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ABSTRACT

The purpose of this study was to identify opinions of teachers working at a preschool who had
and did not have children with special needs in their classrooms regarding a training program
about IEP preparation and development. This study was planned as participatory research, which
is one of the qualitative research methods. The participants are the principal, six preschool
teachers and children with special needs in the research conducted in a kindergarten in Ankara.
The first step of the implementation included the examination of IEPs of the children with special
needs. |IEP preparation and development education was carried out by the researcher as the
second step of the implementation process. Semi-structured interview questions were prepared
and opinions were taken to the school principal and the teachers on the effectiveness of the IEP
training. In addition, IEPs prepared after training were checked. As a result of the research, it was
observed that teachers developed and improved self-esteem as a result of IEP training. Finally,
the teachers stated that they could have an appropriate purpose for children with special needs
and had a positive effect on the social skills of the student. It is thought that the relevant
undergraduate programs should be rearranged to educate teacher candidates. Teachers working
in the elementary, middle, and high schools could be provided similar IEP trainings.

Keywords: Inclusive education, preschool teacher, teacher education.
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INTRODUCTION

One of the important elements of inclusive education is undoubtedly teachers. Odom (2000) emphasizes that
teachers play a fundamental role in successful and quality inclusive practices. When the teacher is active and
she or he renews and enriches the instructional experiences in which she or he has been trained according to
the expectations of the era, they increase the quality of education (Saracho, 1998). Professional development
of teachers is essential to high standard student learning. Darling-Hammond et al. (2017) defined professional
development as “the structured professional learning that results in changes in teacher practices and
improvements in student learning outcomes.” Desimone (2011), suggests that the core features such as the
content of education, active learning, coherence, duration, and collective participation must be a part of the
professional development efforts. According to Desimone (2011), teachers who need to collectively and
actively get involved in the process are not passive information receivers, but they should be the participants
who focus on specific content to be learned. Professional development should not be one-time only, but it
should extend over a period of time and “be consistent with other professional development, with their
knowledge and beliefs, and with school, district, and state reforms and policies.” The training of teachers is
critical in success of both the general and inclusive education (Royster et al., 2014). The need to meet different
abilities requires teachers to have attitudes and skills to cause positive academic and social behavioral changes
in students. Researchers suggest that teachers can lead to these changes by trusting their instructional
activities, being enthusiastic about applying the changes, showing positive attitudes towards students with
impairments, and exhibiting competences in necessary skills (Burstein et. al., 2004; Cawley et al., 2002;

Rosenberg et al., 2011).

The competence of meeting the needs of students in inclusive classrooms requires knowledge as well as ability
to prepare, develop, plan, and provide individualized education programs (IEPs) for students who receive
special education services. Therefore, learning opportunities for all children will be maximized (Kratochwill et
al.,, 2007).To meet the educational needs of children with special needs there is a need for IEPs. These
programs are programs that are prepared regarding individual differences of the student with special needs
(Martin et al., 2006). Avcioglu (2011) emphasizes that knowledge levels, equipment, and attitudes of teachers
regarding preparing and implementing IEPs are important for providing education and support services that

students need.

In Turkey the Special Education Decree-Law No. 573 of 1997 identified fundamental principles of special
education and predicated developing individualized education plans for individuals with special needs and
implementing by individualizing them. In 2006 Special Education Regulations of Ministry of National Education
(MoNE) obligated that the educational institutions establish IEP development units and these units prepare
IEPs for students with special needs. Therefore, teachers who are working at any type or degree of schools and
have students with special needs in their classrooms are responsible for preparing and implementing IEPs. One
of the schools which bear the responsibility of this is the preschools. In these schools, children with special

needs are educated together with their typically developing peers and they utilize special education services
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provided to them. Therefore, preschool teachers who are working at these schools and have a child with
special needs in their classrooms must prepare and implement an IEP. According to Kargin (2007), the process
of IEP preparation requires addressing special education and support services for individuals with special needs
in a systematic and holistic manner. However, to form this holism and a system, each element in the system
need to have detailed information about its own duties and responsibilities and implement all steps involved in
the process. Bruns and Mogharberran (2009) emphasized that preschool teachers must know techniques and
strategies of effective classroom management, teaching positive behaviors and increasing interaction between
students as well as they must know needs regarding inclusive education, and they must have the skills to

develop and evaluate IEPs.

When the literature is examined it can be seen that there are studies regarding teacher opinions about IEP
preparation process (Cuhadar, 2006; Johns et al., 2002; Kucuker et al., 2002; Lee-Tarver, 2006; Lytle & Bordin,
2001; Nizamoglu, 2006; Okta, 2008; Tike, 2007; Yikmis & Bahar, 2002) and studies which evaluate the quality
of IEPs (Christle & Yell, 2010). The results of these studies show that teachers lack sufficient training and
knowledge on how to prepare IEPs, and they also have time issues regarding preparing IEPs. The only study in
the national literature to fill this deficiency was the study of ilik and Sari (2017). In their study, these
researchers (ilik &Sari, 2017) examined the effects of an in-service program about training teachers who were
working at inclusive elementary schools about IEP development on teacher competencies regarding IEP. Their
findings showed that teachers had deficiencies in every step of the IEP development process and teachers in
the experimental group who attended the in-service IEP development training program had statistically
significant differences when compared to the teachers who did not attend the program. In this regard, IEP
education provided to inclusive teachers bears importance. Since teachers lack knowledge about preparing IEPs
in our country, and there is only one study which evaluated the effects of teacher training, as well as there are
not any studies measuring the results of an IEP development training program given to teachers in the
preschool where teachers work increase the importance of the current study. Therefore, the purpose of the
study was to identify opinions of teachers working at a preschool who had and did not have children with
special needs in their classrooms regarding a training program about IEP preparation and development. To

attain this purpose, answers to the following questions were sought:

1-What are the opinions of teachers about the training they have received?
2-What are the opinions of teachers about the effects of the IEP training they have received on inclusive

practices?

METHOD

The data of this study were collected in the 2018-2019 academic year. This study was planned as a
participatory research, which is one of the qualitative research methods. Participatory research is a self-
reflective research process which focuses on discovering and solving problems and increasing the quality of the

services (McNiff, 1988; Wallerstein & Wallerstein, 1994). The fundamental structure of the participatory
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research includes processes such as observation, reflection, developing a theory, and re-planning, and these
processes are in the form of spiral planning (Mash & Meulenberg-Buskens, 2001; McNiff, 1988). All processes
of the research require contribution of all the participants and identification of the problem by reciprocal
cooperation. In other words, the processes predicate the planning of the research, data collection,
interpretation of the data, intervention planning, evaluation of the intervention, and reevaluation of the
problem at hand in the light of newly gathered information as a result of the action (Khanna, 1993; Macaulay et
al., 1999; Mash, 2001; Reardon & Welsh, 1993; Schensul, 1999). Action research in educational organizations is
conducted by individuals who are involved in the practice such as the principal, teacher, or education expert
working at a school or in other organizations such individuals might be the personnel such as the engineer,

manager, planner, or the human resources specialist (Yildirim & Simsek, 2013).

In action research, individuals who are involved in the process can conduct direct observations about the
process of implementation in their natural settings; identify data collection methods which are appropriate for
the process such as individual interviews, group interviews, or document analysis; and consider recollecting

data in the light of the analysis of prior data in a flexible structure (Yildirim & Simsek, 2013).

Research Setting

The research was conducted at a preschool which is affiliated with Ministry of National Education located in a
high socioeconomic region in Ankara, Turkey. To choose the school, firstly, the principals of two preschools
were contacted personally, and the researchers asked whether the schools had inclusive classrooms. There
were not any students with special needs in one of the preschools, however, in the other school there were
three inclusive classrooms and each classroom included one student with special needs, yielding three students
with special needs in total. The principal of the school which had inclusive classrooms accepted to participate in
the study and she invited the researcher to the school. The researcher interviewed all the teachers in the
school and teacher accepted to participate in the study. The school, where the research was conducted, have
two floors, one is the ground and the other one is the first floor, and all the classrooms are in the ground floor.
The ground floor also has the principal’s office, clerical office, library, parent interview room, kitchen,
restrooms, and classrooms. On the first floor there is a dining hall, kitchen, multi-purpose saloon, playroom,
and boiler room. The school has five classrooms in total, three of them are inclusive. One of these classrooms
includes three-year-old children, another one is for four-year-old children, and in two classrooms education is
provided to five-year-old children. In the classroom of three-year-old children and in each of the two
classrooms for five-year-old children there is one child with special needs. The school serves for half day, in the
afternoon there is the kids club, which is optional. The personnel include one principal, six teachers, one clerk,
two janitors, one cook, and one assistant cook. One of the teachers is temporarily designated at the school,
since her actual place of duty is the district national education directorate, and she was designated to

participate in the club activities. The research was conducted in the inclusive preschool classrooms.

1552



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Participants

The participants are the principal, preschool teachers, the researcher as the special education specialist,
children with special needs, and validity/reliability committee members. Teachers who did not have children
with special needs in their classrooms regarding a training program about IEP preparation was included
because it is likely that they will have with special needs students in the future. The original names of the

participants were altered according to the principle of confidentiality.

Preschool teacher Hale: Hale was a teacher with 23-year-old experience.

Preschool teacher Senay: Senay is a graduate of department of preschool education, and she had a 31-year-old

teaching experience.

Preschool teacher Ayse: Ayse is a graduate of preschool education, and she had been teaching for the last

seven years.

Student Sinan: Sinan was born in Ankara and he was six years old. Sinan had the diagnosis of autism spectrum

disorder. His education period was extended for another year by the medical board report.

Student Ali: Ali was born in Ankara and he was six years old. Ali had the diagnosis of speech and language

disorder. His education period was extended for another year by the medical board report.

Student Emre: Emre was born in Corum and he was three years old. Emre had the diagnosis of speech and

language disorder.

Principal Nermin: Nermin had a 17-year-old experience of education. She is a graduate of Home Economics
Vocational School-Child Development and Education department. It was her fifth year in the management

experience.

Preschool Teacher Fatma:Fatma had a 21-year professional experience.

Preschool Teacher Emine: Emine had a 10-year professional experience.

Preschool Teacher Zeynep: Zeynep had a 4-year professional experience.

Validity and Reliability Committee

The committee consisted of three faculty members. One of the faculty members in the committee has
experience in qualitative research, whereas other two members have a doctoral degree in special education.
Committee members have had the guidance role during the research process. The first researcher worked as a
teacher and administrator in the Ministry of National Education for many years. He worked as a school

principal for five years in a school for students with cerebral palsy.
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Implementation Process

The first step of the implementation included the examination of IEPs of the children with special needs with
the purpose of organization for IEP preparation and development training (December 17, 2018- December 19,

2018). Some of the information regarding IEPs are included in Table 1, 2, and 3.

Table 1. Individualized Education Program of Sinan who is One of the Children with Special Needs

|IEP preparation date October 22,2018

Educational performance level of the student Hisgross motor and fine motor skills should be supported. He
engages in appropriate play following rules, he needs adult
support. He should be supported in directing and focusing

attention.

Long term goals He performs skills regarding language development at the end of
the academic year.

Short term objectives and criteria Achievement 5: He uses language as a method of communication.

Achievement6: He develops vocabulary.
Achievement9: He exhibits phonological awareness.
Achievement10: He reads visual materials.

Table 2. Individualized Education Program of Ali who is One of the Children with Special Needs

|IEP preparation date October 22, 2018

Educational performance level of the student Not included

Long term goals He shows development in language.
Short term objective Identifies voices.

Uses vocals correctly.
Uses Turkish correctly.
Develops vocabulary.
Is aware of phonology.
Behaviors Tells the source of sounds.
Uses the breath appropriately.
Uses syntax rules correctly during speech.
Asks the meanings of new words.
Says the initial sound of words.

Table 3. Individualized Education Program of Ali who is One of the Children with Special Needs

IEP preparation date October 22, 2018
Educational performance level of the student Distinguishes sounds.
Long term goals Develops language.
Short term objective Distinguishes sounds.

Uses voice correctly while talking.
Uses Turkish correctly.
Develops vocabulary.
Is aware of phonology.
Behaviors Tells the source of sounds.
Uses breath correctly.
Uses syntax rules correctly during speech.
Asks the meanings of new words.
Says the initial sounds of words.

