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ABSTRACT

The last primary school teaching undergraduate curriculum was implemented in the 2018-2019
academic year in Turkey. This study evaluated the renewed 2018 primary school teaching
undergraduate curriculum by comparing it with the 2006 primary school teaching undergraduate
curriculum implemented until 2018. Document analysis technique, one of the qualitative research
techniques, was used. The following results were obtained in the research: The courses in the 2018
curriculum were classified into three major groups as Content Knowledge, General Knowledge, and
Pedagogical Knowledge, as is in the 2006 curriculum. The most extensive change in the 2018
curriculum is in elective courses, which cover 25% of the courses in the curriculum. The Council of
Higher Education in Turkey increased the percentage of elective courses, on which it had been
working for a long time, to adapt to the Bologna Process and succeeded with the 2018 program. A
crucial change in the 2018 program is the decrease in course hours. The total course hours, 178
hours in the 2006 curriculum, were reduced to 150 hours in the 2018 curriculum. Besides, it is seen
that the hours, terms, content, and names of some courses were changed in the 2018 curriculum.
Just as new courses were added to the 2018 curriculum for the first time, so some courses in the
2006 curriculum were removed from the 2018 curriculum. Based on the research results, some
suggestions were offered. Based on the results of the research, it has been suggested that the 2018
primary school teaching undergraduate curriculum be revised in line with the opinions of all faculty
in this department.

Keywords: Curriculum evaluation, education faculty, primary school teaching, undergraduate
curriculum.
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INTRODUCTION

Education with all its features is a phenomenon that affects life and is affected by life. For this reason, education
has been one of the most significant issues on the agenda in all societies, especially in the last century. Countries
are constantly innovating to enhance the quality of education. While some of these innovations are optional,
some are mandatory because the education system is dynamic. This structure, like living things, is in constant
change. Adapting to this change sometimes becomes mandatory. In Turkey, the public and private institutions
emend both quantitative and qualitative adjustments to enhance the quality of education and create a system

suitable for the age. One area where this change is observed is teacher training.

Teaching is accepted as the first profession that emerged with the institutionalization of education and the
official establishment of learning-teaching relations (Basaran, 1994). Over time, teaching has become a steady
profession that the teacher does to make a living (Ugan, 2001). Not everyone can perform the teaching
profession, which has moved away from the definition of one who knows to teach what they know to those who
do not know, and the governments have made various regulations on the teaching profession. The National
Education Basic Law No. 1739 defines the teaching profession in Turkey. According to this law, the teaching
profession requires particular expertise only to be gained at the end of specific education (Atalnal, 2000). The
source of the teaching profession in Turkey is the faculties of education. To become a teacher, it is obligatory to
either graduate from a faculty of education, which provides a four-year education or get a “pedagogical
formation” certificate by attending the courses given by the faculty of education to those who graduated from

other four-year faculties.

The teacher is undoubtedly in the most crucial position in terms of the quality of education (Yildirim, 2001)
because the teacher is the one who directs learning and organizes the environment and activities to realize
learning in the classroom. Although learning is under the student’s control, the teacher is the person planning
and guiding the learning experiences for the student (Fidan & Erden, 1994). Teachers conduct their educational

activities in line with the curriculum determined by the Ministry of National Education (MoNE).

Some authors (Adler, 1991; Lunenburg & Ornstein, 2000; Oliva, 2009) have defined curriculum. Summarizing the
definitions provided by those authors, Demirel (2015, p. 4) defines the curriculum as “the mechanism of learning
experiences provided to the learner through planned activities at school and outside of school.” In this sense,
the curriculum is the primary source for teachers to conduct classes. All academic activities should be organized
and implemented in line with this source. Nevertheless, when the curriculum is insufficient for the country’s
needs or when it is distant from the developments in the world, revisions or changes are sometimes inevitable.
Before these revisions or changes, a draft version of the curriculum is prepared via the collaboration of
curriculum development specialists and other specialists in the field. Then, the opinions and suggestions of the

stakeholders are taken on the draft version and necessary improvements are done. Later, the curriculum goes
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to the trailing and revising stage. When the trailing stage is a success, the new curriculum is implemented (White,

1988, Oliva, 2009, Demirel, 2019).

In teacher training programs, a continuous curriculum development study should be conducted in parallel with
the developments and changes in the world (Tiirkoglu, 2005). After transferring teacher training duty to
universities, the Council of Higher Education (CoHE) made crucial changes in undergraduate curricula in the
faculties of education in 1997 and 2006 (YOK, 2018). The Council of Higher Education made the most recent
changes in the undergraduate curricula in 2018. This change can be considered radical since it was made in the
course names, contents, and hours. However, it cannot be said that the program makers received a
comprehensive opinion on this issue from the academicians and other program development experts who will

implement the program before and after the program.

There are 97 faculties of education, training teachers in 25 branches in Turkey by the year 0f 2021. Among these,
the primary school teaching undergraduate program implemented in 84 universities has the highest number of
students (YOK, 2021). Primary school teachers in Turkey attend all classes in primary school, from grades 1 to 4,
except for Religious Culture and Moral Knowledge and Foreign Language courses. Especially in rural areas, when
there are no branch teachers, classroom teachers conduct these two courses. Classroom teachers currently
working in Turkey graduated from schools at different levels, but today, primary school teaching has become a

profession open only to graduates of the primary school teaching department of education faculties.

Primary school is an educational institution where individuals gain the habits and skills fundamental to survive
and the knowledge and skills required to be good citizens and acquire the necessary knowledge to continue in a
higher education institution (Erdem, 1998). Therefore, primary school is a significant step in the education system
and personal development of individuals. Thus, primary school teachers serving at this level should be equipped
with certain competencies specific to the field. Therefore, the quality of their education before starting their duty

is vital; however, there are some problems in training teachers in general and in education faculties in particular.

Increasing the quality of education primarily depends on identifying the problem and providing a suitable
solution to this problem (Unal, 1991). Kiiciikahmet (2007), Akdemir (2013) and Doganay et al. (2015) state that
one reason for the problems in pre-service teacher education is the inadequacies in terms of quantity and quality

in the courses in undergraduate programs.

“Today, teacher education programs aim at pre-service teachers to construct knowledge effectively, but most of
the information presented to pre-service teachers in pre-service teacher education is insufficient because it does
not provide a practical learning environment and the functions expected from teacher education programs

cannot be entirely fulfilled” (Karadag and Akkaya, 2013, p. 40).

Much research has been conducted on the 2006 primary school teaching undergraduate curriculum, which was

in effect until 2018. These studies reported that there were problems in course content and course periods (Ates
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& Burgaz, 2014), that some courses were unnecessary and had a limited effect on the teaching profession (Sahin
& Kartal, 2013; Siiral, 2015) and that the focus was on the content knowledge courses rather than pedagogical
knowledge, general knowledge, and elective courses (Eret, 2013; Coban, 2011). As for the 2018 primary school
teaching curriculum, it was seen in the literature review that there was not enough research in Turkey, except
the ones conducted by Yurdakal (2018), Ozmen (2019) and Kirmizi and Yurdakal (2020). In these studies, the
scope and way of dealing with the subject differ. The fact that a small number of studies have been conducted
on this subject in Turkey will not be sufficient in terms of revealing all aspects of the problems and making
suggestions for solving the problems. “It is an important issue that needs to be dwelled upon, since the change
in the curriculum, a guide in academic tasks, affects all educational activities” (Kirmizi and Yurdakal, 2019, p. 65).
The fact that many courses have been added or removed in the curriculum and the credits of some courses have
been changed may lead to the idea that it may negatively affect the quality of primary school teacher training.
Examining a curriculum that will train primary school teachers, who have the most important responsibility in
primary education, with scientific studies is very crucial in terms of the quality of education. Thus, the renewed
2018 primary school teaching undergraduate curriculum, which is thought to have a wide range of effects, should
be examined and compared with the 2006 curriculum, and any deficiencies and faults should be revealed from

different perspectives to eliminate and avoid them in future changes.
Purpose of the research

This research evaluates the renewed 2018 primary school teaching undergraduate curriculum (the 2018
curriculum) by comparing it with the previous curriculum implemented in 2006 and reveals the changes. For this

purpose, answers to the following questions were sought:

1. Whatis the general structure of the 2018 curriculum?
Are there any unchanged courses in the 2018 curriculum?
Are there any courses whose class hours changed in the 2018 curriculum?

Are there any courses whose term changed in the 2018 curriculum?

2
3
4
5. Are there any courses whose term and class hours changed in the 2018 curriculum?
6. Are there any courses whose status changed in the 2018 curriculum?

7. Arethere any courses whose name, term, and class hours changed in the 2018 curriculum?

8. Are there any courses whose name, term, class hours, and content changed in the 2018 curriculum?
9. Are there any courses, which were combined in the 2018 curriculum?

10. Are there any omitted courses in the 2018 curriculum?

11. Are there any newly added compulsory and elective courses in the 2018 curriculum?
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METHOD

This study was structured under the qualitative research design, and the document analysis method was used.
Document analysis is the examining and analyzing the written materials related to the research questions of the

study (Karasar, 2004; Yildirim & Simsek, 2013).

Study materials

The study materials of the research are the 2006 and 2018 curricula. Therefore, "typical case sampling", one of
the "purposive sampling" methods, was used in the study, since the research material only covers the 2006 and
2018 curricula. Typical case sampling is a type of purposive sampling in which the inclusion of people or

documents that are shown as typical or representative in the research. (Ekiz, 2009; Yildirim & Simsek, 2013).

Data collection and analysis

The research data were collected by exploring the changes identified in the 2006 and 2018 curricula. Two
researchers conducted the study by examining and comparing the curricula based on courses. Descriptive
analysis was used in data analysis since the research questions were determined before the document analysis.
The findings obtained from the research materials were tabulated according to the research questions of the

study. Then, each table was interpreted.

Reliability of the study

Two researchers examined and compared the 2006 and 2018 curricula separately and then compared the
findings. The study’s reliability was calculated using the Miles and Huberman (1994) formula (Reliability =

consensus/consensus + disagreement x 100) and was found as 99,9%.

FINDINGS

The general structure of the 2018 curriculum

The 2018 curriculum was updated by the Council of Higher Education and has been implemented since the 2018—
2019 academic year. In preparing the 2018 curriculum, the Higher Education qualifications framework and
teacher training field qualifications were taken as the basis. It comprises 60 courses with 150 hours, eight courses
in the 1st to the sixth terms each, six courses in the 7th and eighth terms. The total national credits of the courses
are 142; ECTS credits, 240. The 2006 Primary School Teaching Undergraduate Curriculum (henceforth 2006
curriculum), which was implemented in 2006, comprised 65 courses with 178 hours, while the total national
credit of the courses was 156 and ECTS credits were 246. Therefore, it is seen that the number, credits, and hours

of the courses were decreased in the 2018 curriculum.

2020



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

The courses were divided into three categories under the name of Pedagogical Knowledge (PK), General
Knowledge (GK), and Content Knowledge (CK) in both curricula. The new curriculum also includes compulsory
and elective courses for each group. PK courses constitute 35% of the curriculum; GK courses, 19%, and CK
courses, 46%. In the 2006 curriculum, this rate was 25% in PK courses, 22% in GK courses, and 53% in CK courses.

While a decrease was observed in the percentage of CK and GK courses, there is an increase in PK courses.

Unchanged courses in the 2018 curriculum

When the 2006 and 2018 curricula were compared, it was found that ten courses were not changed (Table 1).

Table 1. Unchanged Courses in the 2018 Curriculum

Field Term Name of the Course T P C
CK 2 Turkish History and Culture 2 0 2
CK 5 Teaching Life Science 3 0 3
CK 5 Teaching Mathematics 1 3 0 3
CK 6 Teaching Mathematics 2 3 0 3
CK 6 Teaching Social Studies 3 0 3
GK 1 Ataturk's Principles and History of Revolution 1 2 0 2
GK 2 Ataturk's Principles and History of Revolution 2 2 0 2
PK 5 Classroom Management 2 0 2
PK 7 Teaching Practice 1 2 6 5
PK 8 Teaching Practice 2 2 6 5

No changes were made in 5 CK, 2 GK, and 3 PK courses. Turkish History and Culture, Teaching Life Science,
Teaching Social Studies, Teaching Mathematics 1 and 2, Atatlirk’s Principles and History of Revolution 1 and 2,
Classroom Management and Teaching Practice 1 and 2 are the courses that do not change. This is because the
CK courses are also the main courses taught by primary school teachers. However, although all CK courses are
included as one-term courses in the 2018 curriculum, the teaching mathematics course is a two-term course. It
is irrelevant because it is against the distribution philosophy of the courses in the whole curriculum, and one CK
course was featured twice as many credits as the others. Likewise, that Atatlirk’s Principles and Revolution
History course is a two-term course was found to be irrelevant for the philosophy of the curriculum as well

because, in general, all courses are one-term courses in the 2018 curriculum.

Courses whose class hours changed in the 2018 curriculum

The analysis and comparison of both curricula showed that the class hours of only three courses were changed
(Table 2).

Table 2. Courses Whose Class Hours Changed in the 2018 Curriculum

The 2006 Curriculum The 2018 Curriculum
Field Term Name of the Course T P C Field Term Name of the Course TPC
PK 2 Educational Psychology 303 PK 2 Educational Psychology 202
GK 1 Foreign Language 1 303 GK 1 Foreign Language 1 202
GK 2 Foreign Language 2 303 GK 2 Foreign Language 2 202
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Looking at the courses whose hours were changed in the 2018 curriculum, it was found that Educational
Psychology, Foreign Language |, and Foreign Language Il courses remained in the curriculum. However, the
course hours and credits were reduced from 3 to 2. The reduction of foreign language course hours contradicts
the Foreign Language Teaching in Primary School course added to the 7th term in the 2018 curriculum. Primary
school teachers must have the foreign language knowledge to teach a foreign language course when there are
no foreign language teachers. Besides, foreign language is a crucial area of competence in a globalizing world.

Therefore, the reduction of the class hours of foreign language courses could not be understood.

Courses whose term changed in the 2018 curriculum

The findings revealed that the terms of only five courses were changed (Table 3).

Table 3. Courses Whose Terms Changed in the 2018 Curriculum

The 2006 Curriculum The 2018 Curriculum
Field Term Name of the Course T P C Field Term Name of the Course TPC
CK 3 Environmental Education 202 CK 2 Environmental Education 2 02
CK 6 Teaching Turkish 303 CK 4 Teaching Turkish 303
CK 5 Teaching Primary Reading and Writing 3 0 3  CK 3 Teaching Primary Reading and Writing 3 0 3
GK 6 Community Service Applications 122 GK 4 Community Service Applications 122
PK 8  Turkish Education System and School 20 2 PK 6  Turkish Education System and School 02
Management Management

When the 2006 and 2018 curricula were examined, it was found that there was a change in the terms of one PK,
one GK, and three CK courses in the 2018 curriculum. These courses were brought forward by one or two terms
in the 2018 curriculum. While the environmental education course, one of the CK courses, took place in the 3rd
term in the 2006 curriculum, it was taken to the 2nd term in the 2018 curriculum. When we look at other CK
courses, it was seen that the Turkish teaching course was transferred from the 6th to the 4th term, and the
teaching Primary Reading and Writing course was transferred from the 5th to the 3rd term. It was inappropriate
to change the terms of these courses from the 3rd year to the 2nd year. These two courses are inappropriate for
the sophomore because not taking the PK courses that students should take before this course may decrease
the efficiency of the course and sophomores will have difficulty grasping the content since they have little
pedagogical knowledge. Considering that healthy teaching of literacy in primary school will affect students’
success in other courses, pre-service teachers should be excellent in these two courses. Community Service
Practices course, a GK course, was transferred from the 6th term to the 4th term. The Turkish Education System
and School Management course, a PK course, was transferred from the 8th term to the 6th term. It was found

to be appropriate to change the terms of these courses.

