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ABSTRACT

Values are unwritten norms that maintain order in society and are accepted by most of the
people belonging to that society. The values of justice and equality are values that are believed
to be necessary by all societies and applied as a rule of law after being put in writing. The best
application of these two values depends primarily on the correct understanding of these values.
For this reason, it is very important to determine whether the future practitioners of the social
order, i.e. the children, understand these values correctly. Based on this, the purpose of this
study was to determine 7t" grade students’ cognitive structures regarding the values of equality
and justice. This study explored 7t grade students’ cognitive structures regarding the values of
equality and justice. The study employed the survey design. The study group consisted of 97 7t
grade students attending four middle schools in the city Erzurum during the spring semester of
the 2019-2020 academic year. Word association test was used as the data collection tool in the
study. The cut-off points were determined by taking into account the repetition frequencies of
the words produced regarding the values of justice and equality, and starting from this concept
networks were developed. The students repeated the word equality the most regarding the
value of justice and the word justice regarding the value of equality. The words right, law,
scales, and freedom were associated with the values of both justice and equality. Apart from
these words, the students produced the words fairness, righteousness, honesty, law, and court
following equality for the value of justice. Regarding the value of equality, they produced the
words equality between women and men, and same. When the sentences made by the
students regarding the values of justice and equality are examined, it is seen that the number
of sentences containing scientific knowledge about the value of equality is higher. The number
of sentences formed by students regarding the value of justice that did not contain scientific
information was higher. It can be stated that students had more scientific knowledge about the
value of equality.
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INTRODUCTION

The behaviors that society gives meaning to and appreciate are conceptualized as values, creating a wide field of
study for academia. Two values that are accepted by people, believed to be important and whose effect is never
denied in any society in terms of maintaining social order are “justice” and “equality”. In order to understand
why these two values are so important in every society and time, it is necessary to examine the conceptual

dimension of these values and to see the meanings attributed to these values.

Values can be regarded as unwritten rules as well as a cultural acceptance that maintains a society, provides
order and tolerance among the people living in that society, and gives a desire to live together. In determining
social identity, the values of that society have a determining feature. Defined as the preferred, accepted,
adopted, desired belief, judgment, purpose, goal, object, criterion, guideline, standard, rule, sentiment, and
beliefs in the thoughts, judgments, attitudes, behaviors, and activities of people, society, institution or ideology

(Keskin, 2016, p.21), values that can be expressed as the norms that direct and shape behaviors in society.

Defined as the compliance with rights and laws, observance of the right and righteousness by the Turkish
Language Association (2005, p.19), the concept of justice was also defined as the materialized, concretized,
embodied, and actualized version of a society’s values, principles, and virtues, and everybody getting the rewards
or punishments they deserve (Cevizci, 2005, p.13). In order to put forth different interpretations and attribute
different meanings, it is possible to look at this concept from individual and social perspectives, as well as from
legal and extralegal perspectives (Cegen, 2015), i.e. from Aristotle’s distribution and equalization (Griz, 1994).
Expressed as conformity with predetermined laws, justice may also be considered as the opposite of
arbitrariness. For situations where justice is not considered as conformity with laws, Cegen (2015) expresses
justice as an ethical value judgment. Accordingly, justice emerges as value judgments shaped by social
acceptances, traditions, and customs (Cegen, 2015; Giriz, 1994). The content and meaning of the concept of
justice are determined by ethical and legal value judgments. There are various concepts that need to be
addressed when discussing justice or the serving of justice. These are equality, rationality, safety, order, freedom,

welfare, and right. In line with these views, the Theory of Justice developed by Rawls (1999) is as follows:

- Respecting everyone’s security and livelihood rights,
- The existence of a maximum system of equal basic liberties,
- Equality of opportunity for social duties and positions,

- Equal participation in decision-making processes,
- Fair savings in favor of the least advantageous.

When we examine how important justice is regarded in societies, the idea that justice should be an integral part
of the society, the state, and people. As a matter of fact, in many societies, beliefs about the indispensability of

justice and the fact that that oppression and disorder will prevail in the absence of justice developed. These can
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be found in the proverbs, idioms, and the words of the famous thinkers of those societies. The following

expressions may be given as examples.

Justice and cruelty do not stand in one place, when there is no justice, one gets into every trouble in that place,
the afterlife of those who reach peace through oppression is ruined, the finger cut by justice will not hurt (Turkish
proverb), if you do not punish, you will be guilty of injustice, justice is sharper than a sharpened sword (Latin
proverb), be just before being generous (Japanese proverb), justice pleases God and people, too (English
proverb), countries become eternal only by justice and destroyed by injustice (German proverb), being good is
easy, what is difficult is being just, honesty is an expensive property not found in cheap people, even if the truth
will kill you, do not abandon it (Hz. Omer), the day you buy the gadi, the justice dies, the day you kill justice, the
state dies, too (Fatih Sultan Mehmet), if the sun of justices goes down, there is no point for people to live on
earth. These words show that people and societies believe in the necessity of justice and are aware of what will

happen in case of injustice, whether they are implemented correctly and well.

There is another concept that will be emphasized while defining the concept of justice and is even expressed in
the explanation of the concept of justice and determination of justice: equality. The dictionary of the Turkish
Language Association (2005, p.657) defined the concept of equality as the absence of discrimination between
people in terms of laws, social and political rights. As a moral and social ideal, Cevizci (2005, p. 643) referred to
equality as the principle stating people being in the same position and value and people not being discriminated
against since they the same human nature. Treating similar things similarly is another definition of equality (Guriz,
1994). In another view, a definition of injustice and inequality was given, and it was stated that injustice is an
inequality that does not benefit everyone (Robison & Reeser, 2002). Schwartz (2012), on the other hand, touched
on the principle of universalism while explaining the values. According to him, people realize very late that
accepting universal values, different things and not treating them fairly will have life threatening consequences.
Universalism encompasses two fundamental concerns, the well-being of people in the world and nature. It
emphasizes the values of social justice, equality, peace, unity with nature and wisdom in order to eliminate these

concerns. In other words, Schwartz also touched on the unity of these two values within universal values.

When you read the texts about equality, you will definitely come across the concept of justice. These two
concepts complement each other. Considering that the struggle for justice is to eliminate inequalities (Guriz,
1994), the close connection between these two concepts is also understood. In the modern age, equality has
been divided into sub-headings such as equality of opportunity, equality of political rights, equality of racial
equality, gender equality, economic equality, and discussed under these headings, and it has been shaped in the
search for the ideal for people to live in better conditions. One way to compensate for inequality, that is, to
achieve justice, is to ensure that everyone has an equal chance to succeed in society. What is needed is real
equality of opportunities. This means that society must be regulated in order for people with equal natural
abilities to rise or fall to the same level regardless of the circumstances when they were born (Robison & Reeser,

2002). Rokeach (1973) made a classification as terminal and instrumental values while defining the values and
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gave the equality within the terminal values. While explaining equality, he emphasized the concepts of

brotherhood and equal opportunity. According to Turner (1986/1997), there are four types of equality:

- Equality of human beings, which supports the argument that people are equal before God.

- Equality of opportunity, which is the most common argument in the democratic tradition. It includes equality
of political opportunity.

- Equality of condition, which is closely associated with equality of opportunity in every field.

- Equality of results, which means that every individual is equal before the rules of law.

It is not possible to distinguish between equality and justice and to set limits between them. What matters is
how and in what way equality is achieved fairly. The concepts of justice and equality are generally accepted as
important values in societies, and there is a belief that their absence will have great consequences that will cause
the collapse of states. This belief reflected on the proverbs, and words of famous thinkers or people whose words
are taken seriously such as religious leaders, and sultans. In the proverbs about justice, the idea that equality
should be provided in order to ensure justice is at the forefront. The following are some of the words about
equality: Rain pours down on both the good and the wicked (American-Indian proverb); When the sun rises, it
rises for all (Cuban proverb), without equality there is no democracy (Noam Chomsky); If freedom is the peak,
equality is the foundation (Victor Hugo); Equality is notin regarding different things similarly, equality is in
regarding different things differently (Tom Robbins); Where there are masses who do not know each other and
doubt each other, there is neither peace nor honorable equality (ilber Ortayli); Respect everyone who comes
before you, Treat them equally. Until the weak do not despair of your justice. And until the strong should not
dream of attaining a blessing that he does not deserve (Caliph Omar); Do not consider the good and the bad
equal because this equality will cool the good from doing good and increase the tendency of the wicked to do

evil (Caliph Ali).