After the process of examining IEPs, the researcher held a meeting with the principal and the teachers on
December 21, 2018 for assessment and planning. In this meeting, the dates, time, and availability of the
teachers for IEP development and improvement training. The dates were identified as Tuesday when teacher

candidates were available from Hacettepe University, Department of Preschool Education, from 10 a.m. to 12
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a.m., and Friday from 2 p.m. to 4 p.m. In the inclusive classrooms the researcher conducted a one-hour
observations on Mondays, December 24, 2018; December 31, 2018; January 7, 2019; and January 14, 2019 for
the implementation of the current individualized education programs. The observation notes and records were
shared with the teachers during the lunch time, and the implementation and the contribution of these IEPs to
the child with special needs were discussed. Thus, the process was intervened and at the same time a
preliminary preparation was carried out for the IEP development and improvement education. The content of
the education program was included determination of the educational performance of the child, how to write

long-term and short-term goals, determination of support services, material preparation and evaluation.

On February 5, 2019 and February 8, 2019, IEP preparation and development education was carried out by the
researcher as the second step of the implementation process. The school administrator and all the teachers
working in the school attended the education. The school principal asked the teachers, who had students with
special needs in their classrooms, to update their IEPs by February 18, 2019. The updated IEP content following

IEP preparation and development education is presented in Table 4, Table 5 and Table 6.

Table 4. Individualized Education Program of Sinan who is One of the Children with Special Needs

IEP preparation date February18, 2019

Educational performance level of the student Sinan uses his creativity during free time drawing activities. He
has excellent fine motor skills. His drawing is very food. But he
cannot finalize a task on his own. He definitely requires adult
support. Continuous external supervision is needed. He has
started to follow instruction better than two years before. He
expresses himself well but asks the task to be conducted
immediately. From time to time he shows inconsistency. It is
difficult for him to make cause and effect relationships. He has
limitations in asking the questions of what, when, how, and why.

Long term goals Completes a task without help.
Uses language for communication.

Short term objectives and criteria He fulfills his responsibility once the teacher asks on two of the
three trials.

When what he wants and the rules contradict, with the teacher’s
warning he follows rules on two out of three trials.

When he is asked a question, he answers in two out of three
attempts.

When visual materials are shown, he says the name of the visual
material in two of the three attempts.

When he is read a book, two out of three attempts he asks
questions such as “What happened? When did it happen?”

Table 5. Individualized Education Program of Ali who is One of the Children with Special Needs

IEP preparation date February 18, 2019

Educational performance level of the student Ali has been attending our school for a year. In the direction of
the in-class observations, Ali has been showing characteristics in
psychomotor, social-emotional, and cognitive development areas
similar to his peers. However, he has difficulty in pronouncing
some sounds (R, K, and G). He has fluency problems in talking
fluently with a varying time and period.

Long term goals Talks in a fluent way.

Short term objectives and criteria When asked, Ali pronounces “R” correctly during speech three
out of four attempts.
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When asked, Ali pronounces “K” correctly during speech three
out of four attempts.

When asked, Ali pronounces “G” correctly during speech three
out of four attempts.

When asked, Ali modifies his speech speed.

Table 6. Individualized Education Program of Emre who is One of the Children with Special Needs

IEP preparation date February 18, 2019

Educational performance level of the student Emre is at the expected level of motor activity for his age.
Sometimes he needs support in tasks that require fine motor
skills. He carries out tasks such as cutting, folding, pouring liquids
from one container to another, 2 out of 4 times. His social
emotional development is below the level expected from his
peers. He has difficulty in joining group play, waiting for his turn,
expressing his emotions and using words of courtesy. His
cognitive level is at the expected level of his peers. He is
successful 2 out of 4 times at singing a song, poem, or rhymes on
his own; using adjectives, pronouns, and suffixes in his speech;
asking questions such as who, why, and how; expressing his
feelings verbally; using statements regarding places; listening to a
story told, answering questions about the story; expressing the
characteristics related to himself and his family; and starting and
maintaining the speech. He has difficulty in tidying, and cleaning.
He has difficulty in this during group activities. He is successful at
this 3 out of 4 times.

Long term goals Answers questions directed at him.

Follows instructions when directed at him.
Achieves fine motor skills.

Short term objectives and criteria Emir answers the questions regarding chores three out of four
times.

Emir answers the questions regarding chores four out of four
times.

Emir, when asked follows the instructions three out of four times.
Emir, when asked cuts independently two out of four times.

Emir, when asked makes shapes with hands on remolding
materials three out of four times.

Data Collection Tools

In the direction of the purpose of this research, semi-structured interview questions as well as demographical
information form to gather information about teachers and students with special needs were prepared.
Validity and reliability committee evaluated and approved the interview questions and demographical

information form. The questions asked during the interviews with teachers and the principal are given below:

Questions asked to the preschool teachers who had students with special needs and received IEP training at

the school.

1. Have you ever received training regarding IEP? If yes, what are your opinions about it?
2. What are your opinions about the individualized education program training you received at your school?
3. What are your opinions about the effects of the training you received on the program you prepared for

the student with special needs?
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Questions asked to the preschool teachers who did not have a student with special needs and received IEP

training at the school.

Have you ever received training regarding IEPs? If yes, what are your opinions about it?

1. What are your opinions about the individualized education program training you received at your
school?
2. What are your opinions about the effects of the training you received on the program if you are to

prepare for a student with special needs?

Questions asked to the principal who received IEP training at the school?

1. What are your opinions about the individualized education program training you received at your
school?
2. What are your opinions about the reflection of the training conducted at your school on inclusive

practices at your school?

Data Collection and Analyses

The researcher went to the school on April 19, 2019 and met with the principal and the teachers working at the
school where IEP preparation and development training was conducted, and date and time of the interviews

about the training were decided. Information about the interviews are given in Table 7.

Table 7. Information About the Interviews

Interviewed Teacher Data of Interview Duration of Interview
Hale April 28, 2019 6 minutes 41 seconds
Senay April 28, 2019 7 minutes 57 seconds
Ayse April 28, 2019 14 minutes 41 seconds
Fatma April 28, 2019 4 minutes 36 seconds
Emine April 28, 2019 8 minutes 47 seconds
Zeynep April 28, 2019 5 minutes 9 seconds
The principal April 28, 2019 4 minutes 39 seconds

Data were analyzed by the content analysis, which is one of the qualitative analysis techniques. Data which
were recorded by the first author by the voice recording program of the cell phone, were enumerated
according to the order of the interviews without making any changes, and by giving a code name to each
participant, interviews were transcribed. Validity and accuracy of the voice records were evaluated by the
authors. Authors listened to one of the randomly selected voice records and they checked the accuracy of the
transcriptions. The reliability was 100%.

Researchers analyzed the data by induction method in order to form themes from the data collected. Coding
procedure was used during the data analysis. The researchers formed themes and sub-themes by grouping the
data coded by the coding procedure. Afterwards, the researchers discussed and reached an agreement on the

themes and sub-themes.
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FINDINGS

Findings of this study are presented by taking into consideration the themes obtained from the analysis of the
data obtained from the interviews conducted with the preschool teachers and the principal following the IEP

training.

Opinions about the IEP training

Opinions about the IEP preparation and development training held at the school were addressed under two
headings, namely “opinions about the IEP training received before” and “opinions about the current IEP

training received at the school.” The related findings are presented in Table 8.

Table 8. Opinions About the Current IEP Training Received at The School

Opinions about IEP training f
Opinions about the IEP training received before

Special education course received during undergraduate education 4
Special education seminar during in-service training program 5
Opinions about the current IEP training received at the school

Opinions about the differences of the training 6
Opinions about the sustainability of the training 4

When Table 8 is examined it can be seen that four of the participants received special education course during
their undergraduate studies and five of them received special education seminar during an in-service education
program. Six of the participants indicated opinions about the differences of the IEP training received at the
school and four of them stated opinions about the sustainability of this training. For example, Hale expressed
her opinions about the IEP training received before as “We haven’t received any special training on IEP before.
We haven’t received long term education either. We haven’t taken any courses during undergraduate years. We
only had one special education course.” Ayse indicated her ideas as “I took this training during the special
education course at the university before. But it was only procedural. | can’t say we went into details.” Emine
stated her ideas as “We have received education about preparing individualized education programs in the
scope of special education course at the university before.” whereas Fatma pointed out as “We have received

special education course at the university.”

For the difference of the IEP training received at the preschool, Hale expressed her opinions as “We received
special education course at the university for a semester. We didn’t receive a very well training on preparing
IEPs at all. This was a great opportunity for us.” whereas Senay indicated that “/ can’t say we received a
thorough IEP training. The trainings | received were not very detailed. The training you presented us offered us
opportunities for more detailed discussions about the questions we could ask face to face.” The principal
Nermin indicated her ideas about this issue as “If you remember, once special education teachers came to all
schools related to special education and they offered specific trainings. Individuals who didn’t have any
knowledge about this topic tried to teach fundamental topics based on their knowledge gained in university.

The IEP training you offered was very useful. We saw a lot of differences. After receiving your training, the plans
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were changed. When the new ones arrived, | observed that they were very different, totally specific to the

child.”

About the sustainability of the IEP training received at the school Emine expressed her ideas as “/ think every
teacher should re-participate in this training in the scope of in-service education or activities such as teacher
ateliers once in every two years or once a year, over and over again.” Senay indicated her opinions as “I wish
you had come last year. Because there are new descriptions. There are things we never heard ten years ago or
things we have very little knowledge about, there is dyslexia, sensory integration, and so forth. Teachers learn
things about these by experience, by encountering. For example, if you had come last year, you would have

helped me get to know my last year’s student.”

Effects of the training program on inclusive education

The effects of the IEP preparation and development training program given at the school are discussed under

two headings as “effects on teachers” and “effects on students with special needs” and results are given in

Table 9.

Table 9. Effects of The Training Program on Inclusive Education
Effects on teachers f
Effects on teacher’s professional development
Building self-esteem 5
Effects on students with special needs
Effects on the social skills of the student with special needs 3
Identification of needs according to the purpose 3

According to Table 9, all teachers (n=7) indicated that the training program affected their professional
development, five of them stated that their self-esteem increased. All teachers who had a student with special
needs in their classrooms (n=3) expressed that training program was effective on social skills of the student
with special needs, and after the training program they were able to identify the needs of the student with
special needs according to the purpose. For example, Hale indicated the effects of the training on professional
development as “This short training we received has had us achieve many things. Before this we had talked a
lot with you, held consultations. For example, | was implementing an IEP for my student with autism, however,
that, indeed, had a lot of gaps. With this training | received | made necessary changes. Previously, | was
applying individualized education, but it was a little insignificant. Now | am more conscious, more aware. I've
already told you. We received a special education course at the university for a semester. We didn’t receive IEP
preparation very well in that course. Therefore, when | started profession, | had great difficulty in IEP
preparation. The visiting inspectors don’t examine IEPs much. If you have an IEP, that’s enough....” Senay
expressed her opinions as “We had insufficiencies about preparing IEPs, we’ve eliminated them, thank you.l
was stuck at preparing IEPs. Maybe | didn’t know what to do. We had prepared a very shallow program, as you
remember.” whereas Fatma indicated that “/ think the training was useful. If | say for myself, I’'ve updated my
information.” The principal Nermin indicated that “As you have seen, on this topic, none of the teachers in our

school had enough information indeed. | have five staff teachers here, but none of them had enough
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information about this topic. All of them were trying on their own, copying and pasting from internet, but none
of the IEPs they prepared counted for the child. Because they didn’t have any infrastructures, my teachers didn’t
know how to do it. They were preparing according to the information they gathered secondhand and on their

own efforts.....”

Table 9 shows that the training program increased self-esteem of five teachers. For example, Hale indicated
this as “There were times that | gave up many things while dealing with my inclusive student. | was giving up
whenever | couldn’t reach Sinan. There were times | immediately threw in the towel. There were times | blamed
myself. | was always telling you that. Now, I’m saying, no, I’m doing well.” Ayse indicated her opinions on this
issue as “For the purpose of information that have been erased from the mind, | can say that I've had
achievements. My self-esteem has increased about what | should pay attention to or what my criteria could be.

I mean the information you’ve given is very great.”