Courses whose term and class hours changed in the 2018 curriculum

Results of the analysis indicated that the terms and class hours of five courses were changed (Table 4).
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Table 4. Courses Whose Terms and Class Hours Changed in the 2018 Curriculum

The 2006 Curriculum The 2018 Curriculum

Field Term Name of the Course T P C Field Term Name of the Course TPC

CK 7 Culture of Religion and Moral CK 6 Culture of Religion and Moral
Knowledge 202 Knowledge 303
CK 7 Teaching Visual Arts 122 CK 8 Teaching Visual Arts 303
CK 4 Teaching Music 122 CK 7 Teaching Music 303
CK 4 Turkey’s Geography and Geopolitics 3 0 3  CK 1 Turkey’s Geography and Geopolitics 2 0 2
PK 3 Teaching Principles and Methods 3 0 3  PK 4 Teaching Principles and Methods 2 0 2

In the 2018 curriculum, it was found that besides the courses, either a term or class hour of which was changed,
both the term and class hours of four CK and one PK courses changed. The Culture of Religion and Moral
Knowledge course, one of the CK courses, was taken from the 7th term to the 6th term, and the class hours were
increased from two hours to three hours. The teaching visual arts course was taken from the 7th term to the 8th.
Likewise, the teaching of music course was taken from the 4th term to the 7th. Nevertheless, the 2-hour practical
application of both courses was abolished and turned into a 3-hour theoretical course. While the increase in the
hours of these courses was deemed appropriate, it can be said that because of their application-oriented content,
removing the application hours and turning it into a solely theoretical course was found inappropriate. Turkey’s
geography and geopolitics course, another CK course, was taken from the 4th term to the 1st term, and the
course hours were reduced from 3 to 2. Reducing the hours of Turkey’s Geography and Geopolitics course, which
is unrelated to the primary school teaching department, can be considered a partial improvement. It would be
more appropriate to remove this course and replace it with the General Geography course. The Teaching
Principles and Methods course, a PK course, was taken from the 3rd term to the 4th. Besides, its course hours
were reduced from 3 to 2. Teaching methods determine how teaching will be done. All teachers should be
equipped with sufficient knowledge and skills about teaching methods. To achieve this, students take the
Teaching Principles and Methods course in all programs in faculties of education. It was inappropriate to reduce
the class hours of this course, which has an important place in PK courses because it is this course where the pre-

service teachers gain how to teach skills.

Courses whose status changed in the 2018 curriculum

The findings showed found that the two courses’ statuses were changed (Table 5).

Table 5. Courses Whose Status Changed in the 2018 Curriculum

The 2006 Curriculum The 2006 Curriculum
Field Term Name of the Course T P C Field Term Name of the Course TPC
GK 8 History of Turkish Education 2 0 2 PK 3 History of Turkish Education 2 0 2
CK 4 Children’s Literature 2 0 2 CK-EL Children’s Literature 2 0 2

The history of the Turkish Education course was in the GK status in the 2006 curriculum and became a PK course
in the 2018 curriculum. Besides, it was taken from the 8th term to the 3rd. Another course whose status was

changed is the Children’s Literature. Whereas the course was given in the 4th term as a compulsory CK course in
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the 2006 curriculum, it became an elective CK course in the 2018 curriculum. There was no change in the course
hours of both courses, but these courses are introductory courses for teacher candidates who will work in
primary schools. Children’s literature is essential for primary school students. The status of the Children’s
Literature course was shifted from compulsory to selective in the 2018 curriculum. Making this course selective
was considered that this subject was neglected in the 2018 curriculum. This quality is only directly related to the

good education of primary school teachers in this field.

Courses whose name, term, and class hours changed in the 2018 curriculum

When the 2006 and 2018 curricula were compared, it was found that five courses’ names, terms, and class hours
were changed (Table 6).

Table 6. Courses Whose Name, Term, and Class Hours Changed in the 2018 Curriculum

The 2006 Curriculum The 2018 Curriculum
Field Term Name of the Course TP C Field Term Name of the Course TPC
CK 5 Drama 22 CK 3 Drama in Primary School 202
k4 Physical Education and Game 1, ,  CK 4 Game and Physical Activities 3 0 3
Teaching
PK 7 Guidance 303 PK 8 Guidance in Schools 202
PK > Measurement and Evaluation 303 PK 6 Measurement anc! Evaluation in 202
Education
PK 1 Introduction to Education Science 3 0 3 PK 1 Introduction to Education 202

In the 2018 curriculum, two CK and three PK courses were found to have their names changed. While the Drama
course in the 5th term in the 2006 curriculum was 2 hours of theory, 2 hours of practice, and three credits, in the
2018 curriculum, its name was changed to Drama in Primary School, and its application was abolished. It was
taken to the 3rd term, and the course hours and credits were reduced to 2. The name of the other CK course,
Physical Education and Game Teaching, which was in the 4th term of the 2006 curriculum, became Game and
Physical Activities Teaching in the 2018 curriculum. It remained in the same term. It has 3 hours of theory and

three credits.

The Guidance course in the 7th term in the 2006 curriculum was named the Guidance in Schools course in the
2018 curriculum. It was taken into the 8th term. Similarly, the Measurement and Evaluation course, in the 5th
term in the 2006 curriculum, was named the Measurement and Evaluation in Education course in the 2018
curriculum. It was taken into the 6th term. The Introduction to Educational Science course was changed to the
Introduction to Education course in the 2018 curriculum and remained in the same term. The course hours and
credits of the abovementioned PK courses were three in the 2006 curriculum, yet they were reduced to two in

the 2018 curriculum.

Courses whose content, names, statuses, or class hours changed in the 2018 curriculum

The findings indicated that nine courses’ names, content, statuses, or class hours were changed (Table 7).
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Table 7. Courses Whose Content, Name, Status, or Class Hours Changed in the 2018 Curriculum

The 2006 Curriculum The 2018 Curriculum
Field Term Name of the Course T P C Field Term Name of the Course TPC
CK 3 Turkish Language I: Phonetics& 2 0 2 GK 1 Turkish Language | 303
Structure
CK 4 Turkish Language Il: Sentence & 2 0 2 GK 2 Turkish Language Il 303
Text Studies
CK 4 Art Education 12 2 GK-EL Art and Aesthetics 202
GK 3 Philosophy 2 02 PK 2 Philosophy of Education 2 02
GK 3 Sociology 2 02 PK 1 Sociology of Education 2 02
GK 4 Scientific Research Methods 2 02 PK 4 Research Methods in Education 2 02
GK 7 Effective Communication 3 0 3 GK-EL Human Relations & Communication 2 0 2
PK 4 Instructional Technologies & 2 23 PK 3 Instructional Technologies 2 02

Material Design
CK 8 Multigrade Class Teaching 2 0 2 CK-EL Alternative Education Applicationsin 2 0 2
Primary School

In the 2018 curriculum, nine courses with changes in the course content, statuses, or course hours were
determined. Turkish Language I: Phonetics & Structure and Turkish Language II: Sentence & Text Studies, which
were in the status of CK in the 2006 program, were changed to the GK in the 2018 curriculum, and the course
hours and credits were increased from 2 to 3 in the 1st and second terms. Besides, while the Turkish Language |
course in the 2006 curriculum focused only on phonetics and structure information, and the Turkish Language Il
course only on sentence and text knowledge, the content of these courses changed in the 2018 curriculum and
focused on general and academic text writing. Including academic writing in the Turkish Language Il course could
not be understood because it can be said that the content of this course is unnecessary, considering that the
students in the first year do not have any academic writing needs. The Art Education course, which had the status
of CKin the 2006 program, was taken to the GK-Elective status in the 2018 curriculum. Its 2-hour application was

abolished, and its content was expanded and turned into a 2-hour and 2-credit Art and Aesthetics course.

Philosophy, Sociology, and Scientific Research Methods courses, in the status of GK in the 2006 curriculum, were
taken into the status of PK in the 2018 curriculum, and their contents were rearranged considering the
educational aspect and named as Philosophy of Education, Sociology of Education and Research Methods in
Education. The Sociology of Education course in the 1st term, the Philosophy of Education course in the 2nd
term, and the Research Methods in Education course in the 4th term were included in the 2018 curriculum, with
no change in the course hours and credits. The 3-course hours and credits Effective Communication course,
which was in the GK status in the 2006 curriculum, became a GK-elective course in the 2018 curriculum. Its
content was expanded and named Human Relations and Communication with 2-course hours and credits. One
of the compulsory CK courses in the 2006 curriculum and taught in the 8th term, the Teaching in Combined
Classes course, was included in the CK elective group in the 2018 curriculum with the name Alternative Education

Practices in Primary School and its scope was broadened.

Instructional Technologies and Material Design course, with 2 hours of practice and 2 hours of theory in the 4th

term in the 2006 curriculum, was transformed into a 2-hour course with two credits in the 2018 curriculum,

2025



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

which was added to the 3rd term as Instructional Technologies. Unlike the courses above, its status, a PK course,
did not change. Its content was revised in line with current technological developments. However, the removal
of the 2 hours of practice was found inappropriate because the teaching material in the lessons is very important

in terms of learning and teaching, and all teachers should specialize in this field.

Courses that were combined in the 2018 curriculum

The 2006 and 2018 curricula comparison showed that thirteen courses in the 2006 curriculum were combined

under six courses in the 2018 curriculum (Table 8).

Table 8. Courses that were Combined in the 2018 Curriculum

The 2006 Curriculum The 2018 Curriculum
Field Term Name of the Course T P C Field Term Name of the Course TPC
GK 1 Computer 1 2 2 3 K 1 inf ion Tech 3 0 3
GK 2 Computer 2 2 2 3 nformation Tech.
CK 3 Science and Lab. App. 1 0 21 .
. CK 3 Science and Lab. App. 0 21
CK 4 Science and Lab. App. 2 0 21
CK 5 Instruction of Science & Tech.1 3 0 3 . .
. . CK 5 Science Teaching 3 0 3
CK 6 Instruction of Science & Tech.2 3 0 3
GK 8 Inclusion in Primary School 2 0 2 . .
. . PK 7 Special Ed. and Inclusion 2 0 2
PK 7 Special Education 2 0 2
CK 1 Basic Mathematics 1 2 02 ) o
. . CK 1 Basic Mathematics in Primary School 3 0 3
CK 2 Basic Mathematics 2 2 0 2
CK 1 General Biology 2 0 2
CK 3 General Physics 2 0 2 CK 2 Basic Sciences in Primary School 3 0 3
CK 2 General Chemistry 2 0 2

As shown in Table 8, the two-term courses in the 2006 curriculum were combined into a one-term course in the
2018 curriculum. Computer 1 and 2 courses were combined into Information Technologies course, Science and
Technology Laboratory Applications 1 and 2 courses into Science Laboratory Applications course, Science and
Technology Teaching 1 and 2 courses into Science Teaching course, Basic Mathematics 1 and 2 courses into Basic
Mathematics in Primary School course. Furthermore, it is seen that courses with different names but related in
the 2006 curriculum were combined in the 2018 curriculum. The Inclusion course in Primary Education, which
was a GK course and given in the 8th term, and the Special Education course, which was a PK course and given
in the 7th term in the 2006 curriculum, were combined into Special Education and Inclusion course, which
became a PK course and given in the 7th term in the 2018 curriculum. Moreover, it is seen that General Biology,
General Physics, and General Chemistry courses were combined into Basic Science in Primary School course,
which is given in the 2nd term in the 2018 program. Changing the name of Basic Mathematics 1 and 2 courses to
Basic Mathematics in Primary School was an appropriate change because it limits the content of the course to
the mathematics course students take in primary school. It was also appropriate to combine General Biology,
General Physics, and General Chemistry courses as a new course called Basic Science in Primary School in the

2018 curriculum because these courses are generally a repetition of the courses in secondary education. The
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Basic Science in primary school course has been prepared to provide the basic knowledge that primary school

teachers need.

Courses that were omitted in the 2018 curriculum

The comparison results showed that 11 courses in the 2006 curriculum were omitted in the 2018 curriculum
(Table 9).

Table 9. Courses that Were Omitted in the 2018 Curriculum

Field Term Name of the Course T P C
CK 2 General Geography 2 0 2
CK 4 Methods of Writing 1 2 2
CK 3 Physical Education and Sports Culture 1 2 2
CK 7 Literature of Turkish Republic 2 0 2
CK 1 History of Civilization 2 0 2
CK 3 Music 1 2 2
CK 6 Early Childhood Education 2 0 2
CK 7 Traffic and First Aid 2 0 2
GK 1 Turkish 1: Written Expression 2 0 2
GK 2 Turkish Il: Oral Expression 2 0 2
PK 6 School Experience 1 4 3

Eight CK, two GK, and one PK course in the 2006 curriculum could not find a place in the 2018 curriculum. In
other words, General Geography, Methods of Writing, Physical Education and Sports Culture, Literature of
Turkish Republic, History of Civilization, Music, Early Childhood Education, Traffic and First Aid, Turkish 1: Written
Expression and Turkish 2: Oral Expression and School Experience courses were omitted in the new 2018
curriculum. The omission of especially the School Experience course among these courses means that students
will be deprived of the observation method, which is one of the most used methods in teacher training.
Considering that Turkish 1: Written Expression and Turkish 2: Oral Expression courses cover the essential oral
and written communication skills that all teacher candidates should have, it can be said that this change will
reduce the quality of teacher training. The removal of the Music course, where the teacher candidates learn how
to play instruments such as flute, is seen as a change that will negatively affect the Teaching Music course.
Besides, the omission of the Physical Education and Sports Culture course is considered an adverse change in
raising healthy generations and preparing the teacher candidates for the Game and Physical Activities Teaching
course. It is incogitable, primarily when the importance of sports for a healthy life is well understood in this

Period. The removal of other courses from the program is seen as an appropriate change.

New compulsory and elective courses in the 2018 curriculum

The 2018 curriculum has 51 new courses in response to the eleven omitted courses from the 2006 curriculum.

While three courses are compulsory (Table 10), the rest is elective (Table 11).
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Table 10. New Compulsory Courses in the 2018 Curriculum

Field Term Name of the Course T P C
CK 7 Foreign Language Education in Primary School 3 0 3
CK 8 Character and Value Education 2 0 2
PK 5 Moral and Ethics in Education 2 0 2

There are three new compulsory courses (two CK and one PK course) in the 2018 curriculum. The Moral and
Ethics in Education course, a PK course, was added to the 5th term. When the Foreign Language Teaching in
Primary School course was added to the 7th term, the Character and Value Education course was added to the
eighth term. The Moral and Ethics in Education and Character and Value Education courses, included in the
renewed program as compulsory courses, cannot be related to any course in primary school. The subjects of
these courses are currently included in the Life Studies, Social Studies and Religious Culture and Moral Knowledge
courses in primary schools. However, the Foreign Language Teaching in Primary School course is a suitable
change since primary school teachers should conduct foreign language lessons, especially in rural areas, when

there are no foreign language teachers.