These two values were given importance in the curricula, and it was aimed to be attained these values to
individuals through educational activities. These values were included among the values that were aimed to be
attained by students in both 2005 and 2018 social studies curricula. The “root values” included in the social
studies curricula are justice, friendship, honesty, self-control, patience, respect, love, responsibility, patriotism,
and benevolence. In addition to the root values in the program, there are also different values aimed at the
understanding and attaining of these root values. “Equality” is among these values. All of the values in the
program are justice, giving importance to family unity, independence, peace, scientificity, diligence, solidarity,
sensitivity, honesty, aesthetics, equality, freedom, respect, love, responsibility, savings, patriotism, and
benevolence. According to this values list, the values associated with the root value of “justice” are equality,
independence, and freedom (MEB, 2018). This study aimed to determine how students establish the relationship
between the root value of justice and the value of equality value, the value that is most associated with the root

value of justice.
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The purpose of the study is to determine 7th grade students’ cognitive structures regarding the values of equality
and justice. Permission was obtained from the necessary institution (Firat University Faculty of Education, Ethics
Committee) and individuals (parents) for the study. Only volunteer students participated in the study. It is very
important to understand what kind of meaning middle school students attribute to the values of "justice and
equality", which are very closely connected, and what kind of a connection they establish between these two
values in terms of learning whether these values are understood correctly. Determining the meanings that
individuals attribute to the values of justice and equality will guide educators in teaching these values. It is
important to identify correct, incomplete or incorrect information regarding these values. Because it will ensure
that these values are explained correctly and applied correctly by individuals. For this reason, the word
association test was used in the study to determine the perceptions of individuals on the values of justice and
equality. Word association test is one of the alternative assessment and evaluation techniques showing the
student’s cognitive structure regarding the word or words and the associations between the words, that is, the
knowledge network of individuals regarding words, and helping to determine whether the relationships between
concepts in long-term memory are sufficient and significant (Bahar, et al., 1999). With this technique, individuals
respond to words that evoke a basic concept on any subject in a specified time (usually 30-60 seconds depending
on the age group). According to the number and type of answers given regarding the words evoked by the basic
concept, a general opinion can be reached about whether individuals understand that concept or not. Thus, the
conceptual relationship between the words that individuals associate can be determined (Kilig-Avan &

Kalenderoglu, 2018).

METHOD

Study Design

Aiming to reveal students’ cognitive structures regarding the values of justice and equality, this study employed
the survey design. Widely used in social sciences, survey design is a descriptive study conducted in order to reveal
the characteristics of large masses that are subject to study. The researcher reaches a conclusion by performing
a number of procedures on the data obtained using the appropriate measurement tool regarding the

characteristics subject to the study (Can, 2017).

Study Group

The study group consisted of 97 7t grade students attending four middle schools in the city Erzurum during the
spring semester of the 2019-2020 academic year. 60 of the students in the study group were female, and 37
were male. The convenience sampling method was employed in the study. Convenience sampling is known as a
sampling strategy providing the opportunity to do what is needed fast and easy (Patton, 2000/2018). This
sampling method was used as the study was conducted during the pandemic period. This research was
conducted with the permission of Firat University Rectorate Social and Human Sciences Research Ethics

Committee with the number 22/06 / 2020-397704.

Data Collection Tool
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Word association test was used as a data collection tool in the study. The values of justice and equality values
were selected in order to develop the test. The test was developed in a way that each value would be on one

page. Below is a sample page layout.
Justice ..o
Justice...ooenininininiinis
Justice....ocvinnininnnee
Justice....cvernininnnee
Justice...ovinenininiinne.

Related sentence ......ccoccuvveuee.

The reason why the concepts were asked to be written one under the other was to eliminate the chain response
of the students because if the student does not return to the concept after writing the response words, he or
she may forget the concept and write words related to the word he or she wrote as an answer (Polat, 2013). In
addition to producing words, the students were also asked to write a sentence about the values of justice and

equality.

Data Collection

Due to the transition of middle schools to distance education during the COVID-19 pandemic during the spring
semester of the 2019-2020 academic year, the word association test was developed as an online form and
delivered to the parents of the students in the study group via social media. The issues that the students should
pay attention to while answering the word association test were specified in the instructions given at the
beginning of the test. After examining previous studies, 30 seconds was determined to be enough for the

students to complete the test (Bahar et al., 1999; Cardak, 2009).

Data Analysis

During data analysis, the words produced by the students regarding the values of justice and equality were
examined. Frequency tables were developed taking into consideration the words produced and their frequency
of repetition. Concept networks were drawn using the frequency tables. While drawing concept networks, the
cut-point technique specified by Bahar et al. (1999) was used. In the cut-point technique, for any concept
included in the word association test, a certain frequency of the most repeated response words in the frequency
table is determined as the cut-off point. Concepts above this frequency form the first part of the concept web.
Then, the cut-off point is pulled down at regular intervals and continues until the whole concept network is
revealed (Altintas et al., 2018). In this study, concept networks were developed by taking into account the 40
and above, 39-30, 29-20, and 19-10 as cut-off points. For the cutoff point 40 and above blue, for the 39-30 green,

for the 29-20 orange, and for the 19-10 purple was used. The sentences about the values of justice and equality
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in the word association test were examined in detail. The sentences were categorized as sentences containing
scientific information, sentences containing non-scientific superficial information, sentences containing scientific
information and interpretation, and sentences containing misconceptions. While determining the categories, the
studies of Isikh, Tasdere, and G6z (2011), and Celikkaya and Kirimlioglu (2019) were taken into consideration,
and in addition to the categories used in these studies, the category of sentences containing scientific
information and interpretation was added. The female students’ quotations were coded as S.No.F. and the male

students’ quotations were coded as S.No.M.

Validity and Reliability

In order to ensure the validity of the study, the data analysis process was explained in detail, and the sentences
formed by the students regarding the values were included in the study. For the reliabilty of the study, the
codings of the two reseachers were compared independently to determine whether the sentences formed by
the students represent the specified categories or not. The reliabilty of the study calculated using Miles and
Huberman’s (1994/9019) formula of reliability=number of agreements, and the concordance between the coders

was found as 93%.
FINDINGS

In this section, information on the concept networks developed in line with the cut-off points and the analysis of

the sentences made by the students about the values of justice and equality are presented.

The concept network developed for the cut-off point 40 and above is given in Figure 1.

N i = HI,‘;?JH :
Justice Equality

Figure 1. Concept Network Developed for Cut-off Point 40 and Above

As seen in Figure 1, students produced words related only to the value of justice for the cut-off point 40 and
above. At this cut-off point, no words related to the value of equality were produced. The students associated
the value of justice with the words right and equality. Equality was included at this cut-off point because it was

related to the value of justice.

The concept network developed for the cut-off point 39-30 is given in Figure 2.

1479



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

—— R|C’hl
Justige \ - Equallty

Figure 2. Concept Network Developed for Cut-off Point 39-30
In this interval, students produced the words right and justice related to the value of justice. The word right was
associated with the value of justice for cut-off point 40 and above. In this interval, the word law was produced
regarding the value of justice.

The concept network developed for the cut-off point 29-20 is given in Figure 3.

T Right e e )
Justice e e Equality

Figure 3. Concept Network Developed for Cut-off Point 29-20
As seen in Figure 3, no words were produced regarding the value of justice at this cut-off point. The word law
was produced regarding the value of equality. The word law was produced for the value of justice in the cut-off
point between 39-30. In other words, the concept of law associated with justice at the previous cut-off point was

associated with equality at this cut-off point.

The concept network developed for the cut-off point between 19-10 was given in Figure 4 below.

Figure 4. Concept Network Developed for Cut-off Point 19-10

1480



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

As seen in Figure 4, the whole concept network including the words produced by the students regarding the
values of justice and equality was formed. Words of fairness, honesty, righteousness, law, and court were
produced by the students regarding the value of justice. The words same and equality of men and women were
produced regarding the value of equality. The words scales and freedom were associated with both justice and

equality values.

Table 1. Frequency Table of The Sentences Made by The Students about The Values of Justice and Equality

The number of
sentences

The number of containin The number of
sentences scientificg sentences containing The number of
containing . . non-scientific sentences Empty (f)
L information - containin
Values scientific and superficial ) ! g
information (f) . . information (f) misconceptions (f)
interpretation
(f)
Justice 29 7 58 1 2
Equality 44 8 34 3 8

According to Table 1, the number of sentences containing scientific information that students made regarding
the value of justice was 29, the number of sentences containing scientific information and interpretation was
seven, the number of sentences containing non-scientific superficial information was 58, and the number of
students who did not make sentences was 2. On the other hand, the number of sentences containing scientific
information that students made regarding the value of equality was 44, the number of sentences containing
scientific information and interpretation was eight, and the number of sentences containing non-scientific
superficial information was 34. Based on the sentences made by the students regarding the values of justice and
equality, the students had scientific information about the value of equality. The number of sentences containing

unscientific superficial information about the value of justice was more.

