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ABSTRACT

The present research, aiming to determine how the difference between the concepts of education
and teaching is perceived by practitioners (teachers) and the reflections of today's education-
teaching practices on teachers, students and society, was structured according to the
phenomenology pattern, which is one of the qualitative research methods. The study group of the
research, in the formation of which criterion sampling, one of the purposive sampling methods,
was used, consists of 14 teachers (primary and secondary school) working in public schools in Tokat
province in the 2022-2023 academic year. The research data were obtained through interview,
semi-structured education perception interview form developed by the researchers, and content
analysis technique was used in the analysis of the data. According to the results of the research,
while teaching can be defined as a transfer of curriculum and memorization knowledge intended
to predetermined gains, where the place, time and conditions are certain, education, on the other
hand, can be defined as includes teaching, develops the individuals in every way and prepares
him/her for life. It has been seen that the obstacles to teachers' implementation of the education
they believe in are the dense curriculum, unnecessary information stack and content disconnected
from life, parents' expectations for teaching and socioeconomic problems. It has been observed
that the teachers believe that the existing educational practices will create a generation in the
future who is a dependent, consumer, unable to solve problems, unquestioning, uniform,
individual, unhappy and asocial. In this context, it is recommended to reduce the intensity of
lessons and to organize teaching activities based on experience by linking the curriculum with life,
to strengthen the physical facilities of the school for teaching by doing and to take measures to
reduce inequalities between school and students.
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INTRODUCTION

The development of a field of science is closely related to the language it uses and the clarity of basic concepts.
In this context, the discussion about the relationship between the concepts of education and teaching and how
there is a difference between them is considered as a necessity in terms of the development of the field of
education and the process of science. At the same time, the analysis of the positioning of these two concepts in
relation to each other is considered important in terms of planning education and teaching experiences in

schools, which are the most important institutionalized structures of education.

Education can be defined as experiences that will help people to be aware of the life that they are the subject of.
Pointed awareness requires skills such as thinking, perceiving, understanding, distinguishing from others,
questioning and interpretation. According to Cliceloglu (2020), the individual can say explore life in this way and
discover himself, life, nature and others only in this way. On the other hand, Celikkaya (1991) states that there
can be as many definitions of education as there are educators and points out that it would not be right to limit
education to a single definition. Therefore, the variability depending on the philosophical and theoretical

approaches in education has also differentiated the definitions of education.

While Freire examined education as a process of liberation and humanization, critical theorists such as Apple
(2006), MclLaren (1989), Groux (1992) drew attention to power and power relations over education. While
Adorno (2014) defines education as the acculturation process, Bourdieu and Passeron (1977) state that the
reproduction of inequality is achieved through education and cultural transfer. Kant (2004), on the other hand,
used education in the sense of emancipation as the pioneer of the philosophy of enlightenment. He expresses
this liberation as the search for the existence of a reality completely outside the world he lives and sees, as in
the cave metaphor. The essence of the search is based on an understanding of education that questions the mind
by purifying it completely and purifies it from the old knowledge, not by replacing the wrong thoughts that exist
in the mind with new ones. Russell (2001), like Kant, advocates an education that will free the individual from
the pressure of family and religious authority. Therefore, the view of education has come to the present day by
being influenced by history, social events and developments. It is possible to describe education independently
of neither the property relations underlined by Rousseau or the 19th century enlightenment process nor the
modernization and development ideal of today. Education, which is guided by historical and social events, is also
intertwined with many disciplines such as psychology, sociology, economics and political science. As a matter of
fact, educational reality emerges as a human-created phenomenon that belongs to different contexts and does

not exist in nature (Unal, 2010).

A part of education that belongs to school life is teaching. Within the broad framework of education, teaching
corresponds more to a methodological problem. Teaching can be defined as an activity established between the

learner and the teacher in schools and aimed at raising the learning subject (Laska and Gurbiztiirk, 1989). It is
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seen that Laska and Giirblztirk use the concepts of teaching and formal education as the equivalent of the

concept of teaching.

In the TDK dictionary, teaching is “the work of arranging activities that will facilitate learning, providing materials
and guiding.” Kuguradi (2022) explains learning as a human activity in which knowledge is objectified as a subject
of knowing, as a product of activities for the act of knowing, and underlines the concept of information,
expressing that it is knowledge obtained from second hand. In that case, the information obtained by the student
through the teacher in school education can be defined as second-hand information. When we define the directly
transmitted content that is not based on any experience, research or experience and is not related to life, as
information, not knowledge, we can describe the teaching activity in which the student is the passive receiver in
schools as information transfer, not knowledge. Tokcan (2015) explains the difference between information and
knowledge with the following example: “The doctor obtains a lot of information from the patient who comes for
examination. Some of the information given by the patient is unnecessary for the doctor. This unnecessary part
turns from information to data, not information, and analyzes the information that he deems necessary for
diagnosis and transforms it into information and writes a prescription to his patient.” Considering this example,
it can be said that the curriculum that is heavily transferred to the students in school education and many

information that the student will not use in his life turn into data and do not gain knowledge value.

Although there are not many direct studies on the difference between education and teaching concepts when
the literature is examined, Gundiz's (2022) research on the difference between education and teaching and
Laska and Gurbuztlrk's (1989) research on the relationship between education and teaching are similar to the
purpose of this research. In Celikkaya's (1991) study, the concepts of education and teaching were explained
separately, while Akin (2014) and Ers6zli (2014) tried to explain the difference between Pedagogy and
Androgogy in their research. It was observed that they examined their beliefs according to different variables
(Aksakalli, 2019; Kozikoglu and Erden 2018; Yilmaz, Altinkurt, and Cokluk 2011; Alkin-Sahin, Tunca, & Ulubey,
2014; Okut, 2009; Haysever & Oguz 2017; Ergiin & Argon, 2007; Waters-Adams, 2006; Pajares, 1992; Tsai, 2002;
Tamrat, 2020).

The starting point of this research is the question of what are the boundaries of the structure that is separated
from each other as education and teaching in schools, the possibilities of teachers as practitioners in today's
schools to provide an education service in the direction they want, and how the future society will be affected
by this whole structure. In addition, considering that there is a similar relationship and uncertainty between the
concepts of educator and teacher, this research seeks answers to the questions of "Is every teacher an educator"
or "Is it necessary to be a teacher in order to be an educator?" The sub-objectives of the research, which focuses
on explaining the meaning of the unity of these two concepts in the activities carried out under the title of
education and training in schools, the boundaries of teaching, its complementary quality in education, how it is
perceived by teachers as practitioners, and what the differences are between educators and teachers are

presented below.
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1. Defining the education by the practitioners (teachers) and identifying the obstacles, if any, to implement
the educational approach they believe.

2. Explaining the difference and relationship between the concepts of education and training depending
on the views of the teachers.

3. Determining the predictions about what kind of society the existing educational practices will create in
the future.

4. Evaluation of the difference and relationship between the concepts of educator and teacher, depending
on the views of teachers.

5. Determining how teachers define themselves as educators and/or teachers in the context of their duties

and practices at school.

METHOD

This research, which aims to determine how the difference in education and teaching concepts is perceived by
the practitioners (teachers) and the reflections of today's education-teaching practices on teachers, students and
society, is structured according to the phenomenology pattern, which is one of the qualitative research methods.
Phenomenology aims to understand what the participant attributes to the relevant phenomenon, how he
explains it, and what his experiences are (Annels, 2006; Cresswell, 2013). As a matter of fact, the phenomenon
studied in the research was determined as education and teaching, and participant perceptions and experiences

about the phenomenon were tried to be explained.

Study group

Criterion sampling, one of the purposive sampling methods, was used to form the study group of the research.
It was aimed to reflect different aspects of the phenomenon by selecting the sample with different experiences
about the phenomenon studied in the research (Suri, 2011). In the study, along with personal variables such as
seniority and gender, it was determined as criteria the participant were working at different levels (primary
school, secondary school) and different branches. Another factor taken into consideration is the fact that the
schools have different socioeconomic environments (upper and lower), which is determined based on the
participants' own views. Therefore, it has been tried to understand how the education-teaching phenomenon is
perceived by the teachers working in schools with different experiences and problems. Accordingly, the study
group of the research consists of 14 teachers (primary and secondary school) working in public schools in Tokat

province in the 2022-2023 academic year. Participant information is presented in Table 1.
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Table.1. Personal Information Regarding Participating Teachers

Code Gender Educational Branch Level of the Seniority SEL* of the
Degree School (year) School
P1 Male Bachelors D. Class Teacher Primary 22 Lower
P2 Male Bachelors D Class Teacher Primary 18 Lower
P4 Male Bachelors D Class Teacher Primary 34 Higher
P4 Male Bachelors D Physical Education Secondary 27 Lower
P5 Male Bachelors D Mathematics Secondary 26 Higher
P6 Male Bachelors D Psychological Secondary 22 Higher

Counselling

P7 Male Bachelors D Social Sciences Secondary 24 Higher
P8 Male Bachelors D Science Secondary 6 Lower
P9 Female Bachelors D Technological Design Secondary 26 Lower
P10 Female Bachelors D Mathematics Secondary 16 Lower
P11 Female Bachelors D Class Teacher Primary 32 Lower
P12 Female Bachelors D Preschool Primary 15 Higher
P13 Female Bachelors D Class Teacher Primary 21 Lower
P14 Male Master’s D Class Teacher Primary 21 Lower

* Socioeconomic Levels (SED) of schools were created based on teacher opinions.

Data Collection Tool and Data Collection

The research data were obtained through interview, semi-structured education perception interview form
developed by the researchers. During the preparation of the interview questions, the draft form was examined
by two academicians who are experts in the field of educational sciences, and the form was finalized in line with
their suggestions. In the semi-structured interview form, there were five questions to determine the
demographic characteristics of the teachers, one question about the socioeconomic level of the school
environment where they work, and five questions to understand the education-teaching perception of the
participants. The interviews were held in December 2022. The participants were called by phone during the
planning phase of the interview, they were informed about the purpose of the research, and it was stated that
the interview would be conducted face-to-face and with voice recording if they gave their consent. All 14
interviewees gave consent for the audio recording. Five of the interviews took place by going to the teachers'
own schools, and nine of them were held outside in a place where the participants determined the time and
place and where they thought they could express their opinions comfortably. The interviews lasted an average
of 20 minutes. In order to gain in-depth information, probe questions such as "Can you explain this statement a
little more", "Can you explain the problem with an example about your school life" were used during the

interview.

Data Analysis

Content analysis technique was used to analyze the research data. The 256-minute recording obtained from the
interviews with a total of 14 teachers was deciphered by the researchers and a 21-page interview text was
obtained. For each question, the statements of the interviewees were read one after the other and the codes for
the answers were extracted. Care was taken to ensure that the codes were capable of describing the

phenomenon. The extracted code list was checked by reading the research data again, and the code list was
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given its final form. Then, the codes that were thought to be related to each other were combined under sub-
themes and categorized. The main themes were determined in connection with the sub-themes and research
questions. In the process of creating the main theme, it was followed to determine the similarities and

differences of the codes and to present the related ones together (Yildirim & Simsek, 2018).

Credibility

Credibility is related to internal validity in quantitative research, that is, to what extent the research findings are
compatible with reality (Merriam & Tisdell, 2015). Some of the measures taken in order to fulfill the credibility

of this research are presented below.

e Anin-depth literature review was conducted for the research phenomenon.

e The semi-structured interview form was given its final form in line with the opinions of two field experts.

e At the stage of the interview process, two participant candidates were excluded from the research by
giving a negative response to the approach of "you send the questions, and | will give my opinion in
writing".

e Interview recordings were listened to, and all statements of the participants were reflected in the
interview text as they were, and during the construction of the findings, the statements of the
participants were transferred in accordance with their original form.

e The coding process regarding the content analysis was carried out independently by two researchers,
and determining those with disagreement and consensus, the coder reliability was determined as 79%.

e The whole process of the research has been tried to be reported in detail.

Research Ethics

Gl (2021) states that science and research ethics are based on principles such as honesty, openness, objectivity,
accuracy, and impartiality. Yildinm & Simsek (2018), on the other hand, highlight principles such as conscious
consent, confidentiality, not deception. In this study, all stages of the interview process were carried out in line
with the participant's request and obtaining their consent. Confidentiality and non-sharing of data regarding
participant identity were adopted as the most basic principle. In addition, the ethics committee permission of
the research was obtained by the Sivas Cumhuriyet University Scientific Research and Publication Ethics Social
and Humanities Ethics Committee with the decision numbered E-60263016-0500.06.04-245212 and numbered
06.

FINDINGS

The data related to the research were gathered under six main themes in line with the research questions. The
main themes of the research were determined that the education and teaching perceptions of the participants,

the difference between education and teaching concepts, the barriers to the education- teaching understanding
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that the teachers believed in, the reflections of the existing education- teaching practices on the society of the

future, the differences between educator and teacher, and how teachers defined themselves.

Perceptions towards the Concept of Education

The participants were asked about their perceptions of the concept of education, and the main theme, theme

and code list created in the context of the answers given are presented in Table 2.

Table 2. Perceptions of Teachers Regarding the Concept of Education

Main Theme Themes Codes Participants
What is Process - It starts in the womb and continues P1, P2, P4, P11, P13, P14
Education throughout life. P1
- All learned in school and society
Acquiring Life Skills - Prepare for life P1, P2, P4, P5, P14
- Experiencing P2, P12
- Skill acquisition P2, P9
- Build self-confidence P5
- Ability to solve problems P7
- Learning to listen P11
- Exam preparation P7, P8
Adjusting/Socialization - Desired behavioral changes P1, P5, P7, P8, P9, P10,
- Being a good person/citizen P13, P14
-Power relationship area P7, P14
- Transfer of cultural values P4
- Character development P4
- Moral development P5
- Following the rules P7

In Table 2, it was observed that teachers consider education as a life-long process (P1, C2, P4, P11, P13, P14) and
that education should develop the individual's life skills (P1, P2, P3, P5, P7, P8, P9, P1, P12, P14) In addition,
education is evaluated by teachers as contributing to the culture of living together as an intermediary institution
of socialization (P1, P3, P5, P7, P8, P9, P10, P13, P14). Emphasizing the process quality of education, one
participant (P1) said, "The behavior and lifestyle that an individual has learned continuously in school and the
society in which he lives during the period starting from the mother's womb to infancy, childhood, youth, old age
and death" and another (P4) expressed that "Extensive | think that education that includes a spectrum starts in
the family, continues at school and is crowned in social life”. On the other hand, it is observed that the aspect of
education that brings life skills to the forefront is to prepare in every aspect, while the views of two participants
are presented below, as P5 of the participants said, "Education is to prepare the child in all processes such as

character, behavior, attitude, self-confidence, and having fun":

Education is a general concept for me. It includes outside of school. To guide the individual in
preparing for life, to enable him to experience it. The process of acquiring skills that will help him
outside, in the family, at work. Teaching rather than the education required of us in schools. Our
focus on teaching in schools hinders our overall view. We are expected to be limited to the

curriculum and related courses. (P2)
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(...) In fact, it would be unfair to narrow education into a narrow framework. | think that education,
which includes a wide spectrum, starts in the family, continues at school and is crowned in social
life. Therefore, in the first step of this gradual process, a lot of work falls on the parents. Because if
the family does not come to us at a certain level, we experience a lot of trouble (...) The child cannot
integrate with the society and has difficulties in getting himself accepted as a member of the
society. He isolates himself from society. If there are speech disorders, adjustment problems, and
economic problems, they may turn to behaviors such as theft and violence. Therefore, the role of

parents in education is prioritized, we come next. (P4)

Participants also pointed out the role of education in providing and maintaining social cohesion. In this context,

the opinions of two participants are presented below:

For me, education is an investment in grandchildren. In order to ensure continuity in the
phenomenon we call homeland, apart from the classical education definition, we need to raise the
appropriate generation. | can say that the process of instilling the consciousness of being a citizen.

(P6)

What we understand is that we have to educate children according to the state's education policies,
that is, the behaviors that the state wants, and this happens with the curriculum and education
programs. Otherwise, education does not have a fixed policy, the political power that has taken

over the administration shapes education in line with its own political views. (P14)

Views on the Education-Teaching Difference
Participants were asked to rate the differences between the concepts of education and teaching. The opinions

that emerged in this context were summarized in Table 3.

Table 3. Opinions of Teachers on the Difference Between Education and Teaching

Main Theme Themes Kodlar Katihmcilar
Difference between Education -Todo is to live P2, P4, P6, P8, P12
Education and - Anywhere, any age P1, P10, P12

Teaching - Covers teaching P2, P10, P12
- Prepares for teaching P4, P11
- Prepares for life P5, P9
- It is an opportunity to hold on to life for the P4
disadvantaged individual.
- It is the transfer of culture and emotion P6
- Provides social development P14
Teaching - It is the theoretical part of the teaching. P2, P9
- Walks within the framework of the program, P12, P13
accompanied by the teacher
- It is the transmission of the curriculum P7, P12
- It is related to academic success P4, P14
- Priority over education in today's schools P2, P14
- It begins with the individual reaching a certain
maturity P1
- The time, place and duration are determined P1
- Prepares for the exam P8
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- Memorization is the transfer of knowledge P6

In Table 3, it is seen that education is expressed as a practice based on experiences (P2, P3, P6, P8, P12) and
teaching as the theoretical part of education (P2, P9) as the transfer of memorized knowledge based on the
curriculum and related programs (P6, P7, P12) . One participant explains the difference and relationship between

education and teaching as follows:

(...) Education is a process that prepares for teaching. Education gives the individual planning and
programming skills. It provides awareness on issues such as when and how to study, the importance
of rest and nutrition. Education provides consciousness to the individual briefly. Teaching activity is
much more efficient with an individual who gains consciousness through education. On the
contrary, we have seen many times that students who are disadvantaged in terms of family, that
is, with divided families and with very low socioeconomic status, close their gaps as a result of the
teacher's support (...) We achieved this with sports, we watched how they experienced change with
sports. | have been at this school for 20 years and | have received such good feedback. | have
witnessed many times that these poor children help them to see themselves as individuals when
they see the attention and love here, and when they feel that they are taken care of. This time, the
child has the feeling that | do not lack anything from the others, | can do it too, and | can succeed. |
think of this whole part as the definition of education and the part that separates it from teaching.