It can be seen in Table 9 that three of the teachers indicated that the training was effective on social skills of
children with special needs whereas three of them stated that it was effective on identifying needs of students
with special needs according to the purpose of the education. For example, Hale expressed her opinions on the
effectiveness of the training on the student with special needs as “Firstly, you began to observe us at the end of
the first semester. From the end of the first semester, that last one month and include the second semester as
well. | realized that I've started to move on more deliberately since the end of the first semester and the
beginning of the second semester. And it has a great effect on Sinan. For example, that behavior change — you
were stating as changing the behavior — | started to apply it with more consciously and Sinan is at a very
different point now. His mom says, teacher, there has been an incredible change in the last month....”
Moreover, Hale continued that “/ can say that while we were working with Sinan before, we were not on a
straight and shortcut way, rather we were on a circuitous way. Now, | reach the targets faster and by a shorter

way. Then | can more easily affect other typical children. Other than that, for example, | was more compelled.”

CONCLUSION and DISCUSSION

In this study, opinions of preschool teachers, who had a student with special needs and who did not have a
student with special needs in their classrooms working at a preschool, about IEP preparation and development
training were examined. In this regard the findings were gathered under two themes as a) opinions about IEP
training, and b) effects of the training program on inclusive education. Findings are discussed below,

respectively.

Opinions about IEP training

Opinions about the IEP Training Received Before (During Undergraduate Studies As A Special Education
Course — During In-Service Education As Special Education Seminar)
Experiences of the participant preschool teachers were either during undergraduate studies as a special

education course or after graduation during in-service education as a special education seminar. Teachers who
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attended in-service education program indicated that this kind of programs did not meet their expectations,
and the content of them were not sufficient or comprehensive for preparing IEPs. It is seen that the limited
knowledge of the teachers participating in the research on inclusion is consistent with the study conducted by
Sucuoglu et al. (2014). Ozaydin and Colak (2011) examined the opinions of preschool teachers about inclusive
education and the in-service education program they participated about inclusive education. Their results
showed that most teachers indicated they had an elective special education undergraduate course, or they
attended a seminar in their provinces. Moreover, teachers indicated that they did not receive any detailed
education about IEP preparation during neither their undergraduate studies nor in-service education programs,
and they also stated that they had no knowledge about this topic. In our country, even though there is a
compulsory course of “Special Education” in the undergraduate programs of teacher education, there aren’t
details about IEP in these programs. Similarly Praisner (2003), indicated that in this course general information
about children with special needs and inclusion is provided to teacher candidates and details about IEP is not

included. These findings are consistent with the opinions of the participant teachers of the current study.

Opinions about The IEP Training Received at the School (Opinions About The Differences Of The Training —
Opinions About The Sustainability Of The Training)

Teachers’ opinions that they felt insufficient and lacked information in preparing IEPs before the IEP training is
an important finding. Teachers indicated that the IEPs they prepared for the students with special needs were
inappropriate because they did not know how to do it. The fact that during the interview the principal stated
that teachers were insufficient in this topic as well as the teachers obtained IEPs from the internet by copying
and pasting before the training supported the findings related to this. Moreover, before the training, IEPs were
examined and it was seen that teachers had not chosen goals appropriate for the student. As a result of the
research conducted by Rakap (2015), it was concluded that the quality of IEPs prepared for students with
special needs in preschool period was low.The findings are consistent with the results of the studies conducted
with preschool teachers working in mainstreaming classes in the literatlire (Akalin et al., 2014; Ozaydin & Colak,
2011; Sucuoglu et al, 2014).The reason for that might be teachers did not receive sufficient information about
IEPs during their undergraduate special education courses or in-service educations, and they did not receive
any education for implementation. The results obtained from the interviews held with the teachers are
consistent with the results of ilik and Sari’s (2017) study. In their study, the teachers indicated that they did not
write performance levels in the IEPs prepared for the student, they did not know how to choose goals and
objectives, and they viewed this as a formality. In the international literature it is suggested that teachers have
problems in identifying performance levels of their students and how to write them in IEPs (DeBettencourt &

Howard, 2007; Werts et al.,2007).

During the preparation of the IEP that the teacher would prepare appropriate for the student must contain
assessments of the student in all developmental and discipline areas, detailed information about the student,

and then the IEP must contain goals and objectives identified in the direction of the student. When the IEPs
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that had been prepared before the training in this study were examined it was seen that teachers had not
prepared plans appropriate for the child with special needs due to lack of information according to their own
statements. After the IEP training at the school, when the plans that the teachers prepared were examined it
was seen that there were major differences in the plans when compared to the old plans. This finding is further
supported by the fact that teachers indicated that IEPs that were re-prepared after the IEP training at the
school were appropriate for the student and they were able to reach their goals in the plans. The results of the
current study are consistent with the study of ilik and Sari (2017) that showed that after the IEP training
offered to participant teachers, they indicated that they had detailed information about how to prepare IEPs
and what they might pay attention to. the study of Ruble, Dalrymple and McGrew (2010) showed that the
training provided to the teachers about preparing IEPs for students with special needs increased the quality of
IEPs to a great extent. As a result of the IEP training provided to the participant preschool teachers the
interviews held with the participants showed that the teachers started to feel that they were a major part of
the process and they started to realize their own responsibilities better. In other words, IEP training which

included implementation was effective on making teachers gain necessary knowledge as well as skills.

Effects of The Training Program on Inclusive Education

Effects on Teachers (Effects On Teachers’ Professional Development — Increasing Self-Esteem)

When the interviews with the teachers and the principal as well as the plans prepared after receiving IEP
training are considered, favorable outcomes of the training are seen on teachers. The interviews showed that
when the participant teachers prepared IEPs appropriate for the child with special needs, and they saw
progress in the child’s development, they became happy and their self-esteem also increased. Teachers had
needs about what to pay attention to while preparing IEPs rather than theoretical information, however, once
these needs are met, they were able to prepare appropriate IEPs. It is thought that when they feel desperate
because they are not well equipped it leads to negative effects on the quality of education. When it is
considered that in the current system only support for teachers include the in-service and provincial trainings,
one of the important findings of this study is when these trainings arranged according to the problems that
teachers encounter during IEP preparation, this might lead to success for teachers. In fact, in-service trainings
in the literature have yielded positive effects on self-esteem of teachers (Camadan, 2012; ilik & Sari, 2017;

Ruble et al., 2010).

The finding of this study that suggested that participant teachers felt more qualitative after the IEP preparation
training shows the importance of in-service training programs. In this context, since one of the most important
factors that affect the success of inclusive practices is the teacher, it is thought to be necessary to provide
planned and detailed supports to teachers and principals about IEP preparation. Studies in the literature have
moved forward from detecting the current situation of inclusive preschool education to problem based and

solution focused implementations.
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Effects on Students with Special Needs (Effects on Social Skills of Students with Special Needs — Identification

Of Needs According To The Purpose)

According to the interviews held with the participant teachers, another important finding was that IEPs that
were prepared appropriately for the students led to achievements of the targets identified for the students, as
well as to improvements in students’ social skills. Before the training, IEPs that teachers prepared included high
goals and measurable objectives for the students, but the students failed to achieve these goals and objectives.
After the training, teachers identified realistic, reachable, and measurable goals and objectives in their IEPs. In
this context it might be suggested that since motivation and courage of the students increased as they reached
their goals and objectives, correspondingly their social skills are positively affected. Therefore, teachers need to

pay attention to individual differences and performance of each child during IEP preparation.

RECOMMENDATIONS

When it is considered that inclusive education is compulsory in preschool period, the relevant undergraduate
programs should be rearranged to educate teacher candidates to enable them in preparing IEPs in inclusive
education settings. Moreover, IEP preparation education seminars should be provided to teachers working in
inclusive classrooms by Ministry of National Education and universities. In order to generalize the findings of
this study, research including broader samples could be conducted. Since it is a team work to prepare IEPs,
these trainings could be given together with the team members of the IEP. This study is limited only inclusive
classes of a school. Finally, teachers working in the elementary, middle, and high schools could be provided

similar IEP trainings.
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OKUL ONCESi KAYNASTIRMA SINIFLARINDA BiR EYLEM ARASTIRMASI:
BIREYSELLESTIRILMI$ EGiTiM PROGRAMI ORNEGI

0z

Bu arastirmada, bir anaokulunda gorev yapan ve sinifinda kaynastirma Ogrencisi bulunan
Ogretmenler ile sinifinda kaynastirma 6grencisi bulunmayan 6gretmenlerin BEP hazirlama ve
gelistirme egitimine iliskin goruslerinin belirlenmesi amaglanmistir. Bu arastirma, nitel arastirma
yontemlerinden katimci eylem arastirmasi yaklagimina dayali olarak planlanan bir ¢alismadir.
Arastirmaya katilanlar okul mudurt, okul 6ncesi 6gretmenleri, 6zel egitim uzmani olarak
arastirmaci, kaynastirma Ogrencileri ve gecerlilik/guvenirlilik komitesi Uyeleridir. Uygulama
surecinin ilk basamaginda BEP hazirlama ve gelistirme egitimine hazirlik amaciyla kaynastirma
ogrencilerinin BEP’leri incelenmistir. Uygulama sirecinin ikinci basamaginda arastirmaci
tarafindan BEP hazirlama ve gelistirme egitimi gergeklestirilmistir. Yar yapilandirilmig gériisme
sorulari hazirlanmis ve BEP egitiminin etkililigi konusunda okul midiri ve 6gretmenlerden goris
alinmistir. Ayrica egitim sonrasi hazirlanan BEP'ler kontrol edilmistir. Arastirma sonucunda
o0gretmenlerin BEP egitimi sonucunda kendilerini gelistirdikleri gézlemlenmistir. Son olarak
Oogretmenler 6zel gereksinimli ¢ocuklara uygun amaglarin belirlenmesinin ¢ocugun sosyal
becerileri lizerinde etkilerinin oldugunu belirtmislerdir. Bu baglamda 0Ogretmen adaylarinin
yetistirilmesi igin ilgili lisans programlarinin yeniden diizenlenmesi gerektigi distinilmektedir.
ilkokul, ortaokul ve liselerde gérev yapan 6gretmenlere benzer BEP egitimleri verilebilir.

Anahtar kelimeler: Kaynastirma egitimi, okul 6ncesi 6gretmeni, 6gretmen egitimi
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GiRIS

Kaynastirma egitiminin 6nemli unsurlarindan birisi de hi¢ siphesiz 6gretmenlerdir. Odom (2000) basarili ve
nitelikli kaynastirma uygulamalarinda &gretmenlerin temel rol oynadigini vurgulamaktadir. Ogretmenin etkin
ogretmen olmasi, kendi yetistigi kosullardaki 6gretim deneyimlerini ¢agin beklentilerine gore yenilemesi ve
zenginlestirmesi egitimin niteligini artirmaktadir (Saracho, 1998). Ogretmenlerin mesleki gelisimi, ylksek
standartlarda 6grenci 6grenimini gerceklestirebilmek agisindan 6nemlidir. Darling-Hammond ve arkadaglari
(2017) mesleki gelisimi “Ogretmenlerin bilgi ve uygulamalarinda degisiklikler ile 6grencilerin 6grenme
sonuglarinda iyilestirmelere neden olan yapilandirilmis profesyonel 6grenme” olarak tanimlamistir. Desimone
(2011) egitim igerigi, aktif 6grenme, tutarlilhk, zaman ve ortak katilim gibi bazi temel 6zelliklerin etkili mesleki
gelisim cabalarinin bir pargasi olmasi gerektigini 6nermistir. Desimone'a (2011, s.29) gore, siirece toplu ve aktif
olarak katilmasi gereken 6gretmenler yalnizca pasif bilgi alicilari degil, ayni zamanda 6grenilecek belirli konu
icerigine odaklanan katilimcilar olmalidirlar. Mesleki gelisim bir defalik bir olay olmamali, zaman iginde yayilmali
ve “diger mesleki gelisim, bilgi ve inanglari ile okul, bolge, devlet reformlari ve politikalariyla tutarli olmalidir.
Ogretmenlerin nasil egitildigi, hem genel egitim hem de kaynastirma egitiminin basarisinda 6nemli bir etmendir
(Royster ve ark.). Farkh yeterlilikleri karsilama gereksinimi, 6gretmenlerin 6grencilerde olumlu akademik ve
sosyal davranis degisikliklerine yol agabilecek tutum ve becerilere sahip olmasini gerektirir. Arastirmacilar,
ogretmenlerin Ogretim etkinliklerine giivenerek, degisiklikleri uygulamaya istekli olarak, yetersizligi olan
ogrencilere olumlu tutum sergileyerek ve gerekli becerilerde yetkinlikler sergileyerek bu degisiklikleri

etkileyebilecegini 6ne slirmektedir (Burstein ve ark., 2004; Cawley ve ark.; Rosenberg ve ark., 2011).