Table 11. New elective courses in the 2018 curriculum

Field Name of the Course T P C
CK-EI. Disasters and Disaster Management 2 0 2
CK-EI. Evaluation of Classroom Learning 2 0 2
CK-EI. Traditional Children's Games 2 0 2
CK-EI. Inclusive Language Teaching 2 0 2
CK-EI. Social Skills Teaching 2 0 2
CK-EL. Children at Risk and Education 2 0 2
CK-EL. Children and Education in Turkish Culture 2 0 2
CK-EL. Primary School Textbooks Review 2 0 2
CK-EL. Primary School Program 2 0 2
CK-EL. Child Psychology 2 0 2
GK-EL. Fighting Addiction and Addiction 2 0 2
GK-EL. Career Planning and Development 2 0 2
GK-EI. Economy and Entrepreneurship 2 0 2
GK-EL Human Rights and Democracy Education 2 0 2
GK-EL Culture and Language 2 0 2
GK-EL. Media Literacy 2 0 2
GK-EL. Professional English 2 0 2
GK-EL. Traditional Turkish Handicrafts 2 0 2
GK-EL Turkish Folk Dances 2 0 2
GK-EL Turkish Sign Language 2 0 2
GK-EL. Turkish Cultural Geography 2 0 2
GK-EL. Turkish Music 2 0 2
GK-EL Turkish Art History 2 0 2
GK-EL Nutrition and Health 2 0 2
GK-EL History and Philosophy of Science 2 0 2
GK-EL. Science and Research Ethics 2 0 2
PK-EI. Open and Distance Learning 2 0 2
PK-El. Education Law 2 0 2
PK-El. Comparative Education 2 0 2
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PK-EI. Micro Teaching 2 0 2
PK-EI. Museum Education 2 0 2
PK-EI. Sustainable Development and Education 2 0 2
PK-EI. Adult Education and Lifelong Learning 2 0 2
PK-EI. Educational Anthropology 2 0 2
PK-EI. Extracurricular Activities in Education 2 0 2
PK-EI. Curriculum Development in Education 2 0 2
PK-EI. Project Preparation in Education 2 0 2
PK-EI. Education History 2 0 2
PK-EI. Drama in Education 2 0 2
PK-EI. Out of School Learning Environments 2 0 2
PK-EI. Individualizing and Adapting Teaching 2 0 2
PK-EI. Education of Hospitalized Children 2 0 2
PK-EI. Inclusive Education 2 0 2
PK-EL. Attention Deficit Hyperactivity Disorder 2 0 2
PK-EI. Learning Disability 2 0 2

When the distribution of elective courses is examined, it is seen that more emphasis is placed on PK and GK
courses in the new program. Of the 48 elective courses, 20 (41.6%) are in the PK elective course pool. 17 (35.4%)
courses are in the GK-elective course pool, and 11 (22.9%) are in the CK elective course pool. This distribution

shows that while it should favor CK in elective courses, the opposite is the case.

CONCLUSION and DISCUSSION

The 2006 curriculum implemented in Turkey in 2007 was modified in 2018. This change can be considered radical
since it was made in course names, course contents, and course hours. This research revealed what changes

were made in the 2018 curriculum by comparing it with the 2006 curriculum.

Changed courses: Comparing the 2006 and 2018 curricula indicated the following changes:

Ten unchanged courses were identified. These courses are Turkish History and Culture, Teaching Life Science,
Teaching Social Studies, Teaching Mathematics 1 and 2, Atatlirk’s Principles and History of Revolution 1 and 2,

Classroom Management and Teaching Practice 1 and 2.

There are three courses whose hours were changed in the 2018 curriculum. They are Educational Psychology,

Foreign Language | and Il courses. Nevertheless, the course hours and credits were reduced from three to two.

Five courses’ terms were changed in the 2018 curriculum. The Environmental Education, the Teaching Turkish,
the Teaching Primary Reading and Writing, the Community Service Applications, and the Turkish Education

System and School Management courses were brought forward by one or two terms.

The terms and class hours of five courses were changed in the 2018 curriculum. While the terms of Religious

Culture and Ethics Teaching, Teaching Music, Turkish Geography and Geopolitics, and Teaching Principles and
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Methods were taken to the previous terms than those in the 2006 curriculum, only Visual Arts Teaching course

was taken to the following term.

It was found that only two courses’ statuses were changed. While the Children’s Literature course was excluded
from the scope of the compulsory course and included in the program as an elective course, the Turkish

Education History course was removed from the GK courses and turned into a PK course.

Five courses were found to have changes in their name, term, and course hours. The most significant change
made among these courses is seen in the Drama course. Not only was the name of this course changed to Drama
in primary school, but this 4-hour 3-credit course became a 2-hour and 2-credit course. The 2-hour practice of
this course was removed entirely. While the Physical Education and Game Teaching course was included in the
2006 program as a 1-hour theory, 2-hour practice, and 2-credit course, the name of this course was changed to
Game and Physical Activities Teaching. Furthermore, the course credit was increased to 3 and equalized with
other teaching courses in all CK courses in the 2018 curriculum, but the practice hour of the course was removed

as well.

In the 2018 curriculum, nine courses with changes in the course content, status, or course hours were
determined. Among these courses, the names, contents, and course hours of Turkish Language 1 and Turkish
Language 2 courses were changed, and these two credit courses were changed to 3 credits each. The names of
the Human Relations and Communication, Instructional Technologies, and Art and Aesthetics courses were
changed, and the course credits were reduced from 3 to 2. However, Alternative Education Practices in Primary
Schools, a course on how to teach in multigrade classes, changed its content and course name. While Art and
Aesthetics was a CK course, it was turned into a 2-credit theoretical elective GK course. Whereas its 2-hour
application was abolished, its content was expanded. The contents and names of the Philosophy of Education,

Sociology of Education, and Research Methods in Education courses were also changed.

It was observed that the courses which were divided into two terms in the 2006 curriculum became one-term
courses in the 2018 curriculum. Computer 1 and 2 courses were combined into Information Technologies course,
Science and Technology Laboratory Applications 1 and 2 courses into Science Laboratory Applications course,
Science and Technology Teaching 1 and 2 courses into Science Teaching course, Basic Mathematics 1 and 2
courses into Basic Mathematics in Primary School course, the Inclusion in Primary Education course and Special
Education course into Special Education and Inclusion course, General Biology, General Physics, and General

Chemistry courses into Basic Science in Primary School course.

It was seen that eleven courses were removed from the 2018 curriculum. They are General Geography, Writing
Techniques, Physical Education and Sports Culture, Turkish Literature in the Republican Period, History of
Civilization, Music, Early Childhood Education, Traffic and First Aid, Turkish I: Written Expression, Turkish II: Oral

Expression and School Experience courses.
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Fifty-one new courses were added to the 2018 curriculum. While 3 of these courses are compulsory, 48 of them
are elective courses. The Foreign Language Teaching in Primary School course was included in the program as a
3-credit CK course, Morality and Ethics and Character course as a 2-credit CK course, and Value Education course
as a 2-credit PK course. Of the 48 elective courses, 20 are PK elective, 17 are GK-elective, and 11 are CK elective
courses. In addition to these elective courses, new courses can be added to the elective pool with the permission

of the Council of Higher Education.

The structure of the program: The Council of Higher Education implemented the primary school teaching
undergraduate curriculum in 2018. The Higher Education qualifications framework and teacher training field
qualifications were taken to prepare the curriculum. There are 60 courses in the program in total—8 courses in
the first six terms and six in the 7th and eighth terms. The total national credits of the courses are 142, and ECTS
credits are 240. The 2006 curriculum had 65 courses with 156 credits and 244 ECTS credits. Therefore, there is a

decrease in the credits and numbers of the courses.

The courses, classified into three main groups as Pedagogical Knowledge and Skills, General Knowledge and
Content Knowledge and Skills in the 2006 curriculum, were divided into similar categories under Pedagogical
Knowledge, General Knowledge, and Content Knowledge in the 2018 curriculum. The new curriculum also
includes compulsory and elective courses for each group. PK courses occur at a rate of 35%, GK courses at 19%,
and CK courses at 46%. In the 2006 curriculum, this rate was 25% in PK courses, 22% in GK courses, and 53% in
CK courses. Although a decrease was observed in the percentage of CK and GK courses, there is an increase in PK

courses.

The distribution of courses through the years and terms: PK and CK courses of the three groups in the 2018
curriculum were distributed every term. Besides, care was taken to find courses in equal number and credit in
the fall and spring terms. The courses in the CK and PK groups are emphasized starting from the 2nd year (3rd
and fourth terms). The number of courses decreases to 6 courses in the 7th and eighth terms. On the other hand,
there were eight courses each in the 1st and seventh terms, seven courses each in the 5th, 6th, and eighth terms,
nine courses in the 2nd and third terms, and ten courses in the 4th term in the 2006 curriculum, and CK courses

were predominant.

GK courses, which are more in number in the 1st and second terms, lose weight starting from the 3rd term, and
CK and PK courses begin gaining weight. In the last two terms, there are no GK courses. All the courses in these
terms belong to the PK and CK groups. While there was only one CK and one PK elective course in the 8th term
in the 2006 curriculum, it is seen that in the 2018 curriculum, there are no elective courses only in the 1st year,
but elective courses are included in each term in the following years. In the 2018 curriculum, one elective course
from the three groups in the 3rd, 4th, 5th, and sixth terms is included, and only one elective course from the PK
and CK groups in the 7th and eighth terms. While there were only two elective courses in the 2006 curriculum,

there are six elective courses in the PK and CK groups and four in the GK group in the 2018 curriculum, with 16
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elective courses. Unlike the 2006 curriculum, the 2018 curriculum listed the elective courses in a pool for all

students in the education faculty.

Strengths of the curriculum: In faculties of education, there should be courses that include theoretical
knowledge in the curriculum (Turkoglu, 2005). It is positive that teacher training field competencies were

considered in the curriculum study; thus, GK and CK courses, besides CK courses, are included in the program.

General Physics, General Chemistry, and General Biology courses were abolished and replaced with a one-term
Basic Science in Primary School course. The inclusion of science course topics in this course is a positive change.
Yurdakal (2018) stated that removing the courses not included in primary school curriculum from primary school
teaching undergraduate curriculum is a positive development and highlighted that the Basic Science course in
primary school would be more beneficial. In the study by Tas, Akar, and Kiroglu (2017), it was stated that the
teacher candidates wanted courses such as mathematics, chemistry, and biology to be removed from the
curriculum or to be combined with teaching courses since the content of these courses is at the high school level.
Sahin and Kartal (2013) also concluded in their research that the effectiveness of these courses was found to be

low by pre-service teachers.

While creating the curriculum content, the Council of Higher Education should also consider the needs of the
stakeholders with whom graduates will be employed (Unal, 1995). In other words, curriculum content studies in
teacher training should be conducted jointly with the Ministry of National Education. This curriculum shows

cooperation because some of the course contents are compatible with the primary school curriculum.

Some courses in the 2006 curriculum, such as basic mathematics, philosophy, and sociology, were associated
with education and transformed into Philosophy of Education, Sociology of Education, Research Methods in
Education, and Music Teaching in the 2018 curriculum. One of the main strengths of the 2018 curriculum is the
organization of the courses to allow pre-service teachers to combine their pedagogical and content knowledge.
The other main strength is that the curriculum has such courses as Information Technology and Instructional
Technology to help the pre-service teachers improve their informatics competencies and gain the skills required
by the age. What is more, the Council of Higher Education transferred its authority to the education faculties in
2020, and these faculties will determine the courses and their credits in the curriculum. This decision has been
the broadest authority given to education faculties so far. By using this authority, the departments will make
changes in the courses they deem necessary. This decision can also be considered a positive development to

eliminate deficiencies and errors.

Weaknesses of the curriculum: A curriculum should first be developed by taking stakeholders’ opinions, and
then trialing should be made (Demirel, 2019). Explanations on why and how the curriculum was changed in 2006
were included in the introduction of the curriculum (YOK, 2007). However, when the renewed curriculum (YOK,

2018, p.13) is examined, it is seen that interviews with selected graduates from the relevant undergraduate
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program, parents, school principals, teachers and academicians, and scientific activities within the scope of
information exchange with stakeholders were conducted. However, the main reason for the many deficiencies
identified in this study may be that the stakeholders’ opinions were not adequately received and that the 2018

curriculum was implemented without trialing it (Kirmizi and Yurdakal, 2020).

Teaching literacy in primary school is critical because a teacher who is not at a sufficient level in literacy teaching
cannot be expected to teach students how to read and write. According to Karadag and Akkaya (2013, p. 55),
“Primary Reading and Writing Teaching course hours are insufficient for pre-service teachers to gain professional
experience in the 2006 curriculum. This course can be structured as a two-term course, one term for theoretical
information and one for practical study.” However, there is no change in the 2018 curriculum, and this course
was moved to an earlier term. In other words, students encounter this course when they finish their first year.
Students who do not take any content and pedagogical knowledge courses before the teaching literacy course,
which forms the basis of primary school, may have difficulties teaching literacy in their teaching life. The same is
true for the Teaching Turkish course. Not only are the credits and class hours of the Turkish teaching course
insufficient, but it has also become challenging for teacher candidates by taking it one year earlier. Although the
Turkish language course is the most common in primary school, it is included in the 2018 curriculum as a
theoretical course. However, the content of this course is extensive. While it should have been a two-term

course, it became a one-term course with 3 hours and three credits.

In the 2018 curriculum, the duration of all courses was arranged as one-term courses. However, the Teaching
Practice and the Teaching Mathematics course were included in the program as two-term courses. The teaching
practice course is the practicum of pre-service teachers. Making this course a two-term course is crucial because
pre-service teachers will have the opportunity to practice what they have learned in primary schools.
Nevertheless, considering that the importance level of all courses is equal, why the Mathematics-Teaching course
was given for two terms is not understood. The Council of Higher Education has not explained this anomaly seen

in the distribution in the curriculum.

The Children’s Literature course, which appeared as a 2-credit compulsory course in the 2006 curriculum, was
removed from the scope of compulsory courses in the 2018 curriculum and turned into an elective course. It is
not understood why such a course on children’s literature, which is crucial for primary school students, became
an elective course. When this course is an elective, some graduates will become teachers without any training in

children’s literature and advise students on books.

The primary school teaching curriculum has fewer CK courses than the GK and PK courses among 2018
undergraduate curricula (YOK, 2018). In the study by Sahin and Kartal (2013), this situation was considered a

problem in the 2006 curriculum. Discussions about PK courses were also held in the 2006 program (Yiiksel, 2011).
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Removal of the Turkish 1: Written Expression and Turkish 2: Oral Expression courses means removing a
course teachers need from the curriculum because all teachers should have sufficient level of both written and
oral expression skills. Yurdakal (2018) also criticized the omission of these two courses that all teachers need

from the curriculum and not replaced with new courses.

Classroom management includes all the activities the teacher implements in the lessons by considering the
principles, theories, and methods of planning, organization, implementation, and evaluation to achieve the goals
of educational activities (Agaoglu, 2002). Such a required course for teaching should be given before the CK
courses. Nonetheless, this course was shifted from the sophomore year to the junior year, which is seen as one

of the most obvious mistakes of the 2018 curriculum.

It is beneficial in many ways for pre-service teachers to get to know the students in the first years of the faculty.
This can be possible with a school experience course in the first years of their education. It will create an excellent
opportunity to get to know the profession closely (Ryan, 2003; Youngman, 1996), but the school experience
course in the 3rd grade was omitted in the 2018 curriculum. Not adding any course in its place will mean that
pre-service teachers will conduct their internship without any preparations. Besides, knowing the real classroom
environment in primary school and observing the teacher will positively affect the pre-service teachers in many

ways.

In the globalizing world with the development of technology, the key to societies’ economic, political, and social
development passes through learning a foreign language with which individuals can communicate at an
international level. Thus, the MoNE Primary school foreign language curriculum helps students become
competent enough to communicate in a foreign language (MEB, 2018). Foreign language education starts in the
2nd grade of primary school, and foreign language teachers give foreign language education. However,
sometimes rural schools do not have foreign language teachers. In such cases, primary school teachers are
expected to conduct foreign language lessons. If these teachers are incompetent enough in the target language,
they may either misteach or take language education to the second plan and turn to other lessons in which
students are weak (Unal, Taskaya, & Ozdemir, 2016). The Council of Higher Education added a foreign language
teaching in primary school course to the 2018 curriculum to eliminate this problem. Thus, primary school
teachers will be trained to teach a foreign language at the primary school level. Primary school teachers should
also be taught a foreign language to conduct foreign language lessons in primary school. However, they receive
foreign language education only in the 1st year at the university at the basic level. It is clear that the course hours
of foreign language | and Il courses, which were 3-course hours in the 2006 curriculum, decreased to 2-course
hours in the 2018 curriculum. The course hours of this course, in which the foreign language knowledge required

for the foreign language education course in primary school is given, should be increased rather than reduced.

In education, the three main domains desired to be developed in the student are also significant. These domains

are cognitive (Bloom, 1956), affective (Krathwohl, Bloom & Masia, 1964), and psychomotor (Harrow, 1972)
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domains. These three domains should be equally included in the curriculum. When the 2018 curriculum was
examined, it can be said that the affective and psychomotor domains are neglected because the majority of the
courses consist of courses in the cognitive domain. The most critical shortcoming in this program is that there
are 4 hours of practice in only two courses apart from the teaching practice courses. It can be considered a faulty

practice that many courses are theorized by removing the practice hours.

