayabilir ve umursamaz tavirlar igine girebilir (Bayraktar,

2015).

Ogrenme ¢iktilari ve akademik basari ile olan giiclii iliskisine ragmen, égrenme siirecinde motivasyon dogrudan
degil, belirli davranis dizgilerinin analiziyle gézlenebilmektedir (Aktan, 2012; Bayraktar, 2015). Egitim-Ogretim
ortaminda 6grencinin 6grenme motivasyonunu etkileyen hem i¢sel hem de dissal faktoérler bulunmaktadir.
Ogrenme ve basarmaya karsi olan tutum ve ilgi, 8grencinin dikkat diizeyi, kisilik &zellikleri, yetenekleri,
duygusal, fiziksel ve sosyal durumu, 6grenme ortami, 6gretmen, 6gretim yontemleri bu faktorler arasinda
sayilabilir (Akbaba, 2006; Filgona, vd., 2020; Hatirli ve Duran, 2018 ; Slavin, 2013). Ornegin, derse katilim imkani
bulan 6grenci 6grenmeye karsi motivasyonunu siirdiriirken, derse katilma firsati bulamayan 6grenci
motivasyonunu giliclii tutmakta zorlanabilir. Ogrenciye karsi olumlu yaklasim icinde olan ve aktif 6gretim
teknikleri kullanan 6gretmen, 6grencinin motivasyonunu canli tutabilirken, pasif (geleneksel) 6gretim teknikleri
kullandiginda, 6grenci ile iletisimi dnemsemediginde 6grenme motivasyonu lzerinde olumsuz etki yapabilir.
(Diepreye ve Odukoya, 2019; Durmaz ve Avarogullari, 2016; Michel vd., 2009). Egitim ortaminda, pek ¢ok
faktorden etkilenen 6grenci motivasyonunu yiksek tutmak icin bazi 6gretim yontem ve stratejilerinden
faydalanmak 6nemlidir. Oncelikle ders hedeflerinin net belirlenmesi ve dersin 6éneminin ortaya konmasi
gerekmektedir. Ogretmenin derste ogrencilerin ilgisini ve merakini uyandirmasi, édev ve sorumluluklar
konusunda onlari cesaretlendirmesi, duygusal tepkilerden kaginarak yapici elestirilerle ve 6vgllerle
ydnlendirmesi motivasyonu olumlu etkilemektedir. Ogrencilere gerekli &grenme ortamlarinin, imkan ve
kaynaklarin saglanmasi, yetenek ve kapasitelerine gére sorumluluklar verilmesi, her bir 6grenciye ilgili ve 6zel
davranilmasi, rol model olunmasi, dogru rehberlik edilmesi, ilgi c¢ekici ve tesvik edici Ogretim
yontemlerinin/materyallerin kullanilmasi, 6grenciler arasinda saglikh rekabetin tesvik edilmesi, glicli 6grenme
motivasyonu igin dnem tasimaktadir (Akbaba, 2006; Bayraktar, 2015; Durmaz ve Avarogullari, 2016; Filgona vd.,
2020; Rehman ve Haider, 2013; Seven ve Engin, 2010; Wlodkowski, 1978).
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Egitimde 6grenme motivasyonu (zerine yapilan arastirmalarin, konuyu farkli boyutlariyla ele aldigi dikkat
¢ekmektedir. Bu alandaki arastirmalarin bir kismi, motivasyonun 6grenme Gzerindeki etkisini ve 6nemini ortaya
koymaktadir (Akbaba, 2006; Filgona vd., 2020; Seifert, 2004; Stirling, 2014). Bazi g¢alismalar 6grencilerin
derslere yénelik motivasyon diizeylerini ele almaktadir (Bgrhaug ve Borgund, 2018; Cutajar, 2020; isigiizel,
2013; Kagar, 2019; Takahashi, 2018). Motivasyonla ilgili arastirmalarin bazilari akademik basari ve motivasyon
iliskisi Gzerinde durmaktadir. Akademik basarida gliclii motivasyonun énemini gostermektedir (Akhtar vd.,
2017; Alkan ve Bayri, 2017; Alhadi ve Saputra, 2107; Filiz ve Demirhan, 2018; Imhof ve Spaeth-Hilbert, 2013).
Ogretmenin 6grenci motivasyonu lizerindeki giiclii etkisi ve rolli, (Aktan, 2012; ligar, 2004; Koca, 2016; Siiriicii
ve Unal, 2018), egitimde motivasyon ve motivasyon kaynaklari (Aktas, 2016; Ergiir, 2002), 6grenme
ortaminin/sinif yénetiminin motivasyonla iliskisi (Bayraktar, 2015; Chua ve Karpudewan, 2017; Gherasim vd.,
2011; Tasgin ve Tung, 2018) gibi konulari ele alan arastirmalar, motivasyon konusunda 6gretmenlerin tutum ve

davranislarinin, amaca uygun 6grenme ortaminin énemini ve gerekliligini ortaya koymaktadir.

Ogrenme motivasyonu tarih 6gretiminde de ¢ok &nemli bir yere sahiptir ve lizerinde durulmasi gereken bir
konudur. Cunki tarih derslerinin 6grenciler tarafindan sikici ve ezber dersi olarak algilanmasi, tarih 6gretimi igin
ciddi bir sorundur (Fielding 2005; Frederick, 1993; Kaya ve Demirel, 2010; Kaur, 2019; Yalavuz, 2006). Bu algiyla
tarih derslerine karsi 6grencilerin gicli bir 6grenme motivasyonuna sahip olduklari diisiinilemez. Derslerde
aktif 6gretim yontemlerinin kullanilmamasi, ders kitaplarina ve tarih programlarina iliskin yasanan sikintilar,
tarih 6gretmenlerinin geleneksel tutum ve yaklasimlari, tarih 6grenme motivasyonu lzerinde olumsuz bir
etkiye sahiptir (Bal, 2011; Kaur, 2019 Mary ve Familugba, 2021). Ancak tarih Ogretiminde karsilasilan
problemler, motivasyondan ¢ok tarih 6gretiminin sorunlari olarak ele alinmaktadir. Arastirmalar bu sorunlarin
¢Ozulmesi durumunda 6grencilerde 6grenme motivasyonunun artacagini ortaya koymaktadir (Fielding, 2005;
Frederick, 1993; Kaur, 2019; Kirpik, 2009). Son zamanlarda tarih 6gretimi alaninda yapilan bazi arastirmalarin
motivasyon konusunu ele aldigi goérilmektedir. Tarih alaninda yapilan arastirmalar, genelde aktif 6gretim
yontemlerinin ve eglenceli tarih 6gretimi yaklasimlarinin, 6grencilerin tarih 6grenme motivasyonlari Gizerindeki
etkisini ortaya koymaya ¢alismaktadir. Cutajar (2017), tarih 6gretiminde motivasyonu dogrudan ele alan bir
calismasinda, tarih derslerinde kullanilan hareketli goriintllerin, 6grenci motivasyonu (zerindeki etkisini
degerlendirmektedir. Cutajar’in (2020), ayni konuyu ele alan ikinci bir ¢calismasi daha bulunmaktadir. Bahadir
(2022) ise, dijital hikaye anlatimi etkinliklerinin tarih 6grenme motivasyonu Uzerindeki etkisini incelemektedir.
Sonucta dijital hikaye anlatimi uygulamasinin, 6grencilerin tarih 6grenme motivasyonunu artirdigini ortaya
koymaktadir. Tarih 6gretiminde, motivasyonu artiran yontemleri ele alan Kaur (2019), aktif 6gretim
yontemlerinin, 6grencilerin tarih 6grenme motivasyonlari Gizerindeki olumlu etkisine dikkat cekmektedir. Aday
ogretmenlerin, gizgi romanlarla yapilan tarih 6gretimine karsi motivasyon durumlarini inceleyen Moreno-Vera,
Ponsoda-Lépez de Atalaya ve Blanes-Mora (2021), gizgi romanlarin tarih ders kitaplarindan daha fazla motive

edici olduklarini belirtmektedir.

2330



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 19 2022

Tarih egitiminde, 6grenme motivasyonuna iliskin Turkiyede yapilan c¢alismalarin sinirh sayida oldugu ve
motivasyonun daha ¢ok 6gretim yontem ve teknikleri tizerinden ele alindigi farkedilmektedir. Tarih egitiminde,
dgrenme motivasyonunu disiiren faktorlere iliskin arastirmalarin  eksikligi hissedilmektedir. Ogrenme
motivasyonun artiriimasi ve gerekli ¢dziimlerin Uretilmesi icin oncelikle motivasyonu disliren faktorlerin
bilinmesi oldukga 6nemlidir. Bu ¢alisma ise lise 6grencilerinin tarih 6grenme motivasyonlarini diigiiren faktorleri
ve 6grenme motivasyonunu artirmak icin kendilerince gelistirdikleri cozimleri ortaya koymayi amaglamaktadir.
Tarih 6grenme motivasyonunu artirmak adina 6grencilerin sunduklari éneriler de ele alinmistir. Bu amagla

asagidaki alt problemlere cevap aranmistir. Arastirmanin bulgulari bu problemler cergevesinde yorumlanmistir.

e Tarih derslerinde 6grenme motivasyonunun eksikligi, 6grencileri ne diizeyde etkilemektedir?
e Lise 6grencilerine gore, 6grencilerin tarih 6grenme motivasyonunu azaltan faktérler nelerdir?
e Tarih derslerinde, motivasyon eksikligine karsi 6grenciler ne tir ¢éziimler gelistirmektedir?

e Lise 6grencilerine gore, tarih derslerinde 6grencilerin 6grenme motivasyonlari nasil arttirilabilir?

YONTEM

Bu bolimde arastirmanin modelinden, galisma grubundan, veri toplama aracinin gelistiriimesinden, verilerin

toplanmasi ve verilerin analizinden bahsedilmektedir.

Arastirmanin Modeli

Lise 6grencilerinin tarih 6grenme motivasyonlarini diisliren faktoérleri ve 6grenme motivasyonunu artirmak igin
kendilerince gelistirdikleri ¢ozlimleri ortaya koymayi amaglayan bu arastirma, nitel kapsamda gerceklestirilen
bir durum calismasidir. Nitel arastirmalar sagladiklari esnek imkanlarla, olaylarin dogal ortamlarda gercekgi ve
batlncil anlagilmasina firsat vermektedir (Karatas, 2015; Yildirnrm ve Simsek, 2016). Durum calismasinda ise
“neden” ve “nasil” sorulariyla “hedeflenen durumun/olgunun” kendi dogal gergevesi icinde ayrintili incelenmesi
ve ele alinmasli s6z konusudur (Yin, 2003). Ayrica bu tir ¢alismalarda bir durumu etkileyen unsurlar bitintyle
ele alinmaktadir (Yazicioglu, 2011). Bu yizden, lise 6grencilerinin tarih 6grenme motivasyonlarini disliren
faktorleri ve 6grenme motivasyonlarini artirmak igin kendilerince gelistirdikleri ¢6zlimleri ayrintili ele alabilmek

icin nitel yontem tercih edilmistir.