The students who made sentences within the category of sentences containing scientific information regarding
the value of justice stated, “An unjust world is like a world without rules” (S31.F.), “The laws provide justice”
(S64.M.), “I think justice is to be free like birds without fear and not to have anybody being unfair to you while
you are experiencing this” (S1.F.), “Justice and freedom for all” (S2.F.), “If there is no justice in a country, there is
no freedom ” (S82.F.), and “Justice is giving everyone what they deserve” (S5.F.), whereas another student
similarly emphasized the value of equality with the statement “If there is no justice, there is no equality” (S13.F.).
Within the category of sentences containing scientific knowledge and interpretation, the students stated that
social order and peace will be achieved with justice by writing, “There is no order in a place where there is no
justice” (S14.F.), “Being just provides peace” (S60.F.), “Justice is the soul of the world” (532.M.), and “the greatest
enemies of justice are slaves who are satisfied with their own condition” (S45.M.). Within the category of
sentences containing non-scientific superficial information, students stated, “Justice is the basis of property”
(519.M.) and “Justice is everyone’s right” (S6.M.). Within the category of sentences containing misconceptions,

S9.F. wrote, “Every person creates his or her own justice”.
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The students who made sentences within the category of sentences containing scientific information regarding
the value of equality stated, “Not categorizing women and men, and black and white”, “Equality is to behave the
same towards everyone and to offer everyone the same opportunities” (S10.F.), “Equality means treating
everyone the same, justice means treating fairly” (570.F.), “Equality is not always justice” (S74.F.), and “Before
justice, everyone has equal rights in terms of language, race, sect, and religion, there can be no discrimination”
(552.M). Within the category of sentences containing scientific knowledge and interpretation regarding the value
of equality, the students wrote, “In my opinion, equality is to be able to live one’s desires freely without being
compared to anyone in this world” (S1.F.), and “If people are like scales, there would be more peace and goodness
in the world” (S3.F.). Within the category of sentences containing non-scientific superficial information, students

stated, “My father treats all of us equally” (S12.F.) and “Judges should treat everyone equally” (518.M.). Finally,

Within the category of sentences containing misconceptions, S14F. wrote, “Equality is in a very high position”.
CONCLUSION and DISCUSSION

In the present study, middle school students’ cognitive structures regarding the values of justice and equality
were examined using the word association test. While the students repeated the word equality the most
regarding the value of justice, they repeated the word justice regarding the value of equality. The fact that the
values of justice and equality reminded each other or considered together by the students showed that the
students had a correct perspective of these values. Antony Flew stated that justice requires some kind of equality,
while Isaiah Berlin expressed that the concepts of equality and fairness are closely related and that the demand
for equality is a different form of fairness (cited in Erdogan, 2008). Aristotle (1890/1997) explained the
relationship between justice and equality and stated that a person who does not obey the law, who is self-
interested and who does not respect equality is perceived as an unjust person, and a person who obeys the law
and observes equality is defined as a just person. As a result, according to him, justice is what is compatible with
the law and the principles of equality, and injustice is what is not compatible with the law and the principles of
equality. Moss (2015) regarded equality as a founding value and as a part of a non-instrumental basic value such
as justice or as a vital necessity. This is important in terms of showing the strong link between the values of
equality and justice. As can be seen, the fact that the value of equality came to students’ minds when justice was
mentioned and vice versa is in parallel with the literature and explains the values of justice and equality correctly,
In addition, the result of the association of justice with the value of “equality” largely overlaps with the metaphor
study conducted by inel et al. (2018) about the value of “justice”. In inel et al.’s (2018) study, the category in
which the most metaphors were produced regarding the value of justice was the category of “justice as equality”,

too.

The words that students produced jointly for both the values of justice and equality were right, law, scales, and
freedom. In this direction, the study results are similar to the study results of inel et al. (2018). The most produced
metaphors in their study were scales, human, equality, rule, law, and right. Similarly, in Tarhan (2018)’s study on
the perception of justice, the most frequently produced concepts regarding justice were equality, fairness, non-

discrimination, respect, rights and freedoms, and conscience, respectively. In Western philosophical traditions,
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justice often refers to inclusive, overarching, basic, abstract, and universal principles that can (must) decide on
the distribution of goods and benefits, rights and duties, services, obligations, and opportunities (Adams, 2011).
Stating that the only way to achieve justice is by complying with the “agreement”, Hobbes (2018) defined justice
as a rule of mind in which every action that will harm our lives is prohibited and thus a law of nature. This shows
Hobbes’ emphasis on the rule of law and law. Rawls (1999), on the other hand, mentioned that the
implementation of the developed legal rules is the necessity of justice in the understanding of the state of law,
which he defined as adjective justice. In other words, meaning acting in accordance with the law, adjective justice
is based on the idea that “the law is just because it is law” (Uygur, 2004). In the present study, the students’
statements of “An unjust world is like a world without rules” (S31.F.) and “The laws provide justice” (S64.M.)
revealed the emphasis on the law and act dimension of justice. Regarding the concept of freedom that the value
of justice evoked in students, Erdogan (1994) stated that if freedom and equality live together in harmony, the
natural result will be justice. In other words, the statement that “justice is not a positive project, but a value
realized by free and equal people in the social context” supports the result of the present study in terms of
revealing the relationship between justice and freedom. The two basic principles of justice are common in these
definitions which reflect pluralist understanding, namely freedom, and equality. Accordingly, it can be said that
justice is a synthesis of freedom and equality (Erdogan, 2008). The students tried to explain this value by
emphasizing the freedom dimension of justice by stating, “/ think justice is to be free like birds without fear and
not to have anybody being unfair to you while you are experiencing this” (S1.F.) and “If there is no justice in a

country, there is no freedom” (S82.F.).

The students produced the words fairness, honesty, righteousness, law, and court regarding the value of justice.
Explanation of the value of justice as “fairness”, honesty and righteousness necessitating justice and referring to
just people as honest people enabled students to establish a connection between justice and these words. The
study results are also in line with Obioha’s (2011) opinion that justice expresses honesty and impartiality.
Associating the value of justice with the words law and court shows that they are actually in a one-to-one
relationship with the word “justice” since the law is the way justice is applied, and the court is the place where

the law is applied.

The statement of Campbell (1988) that justice can be used to express the perfectionist ideals about the best
forms of human relationships in the most utopian beliefs of societies coincides with the student sentence of
“Justice is the soul of the world” (S32.M) obtained as a study result. Tarhan (2018) expressed in his study that
students explain justice as “everyone should have what they deserve”. The student statements of “Justice is
giving everyone what they deserve” (S5.F.) and “To lead the right and the wrong in a fair way” are parallel to
Tarhan’s findings. S45.M’s statement “The greatest enemies of justice are slaves who are satisfied with their own
condition” is important in terms of the students participating in the study expressing their opinions that people

should seek their rights to ensure justice.
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The other words that the students produced regarding the value of equality were equality between women and
men and same. The study conducted by Karatekin and Elvan (2016) to determine students’ cognitive structures
regarding the concept of democracy revealed that the concepts of justice, republic, and equality were the most
expressed concepts regarding the concept of democracy. In the study of inel et al. (2016) on regimes, the most
expressed concept regarding the concept of democracy was equality. Considering the structure of democracy
that attaches importance to equality, the fact that the concepts of justice and equality were produced the most

regarding this concept also supports the results of the present study.

Students’ emphasis on the words equality between men and women and same underlines the equality between
people and rejects discrimination between people. In addition to gender equality, the students made sentences
on equality of opportunity, race, religion, and language and shaped these with “being equal before the law”.
With the statement “Before justice, everyone has equal rights in terms of language, race, sect, and religion, there
can be no discrimination”, S52.M. implied that equality cannot be compatible with discrimination. Wischer (2012)
referred to Martin Luther King Jr."” criticism of discrimination and stated that all discrimination laws are unfair
and that discrimination damages the human spirit and character. He emphasized that discrimination, i.e.
inequality, is not only politically, economically, and sociologically unhealthy, but also morally wrong and sinful.
Similarly, Caliskan-Akgetin (2013) described Levinas’ understanding of justice as “elimination of discrimination”
and stated that he used equality as the justice of a fair law. With the statement “Equality is to behave the same
towards everyone and to offer everyone the same opportunities”, (5S10.F.), 010.K. revealed that she regarded
equality as fixing inequality. With the statements “Equality is not always justice” (S74.F.) and “Equality means
treating everyone the same, justice means treating fairly” (570.F.), students emphasized proportional equality,
not absolute equality. Equality between people or absence of discrimination, i.e. equality as a requirement of
justice, is more related to equality in practice. Erdogan (2008) defined equality with the concept of justice, stating
that it prohibits the political authority to discriminate between citizens in a way that does not comply with the
law. In addition, the study’s reference to prohibitions, i.e. to laws, in order to ensure equality, is in parallel with
the result of the present study. Rawls (1999) argued that equal citizenship and freedom are considered essential
in a just society and that rights guaranteed by justice cannot be used up for political bargains or social interests.
Rawl’s (1999) arguments are important for emphasizing the relationship between equality and freedom, as well
as referring to the inseparability of the concepts of equality and rights and law. Moss (2015, p.187) stated that
equality heals, it reduces pain, it is a part of a just society, it is how we treat people with respect, and it is a final

value like freedom. With these statements, Moss (2015) emphasized that equality is a final value like freedom.

According to Shrage (2017), social theorists should identify and express the requirements in practical life in order
to guarantee equality of opportunity because discrimination based on race and gender depends on the
understanding of some obstacles, before equality of opportunity such as poverty, needs, abilities, etc. In other
words, equality should be addressed with all its dimensions. The sentence written by S15.F. “Not categorizing

women and men, and black and white” also parallels Shrage's thoughts.
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RECOMMENDATIONS

Studies may be conducted to reveal students’ cognitive structures regarding the concepts of freedom, right, and

law, which were found to be related to the concepts of justice and equality.
Studies on the values of justice and equality in which teachers and teacher candidates constitute the study groups

may also be conducted.