RECOMMENDATIONS

The following recommendations have been developed, considering the results of this study and the literature

review.

e Courses promoting psychomotor and affective domains should be increased in number.

e The application hours of the applied courses should be stated clearly in the program.

e Teaching literacy and Teaching Turkish courses should be taken back to the same terms as the 2006
curriculum.

e  Turkish 1: Written Expression and Turkish 2: Oral Expression courses should be added to the program
again as two credit courses under the names of Written Expression and Oral Expression.

e Teaching Mathematics should be a one-term course like other teaching courses.

e Children’s Literature course should be included in the compulsory courses again.

e The number and credits of content knowledge courses should be increased.

e Studies should be conducted to compare the overlap between primary school teaching undergraduate
curriculum and primary school (1-4th grade) courses.

e Foreign Language courses should be 3 hours and given in four terms to have the prospective teachers
form content knowledge necessary for the foreign language teaching in primary education course given
in the 7th term.

e The 2018 primary school teaching undergraduate curriculum be revised in line with the opinions of all
faculty in this department.

e Piloting of the curriculum should be made before it is implemented.

e  Ataturk’s Principles and Revolution History course should be a one-term course taken in the 1st term.
Likewise, the Turkish history of education course should be one term and be taken into the 2nd term.

e Turkish language-2 course should be removed because its content is at the Master’s level.
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2006 VE 2018 SINIF OGRETMENLiGi LISANS PROGRAMLARININ
KARSILASTIRMALI ANALIZi

0z

Turkiye’de uygulanmakta olan son Sinif Ogretmenligi Lisans Programi, 2018-2019 &gretim yilinda
uygulanmaya baglanmistir. Bu calismada yenilenen 2018 Sinif Ogretmenligi Lisans Programi, 2018
yilina kadar uygulanan 2006 Sinif Ogretmenligi Lisans Programi ile karsilastirilarak
degerlendirilmistir. inceleme, nitel arastirma tekniklerinden dokiiman analizi teknigi kullanilarak
yapilmistir. Arastirmada su sonuglara ulasiimistir: 2018 programinda yer alan dersler, 2006
programinda da oldugu gibi genel olarak, alan egitimi, genel kiltir ve 6gretmenlik meslek bilgisi
seklinde lg¢ ana grupta tasnif edilmistir. 2018 programinda en kapsamli degisiklik, programda ders
orant % 25 ‘e cikarilan se¢meli derslerde goriilmektedir. Bu sonugla, Bologna slrecine uyum
amaciyla YOK tarafindan uzun siredir yirirlige koyulmaya calisilan segmeli ders orani 2018
programi ile saglanmistir. 2018 programinda goriilen 6nemli bir degisiklik ise ders saatlerinin
azalmig olmasidir. 2006 programinda 178 saat olan ders saati toplami 2018 programinda 150 saate
disirilmistir. 2018 programinda bazi derslerin saati, yariyil, icerigi ve adinin degistirilmis oldugu
gorilmektedir. Arastirma sonuglarina dayanarak 2018 sinif 6gretmenligi lisans programinin bu
boélimde gorev yapmakta olan biitiin akademisyenlerin gorisleri dogrultusunda revize edilmesi
onerilmistir.

Anahtar kelimeler: Program degerlendirme, egitim fakdltesi, sinif 6gretmenligi, lisans programi.
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GiRiS

Egitim, bitln yonleri ile yagami etkileyen ve ondan etkilenen bir olgudur. Bu nedenle egitim, 6zellikle son
yiizyilda, biitin tlkelerde giindemdeki en &nemli konulardan biri olmustur. Ulkeler egitimde niteligi yiikseltmek
amaciyla sirekli yenilikler yapmaktadirlar. Bu yeniliklerin bir kismi istege bagl iken bir kismi da zorunlu
olmaktadir. Clink{ egitim sistemi dinamik bir yapidir. Bu yapi, canhlarda oldugu gibi strekli degisim igcindedir. Bu
degisime ayak uydurmak zorunlu bir hal almaktadir. Tiirkiye’de de resmi ve 6zel kurumlar tarafindan egitimin
kalitesini ylkseltmek ve ¢agin gerekliliklerine uygun bir sistem olusturmak adina bir yandan nicel bir yandan da

nitel degisiklikler gergeklestirilmektedir. Bu degisimin gozlendigi alanlardan biri de 6gretmen yetistirmedir.

Ogretmenlik, egitimin kurumsallasmaya baslamasi ve &grenme-6gretme iliskilerinin resmi olarak kurulmasiyla
ortaya ¢ikan ilk meslek olarak kabul edilmektedir (Basaran, 1994). Zamanla 6gretmenlik 6gretmenin gegimini
saglamak icin yaptigi ve suirekliligi olan bir 6gretme isi ve gorevi halini almistir (Ugcan, 2001). Bir bilenin bildiklerini
bilmeyene 6gretmesi tanimindan uzaklasan 6gretmenlik meslegini zamanla herkesin yapamayacagi anlasiimig ve
bu konuda devletler tarafindan bu alanda gesitli diizenlemeler yapilmistir. Tlrkiye’de de 6gretmenlik mesleginin
tanimi 1739 sayil Millt Egitim Temel Kanunu ile ortaya koyulmustur. Bu kanuna gore 6gretmenlik; ancak belirli
bir egitim sonunda alinabilecek 6zel bir uzmanlik gerektiren meslektir (Atainal, 2000). Tirkiye’de 6gretmenlik
mesleginin kaynagi egitim fakiilteleridir. Ogretmen olabilmek icin dért yillik bir egitim veren egitim fakilteden
mezun olmak ya da dort yil egitim veren bagka bir fakilte bitirdikten sonra egitim fakiltesinden pedagojik

formasyon sertifikasi almak zorunlulugu vardir.

Egitimin kalitesi agisindan kuskusuz en kilit konumda 6gretmen vardir (Yildirim, 2001) ¢linkii 6gretmen 6grenmeyi
yonlendiren ve sinifta bunu gergeklestirecek ortami ve etkinlikleri diizenleyen kisidir. Her ne kadar 6grenme
Ogrencinin kontroliinde olsa da 6gretmen, 6grenme yasantilarini 6grenci igin planlayan ve buna rehberlik eden
kisidir (Fidan ve Erden, 1994). Ogretmenler egitim faaliyetlerini Milli Egitim Bakanligi (MEB) tarafindan belirlenen

programlar dogrultusunda yurutirler.

Program, “Ggrenene, okulda ve okul disinda planlanmis etkinlikler yoluyla saglanan 6grenme yasantilari
diizenegi” (Demirel, 2015, s. 4) olarak tanimlanmaktadir. Program, llke genelinde derslerin yirGtilmesinde
birincil kaynaktir. Batin egitim faaliyetleri bu kaynak dogrultusunda yiratilmelidir. Eger program, (lkenin
yapisina uygun degilse ya da dliinyada yasanan gelismelerden uzaksa zaman zaman degisiklikler yapilir. Program
degisikligi yapilmadan 6nce program gelistirme uzmanlari basta olmak Utzere pek ¢ok uzmanin is birligi ile taslak
program hazirlanir ve bu taslak Uzerine paydaslarin goriis ve onerileri alinarak programda artik deneme
asamasina gegcilir. Yapilan bu deneme basarili oldugunda ise program uygulamaya koyulur (White, 1988; Oliva,

2009; Demirel, 2019).

Ogretmen yetistirme programlarinda da diinyada yasanan gelismeler ve degisimlere paralel sekilde stirekli bir
program gelistirme ¢alismasi yapilmasi gerekmektedir (Tirkoglu, 2005). Yiksek Ogretim Kurumu (YOK),

O0gretmen yetistirme gorevinin Universitelere devredilmesinden sonra egitim fakltelerinde bulunan lisans
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programlarinda 1997 ve 2006 yillarinda énemli program degisiklikleri yapmistir (YOK, 2018). Tiirkiye’de egitim
fakiiltelerinde Lisans programlarinda yapilan en son degisiklik ise YOK tarafindan 2018 yilinda yapilmistir. 2018
programinda gorilen bu degisiklik hem ders adlarinda hem ders igeriklerinde hem de ders saatlerinde
yapildigindan koklu bir degisim olarak kabul edilebilir ancak programin yapilmasi éncesinde ve sonrasinda bu
konuda program vyapicilarin bu programi uygulayacak akademisyenlerden ve diger program gelistirme

uzmanlarindan kapsamli bir goris aldiklari séylenemez.

Tirkiye’de 2021 yili itibariyle 97 egitim fakiltesi bulunmakta ve bu fakiiltelerde toplam 25 farkh bransta
O0gretmen yetistiriimektedir. Bunlar iginde 84 Universitede aciimig olan sinif 6gretmenligi lisans programi, en ¢ok
dgrencisi olan bélimdir (YOK, 2021). Tirkiye’de sinif 6gretmenleri, ilkokul 1-4. siniflarda, Din Kiiltiirli ve Ahlak
Bilgisi ve Yabanci Dil disinda kalan bitin derslere girmektedirler. Kirsal kesimde, brans 6gretmenleri olmadiginda
bu dersleri de sinif 6gretmenleri yiriutmektedirler. Tirkiye’de hali hazirda goérev yapmakta olan sinif
O0gretmenlerinin arasinda farkh programlardan mezun olan sinif 6gretmenleri de gérev yapmaktadir; ancak
gliniimizde, sinif 6gretmenligi sadece egitim fakiiltelerinin sinif egitimi ana bilim dali mezunlarina agik bir meslek

durumuna gelmistir.

ilkokul, insanlarin yasamini siirdiirebilmesi icin gereken aliskanlik ve becerilerin kazanildigi, iyi yurttas olmak igin
ihtiya¢ duyulan bilgi ve becerilerle donatildigi ve bir st egitim kurumuna devam edebilmek icin gerekli bilgilerin
verildigi bir egitim kurumdur (Erdem, 1998). Bu agidan ilkokul, egitim sistemi ve insanin kisisel gelisimi agisindan
onemli bir basamaktir. Bu nedenle ilkokulda goérev yapan sinif 6gretmenlerini alana 6zgi belirli bazi yeterliklerle
donatilmis olmalari gerekmektedir. Bunun igin goéreve baslamadan 6nce alacaklari egitimin kalitesi cok dnemlidir.
Ancak genelde 6gretmen yetistirmede Ozelde ise egitim fakiltelerinde bazi sorunlar yasanmaktadir. Egitimde
niteligin artirlmasi éncelikle sorunun tespit edilmesine sonra da bu soruna uygun ¢6ziim getirilmesine baglhdir
(Unal, 1991). Kigiikahmet (2007), Akdemir (2013) ile Doganay ve arkadaslari (2015) hizmet éncesi 6gretmen
egitiminde gorilen problemlerin kaynaklarindan biri olarak lisans programlarinda yer alan derslerde nicelik ve
nitelik yoniinden gorilen yetersizlikler oldugunu belirtmektedirler. "Glinimizde 6gretmen egitimi programlari,
o0gretmen adaylarinin bilgiyi etkin bir bicimde yapilandirmalarini hedeflemektedir, ancak hizmet 6ncesi 6gretmen
egitiminde 6gretmen adaylarina sunulan bilgilerin cogu, uygulamali bir 6grenme ortami saglamadigi icin yetersiz
kalmakta ve 6gretmen egitimi programlarindan beklenen islevler tam olarak yerine getirilememektedir" (Karadag

ve Akkaya, 2013, s. 40).

2018 yilina kadar yarurliikte olan 2006 sinif 6gretmenligi lisans programi ile ilgili birgok arastirma yapilmistir. Bu
arastirmalarda genel olarak ders iceriklerinde ve derslerin dénemlerinde sorunlar oldugu (Ates ve Burgaz, 2014),
bazi derslerin gereksiz ve 6gretmenlik meslegine yonelik sinirli etkisinin oldugu (Sahin ve Kartal, 2013; Siral,
2015), meslek bilgisi, genel kiltlr ve segmeli derslerden ziyade alan egitimi derslerine agirlik verildigi (Eret, 2013;
Coban, 2011) sonuglarina ulasilmistir. 2018 yilinda degisen sinif 6gretmenligi programi ile ilgili olarak ise
Turkiye’de yeterince arastirma yapilmadigl yapilan alan yazin taramasindan anlasilmistir. Clinki bu konuda

Yurdakal (2018), Ozmen (2019) ve Kirmizi ve Yurdakal (2020) tarafindan yapilan arastirmalar disinda ¢alismalara
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rastlanamamistir. Bu arastirmalarda ise kapsam ve konunun ele alinig sekli farkhihk gostermektedir. Bu konuda
Tirkiye’de az sayida arastirmanin yapilmis olmasi problemin her yoniiyle ortaya koyulmasi ve sorunlari
gidermeye yonelik &nerilerin getirilmesi agisindan yeterli olmayacaktir. “Ozellikle egitim-&gretim faaliyetlerinde
yol gosterici konumunda bulunan 06gretim programlarinin degismesi tim egitim-6gretim faaliyetlerini
etkilediginden lizerinde durulmasi gereken 6nemli bir konudur” (Kirmizi ve Yurdakal, 2019, s. 65). Programda
bircok dersin eklenip gikariimis olmasi ve bazi derslerin kredilerinin degismesi sinif 6gretmeni yetistirmede niteligi
olumsuz etkileyebilecegi diisiincesini dogurabilir. ilkokul egitiminde en 6nemli sorumluluga sahip sinif
O0gretmenlerini yetistirecek bir programin bilimsel ¢alismalarla incelenmesi egitimin niteligi agisindan oldukga
onemlidir. Bu nedenle yenilenen 2018 sinif 6gretmenligi programinin 2006 programiyla farkinin incelenerek
ortaya konulmasi varsa programin eksikliklerin giderilmesi ve gelecekte yapilacak degisikliklerde bu hatalarin

yapilmasini 6nlemede yararli olacaktir.

Amag
Bu arastirmada 2018 yilinda yenilenen sinif 6gretmenligi lisans programinin, bir énceki program olan 2006 yili
sinif 6gretmenligi lisans programiyla karsilastirilarak yeni programdaki degisikliklerin ortaya koyularak

degerlendirilmesi amaglanmistir. Bu amag dogrultusunda asagida yer alan alt problemlere cevaplar aranmistir:

=

2018 yili sinif 6gretmenligi lisans programinda degismeyen dersler hangileridir?

2018 yili sinif 6gretmenligi lisans programinda saati degisen dersler hangileridir?

2018 yili sinif 6gretmenligi lisans programinda yariyili degisen dersler hangileridir?

2018 yili sinif 6gretmenligi lisans programinda hem yariyil hem de saati degisen dersler hangileridir?
2018 yili sinif 6gretmenligi lisans programinda statlisi degisen dersler hangileridir?

2018 yili sinif 6gretmenligi lisans programinda ad, yariyili ve saati degisen dersler hangileridir?

N o v o~ w N

2018 yili sinif 6gretmenligi lisans programinda ders igerigi, adi, statlisi veya ders saati degisen dersler
hangileridir?

8. 2018 yili sinif 6gretmenligi lisans programinda birlestirilen dersler hangileridir?

9. 2018 yili sinif 6gretmenligi lisans programindan cikarilan dersler hangileridir?

10. 2018 yili sinif 6gretmenligi lisans programina yeni eklenen zorunlu ve se¢meli dersler hangileridir?

YONTEM

Bu calisma nitel arastirma desenine uygun olarak yapilandirilmis ve dokiiman incelemesi yontemi kullaniimistir.
Karasar (2004) ile Yildirim ve Simsek (2013)’e gore, dokiiman incelemesi, bir arastirma problemi hakkinda yazil

materyallerin incelenmesi ve analiz edilmesi seklinde tanimlamaktadirlar.