(P4)

According to the participants, education prepares the individual for life as a process that can take place anywhere
and at any age (P1, P10, P12), prepares for education (P4, P11) and includes teaching (P2, P10, P12), and conveys
culture and emotion (P6). Teaching, on the other hand, is a planned process (P4, P8, P14) that is more academic
success-oriented, which constitutes the theoretical part of education (P2, P9), within the framework of a program
with a predetermined time and place (P1, P12, P13). A participant explains the function of education in

transferring culture and creating awareness as follows:

Teaching is about the functionalization of the synaptic structure in the brain region starting from
the mother's womb. I think it is important to instill a sense of homeland in children, especially during
the development of prejudices at the age of five. | think that this whole process, which starts from
the mother's womb and continues in primary school, is aimed at increasing brain performance.
Education, on the other hand, is about the transfer of the civilization you have established in the

cultural sense. Emotional state, such as behavioral patterns. (...) (P6)

According to all of the participants, there is an education-priority education process in today's schools. The

opinions of some of the participants who evaluated this process are presented below.
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In schools, the priority of parents and the Ministry of National Education (MNE) is academic success,
giving exams, the education aspect. But this upbringing is incomplete, without the teaching aspect.
In other words, "being human, creating human values" is missing in the child. Currently, the

education structure in our country is moving in this direction. (P14)

We teach mostly in schools. There is a very intense curriculum, and we have to constantly upload
information. Education is the giving of knowledge that will be used in life and keeping it alive in
practice. When we look at the situation in the school, we see that the education pillar is getting

weaker. (P13)

A gap in favor of teaching is increasingly emerging in schools. Although it seems as if this gap is
closing under values education recently, this is not the case. You, as a society, cannot recover the
values you have lost in this way. We have been living through a period in which European life has
been imposed for a long time. There is a wear and tear from the clothing to the language used,
which is reflected even in the primary school age. We focused on teaching knowledge but lost
culture and values. We have lost the qualities that make us who we are and distinguish us from
others. Home visits, sick visits, holidays, what does this mean for new generations? There is a
generation that is captive to technology. We have produced a screen addicted generation who does

not know how to ride a bike, does not care about reading books, and does not enjoy hiking. (P11)

Barriers Encountered by Teachers in Applying the Education They Believe

Participating teachers were asked to reflect the education-teaching understanding in which they believed to their
school life, and they were asked to express what obstacles they experienced, if any. In line with the data obtained
from the teachers' opinions, it is seen that more than half of the teachers (P1, P4, P6, P7, P9, P11, P12, P14)
stated that they did not give up trying to implement the education approach they believed in despite the
obstacles, while a significant portion of them (P2, P3, P5, P8, P10, P13) stated that they could not reflect the
education they believed in to practice. The obstacles faced by teachers in applying the education-teaching

approach in which they believe were presented in Table 4.

Table 4. Barriers to Teachers Reflecting the Education in which They Believe

Main Theme Themes Codes Participants
Barriers Education Policies - Exam-oriented teaching P5, P6, P8, P10
- Teaching priority demand P5, P13
-Reduced primary school duration to P11
four years
Teaching Content and -Redundant information and dense P4, P7, P8, P10
Applications curriculum P2, P10, P11
- Content detached from life P2, P13
- Cognitive remaining teaching
Other Barriers - Parents P1, P4, P5, P6, P7, P11
- Bureaucratic congestions P4, P11
P4, P10
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-School and family-related economic
problems P2, P13
-Students' negative attitude towards
school

In Table 4, it is seen that teachers associate the education-teaching approach they believe with and the obstacles
they encounter in practice with the education policies they follow. Exam-oriented education (P5, P6, P8, P10)
and the priority of education over education (P5, P13), the problems experienced with the transition to the 4+4+4
education system (P11) were evaluated in this context. Opinions of two participants who pointed to political

problems were presented below.

The understanding of education that | believe in actually exists in the aims of Turkish national
education. To raise tolerant, well-mannered people who are loyal to Atatiirk's principles, secular,
democratic, law, state, and nation. But can we do these, the question is there. | just mentioned that
the education policies of the Ministry of National Education, that is, the state, do not allow this.
However, | never compromised on applying these principles in every school | worked at. As a class

teacher, | tried to overcome the obstacles. (P14)

It should be returned to the five-year practice in primary school immediately. For at least another
year the child must grow up under the attention of the class teacher (...) We must allow the child to
know himself before teaching, then he will establish his own self-control. This is success for the

individual. (P11)

In the teaching content and practices, which were stated as obstacles by the teachers, the fact that the teaching
remains at the cognitive level (P2, P13), unnecessary information stack due to an intense curriculum (P3, P7, P8,

P10) and the fact that this content is disconnected from life (P2, P10, P11) has been criticized.

There shouldn't be that much information transfer. Children should learn by doing. In order to train
the curriculum, we make it memorize constantly to learn the information. It doesn't turn into life.
In the social studies lesson, for example, the important places of the cities are memorized and
passed by the child. Instead, if he could only visit his own city, if the possibilities were created, he
would at least know and recognize his own city. While we are trying to teach everywhere, we cannot
even get him to recognize the area he lives in. Children also get bored while trying to upload

information that the child does not use and is not interested in. (P13)

A participant who criticizes the content of his own course points out the information pollution about historical

events and the necessity of questioning all information including official history with the following statements.

(...) We also have an official history, we cannot go beyond it. While describing the conquest of
Istanbul, it is said that 72 ships sailed over land in one night while the Byzantines were collecting

pears, in order to create a question mark we should ask that were they all drinking alcohol and
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leaking, and one of them did not see it, how did you slid those 72 ships over that ridge with sledges
(...) Seyit Corporal and 258-kilogram cannon ball. You can't say that he can't lift cannon ball, but
we say, do you think his friends did not help at all, and we are trying to say that they should at least
question him by saying that he was injured or something. We as a society are adept at creating
heroes. In fact, the more heroes we create, the further we move away from our own individuality.
We are also struggling with the information pollution which is very frequent in our course. The
student comes and says my uncle said that earth did not accept Atatiirk, as he died because he
drank too much, my father says the Treaty of Lausanne was a big problem for us. They are creating
an obstacle to our lesson by saying that. | am not saying that the official history is completely

correct, but these baseless things are also not correct. (P7)

Other obstacles to teachers' implementation of the education-teaching approach in which they believe appears
to be parents (P1, P3, P5, P6, P7, P11), bureaucratic complexity (P3, P11), economic problems (P4, P10) and
students' negative attitudes towards school (P2, P13). In this context, two participant opinions were presented

below.

(...) At this point, the family is also involved and is forcing the children. | saw some of my parents
who put cold water under their feet so that the child would not sleep in order to work harder. | have
seen those who made the child use various pills to overcome the stress of the exam. I've seen
families mix aspirin with vitamins. There is a deadly exam competition. The belief that this
examination system will not change is not true. We have to rebuild our own structure. | can say that

the biggest obstacle is families. (P6)

Our borders are drawn. We cannot act freely. Compulsory education comes after the French
Revolution, and towards the end of the 1800s, it started to become widespread and compulsory,
and it became systematic with the Republic. With the 1990s, secondary school became compulsory,
and today, high school is also compulsory (...) Despite this, people are resisting education. Students
do not want to go to school. It is necessary to decide whether we will load the children with a lot of
information that is not useful at the level of knowledge, or should it be an education intertwined
with life, today the cognitive level of education keeps students from school as it doesn't appeal to

them. (P2)

Views on the Society Built by Educational Practices

Teachers were asked to make predictions about what kind of social structure the existing educational practices
could create in the future. The main theme of foresight of the future was examined in two sub-themes as positive
and negative opinions in line with the research data. Regarding the positive title (sub-theme), P4 and P5
expressed the need to be hopeful with the following words, respectively: "We must continue to work without

giving up, positive results will come", "A generation will come in which we will be hopeful with changes in the
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education system". Almost all of the teachers gave negative opinions. In the negative sub-theme, the

characterizations of the individuals who will form the society are summarized in Table 5.

Table 5. Predictions For the Society of the Future in The Context of Education- Teaching Process

Vol: 8, Issue: 20 2023

Main Theme Theme Codes Participants
Predictions of the Future Positive expressions - must keep working P4
without giving up
- must be hopeful P5
Negative expressions -Incompetent K1, K2, K9, K13
-Cognitive level K2, K3, K8, K9, K10
- Individualistic, unhappy K2, K10, K13
and asocial
-Dependent K2, K12
-Consumer and accustomed K2, K12

to thing that is ready
-Unable to solve problems
Unquestioning, uniform K3, K13
K7

When Table 5 is examined, the individuals that teachers prepare for the future are incompetent (P1, C2, P9, P13),
dependent (P2, P12), cognitive level (P2, P3, P8, P9, P10), consumer (P2, P10). P12), unable to solve problems

(P3, F13), unquestioning and uniform (P7), individualistic, unhappy, and asocial (P2, P10, F13). Opinions of some

participants were presented below:

It creates a dependent society. Continuously steerable. People who are dependent on others in their
work and private life are raised by their families and circles. This is the individual who is also
politically driven. Because a society that remains at the level of knowledge becomes unpredictable
and easily manageable. (P2)

Children can be successful in school because it is more knowledge-based, but how to use it in life is
a big problem. The child is the first in the school, but when you send it from here, he can't get two
loaves of bread. It solves the question but not the problem. (P4)

(...) When | think about it in general, | agree with the statement in that book (Super School), a
generation is growing up that will bring the apocalypse. (P6)

| do not think that the current education and teaching programs will create a healthy society
structure. There is a program that focuses on teaching and focuses on uploading information. In
fact, we see the results today, and we see that high school graduates and university graduates are

untalented in their field and in life. We actually see what the future looks like today. (P9)

| see the society of the future badly. | have a young daughter at home, I'm scared. In the past, there
were men and women, we knew this, now there are deviations in children. We hear them even in
small places like Turhal now. | see my own daughter's friends on social media, | can't believe it.
While these children are experiencing these deviations before our eyes, we teachers are watching
(...) As teachers, we are offended. If you say to the teacher, we would report you to CIMER and

BIMER, you can't be angry with my child, you can't shout at him, you can't instruct him, if the
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teacher can't warn him where he sees the mistake, other people will affect him and this will be the
result. If there is no merit in the teaching profession, if there is no respect for the teacher, if the
student is not warned and everything he does is normalized, what should we expect from that
society? While parents make fun of the teacher at home, should we expect that child to respect us?

(P11)

An unhappy, asocial, incompetent generation is growing up. This way of memorizing education and
teaching also affects technologies such as TV and telephone negatively. Children come to school
unhappy and obligated because they are busy and burdened. They have exam fears. Children who
graduate from schools are illiterate. University-graduating children do not know the field. Such a

generation is growing up. (P13)

Teacher Views on the Difference Between Educator and Teacher

Finally, the question of what the differences between an educator and a teacher are and would you describe
yourself as an educator was directed to the teachers, and the opinions of the participants were summarized in

Table 6 and Table 7.

Table 6. Opinions on the Difference Between Educators and Teachers

Main Theme Theme Codes Participants
Difference and Educator - Preparing for life P2, P4, P10, P14

Relation between -Practically made P4, PS5, P6, P7
Educator and Teacher -Not limited to teaching P1, P11, P13

- Developing in all aspects P1,

- Making life easier P9

-Able to affect all P8

Teacher - Teacher P1, P4, P7, P9, P10, P11, P14
- Lecturer P4, P4

-She is also an educator P1

-It is a profession P8

-Conveying theoretical knowledge P9

-Preparing for the future P11

-Has a teacher formation P12

When Table 6 is examined, the educator who develops the individual physically, morally, mentally, and socially
in all aspects (P1), prepares him for life (P2, P3, P10, P14), has him practiced (P4, P5, P6, P7) and can affect
everyone around him (P8). Teachers' views are followed, which makes life easier (P9) and cannot be limited to
the teaching profession (P1, P11, P13).

In the expressions used for the teacher, it is observed that qualifications such as the teacher (P1, P3, P7, P9, P10,
P11, P14), the educator (P1), the presenter of the course content (P4, P4), a profession (P8), conveyor of
theoretical knowledge (P9), preparing for the future (P11) and having teaching formation (P12) come to the fore.

Some of the teachers' opinions are presented below:

A teacher is someone who teaches. We can say that an educator is both a teacher and a person

who develops it in all its aspects. The educator evaluates the individual with his/her family
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structure, interests, and abilities. An educator is a person who educates morally, physically,
mentally, and socially. There were private teachers (lala) who trained the sultans in the Ottoman
Empire. They were primarily educators. He was raising him in every way. An educator is also a good
teacher. A person may not be a teacher, but a good educator. In fact, parents are also educators in
the family. They give the child's first education. A teacher can be both an educator and a teacher. |
think that he should not just tell my lesson and say no matter what, and he should be an educator
first and foremost. (P1)

We did not graduate from teacher faculties, we graduated from education faculties. We received
pedagogical education, but the people want this, go to your class, teach your lesson, help you
understand, do not compromise anyone in the exam. This is not the lathe leveling section. | do not
manufacture machinery. | need to talk to the child, understand his background and his family so
that | can contribute to him. Let me help you make sense of your life. Many people do not forget
their primary school teacher. The unforgettable subject here is not a person who teaches
something. He is the first person to touch him after his family. He is the first outsider and educator
to help him understand the world. The teacher gives information about the field. (...) (P6)

For me, every educator is a teacher, but not every teacher is an educator. Let me explain it this way:
A teacher is a person who teaches, but an educator is not limited to teaching; He is a person who
sees and evaluates the individual as a whole with the culture he grew up in, his family structure, his
own predispositions and abilities. In other words, it is the one who holistically educates, both in
behavior and academically. The burden of the society is on their shoulders. (P14)

Conceptually, | don't see any difference. Every teacher has to be an educator, and every educator
has to be a teacher. | do not accept such a distinction. | am not very fond of the use of these two
concepts. To teach, one must have pedagogical knowledge. The educator or teacher must have it.

(K5)

Finally, in the study, the participants were asked whether you consider yourself an educator, and in line with the
answers received, the opinions of the teachers were examined under the headings of yes, no and | am undecided,

and the statements of the participants were summarized in Table 7.

Table 7. Opinions of Teachers on Their Educational Aspects

Main Theme Theme Codes Participants

Would you describe Yes - | live to be an educator K6
yourself as an educator? - I try to be a good educator K1
- Felt educator with master's K14
- What | do corresponds to education K3

-Every teacher is an educator K12, K13

No -l am just a teacher K10, K11
- Conditions are barriers K2
- | prepare students to exams K5
- At least 10 years of experience is K8

necessary
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Not sure - | always see myself as a K4
father/mother, I’'m not sure.
-I’'m not sure, it’s a difficult question. K7
- The system says you are not, but | K9
resist

In Table 7, it is observed that nearly half of the teachers (P1, P3, P6, P12, P13, P14) see themselves as educators,
while a significant portion (P2, P5, P8, P10, P11) describe themselves only as teachers. It was observed that some
participants were hesitant about having or not having the qualifications of educators (P4, P7, P9). The opinions

of some teachers who think that they have the qualifications of education are as follows:

I try my best to be a good educator. Since the education level | work in is primary school, we have
to be educators first. Children come to us at a very young age. It is very difficult for us to teach
without education. If you do not give the school rules and classroom rules to the children at the
beginning, you do not have a chance to teach in the classroom. As a teacher, neither you nor your
student have a chance to be successful in a classroom where there are no rules, loud noise and no

one else has a say in the classroom. (P1)

I describe myself as an educator, as someone who has devoted himself to this work. | think that my
job is education, by showing positive attitudes in clothes, in behavior, in approaching children, in
my relations with my colleagues, in my relations with school administrations, by taking care not

only of my own students but also of students in other classes. (P3).

Every teacher is an educator. Although we focus on teaching, we also include education. We
definitely cause certain changes in the lives of children. We know their families. We attach
importance to extracurricular activities and social activities. We try to contribute to their emotional
development and help them respect each other. Therefore, | can describe myself as an educator.