Kaynastirma siniflardaki 6grencilerin gereksinimlerini karsilama yetkinligi, 6zel egitim hizmetleri alan 6grenciler
icin bireysellestirilmis egitim programlarini (BEP) planlama, gelistirme, planlama ve sunma yetenegi ile birlikte
bilgi gerektirir. Boylece, tim 6grenciler igin 6grenme firsatlari en Ust seviyeye ¢ikarilabilir (Kratochwill ve ark.,
2007). Ozel gereksinimli bireylerin egitim gereksinimlerini karsilayabilmek igin bireysellestiriimis egitim
programlarina ihtiya¢ duyulmaktadir. Bu programlar, 6zel gereksinimli 6grencinin bireysel farkliliklarina gore
hazirlanan programlardir (Martin ve ark., 2006). Avcioglu’na (2011) gére BEP’in hazirlanmasi ve uygulanmasi
konusunda 6gretmenlerin bilgi diizeyleri, donanimlari ve tutumlari 6grencilerin gereksinim duyduklari egitim ve

destek hizmetlerinin sunulmasinda 6nem tagimaktadir.

Ulkemizde 1997 yilinda yiiriirlige giren 573 sayili Ozel Egitim Hakkinda Kanun Hikmiinde Kararname ile &zel
egitimin temel ilkeleri belirlenmis ve Ozel egitim gerektiren bireyler igin bireysellestirilmis egitim plani
gelistiriimesi ve egitim programlarinin bireysellestirilerek uygulanmasi esas altina alinmistir. 2006 yilinda
cikarilan Milli Egitim Bakanhgi (MEB) Ozel Egitim Hizmetleri Yonetmeligi ile egitim kurumlarinda BEP gelistirme
birimlerinin kurulmasi ve bu birimlerce 06zel gereksinimli 6grenciler icin BEP hazirlanmasi zorunlu hale
getirilmistir. Dolayisiyla her tir ve derecedeki okul tiriinde gorev yapan ve siniflarinda 6zel gereksinimli
ogrencisi bulunan 6gretmenler, BEP’in hazirlanmasindan ve uygulanmasindan sorumludurlar. Bu sorumlulugun
tasindigi okul tirlerinden birisi de okul 6ncesi egitim kurumlaridir. Bu kurumlarda 6zel gereksinimli ¢cocuklar

normal gelisim gosteren akranlariyla birlikte egitim alabilmekte ve kendilerine sunulan 6zel egitim
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hizmetlerinden vyararlanabilmektedir. Dolayisiyla bu kurumlarda gorev yapan okul Oncesi 6gretmenleri
kaynastirma 6grencisi olmasi durumunda BEP hazirlamak ve uygulamak zorundadirlar. Kargin’a gére (2007) BEP
hazirlama siireci, 6zel gereksinimli bireylere sunulacak 6zel egitim ve destek hizmetlerin bir sistem ve butlinliik
icinde ele alinmasini gerektirir. Ancak bu bitlnlGgin ve sistemin olusabilmesi i¢in sistemde yer alan her
elemanin kendi gorev ve sorumluluklari hakkinda ayrintili bilgi sahibi olmasi, surece iliskin basamaklarin
geregini yerine getirmesi gerekmektedir. Bruns ve Mogharberran (2009) okul 6ncesi 6gretmenlerinin etkili sinif
yonetimi, olumlu davranis 6gretimi icin davranis stratejileri gelistirme becerileri ile birlikte, kaynastirma
egitimine iliskin ihtiyacglar ve 6grenciler arasindaki etkilesimi artirmaya yonelik uygun strateji ve midahale
tekniklerini bilme, bireysellestirilmis egitim programi gelistirme ve bu programi degerlendirme becerilerine

sahip olmalari gerektigini vurgulamiglardir.

Alanyazin incelendiginde, BEP hazirlama sirecine yonelik 6gretmen gorislerinin belirlendigi calismalar ile
(Guhadar, 2006; Johns ve ark., 2002; Kuguker ve ark., 2002; Lee-Tarver, 2006; Lytle ve Bordin, 200; Nizamoglu,
2006; Okta, 2008; Tike, 2007; Yikmis ve Bahar, 2002) BEP’lerin niteliklerinin degerlendirildigi (Christle ve Yell,
2010) calismalarin oldugu goérilmektedir. Bu calismalarin sonuglari 6gretmenlerin BEP hazirlamada bilgi
eksikliklerinin oldugunu, BEP hazirlama konusunda zaman sorunu yasadiklarini ve yeterli egitimi almadiklarini
gdstermistir. Bu eksiklikleri gidermeyi amaglayan tek calisma ise ilik ve Sari (2017) tarafindan yapilmistir. ilik ve
Sari (2017) yaptiklari calismada hizmetici BEP gelistirme egitim programi egitiminin ilkokullarda gérev yapan
kaynastirma 6gretmenlerinin BEP’e iliskin yeterliliklerini nasil etkiledigini arastirmislardir. Arastirma sonuglari
O0gretmenlerin BEP gelistirme siirecinin her asamasinda eksikliklerinin oldugunu, hizmetici BEP gelistirme egitim
programi egitimi sonucunda deney grubu lehine istatistiksel olarak anlamli bir farkin oldugunu ortaya
koymustur. Bu agidan bakildiginda kaynastirma o6gretmenlerine verilen BEP egitimleri 6nem tasimaktadir.
Dolayisiyla tlkemizde BEP hazirlama konusunda 6gretmenlerin bilgi eksikliklerinin olmasi, bu konuda 6gretmen
egitiminin etkilerini 6lgen tek bir calismanin yapilmis olmasi, ayrica okul dncesi 6gretmenlerine goérev yaptiklari
okulda verilen BEP gelistirme egitim programinin sonuglarini 6lgen bir calismanin yapilmamis olmasi bu
arastirmanin énemini arttirmaktadir. Bu nedenle bu arastirmada, bir anaokulunda gérev yapan ve sinifinda
kaynastirma 6grencisi bulunan 6gretmenler ile sinifinda kaynastirma 6grencisi bulunmayan 6gretmenlerin BEP
hazirlama ve gelistirme egitimine iliskin goruglerinin belirlenmesi amaglanmistir. Bu amaca ulasabilmek igin
asagidaki sorulara yanit aranmistir:

1- Ogretmenlerin aldiklari BEP egitimine iliskin gérisleri nelerdir?

2-  Ogretmenlerin aldiklari BEP egitiminin kaynastirma uygulamalarina yansimasina iliskin gérisleri

nelerdir?

YONTEM

Bu arastirmanin verileri 2018-2019 egitim-6gretim vyilinda toplanmistir. Bu arastirma, nitel arastirma
yontemlerinden katilimci eylem arastirmasi (participatory research) yaklasimina dayali olarak planlanan bir
calismadir. Katiimci eylem arastirmasi, problemleri kesfetmeye ve ¢6zmeye, hizmetlerin niteligini iyilestirmeye

odaklanan kendini yansitici bir arastirma strecidir (McNiff, 1988; Wallerstein ve Wallerstein, 1994). Katilimci
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eylem arastirmasinin temel yapisini gézlemlemek, yansitmak, teori gelistirmek ve yeniden planlamak gibi
suregler olusturur ve bu siregler sarmal bir planlama seklindedir. (McNiff, 1988; Mash, Meulenberg-Buskens,
2001). Arastirmanin tim silregleri katiimcilarin tamaminin  katihmini ve karsilikli isbirligi ile sorunun
tanimlanmasini gerektirir. Baska bir ifadeyle arastirmanin planlanmasi, verilerin toplanmasi, verilerin
yorumlanmasi, miidahalenin planlanmasi, miidahalenin degerlendirilmesi ve uygulanan eylemden elde edilen
yeni bilgiler 1s18inda sorunun yeniden degerlendirilmesi gerekir (Khanna, 1993; Macaulay, Commanda ve
Freeman, 1999; Mash, 2001; Reardon ve Welsh, 1993; Schensul, 1999). Egitim 6rgitlerinde eylem arastirmasi;
bir okulda galisan yonetici, 6gretmen, egitim uzmani veya diger tir kuruluslarda ¢alisan mihendis, yonetici,
planlamaci, insan kaynaklari uzmani gibi bizzat uygulamanin iginde olan kisiler tarafindan uygulanir (Yildirnm ve

Simsek, 2013, 333).

Eylem arastirmalarinda, uygulama iginde yer alan bireyler kendi dogal ortamlar icinde uygulama sirecini
dogrudan gozleyebilme ve bireysel goriisme, grup gorismeleri, dokiiman analizi gibi sirece uygun veri toplama
yontemleri belirleyebilme ve toplanan verilerin analizi sonucunda ortaya ¢ikan bulgulara gére yeniden veri

toplama gibi kararlari esnek bir yapi icinde alabilme olanagina sahiptirler (Yildirim ve Simsek, 2013, 333).

Arastirmanin Gergeklestirildigi Yer

Arastirmanin gergeklestirildigi okul Ankara ilinde yiksek sosyoekonomik diizeyde bir bdlgede bulunan Milli
Egitim Bakanlhgina bagli bir anaokuludur. Okulun secimi icin dncelikle bolgede bulunan iki anaokulu mudir ile
ylz ylize gorlstlmis ve kaynastirma siniflarinin olup olmadigi sorulmustur. Bir okulda hi¢ kaynastirma 6grencisi
bulunmazken, diger okulda lg¢ kaynastirma sinifinin ve her sinifta birer kaynastirma 6grencisi olmak lzere
toplam Ug¢ kaynastirma 6grencisinin oldugu 6grenilmistir. Kaynastirma siniflari olan okul yéneticisi calismaya
katilmayi kabul etmis ve arastirmaclyi okula davet etmistir. Okuldaki tim Ogretmelerle gorisulmis ve
ogretmenler galismaya katilmayi kabul etmislerdir. Okul giris ve zemin kat olmak Uzere iki kattan olusmakta ve
siniflarin tamami giris katinda bulunmaktadir. Giris katinda ayrica miidiir odasi, memur galisma odasi,
kitiphane, veli gorlisme odasi, mutfak, lavabolar ve siniflar bulunmaktadir. Zemin katinda ise yemekhane,
mutfak, cok amagli salon ve oyun odalari ile kazan dairesi bulunmaktadir. Toplam bes sinifi olan okulun Gg
sinifinda kaynastirma egitimi yapilmaktadir. Bu siniflarin birinde li¢ yas, birinde dort yas, ikisinde bes yas
ogrenci grubuna egitim verilmektedir. Bes yas gruplarinda birer kaynastirma 6grencisi, {ic yas grubunda ise bir
kaynastirma 6grencisi 6grenim gérmektedir. Okul yarim giin olup, 6gleden sonra ise istege bagl cocuk kulibi
¢alismalari yapilmaktir. Okulda bir midir, alti 6gretmen, bir memur, iki temizlik gorevlisi, bir asci ve bir asci
yardimcisi gérev yapmaktadir. Ogretmenlerden birisi ilce milli egitim miidirligi kadrosunda olup okulda gegici
gorevle calismakta ve kulliip calismalarinda gorev almaktadir. Arastirma, kaynastirma siniflarinda

gerceklestirilmistir.

Arastirmaya katilanlar okul mudars, okul oOncesi 6gretmenleri, 6zel egitim uzmani olarak arastirmaci,
kaynastirma 6grencileri ve gecerlilik/gtvenirlilik komitesi Gyeleridir. Katimcilarin isimleri gizlilik ilkesi geregince

degistirilmistir.
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Okul 6ncesi 6gretmeni Hale Hanim: Hale 6gretmen 23 yillik 6gretmenlik deneyimine sahiptir. Cocuk gelisimi ve
ev ekonomisi egitimi bolimi mezunudur. Bu okulda dort yildir gorev yapmaktadir. Sinifinda biri kaynastirma
dgrencisi olmak lizere toplam 16 dgrenci bulunmaktadir. Ogrencilerin altisi erkek, 10 ‘u kizdir. Hale Hanim 2008

yilinda 6zel egitim ve 2016 yilinda ise 6zel egitim hizmetleri semineri almistir.