Calisma Grubu

Calisma grubu, 2021-2022 egitim 6gretim yilinda Ankara ilinde Ogrenim goéren 349 lise 6grencisinden
olusmaktadir. Bu ¢calismada maksimum cesitlilik 6rneklemesi kullaniimistir. Yildirrm ve Simsek’e (2016) gore,
maksimum gesitlilik 6rneklemesinde amag, goreli olarak kiiglk bir 6rneklem olusturmak ve galisilan probleme
taraf olan bireylerin gesitliligini maksimum derecede yansitmaktir. Bu gesitlilik arastirmaciya daha zengin

sonuglara ulasma imkani saglamaktadir (Balci, 2015). Calismada maksimum cesitlilik icin oncelikle segilen
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okullarin Ankara’nin farkli ilgelerinden olmasina dikkat edilmistir. Okullar Ankara’nin Cankaya, Kegidren, Sincan,
Pursaklar ve Yenimahalle ilgelerinde bulunmaktadir. ikinci olarak farkl tiir ve programlara sahip okullar
secilerek cesitlilik saglanmak istenmistir. Ankete katilan 6grencilerin farkli sinif dizeylerinde olmasi da

maksimum cesitlilige katki saglamaktadir. Arastirmanin g¢alisma grubuna dair bilgiler ise Tablo 1 ve Tablo 2’'de

verilmistir.
Tablo 1. Ornekleme Giren Okullar ve Ogrenci Sayilari

Okul N
Sincan Anadolu imam Hatip Lisesi 39
Ozel Nene Hatun Okullari 80
Mimar Sinan Mesleki ve Teknik Anadolu Lisesi 55
Yeni Nefes Koleji 136
Haci Omer Tarman Anadolu Lisesi 39
Toplam 349

Tablo.1’e gore arastirmaya 2’si 6zel, 3’ devlet okulundan 349 lise 6grencisi katilmistir.

Tablo 2. Arastirmaya Katilan Ogrencilerin Cinsiyet ve Sinif Degiskenlerine Gére Dagilimi

Degisken Alt Kategoriler N % Toplam (N)
Cinsiyet 1.Kiz 223 63.8 349
2.Erkek 126 36.1
Sinif 9 104 29.7 349
10 48 13.7
11 109 31.2
12 88 25.2

Tablo 2'ye gbre arastirmaya katilanlarin %63.8’ini kiz, %36.1’ini erkek 6grenciler olusturmaktadir. %29.7’'si

9.sinif, %13.7’si 10.sinif, %31.2’si 11. sinif ve %25.2si 12. sinif 6grencisidir.

Veri Toplama Araci ve Gelistirilmesi

Arastirmada Ogrencilerin tarih derslerinde 6grenme motivasyonlarini azaltan faktorleri ve 6grencilerin ¢6ziim
onerilerini 6grenmek amaciyla dort sorudan olusan acik ucglu anket formu gelistirilmistir. Acik uclu yorumlama
sorulari, tarafsiz ve detayli cevaplarin toplanmasini sagladigi icin ankette agik uglu sorular tercih edilmistir
(Buyukoztiirk vd., 2016). Ayni zamanda acik uglu sorular tGzerinden katilimcilar dislincelerini ve bakis agilarini
daha iyi yansitabilmektedirler. Béylece konu hakkinda daha kapsamli verilere ulasmak mimkiin olmaktadir

(BUyukoztirk, 2005).

Veri toplama aracinin ilk asamasinda 6ncelikle 8 sorudan olusan bir taslak hazirlanmistir. Anketin kapsam ve
yap! gecerligini saglamak amaciyla 4 tarih 6gretimi alanindan, 1 6lgme ve degerlendirme alanindan ve 1 dil
uzmanindan olmak Uzere 6 uzmanin goérlsiine basvurulmustur. Uzman gorisl icin uygun/gecerli ve
uygun/gecerli degil seklinde iki segcenekli bir format kullanilmistir. Her bir sorunun gegerli oldugu noktasinda
uzmanlarin %90-100 araliginda uyusma diizeyi gostermesi beklenmektedir (Blyukoztirk, 2005). Goriisi alinan

uzmanlarin %90-100 araliginda uyusma diizeyi gosterdigi 4 soru formda yer alirken, 4 soru %35-50 araliginda
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yer aldigi icin ¢ikaniimistir. Nihaf veri toplama aracinda, “Tarih derslerinde motivasyon eksikligi sizi ne kadar
etkilemektedir?”, “Tarih 06grenme motivasyonunuzu disliren faktorler nelerdir?”, Tarih 06grenme
motivasyonunuzu diistiren faktorlerin tstesinden gelmek igin neler yapiyorsunuz?” ve “Sizce 6grencilerin tarih
o6grenme motivasyonlari nasil artirilabilir?” sorulari yer almistir. Arastirmanin pilot uygulamasi, ¢alisma grubu
icinde yer almayan Ankara’da bir devlet okulundaki 50 &grenci ile gergeklestirilmistir. Ogrencilerin sorulari
anladigi ve yeterli 6lglide cevap verdikleri belirlenmistir. Bdylece veri toplama aracinin, arastirmanin amacina

uygunlugu tespit edilmistir.

Verilerin Toplanmasi

Veri elde etmek igin anket uygulamasi 2021-2022 egitim-6gretim yilinda yapilmistir. Veri toplama siirecinden
dnce Ankara Sosyal Bilimler Universitesi Etik Komisyonunun 5 Nisan 2021 tarihli toplantisinda 7153 sayih etik
kurul onayi alinmistir. Asil uygulama 349 lise 6grencisi Uzerinde yapilmistir. Veri toplama siireci arastirmaci
tarafindan gerceklestirilmistir. Ogrencilere bir ders saati (40dk) siire verilmistir. Bu siire icinde &grencilerden
anket formlarini yazarak doldurmalari istenmistir. Arastirmaci veri toplama siirecinde tim siniflarda bulunmus,

ogrencilere gerekli agiklamalari yapmistir.

Verilerin Analizi

Verilerin analizinde “icerik analizi” kullanilmistir. icerik analizi s6zIii ve yazili metinlerin sistematik bir sekilde
¢ozlimlenmesidir (Demirci ve Koseli, 2014). Bu sekilde metin derin bir isleme tabi tutulabilmekte ve metindeki
ortiik icerik ortaya cikarilabilmektedir. icerik analizi arastirmaciya metni nesnel sekilde okuma ilkeleri
sunmaktadir. Lise 6grencilerinden acik anket formuyla elde edilen verilerin derinlemesine, sistematik ve nesnel

bir sekilde analiz edilebilmesi igin calismada icerik analizi tercih edilmistir.

icerik analizinin dért asamasi, verilerin kodlanmasi, temalarin bulunmasi, kodlarin ve temalarin diizenlenmesi,
bulgularin tanimlanmasi ve yorumlanmasindan olusmaktadir (Bilgin, 2014; Yildinm ve Simsek, 2016). Acik uclu
sorular araciligiyla elde edilen veriler igerik analizi yontemine uygun olarak oncelikle kodlanmis ve kodlamalara
iliskin kategoriler ve temalar belirlenmistir. Bulgular temalar ve kodlar seklinde sunulmustur. Orneklem iginde
yer alan kiz 6grenciler K1, K2, K3..., erkek 6grenciler E1, E2, E3... seklinde kodlanmistir. Calisma icinde 6grenci
gorisleri bu kodlarla yansitilmistir. Ayni tablo icerisinde bir katilimcinin birden ¢ok goérisinin yer almasi
nedeniyle, verilecek yizdelik oranin yaniltici olmasi s6z konusu oldugundan tablolarda kodlamaya yansiyan

katihmci gorislerinin sadece frekanslari verilmistir.

icerik analizinin giivenirligi biylk 6lclide kodlama islemine baglidir. Bu da ayri iki kodlayicinin ayni metni ayni
sekilde kodlamalarini ya da ayni kodlayicinin metni iki farkli zamanda ayni sekilde kodlamasini gerektirmektedir
(Bilgin, 2014). Bu arastirmada veri analizi sirasinda kodlama tutarhgini saglamak igin arastirmaci tarafindan bir
ay ara ile iki defa kodlama yapilmistir. iki kodlama arasinda Miles ve Huberman’in uyum formiili (Giivenirlik=

Gords birligi / Gorus birligi + Gorls ayrihgi X 100) kullanilarak kodlamalar arasi karsilastirma yapilmistir (Miles ve
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Huberman, 1994). iki kodlama arasindaki uyum orani 0,93 olarak elde edilmistir. Arastirmanin i¢ giivenirligini
saglamanin en 6nemli stratejilerinden biri verilerin betimsel bir yaklasimla dogrudan alintilarla sunulmasidir
(Yildinm ve Simsek, 2016). Arastirmanin i¢ guvenirligini saglamak ve tablolara yansiyan verileri desteklemek

amaciyla bazi 6grencilerin gorusleri dogrudan alintilanmistir.
BULGULAR

Bu boélimde lise 6grencilerinin verdikleri cevaplar analiz edilerek, tarih 6grenme motivasyonlarini azaltan
faktorlere iliskin goriisleri ve motivasyonu artirma konusunda énerileri ortaya konulmaya caligilmistir. Oncelikle
ogrencilerin 6grenme motivasyonu eksikliginin onlari etkileme diizeyine bakilmistir. Elde edilen bulgular alt

problemler dogrultusunda sunulmustur.
Tarih Derslerinde Ogrenme Motivasyonu Eksikliginin Ogrencileri Etkilemeyi Diizeyi

Arastirmanin ilk alt probleminde, tarih 6grenmeye karsi O6grenci motivasyonunun veya Ogrenme istegi
eksikliginin, 6grencileri ne diizeyde etkiledigi belirlenmistir. Ogrencilerin soruya iliskin gériisleri Tablo 3’de

verilmistir.

Tablo 3. Tarih Ogrenmeye Karsi Motivasyon Eksikliginin Ogrenciyi Etkileme Diizeyi

- e Kiz Ogrenci Erkek Ogrenci
Ogrenci Gorusleri f % f %
Cok Etkiler 120 54 50 40
Etkilemez 52 23 48 38
Kismen etkiler 51 23 28 22
Toplam 223 100 126 100

Tablo 3’e gore kiz 6grencilerin %54’G motivasyon eksikliginden c¢ok etkilenmektedir. %23’ etkilenmezken,
%23’0 kismen etkilendiklerini ifade etmektedir. Erkek 6grencilerin ise %40’ motivasyon eksiklig§inden g¢ok

etkilenirken, %38’i etkilenmedigini, %22’isi kismen etkilendigini belirtmistir.

Motivasyon eksikliginden fazlasiyla etkilenen 6grencilerin, tarih dersine karsi olumsuz tutum gelistirdigi
gorulmektedir. K12'nin “Calisma istegimi oldirmekte”, K25’'in “Kendi tarihimizi 6grenmeyi istemeyecek kadar
etkiliyor” ve K122 “Cok etkiliyor valla. Allah’im tarih ne isime yarayacak ki” seklinde ifadeleri bu gercegi ortaya

koymaktadir.

Ogrenme motivasyonu yiiksek olan &grencilerin, 8gretmenlerine yonelik giiglii bir sevgiye sahip olduklari ve
buna bagli olarak tarih derslerinde 6grenme motivasyonu sorunu yasamadiklari anlasilmaktadir. Bundan dolayi
motivasyon eksikliginden etkilenmemektedirler. Bu duruma E93’Un “6grenme istegim yerinde ¢linkii hocami
¢ok seviyorum” E107'nin “Beni etkilemiyor, ¢linkii tarih dersini ve 6gretmenimi ¢cok seviyorum” climleleri 6rnek

gosterilebilir.
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Motivasyon eksikliginin kendilerini kismen etkiledigini belirten 6grenciler, motivasyon sorununu kendi bireysel
cabalari ile iliskilendirmektedirler. Ornegin, E21 “Beni yari yariya etkiliyor. Her sey kendimde bitiyor” K135

“Orta derecede etkiliyor. Eve gidince kendim galismak zorunda kaliyorum” demektedir.

Lise Ogrencilerine Gore Ogrencilerin Tarih Ogrenme Motivasyonunu Azaltan Faktorler

Arastirmanin ikinci alt probleminde, lise 6grencilerine gore 6grencilerin tarih 6grenme motivasyonunu azaltan
faktorler degerlendirilmistir. Motivasyonu azaltan faktorler i¢ ve dis olarak ele alinmig ve ulagilan bulgular Tablo

4 ve Tablo 5’e yansitiimistir.