(P13)

Considering their school practices and experiences, the opinions of some of the teachers who do not define
themselves as educators, talk about the obstacles to this or consider the educator identity unnecessary are

presented below.

| try to be an educator, but the conditions, legislation, etc. does not allow it. As a teacher, | have no
problems. What the society, curriculum, parents want from us and what | want to do are very
different. You cannot do both together. If you do what they want, the education dimension will be

interrupted. Even if | do what | believe in, conflict begins. (P2)

When | think about the work | do, | cannot consider myself as an educator much. Academic success

is very decisive and | do my job for this success. This is also required of me. | am a teacher, but |
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cannot say that | am an educator. If you ask, "Do you take care of children too much outside of the

classroom, unfortunately it is not possible."(P10)

I don't see it as an educator. | am a class teacher. | am not doing a scientific study. | don't need any
other adjectives. | am a teacher who accompanies children between the ages of 7 and 11 and shares
life experiences with them. | am a teacher who loves them, smiles together, shares them. When |

enter the classroom, | leave everything behind and get the same pleasure every day. (P11)

The opinions of the teachers who express the duties given in their school life, the responsibilities they take and
their position in the general functioning, but who do not make definite statements about whether their actions

in this whole structure correspond to education or not, are as follows:

(...) I saw myself as a father. He is like a father, brother, friend of those children. I've been tough for
the place, too paternal for the place. | wanted the children to know my lines. | wanted them to know
what to be angry about and what to be happy about. | think the teacher should express himself
clearly. My teacher expects these from me, wants me to stay away from these, the child should
know this. If he gives these messages, the teacher will have achieved a lot. | am consistent in this
sense. Am | enough, | always question myself. | always saw myself as inadequate. | thought how
can | do better tomorrow. Therefore, you decide whether | am an educator or a teacher (laughs).

(P4)

This question is very difficult. | don't know how someone who says yes to this would evaluate
himself. | am a teacher of 22 years and | still have many shortcomings. I'll give my thoughts, you
decide for the best (laughs). Here, many friends complain about their children to parents at parent
meetings. So that you can attract that non-stop child to the lesson (...) If you can't get his attention,
it means you can't succeed. If you start to attract the attention of the child who is not interested in
that lesson, education begins there. The teacher does not complain, does not complain. If you can
touch the student who is bad in behavior, disadvantaged as a family, weak academically, then you
can say that | am a teacher. We should teach that lesson in such a way that we should attract the
attention of that child so that the child should want it and be curious. The teacher does not go home
as soon as the bell rings. Sometimes | see that the teacher has been in class for 30 hours and is not
tired. | don't understand, how can you not get tired, you will get tired bro. | am a teacher for 22
years, | was tired in my first five years and | am still tired. Maybe there is something missing from
me, | can't rest myself, | leave the classroom in a sweat, but | know that if you want to attract that

child's attention, you have to get tired. (...) (P7)

CONCLUSION and DISCUSSION
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The results of the research, the main purpose of which is to describe the relationship and difference between
the concepts of education and teaching, were discussed in the context of the research findings, the views and

experiences of the practitioner (teacher) and the relevant literature, and suggestions were made.

While defining the concept of education, the participants highlighted the concepts of vital skills, social
adaptation/socialization and process. According to the research findings, education can be described as “a
lifelong process in which the individual gains vital skills and the sense of living together in society”. When the
general descriptions about education are examined, concepts such as spiritual ascension-Plato, completion-
Aristotle, humanization-Cicero, liberation-Freire, experiencing-Dewey, acculturation-Adorno, socialization-
Durkheim are encountered (Ural, 2021). When we go to the essence of these concepts, two main emphases
come to the fore. The first is the ability of the individual to exist by reaching the human qualification, the second
is the acquisition of skills for the desire and need of the human being to live together. Therefore, education
should contribute to the individual's journey of understanding himself and the world on the one hand, and his
ability to achieve harmony in the way of living and sharing together, on the other. The fact that the two skills
mentioned point to two opposite realities of life, that is, the problem of how the individual with the skill of social
adaptation can build himself freely, brings along the contradictions about what the educational reality is and the
differences in practice. These contradictions are reflected not only in school life, but also in the way families raise
children. In this context, the participants stated that they experienced the most distress with the students who
were raised too freely/without rules or who were suppressed too much in the preschool period. In the literature,
there are similar research results that show that parents' parenting style harms school teaching (Cakmak,
Neslitirk & Asar, 2014; Garcia & Serra, 2019; Hosokawa & Katsura, 2019; Sangawi, Adams & Reissland 2018;
Unal, Yildirim & Celik 2010; Nas & Sak, 2018; Oz Dogru, 2021; Han & Dagli, 2017).

Participants stated that education has a broad framework covering the relationship and difference between the
concepts of education and teaching, and that education, as the theoretical part of education, is based on the
transfer of knowledge, the place, time and content of which are predetermined and generally memorized. In the
research, the view that education fulfills functions such as social development and preparation for life that
education lacks has come to the fore. Participants also strongly emphasized that there is a demand for an
educational process that prioritizes teaching in schools. Considering that the concept of education includes
pedagogy in a broad sense, that is, the science of children, it can be said that education is a science and tries to
establish its institutional existence as educational sciences, and teaching in this context is an activity aimed at
transferring the content of school education. Learning, as a sub-discipline, has been included in the study subject
of psychology under the name of learning psychology. Therefore, the subject of learning has become a research
object in terms of both psychology and educational sciences (Akglin, 2012; Saglam, 2009). Teaching is used in
the planning and implementation of learning to take place in appropriate conditions. These conditions are a

systematic process based on the teaching and learning subject relationship.

203



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

The fact that education is independent of time and place, that it includes undesired learning other than what is
desired, for example, slang words that the child learns from his peers, and the behavior of lying when he is in
distress can also be seen as a part of education. It is not intentional or desired, but it is part of education as
learning. Although there is no direct and systematic teacher-learner relationship, there is learning. On the other
hand, the child's learning through experience that he will be harmed when he approaches the burning stove, and
the child who is under pressure from his family because of the exam grade he has received, learns to hide the
next results. In summary, education, as a discipline and a field of science, is a broad field that covers relatively
positive/negative learning, planned teaching process, random experiences, and social adaptation behaviors
covering the whole life of the individual. Discussing the question of "what is education" as a basic question for
the philosophy of knowledge in this research was considered important in terms of establishing the realities
related to education by providing perception and concept integrity. At the same time, instead of making a single
definition of education, it is aimed to eliminate the basic contradictions about what education is/is not. For
example, while in Ertlrk's (1972) definition, education is expressed as an intentional desired behavioral change,
it is thought that the concepts of intention and desired mostly refer to teaching and its planned and purposeful
aspect. On the other hand, education also includes undesirable learning that cannot be limited by time and space.
It can be said that Ertlrk's definition is closer to teaching in this sense. In addition, although the definition of
Ertlrk is a generally accepted definition in Turkey, it has recently been criticized by educators on the grounds
that it is against the nature of human and education. At the same time, some of the evaluations made as a
criticism of traditional pedagogy in terms of its strict and reductionist nature (inal, 1994), its understanding of
development and unquestioning (Yilmaz & Altinkurt, 2011), its pointing towards a passive and obedient

individual (Sahin, 2003), its production of inequality of opportunity (Unal, 2006; Diindar, 2012).

It has been observed that the majority of the participating teachers could not find this chance due to the
circumstances in terms of applying the education and teaching understanding they believed in, and some of them
tried to present the education understanding they believed in despite the negativities. It has been revealed that
especially primary school teachers take the initiative to recognize the living conditions of students and to change

their existing disadvantaged situations.

It is observed that almost all of the participants have negative opinions about what kind of society today's
education practices will create in the future. The views are in the direction that this structure raises dependent,
individual, unhappy, unquestioning, uniform, consumer and low-skill individuals came to the fore. Therefore, it
was observed that teachers' belief in education was low. When the literature is examined, it has been observed
that the level of teachers' belief in education is moderate in Giin's (2017) research, and low in the research of
Nacar and Atalmis (2019) and Argon and Cicioglu (2017). In the study of Altunay and Basak (2022), it was seen
that teachers felt useless, in the study of Yildirnm and Akin (2017), the belief that teachers provided equal
opportunity was very low, and in the study of Sular (2020), the work of teachers in terms of the alienation
dimension seemed meaningless to them. The fact that primary school teachers have higher educational beliefs

than secondary school teachers in Yildirirm and Akin's (2017) study is consistent with the result of this research.
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As the obstacles to implementing the education understanding in which they believe, it was observed that
teachers emphasized such factors as their parents, the intensive exam-oriented curriculum, the intense
procedures they encounter especially when they want to do social activities, the limitation of time to be allocated
to education with in-house bureaucracy (unnecessary documents, meetings, board commission memberships,
etc.) and primary school education and the reduction of primary school level to four years. According to the
teachers, the fact that they have to load information intensively as a requirement of the curriculum prevents the
understanding of the essence, it is not possible to allocate time to the questions of how and why, and it creates
a cognitive and memorization-based structure that quickly moves on to the next thing to be learned. Similar
results have been reported in the literature in the context of the difficulties encountered in educational practices
(Aslan, 2021; Biimen, 2019; Erjem, 2005; Korkmaz, 2009; Kazak, 2021; Kugliker, 2018b; Macit and Aslaner, 2019;
Kayan, 2020; Oz Dogru, 2021; Elgicek, Yilmaz, & Acar, 2021; ivek 2022).

Another question of the research is about what kind of differences exist between educators and teachers. Some
of the teachers pointed out that the teacher is the person who teaches, and the educator is not only the teacher
but also the one who prepares him/her for life in all aspects. Another view is that the educator may have
knowledge about education, but the teaching skill belongs to the teacher as an expert. It was observed that some
of the participants thought that anyone who touched the individual and added value to his life could be an
educator. Therefore, according to the findings of this research, it can be said that the title of educator includes
teachers but is not limited to teachers. On the other hand, it is considered that every teacher is an educator.
With the recent neoliberal policies, the teacher has turned into a technician (Ural, 2014; Dursun, 2015; Omiir &
Bavli, 2020; Buyruk, 2015; Giivercin, 2014; Unal, 2005; Yildiz & Unlii, 2014; Demirer, 2012) Although it is thought
that new roles are assigned to the teacher in his construction, it is thought that the nature of teaching requires
a sensitivity that is not limited to the given program in the classroom environment where emotional interaction
and sharing are experienced, faced with many social problems. It is evaluated that the teacher makes an

educational contribution to this vital process with his pedagogical knowledge.

Finally, it was concluded that the majority of teachers see themselves as educators as well. It has been observed
that especially primary school teachers explain their educator qualifications based on their efforts beyond the
school, while some of the secondary school teachers cannot highlight their educator aspects due to the
circumstances and do not think of themselves as educators. A classroom teacher's statement that "teacher" is
the proudest definition for himself was interpreted as he found the title of educator unnecessary. When the
literature is examined in the context of metaphor perceptions of teachers and teacher candidates towards the
concept of teacher, the first five metaphors that come to the fore in Cakmak's (2021) research are mother, sun,
gardener, candle, family, in Ozevin and Kaya's (2019) research, they are educator, instructive, guide, shaper, in
the study of S6kmen, Yildirim and Kili¢ (2020), these uses are mothers, fathers, candles, sun, guides, which are

consistent with the findings of this research in terms of reflecting the teachers' feelings as educators.

RECOMMENDATIONS
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According to the results of the research, the following suggestions can be offered: Arranging the teaching
contents in a way that will allow this in order to learn by doing and experiencing, and eliminating the deficiencies
of schools in terms of physical environment and equipment suitable for activities that will establish a connection
with life. The time increased by reducing the intensity of the lesson can be devoted to children's skills teaching.
In order to reduce the pressure of central exams in favor of teaching, a structure can be established to guide
parents and students under the leadership of the guidance service in schools. Bureaucratic obstacles can be
reduced in the planning of out-of-school activities that will integrate the school curriculum with life, and schools
can be allocated a budget for this. Content can be produced for children to play with their peers in social life
similar to the games with digital content that attract the attention of children. Municipalities may impose a

requirement for children's playgrounds and provide financial support in apartment and site construction permits.

ETHICAL TEXT

“This article complies with journal writing rules, publication principles, research and publication ethics, and
journal ethics. Responsibility for any violations that may arise regarding the article belongs to the author(s). Ethics
committee approval of the article was obtained with the decision of Sivas Cumhuriyet University Scientific
Research and Publication Ethics Social and Human Sciences Ethics Committee numbered E-60263016-050.06.04-
245212 and numbered 06.

Author(s) Contribution Statement: In this study, the contribution rate of the first author is 50% and the

contribution rate of the second author is 50%.

REFERENCES

Adorno, T. W. (2014). The culture industry. Routledge.

Akgiin, O. (2012). Ogretim siirecleri ve dgrenme psikolojisi. Sakarya University Journal of Education, 2(3), 136.

Akin, G. (2014). The term of andragogy and the difference between andragogy and pedagogy. Ankara University
Journal of Faculty of Educational Sciences (JFES), 47(1), 279-300.
https://doi.org/10.1501/Egifak_0000001327

Aksakalli, A. (2019). Elestirel pedagojiye yonelik 6gretmenlerin egitim inancglari. Egitimde Nitel Arastirmalar
Dergisi, 7(2), 583- 605. doi: 10.14689/issn.2148-2624.1.7¢.2s.6m

Alkin-Sahin, S., Tunca, N., ve Ulubey, 0. (2014). Ogretmen adaylarinin egitim inanglari ile elestirel diisiinme
egilimleri arasindaki iliski. ilkégretim Online, 13(4). http:// doi.org/ 10.17051/i0.2014.56482

Altunay, E. ve Basak, E. (2022). Ogretmenligin mesleki islevine yénelik égretmenlerin varsayimlarini etkileyen
egitim politikalarinin  rolli, inénii  Universitesi Egitim  Fakiiltesi Dergisi, 23(2), 827-850.
https://doi.org/10.17679/inuefd. 1022623

Annells, M. (2006). Triangulation of qualitative approaches: Hermeneutical phenomenology and grounded
theory. Journal of Advanced Nursing, 56(1), 55-61. https://doi.org/10.1111/j.1365-2648.2006.03979.x

Apple, M. W. (2006). Education and power. Routledge.

206


https://doi.org/10.1501/Egifak_0000001327
http://dx.doi.org/10.17051/io.2014.56482
https://doi.org/10.17679/inuefd.1022623
https://doi.org/10.1111/j.1365-2648.2006.03979.x

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

Argon, T. ve Cicioglu, M. (2017). Meslek lisesi 6gretmenlerinin egitime inanma dizeyleri ile 6gretme
motivasyonlari. international Journal of Social Science, 57, 1-23. http://dx.doi.org/10.9761/JASS57108

Aslan, G. (2021). ilkokul ve ortackullarin hayati sorunlari ve ¢6ziim 6nerileri: Okul yéneticilerinin gérislerine
dayali nitel bir analiz. Journal  of  Qualitative Research in Education, (25).
http:/dx.doi.org/10.14689/enad.25.9

Bourdieu, P. Ve Passeron, J. C. (1977). Reproduction in education, society and culture. Sage.

Buyruk, H. (2015). Odretmen emedinin déniisiimii. iletisim.

Bumen, N. T. (2019). Turkiye’de merkeziyetgilige karsi 6zerklik kiskacinda egitim programlari: Sorunlar ve
Oneriler. Kastamonu Egitim Dergisi, 27(1), 175-185. https://doi.org/10.24106/kefdergi.2450

Creswell, J. W. (2013). Qualitative inquiry & resaerch design: Choosing among five approaches (3rd edition). Sage.

Cuceloglu, D. (2020, Kasim). Anjelika Akbar ile sesler. [Video], https://www.trtizle.com/programlar/anjelika-
akbar-ile-sesler/dogan-cuceloglu-or-anjelika-akbar-ile-sesler-or-50-bolum-1961834

Cakmak, F. (2021). Ogretmen adaylari ve 6gretmenlerin 6gretmenlik ile ilgili metaforik algilarinin
incelenmesi. Bayburt Egitim Fakiiltesi Dergisi, 16(31), 219-251.
https://doi.org/10.35675/befdergi.726660

Cakmak, O. C., Neslitlirk, S. ve Asar H. (2014). Okul éncesi dgretmenlerinin “veli” kavramina iliskin metaforik
algilar. Adiyaman Universitesi  Sosyal  Bilimler Enstitlisi Dergisi, (18), 679-712.
https://doi.org/10.14520/adyusbd.794

Cicek, H. (2022). Egitim Sanati: Pedagojiden Andragojiye. Yiiziincii Yil Universitesi Sosyal Bilimler Enstitiisii Dergisi,
(55), 10-23. https://doi.org/10.53568/yyusbed.1111563

Demirer, D. K. (2012). Egitimde piyasalasma ve 6gretmen emeginde dontsim. Calisma ve Toplum, 1(32), 167-
186.

Dursun, F. (2015). Bilisim teknolojileri 6gretmenlerinin kendi branslarina iliskin metaforik algilarinin
incelenmesi. Asya Ogretim Dergisi, 3(1), 66-77.

Dindar, S. (2013). Aristokrasiye egitimsel bir bakis: Postmodernizmde esitsizligin dontsiimi. Milli Egitim Dergisi,
43, 140-158.

Elcicegi, B., Yilmaz, K. ve Acar, C. (2021). MEB 2023 Vizyonun’da ki imam hatip ortaokullariile ilgili hedeflere iliskin
Ogretmen ve yonetici gorlsleri. Bati  Anadolu  Egitim  Bilimleri  Dergisi, 12(2), 447-468.
https://doi.org/10.51460/baebd.906350

Ergiin, E. ve Argon, T. (2017). Ogretmenlerin egitime inanma diizeyleri ve duygusal emek davranislari arasindaki
iliski. Journal of International Social Research, 10(53). http://dx.doi.org/10.17719/jisr.20175334144

Erjem, Y. (2005). Egitimde yabancilasama olgusu ve Ogretmen: Lise 6gretmenleri Uzerine sosyolojik bir
arastirma. Tiirk Egitim Bilimleri Dergisi, 3(4), 395-417.