Okul 6ncesi 6gretmeni Senay Hanim: Senay Hanim, okul 6ncesi 6gretmenligi mezunudur ve 6gretmenlikteki
hizmet siresi 31yildir. Senay Hanim bu okulda dokuz yildir gérev yapmaktadir. Sinifinda biri kaynastirma
dgrencisi olmak Uizere toplam 13 6grencisi bulunmaktadir. Ogrencilerin sekizi erkek, besi kizdir. Senay Hanim
2005 yilinda 6zel egitim hizmetlerini gelistirme ve yayginlastirma semineri, 2008 yillinda 6zel egitim semineri ve

2016 yilinda ise Ozel egitim hizmetleri semineri almistir.

Okul 6ncesi 0gretmeni Ayse Hanim: Ayse Hanim, okul 6ncesi 6gretmenligi mezunudur ve 6gretmenlikteki
hizmet siresi yedi yildir. Ayse Hanim bu okulda bir yildir gérev yapmaktadir. Sinifinda biri kaynastirma 6grencisi
olmak {izere toplam 20 &grenci bulunmaktadir. Ogrencilerin 10’u erkek, 10’u kizdir. Ayse Hanim herhangi bir

Ozel egitim semineri almamistir.

Ogrenci Sinan: Sinan, Ankara dogumlu ve alti yasindadir. Sinan’in otizm tanisi bulunmaktadir. Ogrencinin devam
ettigi sinifta 16 6grenci bulunmaktadir. Sinan egitimine bes yas grubunda devam etmektedir. Egitim siresi

saglik kurulu raporuyla bir yil uzatilmistir.

Ogrenci Ali: Ali, Ankara dogumlu ve alti yasindadir. Ali’nin dil ve konusma giicligli tanisi bulunmaktadir.
Ogrencinin devam ettigi sinifta 13 6grenci bulunmaktadir. Ali egitimine bes yas grubunda devam etmektedir.

Egitim siresi saglik kurulu raporuyla bir yil uzatilmistir.

Ogrenci Emre: Emre Corum dogumlu ve (¢ yasindadir. Emre’nin dil ve konusma giicligi tanisi bulunmaktadir.

Emre’nin devam ettigi sinifta 20 6grenci bulunmaktadir. Emre egitimine lg yas grubunda devam etmektedir.

Okul midiuri Nermin Hanim: Nermin Hanim 17 yillik mesleki deneyime sahiptir. Ev ekonomisi Yuksekokulu-
Cocuk gelisimi ve egitimi bolumi mezunudur. Yoneticilikteki mesleki deneyimi beg yildir. Bu okulda iki yildir
okul mudiri olarak gorev yapmaktadir. 2008 yilinda 6zel egitim semineri, 2016 yilinda ise 6zel egitim hizmetleri

semineri almistir.

Okul 6ncesi 6gretmeni Fatma Hanim: Fatma Hanim, 21 yillik mesleki deneyime sahiptir. Bu okulda yedi yildir

gorev yapmaktadir. Cocuk gelisimi ve egitimi bolimi mezunudur. Sinifinda 15 6grenci bulunmaktadir.

Okul 6ncesi 6gretmeni Emine Hanim: Emine Hanim, 10 yillik mesleki deneyime sahiptir. Bu okulda dort yildir

gorev yapmaktadir. Okul dncesi 6gretmenligi bélimi mezunudur. Sinifinda 18 6grenci bulunmaktadir.
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Okul oncesi 6gretmeni Zeynep Hanim: Zeynep Hanim, doért yillik mesleki deneyime sahiptir. Okul 6ncesi

ogretmenligi bolimlU mezunudur. Kadrosu ilge milli egitim midurliglindedir. Bu okulda gérevlendirme olarak

calismaktadir. Kulip ¢calismalarinda gérev almaktadir.

Gegerlilik ve Giivenirlilik Komitesi:

Uygulama Siireci

Uygulama sirecinin ilk basamaginda BEP hazirlama ve gelistirme egitimine hazirlik amaciyla kaynastirma

ogrencilerinin BEP'leri incelenmistir (17 Aralik 2018-19 Aralik 2018). BEP’lere iliskin bazi bilgiler Tablo 1, Tablo 2

ve Tablo 3’te sunulmustur.

Tablo 1. Kaynastirma Ogrencisi Sinan’a iliskin Bireysellestirilmis Egitim Programi

BEP hazirlama tarihi

22 Ekim 2018

Ogrencinin egitsel performans diizeyi

Uzun Donemli Amacglar
Uzun déonemli hedefler ve olgitler

Bulyuk kas ve kiigik gelisim desteklenmelidir. Arkadaslariile

uyumlu kurallara uygun oyunlara katilmakta yetiskin destegine

ihtiya¢ duymaktadir. Dikkatini toplamada ve yogunlastirmada
desteklenmelidir.
Ogrenci yilsonunda dil gelisimi ile ilgili becerileri yerine getirir.
Kazanim 5: Dili iletisim amaciyla kullanir.
Kazanim 6: S6zciik dagarcigini gelistirir.
Kazanim 9: Ses bilgisi farkindaligi gosterir.
Kazanim 10: Gorsel materyalleri okur

Tablo 2. Kaynastirma Ogrencisi Ali’ye iliskin Bireysellestirilmis Egitim Programi

BEP hazirlama tarihi

22 Ekim 2018

Ogrencinin egitsel performans diizeyi
Uzun Donemli Amacglar
Kisa donemli amag

Davraniglar

Yok

Dil gelisim gosterir

Sesleri ayirt eder

Konusurken sesini dogru kullanir
Tirkgeyi dogru kullanir.

Sozciik dagarcigini gelistirir.

Ses bilgisinin farkinda olur

Sesin kaynagini sdyler

Nefesini dogru kullanir
Konusmalarinda soz dizimi kurallarini dogru olarak kullanir.
Yeni sozciiklerin anlamlarini sorar
Sozciiklerin baglangig seslerini soyler

Tablo 3. Kaynastirma Ogrencisi Emre’ye iliskin Bireysellestirilmis Egitim Programi

BEP hazirlama tarihi

22 Ekim 2018

Ogrencinin egitsel performans diizeyi
Uzun Dénemli Amaglar

Kisa donemli amag

Sesleri ayirt eder
Dil gelisimi gosterir.

Sesleri ayirt eder

Konusurken sesini dogru kullanir
Turkgeyi dogru kullanir.

S6zcik dagarcigini gelistirir.

Ses bilgisinin farkinda olur
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Davranislar Sesin kaynagini sdyler
Nefesini dogru kullanir
Konusmalarinda s6z dizimi kurallarini dogru olarak kullanir.
Yeni sozcliklerin anlamlarini sorar
Sozciklerin baslangig seslerini soyler

BEP inceleme siirecinden sonra arastirmaci ile okul yoneticisi ve 6gretmenler 21 Aralik 2018 tarihinde
degerlendirme ve planlama toplantisi yapmislardir. Toplantida BEP hazirlama ve gelistirme egitiminin verilecegi
tarihler, siiresi ve Ogretmenlerin musaittik durumlari belirlenmistir. Egitimlerin ikinci dénemin ilk haftasi,
Hacettepe Universitesi Okul Oncesi Ogretmenligi Bélimi stajyer d6gretmen adaylarinin geldigi giin olan sali
gilinli saat 10.00-12.00 arasl ve cuma giinl saat 14.00-16.00 arasi yapilmasi kararlastirilmistir. Arastirmaci 24
Aralik 2018, 31 Aralik 2018, 7 Ocak 2019 ve 14 Ocak 2019 tarihlerine rastlayan pazartesi glnleri kaynastirma
siniflarina girerek mevcut bireysellestirilmis egitim programlarinin uygulamalara yansimasina iligkin birer saatlik
gozlem yapmistir. Gozlem kayitlari ve alinan notlar 6glen yemek saatlerinde 6gretmenlerle paylasiimis, mevcut
BEP’lerin sinifta uygulanabilme ve kaynastirma 6grencilerine katkisi tartisilmistir. Boylece sirece miidahale

edilmis, ayni zamanda BEP hazirlama ve gelistirme egitimi icin 6n hazirlik ¢alismasi gergeklestirilmistir.

Uygulama siirecinin ikinci basamaginda 5 Subat 2019 ve 8 Subat 2019 tarihlerinde arastirmaci tarafindan BEP
hazirlama ve gelistirme egitimi gerceklestirilmistir. Egitime okul yoneticisi ve okulda gérev yapan tim
ogretmenler katilmiglardir. Okul madiri kaynastirma 6grencisi olan 6gretmenlerin 6grencilerin BEP’lerini 18
Subat 2019 tarihine kadar glncellemelerini istemistir. BEP hazirlama ve gelistirme egitimi sonrasinda

glincellenen BEP igerigi Tablo 4, Tablo 5 ve Tablo 6’da sunulmustur.

Tablo 4. Kaynastirma dgrencisi Sinan’a iliskin Bireysellestirilmis Egitim Programi

BEP hazirlama tarihi 18 Subat 2019

Ogrencinin egitsel performans diizeyi Sinan serbest resim etkinliklerinde yaraticiligini kullanir. ince motor
becerileri ¢ok iyidir. Boyamasi ¢ok iyidir. Ancak tek basina bir isi
sonuglandiramamaktadir. Mutlaka yetiskin destegi ister. Strekli dig
denetim gerekir. Yonergeleri iki sene 6ncesine gore daha iyi
almaktadir. Kendini iyi ifade eder ama isin hemen olmasini ister.
Zaman zaman uyumsuzluklar géstermektedir. Neden-sonug
iliskilerini kurmakta zorlanir. Ne, ne zaman, nasil, nigin sorularin
sormakta sinirhhiklari vardir.

Uzun D6nemli Amaglar Yardimsiz olarak basladigi bir isi bitirir.

Dili iletisim amaciyla kullanir.

Kisa donemli hedefler Ustlendigi sorumlulugu dgretmenin istemesi {izerine lic denemenin
ikisinde yerine getirir.
istekleri ile kurallar celistiginde &gretmenin uyarisi ile (g
denemenin ikisinde kurallara uyar.
Kendisine soru soruldugunda Ui¢ denemenin ikisinde cevap verir.
Kendisine gorsel materyaller gosterildiginde (i denemenin ikisinde
gorsel materyallerin adini soyler.
Kendisine kitap okundugunda li¢ denemenin ikisinde Ne oldu? Ne
zaman oldu? sorulari igeren sorular sorar.
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Tablo 5. Kaynastirma Ogrencisi Ali’ye iliskin Bireysellestirilmis Egitim Programi

BEP hazirlama tarihi 18 Subat 2019

Ogrencinin egitsel performans diizeyi Ali okulumuza bir yildir devam eden bir 6grencidir. Sinif i¢i yapilan
gozlemler dogrultusunda Ali psiko-motor, sosyal- duygusal ve
bilissel gelisim alanlarinda yasitlari ile ayni 6zellikleri
gostermektedir. Ancak bazi seslerin telaffuzunda (R,K, G)
zorlanmaktadir. Akici konusmada degisken zaman ve araliklarla
akicilik problemleri yasamaktadir.

Uzun donemli amaglar Konusmalarini akici bir sekilde ifade eder

Kisa donemli hedefler Ali kendisinden istendiginde konusmalarinda dort denemenin
Uglinde “R” sesini dogru telaffuz eder.

Ali kendisinden istendiginde konusmalarinda doért denemenin
liclinde “K” sesini dogru telaffuz eder.
Ali kendisinden istendiginde konusmalarinda dort denemenin
Uglinde “G” sesini dogru telaffuz eder.
Ayaz kendisinden istendiginde konusma hizini ayarlayarak konusur.

Tablo 6. Kaynastirma OGRENCISi Emre’ye iliskin Bireysellestirilmis Egitim Programi

BEP hazirlama tarihi 18 Subat 2019

Ogrencinin egitsel performans diizeyi Emre kiiglik motor hareketlerinde yasindan beklenen diizeydedir.
ince motor becerisi gerektiren islerde bazen destege ihtiyag
duymaktadir. Kesme, katlama, sivilari bir kaptan baska bir kaba
bosaltma gibi isleri 2/4 oraninda yapar. Sosyal duygusal gelisimi
yasitlarindan beklenen diizeyin altindadir. Grup oyunlarina
katilmada, sirasini beklemede, yonergeleri uygulamada,
duygularini ifade etmede ve nezaket s6zcuklerini kullanmada
zorlanir. Bilissel diizeyi yasitlarindan beklenen diizeydedir. Kendi
kendine sarki, siir, tekerleme séylemede, konusmalarinda sifat,
zamir ve ekleri kullanmada, neden, nasil kim gibi sorular sormada,
duygularini sozel olarak ifade etmede, yer bildiren ifadeleri
kullanmada, anlatilan bir hi,kayeyi dinlemede, hikaye ile ilkgili
sorlsara cevap vermede, kendisi ve ailesi ile ilgiliozellikleri ifade
etmede, konusmayi baglatma ve stirdirmede 2/4 oraninda
basarilidir. Toplanma, temizlik hareketlerine katilmada zorlanir. Bu
yonde grupla birlikte hareket etmede zorlanir. Bu alanda %
oraninda basarilidir.

