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ABSTRACT

Gender roles and the society’s perspective of these roles affect society in many ways (economy,
education, culture, etc.). For an egalitarian society, gender equality must be taught to students in
the most accurate way. In this regard, one of the most important factors is teachers, who are role
models of students. Especially pre-service elementary school teachers and social studies teachers
constituting the study group of the current study should undertake a very important role in the
training of students who start to become aware of their personality and sexual identity in
elementary school period. In this connection, the purpose of the current study is to investigate pre-
service teachers’ attitudes towards social gender roles in terms of gender and grade level and the
department attended. The descriptive survey method of quantitative research was used in the
current study, and the sample group consists of 369 pre-service teachers attending the
Departments of Elementary School Teaching and Social Studies Teaching in the 2019-2020
academic year. As the data collection tool, the Social Gender Roles Attitude Scale was used. The
scale consists of five sub-dimensions: female gender roles, male gender roles, equalitarian gender
roles, traditional gender roles and gender roles in marriage. The Cronbach Alpha reliability
coefficient for the whole scale was found to be “.94”. As a result of the study, it was found that the
female pre-service teachers have a more equitable attitude than the male pre-service teachers.
While there was no significant difference based on grade level, the pre-service elementary school
teachers’ attitude level was found to be higher than others in the sub-dimensions of female and
traditional gender roles. In general, the pre-service teachers were found to have a traditional
attitude.

Keywords: Gender roles, social gender, social gender equality, attitude, pre-service teacher,
elementary school teacher training, social studies teacher training.
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INTRODUCTION

Children learn to adopt and internalize roles assigned to gender in the family. The process of forming gender
roles after the family continues from the pre-school education period when the child starts school. Each stage of
the educational process includes a process that affects gender roles and ensures their formation. All elements,
from the physical structure of the school to the teachers and administrators in the school, are influential in the
formation of gender roles. The teacher, which is one of the most important factors that guide the education
process, has an important effect on the formation of gender roles in children with the activities it includes, the
language it uses, its expectations and behaviours, its attitude and the value system (Younger & Warrington,
2008). The positive attitudes of teachers and pre-service teachers, who will do the teaching profession in the

future, will prevent education based on gender inequality in the education process.

The concept of gender is a concept that we hear quite often in our daily lives but do not question its meaning.
TDK (2019) defines gender as the feature of creation and sex that gives the individual a separate role in the act
of reproduction and distinguishes between male and female. Besides this biological definition of gender, it also
has a social meaning. Therefore, the term “social gender” is preferred to “gender” in recent years (Dékmen,
2010). “Social gender indicates the information showing that the individual is from a certain gender, what is
socially expected of the individual and the position assigned to the individual in the society” (Vatandas, 2007).
Social gender was first used as a concept in the field of psychology in the mid-1950s in relation to the treatment
of personality pathologies. It is possible to say that the concept of social gender was used extensively in its current
sense for the first time by the feminist movement of the 1970s (Sayer, 2011). Social gender studies, on the other
hand, went through different processes under different names such as feminist studies, women's studies and
social gender studies, respectively (Ersoz, 2016). Even though the studies having been carried out give their fruits

in various ways today, it is still not possible to say that a certain success has been achieved yet.

It is necessary no to confuse the concepts of gender and social gender with each other. On the basis of our
gender, society expects various behaviours from us and this occurs within the framework of social gender. Social
gender sheds light on the meaning ascribed to the concept of gender by the society. Various expectations occur
in the society, which leads us to the concept of gender roles. “The role shows the position of the individual in an
organized social structure and his/her responsibilities, privileges and rules governing his/her interactions with
people in other positions” (Spence, 1985, cited in Dokmen, 2010). The different roles given to men and women
are known as gender roles (D6kmen, 2010). Society gives individuals specific roles based on their biological
characteristics and expects them to play these roles as if they were in a movie. Social roles are unconsciously
acted out by the majority of the society and what these roles mean is often incomprehensible (Bledsoe, 1983).
For example, women had not been aware of how much their lives ignored them until feminist movements or
men had not been aware of how much weight the society put on their shoulders. Gender roles vary depending
on the period, place, religion and other social changes. Of course, these roles are the roles that the individual

takes from the environment. “According to the cognitive theory, the development of gender roles takes place
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with a kind of understanding and assessment that is possible when children reach a certain level of cognitive
development. Children first learn about their sexual identity and then that of others. Immediately after, they
learn stereotypical attitudes about their own sex. Then they realize that they have to act in accordance with
these stereotypical attitudes about their own gender” (Vatandas, 2007). Gender roles affect attitudes towards
women and men, limit the professions they can choose, and make it possible for few women to choose the
professions in which they will have power, leadership and prestige (Purvis, 1987, cited in Cetin- Gliindlz, Tarhan

& Kilig 2015).

Family structure is very important in the formation and stereotyping of gender roles (Burge, 1981). In societies
such as Turkey, largely dominated by the traditional family structure, while the man is expected to maintain the
lineage and sustain the house, the woman is expected to do housework and be responsible for the care of
children. These expectations have led the man to be associated with the public sphere and the woman to be
associated with the private sphere. These associations reveal the power difference between men and women.
The transfer of the stereotypical roles in which man is seen as someone holding the power in his hands and
women as someone serving the duties of a mother and doing housework from generation to generation
strengthened the position of patriarchy and allowed the survival of stereotyped gender roles up to now (Zhang,
2006). The high rates of violence reflected in statistics in today's society and the exposure of women to the glass
ceiling syndrome in community-business life are also reflections of stereotyped gender roles imposed on women
(Akinci, 2019). Of course, addressing gender equality only in terms of women is another way of continuing
stereotypes. Heavy responsibilities that gender roles put on men and believes that men should suppress their
emotions caused men to remain in the responsibility-pressure dilemma. This situation shows us the necessity of

looking at social gender roles equally (Lloyd & Duveen, 1992).

In this regard, teachers have an important role to play in terms of changing the stereotypes created by the family
about social gender roles and correctly teaching social gender equality to children (Benz, Pfeiffer & Newman,
1981). Especially, pre-service teachers attending the departments of social studies teacher training and
elementary school teacher training come to the fore in the fulfilment of this duty. As they teach at elementary
level, both groups of teachers are together with students in the period when they develop their awareness of
their sexual identity and that of others. For instance, the first objective defined for the unit “Life at Home” in the
elementary school life science curriculum as “The concept of family is explained and the names and
characteristics of family members such as mother, father, grandmother are mentioned.” (MEB, 2018) will have
important effect on the formation of the perceptions of roles in the family. Similarly, the following objective in
the social studies curriculum “Investigates the change of social roles over time.” (MEB, 2018) seems to be
important in terms of changing stereotypical roles for students. Therefore, teaching of these issues to pre-service

teachers is of great importance.

This study is very important in terms of revealing pre-service teachers' attitudes towards gender roles. Especially

pre-service elementary school teachers and social studies teachers constituting the study group of the current
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study should undertake a very important role in terms of achieving social gender equality. These pre-service
teachers who will teach at the elementary level will be role models to students in a period when they become
aware of their sexual identity; thus, they have a special position. Likewise, the environment to be created in the
classroom is very important for students to realize social roles, to give up prejudices and stereotypes, and to
believe in gender equality. For this reason, it is very important to have teachers who believe in gender equality
and adopt it in their lives. This study is also important in terms of being a source for other studies and
demonstrating the need for this issue to be emphasized more in the education of pre-service teachers and
teacher training programs. From a social point of view, creating individuals who can adopt social roles with an

egalitarian attitude enables the society to achieve a more developed and healthier environment.