Ertlrk, S. (1972). Egitimde program gelistirme. Yelkentepe Yayinlari.

Ertiirk, S. (1988). Tiirkiye'de egitim felsefesi sorunu. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 3(3).

207


http://dx.doi.org/10.9761/JASSS7108
https://doi.org/10.24106/kefdergi.2450
https://www.trtizle.com/programlar/anjelika-akbar-ile-sesler/dogan-cuceloglu-or-anjelika-akbar-ile-sesler-or-50-bolum-1961834
https://www.trtizle.com/programlar/anjelika-akbar-ile-sesler/dogan-cuceloglu-or-anjelika-akbar-ile-sesler-or-50-bolum-1961834
https://doi.org/10.35675/befdergi.726660
https://doi.org/10.14520/adyusbd.794
https://doi.org/10.53568/yyusbed.1111563
https://doi.org/10.51460/baebd.906350
http://dx.doi.org/10.17719/jisr.20175334144

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

Garcia, O. F. ve Serra, E. (2019). Raising children with poor school performance: Parenting styles and short-and
long-term consequences for adolescent and adult development. International Journal of Environmental
Research and Public Health, 16(7), 1089. https://doi.org/10.3390/ijerph16071089

Girooux, H. A. (1992). Language, difference and curriculum theory: Beyond the politics of clarity. Theory into
Practise, 31(3), 219-227. https://doi.org/10.1080/00405849209543546

Gul, H. (2021). Bilim ve arastirma etigi. Pamukkale Universitesi Sosyal Bilimler Enstitiisii Dergisi, (42), 103-
120. https://doi.org/10.30794/pausbed.803111

Glndiz A. (2022). Egitim ve 6gretim arasindaki fark. Elektrik Miihendisligi Odasi Dergisi, 470, 20-21.

Gun, F. (2017). Ogretmenlerin egitime inanma ve isle bitiinlesme dizeyleri arasindaki iliskinin
incelenmesi. Journal of Theoretical Educational Science, 10(4), 408-431.
http://dx.doi.org/10.5578/keg.10401

Han, B. ve Dagli, A. (2017). Okul mudurlerinin goruslerine gore Diyarbakir ili egitim sorunlar ve ¢6zim
onerileri. Dicle  Universitesi  Ziya  Gékalp  Egditim  Fakiiltesi  Dergisi, (32), 892-904.
https://doi.org/10.14582/DUZGEF.1868

Hayirsever, F. ve Oguz, E. (2017). Ogretmen adaylarinin egitim inanglarinin elestirel diisiinme egilimlerine
etkisi. Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 17(2), 757-778.
https://doi.org/10.17240/aibuefd.2017.17.30227-326596

Hosokawa, R. ve Katsura, T. (2019). Role of parenting style in children’s behavioral problems through the
transition from preschool to elementary school according to gender in Japan. International journal of
environmental research and public health, 16(1), 21. https://doi.org/10.3390/ijerph16010021

inal, K. (1994). Sosyolojik agidan yorumcu paradigma ve egitime uygulanmasi. AUEBF Dergisi, 27(1), 219-242.

ivek, Y. (2022). Okul yéneticilerinin tiikenmislik diizeylerini etkileyen faktérlere iliskin gériisleri [Yayimlanmamis
doktora tezi]. Pamukkale Universitesi.

Kant, I. (2004). Egitim Uzerine. Yeryiizi

Kayan, M. F. (2020). Din kltiri ve ahlak bilgisi 6gretmenlerinin mesleklerini etkili olarak yiriitebilmelerinin
ontndeki engellere iliskin gorisleri. Avrasya Sosyal ve Ekonomi Arastirmalari Dergisi, 7 (7) , 118-127.

Kazak, E. (2021). Farkli sosyoekonomik cevrelerde bulunan okullarin etkililigine iliskin 6gretmenlerin
gorisleri. Abant  [zzet  Baysal  Universitesi  E§itim  Fakiiltesi  Dergisi, 21(1),  139-161.
https://doi.org/10.17240/aibuefd.2021.21.60703-829153

Korkmaz, 0. (2009). Egitim fakiiltelerinin 6grencilerin elestirel diisinme egilim ve diizeylerine etkisi. Tiirk E§itim
Bilimleri Dergisi, 7(4), 879-902.

Kozikoglu, I. ve Erden, R. Z. (2018). Ogretmen adaylarinin egitim felsefesi inanglari ile elestirel pedagojiye iliskin
gorisleri arasindaki iliskinin incelenmesi. flkégretim Online, 17(3).
https://doi.org/10.17051/ilkonline.2018.466392

Kuguradi, i. (2022). Bilgi ve nesnesi. [Video], https://www.youtube.com/watch?v=KLhBMdtEHsk&t=2288s

Kugiiker, E. (2018b). Ug dykii Gzerinden “okul terki: Egitimsizlik, yoksulluk, ataerkillik. Egitim Bilim Toplum 16(64),
94-119.

208


https://doi.org/10.3390/ijerph16071089
https://doi.org/10.1080/00405849209543546
http://doi.org/10.30794/pausbed.803111
http://dx.doi.org/10.5578/keg.10401
https://doi.org/10.14582/DUZGEF.1868
https://doi.org/10.17240/aibuefd.2017.17.30227-326596
https://doi.org/10.3390/ijerph16010021
https://doi.org/10.17240/aibuefd.2021.21.60703-829153
https://www.youtube.com/watch?v=KLhBMdtEHsk&t=2288s

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

Laska, J. A. ve Gurbuztirk, O. (1989). Egitim programi ile 6gretim arasindaki iliski: kavramsal bir agiklama. Ankara
University ~ Journal  of  Faculty  of  Educational  Sciences  (JFES), 22(1), 251-259.
https://doi.org/10.1501/Egifak_0000000862

Macit, E. ve Aslaner, R. (2019). Ortaokul matematik derslerinde isbirlikli 6grenmenin kullaniimasina iliskin
O0gretmen gorusleri. Fen Matematik Girisimcilik ve Teknoloji Egitimi Dergisi, 2(2), 134-157.

Mclaren, P. (1989). Life in schools: An introduction to critical pedagogy in the foundations of education. Longman.

Merriam, S. B. ve Tisdell, E. J. (2015). Qualitative research: A Guide to design and implementation (4. Baski).
Jossey Bass.

Nacar, A. ve Atalmis, E. (2019). Ogretmenlerin egitime inanma diizeyleri ile ise bagimlilik diizeyleri arasindaki
iliski: Kahramanmaras ili 6rnegi. Ahi Evran Universitesi Sosyal Bilimler Enstitiisii Dergisi, 8(1), 81-100.
https://doi.org/10.31592/aeusbed.981999

Nas, E. ve Sak, R. (2018). Okul psikolojik danismanlarinin velilere iliskin algilari: bir metafor ¢alismasi. Gaziantep
Universitesi EGitim Bilimleri Dergisi, 2(1), 59-75.

Okut, L. (2009). ilkégretim okulu éGretmenlerinin editime iliskin inanglarina gére etkili 6Gretmen ézellik ve
davranislarina sahip olma dereceleri [Yayimlanmamis doktora tezi]. Ankara Universitesi.

Omiir, V. E. ve Bavli, B. (2020). Standart sinavlar ve déniisen égretmen kimligi. Journal of Economy Culture and
Society, (Ozel Sayi 1), 117-137. https://doi.org/10.26650/JECS2019-0101

Ozdogru, M. (2021). ilkokullarda 6gretmen-veli iliskisinde vyasanan sorunlara iliskin &gretmen
gorusleri. Uluslararasi Temel Egitim Calismalari Dergisi, 2(1), 68-76.

Ozevin, B. ve Kaya A. (2020). Okul &ncesi 6gretmen adaylarinin 6gretmen kavramina iliskin metaforik
algilari. Erzincan Universitesi Egitim Fakiiltesi Dergisi, 22(3), 691-707.
https://doi.org/10.17556/erziefd.653091

Pajares, M. F. (1992). Teachers’ beliefs and educational research: Cleaning up a messy construct. Review of
educational research, 62(3), 307-332. https://doi.org/10.3102/0034654306200330

Patton, M. Q. (2014). Qualitative research & evaluation methods: Integrating theory and practice. Sage
publications.

Russell, B. (2001). Egitim Uzerine (5. Baski). Say.

Saglam, I. (2009). Bazi 6grenme kuramlari ve din 6gretimi. Uludag Universitesi llahiyat Fakiiltesi Dergisi, 18(2),
251-266.

Sangawi, H., Adams, J. ve Reissland, N. (2018). The impact of parenting styles on children developmental
outcome: The role of academic self-concept as a mediator. International Journal of Psychology, 53(5),
379-387. https://doi.org/10.1002/ijop.12380

Sékmen, Y., Yildirm, G. ve Kilig, D. (2020). Sinif 6gretmeni adaylarinin ve sinif 6gretmenlerinin 6gretmen
kavramina yonelik metaforlarinin incelenmesi. Adnan Menderes Universitesi E§itim Fakiiltesi E§itim
Bilimleri Dergisi, 11(1), 1-13.

Sular, M. (2020). Lise 6gretmenlerinin ise yabancilasmalari ile egitime inanma diizeyleri arasindaki iliski. Bayterek

Uluslararasi Akademik Arastirmalar Dergisi, 3(1), 1-11.

209


https://doi.org/10.1501/Egifak_0000000862
https://doi.org/10.31592/aeusbed.981999
https://doi.org/10.26650/JECS2019-0101
https://doi.org/10.17556/erziefd.653091
https://doi.org/10.3102/00346543062003307
https://doi.org/10.1002/ijop.12380

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

Suri, H. (2011), Nitel arastirma sentezinde amach Ornekleme. Nitel Arastirma Dergisi, 11(2) s. 63-
75. https://doi.org/10.3316/QRJ1102063

Sahin, A. (2003). Kapitalizmin kolelestirme araci olarak egitim: Demokratik egitim icin bir arayis. Egitim
Arastirmalari Dergisi, 3(6), 73-79.

Tamrat, S. (2020). Re-thinking humanism as a guiding philosophy for education: a critical reflection on Ethiopian
higher education institutions. International Journal of Ethics Education, 5(2), 187-195.

Tokcan, H. (2015). Bilginin iiretimi ve kullanimi agisindan bilgi yénetimi: Universitede akademik yéneticilerin bilgi
yénetimi algilan iizerine bir uygulama [Yayimlanmamis doktora tezi]. Kirikkale Universitesi.

Tsai, C. C. (2002). Nested epistemologies: science teachers' beliefs of teaching, learning and science. International
journal of science education, 24(8), 771-783. https://doi.org/10.1080/09500690110049132

Ural, A. (2014, Kasim 25). insanligin 6gretmeni olabilmek. https://www.birgun.net/haber/insanligin-ogretmeni-
olabilmek-71694

Ural, A. (2021). Egitim politikasi. Pegem akademi.

Unal, L. 1. (2005). Ogretmen imgesinde neoliberal dénisiim. Egitim Bilim Toplum, 3(11), 4-15.

Unal, L. 1. (2006). Yasamboyu dgrenme: Bir miiebbet mahkimiyet mi? Ol¢ii Dergisi, 12, 96-103.

Unal, L. I. ve Ozsoy, S. (2010). Egitim bilimleri felsefesine dogru. Tan Kitabevi.

Unal A., Yildirm, A. ve Celik, M. (2010). ilkégretim okulu midir ve 6gretmenlerinin velilere iliskin algilarinin
analizi. Selguk lniversitesi sosyal bilimler enstitiisii dergisi, (23), 261-272.

Waters-Adams, S. (2006). The relationship between understanding of the nature of science and practice: The
influence of teachers’ beliefs about education, teaching and learning. International Journal of Science
Education, 28(8), 919-944. https://doi.org/10.1080/09500690500498351

Yildirrm, N. ve Akin, U. (2017). Ogretmenlerin egitime inanma diizeylerinin cesitli degiskenler acisindan
incelenmesi. Mersin Universitesi Egitim Fakiiltesi Dergisi, 13(1), 213-227.
https://doi.org/10.17860/mersinefd.305948

Yildirim, A. ve Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yontemleri. (11. Baski). Segkin Yayincilk.

Yildiz, A. Ve Unli, D. (2014). Metaforlarla égretmenligin déntsiimi. Elestirel Pedagoji, (35), 13-20.

Yilmaz, K. ve Altinkurt, Y. (2011). Ogretmen adaylarinin elestirel pedagoiji ile ilgili gbriisleri. Ahi Evran Universitesi,
Egitim Fakdiltesi Dergisi, 12(3), 195-213.

Yilmaz, K., Altinkurt, Y. ve Cokluk, O. (2011). Egitim inanglari Olcegi'nin gelistirilmesi: Gegerlik ve giivenirlik
calismasi. Kuram ve Uygulamada Egitim Bilimleri, S, 11(1), 335-350.

210


https://doi.org/10.3316/QRJ1102063
https://doi.org/10.1080/09500690110049132
https://www.birgun.net/haber/insanligin-ogretmeni-olabilmek-71694
https://www.birgun.net/haber/insanligin-ogretmeni-olabilmek-71694
https://doi.org/10.1080/09500690500498351
https://doi.org/10.17860/mersinefd.305948

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

ARALARINDAKI iLiSKi VE FARK BAGLAMINDA OGRETMENLERIN EGITiM-
OGRETIM ALGILARI

oz

Egitim ve Ogretim kavramlarina iliskin farkin, uygulayicilar (6gretmenler) tarafindan nasil
algilandiginin ve giinimlz egitim-6gretim uygulamalarinin  6gretmen 6grenci ve topluma
yansimalarinin belirlenmesini amaglayan bu arastirma, nitel arastirma yéntemlerinden olgubilim
(fenomenoloji) desenine gore vyapilandirilmistir.  Belirlenmesinde amagli  6rnekleme
yontemlerinden olgit 6rneklemenin kullanildigi arastirmanin g¢alisma grubu, 2022-2023 egitim
ogretim yilinda Tokat ili kamu okullarinda goérev yapan 14 6gretmenden (ilk ve ortaokul)
olusmaktadir. Arastirma verileri, gérisme yoluyla, arastirmacilar tarafindan gelistirilen yari
yapilandiriimis egitim-6gretim algisi goérisme formu araciligiyla elde edilmis, verilerinin
¢6zimlenmesinde icerik analizi teknigi kullanilmistir. Arastirma sonuglarina gore 6gretim; yeri,
zamani ve kosullari belli olan, dnceden belirlenen kazanimlara yénelik, mifredat ve ezber bilginin
aktarimi, egitim ise 6gretimi de kapsayan, bireyi her ydonden gelistiren ve hayata hazirlayan seklinde
tanimlanabilir. Ogretmenlerin inandiklari egitimi uygulamalari 6niindeki engellerin yogun
mifredat, gereksiz bilgi yigini ve hayattan kopuk iceriklerle beraber velilerin 6gretime yonelik
beklentileri ve sosyoekonomik sikintilar oldugu gorilmiistiir. Ogretmenlerin var olan egitim-
o6gretim uygulamalarinin gelecekte bagimh, tlketici, sorun ¢bzemeyen, sorgulamayan, tektip,
bireysel, mutsuz ve asosyal bir nesil yaratacagi inancinda olduklari izlenmistir. Bu baglamda ders
yogunlugunun azaltilmasi ve mifredatin yasamla bagi kurularak deneyime baglh o6gretim
etkinliklerinin dlizenlenmesi, yaparak vyasayarak o6gretime uygun okul fiziki imkanlarinin
giclendirilmesi, okul ve 6grenciler arasi esitsizlikleri azaltacak nlemlerin alinmasi 6nerilmektedir.

Anahtar sozciikler: Egitim, 6gretim, gelecek, 6gretmen.
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GiRIS

Bir bilim alaninin gelisimi kullandigi dil ve temel kavramlarin agikhgi ile yakindan ilgilidir. Bu baglamda egitim ve
O0gretim kavramlari arasindaki iliski ve aralarinda nasil bir fark olduguna ydnelik tartisma, egitim alani ve
bilimlesme sirecinin gelisimi acisindan bir gereklilik olarak distnilmektedir. Ayni zamanda egitimin
kurumsallagsmis en dnemli yapisi olan okullarda egitim ve 6gretim yasantilarinin planlamasi agisindan da bu iki

kavramin birbirleri icerisindeki konumlanislarinin analizi 5nemli gérilmektedir.

Egitim, insanin 6znesi oldugu yasaminin farkinda olmasina yardimci deneyimler olarak tanimlanabilir. isaret
edilen farkindalik distinme, algilama, anlama, digerlerinden ayirt edebilme sorgulama ve yorumlama gibi
becerileri gerektirir. Cliceloglu’na (2020) gore birey bu sekilde yasama merhaba diyebilir ve kendini, yasami,
dogay ve digerlerini ancak bu sekilde kesfedebilir. Diger yandan Celikkaya (1991) egitimci sayisi kadar egitim
tanimi olabilecegini séylerken egitimi tek bir tanimla sinirlamanin dogru olmayacagina isaret eder. Dolayisiyla

egitime bakistaki felsefi ve kuramsal yaklasimlara bagli degiskenlik egitim tanimlarini da farkhlagtirmistir.