Uzun Dénemli Amaglar Kendisine soru soruldugunda cevap verir.

Kendisine verilen yonergeler uyar.
ince motor beceriler kazanir.

Kisa donemli hedefler Emir, yaptigl giinlik islerle ilgili kendisine soru soruldugunda dort
denemenin Uglinde cevap verir.

Emir, yaptig giinlik islerle ilgili kendisine soru soruldugunda dort
denemenin doérdiinde cevap verir.

Emir, kendisinden istendiginde verilen yonergelerin % inid yerine
getirir.

Emir kendisinden istendiginde dort denemenin ikisinde bagimsiz
olarak kesme yapar.

Emir kendisinden istendiginde yogurma materyallerine doért
denemenin Uglinde elleriyle sekil verir.

Veri Toplama Araglari

Arastirmanin amaci dogrultusunda yari yapilandiriimis gorlisme sorulari, 6gretmenlerin ve kaynastirma
ogrencilerinin bilgilerini elde etmek amaciyla demografik bilgi formu hazirlanmistir. Hazirlanan gértisme sorulari
ve demografik bilgi formunun uygunlugu gecerlilik ve givenirlilik komitesine sunulmus ve komitenin onayi

alinmigtir. Gériismeler esnasinda 6gretmenlere ve okul midiriine sorulan sorular asagida verilmistir:
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Okulda verilen BEP egitimini alan ve kaynastirma 6grencisi olan anaokulu 6gretmenlerine sorulan
sorular

1. Okulunuzda aldiginiz bireysellestirilmis egitim programi egitimine iliskin gorusleriniz nelerdir?

2. Aldiginiz egitimin kaynastirma 6grencisi icin hazirladiginiz program (zerindeki etkileri hakkindaki

dusiinceleriniz nelerdir?

Okulda verilen BEP egitimini alan ancak kaynastirma Ogrencisi olmayan anaokulu 6gretmenlerine
sorulan sorular

1. Okulunuzda aldiginiz bireysellestirilmis egitim programi egitimine iliskin gorisleriniz nelerdir?

2. Okulunuzda aldiginiz BEP egitiminin kaynastirma 6grenciniz olmasi durumunda hazirlayacaginiz

egitim programina etkisine iliskin gorisleriniz nelerdir?

Okulda verilen BEP egitimini alan okul miduriine sorulan sorular
1. Okulunuzda verilen BEP egitimine iliskin gorisleriniz nelerdir?
2. Okulunuzda verilen BEP egitiminin okulunuzdaki kaynastirma egitimi uygulamalarina yansimasina

iliskin gorusleriniz nelerdir?

Verilerin Toplanmasi ve Analizi

Arastirmaci 19 Nisan 2019 tarihinde BEP hazirlama ve gelistirme egitiminin verildigi okula giderek okul
yoneticisi ve 6gretmenlerle goriserek, egitime iliskin gérlismelerin yapilacagi glin ve saati belirlemistir. Yapilan

gorismelere ait bilgiler Tablo 7’de verilmistir.

Tablo 7. Gérigmelere Ait Bilgiler

Gorisiilen Ogretmen Gorusme Tarihi Gorugme Siresi
Hale 6gretmen 28 Nisan 2019 6 dakika 41 saniye
Senay 6gretmen 28 Nisan 2019 7 dakika 57 saniye
Ayse 6gretmen 28 Nisan 2019 14 dakika 41 saniye
Fatma 6gretmen 28 Nisan 2019 4 dakika 36 saniye
Emine 6gretmen 28 Nisan 2019 8 dakika 47 saniye
Zeynep Ogretmen 28 Nisan 2019 5 dakika 9 saniye
Okul muddara 28 Nisan 2019 4 dakika 39 saniye

Tablo 7 incelendiginde 6gretmenler ve okul midird ile yapilan gérismelerin tamaminin 28 Nisan 2019
tarihinde gergeklestirildigi goriilmektedir. Gorlisme siirelerine bakildiginda en fazla gériisme siresinin 14 dakika
41 saniye ile Ayse 0gretmenle, en az gorlisme siiresinin ise 4 dakika 36 saniye ile Fatma 6gretmenle yapildig

goriilmektedir.

Ogretmenlerle yapilan gériismeler veli goriisme odasinda, okul midiri ile yapilan goriisme ise okul
mudarinin makam odasinda gergeklestirilmistir. Katiimcilarla yapilan gériismeler cep telefonunun sesli notlar

kayit programi ile kaydedilmistir. Goriismelerden toplam....sayfalik veri elde edilmistir.
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Veriler, nitel veri analiz tekniklerinden icerik analizi ile analiz edilmistir. Cep telefonunun sesli notlar kayit
programi ile birinci yazar tarafindan kayit edilen veriler, ikinci yazar tarafindan higbir degisiklik yapilmaksizin
gorusmelerin yapilig sirasina gére numaralandiriimis ve gorisiilen katihmcilara kod isim verilerek gevriyaziya
donisturtlmistir. Ses kayitlarinin dékiimiiniin dogrulugu ve gegerliligi yazarlar tarafindan gergeklestirilmistir.
Yazarlar rastgele sectikleri birer ses kaydini dinlemis ve dékimlerin dogrulugunu kontrol etmislerdir. Bu siiregte

% 100 oraninda bir glvenirlilik elde edilmistir.

BULGULAR

Arastirmadan elde edilen bulgular, kendileriyle gériisme yapilan okul dncesi 6gretmenleri ve okul midiri ile
BEP egitiminden sonra gergeklestirilen gorlismelerden elde edilen verilerin analizi sonucu ortaya gikan temalar

dikkate alinarak sunulmustur.

BEP egitimine iligkin gorisler

Okulda verilen BEP hazirlama ve gelistirme egitimine iligkin gorusler daha 6nce alinan BEP egitimine iligkin
gorusler ve okulda alinan BEP egitimine iliskin gorusler olmak lizere iki baglk altinda ele alinmis ve Tablo 8'de
sunulmustur.

Tablo 8. Okuldaki BEP Egitimine iliskin Goriisler

BEP egitimine iligkin goriisler f
Daha 6nce alinan BEP egitime iligskin goriisler

Lisans programinda 6zel egitim dersi alanlar 4
Hizmetici egitim programinda 6zel egitim semineri alanlar 5
Okulda alinan BEP egitimine iligkin gorisler

Egitimin farkliligina iliskin gorusler 6
Egitimin slrdurdlebilirligine iliskin gorusler 4

Tablo 8’e bakildiginda katilimcilarin dérdinin lisans programinda 6zel egitim dersi, besinin ise hizmetigi egitim
programinda 6zel egitim semineri aldig gorilmektedir. Katihmcilarin altisinin okulda alinan BEP egitiminin
farkhligina iliskin, dérdiiniin ise egitimin siirdirilebilirligine iliskin gériis belirttikleri gériilmektedir. Ornegin
Ogretmen Hale Hanim daha &nce alinan BEP egitimine iliskin goriislerini “Daha énce BEP e iliskin 6zel bir egitim
almadik. Uzun dénemli bir editim zaten hi¢c almadik. Universitede okurken de almadik. Sadece bir 6zel egitim
dersimiz vard..” sézleriyle ifade etmistir. Ogretmen Ayse Hanim konuyla ilgili gérislerini “Daha énce 6zel editim
dersinde (iniversitede bu egitimi aldim. Ama sadece prosediir olarak aldik. Cok ayrintilarina girdigimizi
séyleyemem.” seklinde ifade etmistir. Ogretmen Emine Hanim konuyla ilgili gériislerini “Daha énce iiniversitede
6zel egitim dersi kapsaminda bireysellestirilmis egitim programi hazirlamaya yénelik egitimler aldik.” sozleriyle
ifade ederken, Ogretmen Fatma Hanim “Universitede 6zel editim dersi gdrmiistiik” sozleriyle ifade etmistir.
Hizmetici egitim programinda alinan &zel egitim seminerlerine iliskin Ogretmen Senay Hanim “Aldidim editimler
kisa stireliydi. Ama ¢ok kapsamli genis siireli bir egitim mi? Hayir dyle bir sey almadik. Birebir yani sizin sorup
déniit alacaginiz bir ortam olmuyor o tiir egitimlerde.” Ogretmen Emine Hanim “Gegen sene hizmet i¢i editim
kapsaminda 80 saatlik bir ézel editim editimi aldim.” Ogretmen Fatma Hanim “Okul éncesinde 6gretmenlik

yaparken 570 saatlik bir egitim almistim.” sozleriyle géruslerini dile getirmislerdir.
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Okulda alinan BEP egitiminin farkhhgina iliskin goriis bildiren 6gretmenlerden Hale Hanim konuyla ilgili
gorislerini “Ozel egitim dersini iiniversitede bir dénem halinde aldik. Onda da béyle aman aman bir BEP
hazirlama gérmedik agikcasi Bizim icin siiper bir firsatti” sozleriyle ifade ederken, Ogretmen Senay Hanim
konuyla ilgili gbruslerini “Tam anlamiyla bir BEP egitimi aldigimizi séyleyemem. Aldigim egitimler ¢ok teferruatl
degildi. Sizin verdiginiz egitimde yiiz yiize sorabilecegimiz sorularla ilgili daha ayrintili gériisme imkédnimiz oldu.”
sozleriyle dile getirmistir. Ogretmen Fatma Hanim ise “Sizin verdiginiz BEP hazirlama konusunda benim daha
net bilgilerim oldu. Yani siz bana ¢ok iyi bir yol gésterdiniz.”, Ogretmen Emine Hanim “Daha 6nce aldigim
egitimler okul éncesine yénelik olarak ézellestirilmis dedildi. Egitim 25 kisiydi yanlis hatirlamiyorsam. Egitim
gruplarina gére ayrilsa daha iyi olurdu diye diisiiniiyorum. Bu egitimin kendi okulumuz ve grubumuzda olmasi
¢ok iyi oldu.” sozleriyle goruslerini ifade etmislerdir. Oku mudirid Nermin Hanim ise konuyla ilgili géruslerini su
sozlerle dile getirmistir: “Bir zamanlar ézel editimle ilgili biitiin okullara ézel egitim hocalari gelerek belli
egitimler vermisti hatirlarsaniz. Bu konuda bilgisi olmayan kisiler iiniversitedeki bilgileriyle temel konulari
o6gretmeye ¢calismislardir. Sizin verdiginiz BEP egitimi ¢ok yararli oldu. Cok farkini gérdiik. Sizin egitiminizden
sonra planlar dedistirildi. Bana yenileri geldiginde ben onlarin ¢ok farkli oldugunu tamamen ¢ocuga 6zel

oldugunu gézlemledim.”

Okulda alinan BEP egitiminin sirdiirilebilirligine iliskin gériis bildiren Ogretmen Emine Hanim “Bu editimlere
hizmet ici egitim kapsaminda ya da 6gretmen atélyeleri gibi etkinliklerle iki senede bir, sene de bir, her
dgretmenin tekrar tekrar katilmasi gerektidini diisiiniiyorum.” sdzleriyle ifade etmistir. Ogretmen Senay Hanim
konu ile ilgili goruslerini “Keske gegen sene gelseydiniz. Ciinkii yeni tanimlamalar var. Bizim bundan on sene
6nce hi¢c duymadigimiz belki daha az bilgi sahibi oldugumuz seyler var, disleksi var, duyu tamamlama var
bilmem ne var. Bunlarla ilgili seyleri 6Gretmen hep yasayarak 6greniyor, karsilastikca égreniyor. Mesela gecen
yil gelseydiniz, gegcen yil ki 6grencimi belki tanimama yardimci olabilirdiniz.” sozleriyle dile getirmistir. Okul
Midird Nermin Hanim ise konuya iliskin goruslerini “Milli Egitim Bakanligi bu konuda program ddhilinde tim
6gretmenlere tiim kademelere bu konuda editimler diizenlemeli. Bence bu egitim yayginlastiriimali. Belirli

kisilerce her bélgeye her okula gidilerek anlatiimali diye diisiiniiyorum” sozleriyle ifade etmistir.