Gender roles that start to form from the moment we are born can bring about important problems in the society.
Especially an individual leading his/her life within rigid stereotypes can do great harm to the society. Although
the family takes the first step in shaping the individual, a more important role is played by the school in this
regard. All individuals in the school must take part in this process. The role of teachers as the greatest role models
to students is of special importance. Therefore, evaluating pre-service teachers' perspective of gender roles and
taking precautions accordingly will contribute to students' meaningful understanding of gender roles. In this
connection, the purpose of the current study is to investigate pre-service teachers’ attitudes towards social
gender roles in terms of gender and age variables. According to Esen (2013), teacher roles on gender issue can
be handled in two ways. One of these is the role that the teacher is in passive position, the student has an attitude
in the family regarding gender roles in the preschool socialization process and the teacher has a structure that
provides students with a free environment by only having an unbiased attitude. The second is a role in which the
teacher takes an active role and creates awareness to change the attitude of the student in the preschool period
and tries to change sexist concepts. In addition to this, according to Koyuncu Sahin and Coban (2019), even if
they are not aware of the attitudes, behaviors and activities of the teachers in the classroom, they actually play
an effective role in gaining gender and creating attitudes. By reflecting the social judgments in the activities
carried out in the classroom, acting or assigning students to the activities can be expressed as reflecting the
gender role differently to the students or transferring the acquired attitude as a teacher. Examples include
expressing male students as more active or higher communication, or seeing female students more emotionally,
saying that they should be less mobile, and giving students roles with such judgments in the classroom. Teachers
should avoid such behavior and raise awareness among their students. In terms of gender roles, the situation
creating an awareness atmosphere of attitudes of pre-service teachers toward being the same gender is
important to manage education processes. The determination of the effect of teaching programmes and
contents of lectures on pre-service teachers is a very important issue. In this manner, the aim of this study is to
evaluate the attitudes of pre-service teachers toward social gender roles in terms of gender and grade level.
Therefore, the problem statement of this study is determined as ‘what are the attitudes of pre-service teachers
studying in a public university toward social gender roles?’ To this end, answers to the following questions were

sought.
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1. What are the pre-service teachers’ general attitudes towards gender roles?

2. Do the pre-service teachers’ general attitudes towards gender roles vary significantly depending on,
2.1. Gender,
2.2. Grade level,

2.3. The department attended?

METHOD

Research Model

The current study is aimed at determining the attitudes of pre-service teachers attending the departments of
elementary school teacher training and social studies teacher training towards gender roles. Thus, the study
employed the descriptive survey model. Descriptive research aims to describe a case as thoroughly and carefully
as possible. On the other hand, survey studies focus on the determination of the participants’ opinions about,
interests, skills and abilities in and attitudes towards a subject or an event and they are generally conducted on
larger samples. In survey studies, the relationship between variables can also be examined. In the current study,
the cross-sectional research, one of the survey research types, was used. In this type of survey research, the

variables to be described are measured in one go (Buytkoztiirk, Cakmak, Akgiin, Karadeniz & Demirel, 2019).

Population and Sample

The population of the current study are 600 pre-service teachers attending the Departments of Elementary
Education Teacher Training and Social Studies Teacher Training in the Education Faculty of a university located
in the Aegean Region of Turkey in the 2019-2020 academic year. The sample is comprised of 369 students
randomly selected from among the population. According to Sahin (2014), random sampling refers to the

selection of a big enough part from the population at the researcher’s discretion.

According to Fraenkel Wallen & Hyun (2012), the level of significance widely used in educational studies is .05 or
.01. On the basis of the measurement tools used in the current study, in the interpretation of the data obtained
was performed at the 95% confidence interval and .05 significance level. The number of the individuals to be
included in the sample was calculated by using the following formula: n=t2.p. g/d? (n=the number of the
individuals to be included in the sample; t=significance level; p=probability of occurrence; g=probability of non-
occurrence; d=sampling error) (Yazicioglu & Erdogan, 2014). This formula revealed that the current study should
be conducted with the participation of at least 235 individuals. The distribution of the pre-service teachers by

the department attended, grade level and gender is given in Table 1.
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Table 1. Distribution of the Pre-service Teachers by the Department Attended, Grade Level and Gender

Department Attended Gender
Elementary  Social Total % K E Total %
school Studies
Grade Level 1 35 55 90 24,4 60 30 90 244
2 65 35 100 27.1 68 32 100 27.1
3 54 37 91 24.7 49 42 91 247
4 55 33 88 23.8 57 31 88 23.8
Total 209 160 369 100 234 135 369 100
Gender Female 141 93 234 63.4
Male 68 67 135 36.6
Total 209 160 369 100

As can be seen in Table 1, the majority of the participating pre-service teachers are female pre-service teachers
(n = 234). The great majority of the pre-service teachers are from the department of Elementary School Teacher
Training (n=209). When the gender of the pre-service teachers from two different departments is examined, it is
seen that of the pre-service elementary school teachers, 141 are females and 68 are males and of the pre-service
social studies teachers, 93 are females and 67 are males. This distribution can represent the distribution in the

population from which the sample was obtained.

Data Collection Tool

As the data collection tool, the Social Gender Roles Attitude Scale was used in the current study. The scale was
developed by Zeyneloglu & Terzioglu (2011) to measure university students’ attitudes towards social gender
roles. The scale has a total of 38 items scored between 0 and 5. Participants can respond to the equalitarian
attitude items related to social gender roles are follows: strongly agree “5” points, agree “4” points, undecided
“3” points, disagree “2” points and strongly disagree “1” point. The traditional attitude items related to social
gender roles are responded in the reverse order. Thus, the highest score to be taken from the scale is 190 while
the lowest score is 38. A high score taken from the scale indicates that the participant has an equalitarian attitude
towards social gender roles while a low score indicates that the participant has a traditional attitude. The
Cronbach Alpha Reliability Coefficient calculated for 38 items was found to be “0.92” in the original study
(Zeyneloglu & Terzioglu, 2011). In the current study, the Cronbach Alpha reliability coefficient was found to be

“.94” This shows that the data obtained from this scale are reliable.

Data Collection Process

The data collection process was adjusted to suit to the course schedule of the instructors. The first data collection
session was held on 2 December 2019 and was completed in 13 sessions. In the introduction part of the

measuring tool, objectives and instructions are clearly stated and they were read aloud by the researcher. The
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points that were not understood during the research period were explained and the questions from the students
were answered. It was emphasised that the participation in the study was on a volunteer basis. The application

lasted for about 15 minutes.

Data Analysis

The data obtained from the Social Gender Roles Attitude Scale were numbered and transferred to the computer
environment, and all analyzes were done using the SPSS program. As a result of the normality test, parametric
tests were decided to be used. T-test and one-way Variance analysis were used in the analyses. Moreover,
missing data analysis was conducted to determine missing data. Before starting analysis, it was tested whether
the collected data exhibit a normal distribution or not. As a result of this test, it was concluded that the data did
not show a normal distribution but on the basis of the skewness and Kurtosis values shown in Table 2, it was

decided that parametric tests could be used.