Studies can be conducted to reveal the cognitive structures of students at different grade levels regarding justice

and equality values.
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ORTAOKUL OGRENCILERININ ESITLIK VE ADALET DEGERLERINE iLiSKiN BiLiSSEL YAPILARI

0z

Degerler toplum igerisinde diizeni saglayan ve o topluma mensup olan insanlarin biyuk kismi
tarafindan kabul goren yazisiz normlardir. Adalet ve esitlik degerleri ise bitin toplumlar
tarafindan gerekliligine inanilan ve yazili hale gelerek hukuk kurali olarak uygulanan degerlerdir.
Bu iki degerin en dogru sekilde uygulanabilmesi 6ncelikle bu degerlerin dogru sekilde
anlagiimasina baghdir. Bu nedenle toplumsal duzenin gelecekteki uygulayicisi olan gocuklarin
bu degerleri dogru sekilde anlayip anlamadigini belirlemek olduk¢a 6nemlidir. Buradan
hareketle arastirmanin amaci ortaokul 7. sinif 6grencilerinin esitlik ve adalet degerlerine iliskin
bilissel yapilarini belirlemektir. Arastirma tarama modelindedir. Arastirmanin g¢alisma grubunu,
2019-2020 egitim 6gretim yili bahar doneminde Erzurum ilinde 4 ortaokulda 7. sinifta 6grenim
goren 97 6grenci olusturmaktadir. Arastirmada veri toplama araci olarak kelime iliskilendirme
testi kullaniimistir. Adalet ve esitlik degerlerine iliskin olarak retilen kelimelerin tekrarlanma
sikliklari dikkate alinarak kesme noktalari belirlenmis, buradan hareketle kavram aglari
olusturulmustur. Ogrenciler adalet degerine iliskin olarak en fazla esitlik kelimesini
tekrarlarken, esitlik degerine iliskin olarak da adalet kelimesini tekrarlamislardir. Hak, hukuk,
terazi, ozgirluk kelimeleri hem adalet hem de esitlik degerleriyle iliskilendirilmistir. Bu
kelimeler disinda 6grenciler adalet degeri icin esitligin hemen ardindan adil olma, dogruluk,
diristlik, kanun, mahkeme kelimelerini Gretmislerdir. Esitlik degerine iliskin olarak da kadin
erkek esitligi, ayni kelimelerini tiretmislerdir. Ogrencilerin adalet ve esitlik degerlerine iliskin
olarak kurduklari cimleler incelendiginde, esitlik degerine iliskin kurduklari bilimsel bilgi iceren
ciimle sayisinin daha fazla oldugu gériilmektedir. Ogrencilerin adalet degerine iliskin olarak
kurduklar bilimsel bilgi icermeyen ciimle sayisi daha fazladir. Ogrencilerin esitlik degeri ile ilgili
daha ¢ok bilimsel bilgi sahibi olduklari séylenebilir.

Anahtar kelimeler: Adalet, esitlik, deger, bilissel yapi.
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GiRiS

Toplumun anlam yiikledigi, kiymet verdigi davranislar degerler ile kavramsallasmig, akademik alan igin genis bir
calisma alani olusturmustur. insanlar tarafindan kabul edilen, dnemine inanilan ve toplumsal diizenin saglanmasi
acisindan etkisi higbir toplumda ve higcbir zamanda yadsinmayan iki deger “adalet” ve esitlik” tir. Bu iki degerin

neden her toplumda ve zamanda bu kadar 6nemsendigini anlayabilmek i¢in bu degerlerin kavramsal boyutuna

bakmak ve bu degerlere ylklenen anlamlari gérmek gerekmektedir.

Degerler bir toplumu ayakta tutan, o toplumda yasayan insanlar arasinda diizeni, hosgoriyi saglayan ve birlikte
yasama arzusu veren kiiltirel bir kabul olmanin yaninda yazisiz kurallar olarak da degerlendirilebilir. Toplumsal
kimligin belirlenmesinde yine o toplumun sahip oldugu degerler belirleyici 6zellige sahiptir. “insan, toplum,
kurum veya ideolojinin diisiince, hiikiim, tutum, davranis ve etkinliklerinde tercih edilen, kabul gdren,
benimsenen, arzu edilen, istenilen inang, yargi, amag, hedef, gaye, él¢iit, rehber, standart, kural, duyus ve
diisiintisler” (Keskin, 2016, s.21) olarak ifade edilebilecek olan degerler toplumda davranislara yon veren ve onlari

sekillendiren normlardir.

Tirk Dil Kurumu (2005, s. 19) tarafindan “hak ve hukuka uygunluk, hakki gézetme ve dogruluk” seklinde
tanimlanan adalet kavramini Cevizci (2005, s. 13) “bir toplumda degerlerin, ilkelerin, ideallerin, erdemlerin
cisimlesmis, somutlasmis, hayata gecirilmis olmasi ve herkesin hak ettigi 6diil veya cezayla karsilasmasi hali”
olarak ifade etmistir. Bu kavrama bireysel, toplumsal agilardan bakmak mimkin oldugu gibi hukuksal ve hukuk
disi (Cecgen, 2015), Aristoteles’in ifadesiyle dagitici ve denklestirici (Gliriz, 1994) gibi farkli bakis acilariyla farkli
yorumlar getirmek ve anlamlar yiiklemek de miimkiindiir. Onceden belirlenen yasalara uygunluk olarak ifade
edilen adalet, keyfiligin karsiti olarak da distinilebilir. Adaletin yasalara uygunluk olarak distiniilmedigi durumlar
icin Cecen (2015) adaleti “etik bir deger yargisi” seklinde ifade eder. Buna gore adalet; toplumsal kabuller,
gelenekler, toreler ile sekillenen deger yargilari olarak karsimiza ¢ikmaktadir (Cecen, 2015; Giiriz, 1994). Adalet
kavraminin igerigi ve anlami etik ve hukuksal deger yargilariyla belirlenmektedir. Adaletten veya adaletin
saglanmasindan bahsederken deginilmesi gereken gesitli kavramlar bulunmaktadir. Bunlar; esitlik, rasyonellik,
glvenlik, diizen, 6zgirlik, refah, hak seklinde ifade edilebilir. Bu gorislere paralel olarak Rawls (1999) tarafindan

gelistirilen toplumsal adalet teorisi su sekildedir:

- Herkesin giivenlik ve gegimlik haklarina saygi gdsterme,
- Azami bir esit temel 6zgirlikler sisteminin varhgi,

- Toplumsal gorev ve konumlar igin firsat esitligi,

- Karar alma sireclerine esit katilim,

- Enazavantajli olanin lehine adil tasarruf saglama.

Adaletin toplumlarda ne kadar onemli gorildigine baktigimizda toplumlarda adaletin; toplumun, devletin,
insanin ayrilmaz bir pargasi olmasi gerektigi dislincesi agir basmaktadir. Nitekim bircok toplumda adaletin

vazgecilmezligi ve adaletin olmamasi durumunda zulmiin ve dizensizligin hakim olacagina iliskin distnceler
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gelismistir ki bunu o toplumlarin atasézlerinde, deyimlerinde, Unli dustnurlerinin sézlerinde bulmak

mumkandur.

Adalet ile zuliim bir yerde durmaz, adalet olmayinca bir yerde, insan diser o yerde her derde, zulim ile abad
olanin ahiri berbad olur, adaletin kestigi parmak acimaz (Tirk atasozleri), cezalandirmazsaniz siz de
adaletsizlikten suglu olursunuz, adalet bilenmis kiligtan daha keskindir (latin atas6zl), comert olmadan 6nce adil
olun (Japon atasdzii), adalet Tanr’yi da insanlari da memnun eder (ingiliz atasdzii), lilkeler yalniz adaletle
sonsuzlasir ve adaletsizlikle yikilir (Alman atas6zu), iyi olmak kolaydir zor olan adil olmaktir, diristlik pahali bir
milktir ucuz insanlarda bulunmaz, dogruluk seni éldiirecek dahi olsa ondan ayrilma, (Hz. Omer), kadiyi satin
aldigin giin adalet 6liir adaleti 6ldirdugin giin devlet de olir (Fatih Sultan Mehmet), adalet giinesi batarsa
insanlar icin yerylziinde yasamanin anlami kalmaz (Kant). Bu sozler aslinda dogru ve iyi sekilde uygulansa da
uygulanmasa da insanlarin ve toplumlarin adaletin gerekliligine inandiklarini ve adaletsizlik durumunda nelerle

karsilagilacaginin farkinda olduklarini géstermektedir.

Adalet kavramini tanimlarken Gzerine vurgu yapilacak, hatta adalet kavraminin acgiklamasinda, adaletin
belirlenmesinde ifade edilecek olan bir kavram daha vardir ki o da esitliktir. Tirk Dil Kurumu (2005, s.657)
sozliiglinde “kanunlar, toplumsal ve siyasal haklar yéniinden insanlar arasinda ayrim bulunmamasi durumu”
olarak ifade edilen esitlik kavrami Cevizci (2005, s. 643) tarafindan “ahlaki ve toplumsal bir ideal olarak, insanlarin
birbirleriyle ayni insan dogasina sahip olmak bakimindan, ayni konum ve dedgerde olma hali ve insanlar arasinda
ayrim gézetilmemesi gerektigini dile getiren ilke” olarak tanimlanmistir. Benzerlere benzer muamele yapmak da
esitligin bir diger tanimi olarak karsimiza ¢ikmaktadir (Glriz, 1994). Bir baska goriiste ise adaletsizlik ve esitsizlik
Gzerinden bir tanimlama yapilmis ve adaletsizligin, herkesin yararina olmayan bir esitsizlik oldugu ifade edilmistir
(Robison & Reeser, 2002). Schwartz (2012) ise degerleri agiklarken evrenselcilik ilkesine deginmistir. O’na gére
insanlar evrensel degerleri farkli olani kabul etme ve onlara adil davranmamanin yasami tehdit eden sonuglar
doguracagini cok gec anlarlar. Evrenselcilik diinyadaki insanlarin refahi ve doga olarak iki temel endise barindirir.
Bu endiselerin giderilmesi icin sosyal adalet, esitlik, baris, doga ile birlik ve bilgelik degerlerine vurgu yapar. Yani

Schwartz da bu iki degerin evrensel degerler igerisindeki birlikteligine deginmistir.