Freire egitimi Ozglrlestirme ve insanilestirme siireci olarak incelerken Apple (2006), McLaren (1989), Groux
(1992) gibi elestirel kuramcilar egitim lzerindeki gli¢c ve iktidar iliskilerine dikkat cekmislerdir. Adorno (2014)
egitimi kiltirlenme siireci olarak tanimlarken, Bourdieu ve Passeron (1977) esitsizligin yeniden Gretiminin egitim
aracihigiyla ve kiltir aktarimi yoluyla saglandigini ifade eder. Kant (2004) ise aydinlanma felsefesinin onciisu
olarak egitimi 6zglirlesme anlaminda kullanmistir. Bu 6zglirlesmeyi magara metaforunda oldugu gibi yasadigi ve
gordlgl dinyanin tamamen disinda bir gercekligin varligini arayis olarak ifade eder. Arayisin 6z, zihninde var
olan yanhs dustnceleri yenileriyle degistirme yoluyla degil, zihnini tamamen arindirarak sorgulayan ve eski
bildiklerinden arindiran bir egitim anlayisina dayanir. Russell (2001) da Kant gibi bireyi aile ve dinsel otoritenin
baskisindan kurtaracak bir egitimi savunur. Dolayisiyla egitime bakis tarihten, toplumsal olay ve gelismelerden
etkilenerek glinimize gelmistir. Egitimi ne Rousseau’ nun altini gizdigi milkiyet iliskilerinden ya da 19. Yizyil
aydinlanma sirecinden ne de glinimiz modernlesme ve kalkinma idealinden, bagimsiz tarif etmek mimkdnddr.
Tarihi ve toplumsal olaylarin yon verdigi egitim ayni zamanda basta psikoloji olmak {izere sosyoloji, iktisat ve
siyaset bilimi gibi bircok disiplinle i¢ icedir. Nitekim egitimsel gergeklik, farkli baglamlara ait ve dogada

bulunmayan, insanlarca olusturulmus bir olgu olarak karsimiza ¢ikar (Unal, 2010).
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Egitimin okul yasantisina ait bir pargasi ise 6gretimdir. Egitimin genis gercevesi igerisinde 6gretim daha ¢ok
metodolojik bir soruna karsilik gelir. Ogretim, okullarda 6grenen ve égreten arasinda kurulan ve 6grenen 6znenin
yetistirilmesine yonelik bir faaliyet olarak tanimlanabilir (Laska ve Gurbuztirk, 1989). Laska ve Girbuztiirk’in

yetistirme ve 6rgiin egitim kavramlarini, 6gretim kavraminin karsiligi olarak kullandigi gériilmektedir.

Tirk Dil Kurumu (TDK) sézligiinde ise dgretim “Ogrenmeyi kolaylastiracak etkinlikleri diizenleme, gerecleri
saglama ve kilavuzluk etme isi.” seklinde tanimlanirken Kuguradi (2022) 6grenmeyi, bilme edimine yonelik
faaliyetlerin bir GrliinG olarak bilginin bilme konusu olarak nesnelestirildigi bir insan etkinligi olarak agiklamakta
ve enformasyon kavraminin altini gizerek ikinci elden elde edilen bilgi oldugunu ifade etmektedir. O halde okul
ogretiminde 6grencinin 6gretmen araciligiyla elde ettigi bilgi ikinci elden elde edilen bilgi olarak tanimlanabilir.
Herhangi bir deneyime, arastirma ya da yasantiya dayanmayan ve hayatla iliskisi kurulmayan dogrudan aktarilan
icerigi, bilgi degil enformasyon olarak tanimladigimizda, okullarda 6grencinin pasif alici oldugu 6gretim etkinligini
bilgi degil enformasyon aktarimi olarak niteleyebiliriz. Tokcan (2015) enformasyon ile bilgi arasindaki farki su
ornekle agiklar: “Doktor muayene icin gelen hastasindan bircok enformasyon elde eder. Hasta tarafindan verilen
enformasyonun bir kismi doktor icin gereksizdir. Bu gereksiz kissim enformasyondan bilgiye degil veriye
dénismektedir, teshis igin gerekli gordiglu enformasyonu ise ¢dziimler ve bilgiye donusturerek hastasina regete
yazar.” Bu 6rnek distnildigiinde okul 6gretiminde 6grencilere yogun bicimde aktarilan mifredat ve 6grencinin

hayatinda kullanmayacagi bircok enformasyonun veriye doniistigi ve bilgi degeri kazanmadigi séylenebilir.

Alanyazin incelendiginde egitim ve 6gretim kavramlari arasindaki farka iliskin dogrudan arastirmalara ¢ok fazla
rastlanmasa da Gunduz’'Gn (2022) egitim ve 6gretim arasindaki fark ve Laska ve Glrbuzturk’iin (1989) egitim
programi ile 6gretim arasindaki iliskiyi inceleyen arastirmasi bu arastirma amaciyla benzesen niteliktedir.
Celikkaya’nin (1991) arastirmasinda egitim ve 6gretim kavramlari ayri ayri agiklanmis, Akin (2014) ve Cigek, (2022)
ise arastirmasinda Pedagoji ve Androgoji arasindaki farki agiklamaya calismistir, Diger yandan arastirma
baglaminda ulasilan calismalarin, genellikle 6gretmen/68retmen adaylarinin egitim felsefesine yonelik inanglarini
farkh degiskenlere gére inceledigi gézlenmistir (Aksakalli, 2019; Kozikoglu ve Erden 2018; Yilmaz, Altinkurt, ve
Cokluk 2011; Alkin-Sahin, Tunca ve Ulubey, 2014; Okut, 2009; Hayirsever ve Oguz 2017; Ergiin ve Argon, 2007;
Waters-Adams, 2006; Pajares, 1992; Tsai, 2002; Tamrat, 2020).

Okullarda egitim ve 6gretim olarak birbirinden ayrilan yapinin sinirlarinin neler oldugu, ginimiz okullarinda
uygulayicilar olarak 6gretmenlerin istedikleri yonde bir egitim-6gretim hizmeti sunabilme olanaklari ve gelecegin
toplumunun tiim bu yapidan nasil etkilenecegi sorulari bu arastirmanin ¢ikis noktasi olmustur. Ayrica egitimci ve
O6gretmen kavramlari arasinda benzer bir iliski ve belirsizligin oldugu dustincesiyle, “her 6gretmen bir egitimci
midir” ya da “egitimci olmak icin 6gretmen olmak sart midir” sorularina da bu arastirmada yanit aranmaktadir.
Okullarda egitim-6gretim basligl altinda sirdirilen faaliyetlerde bu iki kavramin birlikteliginin ne anlam ifade
ettigi, 6gretimin sinirlari, egitim icerisindeki tamamlayici niteligi, uygulayici olarak 6gretmenlerce nasil algilandigi
ile birlikte egitimci ve 6gretmen arasindaki farklarin neler oldugunun agiklanmasina odaklanan arastirmanin alt

amaclari asagida sunulmustur.
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1. Uygulayicilar (6gretmenler) tarafindan egitimin tanimlanmasi ve varsa inandiklari egitim anlayisini
uygulamaya yonelik engellerin belirlenmesi.

2. Egitim-6gretim kavramlari arasindaki fark ve iliskinin 6gretmen gorislerine bagli agiklanmasi.

3. Var olan egitim-6gretim uygulamalarinin gelecekte nasil bir toplum olusturacagina dair 6ngoérilerin
belirlenmesi.

4. Egitimci ve Ogretmen kavramlari arasindaki fark ve iliskinin 6gretmen gorislerine bagh olarak
degerlendirilmesi.

5. Okuldaki gorev ve uygulamalar baglaminda 6gretmenlerin kendilerini egitimci ve/ya da 6gretmen
olarak nasil tanimladiklarinin belirlenmesi.

YONTEM

Egitim ve 6gretim kavramlarina iliskin farkin, uygulayicilar tarafindan nasil algilandiginin ve giinimuz egitim-
Ogretim uygulamalarinin 6gretmen 6grenci ve topluma yansimalarinin belirlenmesini amaglayan bu arastirma,
nitel arastirma yontemlerinden olgubilim (fenomenoloji) desenine gore yapilandiriimistir. Olgubilim ilgili
fenomene katilimcinin ne anlam yiklediginin, nasil agikladiginin ve deneyimlerinin neler oldugunun anlasiimasini
amaglar (Annels, 2006; Cresswell, 2013). Nitekim arastirmada galisilan olgu egitim ve 6gretim olarak belirlenmis,

olguya iliskin katilimci algi ve deneyimleri agiklanmaya calisiimistir.

Calisma Grubu

Arastirmanin ¢alisma grubunun olusturulmasinda amagh 6rnekleme yontemlerinden 6&lgit 6rnekleme
kullanilmigtir. Arastirmada calisilan fenomene iliskin farkl deneyimlere sahip 6rneklemin segilmesiyle fenomenin
farkl yonlerinin yansitilmasi amaglanmistir (Suri, 2011). Arastirmada kidem, cinsiyet gibi kisisel degiskenlerle
birlikte katilimcilarin farkli kademelerde (ilkokul, ortaokul) ve farkh branslarda gérev yapiyor olmalari 6lgit olarak
belirlenmistir. Dikkate alinan diger bir unsur da katilimcilarin kendi géruslerine dayali olarak belirlenen, okullarin
farkh sosyoekonomik cevreye (alt-lst) sahip olmasina iliskindir. Dolayisiyla egitim- 6gretim olgusunun farkl
yasanti ve sorunlara sahip okullarda goérev yapan 6gretmenlerce nasil algilandigi anlasilmaya calisiimistir. Buna
gore arastirmanin ¢alisma grubu 2022-2023 egitim 6gretim yilinda Tokat ili Turhal ilgesinde kamu okullarinda

gorev yapan 14 6gretmenden (ilk ve ortaokul) olusmaktadir. Katiimci bilgileri tablo 1’de sunulmustur.

Tablo.1. Katilimci Ogretmenlere iliskin Kisisel Bilgiler

Kod Cinsiyet Egitim Durumu Brans GoOrev yaptigi Mesleki Okulun
kademe kidem (yil) SED*
K1 Erkek Lisans Sinif Ogretmeni ilkokul 22 Alt
K2 Erkek Lisans Sinif Ogretmeni ilkokul 18 Alt
K3 Erkek Lisans Sinif Ogretmeni ilkokul 34 Ust
K4 Erkek Lisans Beden Egitimi Ortaokul 27 Alt
K5 Erkek Lisans Matematik Ortaokul 26 Ust
K6 Erkek Lisans PDR Ortaokul 22 Ust
K7 Erkek Lisans Sosyal Bilgiler Ortaokul 24 Ust
K8 Erkek Lisans Fen Bilgisi Ortaokul 6 Alt
K9 Kadin Lisans Teknoloji Tasarim Ortaokul 26 Alt
K10 Kadin Lisans Matematik Ortaokul 16 Alt
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K11 Kadin Lisans Sinif Ogretmeni ilkokul 32 Alt
K12 Kadin Lisans Okul Oncesi ilkokul 15 Ust
K13 Kadin Lisans Sinif Ogretmeni ilkokul 21 Alt
K14 Erkek Yiiksek lisans Sinif Ogretmeni ilkokul 21 Alt

*Okullarin Sosyoekonomik Diizeyleri (SED) 6gretmen goérislerine dayali olarak olusturulmustur.

Veri Toplama Araci ve Verilerin Toplanmasi

Arastirma verileri, gériisme yoluyla, arastirmacilar tarafindan gelistirilen yari yapilandirilmig egitim-6gretim algisi
gorisme formu araciligiyla elde edilmistir. Gorlisme sorularinin hazirlanmasi asamasinda taslak form egitim
bilimleri alaninda uzman iki akademisyen tarafindan incelenmis, Onerileri dogrultusunda forma son sekli
verilmistir. Yari yapilandiriimis gériisme formunda 6gretmenlerin demografik 6zelliklerini belirlemeye yonelik beg
soru, gorev yaptiklari okul gevresinin sosyoekonomik diizeyine iliskin bir soru ve katihmcilarin egitim-6gretim
algisinin anlasilmasina yonelik bes soru yer almistir. Gérismeler 2022 yili Aralik ayinda gerceklestirilmistir.
Katilimcilar gériismenin planlanmasi asamasinda telefonla aranmis, arastirmanin amaci hakkinda bilgilendirilmis,
gorismenin yiz ylize ve onay vermeleri durumunda ses kaydi alinarak gergeklestirilecegi ifade edilmistir. 14
gorismecinin tamami ses kaydi icin onay vermistir. Goriismelerden besi 6gretmenlerin kendi okullarina gidilerek,
dokuzu ise disarida zamani ve yerini katilimcilarin belirledigi, gérislerini rahat ifade edeceklerini distindikleri bir
mekanda gergeklesmistir. Gorlismeler ortalama 20 dakika slirmustur. Derinlemesine bilgi edinmek amaciyla
gorisme sirasinda “Bu ifadenizi biraz daha agar misiniz?”, “Sorunu okul yasantinizla ilgili bir 6rnekle aciklayabilir

misiniz?” gibi sonda sorulara basvurulmustur.
Verilerin Analizi

Arastirma verilerinin ¢éziimlenmesinde igerik analizi teknigi kullanilmistir. Toplam 14 6gretmenle yapilan
gorismelerden elde edilen 256 dakikalik kayit, arastirmacilar tarafindan desifre edilerek 21 sayfalik gériisme
metni elde edilmistir. Her soru icin alt alta olusturulan gorismeci ifadeleri okunarak yanitlara iliskin kodlar
¢ikariimistir. Kodlarin olguyu tanimlayabilecek nitelikte olmasina 6zen gosterilmistir. Cikarilan kod listesi tekrar
arastirma verileri okunarak kontrol edilmis, kod listesine son sekli verilmistir. Daha sonra birbiri ile iliskili oldugu
duslintlen kodlar alt temalar altinda birlestirilerek kategorize edilmistir. Ana temalar ise olusturulan temalar ve
arastirma sorulariyla da baglantili olarak belirlenmistir. Ana tema olusturma siirecinde kodlarin benzerlik ve

farkhihklarin saptanmasi, iliskili olanlarin da birlikte sunulmasi yolu izlenmistir (Yildirim ve Simsek, 2018).
inandiricilik

inandiricilik, nicel arastirmadaki i¢ gecerligin karsiligi yani arastirma bulgularinin gergekle ne diizeyde uyumlu
oldugu ile ilgilidir (Merriam ve Tisdell, 2015). Bu arastirmada inandiriciligin yerine getirilmesi amaciyla alinan bazi

onlemler asagida sunulmustur.

e Arastirma olgusuna yonelik derinlemesine alanyazin taramasi yapilmistir.
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e Yar yapilandirilmis gérisme formuna alan uzmani iki egitim bilimci goriisi dogrultusunda son sekli
verilmistir.

e GoOrugme sureci asamasinda iki katilimci adayinin “Sorulari gonderin ben yazili olarak gorislerimi
bildiririm.” seklindeki yaklasimina olumsuz yanit verilerek arastirma disinda birakilmislardir.

e Gortisme kayitlari dinlenerek katilimcilarin tim ifadeleri oldugu gibi gériisme metnine yansitiimis,
bulgularin yapilandiriimasi surecinde katilimcilara ait ifadeler aslina uygun bigimde aktariimistir.

e cerik analizine iliskin kodlama siireci iki arastirmaci tarafindan birbirinden bagimsiz olarak
gerceklestirilmis, goris ayriligi ve goris birligi olanlar belirlenerek kodlayici giivenirligi %79 olarak
belirlenmistir.

e Arastirmaya iliskin tiim siire¢ ayrintili bicimde rapor edilmeye calisiimistir.

Arastirma Etik izinleri

Gul (2021) bilim ve arastirma etiginin daristlik, aciklik, objektiflik, dogruluk tarafsizlik gibi ilkelere dayandigini
ifade etmektedir. Yildirim ve Simsek (2018) ise bilingli onay, gizlilik, aldatmama-yaniltmama gibi ilkeleri 6ne
¢ikarmaktadir. Bu arastirmada goriisme siirecinin tim asamalar katiimcr istegi dogrultusunda ve onaylari
alinarak yuarutilmustir. Katilimer kimligine iliskin gizlilik ve verilerin paylasilmamasi en temel ilke olarak
benimsenmistir. Ayrica arastirmanin etik kurul izni, Sivas Cumhuriyet Universitesi Bilimsel Arastirma ve Yayin Etigi

Sosyal ve Beseri Bilimler Etik Kurulu E-60263016-050.06.04-245212 sayili ve 06 nolu karar ile alinmistir.
BULGULAR

Arastirmaya iliskin veriler arastirma sorulariyla ortlisen bigcimde alti ana tema altinda toplanmistir. Katilimcilarin
egitim ve O6gretim algilari, egitim-6gretim kavramlari arasindaki fark, 6gretmenlerin inandiklari egitim-6gretim
anlayisina yonelik engeller, var olan egitim-6gretim uygulamalarinin gelecegin toplumuna yansimalari, egitimci
ve 0gretmen arasinda farklar ve 6gretmenlerin kendilerini nasil tanimladiklari arastirmanin ana temalari olarak

belirlenmistir.

Egitim Kavramina Yénelik Algilar
Katilimcilara egitim kavramina iligkin algilari sorulmus, verilen yanitlar baglaminda olusturulan ana tema, tema

ve kod listesi Tablo 2’de sunulmustur.