Table 2. Skewness and Kurtosis Values related to Distribution of the Data

Female Gender Roles Skewness -716
Kurtosis 119
Gender Roles in Marriage Skewness -1.353
Kurtosis 1.497
Traditional Gender Roles Skewness -.660
Kurtosis -.410
Male Gender Roles Skewness -1.103
Kurtosis .819
Equalitarian Gender Roles Skewness -1.251
Kurtosis 1.397
General Skewness -.874
Kurtosis 174

The fact that the skewness and kurtosis coefficients are close to 0 within the limits of + 1, and that the skewness
and kurtosis indices calculated by dividing the skewness and kurtosis coefficients by their own standard errors
are close to 0 within the limits of + 2 are considered as evidence of the existence of the normal distribution
(Tabachnick & Fidell, 2013; McKillup, 2012; Wilcox, 2012b; Howitt & Cramer, 2011; Lind, et al. 2006, cited in
Demir et al., 2016). As can be seen in Table 2, as the skewness and Kurtosis values are within the limits defined,

the data were accepted to exhibit a normal distribution and thus parametric tests were conducted.
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FINDINGS (RESULTS)

Table 3. Means and Standard Deviation Values for the Sub-dimensions in the Gender Roles Attitude Scale

Dimensions X S

Female Gender Roles 3.94 77
Gender Roles in Marriage 4.51 .57
Male Gender Roles 4.31 72
Traditional Gender Roles 3.97 .82
Equalitarian Gender Roles 4.43 .64
General 4.23 .60

In the findings given in Table 3, closeness of the mean scores taken from the sub-dimensions of female gender
roles, gender roles in marriage, male gender roles and traditional gender roles to 1 indicates that the students
have an equalitarian attitude while their closeness to 5 indicates that the students have a traditional attitude.
Thus, it can be argued that the participating students have traditional attitudes in the sub-dimensions of female
gender roles, gender roles in marriage, male gender roles and traditional gender roles. Contrary to the other
dimensions, the closeness of the mean score taken from the sub-dimension of equalitarian gender roles to 1
indicates that the students have a traditional attitude while its closeness to 5 indicates that they have an
equalitarian attitude. Thus, the pre-service teachers were found to have a equalitarian attitude in this sub-

dimension. In general, they seem to have a traditional attitude.

The frequency distribution of the scores taken by the pre-service teachers from the Social Gender Roles Attitude

Scale is given in Figure 1.
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Figure 1. Frequency Distribution of the Scores Taken by the Pre-service Teachers from the Social Roles Attitude

Scale

As can be seen in Figure 1, all of the 369 students were found to have a traditional attitude. While determining
this, the highest score to be taken from the scale was calculated to be 190 and the lowest score to be taken from
the scale was calculated to be 38. A high score taken from the scale indicates that the student has an equalitarian
attitude towards social gender roles while a low score taken from the scale indicates that the student has a
traditional attitude. Moreover, if the total mean score taken from the scale is 95 or higher, then it can be said

that the participants have equalitarian attitudes towards social gender roles and if the total mean score taken
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from the scale is lower than 95, then it can be said that the participants have traditional attitudes towards social

gender roles (Zeyneloglu & Terzioglu, 2011).

Findings related to Gender Variable

The findings showing whether there are significant differences between the mean scores taken by the female

and male pre-service teachers from the scale are given in Table 4.

Table 4. Results of Independent Samples T-test Conducted to Determine Whether the Scores Taken from the

Scale Vary Significantly by Gender

Gender N X Ss Df t P
Female GRs Female 234 4.232 .610 367 10.841 .000*
Male 135 3.440 777
GRsin Female 234 4.708 440 367 9.498 .000*
Marriage Male 135 4.176 .629
Traditional Female 234 4.290 .654 367 11.170 .000*
GRs Male 135 3.424 .814
Male GRs Female 234 4.517 .623 367 7.674 .000*
Male 135 3.956 .757
Equalitarian Female 234 4.656 .541 367 9.475 .000*
GRs Male 135 4.061 .644
General Female 234 4.479 461 367 12.192 .000*
Male 135 3.804 .590

*p<0.05

As can be seen in Table 4, the pre-service teachers’ mean scores taken from the scale vary significantly by gender
(tse7= 10.841, p<.05). Moreover, the mean scores taken from the sub-dimensions of gender roles in marriage
(tse7= 9.498, p<.05), traditional gender roles (t3s7= 11.170, p<.05), female gender roles (tss;= 10.841, p<.05), male
gender roles (tsg;= 7.674, p<.05) and equalitarian gender roles (t3s7= 9.475, p<.05) were also found to be varying
significantly depending on gender. When these significant differences found for the sub-dimensions were
examined, the female pre-service teachers were found to be more successful than the male pre-service teachers.
In addition, general attitude mean scores were also found to be varying significantly depending on gender (tse;=
12.192, p<.05). When the source of the significant difference was examined, it was found that the female pre-

service teachers (X =4.47) are more successful than the male pre-service teachers (x = 3.80).

Findings related to Grade Level Variable

The findings showing whether the pre-service teachers’ gender roles mean scores vary significantly depending

on grade level are given in Table 5.
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Table 5. One Way Variance Analysis in relation to Grade Level

Sum of Squares Sd Mean Squares F P
Female Gender Roles Between-groups 1.092 3 .364 .603 .614
Within-groups 220.400 365 .604
Total 221.492 368
Gender Roles in Marriage  Between groups .700 3 .233 .699 .553
Within-groups 121.870 365 .334
Total 122.569 368
Traditional Gender Roles Between-groups 1.326 3 442 .641 .589
Within-groups 251.737 365 .690
Total 253.064 368
Male Gender Roles Between-groups 3.085 3 1.028 1.962 119
Within-groups 191.277 365 .524
Total 194.361 368
Equalitarian Gender Roles  Between-groups 1.122 3 374 .890 446
Within-groups 153.288 365 420
Total 154.410 368
General Between-groups .535 3 .178 483 .694
Within-groups 134.700 365 .369
Total 135.235 368

As can be seen in Table 5, in general the pre-service teachers’ gender roles mean scores do not vary significantly
depending on grade level [F=.483 p> .05]. Similarly, the pre-service teachers’ mean scores taken from the sub-
dimensions of female gender roles [F=.603 p> .05], gender roles in marriage [F=.699 p> .05], traditional gender
roles [F=.641 p>.05], male gender roles [F=1.962 p>.05] and equalitarian gender roles [F=890 p> .05] do not vary

significantly depending on grade level.

Findings related to the Department Attended
The findings showing whether the pre-service teachers’ gender roles mean scores vary significantly depending
on the department attended are given in Table 6.