Tablo 4. Lise Ogrencilerine Gére Ogrencilerin Tarih Ogrenme Motivasyonlarini Azaltan i¢ Faktorler

Tema Kodlar -f-
Ogrencinin dikkat daginiklig 19

Ogrenci Ogrencinin tarih 6grenmeye ilgi duymamasi 17
Ogrencinin ruhsal ve fiziksel durumu 13

Ogrencinin bilissel becerilerinin ve temelinin zayif olmasi 12

Ogrencinin sayisal derslere ydnelmesi 6

Toplam 67

Ogrencilerin tarih 6grenme motivasyonlarini azaltan i¢ faktérleri ortaya koyan Tablo 4’de dgrenci, 67 frekansla
tek tema olarak yer almaktadir. Bu temada o6grencinin dikkat daginikligi, tarih 6grenme motivasyonun
azalmasinda en giigli etkiye sahiptir. Ornegin, E89, K171, K172 ve K218 icin ozellikle “dikkat daginikhgr”
motivasyonu dlsilren temel sebeptir. Tablo 4’e gbre 6grencilerin tarih 6grenme motivasyonlarini azaltan
faktorlerden digeri, 6grencinin tarihe karsi ilgi ve sevgisinin olmamasidir. K157 ve K158'in “Tarihi sevmiyorum”
ifadeleri bu duruma oOrnek gosterilebilir. Motivasyon dustikligiiniin gerekgesini “Tarih dersinin ilgimi
cekmemesi” diye agciklayan E52, K15 ve K128 icin de benzer durum séz konusudur. Ogrencinin ruhsal ve fiziksel
durumu 8grenme motivasyonunu azaltan diger bir etken olarak tabloda yer almaktadir. Ozellikle 8grencilerin
uykusuz olmalari, derse uykulu gelmeleri, derste uyku hali hissetmeleri 6grenme motivasyonlarini
azaltmaktadir. Ornegin K11, K7, K10 ve K137 motivasyon disiikligiiniin sebebini “Uykumun olmasi” seklinde
aciklamaktadir. Tablo 4’e gore 6grencilerin biligssel becerilerindeki ve temel bilgilerindeki eksiklik 6grenme
motivasyon agisindan olumsuz bir etkiye sahiptir. K19’un “Yorum sorularinda ¢ok iyi degilim”, K106 ve K130’un
“Tarihleri aklimda tutamiyorum”, K173’iin “Olaylan siraya koymak zor” K221'nin “Ogrendiklerimi unutmam
sorun” ifadelerinden anlasildig1 gibi, 6grencilerin ezberleme, yorumlama, hatirlama, kronolojik diisiinme
konusundaki eksikleri ve zorluklari 6grenme motivasyonunu disiiren faktorlerdir. Tabloya gore, 6grencilerin
temel ve gegmise donik bilgi eksikleri, yeni konulari anlamalarini zorlastirirken, 6grenme motivasyonlarini da
disiirmektedir. Ornegin, E90, K178 ve K207 icin sorun “Tarihte saglam bir temelin olmamasi ve bilgi
eksikligidir.” Bunlarin disinda 6grencilerin kendilerini sayisalci/sayisal olarak degerlendirmeleri, sdzel bir ders

olan tarihe ilgi géstermemelerine yol agmaktadir. E9 bu durumu “Sayisalci olmam motivasyonumu etkiliyor”
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diye ifade etmektedir. E4, E5, K8, E10, E73, K96’ya gbre “Sayisala yonelme, sayisalci olma” tarih 6grenme

motivasyonunu azaltmaktadir.

Tablo 5. Lise Ogrencilerine Gére Ogrencilerin Tarih Ogrenme Motivasyonlarini Azaltan Dis Faktérler

Tema Kodlar -f-
Dersin/Konunun akici ve ilgi ¢ekici anlatiimamasi 40
Ogretim Yontem ve Derste siirekli yazi yazmak 9
Teknikleri
Gorsellerin az olmasi 7
Derslerin farkli etkinlik ve galismalarla desteklenmemesi 4
Bilgisayar ve video kullanilmamasi 4
Tarihin ezberci 6gretilmesi 3
Odevlerin fazla olmasi 3
Derslerin not tutulmadan islenmesi 2
Onceki konuyu anlamadan diger konuyu islemek 2
Derste hikaye ve efsanelerin kullanilmamasi 2
Ders kitabinin olmamasi 2
Herseyi yargilamak 1
Ezber yaptirilip sorularda yorum sorulmasi 1
Tarihi olaylari sabit fikirlerle yorumlamak 1
Toplam 81
Tarih Dersi Ezber dersi olmasi 25
Tarih dersinin sikici ve monoton olmasi 16
Sézel bir ders olmasi 13
Tarih dersinin eskileri anlatmasi 1
Tarihe 6nem verilmemesi 4
Toplam 59
Sinif Atmosferi/ Disiplini Sinif ortaminin guriltili olmasi/gereksiz konusma 37
Sinif ortami/kosullar 15
Sinifta 6grenciler arasi anlagamama 1
Toplam 53
Ogretmen Ogretmenin kendisi / tavri/tutumu 20
Ogretmenin anlatim tarzi 15
Toplam 35
Program ve igerik Uzun, karigik ve sikict konular 16
Bazi gereksiz bilgiler/bilgi fazlahgi 8
Her konunun ilgi ¢ekici olmamasi 7
Konu tekrarlarinin fazla olmasi 2
Sik program degisikligi 2
Toplam 35
Dikkat Dagitan Faktorler Cevresel faktorler 5
Ders saatlerinin son saate gelmesi
Teknoloji/televizyon/telefon 1
Toplam 10

Tablo 5’e gore 6grencilerin tarih 6grenme motivasyonlarini azaltan dis faktérler 6 tema altinda toplanmaktadir.
Bu temalar, 81 frekansla 6gretim yontem ve teknikleri, 59 frekansla tarih dersi, 53 frekansla sinif atmosferi/

disiplini, 35 frekansla 6gretmen, 35 frekansla program ve igerik, 10 frekansla dikkat dagitan faktorlerdir.

Birinci tema olan 6gretim yontem ve teknikleri, 6grencilerin tarih 6grenme motivasyonlari lzerinde olduk¢a
biyiik bir etkiye sahiptir. Ozellikle dersin/konunun akici ve ilgi ¢ekici anlatilmamasi ¢ok sayida égrenci icin ciddi

bir problemdir. Ornegin, K105 “Ogretmenlerin diiz bir sekilde konusmalari beni etkilemiyor” demektedir. Ayni

2336



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 19 2022

zamanda dersin kitaptan okunmasi ve sikici anlatim sekli (K54, K109, K194, K215, E71), konularin merak
uyandirmadan anlatiimasi (K25), 6grencilerin dile getirdigi motivasyonu diisiiren anlatim yéntemlerindendir.
Tablo 5’e gore derste 6gretmenin siirekli yazi yazdirmasindan dolayr 6grenciler motivasyon sorunu
yasamaktadirlar. E87’in “Ama strekli kitaptan isleyip sonra yazi yazdiran hoca bu dersi 6grenciye sevdiremez”
seklinde ifade ettigi goriisi bu durumu net bir sekilde ortaya koymaktadir. K26, E18, E22, E27, E126 ve K198 de
derste sadece yazi yazmanin motivasyonlarini azalttigini belirten 6grenciler arasindadir. Ders islenisinde
gorsellerin azligi 6grenme motivasyonunu azaltmasi bakimindan 6grencilerin dikkat ¢ektigi diger bir konudur.
K216 motivasyonunun azalma sebebini su sekilde ifade etmektedir: “ilgi cekici gérsellerin ve videolarin az
olmasi” E119 ise “Dersin islenisi ¢ok siradan, gorsel 6gelerle desteklenmeli” diye goriisiinii belirtmektedir. Ders
islenisinde gorsel 6gelerin yetersizligi, K2, K99, K101, K102, K110 gibi 6grenciler icin de motivasyon sorunudur.
Derslerin farkl etkinlik ve g¢alismalarla desteklenmemesi 6grenci motivasyonunu azaltan durumlardan biri
olarak tabloya yansimaktadir. K118 ve E120 icin tarihte 6grenme motivasyonunu azaltan faktér “Materyallerin
yetersiz olmasidir”, K220 “Aktivitenin az olmasi motivasyonum disiyor” demektedir. K102, K110, E126, K216
icin ise derste bilgisayar ve videolarin kullanilmamasi derse olan ilgiyi azaltip motivasyonu distirmektedir. E76,
K95 ve K151 dersin ezbere yonelik islenmesini sorun olarak gérmektedir. E76'nin su ifadeleri bu duruma 6rnek
verilebilir: “Tarihin ezberci bir sistemle 6gretilmesi, 6grencilerin ezberlemeye itilmesi.” K13, E62 ve K193 icin
ddevlerin fazlaligi motivasyonu azaltmaktadir. Ornegin, K193 &devlerle ilgili problemi su sekilde ifade
etmektedir: “Stirekli 6dev olmasindan dolay! diger sevdigimiz derslere vakit ayiramamamiz.” Bunlarin disinda
Ogrencilerden bazilari derslerin not tutulmadan islenmesini (K135, K161, K184), 6nceki konuyu anlamadan diger
konunuya gegilmesini (K47, K52), derste hikaye ve efsanelerin kullanilmamasini (K2, K134), her seyi yargilamayi
(K214, K223, K196), ezber yaptirilip sorularda yorum sorulmasini (K96), tarihi olaylarin dar gorisli ve sabit
fikirlerle yorumlanmasini (E75) motivasyon agisindan sorun olarak degerlendirmektedir ve 6grencinin tarih

6grenme motivasyonunu azalttigini distinmektedir.

Tarih dersi ve dolayisiyla tarih dersine karsi 6grencilerin yaklasimi 6grenme motivasyonunu disiren dnemli bir
faktor olarak Tablo 5’in ikinci temasini olugsturmaktadir. Tarih dersinin niteligine iliskin en ¢ok ifade edilen etken
tarih dersinin ezber dersi olmasidir. Tarihin ezber dersi oldugunu vurgulayan E8 “Cok fazla ezber gerektirdigi
icin 6grenme istegim azaliyor” demektedir. K21 ise “Fazlasiyla ezber dersi olmasindan dolayr sevmiyorum”
seklinde duslincelerini ifade etmektedir. K2, E14, K138, K159 i¢in “Dersin monoton ve sikici olmasi” sorundur.
Tablo 5’e gore 6grencilerin tarih 6grenme motivasyonlarini azaltan 6nemli faktorlerden biri de tarihin sozel bir
ders olmasidir. K64’(in su sozleri bu duruma ornek gosterilebilir: “Sozel bir ders oldugu icin arada uyku geliyor”,
“K65 ise “Tarihi sevmiyorum. Sozel alanlara karsi boyle bir duygum var”diye ifade ettigi diisiincelerinde aslinda
sozel derslere kisisel ilgisinin olmadigini da 6n plana c¢ikarmaktadir. K60 “Tarihin eskileri anlatmasini”

motivasyon sorunu goérirken, K96, E82, E84 ve K154 icin “Tarihe gereken énemin verilmemesi” bir problemdir.
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Tablo 5’in li¢lincii temasi sinif atmosferi ve disiplinidir. Ogrenme motivasyonunu disiiren bir faktér olarak
ogrencilerin en ¢ok ifade ettigi problemlerden biridir. Ders ve sinif ortaminin giraltilid olmasi ve gereksiz
konusmalar 6grenme motivasyonu agisindan sorundur ve 6grencileri olumsuz etkilemektedir. E109 “Sinifta
fazla glirilti olmasi 6grenme istegimi azaltiyor” diye bu durumu ifade etmektedir. K204 “Derste glirlilti olmasi
anlamamizi, direk motivasyon eksikligi ile etkiler, o dersten sogursunuz” seklinde giirliltiili ders ortaminin
motivasyon (izerindeki olumsuz etkisine vurgu yapmaktadir. Ogrenme ortaminda motivasyonu azaltan bir diger
durum, sinif ortami ve kosullanidir. Ornegin, K62 “Derste uykum geliyor, sinifimiz asiri sicak ve bunaltici”
demektedir. Sinif ortami ve kosullarindan olumsuz etkilenerek motivasyonu azalan 6grenciler arasinda K56,
K61, E37, K99, K111 de sayilabilir. K117 ise “Siniftaki 6grenciler arasi anlasamamay!” 6grenme motivasyonunu

azaltici etken olarak ifade etmektedir.