Tablo 2. Ogretmenlerin Egitim Kavramina iliskin Algilari

Ana Tema Temalar Kodlar Katihmailar
Egitim Nedir Sireg - Anne karnindan baslar, yasam boyu K1, K2, K4, K11, K13, K14
devam eder
- Okul ve toplum igerisinde tim K1
6grenilenler
Yasamsal beceriler kazanma - Hayata hazirlama K1, K2, K3, K5, K14
- Deneyimleme K2, K12
- Beceri kazandirma K2, K9
- Ozgiiven kazandirma K5
- Sorun ¢ézebilme K7
- Dinlemeyi 6grenme K11
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- Sinava hazirlama K7, K8
Uyma/toplumsallasma - [stenen davranis degisimleri K1, K5, K7, K8, K9, K10,

- lyi insan/vatandas olma K13, K14

-iktidar/giic iliski alan K7, K14
- Kiiltiirel degerlerin aktarimi K3
- Karakter gelisimi K3
- Ahlak gelisimi K5
- Kurallara uyma K7

Tablo 2'de 6gretmenlerin egitimi yasam boyu devam eden bir siire¢ olarak degerlendirdikleri (K1, K2, K4, K11,
K13, K14) ve egitimin bireyin yasamsal becerilerini gelistirmesi gerektigini (K1, K2, K3, K5, K7, K8, K9, K11, K12,
K14) ifade ettikleri géralmustir. Ayrica egitim, 6gretmenler tarafindan toplumsallasmanin bir araci kurumu
olarak birlikte yasama kultiriine katki sagladig seklinde degerlendirilmektedir (K1, K3, K5, K7, K8, K9, K10, K13,
K14). Egitimin sireg niteligini 6ne ¢ikaran bir katilimci (K1), “Bireyin anne karnindan baslayip, bebeklik, cocukluk
genglik, yashlik ve 6liimiine kadar gegen siire zarfinda siirekli olarak okul ve yasadigi toplum igerisinde égrenmis
olduklari davranis ve yasam bicimi.” bir digeri (K4) “Genis bir yelpazeyi iceren editim ailede baslar, okulda devam

eder ve sosyal hayatta taclanir diye diisiiniiyorum.” seklinde gorus bildirmislerdir.

Diger yandan egitimin yasamsal beceriler kazandirma boyutunun 6ne c¢iktigi izlenir her yéniiyle hazirlamaktir
egitim iken, katihmcilardan K5, “Cocugu Karakter, davranis, tutum, ézgiiven, eglenebilme gibi tiim siireglerde

hazirlamaktir egitim.” derken iki katiliciya ait gorisler asagida sunulmustur:

Egitim genel bir kavram bana gére. Okul disini da kapsar. Bireyin hayata hazirlanmasinda ona yol
gbstermek, deneyimlemesini saglamak. Disarida, ailede, isinde ona yardimci olacak becerileri
kazandirma siireci. Bizden okullarda istenen egitimden ziyade 6gretim vermemiz. Okullarda
o6gretime odaklanmamiz ise genel bakisimizi engelliyor. Bizden miifredat ve ona bagh derslerle

sinirl kalmamiz bekleniyor (K2).

(...) Aslinda editimi dar bir gerceveye sikistirmak haksizlik olur. Genis bir yelpazeyi iceren egitim
ailede baslar, okulda devam eder ve sosyal hayatta taglanir diye diisiiniiyorum. O yiizden bu
asamali stirecin ilk basamaginda anne babaya ¢ok is diisiyor. Ciinkii aileden belli bir seviyede bize
gelmezse ¢ok sikinti yasiyoruz (...) Cocuk toplumla kaynasamiyor, kendini toplumun bir ferdi olarak
kabul ettirmede sikinti yasiyor. Kendini soyutluyor toplumdan. Konusma bozuklugu, uyum sorunu,
ekonomik sorunlar da varsa hirsizlik, siddet gibi davranislara yénelebiliyor. O yiizden editimde anne

babanin rolii éncelikli, sonra biz geliyoruz (K4).

Katihmcilar egitimin toplumsal birlikteligin saglanmasi ve sirdirilmesindeki roliine de isaret etmislerdir. Bu

baglamda iki katihmci goriisi asagida sunulmustur:

Bana gére egitim torunlara yapilan yatinnmdir. Klasik egitim tarifinin disinda vatan dedigimiz olguda
siirekliligi saglamak igin bizim buna uygun nesil yetistirmemiz lazim. Vatandas olma bilincinin

asilandidi siireg diyebilirim. (K6)
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Bizim anladigimiz su, devletin egitim politikalarina yani devletin istedigi davranislara gére ¢ocuklari
egitmeliyiz, bu da miifredatla, egitim programlariyla oluyor. Yoksa egitimin sabit bir politikasi yok,

yénetimi eline gegiren siyasi iktidar kendi siyasi gériisii dogrultusunda egitimi sekillendiriyor. (K14)

Egitim-Ogretim Farkina iliskin Goriisler

Katilicilardan egitim ve Ogretim kavramlari arasindaki farklari degerlendirmeleri istendi. Bu baglamda ortaya

¢ikan gorisler Tablo 3'te 6zetlenmistir.

Tablo 3. Ogretmenlerin Egitim ve Ogretim Kavramlari Farkina Yonelik Gorisleri

Ana Tema Temalar Kodlar Katilimcailar
Egitim-Ogretim Farki Egitim - Yapmak, yasamaktir K2, K3, K6, K8, K12
- Her yerde her yastadir K1, K10, K12
- Ogretimi kapsar K2, K10, K12
- Ogretime hazirlar K4, K11
- Hayata hazirlar K5, K9
- Dezavantajli birey igin hayata tutunma firsatidir K4
- Kdiltiir ve duygu aktarimidir K6
- Sosyal gelisim saglar K14
Ogretim - Egitimin teorik kismidir K2, K9
- Ogretmen esliginde, program cergevesinde yiiriir K12, K13
- Miifredatin aktarimidir K7, K12
- Akademik basarti ile ilgilidir K3, K14
- Glimiiniizde okullarda egitimden daha 6nceliklidir K2, K14
- Bireyin belli bir olgunluga erismesiyle baslar K1
- Zamani, yeri ve sliresi bellidir K1
- Sinava hazirlar K8
- Ezber bilginin aktarimidir K6

Tablo 3’te egitimin yasantilara dayali bir pratik (K2, K3, K6, K8, K12), 6gretiminse egitimin teorik kismi olarak (K2,
K9) ezber bilginin miifredata ve ilgili programlara dayali aktarimi seklinde ifade edildigi goriilmektedir (K6, K7,

K12). Egitim-6gretim arasindaki fark ve iliskiyi bir katiimci su sekilde agiklamaktadir:

(...) Egitim, &gretime hazirlayan bir siregtir. Egitim, bireye planlama, programlama becerisi
kazandirir. Ne zaman ve nasil ders calismasi gerektigi, dinlenme ve beslenmenin énemi gibi
konularda farkindalik saglar. Egitim biling saglar bireye kisaca. Egitimle biling kazanan bireyle
6gretim etkinligi cok daha verimli olur. Tersi durumda yani aile agisindan dezavantajl olan yani
béliinmiis aileye sahip, sosyoekonomik durumu ¢ok zayif égrencilerin de 6gretmenin sahip ¢itkmasi
sonucu agiklarini kapattigini cok gérdiik biz (...) Biz bunu sporla sagladik, onlarin sporla birlikte nasil
degisim yasadiklarini izledik. 20 senedir bu okuldayim ve bu giizel déniitleri aldim ben. Bu fakir
cocuklarin ilgiyi sevgiyi burada gérdiiklerinde, kendilerine sahip ¢ikildigini hissettiklerinde
kendilerini de bir birey olarak gérmelerine yardimci olduguna ben ¢ok sahitlik ettim. Bu defa ¢ocuk
benim de digerlerinden bir eksigim yok, ben de yapabilirim, ben de basarabilirim duygusunu yasiyor.

Tim bu kismi egitimin tanimi ve onu 6gretimden ayiran tarafi olarak diisiiniiyorum (K4).
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Katimcilara gore egitim her yerde ve yasta gerceklesebilen (K1, K10, K12), 6gretime hazirlayan (K4, K11) ve
O0gretimi de kapsayan (K2, K10, K12) bir siire¢ olarak bireyi hayata hazirlamakta (K5, K9), kiiltir ve duygu
aktariminda (K6) rol almaktadir. Ogretimse, dnceden zamani ve yeri belirlenmis bir program cergevesinde (K1,
K12, K13), egitimin teorik kismini olusturan (K2, K9) daha ¢ok akademik basari odakli, planli bir siiregtir (K3, K8,

K14). Bir katihmci egitimin kiltiir aktarimi ve biling olusturmadaki islevini su sekilde agiklamaktadir:

Ogretim anne karnindan baslayan beyin bélgesindeki sinapik yapinin islevsel hale gelmesiyle
ilgilidir. Ozellikle bes yasinda ényargilarin gelismesi esnasinda ¢ocuklara vatan bilincinin
astlanmasinin 6nemli oldugunu diisiinliyorum. Anne karnindan baslayip ilkokulda devam eden tiim
bu siirecin beyin performansinin artirilmasina yénelik oldugunu diisiiniiyorum. Egitim ise kiiltiirel

anlamda kurdugun medeniyetin aktarimi ile ilgilidir. Duygu durumu, davranis kaliplari gibi (...) (K6).

Katilimcilarin tamamina gore ise glinlimiz okullarinda 6gretim dncelikli bir egitim stireci yaganmaktadir. Bu siireci

degerlendiren bazi katilimcilara ait gériisler asagida sunulmustur.

Okullarda, velinin ve Milli Egitim Bakanligi’'nin (MEB) énceligi akademik basari, sinav kazandirma,
6gretim ayagdi yani. Ancak bu yetistirme tarzi eksik kaliyor, egitim ayagi olmadan. Yani ¢ocukta
insan olma, insani degerler olusturma eksik. Su an (lkemizde egitim yapisi da bu yénde ilerliyor.

(K14)

Okulda daha ¢ok égretim yapiyoruz. Cok yogun bir miifredat var ve biz siirekli bilgi yiiklemek
durumunda kaliyoruz. Egitim, hayatinda kullanacadi bilgilerin verilmesi ve pratikte yasatiimasidir.

Okuldaki duruma bakildiginda giderek egitim ayadinin zayifladigini gériiyoruz. (K13)

Okullarda giderek égretim lehine bir ucurum olusmakta. Son dénemde dederler egitimi altinda
sanki bu fark kapaniyormus gibi gériinse de durum béyle degil. Siz toplum olarak kaybettiginiz
degerleri bu sekilde toparlayamazsiniz. Avrupai yasamin empoze edildigi bir siireci yasiyoruz uzun
zamandir. ilkokul cadina bile yansiyan giyim kusamdan kullanilan dile kadar bir asinma séz konusu.
Bilgi 6gretmeye odaklandik ama kiiltiir ve dedgerleri kaybettik. Bizi biz yapan, digerlerinden ayiran
nitelikleri kaybettik. Ev ziyaretleri, hasta ziyaretleri, bayramlar, bunlar ne anlam ifade ediyor yeni
nesiller icin. Teknolojiye esir olan bir nesil var. Bisiklet siirmeyi bilmeyen, kitap okumayi

6nemsemeyen, doga yiiriyisiinden keyif almayan ekran bagimlisi bir nesil irettik. (K11)

Ogretmenlerin inandiklar Egitimi Uygulamada Karsilastiklari Engeller

Katiimci 6gretmenlere inandiklari egitim-6gretim anlayisini okul yasantilarina yansitma durumlari sorularak
varsa yasadiklari engellerin neler oldugunu ifade etmeleri istendi. Ogretmen gériislerinden elde edilen veriler
dogrultusunda 6gretmenlerin yarisindan fazlasi (K1, K4, K6, K7, K9, K11, K12, K14) engellere ragmen inandiklari

egitim anlayisini uygulamaya ¢alismaktan vazgegmediklerini ifade ettikleri goriliirken, 6nemli bir bolima (K2, K3,
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K5, K8, K10 K13) inandiklari egitim-6gretimi uygulamaya yansitamadiklari yoniinde goris bildirmislerdir.

Ogretmenlerin inandiklari egitim-6gretim anlayisini uygulamada karsilastiklari engeller Tablo 4’te sunulmustur.

Tablo 4. Ogretmenlerin inandiklari Egitimi Yansitmalarina Yonelik Engeller

Ana Tema Temalar Kodlar Katihmailar
Engeller Egitim politikalari - Sinav odakli egitim K5,K6, K8, K10
- Ogretim éncelikli talep K5, K13
- llkokul siiresinin dért yila inmesi K11
Ogretim igerik ve - Gereksiz bilgiler ve yogun miifredat K3, K7, K8, K10
uygulamalari - Hayattan kopuk igerikler K2, K10, K11
- Bilissel diizeyde kalan 6gretim K2, K13
Diger engeller - Veliler K1, K3, K5, K6, K7, K11
- Blirokrasi yogunlugu K3, K11
- Okul ve aile kaynakli ekonomik sorunlar K4, K10
- Ogrencilerin okula karsi olumsuz K2, K13
tutumu

Tablo 4’te 6gretmenlerin inandiklar egitim-6gretim anlayisini uygulamada karsilastiklari engelleri izlenen egitim
politikalariyla iliskilendirdikleri gorilmektedir. Sinav odakli egitim (K5,K6, K8, K10) ve 6gretimin egitime gore
oncelik almasi (K5, K13), 4+4+4 egitim sistemine gecisle beraber yasanan sorunlar (K11) bu baglamda

degerlendirilmistir. Politik sorunlara isaret eden iki katiimciya iliskin gortsler asagida sunulmustur.

inandigim egitim anlayisi ashinda Tiirk milli editiminin amaclarinda var. Atatiirk ilkelerine, laik,
demokrat, hukuka, devletine ve milletine bagli, hosgoriilti, gérgiilii insanlar yetistirmek. Ancak
bunlari yapabiliyor muyuz, sorun orada. Az énce degindim, MEB’in, yani devletin egitim politikalari
buna pek izin vermiyor. Ancak ben ¢alistigim her okulda bu ilkeleri uygulamaktan hi¢ 6diin

vermedim, Sinif 6gretmeni olarak engelleri asmaya ¢alistim. (K14)

Hemen ilkokulda tekrar bes yil uygulamasina geri déniilmeli. Bir yil daha en azindan ¢ocuk sinif
dgretmeninin ilgisi altinda biiyiimeli (..) Odretimden énce ¢ocudun kendini tanimasina izin

vermeliyiz, o zaman kendi 6z denetimini saglayacaktir. Birey agisindan da basari budur. (K11)

Ogretmenler tarafindan engel olarak belirtilen dgretim icerik ve uygulamalarinda, yapilan 6gretimin bilissel
dizeyde (K2, K13), gereksiz birgok bilgiyi icerdigi (K3, K7, K8, K10) ve bu icerigin hayattan kopuk olmasinin (K2,
K10, K11) elestirildigi gbzlenmistir.

Bu kadar ¢ok bilgi aktarimi olmamali. Cocuk yaparak, yasayarak 6grenmeli. Miifredati yetistirmek
icin siirekli bilgiyi 6grenmesi igin ezber yaptiriyoruz. Yasantiya déniismiiyor. Sosyal bilgiler dersinde
mesela sehirlerin 6nemli yerlerini isliyoruz, bunu ¢ocuk ezberliyor ve gegiyor. Bunun yerine ¢ocuk

kendi sehrini gezebilse bunun imkdénlari olusturulsa, en azindan kendi sehrini bilir, tanir. Biz her yeri
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ogretmeye ¢alisirken yasadigi alani tanimasini bile saglayamiyoruz. Cocugun kullanmadidi, ilgisinin

olmadigi bilgileri yiiklemeye ¢alisirken cocuklar da sikiliyor. (K13)

Kendi dersinin icerigine yonelik elestiriler getiren bir katilimci tarihsel olaylara iliskin bilgi kirliligine ve resmi tarihi

de igine alan tim bilginin sorgulanmasi gerekliligine asagidaki ifadeleriyle isaret etmektedir.

(...) Bir de bizde resmi tarih var, onun disina ¢cikamiyoruz. Gegenlerde istanbul’un fethini anlatirken
soru isareti olusturmak adina 72 tane gemiyi bir gecede karadan gecirmisler de Bizanshlar armut
mu topluyorlarmis, hepsi mi alkol alip sizmis, bir tanesi de mi gérmemis, nasil o 72 gemiyi kizaklarla
o sirttan asirdiniz (...) Seyit Onbasi 258 kiloluk top mermisini kaldiramaz diyemiyorsunuz da séyle
diyoruz, sizce arkadaslari hic mi yardim etmemis, bir de yaraliymis falan diyerek en azindan
sorgulamalari gerektigini vermeye ¢alisiyoruz. Biz toplum olarak kahramanlar yaratma konusunda
mahiriz. Aslinda ne kadar ¢ok kahraman yaratirsak kendi bireyselligimizden uzaklasiyoruz. Bir de
bizim dersimiz igin gegerli bilgi kirliligi ile miicadele ediyoruz. Cocuk geliyor diyor ki égretmenim
Atatiirk’ii toprak kabul etmiyormus, ¢ok igki ictigi icin 6lmiis, Lozan Antlasmasi bizim icin biiyiik bir
sorunmus gibi iste amcam béyle dedi, babam béyle séyliiyor diyerek bizim dersimizle ilgili bir engel
olusturuyorlar. Resmi tarih tamamen dogru demiyorum ama bu mesnetsiz seyler de dogru degil

(K7)

Ogretmenlerin inandiklari egitim-6gretim anlayisini uygulamalari 8niindeki diger engellerinse veliler (K1, K3, K5,
K6, K7, K11), burokratik karmasa (K3, K11), ekonomik sorunlar (K4, K10) ve 6grencilerin okula karsi olumsuz

tutumlar (K2, K13) oldugu goriulmektedir. Bu baglamda iki katihmci gortist asagida sunulmustur.