Table 6. Independent Samples T-test Results in relation to the Department Attended

Department Attended N X Ss df t P

Female GRs Social Studies 160 3.792 792 367 -3.296 .001*
Elementary School 209 4.058 .744

GRs in Marriage Social Studies 160 4.458 .607 367 -1.614 .107
Elementary School 209 4.556 .550

Traditional Social Studies 160 3.785 .853 367 -3.868 .000*

GRs Elementary School 209 4116 .782

Male GRs Social Studies 160 4.233 779 367 .-1.828 .068
Elementary School 209 4.372 .678

Equalitarian Social Studies 160 4.463 .625 367 .638 .524

GRs Elementary School 209 4.419 .665

General Social Studies 160 4.142 .619 367 .-2.511 .012
Elementary School 209 4.301 .588

*p<0.05
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As can be seen in Table 6, the mean scores taken by the pre-service teachers from the sub-dimensions of female
gender roles (t3g7=-3.296, p<.05) and traditional gender roles (t3s7=-3.868, p<.05) vary significantly depending on
the department attended. When the source of difference between the mean scores taken from the sub-
dimension of female gender roles was examined, it was found that the pre-service elementary school teachers
(x = 4.05) are more successful than the pre-service social studies teachers (x = 3.79). Similarly, when the source
of the difference between the mean scores taken from the sub-dimension of traditional gender roles was
examined, it was found that the pre-service elementary school teachers (x = 4.11) are more successful than the
pre-service social studies teachers (x = 3.78). However, the mean scores taken from the sub-dimensions of gender
roles in marriage (tse;= -614, p> .05), male gender roles (t3s7=-1.828, p> .05) and equalitarian gender roles (t3s7=
638, p>.05) were found to be not varying significantly depending on the department attended. The general mean
gender roles scores were also found to be not varying significantly depending on the department attended (t3g7=-

2.511, p> .05).

CONCLUSION and DISCUSSION

In the current study investigating the social gender roles attitudes of a total of 369 pre-service elementary school
teachers and pre-service social studies teachers attending a university in the Aegean region of Turkey, it was
aimed to examine whether the participating pre-service teachers’ attitudes towards social gender roles vary

significantly depending on gender, grade level and the department attended.

The findings obtained in the study revealed that the pre-service teachers’ general mean gender roles scores vary
significantly depending on gender. Similarly, the mean scores taken by the pre-service teachers from the sub-
dimension of gender roles in marriage, traditional gender roles, female gender roles, male gender roles and
equalitarian gender roles were found to be varying significantly depending on gender. In all the sub-dimension
and in general, the female pre-service teachers were found to have more equalitarian attitudes than the male
pre-service teachers. Similar results have been reported by Vefikulucay, Zeyneloglu, Eroglu & Taskin (2007);
Ongen & Aytag (2013) Yilmaz et al. (2009); Seckin & Tural (2011); Alabas et al. (2019); Celik (2013); Ozcan (2017);
Direk & Irmak (2017); Pinar et al. (2008), Secgin & Kurnaz (2015), Cetinkaya (2013). One of the reasons for the
female pre-service teachers’ having more equalitarian attitude can be gender-based bias. Moreover, the roles
assigned to men and women by the society, the differences between these roles and stereotypes’ being in favour
of men (man’s being bolder and stronger while woman’s being weaker and needing protection, etc.) can be other
reasons why women have more equalitarian attitudes (Dékmen, 2010). While the results of the above-
mentioned studies support the finding of the current study, in the study by Elglin & Yeniceri Alemdar (2017), it
was found that while women have more equalitarian attitudes towards the sub-dimensions of female gender
roles, traditional gender roles, male gender roles and gender roles in marriage, men have more equalitarian
attitudes towards the sub-dimension of equalitarian gender roles than women. Karasu Golliice, Giiveng & Celik

(2017) found that male students have more equalitarian attitudes than female students.
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The pre-service teachers’ mean scores taken from the sub-dimensions of female gender roles and traditional
gender roles were found to be varying significantly depending on the department attended. When the source of
the significant different was examined, it was found that the pre-service elementary school teachers were found
to be having higher attitude level than the pre-service social studies teachers. However, the mean scores taken
from the sub-dimensions of gender roles in marriage, male gender roles and equalitarian gender roles were
found to be not varying significantly depending on the department attended. General mean scores were also
found to be not varying significantly depending on the department attended. In the literature review, no study
investigating the relationship between social gender roles attitudes and the department attended was

encountered.

The pre-service teachers’ mean attitude scores taken from both the whole scale and its sub-dimensions were
found to be not varying depending on grade level. This shows that increasing grade level or the training received

by the pre-service teachers does not lead to any change in stereotypical gender roles.

When we look at the total score that pre-service teachers have got from the gender roles attitude scale, it was
seen that the teacher candidates have a traditional attitude towards gender roles. When the relevant literature
is reviewed, it is similar to the result of the study that was made by Onder Yal¢in & Géktas (2013), although the
students have an egalitarian attitude in general, they are also predisposed to traditional attitude. In addition, in
the study conducted by Sézer & Ozkan (2014) on pre-service teachers of social studies, it was found that pre-
service teachers produced metaphors with traditional stereotypes, and it can be said that there is a similarity
between the result of this research and our study. In another study conducted by pre-service teachers by Secil &
Tural (2011), it was determined that social and cultural norms had an effect on gender roles, and this study was
similar to our study. From this point of view, it can be thought that a universal education process should be
carried out considering the social and cultural norms in the process of pre-service teachers’ education. Discourses
that demonstrate the existence of stereotypes about pre-service teachers' gender roles were identified (Sahin,
Coban & Korkmaz, 2018), and metaphors that reveal the values and prejudices reflecting the traditional
patriarchal structure (Aslan, 2015). The results of our research match the results of our study. One of the reasons
why pre-service teachers have a traditional attitude towards gender roles can be shown as pre-service teachers
not taking a course on gender (ects.mu.edu.tr, 2019). One of the reasons for this may be that pre-service teachers
come from many different cities and cultures. It should not be forgotten that the first education of the child starts
in the family, though the school is very important in gender education. The family's attitude towards gender roles

affects the child’s attitude (Sahin & Coban, 2019).

The data obtained as a result of the study showed that pre-service teachers could not give up their prejudges
and stereotypes against gender roles. Similarly, it was revealed that male pre-service teachers have traditional
gender roles. In addition to the contribution of this study to the literature, it is important to consider this situation
in the process of preparing teacher training programs applied to train teachers, one of the most effective role

models about gender equality.
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RECOMMENDATIONS

e Insimilar studies to be carried out later, it can be applied on larger sample groups and variables such as
place of residence, taking gender lessons, education status of parents, violence, number of siblings and
their gender can be added to the studies.

e  Pre-service teachers can design activities on gender equality instead of the concept of gender roles
when they become teachers.

e Conducting qualitative studies that enable more in-depth research on this issue may reveal the
underlying causes of attitudes towards gender roles.

e  Panels, symposiums, or workshops etc. on gender roles and equality for teacher candidates can be
provided.

o  Clubs or societies dealing with gender equality subjects can be established at universities.

e  Pre-service teachers may be encouraged to participate in activities that will enable male students to

realize gender equality.
ETHICS TEXT

"In this article, journal writing rules, publishing principles, research and publishing ethics rules, journal ethics

rules are followed. The author(s) are responsible for all kinds of violations releated to the article."

REFERENCES

Alabas, R., Akyiiz, H. & Kamer, S. (2019). Universite 6grencilerinin toplumsal cinsiyet algilarinin belirlenmesi.
Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 19 (44), 429-448.