Tablo 5’in dordiincii temasinda 6grenme motivasyonunu diisiiren faktor olarak 6gretmen yer almaktadir.
Ogrencilerin bir kismi tarih 6grenme motivasyonlarinin azalmasini, dogrudan ©gretmen etkenine
baglamaktadirlar. Ornegin, K91 “Benim icin dgretmen cok onemli bir faktér, ilkokul ve ortaokul hayatim
boyunca tarih dersini bir tiirli sevemedim” demektedir. E114 bu konudaki gorislerini su sekilde anlatmaktadir:
“Benim icin motivasyonu etkileyen en &nemli etken 6gretmendir.” Ogrencilerden bazilarina gore ise
ogretmenlerin dersteki tutum ve tavirlari, 6grencilerin tarih 6grenme motivasyonlarini azaltmaktadir ve guglii
bir etkiye sahiptir. K94 icin “6gretmenin karakteri”, K192 igin “68retmenin neseli olmasi” énemlidir. E92 bu
etkiyi “Ogretmenin isteksizligi” diye belirtmektedir. Tabloya gére, 6gretmenlerin derste kullandiklari yéntem ve
teknikler 6grencinin tarih 8grenme motivasyonunu azaltan énemli faktérlerden biridir. Ozellikle Ogretmenin
dersi anlatis sekli dnemli bir etkiye sahiptir. E61 “Ogretmenin anlatim hizina”, K208 ve K115 “Ogretmenin
anlatim teknigine” vurgu yapmaktadir. E62 ise “Hocanin sesi bile beni etkiler” demektedir. Ogrenciler bu
climlelerinde, 6gretim yontem ve tekniklerine isaret etmekle beraber o6zellikle 6gretmen vurgusunu gok

yapmaktadirlar.

Tablo 5’in besinci temasi program ve iceriktir. Bu temada 0Ogrencilere gore uzun, karisik ve sikici konular,
gereksiz bilgiler/bilgi fazlahig énemli bir problemdir. Ornegin, K92 ve K93 icin “Tarihin (dogal olarak) uzun bir
siire¢ olmasi, ¢ok konu ve ayrinti barindirmasi” tarih 6gretimi icin yorucu ve motivasyon disurtctdir. Tabloya
gore, uzun karmasik ve sikici konularin yanisira tarihteki bilgi fazlahgi da 6grencilerin 6grenme motivasyonlarini
olumsuz etkilemektedir. K103 icin “Bir siri padisah, savas, donem olmasi”, K58 ve K174 icin “Bir ¢ok farkli
terim, isim ve tarihlerin olmasi”, motivasyon azaltan kafa karistirici bir yogunluktur. Tabloya gére motivasyon
konusunda bir diger sorun her konunun 6grencinin ilgisini cekmemesidir. “K68 “Biz gercek tarihi 6grenmek
istiyoruz, ilgimizi ¢ekecek seyler” derken, K80 ise “ilgi ¢ekmeyen konuyla da dersten koparim” diye
duslincelerini ifade etmektedir. Bu sekilde kendi 6grenme motivasyonlari icin konunun 6nemine isaret
etmektedirler. K86 igin “Cumhuriyet dénemi”, E66 icin “Tirk tarihi” disindaki konular ilgi ¢ekici degildir. Boylece

ilgilendikleri konular ile motivasyonlari arasindaki iliskiye vurgu yapmaktadirlar. Ogrencilerin &grenme
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motivasyonlarini disliren bir diger problem, tarih programlarindaki konu tekrarlaridir. K95 igin “Konu
batinliginin olmamasi ve tekrar eden konular”, K35 icin “Senelerdir hep ayni konuyu gérmek”
motivasyonlarini etkileyen olumsuz bir durumdur. K33 ve K36’ ya gore ise program degisikligi ile konular sikici
hale gelmistir ve bu da 6grenme motivasyonlarini diisirmektedir.

Dikkat dagitan faktorler, Tablo 5’e altinci tema olarak yansitilmistir. Bunlar gevresel faktorler, ders saatlerinin
son saate gelmesi, teknoloji/televizyon/telefondur. K34, E85, E104 ve K182 motivasyonlarini azaltan gevresel
faktorler olarak “arkadas gevresini” gostermektedirler. Ders saatlerinin son saate gelmesi E81, E88, K195, K222
icin motivasyon azaltici bir durumdur. Clinki son saaatlerdeki tarih derslerinde, dikkatlerini toplama konusunda

zorlanmaktadirlar. E25 igin ise “teknoloji, televizyon, telefon” dersteki 6§renme motivasyonunu azaltmaktadir.

Lise Ogrencilerinin Tarih Derslerindeki Ogrenme Motivasyonu Eksikligine Karsi Gelistirdigi Coziimler
Tarih derslerinde, motivasyon eksikligine karsi 6grenciler ne tiir ¢6ziimler gelistirmektedir sorusu arastirmanin

Uglincu alt problemini olusturmaktadir. Bu alt probleme iliskin bulgular Tablo 6’da verilmistir.

Tablo 6. Tarih Derslerinde Motivasyon Eksikligine Karsi Ogrencilerin Gelistirdikleri Céziimler

Tema Kodlar -f-
Duyussal Ogrenme Problem durumdan kagma/umursamama 99
Stratejileri Kullanma Dersi zevkli/eglenceli hale getirmeye ¢alisma 14
Dersi/konuyu anlamaya, 6grenmeye calisma 14
Tarihi sevmeye, tarihe karsl ilgi ve merakini uyandirmaya galisma 8
Tarihi 6grenme zorunlulugu hissetme 6
Tarihi olayi goziinde canlandirma/ olayin iginde hissetme 5
Sadece ilgisini geken konulara ¢alisma 4
Tarihi bilgiyi hikayelestirerek galisma 4
Derste uyanik ve enerjik kalmaya ¢alisma 4
Tarihe deger ylkleme 2
Ozgiivenli hissetmeye calisma 1
Toplam 161
Tekrar etme, ezber yapma 35
Ogrenmede Yineleme
Anlamlandirma ve Dikkatli, odaklanarak dinleme 31
Orgitleme Stratejileri Daha fazla ders galisma, derse hazirlikl gelme 17
Kullanma Test ¢ozme/sinava galisma 11
Not alma ve 6zet ¢ikarma 10

Derse katilma 3
Kodlayarak galisma 2
Onemli yerlerin altini cizme 1
1
1

Konulari kendi disilinceleri ile agiklama
Kiiglk notlar ¢ikarip duvara yapigtirma

Toplam 112
Farkl Materyallerden Tarihi roman, hikaye, kitap ve makale okuma 13
Yararlanma Arastirma yapma/baska kaynaklardan yararlanma 11
Video izleme 10
Tarihi film, dizi ve belgesel izleme 9
Toplam 43
Ogrenme Ortamini Sinifi susturmaya/ sessizlestirmeye calismak 10
Dizenleme On sirada oturma 1
Toplam 11
Ogretmen Destegi Ders dgretmeniyle konusma/yakin olma 4
Daha iyi anlatan 6gretmenlerden destek alma 3
Toplam 7
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Tablo 6’da goriisler 5 tema altinda toplanmaktadir. Bu temalar, 161 frekansla duyussal 6grenme stratejileri
kullanma, 112 frekansla 6grenmede yineleme anlamlandirma ve orgilitleme stratejileri kullanma, 43 frekansla
farkli materyallerden vyararlanma, 11 frekansla 6grenme ortamini diizenleme ve 7 frekansla 6gretmen

destegidir.

Tablo 6'nin birinci temasina gore, 6grenme motivasyonu eksikliginde 6grencilerin en ¢ok duyussal 6grenme
stratejileri kullanmaya yoneldikleri anlagiimaktadir. Ancak 6grencilerin 6nemli bir kismi tarih 6grenmeye karsi
disik motivasyonlar ile ilgili problemden kagma, umursamama egilimindedirler. K11'in “Uyuyarak butin
sorunlari ortadan kaldiriyorum”, K6’nin “Anlamak istemiyorum” K8’in “Ugragmayip akigina birakiyorum” K9’un
“Higbir sey yapmiyorum” E70’in “Ne yapacagimi bilmedigimden bir sey yapmiyorum” seklindeki ifadeleri bu
durumu ortaya koymaktadir. Ogrencilerin tarih 8grenmeye karsi motivasyonlarini artirmak icin en ¢ok lizerinde
durduklari duyussal strateji, dersi zevkli, eglenceli hale getirmeye ¢alismadir. Ornegin, E14, K20, K55, K210 dersi
ve konuyu kendilerince eglenceli hale getirmeye calistiklarini ifade etmektedirler. Konuyu anlamaya ve
O6grenmeye cabalamak, 6grencilerin tarih 6grenme motivasyonlarini artirmak i¢in kullandiklari stratejilerden
biridir. E13 “Dersi dinlemeye, anlamaya ¢alisiyorum”, K110 “Daha ¢ok 6grenmeye ugrasiyorum”, K133 “Kendimi
zorluyorum” seklinde cabalarini agiklamaktadirlar. Tabloda yer alan ve 6grencilerin kullandigi diger bir 6grenme
startejisi, tarih dersine karsi ilgi ve meraklarini artirmaya galismaktir. Bu durum igin K4’Gn “Tarihi sevmeye
calistyorum”, K67 ve E115’in “ilgimi ceken taraflarini yakalamaya calisiyorum” ifadeleri érnek verilebilir. Tarihi
6grenme zorunlulugu hissetme, baska deyisle tarih 6grenmeyi ihtiya¢ olarak gormeye calisma c¢abasi,
Ogrencilerin tarih 6§renme motivasyonlarini artirmak amaciyla kullandiklari duyussal stratejilerden biridir. Kimi
6grenci bu zorunlulugu, Universite giris sinavi ile (K1), kimi Tark gencinin tarihini bilmesi gerektigi diistincesi ile
iliskilendirmektedir. Tabloda yer alan ve 6grencilerin kullandigi diger duyussal strateji, tarihi olayl géziinde
canlandirma ve olayin icinde hissetmedir (K105, E80). B&ylece Ogrenciler kendilerine uzak gelen bilgiyi
kafalarinin icinde canlandirarak, zihinlerinde o doéneminin tablosunu ¢izmektedirler. Bunlarin disinda,
ogrencilerin kullandig1 bazi stratejiler ise sunlardir: Sadece ilgi duydugu konulara c¢alismak (K151), konuyu
zihinde hikayelestirerek eglenceli hale getirmek (K93), derste uyanik ve enerjik kalmaya galismak (K104),
kendini 6zglivenli hissetmeye calismak (E102). K209’un “Tarih 6grenmek her Tirk gencinin gorevi. Ben kendi
gorevimi elimden geldigince yapmaya calisiyorum. Atalarimin emanetine elimden geldigince sahip ¢ikacam”
climleleri ise Ogrencilerin tarihe deger vyikleyerek ©6grenme motivasyonlarini artirmaya galistiklarini

gostermektedir.