Arastirma Materyali

Arastirmanin ¢alisma materyalleri 2006 ve 2018 sinif 6gretmenligi ders programlaridir. Bundan dolayi, ¢alismada,

arastirma materyali sadece son iki programi kapsadigi icin, “amach 6rnekleme” yéntemlerinden “tipik durum
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orneklemesi” kullanilmigtir. Tipik durum 6rneklemesi, tipik ya da temsil edici olarak gosterilen kisi ya da
dokimanlarin arastirmaya dahil edildigi bir tiir amagh 6rnekleme yéntemidir. (Ekiz, 2009; Yildirim ve Simsek,

2013).

Verilerin Toplanmasi ve Analizi

Arastirma verileri, 2006 ve 2018 sinif 6gretmenligi ders programlarinda gorilen degisikliklerin incelenmesi ile
toplanmistir. incelemeyi iki arastirmaci programlari dersler bazinda inceleyerek ve karsilastirarak yiritmustir.
Alt problemler dokiiman analizi 6ncesinden belirlendiginden veri analizinde betimsel analizden yararlaniimistir.
Arastirma materyallerinden elde edilen bulgular arastirmanin alt problemleri gdz 6éniine alinarak olusturulan
karsilastirma tablolarina yerlestirilerek anlasilir hale getirilmistir. Her tablo altinda vurgulanmasi gereken

ayrintilar yorumlanmistir.

Giivenirlik

Arastirmanin gilivenirligine Miles ve Huberman’in 6nerdigi giivenirlik hesaplama formilu ile bakilmistir. Bu
formilde “Uzlasma Ylzdesi=Gorus Birligi/Gorus Birligi+Gorts AyrihgiX100” seklidedir (1994). Guvenirligi
saglamak amaciyla iki arastirmaci da programlari ayri ayri mekanlarda incelemislerdir. Bu formile goére
arastirmacilar arasi uzlagsma yiizdesi “99,9” olarak hesaplanmistir. Bu da arastirmacilar arasinda goérus birligi

oldugunu gostermektedir.

BULGULAR

Bu arastirmada 2018 yilinda yenilenen sinif 6gretmenligi lisans programinin degerlendirilmesi arastirmanin alt

problemleri dogrultusunda on alt baslik altinda incelenmis ve yorumlanmistir.

Programin genel yapisi

Sinif Ogretmenligi Lisans Programi, Yitksekdgretim Kurulu (YOK) tarafindan 2017 yilinda giincellenmis ve 2018 —
2019 egitim 6gretim yilindan itibaren kademeli olarak uygulamaya konulmustur. Programin hazirlanmasinda
Yiksekogretim yeterlilikler cergevesi, 6gretmen yetistirme alan yeterlilikleri temel alinmistir. Program 1 - 6.
yariyillarda 8, 7 ve 8. yariyillarda 6, olmak lizere toplam 60 ders ve 150 saatten olusmaktadir. Derslerin toplam
ulusal kredisi 142 ve AKTS kredisi 240 olarak diizenlenmistir. 2006 yilinda yayimlanan Sinif Ogretmenligi Lisans
Programi ise 65 ders ve 178 saatten olusurken, derslerin toplam ulusal kredisi 156, AKTS kredisi ise 246 idi.
Dolayisiyla 2018 programinda ders sayisi, derslerin kredileri ve ders saatleri baglaminda bir diisiis oldugu
gorilmektedir. 2006 programinda Ogretmenlik Meslek Bilgisi ve Becerileri, Genel Kiiltiir ve Alan Bilgisi ve
Becerileri olarak li¢ ana grupta siniflanan dersler 2018 programinda da benzer sekilde Meslek Bilgisi, Genel Kiiltiir
ve Alan Egitimi adi altinda (g farkli kategoriye ayrilmistir. Yeni Program’da da her bir gruba ait zorunlu ve se¢meli
derslere yer verilmektedir. Meslek bilgisi dersleri %35, genel kiiltir dersleri %19 ve alan egitimi dersleri %46

oraninda kendine yer bulmaktadir. 2006 Programi’nda bu oran meslek bilgisi derslerinde %25, genel kiltur
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derslerinde %22, alan ve alan egitimi derslerinde %53 seklindedir. Bu baglamda da, alan egitimi ve genel kiltiir

derslerinin yizdesinde bir azalma gozlenirken, meslek bilgisi derslerinin ylizdesinde bir artis gérilmustir.

2018 yili sinif 6gretmenligi lisans programinda degismeyen dersler

2006 ile 2018 sinif 6gretmenligi programlari karsilastirildiginda, 10 dersin degismedigi yani ayni sekilde yeni

programda yer buldugu gorilmektedir (Tablo 1).

Tablo 1. 2018 Yil Sinif Ogretmenligi Lisans Programinda Degismeyen Dersler

Alan Yanyil Dersin Adi T U K
AE 2.yy Tirk Tarihi ve Kiltari 2 0 2
AE 5.yy Hayat Bilgisi Ogretimi 3 0 3
AE 5.yy Matematik Ogretimi 1 3 0 3
AE 6.yy Matematik Ogretimi 2 3 0 3
AE 6.yy Sosyal Bilgiler Ogretimi 3 0 3
GK lyy Atatiirk ilkeleri ve inkilap Tarihi 1 2 0 2
GK 2.yy Atatiirk ilkeleri ve inkilap Tarihi 2 2 0 2
MB 5.yy Sinif Yonetimi 2 0 2
MB 7.yy Ogretmenlik Uygulamasi 1 2 6 5
MB 8.yy Ogretmenlik Uygulamasi 2 2 6 5

2006 ve 2018 yili programlari karsilastirildiginda, 5 alan egitimi, 2 genel kiiltiir dersi ve 3 meslek bilgisi dersinde
hicbir degisiklige gidilmedigi gériilmektedir. Tiirk Tarihi ve Kiiltiirli, Hayat Bilgisi Ogretimi, Sosyal Bilgiler Ogretimi,
Matematik Ogretimi 1 ve 2, Atatiirk ilkeleri ve inkilap Tarihi 1 ve 2, Sinif Yénetimi ve Ogretmenlik Uygulamasi 1
ve 2 dersleri degismeyen derslerdir. Bunun sebebi, alan egitimi derslerinin ilkokulda da sinif 6gretmenlerinin
okutacaklari temel dersler olmasidir, ancak bu programda bitiin alan dersleri bir donemli olarak yer verilmis
olmasina ragmen matematik 6gretimi ile ilgili iki donemlik derslerin olmasi, hem butiin programda goérilen
derslerin dagilim felsefesine hem de alan derslerinden birinin digerlerinden iki kat fazla kredi verilerek 6ne
cikartiimasi uygun bulunmamistir. Ayni sekilde Atatiirk ilkeleri ve inkilap Tarihi derslerinin de iki yariyilda da
olmasi program felsefesine uygun bulunmamistir. Clinkii programda her ders genel olarak bir yariyil olarak ele

alinmaktadir.

2018 yili sinif 6gretmenligi lisans programinda saati degisen dersler

2006 ile 2018 sinif 6gretmenligi programlari karsilastirildiginda, 3 dersin sadece kredisinde degisiklik yapildigi
gorilmektedir (Tablo 2).

Tablo 2. 2018 Yili Sinif Ogretmenligi Lisans Programinda Saati Degisen Dersler

2006 programi 2018 Programi
Alan Yanyil Dersin Adi T UK Alan Yarnyil Dersin Adi TUK
MB 2.yy Egitim Psikolojisi 303 MB 2.yy Egitim Psikolojisi 202
GK lyy Yabanci Dil 1 303 GK Llyy Yabanci Dil 1 2 02
GK 2.yy Yabanci Dil 2 303 GK 2.yy Yabanci Dil 2 2 02
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2018 yil sinif 6gretmenligi lisans programinda saati degisen derslere bakildiginda, Egitim psikolojisi, Yabanci Dil |
ve Yabanci Dil Il derslerinin programda yerlerini korudugu ancak ders saati ve kredisinin 3’den 2’ye indirildigi
gorilmistir. Ozellikle yabanci dil ders saatlerinin disiiriilmesi, 2018 programinda VII. yariyila eklenen ilkokulda
Yabanci Dil Ogretimi dersinin dogasiyla celistigi diistiniilmektedir ¢iinkii sinif 6gretmenlerinin ilkokulda yabanci
dil egitimi verebilmeleri icin gerekli yabanci dil bilgisine sahip olmalari gerekmektedir. Ayrica yabanci dil
kiiresellesen bir diinyada ¢ok dnemli bir yeterlik alanidir. Bu nedenle yabanci dil derslerinin sayisinin azaltilmasi

gerekce gosterilmediginden anlagilamamistir.
2018 yili sinif 6gretmenligi lisans programinda yariyili degisen dersler

2006 ile 2018 sinif o6gretmenligi programlari karsilastirildiginda, 5 dersin yariyiinda degisiklik yapildigi
belirlenmistir (Tablo 3).

Tablo 3. 2018 Yili Sinif Ogretmenligi Lisans Programinda Yariyili Degisen Dersler

2006 programi 2018 Programi
Alan Yaryil Dersin Adi T U K Alan Yanyil Dersin Adi T UK
AE 3.y Cevre Egitimi 2 0 2 AE  2yy Cevre Egitimi 2 0 2
AE 6.y Tiirkge Ogretimi 3 03 AE 4y Tiirkge Ogretimi 30 3
AE Sy ilkokuma ve Yazma Ogretimi 3 03 AE 3yy ilkokuma ve Yazma Ogretimi 303
GK  6.yy Topluma Hizmet Uygulamalart 1 2 2 GK  4yy Topluma Hizmet Uygulamalart 1 2 2
MB  8.yy Turk Eéitirr.w. Sist.err.wi ve Okul 20 2 MB  6.yy Tlrk Eéitinz Sist.err.ﬂ ve Okul 20 2

Yonetimi Yonetimi

2006 ve 2018 yili programlari incelendiginde, 3 alan egitimi, 1 genel kiltiir ve 1 meslek bilgisi dersinin sadece
yariyilinda degisiklik oldugu ve 2018 yili sinif 6gretmenligi lisans programinda bir ya da iki yariyil 6ne gekildigi
belirlenmistir. Alan egitimi derslerinden Cevre Egitimi dersi 2006 yili sinif 6gretmenligi lisans programinda 3.
yariyilda yer bulurken 2018 programinda bir yariyil 6ne cekilerek 2. yariyila alindigi gérilmektedir. Diger alan
egitimi derslerine baktigimizda; Tirkce Ogretimi dersinin 6. yariyildan 4. yariyila, ilkokuma ve Yazma Ogretimi
dersinin 5. yariyildan 3. yariyila aktarildigi gézlenmistir. Bu iki dersin 2. Sinif diizeyine uygun olmadigi agikca
gorilmektedir. Clnkl bu ders 6ncesinde 6grencilerin almasi gereken meslek bilgisi derslerini almamalari dersin
verimini disurebilir. ilkokulda okuma yazma 6gretimi vyeterli verilemediginde diger hicbir derste basari
saglanamayacag disiinildiginde 6gretmen adaylarinin bu iki dersi ¢ok iyi alarak mezun olmalari gerekirken bu
derslerin donemleri degistirilerek 3. siniftan 2. sinifa alinmasi uygun bulunmamistir. Genel kiltir dersi olan
Topluma Hizmet Uygulamalari dersi 6. yariyildan 4. yariyila ve meslek bilgisi dersi olan Tiirk Egitim Sistemi ve Okul

Yonetimi dersi 8. yariyildan 6. yariyila aktariimistir.

2018 yili sinif 6gretmenligi lisans programinda hem yariyili hem de saati degisen dersler

2006 ile 2018 sinif 6gretmenligi programlari karsilastirildiginda, 5 dersin hem yariyiinda hem de saatinde

degisiklik yapildigi belirlenmistir (Tablo 4).
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Tablo 4. 2018 Yil Sinif Ogretmenligi Lisans Programinda Hem Yariyili Hem de Saati Degisen Dersler

2006 programi 2018 Programi
Alan Yaniyil Dersin Adi T U K Alan Yanyil Dersin Adi T UK
AE  7.yy DinKiiltiirii ve Ahlak Bilgisi Ogretimi 2 0 2 AE  6.yy Din Kiltiiri ve Ahlak Bilgisi Ogretimi 3 0 3
AE  Tyy Gorsel Sanatlar Ogretimi 12 2 AE 8yy Gorsel Sanatlar Ogretimi 303
AE  A4yy Miizik Ogretimi 1 2 2 AE Tyy Miizik Ogretimi 303
AE  4yy  Tirkiye Cografyasive Jeopolitigi 3 0 3 AE  1lyy  Tirkiye Cografyasi ve Jeopolitigi 2 0 2
MB  3.yy Ogretim ilke ve Yontemleri 303 MB 4dyy Ogretim ilke ve Yéntemleri 2 0 2

2018 yili sinif 6gretmenligi programinda sadece yariyili ya da saati degisen derslere ek olarak doért alan egitimi ve
bir meslek bilgisi derslerinin hem yariyil hem de saatinin degistigi belirlenmistir. Alan egitimi derslerinden Din
Kiiltiirii ve Ahlak Bilgisi Ogretimi dersi 7. yariyildan 6. yariyila alinmis ve ders saati iki saatten iig saate gikarilmistir.
Gorsel Sanatlar Ogretimi dersi 7. yariyildan 8. yariyila, Miizik Ogretimi dersi 4. yariyildan 7. yariyila alinirken, her
iki dersin 2 saatlik uygulama dersi kaldirilmig ve 3 saatlik teorik derse dénistirilmustiir. Bu dersin saatinde artis
uygun bulunurken, uygulamanin kaldirilarak tamamen teorik bir derse donustiridlmesi uygulama agirlikh
iceriginden dolayi bu degisikligin uygun olmadigi sdylenebilir. Alan egitimi derslerinden Tirkiye Cografyasi ve
Jeopolitigi dersi 4. yariyildan 1. Yariyila alinmis ve ders saati 3 saatten 2 saate distrtlmustir. Sinif 6gretmenligi
bolimi ile ilgisi olmayan Tirkiye Cografyasi ve Jeopolitigi dersinin saatinin azaltiimasi kismen bir iyilesme olarak
degerlendirilebilir. Bu dersin tamamen kaldirilip yerine Genel Cografya dersinin programa yeniden koyulmasi
daha uygun olacaktir. Meslek bilgisi dersi olan Ogretim ilke ve Yontemleri dersi ise 3. yariyildan 4. yariyila alinmis
ve ders saati 3 saatten 2 saate disurilmustir. Ogretimin nasil yapilacagini gretim ydntemleri belirler. Biitiin
o6gretmenlerin 6gretim yontemleri konusunda yeterli bilgi ve beceri ile donatilmis olmasi gerekir. Bunu saglamak
igin egitim fakiltelerinde biitiin programlarda Ogretim ilke ve Yontemleri dersi yer almaktadir. Meslek bilgisi
dersleri icinde dnemli bir yeri olan bu dersin kredisinin distriilmesi uygun bulunmamistir. Clinki 6gretimin nasil

yapildigi bu derste 6gretmen adaylarina kazandiriimaktadir.

2018 yili sinif 6gretmenligi lisans programinda statiisii degisen dersler

2006 ile 2018 sinif 6gretmenligi programlari karsilastirildiginda, 2 dersin sadece statiisiinde degisiklik yapildig
belirlenmistir (Tablo 5).