Esitlik ile ilgili metinleri okudugunuzda karsiniza mutlaka adalet kavrami da ¢ikacaktir. Bu iki kavram birbirini
tamamlamaktadir. Adalet i¢in yapilan micadelenin esitsizlikleri kaldirmak oldugu (Giriz, 1994) dikkate
alindiginda bu iki kavram arasindaki siki bag da anlasilmaktadir. Esitlik modern ¢agda firsat esitligi, siyasal haklar
esitligi, irk esitligi, cinsiyet esitligi, ekonomik esitlik gibi alt basliklara ayrilarak bu basliklar altinda tartisiimis ve
insanlarin daha iyi sartlarda yasam siirmesi icin ideal olani arama yolunda sekillenmistir. Esitsizligi telafi etmenin
yani adaleti saglamanin bir yolu, herkesin toplumda basarili olmak i¢in esit sansa sahip olmasini saglamak olarak
disiinilmektedir. Thtiyac duyulan sey gercek firsat esitligidir. Bu, esit dogal yeteneklere sahip olanlarin;
dogduklarinda hangi sartlarda olursa olsunlar ayni seviyeye vyilikselmesi veya dismesi igin toplumun
diizenlenmesi gerektigi anlamina gelir (Robison & Reeser, 2002). Rokeach (1973) degerleri tanimlarken amag

(terminal) ve arag¢ degerler olarak bir siniflandirma yapmis ve esitsigi amag (terminal) degerler igerisinde
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vermistir. Esitligi agiklarken de kardeslik ve firsat esitligi kavramlarina vurgu yapmustir. Turner (1986/1997)’a gore

ise dort esitlik tipi vardir ki bunlar:

- Tanri 6nunde insanlarin esit oldugu savini destekleyen, varliksal esitlik.

- Demokrasi gelenegindeki en yaygin sav olan “firsat esitligi” ise bir diger esitlik tipidir. Siyasal firsat
esitligini kapsamaktadir.

- Uglinci tip olarak tanimlanan “sartlarda esitlik” savi her alanda firsat esitligi ile yakindan iliskilidir.

- Son esitlik tipi ise “sonuglarda esitlik”tir. Hukuk kurallari karsisinda her bireyin esit olmasi anlamina gelir.

Esitlik ile adaleti birbirinden ayirmak, aralarina sinir koymak pek de miimkiin degildir. Onemli olan esitligin adil
olarak nasil ve ne sekilde saglandigidir. Adalet ve esitlik kavramlari genel olarak toplumlarda énemli birer deger
olarak kabul edilir ve yokluklarinin devletlerin ¢oklisiine sebep verecek kadar biyik sonuglar doguracagina
yonelik bir inang mevcuttur. Bu inang atasozlerine, Gnli dislndrlerin veya toplum tarafindan sézleri 5Gnemsenen
dini liderler, padisahlar vb. sozlerine de yansimistir. Adalet ile ilgili atas6zlerinde adaletin saglanmasi igin esitligin
saglanmasi gerektigi anlami 6n plandadir. Esitlik ile ilgili sOzler ise su sekildedir: Yagmur, iyilerin de Gzerine yagar,
kotulerin de (Kizilderili atas6zi), giines ylkseldigi zaman, herkes igin yikselir (Kiba atasozi), esitlik olmadan
demokrasi olmaz (Noam Chomsky), 6zglirlik doruk ise, esitlik temeldir (Victor Hugo), esitlik farkh seylere benzer
gozle bakmak degil, esitlik farkh seylere farkli gézle bakmak (Tom Robbins), birbirlerini tanimayan, birbirlerinden
siiphe eden kitlelerin bulundugu yerde ne baris, ne de onurlu bir esitlik olur (ilber Ortayli), huzuruna gelen
herkese hiirmet edip, esit muamele yap. Ta ki zayif senin adaletinden Umitsizlige dismesin. Kuvvetli de hak
etmedigi bir nimeti elde etme hayaline kapiimasin (Hz. Omer), sakin adamin iyisi ile kétiisiinii bir tutma; ¢linkii

bu esitlik, iyileri iyilikten sogutur, kotilerin de kotilige egilimini artirir (Hz. Ali).

Egitim-Ogretim programlarinda bu iki degere 6nem verilmis ve egitim-6gretim faaliyetleri icinde bu degerlerin
bireylere kazandirilmasi amaglanmistir. Sosyal bilgiler dersinde de bu degerlere hem 2005 hem de 2018 6gretim
programlarinda 6grencilere kazandirilmasi amaglanan degerler arasinda yer verilmistir. Sosyal bilgiler 6gretim
programlarinda yer alan “kék degerler”, adalet, dostluk, diristlik, 6z denetim, sabir, saygi, sevgi, sorumluluk,
vatanseverlik, yardimseverliktir. Programda yer alan kok degerlere ek olarak bu kok degerlerin daha iyi ve dogru
anlasilmasi ve kazandirilabilmesi icin farkli degerler yer almaktadir ki “esitlik” de bu degerler arasindadir.
Programda yer alan degerlerin tamami; adalet, aile birligine 6nem verme, bagimsizlik, baris, bilimsellik,
caliskanhk, dayanisma, duyarhhk, darastlik, estetik, esitlik, 6zglrlik, saygi, sevgi, sorumluluk, tasarruf,
vatanseverlik ve yardimseverlik seklindedir. Deger listesi incelendiginde “adalet” kok degeri ile alakall olarak
verilen degerleri esitlik, bagimsizlk, 6zgirlik seklinde ifade etmek mimkindir (MEB, 2018). Bu calismada adalet
kok degeri ile bu deger ile en fazla iliskilendirilen esitlik degeri arasindaki iliskiyi 6grencilerin nasil kurduklari

belirlenmeye galisiimistir.

Calismanin amaci ortaokul 7. sinif 6grencilerinin esitlik ve adalet degerlerine iliskin bilissel yapilarini belirlemektir.
Calisma icin gerekli kurum (Firat Universitesi, Etik Kurulu) ve kisilerden (veli) izinler alinmistir. Calismaya yalnizca

gondlli 6grenciler katilmigtir. Birbiri ile oldukga siki bir bag icinde olan “adalet ve esitlik” degerlerine ortaokul
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ogrencilerinin nasil bir anlam ytikledikleri ve bu iki deger arasinda nasil bir bag kurduklarini gérmek bu degerlerin
dogru anlasilip anlasilmadigini 6grenmek bakimindan oldukga énemlidir. Bireylerin adalet ve esitlik degerlerine
yukledikleri anlamlarin belirlenmesi bu degerlerin 6gretiminde egitimcilere yol gosterici olacaktir. Bu degerlere
iliskin dogru, eksik veya yanlis bilgilerin belirlenmesi degerlerin dogru anlatilarak bireyler tarafindan dogru sekilde
uygulanmasini saglayacaktir. Calisma bu yonlyle de 6nemli gorilmektedir. Bu nedenle adalet ve esitlik
degerlerine yonelik bireylerin algilarini belirlemek amaciyla yapilan galismada kelime iliskilendirme testi
kullanilmistir. Kelime iliskilendirme testi; 6grencinin tespit edilen kelimeye/kelimelere yonelik bilissel yapisini ve
kelimeler arasindaki iliskilendirmeleri, yani bireylerin kelimelere yonelik bilgi agini gbsteren, uzun sureli
hafizadaki kavramlar arasi iliskilerin yeterli ve anlaml olup olmadigini tespit edebilmemize yarayan alternatif
olgme degerlendirme tekniklerinden birisidir (Bahar, vd., 1999). Bu teknik ile bireyler belirlenen siirede (yas
grubuna gore genellikle 30-60 sn) herhangi bir konu ile ilgili verilen bir temel kavramin ¢agristirdigi kelimeleri
cevap olarak verir. Temel kavramin cagristirdigi kelimelere iliskin verilen cevaplarin sayisi ve tiirline gore
bireylerin o kavrami anlayip anlamadiklari hakkinda genel olarak bir kaniya ulasilabilir. Boylelikle bireylerin

iliskilendirdikleri kelimeler arasindaki kavramsal iliski belirlenebilir (Kilig-Avan & Kalenderoglu, 2018).