Tablo 6’da ikinci tema, 6grenmede yineleme, anlamlandirma ve orgiitleme stratejileri kullanmadir. Bu temada
ogrencilerin motivasyonlarini artirmak icin en ¢ok kullandigi strateji tekrar etme, ezber yapmadir. K31 ve E55
“Dersi tekrar etmeye calisiyorum”, K70 “Ezbere dayali calisma yapiyorum”, K198 ise “Bol bol ezber”derken
ogrenmede tekrar ve dikkat stratejileri kullandiklarini ortaya koymaktadirlar. Bu ayni zamanda tarihin ezber

dersi olarak algilanmasini da pekistirmektedir. Dikkatli ve odaklanarak dinleme de 6grencilerin motivasyonlarini
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artirmak igin en ¢ok tercih ettigi ydntemlerden biridir. Ornegin, E8, K57, E90, K202 dersi daha dikkatli ve
yogunlasarak dinlediklerini belirtmislerdir. E39, E64, E123, K222 ise derse daha ¢ok galismak, 6zellikle evde
dnceden calisip gelmek seklinde bir ydntemi tercih etmektedirler. Ogrencilerin motivasyonlarini giiclii tutmak
icin kullandiklari bir diger strateji test ¢cozmek ve sinava galismaktir. Bu durumu, K35 “Sikilsam da galismaya ve
test cdzmeye devam ediyorum” diye ifade etmektedir. Ogrencilerden E52 ve K106 icin de test ¢6ziip sinavlara
calismak motivasyonu artirma aracidir. Bazi 6grenciler not alma ve 6zet ¢ikarmayi tercih etmektedir (K12, K36).
E94 “Derse katiliyorum ¢linki katilmasam uykum geliyor”, K145 “Kodlayarak galisiyorum boylece daha eglenceli
oluyor”, K114 “Onemli yerlerin altini renkli kalemlerle ¢izerim”, K121 “Konular kendi disiincelerimle
aciklamaya ¢ahlisiyorum”, K218 “Kuglk notlar yazarak odamdaki duvarlara yapistirlyorum” seklindeki

ifadelerinde motivasyonlarini artirmak icin kullandiklari tekrar ve dikkat stratejilerine vurgu yapmaktadirlar.

Farkh materyallerden yararlanma Tablo 6’nin Uglincli temasidir. Bu temada 6grencilerin tarih 6grenmeye karsi
O6grenme motivasyonlarini artirmak ve sirdirmek icin en fazla tarihi roman, hikaye kitap ve makale okumayi
tercih ettikleri gériilmektedir. Ornegin, K2 “Hikayeler okuyup konularla ilgili arastirmalara basvururum”
demektedir. Tarihi roman, hikaye, kitap ve makale okuyarak motivasyon sorununu ¢ézmek isteyen 6grenciler
arasinda E11, K33, K136, K175’de bulunmaktadir. Arastirma yapmak, bazi 6grencilerin motivasyonunu artirmak
icin kullandig bir yontem olarak tabloya yansimaktadir. K154 bu cabasini su sekilde ifade etmektedir: “Dogru
yazan, anlatan kaynaklari arama gabasi igerisine giriyorum.” E76’da tarihi gercekleri arastirma Uzerinden
motivasyonunu artirdigini distinmektedir. Ancak bu cimlelerde 6grencilerin okullarda 6grendigi tarihi bilgiye
gliven sorunu yasadiklari da hissedilmektedir. K53, K160, E126, E98 ise videolar lizerinden konu tekrari yaparak,
motivasyon videolari izleyerek ve internetten arastirma yaparak 6grenme motivasyonlarini artirmaya ¢abalayan
Ogrenciler arasindadir. Tabloya gore, bazi 6grencilerin tarih 6grenme motivasyonlarini artirma yontemi tarihi
film, dizi ve belgesel izlemektir. Bunlardan biri olan K25 bunu séyle ifade etmektedir: “Tarihimizi anlatan filmler
izliyorum. Dénem kiyafetlerini inceliyorum.” K95 belgesel, E101 ise tarihi dizi izlemeyi sevdiklerini ve bu yolla

tarih 6grenmeye calistiklarini belirtmektedir.

Tablo 6’nin dordiinci temasi 6grenme ortamini diizenlemedir. Tabloya gore, sinifi susturmaya c¢alismak,
ogrencilerin 6grenme ortamini diizenleme ile ilgili yaptiklari en belirgin davranistir. E120’nin “Sinifi sessiz bir
ortam haline getirmeye calistyorum” ve K196’nin “Motivasyonumu bozan kisileri uyarirnm” ifadeleri buna érnek

gosterilebilir. E123 ise 6n sirada oturarak motivasyonunu gli¢li tutmaya ¢alismaktadir.

Tablo 6'nin besinci temasi ise 6gretmen destegidir. Tabloya gore bazi 6grenciler, 6gretmenlerden destek alarak
motivasyonlarini artirmaya calismaktadirlar. Bu ders o0gretmeni ile konusma olabilirken, daha iyi anlatan
dgretmenlere yaklasma seklinde de olabilmektedir. Ornegin, E91 “Daha iyi anlatan hocalarin tenefiiste yanina
giderim” demektedir. K180 ve K208 de 6gretmenlerle konusup, dersi farkli 6gretmenler araciligiyla anlamaya

¢alisan 6grenciler arasindadir.
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Yukaridaki temalarin disinda arastirmaya katilan 41 6grenci, tarih 6grenmeye karsi motivasyonlari glicli oldugu
ve motivasyon sorunu yasamadiklari i¢in bir sey yapmadiklarini belirtmistir. Bu 6grencilerin tarih 6grenmeye
karsi icsel bir motivasyona sahip olduklar anlagiimaktadir. “Ogrenme istegim azalmadigi icin hi¢ bir sey
yapmiyorum” diyen K22 bu duruma 6rnek gosterilebilir. Ayni sekilde giliglii 6grenme motivasyonuna sahip olan

K46 ve E45 icin de Ustesinden gelinecek bir durum yoktur.
Lise Ogrencilerinin Tarih Derslerinde Ogrenme Motivasyonunu Artirmaya Yoénelik Onerileri

Arastirmanin dordincli alt probleminde lise 6grencilerinin, tarih derslerinde 6grenme motivasyonunu

artirmaya yonelik dnerileri ele alinmistir. Ogrencilerin konuya iliskin dnerileri Tablo 7’de verilmistir.

Tablo 7. Tarih Ogrenme Motivasyonunun Artiriimasina Yonelik Ogrencilerin Onerileri

Tema Kodlar -f-

Dersin daha eglenceli olmasi 73

Ogretim Yéntem ve Gorsel, isitsel duyulara hitap eden materyallerin kullanmasi 46
Teknikleri Kolaylastirilarak égretilmesi 39
Dersin ilgi cekici, merak uyandirici sekilde anlatilmasi 33

Tarihi film/dizi/belgesel/videolarin izletilmesi 30

Tarihi mekanlara/mizelere geziler yapilmasi 27

Ders oyun ve etkinliklerle islenmesi 22

Dersin hikayelestirerek, hikayelerle anlatiimasi 20

Canlandirmalar ve tiyatro yapilmasi 11

Tarihin 6nemi ve degerinin anlatiimasi 10

Tarihin kanit ve belgeler lizerinden objektif 6gretilmesi 4
Soru-cevap seklinde islenmesi 3
Sohbet tarzinda islenmesi 3
Kitap okutulmasi 3
1
1
1

Yorum yapma becerisinin 6gretilmesi
Tarih sinav mantigiyla 6gretilmemesi
Sozli yoklama ile bilginin 6l¢llmesi

Toplam 327
Ogretmen Ogretmenin 6grenciye olumlu yaklasmasi/Kendini sevdirmesi 16
Ogretmenin dersi akici ve eglenceli anlatmasi 15
Ogretmenin 6grencinin derse katilimini tesvik etmesi 4
Toplam 35
Ogrenme Teknikleri Ogrencinin kendi kendine tekrar etmesi/test ¢g6zmesi/calismasi 15
Toplam 15
Program icerik ve Ders Ders saatinin diizenlenmesi 5
Saati
Ogrencinin ilgisini ceken konularin 6gretilmesi 3
Ders kitaplarinin diizenlenmesi 3
Programin tekrar ve sikici konular igermemesi 2
Programin sik sik degistirilmemesi 1
Toplam 14
Ogrenme Ortami Sinifin sessiz olmasi 5
Sinifin serin olmasi 4
Toplam 9
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Tablo 7, 5 temadan olusmaktadir. Bu temalar, 327 frekansla 6gretim yontem ve teknikleri, 35 frekansla
o0gretmen, 15 frekansla 6grenme teknikleri, 14 frekansla program, icerik ve ders saati ve 9 frekansla 6grenme
ortamidir. Tabloya 327 frekansla yansiyan 6gretim yontem ve teknikleri, 6§renme motivasyonu agisindan
ogrencilerin en ¢ok lGzerinde durduklari konudur. Bu ayni zamanda 6gretim yontem ve tekniklerinin 6grenme
motivasyonu Uzerindeki glgli etkisini ortaya koymaktadir. Genel olarak tablonun, 6gretim sirecinin her bir

bilesenine yonelik dneriler icerdigi farkedilmektedir.

Tablo’nun birinci temasi olan 0Ogretim yontem ve tekniklerinde, Ogrenciler Oncelikle tarihin eglenceli
dgretilmesine vurgu yapmaktadirlar. Ornegin, E8, K15 ve K16’ya gére tarih “Eglenceli bir sekilde ve daha motive
edici” anlatilmalidir. Ogrencilere gore, tarih derslerinde gérsel, isitsel materyallerin daha fazla kullaniimasi ve
bu materyallerin bitin duyulara hitap etmesi, 6grenme motivasyonunu artirabilir. K65 gorlisini soyle
aciklamaktadir: “Gorsel ve isitsel duyulari etkileyecek faktorler kullanilabilir. Resim, figlir, miizik gibi.” Tabloda
yer alan diger 6neri dersin gorsellerle desteklenmesidir. Gorseller bitiin duyulara hitap ettigi icin 6grenme
istegini artiracak ve bilginin akilda daha kalici olmasini saglayacaktir (K67, K172 ve K175). Sikici, karisik ve yogun
olan tarih konularinin kolaylastirici yontemlerle 6gretilmesi, tabloya yansiyan ve 6grencilerin ifade ettigi diger
bir 6neridir. K121'nin bu konudaki gorist su sekildedir: “Tarihte s6z ¢ok uzatilmayip 6nemli olan yerlerin,
maddeler halinde cesitli sifrelerle aktarilmasi gerekir. Bu sayede hem dikkat ¢ekici hem de 6grenmesi kolay
olacaktir.” K18, K30 ve K99 icin bilginin kodlanarak veya sifreleme teknigi ile 6gretilmesi gerekmektedir.
Konularin yavas yavas anlatilmasi (K142), bilginin sadelestirilmesi ve yazinin azaltiimasi (K21, E27) ve derslerde
aralar verilmesi (E6) &grencilerin 6nerdikleri kolaylastirma ydéntemleridir. Ogrencilerin goriislerine gére,
6grenme motivasyonun artirilmasi igin kullanilacak yontemlerden biri de dersin ilgi ¢ekici ve merak uyandiricak
sekilde anlatilmasidir. Bu oneriye E59’un su ifadeleri 6rnek gosterilebilir: “Bence tarih sevgisi insanin icinde olan
bir sey. Ama dersi sevdirmek i¢in konuyla alakali ilging olaylar yazan bir “bunu biliyor muydunuz?” kdsesi ders
kitaplarina eklenebilir veya hocalar konuyla ilgili ilging seyler anlatabilir.” Konuyla ilgili ilging ve dikkat gekici
resimler de bu amagla kullanilabilir (E67). Tabloda yer alan 6grenci gérislerine gore, tarihi film, dizi, belgesel ve
video izletmek, tarih 6grenmeye karsi 6grencinin motivasyonunu artirmada 6nemli bir etkiye sahiptir. Ayni
zamanda tarih derslerinin 6grenci icin zevkli, ilgi cekici olmasini saglamak ve dersi zenginlestirmek icin de video,
film, belgeseller izlettirilmelidir (K92, K18, E45, K218). Ogrenme motivasyonunun artirilmasi konusunda
Ogrencilerin bir diger gorisu, tarihi mekanlara, muzelere kiltlrel geziler diizenlenmesidir (K17, K23, E28, E39).
Tabloya gore, dersin oyunlarla islenmesi (K58, K82, K156, K187), hikayelestirilerek veya hikayelerle anlatiimasi
(K84, K130, K134, E113), derste canlandirmalar, tiyatrolar yapilmasi (E77, K118, E99) 6grencilerin 6nerdigi
dgrenme motivasyonunu artiran yéntem ve teknikleridir. Ogrencilere gére, tarihin 6nemi ve degeri lizerinden
dgretilmesi de motivasyon acisindan 6nemlidir. Ornegin, K63 “Ogrencilere &ncelik olarak, kendi tarihini
6grenmenin 6nemi anlatilmali, tarihini bilmeyen bir millet gelecegine yon veremez. Eger bir 6grenci tarihindeki
kahramanlari Ogrenirse, motivasyonu artar, derse ilgisi cogalir diye diisiniyorum” seklinde Onerisini

belirtmektedir. E44, K91, K173 ve E126’da benzer sekilde “Tarihin sadece bir ders olarak degil, gelecek icin
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onemli ve hayatin bir parcasi olarak gosterilip 6gretilmesi” gerektigi 6nerisini getirmektedirler. Bulgulara gore
O6grenme motivasyonunu artirmaya yonelik diger 6grenci 6nerileri sunlardir: Tarihin ani, kitap, mektup gibi
tarihi kanitlarla 6gretimi (E12, E22, E75, E82, K79), derste daha ¢ok soru-cevap tekniginin kullaniimasi ve sohbet
havasinda islenmesi (K176, K212), 6grenciye yorum yapabilme becerisinin kazandirilmasi (E76), sinav mantigiyla

ogretilmemesi (K28) ve sozlii yoklamalarla 6grenci bilgisinin olglilmesi (K5).