Akinci, C. N. (2019). Siddet, ¢calisma yasami ve medya badlaminda kadin. Ankara: Pegem Akademi

Aslan, G. (2015). Ogretmen adaylarinin toplumsal cinsiyet algilarina iliskin metaforik bir ¢dziimleme. E§itim ve
Bilim, 40(181).

Benz, C. R., Pfeiffer, |. & Newman, I. (1981). Sex role expectations of classroom teachers, grades 12. American
Educational Research Journal, 18, 289-302.

Bledsoe, J. C. (1983). Sex differences in female teachers' approval and disapproval behaviors as related to their
self-definition of sex-role type. Psychological Reports, 52, 711-714.

Burge, P. L. (1981). Parental childrearing sex-role attitudes related to social issue sex-role attitudes and selected
demographic variables. Home Economics Research Journal, 9, 193-199.

Biiyiikoztirk, S., Cakmak E.K., Akgiin, O. E., Karadeniz, S. & Demirel, F. (2019). Bilimsel arastirma yéntemleri.
Ankara: Pegem Akademi

Celik, A. S., Pasinlioglu, T., Tan G. & Koyuncu, H. (2013). Universite 6grencilerinin cinsiyet esitligi tutumlarinin

belirlenmesi. Florence Nightingale Hemsirelik Dergisi, 21(3), 181-186.

Sidekli, S., Gokdemir, A. & Ayilmazdir, H. (2020). Pre-service teachers’ attitudes towards gender
1652 roles, International Journal of Eurasian Education and Culture, Issue: 10, pp. (1640-1669).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

Demir, E., Saatgioglu, O. & imrol, F. (2016). Uluslararasi dergilerde yayimlanan egitim arastirmalarinin normallik
varsayimlari agisindan incelenmesi. Current Research in Education, 2(3), 130-148.

Direk, N. & Irmak, B. (2017). Dokuz Eylil Universitesi Tip Fakiiltesi 6grencilerinde toplumsal cinsiyet rollerine
yonelik tutumlar. Dokuz Eyliil Universitesi Tip Fakiiltesi Dergisi, 31(3), 121-128.

Dékmen, Z.Y. (2010). Toplumsal cinsiyet sosyal psikolojik agiklamalar. istanbul: Remzi Kitabevi

Elgiin, A. & Yenigeri Alemdar, M. (2017). Universite &grencilerinin toplumsal cinsiyet rolleri tutumlarina yénelik
bir arastirma: Ege Universitesi iletisim Fakiiltesi érnegi. International Journal of Social Sciences and
Education Research, 3(3), 1054-1067.

Ersdz, G.A. (2016). Toplumsal cinsiyet sosyolojisi. Ankara: Ani Yayincilik.

Esen, Y. (2013). Hizmet 6ncesi 6gretmen egitiminde toplumsal cinsiyet duyarhligini gelistirme amagli bir calisma.
Egitim ve Bilim, 38 (169), 280-295.

Fraenkel, J. R., Wallen, N. E. & Hyun, H. H. (2012). How to design and evaluate research in education. New York,
N.Y.: McGraw Hill

Cetin-Gundiiz, H., Tarhan, S. & Kili¢ Z. (2015). Toplumsal cinsiyete dayali mesleklerin segimlerine yonelik tutum
dlcegi: gegerlilik ve giivenirlik calismasi. Bartin Universitesi E§itim Fakiiltesi Dergisi, 4(1), 21-33

Karasu, F., Gélliice, A., Giiveng, E. & Celik, S. (2017). Universite 6grencilerinin toplumsal cinsiyet rollerine iligkin
tutumlari. SDU Sadlik Bilimleri Dergisi, 8(1), 21-27.

Kodan Cetinkaya, S. (2013). Universite dgrencilerinin siddet egilimlerinin ve toplumsal cinsiyet rollerine iliskin
tutumlarinin incelenmesi. Nesne Dergisi, 1(2), 21-43.

Koyuncu Sahin, M. & Coban, A. (2019). Turkiye'de egitim alaninda toplumsal cinsiyet lizerine yapilmis calismalara
toplu bir bakis. Uluslararasi Sosyal Arastirmalar Dergisi, 12 (64), 21-33.

Lloyd, B. & Duveen, G. (1992). Gender identities and education. New York: Harvester Wheatsheaf/St. Martin's
Press.

MEB (2019). Hayat Bilgisi dersi Ogretim programi. Erisim Adresi:
http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=326 (2019, Aralik)

MEB (2019). Sosyal Bilgiler 6gretim programi. http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=354.(2019,
Aralik).

Onder, O. R, Yalgin, A. S. & Goktas, B. (2013). Saghk kurumlari yéneticiligi bélimi 6grencilerinin toplumsal
cinsiyet rollerine iliskin tutumlari. Ankara Saglik Bilimleri Dergisi, 2(1), 55-78.

Ongen, B. & Aytag, S. (2013). Universite 6grencilerinin toplumsal cinsiyet rollerine iliskin tutumlari ve yasam
degerleri iliskisi. Sosyoloji Konferanslari, (48), 1-18.

Ozcan, A., Karatas, N. & Sevig, E.U. (2017). Toplumsal cinsiyet egitiminin Universite &grencilerinin toplumsal
cinsiyet rol tutumlarina etkisi. Researcher: Social Science Studies, 5(6), 53-67.

Pinar, G., Taskin L. & Eroglu K. (2008). Baskent Universitesi 8grenci yurdunda kalan genclerin toplumsal cinsiyet
rol kaliplarina iliskin tutumlar. Hacettepe Universitesi Saglik Bilimleri Fakiiltesi Hemsirelik Dergisi, 47-57.

Sayer, H. (2011). Toplumsal cinsiyet esitliGine erkeklerin katihmi (Uzmanlik Tezi). Erisim adresi:

https://www.ailevecalisma.gov.tr/media/2533/handansayer.pdf

Sidekli, S., Gokdemir, A. & Ayilmazdir, H. (2020). Pre-service teachers’ attitudes towards gender
1653 roles, International Journal of Eurasian Education and Culture, Issue: 10, pp. (1640-1669).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

Secgin, F. & Kurnaz, $. (2015). Sosyal bilgiler dersinde toplumsal cinsiyet etkinliklerinin 6grencilerin algi ve
tutumlarina etkisi. Uluslararasi Tiirk Egitim Bilimleri Dergisi, 2015(5), 24-38.

Secgin, F. & Tural, A. (2011). Sinif 6gretmenligi bolimi 6gretmen adaylarinin toplumsal cinsiyet rollerine iliskin
tutumlari. Education Sciences, 6(4), 2446-2458.

Sézer, M. A. & Ozkan, R. (2014). Ogretmen adaylarinin kadin olgusuna iliskin algilarinin belirlenmesi. Usak
Universitesi Sosyal Bilimler Dergisi, 7(1), 264-278

Sahin, B. (2014). Metodoloji. Abdurrahman Tanriégen (ed.). Bilimsel arastirma yéntemleriiginde (s. 125). Ankara:
Ani Yayincilik

Sahin, M. K., Coban, A. E. & Korkmaz, A. (2018). Toplumsal cinsiyet esitligi ve Turk egitim sistemindeki yeri: okul
oncesi 6gretmen adaylarinin géziinden. Uluslararasi Bilimsel Arastirmalar Dergisi (IBAD), 3(2), 735-752.