YONTEM

Arastirma modeli

Ogrencilerin adalet ve esitlik degerlerine iliskin bilissel yapilarini ortaya ¢ikarmayi amaglayan bu arastirma tarama
modelindedir. Tarama modeli sosyal bilim ¢alismalarinda yaygin olarak, biyik kitlelerin arastirmaya konu olan
ozelliklerini ortaya gikarmak amaciyla yapilan betimsel arastirmalardir. Arastirmaci, arastirmaya konu olan
ozelliklere iliskin, uygun dlgme araci kullanarak elde ettigi veriler tGzerinden birtakim islemler yaparak sonuca

ulasir (Can, 2017).
Calisma Grubu

Arastirmanin g¢alisma grubunu, 2019-2020 egitim 6gretim yili bahar doneminde Erzurum ilinde 4 ortaokulda 7.
sinifta 6grenim géren 97 6grenci olusturmaktadir. Calisma grubunda yer alan 6grencilerin 60’1 kiz, erkek 37’si
erkektir. Arastirmada uygun ornekleme yéntemi kullanilmistir. Uygun 6rnekleme hizli ve kullanisgli olani yapma
imkani sunan 6rnekleme stratejisi olarak bilinmektedir (Patton, 2000/2018). Calisma pandemi déneminde
yiritildiginden bu érnekleme yéntemi kullaniimistir. Bu arastirma Firat Universitesi Rektérligi Sosyal ve

Beseri Bilimler Arastirmalari Etik Kurulu’nun 22/06/2020-397704 sayili izni ile yGratulmistar.

Veri Toplama Araci

Arastirmada veri toplama araci olarak kelime iliskilendirme testi kullanilmistir. Testi olusturmak amaciyla adalet
ve esitlik degerleri secilmistir. Her bir deger bir sayfaya gelecek sekilde test olusturulmustur. Asagida 6rnek bir

sayfa diizeni yer almaktadir.
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Adalet......covveeceinnnnn.

ilgili cimle .o,

Kavramlarin alt alta yazilmasinin istenmesinin nedeni 6grencilerin zincirleme cevap verme durumunu ortadan
kaldirmaktir. Clinkli 6grenci cevap kelimelerini yazdiktan sonra, kavrama donmezse, kavrami unutup, cevap
olarak yazdigi kelime ile alakal kelimeler yazabilir (Polat, 2013). Ogrencilerden kelime iiretmelerinin yani sira

adalet ve esitlik degerleri ile ilgili bir cimle yazmalari da istenmistir.

Verilerin Toplanmasi

Kelime iliskilendirme testi 2019-2020 egitim 6gretim yili bahar doneminde diinya genelinde yasanan Covid 19
salgin siirecinde ortaokullarin uzaktan egitime ge¢cmesi nedeni ile online form olarak hazirlanmis ve ¢alisma
grubunda yer dgrencilerin velilerine sosyal medya yoluyla ulastiriimistir. Ogrencilerin kelime iliskilendirme testini
cevaplarken dikkat etmeleri gereken konular testin basinda yer alan yonergede belirtilmistir. Yonergede daha
once yapilan galismalar incelenerek 6grencilerin testi doldurmalari igin 30 saniye yeterli gérilmustir (Bahar, vd.,

1999; Cardak 2009).

Verilerin Analizi

Verilerin analizi asamasinda 6grencilerin adalet ve esitlik degerlerine iliskin olarak Urettikleri kelimeler
incelenmistir. Uretilen kelimeler ve tekrarlanma sikliklari dikkate alinarak frekans tablolari olusturulmustur.
Frekans tablolarindan faydalanilarak kavram aglari gizilmistir. Kavram aglari ¢izilirken Bahar vd. (1999) tarafindan
belirtilen kesme noktasi teknigi kullaniimistir. Kesme noktasi tekniginde kelime iliskilendirme testinde yer alan
herhangi bir kavram igin frekans tablosunda en fazla tekrarlanmis cevap kelimelerinin belirli bir frekans ve asagisi
kesme noktasi olarak belirlenir. Bu frekansin tzerindeki kavramlar, kavram aginin ilk kismini olusturur. Daha
sonra kesme noktasi belirli araliklarla asagiya c¢ekilir ve bltin kavram agi ortaya cikincaya kadar devam edilir
(Altintas vd., 2018). Bu galismada 40 ve yukarisi, 39-30, 29-20, 19-10 kesme noktalari dikkate alinarak kavram
aglari olusturulmustur. 40 ve yukarisi kesme noktasi icin mavi, 39-30 i¢in yesil, 29-20 igin turuncu, 19-10 i¢cin mor
renk kullaniimistir. Kelime iliskilendirme testinde yer alan adalet ve esitlik degerleri ile ilgili cimleler ayrintili bir
sekilde incelenmistir. Cimleler, bilimsel bilgi iceren climle, bilimsel olmayan ve ylzeysel bilgi iceren climle,
bilimsel bilgi ve yorum iceren cimle ve kavram vyanilgisi iceren climle kategorileri dikkate alinarak
siniflandirilmistir. Kategoriler belirlenirken Isikh, Tasdere ve G6z (2011), Celikkaya ve Kirtimlioglu (2019)' nun
calismalari dikkate alinmis bu g¢alismalarda kullanilan kategorilere ek olarak bilimsel bilgi ve yorum iceren climle
kategorisi eklenmistir. Ogrencilerin yazmis oldugu ciimlelerden yapilan alintilarda kiz 6grenciler O..K. erkek

dgrenciler icin O..E. kodlari kullanilmistir.
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Gegerlik ve Giivenirlik

Arastirmanin gegerligini saglamak amaciyla veri analiz stireci detayli bir sekilde agiklanmis, 6grencilerin degerlere
iliskin olarak kurduklari cimlelere ¢alismada yer verilmistir. Arastirmanin glvenirligini saglamak amaciyla
ogrencilerin kurduklari cimlelerin belirtilen kategorileri temsil edip etmedigini belirlemek igin iki arastirmacinin
birbirinden bagimsiz olarak yaptigi kodlamalar karsilastirilmigtir. Arastirmanin glivenirligi Miles ve Huberman’in
(1994/2019) “giivenirlik = gorus birligi sayisi / toplam gorus birligi + gorus ayrihigr sayisi” formuliine goére

hesaplanmis ve kodlayicilar arasi uyum %93 olarak belirlenmistir.

BULGULAR
Arastirmanin bu béliimiinde kesme noktalari dogrultusunda hazirlanan kavram aglari ve 6grencilerin adalet ve

esitlik degerleriyle ilgili kurduklari climlelerin incelenmesine iliskin bilgiler yer almaktadir.

Kesme noktasi 40 ve yukarisi icin olusturulan kavram agi Sekil 1'de gorilmektedir

-— Hak P
Adalet Esitlik

Sekil 1. Kesme Noktasi 40 ve Yukarisi i¢in Olusturulan Kavram Agi

Kesme noktasi 40 ve yukarisi: Sekil 1’de goruldigi gibi 6grenciler kesme noktasi 40 ve yukarisi icin sadece adalet
degerine iliskin olarak kelime tretmistir. Bu kesme noktasinda esitlik degerine iliskin kelime Uretilmemistir.
Ogrenciler adalet degeri ile hak ve esitlik kelimelerini iligkilendirmislerdir. Esitlik, bu kesme noktasinda adalet

degeri ile iliskili oldugu icin yer almistir.

Kesme noktasi 39-30 arasi i¢in olusturulan kavram agi Sekil 2’de yer almaktadir.

i _— EN
— Halk = — — -
Adalet o . Esitlik
V \

Sekil 2. Kesme Noktasi 39-30 icin Olusturulan Kavram Agi

Kesme noktasi 39-30 arasi: Bu aralikta 6grenciler tarafindan esitlik degerine iliskin olarak hak ve adalet kelimeleri
Uretilmistir. Hak kelimesi kesme noktasi 40 ve yukarisi icin adalet degeri ile iliskilendirilmistir. Bu aralikta adalet

degerine iliskin olarak hukuk kelimesi tretilmistir.

Kesme noktasi 29-20 arasi i¢in olusturulan kavram agi Sekil 3'te yer almaktadir.
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Sekil 3. Kesme Noktasi 29-20 icin Olusturulan Kavram Agi

Kesme noktasi 29-20 arasi: Sekil 3’te gorildigi gibi bu kesme noktasinda adalet degerine iliskin olarak kelime
Uretilmemistir. Esitlik degerine iliskin olarak hukuk kelimesi tretilmistir. Hukuk kelimesi kesme noktasi 39-30 arasi
icin adalet degeri ile ilgili Gretilmistir. Baska bir ifade ile bir dnceki kesme noktasinda adaletle iliskilendirilen hukuk

kavrami bu kesme noktasinda esitlikle iligkilendirilmistir.

Kesme noktasi 19-10 arasi igin olusturulan kavram agi asagida Sekil 4’te yer almaktadir.

Adil olma P T
A

. -
)
M/

Mahkeme |-—

Sekil 4. Kesme Noktasi 19-10 i¢in Olusturulan Kavram Agi

Kesme Noktasi 19-10: Sekil 4’te goruldugi gibi 6grencilerin adalet ve esitlik degerlerine iliskin Urettikleri
sdzclikleri igeren biitiin kavram agi ortaya ¢ikmistir. Ogrenciler tarafindan adalet degerine iliskin olarak adil olma,
dogruluk, dirtstlik, kanun, mahkeme kelimeleri Uretilmistir. Esitlik degerine iliskin kadin erkek esitligi, ayni
kelimelerinin Uretildigi gorilmektedir. Terazi ve 6zgirlik kelimeleri hem adalet hem de esitlik degerleriyle

iliskilendirilmistir.