(...) Bu noktada aile de devrede ve cocuklari zorluyor. Velilerimden ¢ocugun daha fazla calismasi ve
uyumamasi i¢in ayadinin altina soguk su koyanlari gérdiim. Sinav stresini yensin diye ¢ocuda cesitli
haplar kullandiranlari gérdiim. Aspirinle vitamini kanistiran aileler gérdiim. Oliimciil nitelikte bir
sinav rekabeti var. Bu sinav sisteminin degismeyecedi inanci dogru degil. Biz kendi yapimizi yeniden

kurmaliyiz. En bliyiik engel aileler diyebilirim. (K6)

Bizim sinirlarimiz giziliyor. Ozgiir davranamiyoruz. Fransiz ihtilali’nden sonra zorunlu egitim geliyor,
biz de ise 1800’lerin sonlarina dogru yaygin ve mecburi olmaya baslamis, Cumhuriyet’le birlikte
sistematik hale gelmis. 1990’larla birlikte ortaokul ayadi zorunlu hale gelmis ve giiniimiizde lise de
zorunlu (...) Buna ragmen edgitime direniyor insanlar. Okula gitmek istemiyor égrenciler. Karar
vermek gerekir artik bilgi diizeyinde isine yaramayan birgok bilgiyle mi yiikleyecediz ¢ocuklari yoksa
hayatla i¢ ice bir egitim mi olmali, giiniimiizde bilissel diizeydeki 6gretim &grenciyi okuldan

kagiriyor. Ona hitap etmiyor (K2)

Egitim-Ogretim Uygulamalarinin insa Ettigi Topluma iliskin Gériisler
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Ogretmenlerden var olan egitim-6gretim uygulamalarinin gelecekte nasil bir toplum yapisi olusturabilecegine
yonelik 6ngorilerde bulunmalari istendi. Gelecek 6ngoériisii ana temasi arastirma verileri dogrultusunda olumlu
ve olumsuz gorusler olarak iki alt temada incelenmistir. Olumlu basliga iliskin (alt tema) 6gretmenlerden K4 ve
K5 umutlu olmak gerektigini sirasiyla su sozlerle ifade etmislerdir: “Vazgegmeden ¢alismaya devam etmeliyiz,
olumlu sonuglar gelecektir”, “Egitim siteminde dedisikliklerle umutlu olacagimiz bir nesil gelecektir”.
Ogretmenlerin tamamina yakini ise olumsuz gériis bildirmislerdir. Olumsuz alt temada toplumu olusturacak

bireylere iliskin nitelemeler Tablo 5’'te 6zetlenmistir.

Tablo 5. Egitim-Ogretim Siireci Baglaminda Gelecegin Toplumuna Yénelik Ongériiler

Ana Tema Temalar Kodlar Katilimcilar
Gelecek Ongériisi Olumlu ifadeler -Vazgegmeden galismaya K4
devam etmeliyiz
-Umutlu olmak gerekir K5
Olumsuz ifadeler -Beceriksiz K1, K2, K9, K13
-Bilissel diizeyde K2,K3,K8,K9,K10
-Bireysel, mutsuz ve asosyal K2,K10, K13
-Bagimli K2, K12
-Tiketici ve hazira alismig K2, K12
-Sorun ¢6zemeyen K3, K13
Sorgulamayan ve tektip K7

Tablo 5 incelendiginde 6gretmenlerin egitim-6gretim sirecinin gelecege hazirladigi bireyleri beceriksiz (K1, K2,
K9, K13), bagimh (K2, K12), bilissel diizeyde (K2, K3, K8, K9, K10), tiketici ve hazira aismis (K2, K12), sorun
¢ozemeyen (K3, K13), sorgulamayan ve tektip (K7), bireysel, mutsuz ve asosyal (K2, K10, K13) olarak niteledikleri

gorilmektedir. Bazi katilimcilara iliskin gorisler asagida sunulmustur:

Sirekli yonlendirilebilen, bagimli bir toplum yaratiyor. Aile ve c¢evresi tarafindan, isinde ézel
hayatinda digerlerine bagimli insanlar yetisiyor. Siyasi olarak da yénlendirilen birey bu. Ciinkii bilgi

diizeyinde kalmis bir toplum sonuglari kestiremeyen ve kolay yonetilebilir hale gelir .(K2)

Daha c¢ok bilgiye dayali oldugu igin ¢ocuklar okulda basarili olabilir ama hayatta bunu nasil
kullanacagr bliyiik sorun. Cocuk okul birincisi oluyor ama suradan génderdidinizde iki ekmek

alamiyor. Soru ¢éziiyor ama sorun ¢ézemiyor. (K3)

(...) Genel olarak diistindiigiimde o kitaptaki (Stiper Okul) séyleme katiliyorum, kiyameti koparacak

bir nesil yetisiyor .(K6)

Suandaki egitim dgretim programlarinin saghkl bir toplum yapisi olusturacagini diisiinmiiyorum.
Ogretime adirlk veren, bilgi yiiklemeye odakli bir program mevcut. Aslinda giiniimiizde de
sonuglarini gériiyoruz, lise mezunu ve (niversite mezunu genclerin alaninda ve hayatta yeteneksiz

olduklarini gériiyoruz. Gelecegin nasil oldugunu bugiinden gériiyoruz aslinda. (K9)
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Kétti goriiyorum gelecegin toplumunu. Geng kizim var evde, korkuyorum. Eskiden kadin erkek vardi
biz bunu bilirdik, simdi ¢ocuklarda fiziksel olarak da sapislar var. Biz bunlari Turhal gibi kii¢tik
yerlerde bile duyuyoruz artik. Sosyal medyada kendi kizimin arkadaslarini  gériiyorum,
inanamiyorum. Bu ¢ocuklar géziimiiziin éniinde bu sapmalari yasarken biz 6gretmenler
seyrediyoruz (...) Biz 6Gretmen olarak kirginiz. CIMER ¢ikarmissin BIMER ¢ikarmissin, ¢ocuguma
kizamazsin, ona bagiramazsin, ona séyleyemezsin dersen 6gretmene, 6gretmen hatayi gérdiigii
yerde ikaz edemezse ona baskalari etki eder ve sonug¢ bu olur. Odretmenlik mesleginde liyakat
yoksa, 6gretmene saygi yoksa, 6grenci ikaz almiyor ve her yaptigi normallesiyorsa, o toplumdan ne
bekleyelim. Anne baba evde 6gretmenle dalga gegerken o ¢ocuktan bize saygi duymasini mi

bekleyelim. (K11)

Mutsuz, asosyal, beceriksiz bir nesil yetisiyor. Bu ezber egitim 6gretim sekli, televizyon, telefon gibi
teknolojiler de olumsuz etkiliyor. Cocuklar okula mutsuz ve zorunlu geliyor ¢linkii yogunluk ve yiik
var lizerlerinde. Sinav korkulari var. Okullardan mezun ¢ocuklar okuma yazma bilmiyor. Universite

bitiren ¢ocuklar alanini tanimiyor. Béyle bir nesil yetisiyor iste. (K13)

Vol: 8, Issue: 20 2023

Egitimci ve Ogretmen Arasindaki Farka iliskin Ogretmen Gériisleri

Ogretmenlere son olarak egitimci ve d6gretmen arasinda farklar nelerdir ve kendinizi egitimci olarak tanimlar

misiniz sorusu sorulmus, katimcilara ait gorisler tablo 6 ve tablo 7’de 6zetlenmistir.

Tablo 6. Egitimci ve Ogretmen Farkina iliskin Goriigler

Ana Tema Temalar Kodlar Katihmailar
Egitimci-Ogretmen Egitimci/lik -Hayata hazirlayan K2, K3, K10, K14
Fark ve iligki -Pratikte yaptiran K4, K5, K6, K7

-Ogretmenlikle sinirlanamaz K1, K11, K13

-Her yéniiyle gelistiren K1,

- Yasami kolaylastiran K9

-Tiim gevresini etkileyebilen K8

Ogretmen/lik  -Ogreten K1, K3, K7, K9, K10, K11, K14

-Ders anlatan K3, K4

-Ayni zamanda egitimcidir K1

-Bir meslektir K8

-Teorik bilgi aktaran K9

-Gelecege hazirlayan K11

-Ogretmen formasyonuna sahip olan K12

Tablo 6 incelendiginde; egitimcinin bireyi bedenen, ahlaken, zihnen ve sosyal olarak her yonuyle gelistiren (K1),

onu hayata hazirlayan (K2, K3, K10, K14), pratikte yaptiran (K4, K5, K6, K7) cevresindeki herkesi etkileyebilen (K8),

yasami kolaylastiran (K9) ve 6gretmenlik meslegiyle sinirlanamayacak (K1, K11, K13) nitelikte olduguna yonelik

ogretmen gorusleri izlenmektedir.

Ogretmen icin kullanilan ifadelerde ise dgreten (K1, K3, K7, K9, K10, K11, K14), egitimci (K1), ders icerigini sunan

(K3, K4), bir meslek (K8), teorik bilgi aktaricisi (K9), gelecege hazirlayan (K11), 6gretmen formasyonuna sahip olan

(K12) gibi nitelemelerin 6ne ciktigi gbzlenmektedir. Bazi 6gretmenlere ait goriisler asagida sunulmustur:
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Ogretmen Sdreten kisidir. Egitimci ise hem Sgreten hem de onu tiim yénleriyle gelistiren diyebiliriz.
Kisiyi aile yapisi, ilgileri ve yetenekleriyle birlikte dederlendirir egitimci. Egitimci ahlaken, bedenen
zihnen, sosyal olarak yetistiren kisidir. Osmanlida padisahlarini yetistiren lalalar vardi. Onlar en
basta bir editimciydi. Onu her yénden ele alip yetistiriyordu. Egitimci ayni zamanda iyi bir
o6gretmendir. Bir kisi 6gretmen olmayabilir ancak iyi bir egitimci olabilir. Ailede anne baba da bir
egitimcidir aslinda. Cocugun ilk egitimini onlar verir. Ogretmen de hem egitimci hem de 6§retmen
olabilir. Sadece ben dersimi anlatip ¢ikayim ne olursa olsun dememeli ve en basta egitimci olmasi

gerekir diye diistiniiyorum. (K1)

Biz 6gretmen fakiiltelerinden mezun olmadik egitim fakiiltelerinden mezun olduk. Pedagoji egitimi
aldik ama halk sunu istiyor, sinifina gir, dersini anlat, anlamayana yardimci ol, sinavda kimseye
taviz verme. Burasi torna tesviye bélimii degil. Makine iretmiyorum. Benim ¢ocukla konusmam,
altyapisini ailesini anlamam gerekiyor ki ona katki saglayim. Hayatini anlamlandirmada yardimci
olayim. Birgok kisi ilkokul 6gretmenini unutmaz. Buradaki unutulmayan 6zne bir seyler égreten bir
insan dedil. Ona ailesinden sonra ilk dokunan kisidir. Diinyayr anlamasina yardimci olan ilk disaridan

kisidir ve egitimcidir unutulmayan. Odretmen ise alanina ait bilgileri verir. (...) (K6)

Bana gére; her egitimci bir égretmendir ama her 6gretmen bir egitimci degildir. Bunu séyle
aciklayayim: Ogretmen, égreten insandir ama egitmen ise 6Gretmekle sinirli kalmaz; bireyi icinde
yetistigi kiltiirle, aile yapisiyla, kendi yatkinliklari ve yetenekleriyle bir biitiin olarak géren ve
degerlendirebilen insandir. Yani hem davranis hem de akademik olarak bir bitiin olarak

yetistirendir. Toplumun yiikii omuzlarindadir. (K14)

Arastirmada son olarak katilimcilara kendinizi egitimci olarak gériiyor musunuz diye sorulmus ve alinan yanitlar
dogrultusunda evet, hayir ve kararsizim basliklari altinda 6gretmen goérisleri incelenmis, Tablo 7’de katilimci

ifadeleri 6zetlenmistir.

Tablo 7. Ogretmenlerin Egitimci Yonlerine iliskin Gorisleri

Ana Tema Temalar Kodlar Katilimcilar

Kendinizi Egitimci Olarak Evet -Egitimci olmak igin yasiyorum K6
Tanimlar misiniz? -lyi bir egitimci olmaya gayret ediyorum K1
-Yiksek lisansla birlikte egitimci hissettim K14
-Yaptiklarima bakinca egitimciyim diyorum K3

-Her 6gretmen bir egitimcidir K12, K13

Hayir - Sadece 6gretmenim K10, K11
-Kosullar egitimci olmama engel K2
-Sinava hazirlayan biriyim K5
-En az 10 yila ihtiyacim var K8
Kararsizim -Ben bir baba olarak gordiim kendimi, emin K4

degilim

-Emin degilim zor soru K7
-Sistem degilsin diyor, ben direniyorum K9
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Tablo 7'de 6gretmenlerin yarisina yakininin (K1, K3, K6, K12, K13, K14) kendilerini egitimci olarak gordiikleri,
onemli bir kismininsa (K2, K5, K8, K10, K11) kendilerini yalnizca 6gretmen olarak tarif ettikleri izlenmistir. Bazi
katilimcilarin ise egitimcilik vasfina sahip olma/olmama konusunda ¢ekimser olduklari gérilmustir (K4, K7, K9).

Egitimcilik vasfina sahip oldugunu dislinen bazi 6gretmenlerin gorusleri su sekildedir:

lyi bir egitimci olmak igin elimden gelen gayreti gosteriyorum. CalistiGim 6§retim kademesi ilkokul
oldugu icin bizim ilk énce egitimci olmamiz gerekiyor. Cocuklar ¢ok kii¢iik yasta geliyorlar bize. Bizim
egitim vermeden o6gretim yapabilmemiz ¢ok zor. Cocuklara okul ve sinif kurallarini en basta
vermediginizde sinifta 6gretim yapma sansiniz olmuyor. Kurallarin olmadidi, giiriiltiiniin yiikseldigi
ve sinifta kimsenin birbirine s6z hakki tanimadigi bir sinifta ne égretmen olarak sizin ne de

6grencinizin basarili olma sansi var. (K1)

Ben bu ise géniil vermis biri olarak kendimi editimci olarak tarif ediyorum. Kilik kiyafet olarak,
davranis olarak, ¢ocuklara yaklasim olarak, meslektaslarimla iliskilerimde, okul yénetimleri ile
iliskilerimde olumlu tutumlar sergileyerek, yalnizca kendi 6grencilerimle degil diger siniftaki

ogrencilerle de ilgilenerek yaptigim isin egitimcilik oldugunu dtstiniiyorum. (K3)

Her éGretmen egitimcidir. Ogretim adirlikli olsa da editime de yer veriyoruz. Cocuklarin hayatinda
mutlaka belli degisimlere yol agiyoruz. Onlarin ailelerini taniyoruz. Okul disi faaliyetlere, sosyal
etkinliklere 6nem veriyoruz. Duygusal gelisimlerine katki saglama, birbirlerine saygi duymalarina

yardimci olmaya ¢alisiyoruz. Bu yiizden editimci olarak tarif edebilirim kendimi. (K13)

Okul uygulamalari ve vyasantilari dastnildiginde kendini egitimci olarak tanimlamayan, buna yoénelik
engellerden bahseden ya da egitimci kimligini gereksiz goren 6gretmenlerin bazilarina ait goérisler asagida

sunulmusgtur.

Egitimci olmaya calisirm ama kosullar, mevzuat vs. buna izin vermez. Odretici olarak sikinti
yasamiyorum. Toplumun, miifredatin, velinin bizden istedikleri ile benim yapmak istediklerim ¢ok
farkli. ikisini birlikte yapamiyorsun. Onlarin istedigini yaparsan editim boyutu sekteye ugrar. Kendi

inandigimi yaparsam da ¢atisma baslar. (K2)

Ben yaptigim isi diisiindiigiimde kendimi ¢ok fazla egitimci olarak dederlendiremem. Akademik
basari ¢ok belirleyici ve bu basariya yénelik yapiyorum meslegimi. Benden de bu isteniyor. Bir
6gretmenim ama egitimciyim diyemem. Ders disinda ¢ok fazla ¢ocuklarla ilgileniyor musunuz

deseniz, maalesef olmuyor. (K10)

G6rmiiyorum egitimci olarak. Ben sinif 6gretmeniyim. Bilimsel bir ¢alisma yapmiyorum. Baska bir

sifata da ihtiyag duymuyorum. Aldigim egitimle 7-11 yas arasi ¢ocuklara onlara eslik eden, onlarla
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yasam deneyimleri paylasan bir 6gretmenim ben. Onlari seven, birlikte giiliimseyen, paylasan bir

6gretmenim ben. Sinifa girdigimde her seyi geride birakir ve her giin ayni keyfi alirrm. (K11)

Okul yasantilarinda verilen goérevler, aldig sorumluluklar ve genel isleyis icerisinde konumlanisini ifade eden
ancak tim bu yapi icerisindeki eylemlerinin egitimcilige karsilik gelip/gelmedigi konusunda kesin ifadelerde

bulunmayan 6gretmenlerin gorusleri ise su sekildedir:

(...) Ben kendimi bir baba olarak gérdiim. O ¢ocuklarin bir babasi, abisi, arkadasi gibi. Yerine gére
sert de oldum yerine gére ¢cok babacan. Cocuklar benim cizgilerimi bilsin istedim. Neye kizacagimi,
nelerden memnun olacagimi bilmelerini istedim. Gdretmen kendini net olarak ifade etmeli bence.
Ogretmenim benden bunlari bekliyor, sunlardan uzak kalmami istiyor, cocuk bunu bilmeli. Bu
mesajlari verirse égretmen ¢ok seyi basarmis olur. Ben bu anlamda istikrarli davraniyorum. Yeterli
miyim, ben hep sorguluyorum kendimi. Her zaman yetersiz gérdiim kendimi. Yarin daha iyi nasil
yapabilirim diye diistindiim. Dolayisiyla editimci miyim, 6gretmen miyim siz karar verin (gdiliiyor).