Tablo 5. 2018 Yili Sinif Ogretmenligi Lisans Programinda Statiisii Degisen Dersler

2006 programi 2018 Programi
Alan Yaniyil Dersin Adi T U K Alan Yarnyil Dersin Adi T U K
GK 8.yy Tirk Egitim Tarihi 2 0 2 MB 3.yy Tirk Egitim Tarihi 2 0 2
AE 4.yy Cocuk Edebiyati 2 0 2 AES Cocuk Edebiyati 2 0 2

2006 yil sinif 6gretmenligi programinda Turk Egitim Tarihi dersi genel kiltlr dersi statlisiinde 8. yariyilda
verilirken, 2018 yili sinif 6gretmenligi programinda meslek bilgisi statlisine donistirilmis ve 3. yariyila
alinmigtir. StatlisU degisen bir diger ders de Cocuk Edebiyati dersidir. 2006 yili sinif 6gretmenligi programinda
alan egitimi zorunlu ders statislyle 4. yariyilda verilen ders, 2018 yili sinif 6gretmenligi programinda alan egitimi

se¢meli ders statlsline alinmistir. Her iki dersin de ders saatinde bir degisiklik olmamistir ancak bu dersler
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ilkokulda gérev yapacak olan 6gretmen adaylari agisindan dnemli gériilen derslerdir. ilkokul dgrenciler agisindan
¢ok 6nemli olan ¢ocuk edebiyati konusunda sinif 6gretmenligi programinda Cocuk Edebiyati dersinin zorunlu ders
kapsamindan se¢meli derse gevrilmesi, programda bu alanin 6nemsenmedigi seklinde degerlendirilmistir. Clnk{
ogrencilerin okuma aliskanhgi okuyacaklari kitaplarin niteligine baghdir. Bu nitelik ise ancak sinif 6gretmenlerinin

bu alanda iyi yetismeleri ile dogrudan iliskilidir.

2018 yili sinif 6gretmenligi lisans programinda adi, yariyili ve saati degisen dersler

2006 ile 2018 sinif 6gretmenligi programlari karsilastirildiginda, 5 dersin adi, yariyili ve saatinde degisiklik yapildigi

belirlenmistir (Tablo 6).

Tablo 6. 2018 Yili Sinif Ogretmenligi Lisans Programinda Adi, Yariyili ve Saati Degisen Dersler

2006 programi 2018 Programi
Alan Yaryil Dersin Adi T UK Alan Yanyil Dersin Adi TUK
AE  5yy Drama 223 AE  3yy ilkokulda Drama 202
AE  4dyy Beden Egitimi ve Oyun Ogretimi 1 2 2 AE  4.yy Oyun ve Fiziki Etkinlikler Ogretimi 3 0 3
MB  7.yy Rehberlik 303 MB 8yy Okullarda Rehberlik 202
MB 5.y Olgme ve Degerlendirme 303 MB 6.yy Egitimde Olcme ve Degerlendirme 2 0 2
MB  1lyy Egitim Bilimine Giris 303 MB lyy Egitime Girig 202

2018 yili sinif 6gretmenligi lisans programinda adi degisen iki alan egitimi ve li¢ meslek bilgisi dersi belirlenmistir.
2006 programinda 5. yariyilda bulunan Drama dersi 2 saat teori, 2 saat uygulama ve 3 kredilik iken, 2018
programinda ismi ilkokulda Drama olarak degistirilmis ve 3. yariyila alinarak uygulamasi kaldiriimis, ders saati ve
kredisi 2’ye duslrilmustir. Diger alan egitimi dersi olan ve 2006 programinda 4. yariyilda bulunan Beden Egitimi
ve Oyun Ogretimi dersinin adi 2018 programinda Oyun ve Fiziki Etkinlikler Ogretimi adiyla ayni yariyila
yerlegtirilmistir. Ancak, 2006 programinda, 1 saat teori 2 saat uygulamali ve 2 kredilik bir ders iken, 2018

programinda uygulamasi kaldirilmis, 3 saat teorik ve 3 kredilik bir ders olmustur.

Meslek bilgisi derslerine bakildiginda, 2006 programinda 7. yariyilda bulunan Rehberlik dersinin adi 2018
programinda Okullarda Rehberlik olarak degismis ve 8. yariyila alinmistir. Ayni sekilde, 2006 programinda 5.
yariyilda bulunan Olgme ve Degerlendirme dersinin adi, 2018 programinda Egitimde Olgme ve Degerlendirme
olarak degismis ve 6. yariyila alinmistir. Egitim Bilimine Giris dersi ise yeni programda Egitime Giris dersi olarak
degismis ve ayni yariyilda kalmistir. Yukarida bahsedilen meslek bilgisi derslerinin ders saati ve kredisi 2006

programinda 3 iken, 2018 programinda 2’ye disirildigu gortilmektedir.

2018 yili sinif 6gretmenligi lisans programinda ders igerigi, adi, statiisii veya ders saati degisen dersler

2006 ile 2018 sinif 6gretmenligi programlari karsilastirildiginda, 9 dersin adi, icerigi, statlisii veya saatinde

degisiklik yapildigi belirlenmistir (Tablo 7).
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Tablo 7. 2018 Yili Sinif Ogretmenligi Lisans Programinda Ders icerigi, Adi, Statiisii veya Ders Saati Degisen Dersler

2006 programi 2018 Programi
Alan Yanyil Dersin Adi T U K Alan Yanyil Dersin Adi T U K
A 3.yy Tiirk Dili 1: Ses ve Yapi Bilgisi 2 0 2 GK lyy Tirk Dili 1 3 0 3
A 4.yy Turk Dili Il: Cimle ve Metin Bilgisi 2 0 2 GK 2.yy Tirk Dili 2 3 0 3
A 4.yy Sanat Egitimi 1 2 2 GKS Sanat ve Estetik 2 0 2
GK  3.yy Felsefe 2 0 2 MB 2.yy Egitim Felsefesi 2 0 2
GK  3.yy Sosyoloji 2 0 2 MB lyy Egitim Sosyolojisi 2 0 2
GK  4dyy Bilimsel Arastirma Yontemleri 2 0 2 MB 4.yy Egitimde Arastirma 2 0 2
Yontemleri
GK 7.y Etkili iletisim 0 GKS Insan lliskileri ve lletisim 2 0
MB  4yy  Ogretim Teknolojilerive Materyal 2 2 3 MB 3.yy Ogretim Teknolojileri 2 0 2
Tasarimi
A 8.yy Birlestirilmis Siniflarda Ogretim 2 0 2 AES ilkokulda Alternatif Egitim 2 0 2

Uygulamalari

2018 yili sinif 6gretmenligi lisans programinda ders igerigi, statlisi ve ders saati degisen dokuz ders belirlenmistir.
2006 programinda alan egitimi statistinde bulunan Tirk Dili 1: Ses ve Yapi Bilgisi ve Tirk Dili 2: Climle ve Metin
Bilgisi derslerinin, 2018 programinda statistiniin genel kiltir statiisiine alindigl, 1 ve 2. yariyila ¢ekildigi ve ders
saati ve kredisinin 2’den 3’e cikarildig1 goriilmektedir. Ayrica, 2006 programinda Tirk Dili 1 dersinin igerigi sadece
ses ve yapli bilgisine, Tirk Dili 2 dersinin igerigi ise sadece ciimle ve metin bilgisine odaklanirken, 2018
programinda bu derslerin igeriginin de degistigi ve genel metin yazma ve akademik metin yazmaya yonelik oldugu
belirlenmistir. Ozellikle Tiirk Dili 2 dersinde akademik yazma calismalarina yer verilmis olmasi anlasilamamistir
¢linkd heniiz 1. sinifta bulunan 6grencilerin herhangi bir akademik yazma ihtiyaglarinin olmadigi dustinuldiginde
bu dersin igeriginin gereksiz oldugu séylenebilir. 2006 programinda alan egitimi statiisiinde bulunan Sanat Egitimi
dersi, 2018 programinda genel kiltlr segcmeli statisline alinmis ve 2 saatlik uygulamasi kaldirilmis, icerigi

genisletilmis ve sadece 2 saat ve 2 kredilik Sanat ve Estetik adli derse donustirilmustir.

2006 programinda genel kiiltiir statiisinde bulunan Felsefe, Sosyoloji ve Bilimsel Arastirma Yontemleri dersleri,
2018 programinda meslek bilgisi statisliine alinmis ve igerikleri egitim boyutu dikkate alinarak tekrar
diizenlenerek Egitim Felsefesi, Egitim Sosyolojisi ve Egitimde Arastirma Yontemleri olarak adlandiriimislardir.
Ders saati ve kredisinde degisiklik olmayan bu derslerden, Egitim sosyolojisi dersi 1. yariyilda, Egitim Felsefesi
dersi 2. yariyilda, Egitimde Arastirma Yontemleri dersi de 4. yariyilda programda yer bulmustur. 2006
programinda genel kiiltiir statiisiinde olan ve 3 ders saati ve kredilik Etkili iletisim dersi de 2018 programinda
genel kiltiir segmeli statiisiine alinmis ve icerigi genisletilerek insan iliskileri ve iletisim adiyla 2 ders saati ve
kredilik bir segmeli ders olarak programa eklenmistir. 2006 programinda zorunlu alan egitimi derslerinden biri
olan ve 8. yariyilda verilen Birlestirilmis Siniflarda Ogretim dersi, 2018 programinda alan egitimi secmeli grubuna

alinmis ve ismi ilkokulda Alternatif Egitim Uygulamalari olarak degistirilmis ve kapsami genisletilmistir.

Hem 2006 hem de 2018 programinda meslek bilgisi statiisiinde kalmasina ragmen ismi, saati, yariyil ve igerigi
degisen bir ders bulunmaktadir. 2006 programinda 4. yariyilda bulunan 2 saat uygulamasi ve 2 saat teorisi olan
Ogretim Teknolojileri ve Materyal Tasarimi dersi, 2018 programinda uygulamasi olmayan 2 ders saati ve kredilik

bir derse donistiirilmis ve Ogretim Teknolojileri adini alarak 3. yariyila eklenmis ve icerigi de giincel teknolojik
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gelismeler dogrultusunda revize edilmis goriinmektedir fakat dersin uygulamasinin kaldirilmasi uygun
bulunmamistir. Clnkl derslerde 6gretim materyali, 6grenme ve 6gretme acgisindan ¢ok énemlidir ve bitiin

ogretmenlerin bu alanda uzmanlasmalari gerekir.

2018 yili sinif 6gretmenligi lisans programinda birlestirilen dersler

2006 ile 2018 sinif 6gretmenligi programlari karsilastirildiginda, 2006 programinda toplam 13 dersin, 2018

programinda toplam 6 ders altinda birlestirildigi belirlenmistir (Tablo 8).

Tablo 8. 2018 Yili Sinif Ogretmenligi Lisans Programinda Birlestirilen Dersler

2006 programi 2018 Programi
Alan Yariyil Dersin Adi TUK Alan Yariyil Dersin Adi TUK
GK Lyy Bilgisayar 1 223 s Knoloiileri
GK 2yy Bilgisayar 2 223 GK 1l.yy Bilisim Teknolojileri 303
A 3. Fen ve Teknoloji Lab. Uyg. 1 021
v J ve AE 3.yy Fen Bilimleri Lab.Uyg. 0 2 1
A 4.yy Fen ve Teknoloji Lab. Uyg. 2 021
A 5.yy Fen ve Teknoloji Ogretimi 1 303 e
el L AE 5.yy Fen Ogretimi 303
A 6.yy Fen ve Teknoloji Ogretimi 2 303
GK 8.yy ilkégretimde Kaynastirma 202 .. o
.. o MB 7.yy Ozel Egitim ve Kaynastirma 2 0 2
MB 7.yy Ozel Egitim 202
A lyy Temel Matematik 1 202 . .
. AE 1l.yy  llkokulda Temel Matematik 3 0 3
A 2.yy Temel Matematik 2 202
A lyy Genel Biyoloji 202 iikokulda T LF
. okulda Temel Fen
A 3.yy Genel Fizik 202 AE 2.yy Bilimleri 303
A 2.yy Genel Kimya 202

2006 ve 2018 sinif 6gretmenligi lisans programlari incelendiginde, 2006 programinda iki yariyila bolinmus
derslerin tek bir derste birlestirildigi belirlenmistir. Bilgisayar 1 ve Bilgisayar 2 dersleri, 2018 programinda 1.
yariyilda verilen ve sadece 3 saat ve 3 kredilik Bilisim Teknolojileri dersi, Fen ve Teknoloji Lab. Uyg. 1 ve Fen ve
Teknoloji Lab. Uyg. 2 dersleri Fen Bilimleri Lab. Uygulamalari dersi, Fen ve Teknoloji Ogretimi 1 ve Fen ve Teknoloji
Ogretimi 2 dersleri Fen Ogretimi dersi, Temel Matematik 1 ve Temel Matematik 2 dersleri ilkokulda Temel
Matematik dersi adi altinda birlestirilmistir. Ayrica, 2006 programinda farkli isimlerde olan derslerin de
birlestirildigi gorilmektedir. 2006 programinda genel kiiltiir dersi olan ve 8. yariyilda verilen ilkégretimde
Kaynastirma dersi ile meslek bilgisi dersi olan ve 7. yariyilda verilen Ozel Egitim dersi, 2018 programinda meslek
bilgisi statiisiinde 7. yariyilda verilen 2 saatlik ve 2 kredilik Ozel Egitim ve Kaynastirma dersi altinda birlestirilmistir.
Ek olarak, Genel Biyoloji, Genel Fizik ve Genel Kimya derslerinin de 2018 programinda 2. yariyilda verilen 3 saatlik
ve 3 kredilik ilkokulda Temel Fen Bilimleri dersi altinda birlestirildigi gériilmektedir. Temel Matematik 1 ve 2
derslerinin adinin ilkokulda Temel Matematik yapiimasi uygun bir degisiklik olmustur c¢iinkii ilkokulda
ogrencilerinin gordigli matematik dersi temel konulari kapsadigi gérilmektedir. Benzer sekilde Genel Biyoloji,
Genel Fizik ve Genel Kimya derslerinin birlestirilerek ilkokulda Temel Fen Bilimleri adiyla yeni bir ders olarak
programa dabhil edilmesi uygun bulunmustur. Clinkl bu dersler genel olarak orta 6gretimdeki derslerin tekrari
niteligindedir. ilkokulda Temel Fen Bilimleri dersi ise sinif égretmenlerinin ihtiyag duyduklar temel bilgileri

kazandirmaya yonelik hazirlanmistir.
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2018 yili sinif 6gretmenligi lisans programindan gikarilan dersler

2006 ile 2018 sinif 6gretmenligi programlari karsilastinldiginda, 11 dersin 2018 sinif 6gretmenligi lisans

programindan ¢ikarildigi belirlenmistir (Tablo 9).

Tablo 9. 2018 Yili Sinif Ogretmenligi Lisans Programindan Cikarilan Dersler

ALAN Yariyil Dersin Adi T U K
A 2.yy Genel Cografya 2 0 2
A 4.yy Guzel Yazi Teknikleri 1 2 2
A 3.yy Beden Egitimi ve Spor Kiltiira 1 2 2
A 7.yy Cumhuriyet Dénemi Tiirk Edebiyat 2 0 2
A lyy Uygarhk Tarihi 2 0 2
A 3.yy Miuzik 1 2 2
A 6.yy Erken Gocukluk Egitimi 2 0 2
A 7.yy Trafik ve ilkyardim 2 0 2
GK lyy Tirkge 1: Yazili Anlatim 2 0 2
GK 2.yy Tirkge Il: S6zIG Anlatim 2 0 2
MB 6.yy Okul Deneyimi 1 4 3

2006 sinif 6gretmenligi lisans programinda bulunan 8 alan egitimi, 2 genel kiltlr ve 1 meslek bilgisi dersi 2018
programinda yer bulamamistir. Bir baska ifadeyle, 2006 programinda bulunan alan egitimi derslerinden; Genel
Cografya, Guzel Yazi Teknikleri, Beden Egitimi ve Spor Kiiltlirli, Cumhuriyet Dénemi Tirk Edebiyat, Uygarlik Tarihi,
Miizik, Erken Cocukluk Egitimi, Trafik ve ilkyardim dersleri, genel kiiltiir derslerinden; Tiirkge 1: Yazili Anlatim ve
Tirkce 2: Sozlii Anlatim dersleri ve meslek bilgisi derslerinden Okul Deneyimi dersi yeni 2018 programinda
cikarilmistir. Bu dersler icinden Ozellikle Okul Deneyimi dersi 6gretmen yetistirmede en ¢ok basvurulan
yontemlerden biri olan gézlem yontemden 6grencilerin mahrum kalacagi anlamina gelmektedir. Tirkge 1: Yazih
Anlatim ve Tirkge 2: S6zIU Anlatim dersleri bitiin 6gretmen adaylarinda olmasi gereken temek sozll ve yazili
iletisim becerilerini kapsadigi dusinildiginde bu degisikligin 6gretmen yetistirmenin kalitesini dislrecegi
sdylenebilir. Mizik Ogretimi dersi igin 6gretmen adaylarina yénelik olarak programda yer alan Miizik dersinin
kaldiriimasi Miizik Ogretimi dersini olumsuz etkileyecek bir degisiklik olarak goriilmektedir. Yine 6gretmen
adaylarina yoénelik bir ders olan Beden Egitimi ve Spor Kiiltiirli dersinin kaldirilmasi da saglkli yasam igin sporun
oneminin iyice anlasildigi bir donemde hem saglikli nesiller yetistirme agisindan hem de Oyun ve Fiziki Etkinlikler
Ogretimi dersine hazirhk agisindan olumsuz bir degisiklik olarak degerlendiriimektedir. Diger derslerin
programdan kaldiriimasi ise yerine bir degisiklik olarak gorilmektedir.