Tablo 1. Ogrencilerin Adalet ve Esitlik Degerleri ile ilgili Kurduklari Ciimlelere iliskin Frekans Tablosu

. .. Bilimsel bilgi .
Bilimsel bilgi Bilimsel olmayan veya Kavram yanilgisi
. . ve yorum . L . .
. iceren cimle | B yuzeysel bilgi iceren igeren climle sayisi  Bos (f)
Degerler iceren climle .
sayisi (f) cimle sayisi (f) (f)
sayisi (f)
Adalet 29 7 58
Esitlik 44 8 34
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Tablo 1. incelendiginde 6grencilerin adalet degerine iligkin olarak kurduklari bilimsel bilgi igeren climle sayisinin
29, bilimsel bilgi ve yorum iceren ciimle sayisinin 7, bilimsel olmayan ylzeysel bilgi iceren climle sayisinin 58,
ciimle kurmayan 6grenci sayisinin 2 oldugu gériilmektedir. Ogrencilerin esitlik degerine iliskin olarak kurduklari
bilimsel bilgi igeren ciimle sayisinin 44, bilimsel bilgi ve yorum igeren ciimle sayisinin 8, bilimsel olmayan ylizeysel
bilgi iceren ciimle sayisinin 34 oldugu belirlenmistir. Ogrencilerin adalet ve esitlik degerlerine iliskin olarak
kurduklari cimleler dikkate alindiginda, esitlik degerine iliskin bilimsel bilgiye sahip olduklar gorilmektedir.

Adalet degerine iliskin olarak kurulan bilimsel olmayan yiizeysel bilgi iceren ciimle sayisi daha fazladir.

Adalet degerine iliskin olarak bilimsel bilgi iceren climle kategorisine iliskin ciimle kuran égrenciler (031.K.)
“adaletsiz diinya kuralsiz diinya gibidir”, (064.E.) “kanunlar adaleti saglar’ (01.K.) “korkmadan kuslar gibi
6zgiir olmak ve bunu yasarken kimsenin sana haksizlik yapamamasi bence adalet”, (02.K.) “herkes i¢in adalet
ve 6zgiirliik”, (082.K.) “adalet bir iilkede yoksa orda ézgiirliik yoktur”, (05.K.) “adalet herkese hak ettigini
vermektir” diyerek diisiincelerini belirtirken bir baska dgrenci benzer sekilde (013. K.) “adalet olmazsa esitlik
olmaz” ifadesiyle esitlik degerine vurgu yapmistir. Bilimsel bilgi ve yorum iceren ctimle kategorisine iliskin
olarak égrenciler (014.K.) “adalet olmayan yerde diizen olmaz”, (060.K.) “adaletli olmak barisi saglar”,
(032.E.) “adalet diinyanin ruhudur”, (045.E.) “adaletin en biiyiik diismanlari kendi hallerinden memnun olan
kélelerdir” ifadeleri ile toplumsal diizen ve barisin adaletle saglanacagini belirtmislerdir. Bilimsel olmayan
yiizeysel bilgi iceren ciimle kategorisine iliskin olarak 6grenciler (019.E.) “adalet miilkiin temelidir”, (06.E.)
“adalet herkesin hakkidir” ciimlelerini kurmuslardir. Kavram yanilgisi iceren ciimle kategorisinde ise (09.K.)

“her insan kendi adaletini yaratir” cimlesi yer almaktadir.

Esitlik degerine iliskin olarak 6grenciler bilimsel bilgi iceren ciimle kategorisinde (015.K.) “kadin ile erkedin, siyah
ile beyazin siniflandirrimamasi, (10.K.) “esitlik; herkese karsi ayni davranmak, herkese ayni imkanlari
sunmaktir”, (070.K.) “esitlik herkese ayni davranmaktir, adalet ise uygunca davranmaktir”, (074.K.) “esitlik
her zaman adalet degildir’, (052.E.) “herkes dil, irk, mezhep, din acgisindan adalet karsisinda esit haklara
sahiptir, ayrimcilik olamaz” climlelerini kurmuslardir. Esitlik degerine iliskin olarak bilimsel bilgi ve yorum
iceren ciimle kategorisinde égrenciler (01.K.) “esitlik bence su diinyada kimseyle karsilastiriimadan kendi
isteklerini ézgiirce yasayabilmektir”, diyerek diisiincesini ifade ederken bir baska 6grenci (03.K.) “insanlar
terazi gibi olursa diinyada daha fazla baris ve iyilik olur” cimlelerini kurmuslardir. Bilimsel olmayan yizeysel
bilgi iceren cimle kategorisinde (12.K.) “babam hepimize esit davraniyor”, (18.E.) “hdkimler herkese esit
davranmalidir” clmleleri yer almaktadir. Kavram vyanilgisi iceren cimle kategorisine iliskin olarak

o6grencilerden biri (14.K.) “esitlik cok ytiksek bir makamdadir” climlesini kurmustur.

TARTISMA ve SONUC

Arastirmada ortaokul 6grencilerinin adalet ve esitlik degerlerine iliskin bilissel yapilari kelime iliskilendirme testi
kullanilarak incelenmistir. Ogrenciler adalet degerine iliskin olarak en fazla esitlik kelimesini tekrarlarken, esitlik
degerine iliskin olarak adalet kelimesini tekrarlamislardir. Ogrenciler tarafindan adalet ve esitlik degerlerinin

birbirini animsatmasi veya birlikte distnilmesi bu degerlere iliskin dogru bir bakis agisina sahip olduklarini
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gostermektedir. Antony Flew adaletin bir tir esitligi gerektirdigini belirtmekte iken Isaiah Berlin de esitlik ve
hakkaniyet (fairness) kavramlarinin yakindan iliskili olduklarini; esitlik isteginin hakkaniyetin farkh bir sekli (Akt.
Erdogan, 2008) oldugunu ileri slirmustur. Aristoteles (1890/1997) ise adalet ve esitlik arasindaki iliskiyi: yasaya
uymayan, ¢ikarci ve esitligi gozetmeyen insanin adaletsiz kisi olarak algilandigini, o zaman yasaya uyan ve esitligi
gozeten insanin ise adaletli kisi olarak tanimlanacagini ifade etmistir. Sonug olarak da adalet; yasaya ve esitlik
ilkelerine uygun olan, adaletsizlik ise yasaya ve esitlik ilkelerine uygun olmayandir demektedir. Moss (2015)'un
esitligi kurucu bir deger olarak ele alip, adalet gibi aragsal olmayan temel bir degerin pargasi olarak veya yasamsal
bir gereklilik gibi gérmesi, esitlik ve adalet degerleri arasindaki gligli bagl géstermesi bakimindan énemlidir.
Gorildagi Gzere adalet denilince esitlik degerinin, esitlik denilince de adalet degerinin akla gelmesi literatir ile
uyumlu, adalet ve esitlik degerlerini dogru sekilde aciklar nitelikte bir durumdur. Yine adaletin “esitlik” degeri ile
iliskilendirilmesi sonucu inel vd. (2018)'nin “adalet” degerine iliskin yaptiklari metafor ¢alismasi ile biiyiik oranda
drtiismektedir. inel vd. (2018) bu calismada adalet degeri ile ilgili olarak en fazla metaforun uretildigi kategori

“gsitlik olarak adalet” kategorisi olmustur.

Ogrencilerin adalet ve esitlik degerlerinin her ikisi icin ortak Urettikleri kelimeler hak, hukuk, terazi, 6zgirlik
seklindedir. Bu dogrultusunda calisma sonuglari inel vd. (2018)'in calismalarinda elde ettikleri adalet degerine
yonelik en fazla Gretilen metaforlar olan “terazi, insan, esitlik, kural, hukuk ve hak” ile benzesmektedir. Benzer
sekilde Tarhan (2018)"in adalet algisi Gzerine yaptigi calismada adalete iliskin en fazla Gretilen kavramlar sirasiyla;
esitlik, hakkaniyet, ayrim gézetmeme, saygi, hak ve oOzglrlikler ve vicdan seklinde olmustur. Bati felsefi
geleneklerinde adalet, genellikle mallarin ve faydalarin, haklarin ve gorevlerin, hizmetlerin, yukimluliklerin ve
firsatlarin dagihmina karar verebilen (veya vermesi gereken) kapsayici, temel, soyut, evrensel ilkelere atifta
bulunur (Adams, 2011). Adaleti saglamanin tek yolunun “anlasmaya” uymakla mimkiin oldugunu ifade eden
Hobbes (2018) adaleti, hayatimiza zarar verecek her fiilin yasaklandigi bir akil kural ve sonug olarak da bir doga
yasas! olarak tanimlamistir. Bu da adalet icin Hobbes’'un kanun Ustinligine ve hukuka yaptigi vurguyu
gostermektedir. Rawls (1999) ise sekli adalet olarak tanimladigi hukuk devleti anlayisinda, hazirlanmis olan hukuk
kurallarinin uygulanmasinin adaletin gerekliligi oldugundan bahsetmektedir. Diger bir ifadeyle, sekli adalet,
yasaya uygun hareketle ayni anlama gelmekte, "kanun, kanun oldugu icin adildir" dislincesine dayanmaktadir
(Uygur, 2004). Calismada dgrencilerin (031.K) “adaletsiz diinya kuralsiz diinya gibidir”, (064.E.) “kanunlar
adaleti saglar” cumleleri de adaletin kanun, yasa boyutuna yapilan vurguyu gostermektedir. Adalet degerinin
ogrencilere cagristirdigl “6zgirlik kavrami ile ilgili olarak Erdogan (1994) 6zgiirlik ve esitligin uyum icinde birlikte
yasamasi saglanirsa dogal olarak ortaya ¢ikacak sonug adalettir demektedir. Baska bir anlatimla, “adalet pozitif
bir proje olmayip, 6zgiir ve esit insanlarin toplumsal baglamda kendiliginden gergeklesen bir degerdir” ifadesi,
adaletin 6zgurliik ile iliskisini ortaya koymak agisindan calismanin sonucunu desteklemektedir. Cogulcu anlayisi
yansitan bu tanimlarda adaletin iki temel ilkesinin ortak oldugu goriilmektedir ki bunlar; 6zglrliik ve esitliktir.
Buna gore adalet, dzgiirliik ve esitligin sentezlenmesidir denilebilir (Erdogan, 2008). (01.K) “Korkmadan kuslar

gibi 6zgiir olmak ve bunu yasarken kimsenin sana haksizlik yapamamasi bence adalet” ve (082.K.) “Adalet bir
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tilkede yoksa orda 6zgiirliik yoktur” diyen 6grenciler de calismada adaletin 6zgurlik boyutuna vurgu yaparak bu

degeri agiklamaya calismiglardir.