(k4)

Bu soru ¢ok zor. Buna evet diyen biri kendini nasil degerlendirir bilemiyorum. Ben 22 yillik
6gretmenim hala ¢ok eksiklerim var. Ben diistincelerimi aktarayim siz karar verin en iyisi (giiliiyor).
Burada bir¢cok arkadas ¢ocuklari velilere sikdyet ediyor veli toplantilarinda. Sen o durmayan ¢ocugu
derse gcekebilmesin (...) Onun ilgisini cekemiyorsan basaramiyorsun demektir. Sen o derse ilgisiz olan
cocudun ilgisini biraz cekmeye basladiysan orada editim 6gretim basliyor. Odretmen yakinmaz,
sikdyet etmez. Davranis olarak bozuk, aile olarak dezavantajli, akademik olarak zayif 6grenciye
dokunabiliyor musun o zaman ben égretmenim diyebilirsin. O dersi éyle anlatmali, o cocugun ilgisini
dyle cekmeliyiz ki cocuk istemeli, merak etmeli. Ogretmen zil calar ¢almaz cantay: aldidi gibi eve
gitmemeli. Bazen gériiyorum 6gretmen 30 saat derse girmis yorulmamis. Anlamiyorum, nasil
yorulmazsin, yorulacaksin kardesim. Ben 22 yillik 6gretmenim, ben ilk bes yilmda da yoruldum hala
yoruluyorum. Orada belki benim eksigim var, kendimi dinlendiremeden, kan ter igerisinde siniftan

¢ikiyorum ama ben biliyorum ki o ¢ocugun ilgisini gekmek istiyorsan yorulmalisin. (...) (P7)

TARTISMA ve SONUC

Temel amaci egitim-6gretim kavramlari arasindaki iliski ve farki betimlemek olan arastirmanin sonuglari,
arastirma bulgulari baglaminda, 6gretmen goriis ve deneyimleri ve ilgili literatlre bagh olarak tartisilarak oneriler

getirilmistir.

Katilimcilar egitim kavramini tanimlarken yasamsal beceriler, toplumsal uyma/toplumsallasma ve sireg
kavramlarini 6éne g¢ikarmislardir. Arastirma bulgularina gore egitim “Bireye yasamsal becerilerin ve toplumda
birlikte yasama duygusunun kazandirildigi hayat boyu devam eden bir siire¢” olarak tarif edilebilir. Egitimle ilgili

genel betimlemeler incelendiginde ruhsal vyikselis-Platon, tamamlanma-Aristoteles, insanlasma-Cicero,
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Ozgurlesme-Freire, deneyimleme-Dewey, kiltlirlenme-Adorno, toplumsallasma-Durkheim gibi kavramlara
rastlanmaktadir (Ural, 2021). Bu kavramlarin 6ziine inildiginde iki temel vurgu 6ne ¢ikmaktadir. Birincisi bireyin
insan vasfina ulasarak var olabilmesi, ikincisi ise insanin birlikte yasama arzusu ve ihtiyacina yonelik becerilerin
kazandirilmasidir. Dolayisiyla egitim bireyin bir yandan kendini ve diinyayl anlama yolculuguna diger yandan
birlikte yasama ve paylasma yolunda uyumu yakalama becerisine katki saglamalidir. Bahsedilen iki becerinin
birbirine zit iki yasam gergekligine isaret etmesi yani toplumsal uyma becerisi gelisen bireyin 6zgiir bicimde nasil
kendini insa edecegi sorunu egitimsel gergekligin ne olduguna yonelik geliskileri ve uygulamadaki farkhliklar
beraberinde getirmektedir. Bu celiskiler yalniz okul yagantilarina degil, ailelerin ¢cocuk yetistirme bigimlerine de
yansimaktadir. Katilimcilar bu baglamda en fazla sikintiyi okul éncesi donemde fazla 6zglr/kuralsiz yetistirilmis
ya da ¢ok fazla bastirilmis 6grencilerle yasadiklarini dile getirmislerdir. Alanyazinda velilerin gocuk yetistirme
tarzinin okul 6gretimine zarar verdigine iliskin benzer arastirma sonuglarina rastlanmaktadir (Cakmak, Neslittrk
ve Asar, 2014; Garcia ve Serra, 2019; Hosokawa ve Katsura, 2019; Sangawi, Adams ve Reissland 2018; Unal,

Yildirim ve Celik 2010; Nas ve Sak, 2018; Ozdogru, 2021; Han ve Dagl, 2017).

Katilimcilar egitim-6gretim kavramlari arasindaki iliski ve fark konusunda egitimin 6gretimi kapsayan genis bir
cercevesi oldugunu, 6gretiminse egitimin teorik kismi olarak yeri, zamani ve igerigi énceden belirlenen ve
genellikle ezber bilginin aktarimina dayandigini ifade etmislerdir. Arastirmada egitimin, 6gretimin eksik biraktig
sosyal gelisim ve hayata hazirlama gibi islevleri yerine getirdigi gorisi 6ne ¢ikmistir. Katilimcilar ayrica okullarda
0gretim 6ncelikli bir egitim siireci talebinin oldugunu sikilikla vurgulamislardir. Egitim kavraminin genis anlamda
pedagoji yani ¢ocuk bilimini kapsadigl da disiiniildiginde egitimin bir bilim oldugu ve egitim bilimleri olarak
kurumsal varhgini olusturmaya calistigl, 6gretiminse bu baglamda okul egitiminin icerigini aktarima yonelik bir
etkinlik oldugu sdylenebilir. Ogrenme, bir alt disiplin olarak égrenme psikolojisi adi altinda psikolojinin ¢alisma
konusu igerisinde yer almistir. Dolayisiyla 6grenme konusu hem psikoloji hem de egitim bilimleri agisindan
arastirma nesnesi edinilmistir (Akgiin, 2012; Saglam, 2009). Ogretim, ©&grenmenin uygun kosullarda
gerceklesmesinin planlanmasi ve uygulamasinda ise kosulmaktadir. Bu kosullar 6greten ve 6grenen 6zne iliskisine

dayali sistematik bir strectir.

Egitimin zaman ve mekandan bagimsiz olusu, istenen disinda istenmeyen 6grenmeleri de kapsamasi, 6érnegin
¢ocugun akranlarindan 6grendigi koti soz, sikintiya distiginde yalan séyleme davranisi da egitimin bir parcasi
olarak gorilebilir. Kasith ya da istendik degildir ama bir 6grenme olarak egitimin parcasidir. Dogrudan ve
sistematik bir 6greten-6grenen iliskisi olmasa da 6grenme s6z konusudur. Diger yandan ¢ocugun sobaya
yaklastiginda zarar gorecegini deneyim yoluyla 6grenmesi, aldigi sinav notundan dolayi ailesinden baski goren
gocugun sonraki sonuclari gizlemeyi dgrenmesi yasantilar sonucu elde edilen dgrenmelerdir. Ozetle egitim bir
disiplin ve bir bilim alani olarak bireyin tim yasamini kapsayan goérece olumlu/olumsuz 6grenmeleri, planh
O0gretim sirecini, rastlantisal deneyimleri, toplumsal uyum davranislarini kapsayan genis bir alandir. Bu
arastirmada egitim nedir sorusunun bilgi felsefesine yonelik temel bir soru olarak tartisilmasi, algi ve kavram
bUtlinlUgu saglanarak egitime iliskin gergekliklerin olusturulmasi adina 6nemli gériilmistiir. Ayni zamanda tek bir

egitim tarifi yapmak yerine, egitimin ne olduguna/olmadigina iliskin temel geliskileri gidermek amaglanmaktadir.
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Ornegin Ertiirk’iin (1972) yaptig tanimda egitim kasith istendik davranis degisikligi olarak ifade edilirken, kasit ve
istendik kavramlarinin daha ¢ok 6gretime ve onun planli ve kazanim amagli yoniine isaret ettigi dislinilmektedir.
Ote yandan egitim zaman ve mekanla kisitlanamayan nitelikte ve istenmeyen dgrenmeleri de kapsamaktadir.
Ertirk’Gn taniminin bu anlamda 6gretime daha yakin oldugu séylenebilir. Ayrica Ertiirk’Gn tanimi Tirkiye'de
genel kabul gérmis bir tanimlama olsa da son zamanlarda insan ve egitimin dogasina aykirihgl gerekgesiyle
egitimciler tarafindan elestiriimektedir. Ayni zamanda geleneksel pedagojinin elestirisi olarak da yapilan
degerlendirmelerin bazilari; kati ve indirgemeci niteligi (inal, 1994), gelistirme ve sorgulamadan uzak anlayisi
(Yilmaz ve Altinkurt, 2011), pasif ve itaatkar bireye isaret etmesi (Sahin, 2003), firsat esitsizligi tiretimi (Unal, 2006;
Diindar, 2013) seklindedir.

Katiimci 6gretmenlerin inandiklari egitim 6gretim anlayislarini uygulama konusunda ¢ogunlugunun kosullar
geregi bu sansi bulamadiklari, bir kismininsa olumsuzluklara ragmen inandiklari egitim anlayisini sunmaya
calistiklan gériilmistiir. Ozellikle ilkokul &gretmenlerinin dgrencilerin yasam kosullarini tanima ve var olan
dezavantajli durumlarini degistirme adina inisiyatif aldiklari ortaya ¢ikmustir. Yildirnm ve Akin’in (2017)
arastirmasinda ilkokul 6gretmenlerinin ortaokul 6gretmenlerine gore egitim inanglarinin yiiksek bulunmasi, bu
arastirma sonucu ile tutarhdir. inandiklar egitim anlayisini uygulamadaki engeller olarak ise dgretmenlerin
velileri, sinav odakli yogun 6gretim programini, 6zellikle sosyal etkinlik yapmak istediklerinde onlerine g¢ikan
yogun proseddrleri, kurum ici birokrasi ile (gereksiz evrak, toplanti, kurul komisyon tyelikleri vb.) egitime
ayrilmasi gereken zamanin kisitlanmasini ve ilkokul kademesinin dért yila inmesi gibi politika kararlarini nedenler
olarak éne gikardiklari izlenmistir. Ogretmenlere gére miifredat geregi yogun bilgi yiiklemesi yapmak durumunda
kalmalari 6ziin anlasilmasini engellemekte, neden ve nigin sorularina zaman ayrilamamakta ve bir sonraki
ogrenilmesi gerekene hizla gegilen bilissel diizeyde ve ezber agirlikh bir yapi olusturmaktadir. Benzer sonuglar
alanyazinda (Aslan, 2021; Biimen, 2019; Erjem, 2005; Korkmaz, 2009; Kazak, 2021; Kiigliker, 2018b; Macit ve
Aslaner, 2019; Kayan, 2020; Ozdogru, 2021; Elcicegi, Yilmaz ve Acar, 2021; ivek 2022) egitim uygulamalarinda

karsilasilan giclikler baglaminda izlenir durumdadir.

GUnUmuiz egitim-6gretim uygulamalarinin gelecekte nasil bir toplum olusturacagina yonelik katilimcilarin
tamamina yakininin olumsuz goris bildirdigi izlenirken; bu yapinin bagimli, bireysel, mutsuz, sorgulamayan,
tektip, tiketici ve beceri diuzeyi dasik bireyler yetistirdigi gorisleri 6ne ¢ikmistir. Dolayisiyla 6gretmenlerin
egitime olan inanglarinin dislk oldugu izlenmistir. Alanyazin incelendiginde Gun’iin (2017) arastirmasinda
O0gretmenlerin egitime inanma diizeyinin orta, Nacar ve Atalmis (2019) ve Argon ve Cicioglu’nun arastirmasinda
(2017) duisuk seviyede oldugu gozlenmistir. Altunay ve Basak’in (2022) arastirmasinda 6gretmenlerin kendilerini
yararsiz hissettikleri, Yildirim ve Akin’in (2017) arastirmasinda ise 6gretmenlerin firsat esitliginin sagladigina iliskin
inancin ¢ok diisik oldugu, Sular’'in (2020) arastirmasinda yabancilasma boyutunda 6gretmenlerin yaptiklari isin

kendilerine anlamsiz geldigi gortlmustir.

Arastirmanin diger bir sorusu egitimci ve 8gretmen arasinda ne tiir farklar olduguna iliskindir. Ogretmenlerin bir

kismi 6gretmenin 6greten kisi, egitimcininse yalnizca 6greten degil onu her yoniyle yasama hazirlayan olduguna
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isaret etmistir. Bir baska goriis egitimcinin egitimle ilgili bilgi sahibi olabilecegini ama 6gretme becerisinin bir
uzman olarak 6gretmene ait olduguna yoneliktir. Bir kisim katilimcinin ise bireye dokunan, yasamina deger katan
herkesin egitimci olabilecegini dusindiugl gorilmustir. Dolayisiyla bu arastirma bulgularina gore egitimci
sifatinin 6gretmenleri kapsayan ancak 6gretmenle sinirli kalmayan bir nitelikte oldugu séylenebilir. Diger yandan
her 6gretmenin bir egitimci oldugu degerlendirilmektedir. Son donem neoliberal politikalarla 6gretmenin bir
teknisyene déniistiigli (Ural, 2014; Dursun, 2015; Omiir ve Bavli, 2020; Buyruk, 2015; Giivercin, 2014; Unal, 2005;
Yildiz ve Unlii, 2014; Demirer, 2012) ve egitime iliskin gercekligin yeniden insasinda 6gretmene yeni roller bigildigi
distinllse de 6gretmenligin dogasinin, birgok sosyal sorunla yiizlesilen duygusal etkilesim ve paylasimin yasandigi
sinif ortaminda verili programla sinirli kalmayan bir duyarhhigi gerektirdigi distiiniilmektedir. Ogretmenin pedagoiji

bilgisiyle de bu yasamsal siirece egitimsel katki sagladigi degerlendirilmektedir.

Son olarak dgretmenlerin ¢cogunlugunun kendilerini egitimci olarak da gordiikleri sonucuna ulasiimistir. Ozellikle
ilkokul 6gretmenlerinin egitimci niteliklerini okul disina tasan emeklerine dayal agikladiklari, ortaokul
o6gretmenlerinin bir kismininsa kosullar geregi egitimci yonlerini 6ne ¢ikaramadiklari ve kendilerini egitimci olarak
distinmedikleri gorilmustur. Bir sinif 6gretmeninin kendisi igin en gurur verici tanimlamanin “6gretmen”
oldugunu ifade etmesi, egitimci sifatina ihtiya¢ duyulmadigi seklinde yorumlanmistir. Alanyazin, 6gretmen ve
o6gretmen adaylarinin 6gretmen kavramina yonelik metafor algilari baglaminda incelendiginde 6ne ¢ikan ilk bes
metaforun Cakmak’in (2021) arastirmasinda anne, giines, bahcivan, mum, aile; Ozevin ve Kaya’nin (2019)
arastirmasinda egitici, 68retici, yol gbsterici, bigimlendirici; Sokmen, Yildirim ve Kili¢’in (2020) arastirmasinda ise
anne, baba, mum, glines, yol gosteren oldugunun goériilmesi 6gretmenlerin kendini egitimci olarak hissettiklerini

yansitmasi agisindan bu arastirma bulgulari ile tutarlihk géstermektedir.

ONERILER

Arastirma sonuglarina gére su 6neriler sunulabilir: Yaparak yasayarak 6grenme adina 6gretim icerikleri buna firsat
verecek sadelikte dizenlenebilir, okullarin yasamla bagini kuracagi etkinliklerin altyapisi bu baglamda
olusturulabilir. Ders yogunlugunun azaltiimasiyla artacak zaman, ¢ocuklarin beceri egitimine ayrilabilir. Merkezi
sinavlarin 6gretim lehine yaptig baskiyi azaltma adina okullarda rehberlik servisi dnciliiglinde veli ve 6grencilere
kilavuzluk yapacak bir yapi olusturulabilir. Okul mifredatini yasamla i¢ ice getirecek okul disi etkinliklerin
planlamasinda birokratik engeller azaltilabilir, okullara buna yonelik bltce tahsis edilebilir. Cocuklarin ilgisini
ceken dijital icerikli oyunlarin benzerlerini sosyal yasamda akranlariyla yasayarak oynayacagi icerikler tretilebilir.
Belediyeler apartman ve site insasi ruhsat izninde, cocuk oyun alanlari zorunlulugu getirilebilir ve maddi destek

saglayabilir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir. Makalenin etik kurul
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izni Sivas Cumhuriyet Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal ve Beseri Bilimler Etik Kurulu E-

60263016-050.06.04-245212 sayili ve 06 nolu karar ile alinmistir.

Yazar(lar)in Katki Orani Beyani: Bu ¢alismada birinci yazarin katki orani %50, ikinci yazarin katki orani %50’dir.
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