Vatandas, C. (2007). Toplumsal cinsiyet ve cinsiyet rollerinin algilanisi. Sosyoloji Konferanslari, (35), 29-56.

Vefikulugay D., Zeyneloglu, S., Eroglu, K. & Taskin, L. (2007). Kafkas Universitesi son sinif 8grencilerinin toplumsal
cinsiyet rollerine iliskin bakis acilari. Hacettepe Universitesi Hemsirelik Fakiiltesi Dergisi, 14(2), 26-38.

Yazicioglu, Y. & Erdogan, S. (2014). SPSS uygulamali bilimsel arastirma ydntemleri. Ankara: Detay Yayincilik.

Yilmaz, D. V., Zeynelogluy, S., Kocadz, S., Kisa, S., Taskin, L. & Eroglu, K., (2009). Universite dgrencilerinin toplumsal
cinsiyet rollerine iliskin gorusleri. Uluslararasi insan Bilimleri Dergisi, 6(1).775-792.

Younger, M. & Warrington, M. (2008). The gender agenda in primary teacher education in England: Fifteen lost
years? Journal of Education Policy, 23(4), 429-445.

Zeyneloglu, S. & Terzioglu, F. (2011). Toplumsal cinsiyet rolleri tutum 0&lgeginin gelistiriimesi ve psikometrik
dzellikleri. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 40(40), 409-420.

Zhang, N. (2006). Gender role egalitarian attitudes among Chinese college students. Sex roles, 55(7-8), 545-553.

Sidekli, S., Gokdemir, A. & Ayilmazdir, H. (2020). Pre-service teachers’ attitudes towards gender
1654 roles, International Journal of Eurasian Education and Culture, Issue: 10, pp. (1640-1669).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)

Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

OGRETMEN ADAYLARININ CiNSIYET ROLLERINE iLISKIN TUTUMLARI

0z

Toplumsal cinsiyet rolleri ve toplumun bu cinsiyet rollerine bakis agisi toplumu bir¢ok agidan
(ekonomi, egitim, kiltur vb.) etkiler. Esitlik¢i bir toplum igin cinsiyet esitliginin 6grencileri en dogru
sekilde verilmesi gerekmektedir. Bu durumda da en 6énemli faktorlerden biri 6grencilerin rol
modelleri olan dgretmenlerdir. Ozellikle bu ¢alisma da yer alan Sinif ve Sosyal Bilgiler 6gretmenligi
o6gretmen adaylari ilkogretim c¢aginda kendinin ve cinsel kimliginin farkina varan 6grencinin bu
yonde egitimi icin oldukga dnemli rol Gstlenmektedir. Arastirmanin amaci 6gretmen adaylarinin
toplumsal cinsiyet rollerine iliskin tutumlarinin cinsiyet ve yas dizeyi degiskenleri agisindan
incelenmesidir. Arastirma da nicel arastirma yontemlerinden betimsel tarama modeli
kullanilmistir, 6rneklem grubunu ise 2019-2020 yilinda Sinif ve Sosyal Bilgiler 6gretmenligi egitimi
programinda 6grenim gérmekte olan 369 O6gretmen adayi olusturmaktadir. Veri toplama araci
olarak Toplumsal Cinsiyet Rolleri Tutum &lgegi kullaniimistir. Olcekte kadin cinsiyet rolleri, erkek
cinsiyet rolleri, esitlikgi cinsiyet rolleri, geleneksel cinsiyet rolleri ve evlilikte cinsiyet rolleri olmak
lizere bes alt boyuttan olusmaktadir. Olcek verilerinin genel Cronbach Alfa giivenirlik katsayisi “.94”
olarak bulunmustur. Arastirma sonucunda kadin Ogretmen adaylarinin erkek oOgretmen
adaylarinda daha esitlikgi bir tutuma sahip oldugu bulunulmustur. Sinif diizeyinde anlamh bir
farkliik bulunmazken 6grenim gordiigli program degiskeninde sinif 6gretmenleri kadin ve
geleneksel cinsiyet rolleri alt boyutlarinda daha yilksek tutum sergilemislerdir. Genel olarak
o6gretmen adaylarinin gelenekselci bir tutuma sahip oldugu elde edilen veriler arasindadir.

Anahtar Kelimeler: Cinsiyet rolleri, toplumsal cinsiyet, toplumsal cinsiyet esitligi, tutum, 6gretmen
adaylari, Sinif 6gretmenligi, Sosyal Bilgiler 6gretmenligi.
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GiRiS

Cocuklar, cinsiyete yiklenen rolleri benimsemeye ve i¢sellestirmeyi ailede 6grenirler. Aileden sonra cinsiyete
iliskin rollerin olusum sireci cocugun okula basladigi okul 6ncesi egitim siirecinden itibaren devam etmektedir.
Egitim sirecinin her kademesi cinsiyet rollerini etkileyen, olusumunu saglayan bir sireci igerir. Okulun fiziksel
yapisindan, okul icerisinde yer alan 6gretmen ve yoneticilere kadar bitiin unsurlar cinsiyete iliskin rollerin
olusmasinda etkendir. Egitim slrecini yonlendiren en 6nemli unsurlardan biri olan 6gretmen, derste yer verdigi
etkinlikler, kullandigi dil, beklentileri ve davranislari, tutumu ve deger sistemi ile ¢cocuklarda cinsiyet rollerinin
olusmasinda énemli bir etkiye sahiptir (Younger ve Warrington, 2008). Ogretmenlerin ve gelecekte dgretmenlik
meslegini yapacak olan aday 6gretmenlerin cinsiyet rollerine iliskin olumlu tutumlari egitim siirecinde cinsiyet

esitsizligine dayal bir egitimi engelleyecektir.

Cinsiyet kavrami gunlik hayatimizda oldukga sik duydugumuz ancak anlamini genellikle sorgulamadigimiz bir
kavramdir. TDK (2019) cinsiyeti; bireye, Ureme isinde ayri bir rol veren ve erkekle disiyi ayirt ettiren yaradilis
ozelligi, esey, cinslik, seks olarak tanimlamistir. Cinsiyetin yapilan bu biyolojik taniminin yaninda bir de toplumsal
anlami bulunmaktadir. ingilizce “gender” toplumsal anlami karsilarken Tiirkcede bu anlami kargilamasi agisindan
son zamanlarda toplumsal cinsiyet ifadesi kullanilmaktadir (D6kmen, 2010). “Toplumsal cinsiyet, bireyin belli bir
cinsten olduguna iliskin bilgiye, bu bilgi dahilinde olmak (zere toplumsal diizlemde bireyden beklenenlere ve
toplumda bireye bicilen konuma isaret eder” (Vatandas, 2007). Toplumsal cinsiyet (gender) kavram olarak ilk
defa, 1950’lerin ortalarinda psikoloji alaninda kisilik patolojilerinin tedavisi alaninda kullanilmistir Toplumsal
cinsiyet kavraminin kapsamli bir sekilde ve buglinkl anlamiyla ilk defa 1970’lerdeki feminist hareket tarafindan
kullanildigini séylemek miamkiindir (Sayer, 2011). Toplumsal cinsiyet ¢alismalari ise sirayla feminist calismalari,
kadin ¢alismalari ve toplumsal cinsiyet ¢alismalari isimlerini alarak degisim gecirmislerdir (Ers6z, 2016). Yapilan
calismalar glinimizde cesitli sekillerde meyvelerini verseler de hala kesin bir sonuca ulasildigini séylemek

mimkin degildir.