Ogrenciler adalet degerine iliskin olarak adil olma, dogruluk, diristliik, kanun, mahkeme kelimelerini
Uretmiglerdir. Adaleti degerinin “adil olma” seklinde agiklanmasi ve dogruluk ve diristligiin adil olmayi
gerektirmesi, adil olan insanlarin dirist insanlar olarak ifade edilmesi, 6grencilerin adalet ile bu kelimeler
arasinda baglanti kurmasini saglamistir. ingilizce’de “fair” ve “righteous” kelimelenin hem “adil”, hem de “diiriist”
anlaminda kullanilmasi da bu iki kelime arasindaki iliskiyi net bir sekilde gostermektedir. Obioha (2011)'nin
adaletin dogruluk ve tarafsizligi ifade ettigine dair duslincesi de ¢alisma sonuglari ile paralellik gdstermektedir.
Adalet degerini kanun ve mahkeme kelimeleri ile iliskilendirme aslinda “hukuk” kelimesi ile bire bir iligki

icerisindendir. Clinkii kanun hukukun uygulanma sekli, mahkeme ise hukukun uygulandigi yerdir.

Campbell (1988)’in adalet, toplumlarin en Gtopik dusiincelerinde insan iligkilerinin en iyi bicimleri hakkindaki
milkemmeliyetci idealleri ifade etmek igin de kullanilabilir ifadesi calisma sonucunda elde edilen (032.E) “adalet
diinyanin ruhudur” ciimlesiyle ortiismektedir. Tarhan (2018) ¢alismasinda 6grencilerin adaleti “herkesin hak
ettigi seye sahip olmasi” seklinde agikladiklarini belirtmektedir. Ogrencilerin (082.K.) “adalet herkese hak
ettigini vermektir”, (05.E.) “hakli ile haksizi adaletli bir sekilde yénetmek” ciimleleri Tarhan’in bulgulari ile
paralellik gostermektedir. 045.E./nin “adaletin en biiyiik diismanlari kendi hallerinden memnun olan
kélelerdir” ciimlesi ¢alismaya katilan 6grencilerin adaletin saglanmasi icin insanlarin da haklarini aramasi

gerektigine yonelik fikirlerini belirtmis olmalari agisindan énemlidir.

Ogrenciler esitlik degerine iliskin olarak trettikleri diger kelimeler kadin erkek esitligi, ayni kelimeleridir. Karatekin
ve Elvan (2016)'in demokrasi kavramina yonelik 6grencilerin bilissel yapilarinin belirlenmeye galisildigi calismada
demokrasi kavrami ile ilgili olarak en fazla “adalet, cumhuriyet, esitlik” kavramlarinin ifade edildigi goérilmustur.
inel vd. (2016)’un da yénetim bicimlerine iliskin yapmis olduklari calismada demokrasi kavramina iliskin en fazla
ifade edilen kavram esitlik olmustur. Demokrasinin esitliklere 6nem veren yapisi dikkate alindiginda bu kavram
ile ilgili olarak en fazla adalet ve esitlik kavramlarinin tiiretilmis olmasi da yine galismamizin sonuglarini destekler

niteliktedir.

Ogrencilerin kadin-erkek esitligi ve ayni, kelimelerine vurgu yapmalari yine insanlar arasindaki esitlige vurgu
yapan, insanlar arasi ayrimciligi reddeden bir durumdur. Ogrencilerin cinsiyet esitliginin yaninda ayrica firsat, irk,
din, dil esitligine dair cimleler kurduklari ve bu esitlikleri “kanun éniinde esit olma” ile sekillendirdikleri
gorulmustar. “Herkes dil irk mezhep din adalet karsisinda esit haklara sahiptir. Ayrimcilik olamaz” ifadesi ile
de 052.E. esitligin ayrimcilik ile bagdasamayacagini sdylemektedir. Wischer (2012)’in Martin Luther King Jr.’in
ayrimcilik elestirisine atif yaparak tiim ayrim yasalarinin adaletsiz oldugunu ve ayrimciligin insan ruhunu bozarak
kisiligine zarar verdigini ifade etmistir. Ayrimcilig1 yani esitsizligi yalnizca politik, ekonomik ve sosyolojik olarak
sagliksiz bir durum degil, ayni zamanda ahlaki olarak yanlis ve glinah oldugunu vurgulamistir. Benzer sekilde

Caliskan-Akgetin (2013) Levinas’in adalet anlayisini “ayrimciligin ortadan kaldirilmasi” esitligi ise adil bir yasanin
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adaleti, yasallik vb. anlaminda kullandigini ifade etmektedir. “Esitlik; herkese karsi ayni davranmak, herkese
ayni imkanlari sunmaktir” ifadesi ile calismaya katilan 010.K. esitligi esitsizligin diizeltilmesi olarak gérmekte;
(074.K.) “esitlik her zaman adalet degildir’ veya (070.K.) “esitlik herkese ayni davranmaktir. Adalet ise
uygunca davranmaktir” diyen 6grenciler de mutlak esitlik degil oransal esitlige vurgu yapmaktadir. Kisilerarasi
esitlik ve ayrimciligin olmamasi yani adaletin bir geregi olarak esitlik, daha cok uygulamada esitlikle ilgilidir. Esitlik
siyasi otoritenin vatandaslar arasinda yasaya uygun olmayan sekilde ayrim yapmasini yasaklar ifadeleriyle dile
getiren Erdogan (2008) esitligi, adalet kavrami ile tanimlamistir. Ayrica esitligin saglanmasi igin yasaklara yani
kanuna ve hukuka atif yapmasi da ¢alisma sonucuyla paralellik gostermektedir. Rawls (1999)’in adil bir toplumda
esit vatandashk ve 6zglrlik temel unsur olarak kabul edilir; adaletin glivence altina aldig1 haklar, siyasi pazarliklar
veya sosyal ¢ikarlar ugruna harcanamaz ifadeleri de esitlik ile 6zglirlik arasindaki iliskiye vurgu yapmasinin
yaninda esitlik ile hak ve hukuk kavramlarinin ayrilmazligina atifta bulunmasi yoéniiyle 6nemlidir. Moss (2015,
s.187) esitlik igin “saghdi iyilestirir, aciyr azaltir, adil bir toplumun bir pargasidir, insanlara saygi ile nasil
davrandigimizdir veya ézgirliik gibi nihai bir degerdir” ifadeleri ile esitligin 6zglirlik gibi nihai bir deger oldugunu

vurgulamigtir.

Firsat esitligi agisindan Shrage (2017)‘e gore sosyal teorisyenler firsat esitligini garanti altina almak igin pratik
hayattaki gereklilikleri belirlemeli ve ifade etmelidir, Clinki irk ve cinsiyete dayali ayrimcilik, yoksulluk, ihtiyaclar,
yetenekler vb. gibi firsat esitliginin 6niindeki bazi engellerin kavranmasina baglidir. Yani esitlik her boyutuyla ve
ayrintili olarak ele alinmalidir. Calismaya katilan O15.K.’min  “kadin ile erkedin, siyah ile beyazin

siniflandiriilmamasi” climlesi de Shrage’in disuinceleri ile paralellik gostermektedir.

ONERILER

Calismada adalet ve esitlik kavramlari ile iliskili olarak ¢ikan 6zgurlik, hak, hukuk, kavramlari ile ilgili 6grencilerin

bilissel yapilarini ortaya ¢ikarmaya yonelik ¢alismalar yapilabilir.

Adalet ve esitlik degerlerine iliskin 6gretmenlerin ve 6gretmen adaylarinin ¢alisma grubunu olusturdugu

¢alismalar yapilabilir.

Farkli sinif diizeylerindeki 6grencilerin adalet ve esitlik degerlerine iliskin bilissel yapilarini ortaya ¢ikarmaya

yonelik ¢alismalar yapilabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir. Bu arastirma Firat
Universitesi Rektorligi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu’nun 22/06/2020-397704 sayili izni ile

yaratilmastar.

Yazar(lar)in Katki Orani Beyani: Bu makalede birinci yazarin ¢alismaya katki orani %50 ve ikinci yazarin galismaya

katki orani %50’dir.
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