Egitim programinin kaynastirma egitimine etkileri

Okulda verilen BEP hazirlama ve gelistirme egitim programinin etkileri 6gretmenlere olan etkileri ve

kaynastirma 6grencilerine olan etkileri olmak (izere iki bashk altinda ele alinmis ve Tablo 9’da sunulmustur.

Tablo 9. Egitim Programinin Kaynastirma Egitimine Etkileri

Ogretmenlere etkisi f
Ogretmenin mesleki gelisimine etkisi

Glven olusturma 5
Kaynastirma o6grencilerine etkisi

Kaynastirma 6grencisinin sosyal becerisi tizerindeki etkisi 3
Amaca uygun gereksinimlerin belirlenmesi 3
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Tablo 9’a bakildiginda katilimcilarin tamaminin (7) uygulanan egitim programinin mesleki gelisimlerini
etkiledigini, besinin ise egitimin kendilerinde gliven olusturdugunu belirttikleri gorilmektedir. Ayrica
kaynastirma 6grencisi olan 6gretmenlerin tamaminin (3) egitim programinin kaynastirma 6grencilerinin sosyal
becerileri Gzerindeki etkili oldugunu ve egitim programindan sonra kaynastirma 6grencilerinin gereksinimlerini
amaca uygun olarak belirlediklerini ifade ettikleri gériilmektedir. Ornegin Hale Ogretmen egitim programinin
mesleki gelisimine etkisine iliskin gérislerini “Aldigimiz bu kisa egitim bize cok sey kazandirdi. Oncesinde de
zaten sizinle ¢cok konusmustuk, istisarelerde bulunmustuk. Ben simdi mesela bir tane BEP uyguluyordum otizmli
6grencim igin bunun ashnda ¢ok bosluklari varmis. Simdi bu aldigim egitimle gerekli diizenlemeyi yaptim.
Onceden bireysel editimi uyguluyordum da biraz béyle afaki uyguluyormusum. Simdi daha bilingli daha farkinda
yapiyorum. Az énce de séylemistim. Universitede ézel editim dersini bir dénem halinde aldik. Onda da béyle
aman aman bir BEP hazirlama gérmedik agikcasi. Dolayisiyla ben meslede basladigimda BEP hazirlama
konusunda ¢ok zorlandim. Teftise gelen miifettisler de BEP’i ¢ok sorgulamiyorlar. Sadece BEP’iniz var mi var,
tamam iste. Ne yapiliyor, bunu neye gére hazirliyorsunuz, nasil hazirliyorsunuz iste eksik kalan noktalar suralar,
s6yle tamamlanmali, béyle tamamlanmali gibi bir rehberlik yapmiyorlar bize maalesef. Dolayisiyla bizim igin bu
cok tabiri caizse havadaydi. Yani BEP hazirlamayi bilmiyorduk.” sézleriyle ifade etmistir. Senay Ogretmen ise
konuyla ilgili gorlslerini “BEP hazirlama kisminda eksiklerimiz vardi onlari gidermis olduk tesekkiir ederiz. BEP
hazirlamada ben takildim. Neler yapacadimi belki bilmiyordum. Cok yiizeysel bir program hazirlamistik
gérmiistiiniiz.” sozleriyle, Fatma Ogretmen “Egitimin faydali oldugunu diisiiniiyorum. Kendi adima séylemem
gerekirse bilgilerimi giincellemis oldum.” sdzleriyle, Ayse Ogretmen “ilk defa karsilastiGim konular oldu. Tansel
hocam, siz sag olun. Verdiginiz egitim gercekten hem bakis agimi degdistirdi hem de yéntem olarak ¢ok sey
6grendim ve buna gére kendi planimi hazirladim. Yeni seyler 6grendim. Bilmedigim seylerin ayrintilarini
6grenmis oldum. Kaba hatlarini bilsem de ayrintililari, plan hazirlamanin plif noktalari, dikkat edecedimiz
noktalar ayrintili olarak cok giizel égrendigimi disiniyorum.” sézleriyle, Emine Ogretmen “Universitede
o6grendigim seyleri hatirlama firsati buldum ayrica bu alana ekstra yeniden ilgi duymami sagladi bu egitim.
Benim gectigimiz yil da, ondan énceki yil da sinifim yoktu. Bu ylizden kaynastirma égrencileri ile ¢alisma firsati
bulamadim. Burada yeniden bu egitimde unuttugum seyleri hatirlama firsati buldum.” soézleriyle, Zeynep
Ogretmen “Ya hocam o kadar net anlattiniz ki, o kadar ciddi faydasi oldu ki bana. Ben hemen eve gidip eski
kitaplarimi karistirdim. Benim bunla ilgili bir sirii kaynagim vardi. Bir¢ok seyi unutmusum. BEP’in nasil
hazirlanmasi gerektigi, bireye él¢iit, kosul hani bunlar vardi ya! Cocugun kag¢ davranisi var? Kagini yapabildigi,
bunlarla ilgili tiim bilgilerim tazelenmis oldu.” seklinde dile getirmistir. Okul midiri Nermin Hanim ise konuyla
ilgili gorislerini “Bu konuda da bizim okulumuzda da, sizin gérdiigiiniiz gibi aslinda yeterli bilgiye hicbir
6gretmenim sahip degildi. Bes kadrolu égretmenim var burada ama hig birisinin bu konuda yeterli bir bilgisi
yoktu. Hepsi kendi ¢abalariyla kopyala yapistir yéntemiyle internetten aldiklari bilgilerle bir seyler yapmaya
calistilar ama hicbirinin yaptigi BEP ¢ocuga dokunmadi tabi ki. Ciinkii alt yapisi yoktu, bilgi yoktu,
dgretmenlerim de bunu nasil yapacaklarini bilmiyorlardi. iste kulaktan dolma, kendi ¢abalariyla edindikleri

bilgilere géreydi bunlar. Sizin sayenizde BEP’i planlanmadan 6nce ne yapilmasi gerektigini égrendiler. Sizin
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egitiminizden sonra o planlar degistirildi. Bana yenileri geldiginde, ben onlarin ¢ok farkli oldugunu tamamen

cocuda ézel oldugunu gézlemledim.” seklinde ifade etmistir.

Tablo 9’da egitim programinin égretmenlerin besinde kendilerine olan giiveni arttirdig gériilmektedir. Ornegin
Hale Ogretmen “Kaynastirma 6§rencimle udrasirken bircok noktada pes dedidim zamanlar oldu. Sinan’a
ulasamadigim noktada pes ediyordum. Hemen havlu attigim zamanlar olmustu. Kendimi sugladigim zamanlar
olmustu. Hep séyliiyordum ya size. Simdi artik diyorum ki hayir ben iyi gidiyorum.” sozleriyle gorislerini ifade
etmistir. Senay Ogretmen ise gorislerini “Bu sizinle yaptiGimiz ¢alismadan sonra bazi seyleri daha kolay
yliriitecegimizi disiintiyorum. En azindan bu resmi evraklarin tamamlanmasi, o ¢ocuga birebir, daha basit,
cocuga gore olan yakin hedefleri, uzak hedefleri belirlemede daha iyi olacagimi diisiiniiyorum.” sozleriyle dile
getirmistir. Fatma Ogretmen konuyla ilgili gérislerini “Artik bundan sonra nasil plan hazirlayacagim konusunda
neler yapmam gerektigini biliyorum.” sozleriyle, Zeynep Ogretmen “BEP konusunda gercekten benim ¢ok
eksikligim varmis. Ben daha dnceki dgrencilerimde neler yaptim, neler yapmadim bir degerlendirdim. Aslinda
cok sey unutmusum o yiizden ¢ok katkiniz oldu. Ozel gereksinimli 6§rencim geldiginde yapilacak uygulamalar,
simdi hep onlar aklimda” sézleriyle ifade etmistir. Ayse Ogretmen ise konuyla ilgili gdrislerini su sézlerle dile
getirmistir: “Zihinden silinmis bilgileri giincellemek adina, kendi adima kazanimlar elde ettim ben. Nelere dikkat
etmem gerektigini ya da kistaslarimin neler olabilecedi hakkinda kendime 6zgiivenim artti. Yani sizin verdiginiz

bilgiler ¢ok iyi oldu.”

Tablo 9'da 6gretmenlerden Ugliniin verilen egitimin kaynastirma 6grencilerinin sosyal becerileri Gzerinde etkili
oldugunu, Gglniin ise kaynastirma 6grencilerinin egitim amacina uygun gereksinimlerin belirlenmesinde etkili
oldugunu belirttikleri gériilmektedir. Ornegin Hale Ogretmen verilen egitimin kaynastirma 6grencisine etkisine
iliskin gorislerini “ilk olarak, birinci dénemin sonunda siz bizi gézlemlemeye baslamistiniz. Birinci dénemin
sonundan beri iste o son bir ay ve ikinci dénemi de alalim igine. Birinci dénemin sonu ve ikinci dénem ¢ok daha
bilingli adimlarla gittigimi fark ettim ben. Ve Sinan lzerinde de ¢ok etkisi oldu gercekten. Mesela o davranis
dedisikligini - davranis degistirme diye siirekli vurguluyordunuz ya mesela ben onu ¢ok daha bilingli yaptim ve
Sinan suan cok daha farkh noktada. Annesi diyor ki, hocam son bir ayda inanilmaz bir degisiklik var. inanilmaz
dinliyor, inanilmaz kanalize oluyor diyor. Bunu da burada yaptigimiz ¢alismalara baglyor.” sozleriyle ifade
etmistir. Hale Ogretmen ayrica “Daha énceleri Sinan’la ¢calisirken diiz ve kestirme yoldan degil de, dolasarak
gelirmisim éyle séyleyeyim. Simdi daha kisa yoldan ve daha ¢abuk ulasiyorum hedeflere. Ondan sonra diger
normal ¢ocuklari daha kolay etkileyebiliyorum. Obiir tiirlii mesela daha zorlanmisim. Sinan’la ilgili davranis
degdisikligi olusturma konusunda simdi BEP ile daha istikrarli gidiyorum, daha kolay hallediyorum her seyi. Hatta
Sinan su anda okuma yazma c¢alismalarina gegti. Minik minik béyle kelimeleri de birlestirmeye basladl.”
sozleriyle konusmasini siirdiirmiistiir. Ayse Ogretmen ise konuyla ilgili gérislerini “Sene basindan beri kendini
ifade edemeyen 6grencim suanda hem benle hem arkadaslariyla artik iletisime gececek boyutta. Epey yol aldik.”
sozleriyle dile getirmistir. Ayse Ogretmen sozlerine “Kaynastirma &grencimde hedefledigim seylere ¢ok
yaklastigimi séyleyebilirim. Planda aldigim hedefleri ve bu planinda, bu dodrultuda yani bilerek hazirlamanin

farkini hissediyorum &grencim lizerinde. Ciinkii daha 6nce daha farkl planlar hazirladigimda bu kadar net
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sonuglar alamiyordum ama suanda dénem sonuna geliyoruz zaten planimin gercekten tutarl oldugunu
gérebiliyorum. Ogrencime yénelik, onun 6zel durumuna yénelik oldugunu fark edebiliyorum.” seklinde devam
etmistir. Senay Ogretmen konuyla ilgili gérislerini “Cok yiizeysel bir program hazirlamistik, gérmiistiiniiz. Ali’nin
BEP’inin yeniden hazirlamamizin ¢ok faydasi oldu. Ogrencim konusmada akicilik problemi yasayan, zaman
zaman degdiskenlik gésteren bir ¢ocuk. Siz de gérdiiniiz, zaman gegirdiniz onunla. Ama hazirladigimiz BEP’in

Ali’nin dil ve iletisim becerisinde faydali oldugunu diisiintiyorum” seklinde ifade etmistir.

TARTISMA ve SONUC

Bu arastirmada, bir anaokulunda gérev yapan ve sinifinda kaynastirma 6grencisi bulunan 6gretmenler ile
sinifinda kaynagtirma &grencisi bulunmayan 06gretmenlerin BEP hazirlama ve gelistirme egitimine iliskin
gorisleri belirlenmistir. Bu kapsamda bulgularin a) BEP egitimine iliskin gorlsler ve b) Egitim programinin
kaynastirma egitimine etkileri olmak tzere iki tema altinda toplandig1 gorilmustir. Asagida bu temalar sirasiyla

tartisilmigtir.