Cinsiyet ve toplumsal cinsiyet kavramlarini birbirlerinden farkli kavramlar olarak karsimiza g¢ikmaktadir.
Cinsiyetimiz neticesinde toplum bizden gesitli davranislar bekler ve bunu da toplumsal cinsiyet cercevesinde
yapar. Toplumsal cinsiyet toplumun cinsiyet kavramina ve ona yiklenen anlama isik tutar. Toplumun iginde gesitli
beklentiler olusur. Bu ise bize cinsiyet rolleri kavramini verir. “Rol, 6rgiitlii sosyal bir yapi icinde bireyin bulundugu
pozisyonu, bu pozisyonla ilgili sorumluluklar, ayricaliklari ve diger pozisyonlardaki insanlarla etkilesimi
yonlendiren kurallari gosterir” (Spence, 1985, Akt. Dokmen, 2010). Kadinlara ve erkeklere verilen farkh roller ise
toplumsal cinsiyet rolleri olarak bilinir (D6kmen, 2010). Toplum bireylere biyolojik 6zelliklerine bagl olarak belirli
roller verir ve bir filmdeymis gibi bu rolleri oynamasini bekler. Toplumsal roller toplumun geneli tarafindan fark
edilmeden yapilir ve bu rollerin ne ifade ettigi ¢ogunlukla anlasiimaz (Bledsoe, 1983). Ornegin; feminist
hareketlere kadar kadinlar yasadiklari hayatin kendilerini ne kadar da yok saydiginin farkinda degildiler ya da
erkekler toplumun omuzlarina ne kadar agirlik bindirdiklerinin farkinda degildiler. Toplumsal cinsiyet rolleri

doneme, mekana, dine ve diger toplumsal degismelere bagl olarak degismektedir. Elbette bu roller bireyin
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cevreden aldigi rollerdir. “Biligsel kurama gore, cinsiyet rollerinin gelisimi, cocuklarin belli bir biligsel gelisim
diizeyine ulastiklarinda mimkin olan bir tir anlayis ve degerlendirme ile gergeklesir. Cocuklar ilk olarak kendi
cinsel kimliklerini ve sonra baskalarininkini 6grenirler. Hemen sonra da kendi cinslerine iliskin kaliplasmis
tutumlarn 6grenirler. Daha sonra da kendi cinslerine iligkin kaliplagmis tutumlara uygun olarak davranmak
zorunda olduklarini anlarlar” (Vatandas, 2007). Toplumsal cinsiyet rolleri kadin ve erkeklere yonelik tutumlari
etkiler, secebilecekleri meslekleri sinirlar ve ¢ok az sayida kadinin giig, liderlik ve prestij sahibi olacagi meslekleri

se¢mesine yol agar (Purvis, 1987 akt. Glindiiz, Tarhan ve Kilig 2015).

Toplumsal cinsiyet rollerinin olusmasinda ve kaliplasmasinda aile yapisi olduk¢a 6nemlidir (Burge, 1981). Tirkiye
gibi cogunlukla geleneksel aile yapisina sahip toplumlarda erkegin soyu devam ettirmesi ve evin bakimini
Gstlenmekten sorumlu kisi olmasi beklenirken kadinin ev isi yapan ve ¢ocuk bakimindan sorumlu olan kisi olmasi
beklenir. Bu beklentiler erkegin kamusal alan ile iligkilendirilirken kadinin 6zel alan ile iliskilendirilmesine yol
acmistir. Yapilan iliskilendirmeler erkek ve kadin arasindaki gli¢ farkini ortaya ¢ikarmistir. Erkegin giici elinde
bulundurmasi ve kadinlarin anne-ev isi yapan kisi konumlarini ayni sekilde aktarmasi ataerkilligin varhgini
guclendirmis ve kaliplagsmis cinsiyet rollerinin glinimize kadar gelmesine neden olmustur (Zhang, 2006).
GUnUmiz toplumunda istatistiklere yansiyan yiiksek siddet oranlari ve kadinin toplum-is yasaminda cam tavan
sendromuna maruz birakilmasi da yine kadinlara yiiklenen kaliplasmis cinsiyet rollerinin yansimalaridir (Akinci,
2019). Elbette toplumsal cinsiyet esitliginin sadece kadin agisindan ele almak kaliplasmis yargilari devam
ettirmenin farkh bir yoludur. Toplumsal cinsiyet rollerinin erkeklere yiikledikleri agir sorumluluklar ve erkegin
duygularini bastirmasi gerektigi yoniindeki tutumlar erkeklerin sorumluluk-baski ikileminde kalmalarina neden
olmustur. Bu durum da bize toplumsal cinsiyet rollerine esitlikci bir sekilde bakmamizin gerekliligini gdstermistir

(Lloyd ve Duveen, 1992).

Toplumsal cinsiyet rollerinde ailenin olusturdugu kaliplasmis yargilari degistirme veya 6grenciye toplumsal
cinsiyet esitligini dogru bir sekilde aktarabilme gorevi ise 6gretmenlere diismektedir (Benz, Pfeiffer ve Newman,
1981). Ozellikle calisma da incelenen Sosyal bilgiler ve Sinif 6gretmenligi bélimiinde okuyan 6gretmen adaylarina
onemli Olgude is diismektedir. Her iki grupta ilkogretim seviyesinde ders vermenin yaninda 6grencinin cinsel
kimliginin, kendinin ve karsi cinsin farkina vardigi dénemlerde Ogrencilerin karsilarinda olacak meslek
gruplarindandir. Ornegin; ilkokul Hayat bilgisi dersi programinin “Evimizde Hayat” {initesinde ilk kazanim olarak
“Aile kavrami aciklanarak anne, baba, nine gibi kisilerin isimleri ve 0&zellikleri Uzerinde durulur.”
(mufredat.meb.gov.tr, 2018) verilmesi bile gocukta olusturulacak kadin-erkek motifi ve aile icindeki rollerin
olusmasinda bliyik etki yaratacaktir. Benzer sekilde Sosyal bilgiler dersi programinin “Sosyal rollerin zaman icinde
degisimini inceler.” (mufredat.meb.gov.tr,2018) kazanimi 6grencilerdeki kaliplasmis rolleri degistirme kisminda
onlimuze ¢ikmaktadir. Bu baglamda 6gretmen adaylarinin bu konu da dogru bir sekilde egitilmesi biyik 6nem

tasimaktadir.