2018 yili sinif 6gretmenligi lisans programina yeni eklenen zorunlu ve segmeli dersler

Kaldirilan 11 derse karsilik, 2018 Sinif Ogretmenligi lisans programinda toplam 51 yeni dersin eklendigi

gorilmektedir. Bu derslerden 3 tanesi zorunlu (Tablo 10) iken 48 tanesi segmeli (Tablo 11) olarak agiimustir.

Tablo 10. 2018 Yili Sinif Ogretmenligi Lisans Programina Yeni Eklenen Zorunlu Dersler

Alan Yanyil YIL Dersin Adi T U K
AE 7.yy 2018 ilkokulda Yabanci Dil Ogretimi 3 0 3
AE 8.yy 2018 Karakter ve Deger Egitimi 2 0 2
MB 5.yy 2018 Egitimde Ahlak ve Etik 2 0 2
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Yeni eklenen iki alan egitimi ve bir meslek bilgisi dersi gériilmektedir. Meslek bilgisi dersi olan Egitimde Ahlak ve
Etik dersi 5. yariyila eklenirken, alan egitimi derslerinden ilkokulda Yabanci Dil Ogretimi dersi 7. yariyila, Karakter
ve Deger Egitimi dersi 8. yariyila eklenmistir. Zorunlu ders olarak yenilenen programda yer verilen Egitimde Ahlak
ve Etik ile Karakter ve Deger Egitimi derslerinin ilkokulda herhangi bir dersle dogrudan iliskisi kurulamamaktadir.
Bu derslerin konulari hali hazirda Hayat Bilgisi, Sosyal bilgiler ve Din Kiltiiri ve Ahlak Bilgisi derslerinde yer
almaktadir. Buna karsin ilkokulda Yabanci Dil Ogretimi dersi dzellikle kirsal yrelerde yabanci dil brans 6gretmeni

olmadiginda sinif 6gretmenlerinin ylrattikleri ders olmasi bakiminda uygun bir degisiklik olarak gorilmektedir.

Tablo 11. 2018 Yili Sinif Ogretmenligi Lisans Programina Yeni Eklenen Se¢cmeli Dersler

Alan Dersin Adi T U K
AES Afetler ve Afet Yonetimi 2 0 2
AES Sinif ici Ogrenmelerin Degerlendirilmesi 2 0 2
AES Geleneksel Cocuk Oyunlari 2 0 2
AES Kapsayici Dil Ogretimi 2 0 2
AES Sosyal Beceri Ogretimi 2 0 2
AES Risk Altindaki Cocuklar ve Egitimi 2 0 2
AES Tirk Kulturiinde Cocuk ve Egitim 2 0 2
AES ilkokul Ders Kitaplari incelemesi 2 0 2
AES ilkokul Programi 2 0 2
AES Cocuk Psikolojisi 2 0 2
GKS Bagimlilik ve Bagimlilikla Miicadele 2 0 2
GKS Kariyer Planlama ve Gelistirme 2 0 2
GKS Ekonomi ve Girisimcilik 2 0 2
GKS insan Haklari ve Demokrasi Egitimi 2 0 2
GKS Kdltar ve Dil 2 0 2
GKS Medya Okuryazarhgi 2 0 2
GKS Mesleki ingilizce 2 0 2
GKS Geleneksel Turk El Sanatlari 2 0 2
GKS Tirk Halk Oyunlari 2 0 2
GKS Tiirk isaret Dili 2 0 2
GKS Tirk Kalttr Cografyasi 2 0 2
GKS Tirk Musikisi 2 0 2
GKS Tirk Sanati Tarihi 2 0 2
GKS Beslenme ve Saglik 2 0 2
GKS Bilim Tarihi ve Felsefesi 2 0 2
GKS Bilim ve Arastirma Etigi 2 0 2
MBS Acik ve Uzaktan Ogrenme 2 0 2
MBS Egitim Hukuku 2 0 2
MBS Karsilastirmali Egitim 2 0 2
MBS Mikro Ogretim 2 0 2
MBS Mdize Egitimi 2 0 2
MBS Surdirilebilir Kalkinma ve Egitim 2 0 2
MBS Yetiskin Egitimi ve Hayat Boyu Ogrenme 2 0 2
MBS Egitim Antropolojisi 2 0 2
MBS Egitimde Program Digi Etkinlikler 2 0 2
MBS Egitimde Program Gelistirme 2 0 2
MBS Egitimde Proje Hazirlama 2 0 2
MBS Egitim Tarihi 2 0 2
MBS Egitimde Drama 2 0 2
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MBS Okul Disi Ogrenme Ortamlari 2 0 2
MBS Ogretimi Bireysellestirme ve Uyarlama 2 0 2
MBS Hastanede Yatan Gocuklarin Egitimi 2 0 2
MBS Kapsayici Egitim 2 0 2
MBS Dikkat Eksikligi ve Hiperaktivite Bozuklugu 2 0 2
MBS Ogrenme Guglugi 2 0 2

Secmeli olarak agilan 48 dersin 20 (%41,6) tanesi meslek bilgisi se¢meli, 17 (%35,4) tanesi genel kiltiir segmeli ve
11 (%22,9) tanesi de alan egitimi se¢meli ders havuzunda bulunmaktadir. Segmeli derslerin dagihimi
incelendiginde, yeni programda meslek bilgisi ve genel kiiltiir derslerine daha fazla agirlk verildigi gérilmektedir.
Bu dagihm se¢cmeli derslerde alan egitiminin lehine olmasi gerekirken tam tersi bir diizenlemeye gidildigini

gostermektedir.

TARTISMA ve SONUC

Tirkiye’de 2007 yihindan beri uygulanmakta olan 2006 sinif 6gretmenligi lisans programinda 2018 yilinda
degisiklige gidilmistir. Bu degisiklik hem ders adlarinda hem ders igeriklerinde hem de ders saatlerinde
yapildigindan kokli bir degisiklik olarak kabul edilebilir. Bu arastirmada 2018 programinda 2006 programina gore

nasil degisiklikler oldugunun ortaya konulmasi amaglanmistir.

Degisen dersler: 2006 ile 2018 sinif 6gretmenligi programlari karsilastirildiginda su degisiklikler tespit edilmistir:
10 dersin degismedigi tespit edilmistir. Bu dersler; Tiirk Tarihi ve Kiiltiiri, Hayat Bilgisi Ogretimi, Sosyal Bilgiler
Ogretimi, Matematik Ogretimi 1 ve 2, Atatiirk ilkeleri ve inkilap Tarihi 1 ve 2, Sinif Yénetimi ve Ogretmenlik
Uygulamasi 1 ve 2 dersleridir.

Kredisinde degisiklik yapilan 3 ders oldugu tespit edilmistir. Bu dersler: Egitim Psikolojisi, Yabanci Dil 1 ve 2. Bu
derslerin kredisi 3 iken 2’ye distrilmastar.

5 dersin yariyilinda degisiklik yapildigi tespit edilmistir. Bu degisikliklerle; Cevre Egitimi, Tiirkce Ogretimi, Ilkokuma
ve Yazma Ogretimi, Topluma Hizmet Uygulamalari ve Tiirk Egitim Sistemi ve Okul Yénetimi derslerinin yariyillari
daha 6ne alinmigtir.

5 dersin hem yariyilinda hem de saatinde degisiklik yapildigi tespit edilmistir. Bu derslerden; Din Kiltiiri ve Ahlak
Bilgisi Ogretimi, Muzik Ogretimi, Tiirkiye Cografyasi ve Jeopolitigi ve Ogretim ilke ve Ydntemleri derslerinin
yariyillari daha asagiya cekilirken, sadece Gérsel Sanatlar Ogretimi dersi daha sonraki yariyila alinmistir.

2 dersin sadece statilisiinde degisiklik yapildigi tespit edilmistir. Cocuk Edebiyati dersi zorunlu ders kapsamindan
cikartilarak se¢meli ders olarak programa dahil edilirken Tirk Egitim Tarihi dersi genel kiltir dersleri arasindan

cikartihp meslek bilgisi derslerinden biri haline getirilmistir.

5 dersin adi, yariyih ve ders saatinde degisiklik yapildig tespit edilmistir. Bu derslerin hem isimleri hem de
kredilerinde degisiklik olmustur. Bunlar icinde en biiylk degisiklik Drama dersinde goriilmektedir. Bu dersin adi
ilkokulda Drama olarak degistirilmis ve 4 saat 3 kredilik bir ders iken 2 saatlik ve 2 kredilik bir ders haline gelmistir.

Ders saatinde yer alan 2 saat uygulama ise tamamen kaldirilmistir. Beden Egitimi ve Oyun Ogretimi dersi 1 saat
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teorik 2 saat uygulama 2 kredi olarak programda yer alirken bu dersin adi Oyun ve Fiziki Etkinlikler Ogretimi olarak
degistirilmis ve ders kredisi 3’e yikseltilerek bltiin alan dersleri icindeki diger 6gretim dersleri ile esitlenmistir
ancak dersin uygulama saati tamamen kaldirilmistir. Okulda Rehberlik, Egitimde Olgme ve Degerlendirme ile

Egitime Giris derslerinin adina eklemeler yapilmig ve bu derslerin kredileri 3'ten 2’ye diigtiriImustir.

9 dersin adl, igerigi, statUsl veya saatinde degisiklik yapildigi tespit edilmistir. Bu derslerden Tiirk Dili 1 ve Turk
Dili 2 derslerinin hem adlari h em igerikleri hem de ders saatleri degiserek 2 kredilik bu dersler 3’er kredi olarak
degismistir. insan iliskileri ve iletisim, Ogretim Teknolojileri ile Sanat ve Estetik dersinin hem adlari degismis hem
de ders kredileri 3'ten 2 ye duslrilmastar. Birlestirilmis siniflarda 6gretimin nasil yapilacagina iliskin bir ders olan
ilkokullarda Alternatif Egitim Uygulamalari dersi ise hem icerigi hem de ders adi degismistir. Sanat ve Estetik alan
egitimi dersi iken genel kiltir alaninda segcmeli derse donUstiiriilmis ve 2 saatlik uygulamasi kaldiriimis, icerigi
genisletilmis ve 2 kredilik teorik bir ders haline getirilmistir. Egitim Felsefesi, Egitim Sosyolojisi ve Egitimde
Arastirma Yontemleri derslerinin de icerikleri ve adlari degismistir.

11 dersin 2018 sinif 6gretmenligi lisans programindan cikarildigi tespit edilmistir. Cikartilan dersler sunlardir:
Genel Cografya, Guzel Yazi Teknikleri, Beden Egitimi ve Spor Kiltlrld, Cumhuriyet Donemi Tiirk Edebiyat, Uygarlik
Tarihi, Miizik, Erken Cocukluk Egitimi, Trafik ve ilkyardim, Tiirkge 1: Yazili Anlatim, Tiirkce 2: S6zI{i Anlatim ve Okul

Deneyimi.

51 dersin 2018 sinif 6gretmenligi lisans programina eklendigi tespit edilmistir. Bu derslerden 3’i zorunlu buna
karsin 48 tanesi se¢cmeli ders kapsaminda programda yer almaktadir. ilkokulda Yabanci Dil Ogretimi dersi 3
kredilik alan egitimi dersi, Ahlak ve Etik ve Karakter dersi 2 kredilik alan egitimi dersi ve Deger Egitimi dersi ise 2
kredilik meslek bilgisi dersi olarak programa girmistir. Segcmeli 48 dersin 20’si meslek bilgisi segmeli, 17’si genel
kiiltiir secmeli ve 11’i de alan egitimi secmeli dersi olarak belirlenmistir. YOK’den izin alinarak se¢gmeli havuzuna

dersler eklenebilecegi de belirtilmistir.

Programin yapisi: Sinif Ogretmenligi Lisans Programi, YOK tarafindan 2018 yilindan itibaren kademeli olarak
uygulamaya konulmustur. Programin hazirlanmasinda Yiksekdgretim yeterlilikler cercevesi, 6gretmen yetistirme
alan yeterlilikleri temel alinmigtir. Programda ilk 6 yariyilda 8 ders, 7 ve 8. yariyilda 6 olmak lzere toplam 60 ders
yer almaktadir. Derslerin toplam ulusal kredisi 142 ve AKTS kredisi 240 olarak diizenlenmistir. 2006 yilinda
degistirilen Sinif Ogretmenligi Lisans Programi’'nda toplam 65 ders ve derslerin toplam kredisi 156 olarak
belirlenmisti, AKTS kredisi ise 244 olarak belirlenmisti. Dolayisiyla derslerin kredilerinde bir azalma olmustur.

Programi olusturan dersler meslek bilgisi, genel kiiltiir ve alan egitimi olarak siniflandiriimistir. 2006 Programi’na
gore siniflandirmanin ise 6gretmenlik meslek bilgisi, genel kiltlr, alan ve alan egitimi olarak siniflandirildigi
anlasiimaktadir. Yeni Program’da da her yariyilda her bir gruba ait zorunlu ve se¢meli derslere yer verilmektedir.
Meslek bilgisi dersleri %35, genel kiltir dersleri %19 ve alan egitimi dersleri %46 oraninda kendine yer
bulmaktadir. 2006 Programi’nda bu oran meslek bilgisi derslerinde %25, genel kiiltiir derslerinde %22, alan ve
alan egitimi derslerinde %53 seklindedir. Bu oranlar, yeni programda meslek bilgisi derslerinin oraninin arttigl,

genel kiltir ve 6zellikle de alan egitimi derslerinin oraninda bir azalmanin oldugunu gostermektedir.
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Derslerin yil ve yariyillara dagihimi: 2018 sinif 6gretmenligi programinda yer alan Ug¢ ders grubundan meslek
bilgisi ve alan egitimi dersleri her yariyilda yer alacak sekilde dagitilmis, giiz ve bahar yariyillarinda esit sayi ve
kredide ders bulunmasina 6zen gosterilmistir. 2. siniftan (3 ve 4. yariyillar) itibaren alan egitimi ve meslek bilgisi
grubundaki derslere agirlik verildigi gorinmektedir. 7. yariyildan itibaren ders sayilari 6 derse diismektedir. 2006
Programi’'nda ise 1 ve 7. yariyilda 8’er, 5, 6 ve 8. yariyillarda 7’ser, 2 ve 3. yariyillarda 9’ar ve 4. yariyilda 10 ders

ve alan egitimi dersleri agirlikli oldugu gorilmektedir.

Genel kiltir dersleri agisindan bakilacak olursa 1 ve 2. yariyilda fazla sayida olan bu gruptaki dersler 3. yariyilla
birlikte diger gruplardaki derslere nazaran agirhgini kaybetmektedir. Son iki yariyilda ise bu gruptaki derslerle

karsilagilmamaktadir. Bu yariyillardaki derslerin tamami meslek bilgisi ve alan egitimi grubuna aittir.