Tablo 7’nin ikinci temasi 6gretmendir. Bu temada 6grenciler, 6gretmenin dersteki tutum ve yaklasimin, iletisim
becerilerini ve anlatim tarzini 6n plana ¢ikarmaktadirlar. Tabloya gére, 6grenme motivasyonu agisindan en
onemli noktalardan biri, 6gretmenlerin 6grencilere olumlu yaklasmasi ve 6gretmenin kendini sevdirmesidir. E81
gorisiini soyle ifade etmektedir: “ilk basta 6gretmenlerin sempatik, iyimser ve hosgdriilii olmasi gerekir. Ciinkii
dgretmen sevilirse ders de o kadar eglenceli olur.” K180'ne gére ise “Ogretmenin herkese ayri bir ilgiyle
yaklasip onlarin nasil 6grenebilecegini anlamasi gerekir”. K1 “Basarili, bilgili bir 6gretmen ile tarih dersi ¢ok
sevilmese bile 6grencilerin slrinerek ve nefret ederek girdigi bir ders olmaktan cikiyor”diye ifade ettigi
goriislerinde, 6gretmenin 6grenme motivasyonu lzerindeki giiclii etkisine vurgu yapmaktadir. Ogrenciler igin,
O6gretmenin dersi ilgi ¢ekici hale getirmesi (K75), 6grencinin derse katihmini tesvik etmesi (E79, K214, K223),

O6grenme motivasyonu acisindan énemlidir.

Ogrenme teknikleri Tablo 7‘nin Gglinci temasini olusturmaktadir. Bu temada 8grencinin kendi kendine g¢abasi
ve kisisel gayreti &n plana cikmaktadir. Ogrenciler motivasyon icin kendi kendilerine uygulayacaklari 6grenme
teknikleri 6nermektedirler. Ornegin, K53 “Konu tekrari yapilmali, 6devler yapilmal” demektedir. K146 “Bol test
¢O6zmeliyiz”, E94 “Kendimizi psikolojik olarak meraklandirmaliyiz”, E60 “Derste dinlemiyorsa evde c¢alissin” diye

gorislerini anlatmaktadir.

Tablo 7 ‘nin dordiinci temasi, program icerik ve ders saatidir. Bu temaya iliskin 6nerilerden biri ders saatinin
diizenlenmesidir. E32, K59 ve E105’e gore tarih ders saatleri artirilmal, K206 ve K218’e goére ise azaltiimaldir.
Ogrencilerin gérislerine gére, 6grencinin ilgisini ceken konularin &gretilmesi (K68, K81, K164), tarih ders
kitaplarinin kisa, anlasilir ve renkli olmasi (K12, K136) veya kitaplarin daha kapsamli, 6gretici ve aciklayici olmasi
(K211) 6grenme motivasyonunu artiracaktir. Tabloda yer alan programa yonelik 6neriler, tarih programlarinin

tekrarlardan, sikici konulardan arindiriimasi ve sik sik program degisikliginin yapilmamasidir (K35,K96, K149).

Tablo 7‘nin besinci temasinda 6grenme ortamina yénelik éneriler dikkat cekmektedir. Ogrenme ortamina iliskin
onerilere K69'un “Sinifin sessiz olmasiyla”, K62'nin “Sinifimiz biraz daha serin olmali” ifadeleri 6rnek verilebilir.

Dolayisiyla 6grencilere gore, sinif ortamin sessiz ve serin olmasi 6§renme motivasyonunu artiracaktir.

Yukaridaki temalardan baska arastirmaya katilan 6grencilerden 22’si, tarih 6grenmeye karsi motivasyonlarinin

nasil artirilacagini bilmedigini ifade ederken, 13 6grenci herhangi bir cevap vermemistir. 11 6grenci ise ilgisiz
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cevaplar vermistir. Toplamda 46 6grencinin tarih derslerinde 6grenme motivasyonunun nasil artirilabilecegine

iliskin bir 6nerisi bulunmamaktadir.

TARTISMA ve SONUC

Ogrencilerin egitim-6gretim faaliyetlerinden fayda saglamalarinda ve istedikleri hedeflere ulasmalarinda giicli
bir etkiye sahip olan 6grenme motivasyonu, pek cok faktérden etkilenebilmektedir. Ogrenme motivasyonunu
azaltan ya da artiran faktorlerin bilinmesi, 6grencilerin motivasyon sorununun anlasilmasi acisindan ¢ok
onemlidir. Lise 6grencilerinin tarih 6§renme motivasyonunu disiiren faktorleri ve ¢6zim 6nerilerini ele alan bu
¢alismada ortaya konan bulgular, arastirmaya katilan 6grencilerin tarih 6grenmeye karsi 6énemli o6lglide

motivasyon sorunu yasadiklarini géstermektedir.

Arastirmaya gore, 6grencilerin tarih 6grenme motivasyonlarini disiiren faktorler i¢ ve dis olmak Uzere ikiye
ayrilmaktadir. Ogrencilerin kendini yeterli hissetmemesi ve tarih dersine karsi olumsuz tutumlari, 6grenme
motivasyonunu disiiren ic faktorlerdir. Ozellikle 6grencilerdeki dikkat daginikhig tarih 6grenme motivasyonu
icin 6nemli bir sorun olarak gortlmektedir. Tarih derslerini sevmemeleri, ilgi duymamalari, tarihi bilgiyi ihtiyag
olarak algilamamalari ve bilissel becerilerinin disik olmasindan dolayi kendilerini yeterli hissetmemeleri gibi
nedenler, 6grencilerde tarih 6grenmeye karsi isteksizlik olusturmaktadir. Giiglii 6grenme motivasyonu igin
Ogrencilerin derse karsi olumlu tutum iginde olmasi, verilen bilgiye ihtiyag hissetmesi, 6grendiklerini zevkli ve
faydali bulmasi gerekmektedir. Clnkl bireyin ilgisi, meraki, ihtiyaci ve yeterlik duygusu, Ogrenme
motivasyonunu etkileyen igsel faktorlerdir (Akbaba, 2006; Bayraktar, 2015; Filgona vd., 2020; Hatirli ve Duran,
2018; Slavin, 2013). Bulgulara gore o6grencilerin énemli bir kismi i¢sel faktérler nedeniyle tarih 6grenme

motivasyonunu glicli tutmakta zorlanmaktadir.

Arastirmanin bulgulari, 6grencilerin tarih 6grenme motivasyonlarini azaltan ¢ok sayida dis faktér oldugunu
ortaya koymaktadir. Ogrenme motivasyonunu azaltan dis faktérlerin, 8gretim ydntem ve teknikleri, dgretmen,
sinif atmosferi, tarih 6gretim programlari, icerik ve ders kitaplari gibi egitim bilesenlerinin her biriyle iliskili
oldugu farkedilmektedir. Bu bilesenler ayni zamanda tarih 6gretiminin sorunlu alanlaridir (Bal, 2011; Yalavuz,
2006). Dolayisiyla 6grencilerin motivasyonlarini dusliren dis faktorler ile tarih 6gretiminin sorunlu alanlar
arasinda giiclii bir benzerlik vardir. Ogrencilere gére, égrenme motivasyonlarini azaltan en dnemli faktdr
dgretim yontem ve teknikleridir. Ozellikle derslerin aktif olmayan dgretim ydntem ve tekniklerle islenmesi, dersi
sikicl hale getirmektedir. Derste gorsellerin azligi, teknolojinin ve farkli materyallerin kullanilmamasi, tarihin
ezberci ydntemle dgretilmesi, 6grencilerde motivasyon eksikligini beraberinde getirmektedir. Ogretim ydntem
ve teknikleri, tarih egitiminde motivasyondan ziyade tarih 6gretiminin sorunlari olarak ele alinmaktadir. Aktekin
(2009) “Tirkiye’de tarih Ogretimi uzun yillar 6grencilerin aktif olarak derse katilmasina misait olmadigi
gerekgesiyle elestirilmistir. Dersler boyunca 6grencilerin sadece 6gretmeni dinledigi veya 6gretmen tarafindan