BEP egitimine iligkin goriisler

Daha énce alinan BEP editimine iliskin gériisler (Lisans programinda 6zel egitim dersi alanlar — Hizmet i¢i egitim

programinda 6zel egitim semineri alanlar)

Arastirmaya katilan okul 6ncesi 6gretmenlerinin BEP ile ilgili deneyimlerinin, ya lisans diizeyinde ders olarak
aldiklari 6zel egitim dersi ile ya da lisans sonrasi hizmet ici egitim kapsaminda diizenlenen seminerler yoluyla
oldugunu ifade ettikleri gortlmektedir. Hizmet ici egitim programina katilan 6gretmenlerin bu programin
beklentilerini karsilamadigini, igerigin BEP hazirlamaya iliskin yeterli ve kapsamli olmadigini ifade etmigslerdir.
Ozaydin ve Colak (2011) okul éncesi 6gretmenlerinin kaynastirma egitimine ve kaynastirma egitimi ile ilgili
katildiklari hizmet ici egitim programina iliskin gorislerini almistir. Arastirma sonuclarinda 6gretmenlerin ¢ogu
lisans programinda se¢meli ders olarak 6zel egitim derslerini aldiklarini ya da bulunduklari illerde seminerlere
katildiklarini belirtmiglerdir. Ayrica 6gretmenler lisans déneminde ve hizmet igi egitim programlari sirasinda BEP
hazirlamaya iliskin ayrintili bir egitim almadiklarini ve bu konuya yonelik bilgilerinin olmadigi konularinda gorus
bildirmislerdir. Ulkemizde okuléncesi 6gretmen yetistirme lisans programlarinda “Ozel Egitim” dersinin zorunlu
oldugu bilinmesi ile birlikte Praisner (2003), bu derste 6gretmen adaylarina 6zel gereksinimli gocuklar ve
kaynastirmaya iliskin genel bilgi verildigi ve BEP’e iliskin ayrintili bilgilere yer verilmedigi ifade edilmektedir. Bu

bulgularin arastirmamiza katilan 6gretmenlerin gorusleri ile tutarli oldugu gorilmektedir.

Okulda alinan BEP egitimine iliskin gériisler (Egitimin farkliigina iliskin gériisler - Egitimin siirdiirlebilirligine

iliskin gértisler)

Ogretmenlerin BEP egitiminden &nce BEP hazirlama konusunda kendilerini yetersiz hissettigi ve bu konuda bilgi
eksikligi oldugunu ifade etmeleri dnemli bir bulgudur. Ogretmenler kaynastirma 6grencileri icin hazirladiklari

BEP’lerin uygun olmadigini ¢iinkl bunu nasil yapmalari gerektigini bilmediklerini ifade etmislerdir. Nitekim okul
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madard ile yapilan goériisme sonucunda Ogretmenlerinin bu konuda yetersiz oldugunu belirtmesi ayrica
egitimden Once hazirlanan BEP’lerin internet ortamindan kopyala yapistir yontemi ile elde ettikleri bu konuya
iliskin bulgular desteklemektedir. Ayrica egitimden 6nce Ogretmenlerin hazirladiklari BEP’ler incelenmis ve
O0gretmenlerin  6grenciye uygun amaglar se¢medikleri de gorlilmustir. Bu durumun nedeni olarak
O0gretmenlerin lisans egitimleri sirasinda 6zel egitim dersi ve hizmetigi egitimler kapsaminda BEP’e iliskin yeterli
bilgiye ulasamamis ve uygulamaya yonelik egitimler almamis olmalarindan kaynaklandigi dusiinilmektedir.
Ogretmenlerle yapilan gériismelerden elde edilen bulgularin alanyazinda ilik ve Sari (2017) tarafindan yapilan
¢alismanin bulgulari ile tutarh oldugu gorilmektedir. S6z konusu ¢alismada yer alan 6gretmenler 6grenci igin
hazirladiklari BEP’lerde performans diizeyini yazmadiklarini, amag¢ almayi bilmediklerini ve bunu formalite
olarak gorduklerini dile getirmislerdir. Uluslararasi alanyazinda da 6gretmenlerin 6grencilerin performans
diizeylerini tanimlamada ve bunu BEP igerisinde yazili olarak agiklamada problem yasadiklari ifade edilmektedir

(DeBettencourt ve Howard, 2007; Werts, Culatta ve Tompkins, 2007).

Ogretmenin 6grenciye uygun hazirlayacagl BEP iceriginde; 6grenciyi tim gelisim ve disiplin alanlarinda
degerlendirmeli, ayrintil bilgi sahibi olmali ve daha sonra 6grencinin ihtiyaglari dogrultusunda belirlenen
amaglarin BEP’de yer almasi gerekmektedir. BEP egitiminden &nce hazirlanan planlara bakildiginda
O0gretmenlerin  kendi ifadeleri ile bilgi eksikliginden dolayr kaynastirma &grencisine uygun planlar
hazirlamadiklari goridlmustir. Okulda verilen BEP egitiminden sonra 6gretmenlerin hazirladiklari planlara
bakildiginda 6nceki planlara gore blyik degisiklikler oldugu gérilmistir. Kaynastirma 6grencisine yonelik BEP
hazirlayan 6gretmenler okulda aldiklari egitimden sonra tekrar hazirladiklari BEP’lerin Ogrenciye uygun
oldugunu ve aldiklari amaca ulastiklarini séylemeleri bu bulguyu desteklemektedir. ilik ve Sari (2017) tarafindan
yapilan calismada 6gretmenlere verilen BEP egitiminden sonra, 6gretmenler artik BEP hazirlarken nelere dikkat
etmeleri gerektigini ve nasil hazirlanmasi gerektigi konusunda ayrintilh olarak bilgi sahibi olduklarini ifade
etmeleri arastirmadan elde edilen bulgularla 6rtismektedir. Ruble, Dalrymple ve McGrew (2010) tarafindan
yapilan galismada 6zel gereksinimli cocuklar igcin BEP hazirlanmasina iliskin 6gretmenlere verilen egitim
programi sonrasinda BEP'lerin kalitesinin 6nemli 6l¢lide arttigi gorilmustir. Okul 6ncesi 6gretmenlerine verilen
BEP egitimi sonucunda yapilan gériismelerle katilimcilarin bu siirecin dnemli pargasi olduklarini fark ettikleri ve
kendi sorumluluklarini daha iyi anladiklari gorilmektedir. Bir baska deyisle uygulamal olarak gergeklestirilen

BEP egitiminin 6gretmenlere gerekli bilgi ve becerileri kazandirma etkili oldugu goralmustdr.

Egitim programinin kaynastirma egitimine etkileri

Ogretmenlere etkisi (Ogretmenin mesleki gelisimine etkisi - Giiven olusturma)

Ogretmenlerle ve okul midiiri ile yapilan gériisme sonucunda ve aldiklari BEP egitiminden sonra hazirlanan
planlar géz 6nlinde bulunduruldugunda, egitimin 6gretmenler lzerinde olumlu giktilari oldugu gorilmustir.
Arastirmaya katilan Ogretmenlerin kaynastirma 6grencilerine uygun BEP hazirladiklarinda, onlarin
gelisimlerinde ilerleme gordiiklerinde mutlu olduklari ve kendilerine olan 6z givenlerinin arttigi yapilan

goriismeler sonucunda anlasilmaktadir. Ogretmenlerin teorik bilgiden cok, BEP hazirlarken nelere dikkat
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etmeleri gerektigine iliskin gereksinimleri oldugunu ve ancak bu gereksinimleri karsilandig takdirde uygun BEP’i
hazirladiklari gérilmustiir. Kaynastirma 6grencisine yonelik BEP hazirlama konusunda yetersiz donanimlarindan
dolay! caresizlik yasamalarinin egitimin niteligini de olumsuz yonde etkileyecegi diisinilmektedir. Mevcut
sistem icinde O6gretmenlere ulasan tek destegin hizmet i¢ci ve il boyutundaki egitimlerin oldugu
disindldiginde, bu egitimlerin 0Ogretmenlerin BEP hazirlarken vyasadiklari sorunlara yonelik olarak
diizenlenmesinin bagarilarini arttirabilecegi bu arastirmadan elde edilen 6nemli bir bulgudur. Nitekim
alanyazinda yapilan galismalara bakildiginda hizmet ici egitim programlarinin 6gretmenlerin kendi yeterlilik
diizeylerini olumlu yénde etkiledigi vurgulanmaktadir (Camadan, 2012; ilik ve Sari, 2017; Ruble, Dalrymple ve

McGrew, 2010).

Arastirmaya katilan 6gretmenlerin egitimden sonra BEP hazirlama ile ilgili kendilerini daha nitelikli bulmalar
hizmet ici egitim programlarinin 6nemini géstermektedir. Bu baglamda kaynastirma uygulamalarinda basariyi
etkileyen en onemli aktoérlerden birinin 6gretmen olmasi sebebiyle, 6gretmenler ve okul yonetimine BEP
hazirlamaya iliskin daha ayrintili ve planl bir sekilde gerekli destegin verilmesi gerektigi diisiinilmektedir. Artik
alanyazinda yapilan calismalarda okul 6ncesinde kaynastirma egitiminin var olan durumunu belirlemek yerine

¢6zUm odakh ve bu alanda uygulamalara yonelik daha ayrintili galismalar yapilmasi gerekmektedir.

Kaynastirma égrencilerine etkisi (Kaynastirma ddgrencisinin sosyal becerisi lzerindeki etkisi - Amaca uygun

gereksinimlerin belirlenmesi)

Arastirmaya katillan 6gretmenlerle yapilan gériisme sonucunda ortaya c¢ikan dikkat cekici bir bulgu ise
Ogrencilere uygun olarak hazirlanan BEP’den sonra 6grencilerin belirlenen amaglara ulastigi ve sosyal
becerilerinin gelistigi yondeki ifadelerin olmasidir. Ortaya ¢ikan bu bulguyu egitimden ©6nce 6gretmenler
tarafindan hazirlanan BEP’lerin 6grenci dizeyine gore yiksek ve 6lgllebilir hedefler oldugu ve bu hedefleri
gerceklestirmede basarisiz olduklarini gostermektedir. Egitimden sonra 6gretmenlerin 6grenci igin gergekgi,
ulasilabilir ve olgllebilir hedefler aldiklari hazirladiklari BEP’lerde goriilmistiir. Bu baglamda belki de
ogrencilerin belirlenen amaclara ulastikga motivasyonlarinin ve cesaretlerinin arttigi icin sosyal becerilerinin de
buna bagh olarak olumlu sekilde etkilendigi soylenebilir. Bu nedenle 6gretmenlerin BEP hazirlarken her cocugun

bireysel farkliliklarini ve performanslarini dikkate almalari gerekmektedir.

ONERILER

Okul 6ncesi egitimde kaynastirma egitiminin zorunlu egitim kapsaminda oldugu disindldigilinde, s6z konusu
lisans programlarinin; 6gretmen adaylarinin kaynastirma egitimi ortamlarinda BEP hazirlayabilecek sekilde
egitim almalari konusunda yeniden diizenlenmesinin gerekli oldugu gérilmektedir. Ayrica Milli Egitim Bakanligi
ve Universiteler tarafindan kaynastirma siniflarinda ¢alisan 6gretmenlere BEP hazirlama egitim seminerleri
verilmelidir. Bu ¢alismanin sonucunu genellestirebilmek icin daha genis 6rneklemlerle arastirmalar yapilabilir.

BEP hazirlamanin ekip isi oldugu dislinildiginde bu tir egitimlerin BEP ekibi Uyeleri ile birlikte verilmesinin
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uygun olacagi disiinilmektedir. Son olarak; ilkokul, ortaokul ve lise kademelerinde gorev yapan 6gretmenlere

de benzer BEP egitimi ¢calismalari yapilabilir.

Etik Metni

Bu calismanin verileri 2018-2019 egitim 6gretim yilinda toplanmistir. “Bu makalede dergi yazim kurallari, yayin
ilkeleri, arastirma ve yayin etigi ile dergi etik kurallarina uyulmustur. Makale ile ilgili dogabilecek herhangi bir

ihlalin sorumlulugu yazar(lar)a aittir. "

Yazar(lar)in Katki Orani Beyani: Makalede yazarlar arasinda herhangi bir ¢ikar ¢catismasi mevcut degildir. Birinci

yazarin makaleye katkisi %50, ikinci yazarin makaleye katkisi %50’dir.
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