2006 Programi’nda sadece 8. yariyil 1 alan egitimi ve 1 meslek bilgisi secmeli dersi varken, 2018 programinda,
sadece 1. sinifta herhangi bir segmeli dersle karsilasilmazken sonraki siniflarda her yariyilda segmeli derslere yer
verildigi gortlmektedir. Programda, 3, 4, 5 ve 6. yariyilda U¢ ders grubundan birer segmeli ders ve 7 ve 8. yariyilda
ise sadece meslek bilgisi ve alan egitimi grubundan birer segmeli derse yer verilmistir. 2007 programinda sadece
iki segmeli ders varken, 2018 programinda meslek bilgisi ve alan egitimi grubunda 6’sar, genel kiltir grubundan
ise 4, toplamda 16 se¢cmeli ders vardir. Oncekinden farkli olarak bu dersler olusturulan bir havuzda ve Program’da

belirtilen adlariyla agilmaktadir.

Programin Giiglii Yonleri: Ogretmen yetistiren fakiltelerde programda teorik ve kuramsal bilgiye yer veren
dersler olmalidir (Turkoglu, 2005). Program galismasinda 6gretmen yetistirme alan yeterliliklerinin goz 6nine
alinmis olmasi ve bu gergevede alan egitiminin yani sira genel kiiltlir ve meslek bilgisi derslerinin programda yer

almasi olumludur.

Genel Fizik, Genel Kimya ve Genel Biyoloji dersleri kaldirilarak yerine bir yariyillik ilkokulda Temel Fen Bilimleri
dersi gelmistir. Bu dersin Fen Bilgisi ders konularinin yer almasi olumlu bir degisikliktir. Yurdakal (2018) da zaten
ilkokul ders mifredatlarinda yer almayan derslerin sinif 6gretmenlerinin lisans programindan kaldirilmasinin
olumlu bir gelisme oldugunu bildirmis ve ilkokulda Temel Fen Bilimleri dersinin daha yararli olacagini belirtmistir.
Tas, Akar ve Kiroglu (2017) tarafindan yiritilen arastirmada da 6gretmen adaylari igeriklerinin lise diizeyinde
olmasi nedeniyle; matematik, kimya, biyoloji gibi derslerin programdan cikariimasini ya da 6gretim dersleri ile
birlestirilmesi gerektigini istedikleri sonucuna ulasilmistir. Sahin ve Kartal (2013) da arastirmalarinda bu derslerin

O6gretmen adaylari tarafindan etkililiginin diisiik bulundugu sonucuna ulasmislardir.

YOK’Gn program igerigini olustururken mezunlarin istihdam edilecegi paydaslarin da ihtiyaglarini gdéz éniine
almasi gerekir (Unal, 1995). Yani 6gretmen yetistirmede program igerigi calismalarinin MEB ile ortaklasa
yuratilmesi gerekir. Bu programda bazi ders iceriklerinin ilkokul programina uyumlu hale getirildigi, yani is birligi

yapihgini géstermektedir.
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2006 programinda bulunan Temel Matematik, Felsefe, Sosyoloji gibi bazi derslerin egitimle iligskilendirilerek 2018
programinda Egitim Felsefesi, Egitim Sosyolojisi, Egitimde Arastirma Yontemleri, Miizik Ogretimi gibi derslere
donisturilerek 6gretmen adaylarinin meslek bilgisi ve alan bilgisini birlestirmelerine olanak taniyacak sekilde
dizenlenmesi, ayrica bilisim yeterliliklerini gelistirmeye ve ¢agin gerektirdigi becerileri kazandirmaya yonelik
derslerin yer almasi (Bilisim Teknolojisi, Ogretim Teknolojisi gh.) programin giiclii yénleri olarak éne ¢ikmaktadir.
YOK, 2020 yilinda aldigi bir kararla ogretmenlik programlarindaki derslerin ve bunlarin kredilerinin
belirlenmesinde yetkisini fakiltelere devretmistir. Bu karar egitim alaninda bugiine kadar fakiiltelere verilen en
genis yetki olmustur. Bu yetkiyi kullanarak bolimler derslerinde gerekli gordikleri derslerde degisiklik

yapabileceklerdir. Bu karar da eksik ve hatalarin giderilmesi agisindan olumlu bir gelisme olarak kabul edilebilir.

Programin Zayif Yonleri: Bir 6gretim programinin énce paydaslarin gérisleri alinarak gelistirilmesi ve daha sonra
on uygulamanin yapilmasi gerekmektedir (Demirel, 2019). 2006 yilinda yapilan degisiklikte programin neden ve
nasil degistirildigine iliskin agiklamalar programin girisinde yer almaktadir (YOK, 2007). Fakat yenilenen program
(YOK, 2018, s.13) incelendiginde, ilgili lisans programindan secilmis mezunlar, veliler, okul mudirleri,
O0gretmenler ve 6gretim elemanlariyla goriismeler ve paydaslar ile bilgi alisverisi kapsaminda yapilan bilimsel
faaliyetlere yer verildigi gorilmektedir. Ancak, bu ¢alismada tespit edilen eksikliklerin ¢ok olmasinin baslica
nedeni paydaslarin gérisiinin yeterince alinmamasi ve 6n uygulama yapiilmadan uygulamaya konmus olmasi

olabilir (Kirmizi ve Yurdakal, 2020).

ilkokulda okuma yazma &égretimi cok dnemlidir. Clinkii okuma yazma 6gretiminde yeterli diizeyde olmayan bir
O0gretmen Ogrencilere okuma yazma 68retmesi beklenemez. Karadag ve Akkaya’ya (2013, s. 55) gére 2006
programinda: “ilk okuma ve yazma 6gretimi ders saatleri, 8gretmen adaylarinin mesleki deneyim kazanmalari
icin yetersizdir. Bu ders bir yariyil kuramsal bir yariyil ise uygulamali olmak tzere iki yariyillik bir ders bigimde
yapilandirilabilir” ancak bu dersin saatinde 2018 programinda bir degisiklige gidilmedigi gérilmektedir. Bununla
birlikte bu ders bir yil daha erkene alinmistir. Yani Ogrenciler birinci sinif bitirdiklerinde bu dersle
karsilasmaktadirlar. Ogretime yénelik hicbir alan ve meslek bilgisi becerisi dersi almayan 6grencilerin ilkokulun
temelini olusturan ilk okuma ve yazma &gretimi dersini almalari ise égretmenlik yasamlarinda okuma yazma
Ogretiminde zorlanabilecekleri anlamina gelmektedir. Benzer durum Tirkge 6gretimi dersi icin de gecerlidir.
Tirkce 6gretimi dersinin hem kredisi yetersizdir hem de 1 yil erkene alinarak 6gretmen adaylari agisindan
zorlayici hale gelmistir. Tiirkgce 6gretimi dersi ilkokulda en ¢ok goriilen ders olmasina ragmen sinif 6gretmenligi
programinda sadece 3 kredilik bir teorik ders olarak yer almaktadir. Oysaki bu dersin igerigi genis kapsamlidir. iki

doénemlik bir ders olmasi gerekirken 2019 programinda 3 kredi olarak yer verilmistir.

2018 programinda Ogretmenlik Uygulamasi (1 ve 2) dersi disindaki kalan derslerinin tamami bir yariyil olarak
diizenlenmistir ancak Matematik Ogretimi (1 ve 2) dersi sadece iki yariyil olarak programda yer verilmistir. Biitiin
derslerin 6nem derecesinin esit oldugu gdz éniinde bulunduruldugunda Matematik Ogretimi dersine iki yariyil
verilmesinin nedeni anlasilamamistir. Programda dagilimda gériilen bu durumla ilgili YOK tarafindan da herhangi

bir agiklama da yapilmamistir.

2055



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

2006 Programinda 2 kredili bir zorunlu ders olarak karsimiza ¢ikan Cocuk Edebiyati dersi, 2018 programinda
zorunlu dersler kapsamindan c¢ikartilarak segmeli ders statiisiine gegirilmistir. ilkokul 6grencileri agisindan ¢ok
onemli bir konu olan c¢ocuk edebiyati ile ilgili bir dersin neden zorunlu ders olmaktan cikartildig
anlamlandirilamamistir. Clinku bu ders segmeli oldugunda mezunlarin bir kismi cocuk edebiyatina yonelik hicbir

egitim almadan 6gretmen olacaklar ve 6grencilere kitap tavsiyelerinde bulunacaklar.

2018 lisans programlari iginde alan egitimi orani en disiik olan sinif 6gretmenligi programidir (YOK, 2018). Ote
yandan sinif 6gretmenligi programi, genel kiltiir ve meslek bilgisi ders orani en yiiksek olan program olarak
karsimiza gikmaktadir. Sahin ve Kartal (2013) tarafindan yapilan arastirmada 2006 sinif 6gretmenligi programinda
da bu durum sorun olarak gériilmektedir. Ogretmenlik meslek bilgisi dersleri ile ilgili tartismalar 2006

programinda da yapilmistir (Yiksel, 2011).

Tirkge 1: Yazil Anlatim ile Tiirkge 2: S6zIU Anlatim derslerinin kaldiriimasi 6gretmenlerin ihtiyaci olan bir dersin
programdan cikartilmasi anlamina gelmektedir. Clinkii biitiin 6gretmenlerin hem yazili hem de sozIli anlatim
becerilerinin yeterli dizeyde olmasi gerekmektedir. Yurdakal (2018) da “Turkce 1: Yazili Anlatim ve Tirkge 2:
Sozlli Anlatim gibi butliin 6gretmenlerin gereksinim duyduklari iki dersin programdan kaldirilmasi ve yerine yeni

ders koyulmamasi disiindiriici bir durum” olarak degerlendirmistir.

Sinif yonetimi, 6gretmenin egitim faaliyetlerinin hedeflerine ulasmasi icin planlama, 6rgitleme, uygulama ve
degerlendirme islevlerini 6gretim ilke, kuram ve yontemlerini gozeterek derslerde uyguladigi bitiin etkinlikleri
kapsar (Agaoglu, 2002). Ogretmenlik agisindan bu kadar dnemli olan bir dersin alan derslerinden dnce verilmesi
gerekirken 2. siniftan 3. sinifa alinarak, alan derslerinden sonra verilmesi programin en bariz hatalarindan biri

olarak gorilmektedir.

Ogretmen adaylarinin, égrencileri fakiltenin ilk yillarinda tanimalarinda birgok agidan yarar vardir. Bu ise okul
deneyiminin ilk yillarda olmasi ile miimkiin olacaktir. Ozellikle meslegi yakindan tanimak igin biiyiik bir firsat
yaratacaktir (Ryan, 2003; Youngman, 1996) ancak yeni programda 3. sinifta yer alan Okul Deneyimi dersi
kaldirilmistir. Yerine hicbir dersin de koyulmamasi ise 6gretmen adaylari agisindan staja hazirlanmadan girilmesi
anlamina gelecektir. Ayrica ilkokulda gergek sinif ortamini 6grencilerin tanimasi ve 6gretmeni goézlemesi

O6gretmen adayini bircok yonden olumlu etkileyecektir.

Teknolojinin gelismesiyle birlikte kiresellesen diinyada toplumlarin ekonomik, siyasi ve sosyal gelisiminin
anahtari, bireylerin uluslararasi diizeyde iletisim kurabilecekleri bir yabanci dil 6grenmekten ge¢cmektedir.
Bundan dolayi, MEB ilkégretim yabanci dil programi, égrencilerin yabanci dilde iletisim kurabilecek yeterlilikte
olmalarina yardimci olacak sekilde hazirlanmistir (MEB, 2018). Yabanci dil egitimi ilkokul 2. sinifta baslamaktadir
ve yabanci dil 6gretmenleri yabanci dil egitimi vermektedir. Ancak, bazen kirsal bélgelerdeki okullarda yabanci
dil 6gretmenleri bulunmamaktadir. Bu gibi durumlarda sinif 6gretmenlerinin yabanci dil derslerini yiritmesi

beklenmektedir. Bu 6gretmenler hedef dilde yeterince yetkin degillerse, ders siresi icinde yanls 6gretim
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yapabilirler veya yabanci dil dersini ikinci plana atarak 6grencilerin zayif olduklari diger derslere
yonelebilmektedirler (Unal, Taskaya ve Ozdemir, 2016). YOK, bu sorunu ortadan kaldirmak icin 2018 programina
“ilkokulda yabanci dil 6gretimi” dersini ekledi. Boylece ilkokul 6gretmenleri ilkokul diizeyinde yabanci dil
dgretmek lizere yetistirileceklerdir. ilkokul 6gretmenlerine de ilkokulda yabanci dil derslerini yiiriitebilmeleri icin
yabanci dil 6gretilmelidir. Ancak Universitede sadece 1. sinifta temel diizeyde yabanci dil egitimi almaktadirlar.
2006 6gretim programinda 3 ders saati olan yabanci dil | ve Il derslerinin ders saatlerinin 2018 6gretim
programinda 2 ders saatine diistiigii gériilmektedir. ilkokulda yabanci dil egitimi dersi igin gerekli olan yabanci dil

bilgisinin verildigi bu dersin ders saatlerinin azaltiimasi yerine arttirilmasi gerekmektedir.

Egitimde 6grencide gelistirilmek istenen (¢ temel alanda ¢ok onemlidir. Bu alanlar bilissel (Bloom, 1956),
duyussal (Krathwohl, Bloom & Masia, 1964) ve psikomotor (Harrow, 1972) alan olarak belirlenmistir. Bu Ug
alaninda esit derecede 6gretim programinda yer almasi gerekir. Sinif 6gretmenligi programi incelendiginde
duyussal ve psikomotor alanlarin ihmal edildigi s6ylenebilir. Clinkii derslerin bliylik gogunlugu bilissel alana ait
derslerden olusmaktadir. Bircok dersin uygulama saati kaldirilarak teorik hale getirilmeleri hatal bir uygulama
olarak degerlendirilebilir. Staj dersleri disinda sadece 2 derste toplam 4 saatlik uygulamanin olmasi bu programda

gorilen en 6nemli eksiklik olarak goze ¢arpmaktadir.

ONERILER
Bu arastirmadan ulasilan sonuglar ve alan yazinda bulunan arastirma sonuglar géz 6éninde bulundurularak
asagida yer alan Oneriler gelistirilmistir.
e Psikomotor ve duyussal alanlardaki derslere daha gok yer verilmelidir.
e Uygulama yapilan derslerin uygulama saatleri programda tam olarak belirtilmelidir.
e ik okuma Yazma Ogretimi ve Tirkce Ogretimi dersleri tekrar eski sinif diizeylerine, iki yariyil sonraya
alinmaldir.
e  Tiirkge 1: Yazil Anlatim ve Tirkge 2: S6zlii Anlatim derslerinin Yazili Anlatim ve S6zIi Anlatim ismiyle
2’ser kredilik dersler olarak tekrar programa eklenmelidir.
e Matematik 6gretimi, diger 6gretim dersleri gibi dersi bir yariyil olmaldir.
e  Cocuk Edebiyati dersi tekrar zorunlu dersler arasina alinmalidir.
e Alan egitimi derslerinin program iginde sayi ve kredileri arttirilmalidir.
e  Sinif 6gretmenligi lisans programi ile ilkokul (1-4. sinif) derslerinin 6rtiisme durumunu karsilastiran
arastirmalar yapiimalidir.
e Yabanci Dil derslerinin kredisi 3 saat olmalidir.
e 2018 sinif 6gretmenligi lisans programinin bu bélimde gérev yapmakta olan biitiin akademisyenlerin
gorisleri dogrultusunda revize edilmelidir.
e Programin yurirlige girmeden 6nce bir Pilot uygulamanin yapilmasi
e  Atatiirk ilkeleri 1. D6neme ve tek dénemlik ders, Tiirk egitim tarihi 2. Déneme alinmali

e Tirk dili 2 dersin igerigi YL diizeyinde oldugu igin kaldiriimahdir.
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Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her turli ihlallerde sorumluluk yazar(lar)a aittir.”

Yazar(lar)in Katki Orani Beyani: Bu arastirmada birinci yazar % 50 ikinci yazar %50 oraninda katkida bulunmustur.
Bu arastirmada cikar ¢atismasi teskil edebilecek herhangi bir durumun bulunmadigi yazarlar tarafindan beyan

edilmektedir.
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