soylenen seyleri defterine gecirdigi bu yaklasim pedagojik ac¢idan olduk¢a problemlidir” demektedir. Tarih
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Ogretimi alaninda yapilan galismalar, tarih 6gretim yéntemlerinden kaynaklanan sorunlarin, tarih dersine karsi
ilgiyi azalttigini ortaya koymaktadir (Aktekin, 2009; Bal, 2011; Simsek, 2016; Yalavuz, 2006; Yildiz 2003). Bu
durumda &grencilerin yénteme iliskin gorisleri, literatiirdeki bulgulari desteklemektedir. Ogrenciyi sinifta pasif
birakan 6gretim yéntemleri, tarih derslerinin monoton, sikici ve ezber dersi olarak algilanmasini da beraberinde
getirmektedir (Yildiz, 2003). Sirekli anlatim tekniginin kullaniimasi, tarih derslerinin eskileri anlatan bir hikaye
gibi degerlendirilmesini kolaylastirmaktadir. Ogrenciler icin monoton ve sikici tarih dersinin kendisi, motivasyon
disiklugindeki en 6nemli sebeplerden biridir. Tarih egitimi alanindaki arastirmalar bu problemi uzun yillardir
tartismaktadir. Tarih derslerinin sikici ve monoton olarak gorildigiini ortaya koymaktadir (Aktekin, 2009 ; Bal,
2011; Kabapinar, 1998; Oztas, 2008; Simsek, 2016; Ucyigit, 1977; Yildiz, 2003). Ogrencilerin goériisleri ise bu
sorunun ciddi oranda devam ettigini gdstermektedir. Ogrencilere gore tarih 6grenme motivasyonunu diisiiren
dis faktorlerden biri de sinif atmosferi ve disiplin sorunudur. Sinifin guiriiltiill, sicak ve havasiz olmasi, sinif igi
catismalar dikkat eksikligine de yol agmaktadir. Sinifin fiziksel kosullarinin ve uygun 6grenme ortaminin
motivasyonla iliskisi bilinmektedir. Bu ylzden 6grenme ortaminin dizenlenmesi, motivasyon agisindan ¢ok
onemlidir (Akbaba, 2006). Dolayisiyla 6grencilerin sinif atmosferine ve disiplinine iliskin belirttigi motivasyon
disiiriici kosullar oldukga anlamlidir. Ogretmenlerin 6grencilere karsi tutum ve davranislari, anlatim tarzi
bltin alanlarda oldugu gibi tarih dersleri icin de inkar edilemez bir yere sahiptir. Bulgulara gore, 6grenciler
O0gretmenlerin tavrindan, tutumundan ve anlatim tarzindan etkilenerek motivasyon sorunu yasamaktadirlar. Bu
da 6grenme motivasyonunu disliren dis faktérlerden biri olarak ¢alismaya yansimaktadir. Kése'ye (2017) gore,
O0gretmenlerin 6gretim ve anlatim tarzlarinin yanisira samimi, eglenceli, demokratik, idealist, dirlst ve sakin
tavirlari tarih derslerini sevdirmede c¢ok giicli bir etkiye sahiptir. Arastirmanin bulgulari, tarih ders
programlarinin ve bilgi yukli ders iceriklerinin 6grencilerde 6grenme motivasyonu sorunu olusturan bir diger
dis faktor oldugunu ortaya koymaktadir. Uzun ve gereksiz konular, tarih, savas, kisi, yer isimlerini iceren ¢ok
detayli bilgiler ya da tekrar eden konular sorun olusturmaktadir. Tarih 6gretimi alaninda ise programa yonelik
elestiriler oldukca eskiye dayanmaktadir. Hatta 1936 yilindan itibaren tarih programinin yogunlugu tartisilmaya
baslanmistir (Capa, 2012). Daha sonra da glindemde kalmaya devam eden program problemi tarih 6gretimine
iliskin arastirmalarda sik¢a dile getirilmistir (Aktekin, 2009; Bal, 2011; Kése ve Tirkan, 2018; Simsek, 2016;
Yildiz, 2003). Kabapinar (1998) yaptigi bir arastirmasinda, 9. sinif tarih kitabinda 100’t askin devlet, hanlik bolge
ismini tespit ederken, ¢ok sayida savas isminin oldugunu da belirtmistir. Cok sayida isim ve kavram 6grenci
tarafindan ezber yik{ olarak algilanmaktadir. Bu da 6grencilerin motivasyonunu azaltmaktadir. Ancak tarih
programlarinda ve ders kitaplarinda, yeni yaklasimlar baglaminda yapilan degisikliklere ragmen tekrar konular
ve karmasik program sorununun devam ediyor olmasi, lzerinde disliinilmesi gereken bir problemdir. Clinki
arastirmaya gore tarih Ogretiminin bu sorunu, O6grencilerin tarih 6grenme motivasyonunu olumsuz
etkilemektedir. Calismanin bulgularinda, 6grencilerin gevresel faktorlerden, derslerin son saate gelmesinden ve
siniftaki teknolojik aletlerden dolayr 6grenme motivasyonu disiikligl yasadiklari anlasiimaktadir. Bu durum
dolayli olarak dikkat eksikligine yol agmaktadir. Akbaba’ya (2006) gore, glicli motivasyon icin 6grencinin dikkat

diizeyi de yiksek olmalidir. Clinkii egitim dikkat, gereksinim ve glidiilenme (motivasyon) eksenli bir siregtir
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(Aydin, 2006). Dolayisiyla 6grencilerin dikkat dagitan faktorlerle motivasyon arasinda iliski kurmasi ¢ok
anlamlidir. Universiteye giris sinavlarinda tarih sorusunun azaltiimasi ve tarih dersinin deger kaybetmesi,
Ogrencilere goére motivasyonu azaltan diger bir faktordir. Tarih derslerinin Universiteye gegislerde dnemli bir

katki yapmamasi, tarih 6gretiminin bir sorunu olarak literatlirde de karsimiza ¢ikmaktadir (Simsek, 2016).

Bulgulara gore ogrenciler motivasyon eksikligi karsisinda en ¢ok duyusgsal stratejiler kullanmaktadirlar.
Arastirmaya katilan pek ¢ok 6grencinin problem durumdan kagma ve umursamama egilimi dikkat cekicidir.
Umursamamazlik bir 6grenme stratejisi olmamakla birlikte, 6grencilerin duygusal tepkilerinden olusmaktadir.
Friedman ve Mann’a gére umursamazlik, bireyin karar vermesi gereken durumlarda sanki verilecek bir karar
yokmus gibi davranmasidir (Akt: Aktas, 2016, s.7). Umursamazlik durumu, 6grencilerin 6grenme konusunda ig
motivasyonla dizenleme yapamadiklarini, dis motivasyon kaynaklarina ihtiya¢ duyduklarini géstermektedir
(Aktas, 2016). Motivasyon baglaminda, 6grencinin umursamazligi motivasyonsuzluk olarak ele alinabilir.
Motivasyona sahip olmayan bireyler ya harekete gegmemekte ya da amagsiz hareket etmektedirler (Ryan ve
Deci, 2000b). Problemden kacan oOgrencilerin bir kismininin, motivasyon sorununu nasil ¢bdzeceklerini
bilmedikleri diisiiniilebilir. Bu asamada 6gretmen, 68retim yontem ve teknikleri gibi dig motivasyon kaynaklar
daha &nemli hale gelmektedir. Ogrenciler, tarih grenme motivasyonlarini artirmak igin éncelikle dersi daha
eglenceli hale getirmeye, dersi/konuyu anlamaya, tarihi sevmeye, ilgi ve meraklarini artirmaya
¢abalamaktadirlar. Zorunluluk hissi ve tarihin degeri (izerinden tarih 6grenmeyi ihtiyag haline getirme gayretleri
de dikkat ¢ekmektedir. Tarihi olaylari zihinlerinde canlandirarak kendilerini olayin icinde hissetme, derste
enerjik kalmaya calisma ve kendilerinde 6zgliven gelistirme diger duyussal stratejiler olarak arastirmaya
yansimaktadir. Duyussal 6grenme stratejileri, 6grenmede giidiisel ve duygusal engelleri kaldirmaya yardim
eden stratejilerdir (Erdem, 2005). Ogrencilerin daha ¢ok duyussal stratejileri tercih etmeleri, dncelikle 6grenme
motivasyonu o6nindeki duygusal engelleri kaldirma c¢abasi olarak degerlendiriimelidir. Sonugta duygusal
engeller kalktiginda 6grencinin tarih 6grenmeye karsi 6grenme motivasyonu da artacaktir. Sosyal 6grenme
kuraminda da bireyin yapilan ise yonelik duygusal tepkisi motivasyonu etkileyen (i¢c temel 6geden biridir (Ergir,
2002). Ozellikle uyanan ilgi, merak ve ihtiya¢ sayesinde, dgrencide tarih 8grenmeye karsi igsel bir motivasyon
gelisecektir. ic motivasyonla hareket eden &grenciler, dis motivasyona ihtiya¢ hissetmeden ilgilerini ve

meraklarini doyuma ulastiracak diizenlemeler yapma potansiyele sahiptirler (Ryan ve Deci, 2000a).

Bulgulara gore, bazi 6grenciler 6grenme motivasyonunu yikseltmek igin bireysel calismalar (Self-study)
gerceklestirmektedir. Motivasyonu olmayan 6grenciler igin bu yéntem faydal goérilmektedir (Kaur, 2019).
Bireysel calismalarinda yineleme, anlamlandirma ve o6rgiitleme stratejilerinden yararlandiklari gérilmektedir.
Yineleme stratejileri, hatirlanmasi istenen bilgilerin 6grenilmesini saglamaktadir, Anlamlandirma ise o6zet
cikarma, not alma gibi yontemlerle, bilgi birimleri arasinda iliski kurarak anlamli 6grenmeyi saglayan
stratejilerdir. Orgiitleme stratejileri 6grencilerin kendi 6grenmelerini diizenlemelerine, yiiriitmelerine ve

denetlemelerine yon vermektedir (Erdem, 2005). Ogrencilerin en ¢ok tercih ettigi strateji tekrar ve ezber yapma
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Uizerinden yineleme stratejisidir. Ogrencilerin motivasyonlarini artirmak icin 6zellikle ezbere ve tekrara
basvurmalari, tarih 6gretiminde ezbere dayali yontemin yogunlukla devam ettigine isaret etmektedir.
Ogrencilerin dikkatli ve odaklanarak dinleme seklinde ortaya koyduklari ¢dziim ise, derslerin anlatima dayali
sirdirildigini ortaya koymaktadir. Not alma, 6zet gikarma, test ¢6zme, kodlayarak ve énemli yerlerin altini
cizerek galisma ve duvara kiguk notlar yapistirma, aslinda hep bilgiyi daha kolay hatirlamaya yonelik ¢abalardir.
Ogrenciler ezberlenmesi gereken bilgileri érgiitleme stratejileri kullanarak aklinda tutmaya ¢alismaktadirlar.
Ogrenciler bu stratejilerden baska, tarih &grenme motivasyonlarini artirmak igin farkli materyallerden
yararlanma yoluna basvurmaktadirlar. Bu materyaller arasinda, tarihi romanlar, hikayeler, makaleler, kitaplar,
videolar, tarihi film ve diziler bulunmaktadir. Bunlarin disinda 6grenciler 6grenme motivasyonlarini gigli
tutmak igin 6grenme ortamlarini diizenlemeye ¢alismaktadirlar. Siniflarin sessiz olmasi 6grenciler icin 6nemlidir.
Gunka garaltala bir simif ortami, 6grencide yorgunluk olustururken, 6grenmeyi de zorlastirmaktadir (Polat ve
Kirikkaya, 2004, Ciftci ve Kiral, 2020). Bazi 6grenciler ise ders 6gretmenleri ile konusarak ya da daha iyi anlatan

o6gretmenden dinleyerek, motivasyonunu artirmak konusunda 6gretmen destegini tercih etmektedirler.

Arastirmada ele alinan konulardan biri de lise 6grencilerinin, tarih derslerinde 6grenme motivasyonunu
artirmaya yonelik dnerileridir. Bulgulara gore 6grenciler 6gretim yontem ve tekniklerine, 6gretmene, 6grenme
tekniklerine, 6grenme ortamina, tarih programlarina ve ders saatlerine iliskin 6neriler ortaya koymuslardir.
Arastirmaya yansiyan sekliyle, bu alanlar 6grencilerin 6grenme motivasyonlarini disliren faktorlerlerle
dogrudan iliskilidir. Ayni zamanda bu faktoérler tarih 6gretiminde gelistirilmesi gereken alanlardir (Bal, 2006).
Ogrencilerin en ok &neri getirdikleri alan, &gretim yéntem ve teknikleridir. Onerilen yéntem ve teknikler ayni
zamanda aktif 6grenme ile de iliskilidir. Aktif 6grenme, katihml 6grenme olarak da tanimlanmaktadir ve tarih
6grenme motivasyonunda énemli bir yere sahiptir (Kaur, 2019). Bulgularda 6grencilerin 6nemli bir kismi tarih
dersinin eglenceli dgretimine vurgu yapmistir. Ogrencilerin tarih 6gretiminde eglenceye vurgu yapmasi, geri
planda tarih derslerini sikici bulduklari seklinde yorumlanabilir. Cok sayida 6grencinin gorsel, isitsel duyulara
hitap eden materyallerin kullanimini 6nermesi, tarih dersini daha eglenceli ve hareketli hale getirme
isteklerinden kaynaklanmaktadir. Ayni zamanda pek g¢ok duyunun ise kosulmasinin 6gretimde kalicihgl ve
dgrenmeyi artirdigl da bilinmektedir (Cilenti, 1979; Oztas, 2008). Ozellikle yogun tarih programlari ve fazla
icerige sahip ders kitaplarinin kolaylastirilarak, konularin sadelestirilerek 6gretilmesi 6grencilerin Onerileri
arasindadir. Tarihi film ve diziler, mize ve tarihi mekan gezileri, etkinliklerle ders islemek, canlandirma ve
tiyatrolar, tarihi hikayeler, dokiimanlarla tarih 6gretimi 6grencilerin motivasyonu artirmak icin tarih dersinin
islenisine yonelik onerileri arasindadir. Tarih 6gretimi alaninda yapilan arastirmalar 6grencilerin bu 6nerilerini
destekler mahiyettedir. Ornegin Oztas'in (2008) yaptig! bir arastirmada, filmlerle tarih 6gretimi neticesinde
O6grenci basarisinin ve duslinme becerilerinin arttigi goézlenmistir. Demircioglu (2007), tarih Ogretiminde
filmlerin kullanilmasinin, tarih derslerini ilgi cekici hale getirecegini ve 6grencilerde motivasyonu artiracagini
ifade etmektedir. Oztas (2018) yaptig diger bir calismada, tarih 6gretiminde edebi Uriinlerin kullaniimasi

durumunda, o6grencilerin tarihsel diisinme becerileriyle birlikte 6grenme motivasyonlarinin da artacagini
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belirtmektedir. Okul disi 6grenme ortamlari olarak mizeler, tarihi mekanlar ve 0Ogretimde yerel tarih
calismalari 6grenciye anlaml, pratik, elestirel firsatlar sunmaktadir (Ata, 2002). Ogrencilerin akademik
basarilarinda bir artis gozlenirken, 6grenci bilgiyi kesfetme, ayrit etme, organize etme, kanit kullanma,
¢ikarimlar yapma, gegcmisle bugiin arasinda baglanti kurma, yerel tarih Gizerinden ulusal tarih ile ilgili sonuglara
varma becerileri kazandirmaktadir (Akcali ve Aslan, 2016). Ozellikle tarihi mekanlarin, gérme, isitme ve
dokunma duyularina hitap etmesinden dolayr 6grencide kalici 6grenmelerin olusmasina yardim ettigi, tarih
derslerinin daha eglenceli gegmesini sagladigi gorilmektedir (Yesilbursa ve Gokkaya, 2009; Simsek ve Kaymakgl,
2015). Eglenceli tarih 6gretimine vurgu yapan 6grencilerin tarihi mekan ve miizelere gezi 6nerisi bu anlamda
anlasilabilir ve gergekgidir. Drama ve tiyatrolarla tarih 6gretiminde, Ogrenciler eglenmenin yanisira tarihi
olaylari igsellestirme, empati kurabilme, cok perspektifli bakis acgisi kazanma firsatini elde etmektedirler (Sengil,
2010; Uygun ve Pektezel, 2019). Dokiimanlarla, fotograflarla veya arsiv belgeleriyle tarih 6gretimi 6grencinin
akademik basarisini yiikseltirken, &grencilere farkli diisiinme becerileri kazandirmaktadir. Ogrencinin tarih
derslerine karsi olumlu tutum gelistirmesine yol agmaktadir (Isik, 2008; Seyhan, 2018). Ogrencilerin dgretim
yontem ve tekniklerine iliskin ortaya koydugu 6neriler ve tarih 6gretimi ile ilgili literatiirde sunulan yontemler,
etkili tarih 6gretiminin geregidir. Etkili ve aktif tarih 6gretimi, 6grencilerin ilgileri ve tarih 6grenmeye yonelik
motivasyonlari Gzerinde glgli bir etkiye sahiptir (Boadu, 2015; Kaur, 2019). Ayni zamanda aktif 6gretim yéntem
ve teknikleriyle yapilan tarih Ogretimi, ilkogretimden Universiteye kadar her seviyedeki 6grenciye daha
eglenceli, ilgi cekici ve yararli gelmektedir. Elban (2017), yaptig bir calismada, Universite 6grencilerinin, tarih
derslerinde aktif 6gretim yontem ve tekniklerin kullanilmasi konusunda lise 6grencileriyle ayni gorislere sahip
olduklarini ortaya koymaktadir. Dolayisiyla, 6grencilerin gorusleri ve literatirin ortaya koydugu bulgular, tarih
derslerinde 6grenme motivasyonunun artmasi icin aktif ve etkili tarih 6gretiminin gerekliligini giicli bir sekilde

gostermektedir.

Calismaya katilan 6grencilerin, tarih 6grenme motivasyonunu artirmaya yonelik ortaya koyduklari énerilerin bir
kismi tarih dgretmenleri ile ilgilidir. Ogrencilere goére, dgretmenin kendini sevdirmesi ve &grenciye olumlu
yaklasim iginde olmasi, dersi akici ve eglenceli anlatmasi, derse 6grenci katilimini saglamasi gereklidir.
Ogrencilerin, 6gretmenlere iliskin bu dnerileri motivasyon calismalari icin oldukca anlamlidir. Clinkii motivasyon
calismalari 6gretmenlere yonelik benzer beklentileri ortaya koymaktadir (Kaur, 2019). Gorham ve Millette
(1997), motive edici dort 6gretmen davranisindan bahsetmektedirler. Bunlar: |. Materyal kullaniminda
glivenilir, bilgili ve yeterli, Il. Sunum becerisi, cosku, mizah duygusu, konusmanin agiklgi, kendine 6zgl 6rnekler,
l1l. Ogrencilerle olumlu iliski ve onlara karsi olumlu tutum, ulasilabilirlik ve erisilebilirlik IV. Yiiksek beklentilere
dayali iletisim, olumlu déniit ve cesaretlendirme (Akt: Sriicii ve Unal, 2018). 2017’de Ogretmen Yetistirme ve
Gelistirme Genel Mudirliigu tarafindan yayinlanan “Ogretmenlik Meslegi Genel Yeterlikleri” belgesinde
belirlenen 6gretmen yeterlik nitelikleri, motive edici 6gretmen davraniglari ile paralellik arzetmektedir (MEB,
2017). Bu belgeye gore Ogretmenlerin mesleki bilgi ve beceri donanimina sahip olmasi, meslegine ve

ogrencilere olumlu yaklasim iginde bulunmasi beklenmektedir. Akbaba da (2006) benzer sekilde, 6gretmen
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bilgisi, becerisi, sabri, sevecenligi, cesaretlendirici tavriyla 6grencide 0Ogrenme durtisi olusturmahdir,
demektedir. Ciinkii 6grenme diirtiisii icsel motivasyonun en &nemli bilesenlerinden biridir. Ogrenme
motivasyonu ile 6gretmen arasinda oldukg¢a &nemli bir iliski oldugu gergegi, 6gretmenin tavrini ve sinif igi
uygulamalarini daha 6nemli hale getirmektedir. Bunun yanisira aktif ve etkili 6gretim becerisi, egitimin en

onemli unsurlarindan biri olan 6gretmenin ayirt edici bir 6zelligidir (Boadu, 2015).

Arastirmanin bulgularina gore, 6grenciler kendi 6grenme ydntemlerine iliskin 6neriler de ortaya koymuslardir.
Tarih 6grenme motivasyonunu artirma konusunda 6grencilerin kendi kendine tekrar etmesi, test ¢ozmesi ve
kendi kendine galismasi 6nerileri bulunmaktadir. Bu 6nerilerde dikkat ¢ceken husus tekrar ederek hatirlamanin
artirilmasi ¢abasidir. Bu da tarihin ezber dersi oldugu algisini bir kez daha giiclendirmektedir. Cok test ¢c6zme
Onerisi ise sinav odakl ¢alisma anlayisina isaret etmektedir. Dolayisiyla 6grenciler sinavlarda basarili olmak igin
tarihe galisma ihtiyaci hissetmektedir. Motivasyonunu bu ihtiyag izerinden artirmaya g¢alismaktadirlar. Sinav

kaygisi ayni zamanda 6grencilerin motivasyon kaynagi olarak gériinmektedir.

Ogrencilerin 6nerilerinin bir kismi tarih programi, dersin icerigi ve ders saatleri ile ilgilidir. Ogrenciler mevcut
mufredatlari ¢ok karisik, konulari uzun ve tekrar bulduklari igin bilgiyi organize etmekte zorlanmaktadirlar. Bazi
konularin 6grenci ilgisini cekmemesi de 6grencinin motivasyonunu etkilemektedir. Bundan dolayl programin
sadelestirilmesini, tekrarlarin g¢ikarilmasini, programin sik sik degistiriimemesini 6nermektedirler. Bazi
dgrenciler icin ders saatleri artirlmali bazilari igin de azaltilmalidir. Ogrencilerin tarih ders programlarina, tekrar
eden konulara ve ders saatlerine iliskin 6nerileri, tarih 6gretimi alaninda yeni bir tartisma degildir. Cink{ yogun
tarih ders programlari ve tekrar eden konular, tarih 6gretiminin uzun slredir 6nemli bir problemidir (Aktekin,
2009). Simsek’in (2016) yaptig1 bir galismada, tarih egitimi ile igicie olan, egitimci, yazar ve 6gretmenler,
programin yogunlugu ve ders saatlerinin yetersizligi konusuna dikkat cekmektedirler. Bu durumda, 6grencilerin
program ve ders saatlerine iliskin beklentilerinde hakh olduklar sdylenebilir. Ogrencilerin 6grenme
motivasyonunun yiksek olmasi igin gerekli gordiikleri hususlardan biri de sessiz ve serin sinif ortamidir. Bu
oneri sinifin fiziki kosullari ile ilgilidir. Sinifin gurdltiden uzak ve sakin olmasi, 6grencinin dikkatini

toplayabilecegi uygun bir 6grenme ortami igin 6nemlidir (Polat ve Kirikkaya, 2004).

Sonug olarak arastirma, hem tarih 6gretiminde 6grenci motivasyonuna hem de tarih egitiminin sorunlarina i1sik
tutmaktadir. Clinkl lise 6grencilerinin tarih 6grenme motivasyonunu azaltan faktorlerle, tarih egitiminde
problem olarak tartisilan konular paralellik arzetmektedir. Temel problem ise yapilan program degisikliklerine,
yeni yaklasimlara ragmen, tarih 6gretiminde yillardir vurgulanan sorunlarin devam ediyor ve 6grencilerin
0grenme motivasyonlari (izerinde olumsuz etki yapiyor olmasidir. Bu durumda arastirmanin gergeklestirildigi
okullarda teorikte alinan ideal kararlarin, uygulamada etkin yuritilemedigi ve tarih 6gretiminde 6gretmen

merkezli egitimin strdirildigi séylenebilir.
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ONERILER

Arastirmanin bulgulari dogrultusunda su oneriler ileri stirllebilir:

e Tarih 6gretiminde, 6gretmen merkezli egitimin strdlrilmesine yol agan kosullar detayli bir sekilde
incelenerek, bu alandaki problemler ortaya ¢ikarilabilir.
e Ogrenme ile cok giiclii iliskisi olan motivasyon konusu, tarih dgretiminde farkli boyutlan ile ele

alinmaldir. Ozellikle grenci, 6gretmen, 6gretim ydntemleri, grenme ortami ve cevresi gibi alanlar
arastirmaya acik alanlardir.

o Ogrencilerin tarih 8grenme konusunda i¢ ve dis motivasyon kaynaklarini ortaya ¢ikaracak calismalar
yapilabilir. Béylece tarih 6gretimi igin yol gosterici veriler elde edilebilir.

o Ogrencilerin tarih &grenmeye iliskin motivasyon diizey ve yénelimlerini belirlemek amaciyla
motivasyon Olgekleri gelistirilerek, tarih 6gretiminde motivasyon farkli boyutlariyla ele alinabilir.

o Ogrencilerin tarih 6grenme motivasyonlari ile tarih egitiminin sorunlari arasindaki iliskileri ortaya
koyan detayli calismalar yapilabilir.

e Tarih Ogretmeni yetistiren egitim fakiltelerinin yeni yaklagimlar isiginda uygulamaya yoénelik
egitimlere daha fazla agirlik vermesi gerekmektedir.

e Milli Egitim Bakanhg tarafindan desteklenen hizmet ici egitimlerle tarih 6gretmenlerinin aktif

o6gretim yontem ve tekniklerine iliskin becerileri artirilabilir.
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