Bu calisma 6gretmen adaylarinin toplumsal cinsiyet rollerine iliskin tutumlarini ortaya koymasi agisindan oldukga

dnemlidir. Ozellikle bu calismanin érneklem grubunu olusturan Sosyal Bilgiler ve Sinif gretmenligi 6gretmen
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adaylarina “Toplumsal Cinsiyet” esitliginin saglanmasi anlaminda oldukg¢a fazla is diismektedir. ilkdégretim
kademesinde derse girecek olan bu 6gretmen adaylari 6grencilerin gelisme ¢agi ve cinsel kimliklerini fark ettikleri
donemde 6grencilere rol model olacaklari igin bu konu baglaminda oldukca énemli bir konumdadirlar. Ayni
sekilde 6grencilerin toplumsal rolleri fark etmelerini, 6n yargi ve kalip yargilardan vazgeg¢melerini, Toplumsal
cinsiyet esitligine inanabilmeleri icin sinif icinde olusturulacak ortam da olduk¢a 6nemlidir. Bundan dolayi
toplumsal cinsiyet esitligine inanan ve bunu hayatina adapte eden 6gretmenlerin olmasi oldukca bilyiik bir 6nem
arz etmektedir. Bu galisma diger ¢alismalara kaynaklik etmesi ve 6gretmen adaylarinin egitiminde ve 6gretmen
yetistirme programlarinda bu konunun daha fazla yer almasi gerekliligini gostermesi bakimindan da énemlidir.
Toplumsal agidan ise toplumsal rolleri esitlik¢i bir tutumla benimsemis bireylerin yetismesi toplumun daha

gelismis ve daha saglikli bir ortama kavusmasini saglar.

Dogdugumuz andan itibaren olusmaya baslayan toplumsal cinsiyet rolleri toplumda 6nemli sorunlari da
beraberinde getirebilir. Ozellikle kati kalip yargilarla hayatina devam eden bir bireyin topluma verecegi zarar
oldukca cok olacaktir. Bireyin sekillenmesinde her ne kadar ilk adimi aile atiyor olsa da ozellikle okul
sekillenmesinde énemli rol oynamaktadir. Okulun iginde bulunan tiim bireylerin bu egitimde rol almasi gerekir.
Ancak 6zellikle 6grencinin en biyik rol modellerinden biri olan 6gretmenlerin bu egitimdeki rolleri oldukga
onemlidir. Bundan dolayi 6gretmen adaylarinin cinsiyet rollerine bakis agisinin degerlendirilmesi ve buna yonelik
onlemlerin alinmasi 6grencilerin toplumsal cinsiyet rollerini dogru bir sekilde anlamlandiriimasina katki
saglayacaktir. Esen ‘e (2013) gore toplumsal cinsiyet konusuna yonelik 6gretmen rolleri iki sekilde ele alinabilir.
Bunlardan birisi 6gretmenin pasif konumda oldugu, 6grencinin cinsiyet rollerine iliskin ailede, okul 6ncesi
sosyallesme siirecinde bir tutum edindigi ve 6gretmenin sadece yansiz bir tutum igerisinde bulunarak 6grencilere
dzglr bir ortam saglayan yapiya sahip oldugu roldiir. ikincisi ise 6gretmenin aktif rol alarak 6grencinin okul &ncesi
sirecinde edindigi tutumu degistirmek i¢in biling olusturdugu, cinsiyetci kavramlari degistirmeye ¢alistigi bir rol
olarak karsimiza ¢ikmaktadir. Bunun yani sira Koyuncu Sahin ve Coban’ a (2019) gére Ogretmenlerin sinif
icerisindeki tutumlari, davranislari, yaptig etkinlikler farkinda olamadan da olsa aslinda cinsiyet roli
kazandirmada ve tutum olusturmada etkili rol oynamaktadir. Sinif icerisinde yapilan etkinliklerde toplumsal
yargilari yansitarak 6grencilere etkinliklerde rol verme veya gorev yikleme aslinda 6grencilere cinsiyet roliinii
farkh sekilde yansitma ya da 6gretmen olarak kazanilmis tutumun aktarilmasi olarak ifade edilebilir. Buna 6rnek
olarak erkek 6grencileri daha hareketli ya da iletisimi daha ylksek olarak ifade etmek veya kiz 6grencileri daha
duygusal olarak gérmek, daha az hareketli olmasi gerektigini séyleme ve sinif icinde 6grencilere bu tiir yargilarla
rol bicmek verilebilir. Ogretmenler bu tiir davranislardan kacinmali ve 8grencilerinde farkindalik olusturmalidir.
Cinsiyet rollerine iliskin O6gretmen adaylarinda ortaya ¢ikan tutumlarin hem cins olma durumuna gore
farkindahgini belirlemek, egitimin islevlerini gerceklestirmek igin 6nemlidir. Ayrica cinsiyet rolleri Uzerinde
O0gretmen yetistirme programlarinin ve sinif diizeyinde verilen derslerin igeriklerinin 6gretmen adaylarinda bir
farkhlik olusturma durumunun belirlenmesi 6nem arz etmektedir. Bu dogrultuda arastirmanin amaci 6gretmen
adaylarinin toplumsal cinsiyet rollerine iliskin tutumlarinin cinsiyet ve yas dizeyi degiskenleri agisindan

incelenmesidir. Belirlenen bu amag¢ dogrultusunda arastirmanin problemi “Bir devlet Universitesinde 6grenim
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gormekte olan 6gretmen adaylarinin toplumsal cinsiyet rollerine iliskin tutumlari nedir?” olarak belirlenmistir.

Bu ana problem dogrultusunda arastirmanin alt problemleri asagida yer almaktadir.

1. Ogretmen adaylarinin cinsiyet rollerine iliskin genel tutumlari ne sekildedir?
2. Ogretmen adaylarinin cinsiyet rollerine iliskin genel tutumlari arasinda,

a. Cinsiyet,

b. Sinif dlizeyi,

c. Ogrenim gérdiigii programa gére anlamli farklilik var midir?
YONTEM
Arastirma Modeli

Bu arastirma sinif 6gretmenligi ve sosyal bilgiler egitimi programinda 6grenim gérmekte olan 6gretmen
adaylarinin toplumsal cinsiyet rollerine iligkin tutumlarinin tespit etmeye yonelik bir arastirmadir. Bu nedenle bu
arastirma da diizeylerine gore gruplandirildiginda betimsel arastirma modeli kullaniimistir. Betimsel arastirmalar
verilen bir durum olabildigince tam ve dikkatli bir sekilde tanimlar. Temel aldiklari felsefeye gére ise nicel
arastirma yontemlerinden tarama arastirmalari kullanilmistir. Tarama arastirmalari, bir konuya ya da olaya iliskin
katilimcilarin goéruslerinin ya da ilgi, beceri, yetenek, tutum vb. o6zelliklerinin belirlendigi, genellikle diger
arastirmalardan gorece daha biylk orneklemler {zerinde yapilan arastirmalara denir. Tarama tiri
arastirmalarda degiskenler arasindaki iliski incelenebilir. Bu ¢calisma da tarama arastirmalarinin kesitsel arastirma
tird kullanilmigtir. Bu tiirde betimlenecek degiskenler tek bir seferde olgiliir (Buytkoztiirk, Cakmak, Akgiin,

Karadeniz ve Demirel., 2019).
Evren ve Orneklem

Arastirmanin érneklemini 2019-2020 akademik yilinda Turkiye'nin Ege bdlgesinde yer alan bir Universitenin
Egitim Fakiltesi Sosyal Bilgiler Egitimi ve Sinif Ogretmenligi Egitimi programinda 6grenim géren, 600 6gretmen
aday! arasindan rastgele 6rneklem teknigi ile secilen 369 6gretmen adayi olusturmustur. Sahin’e (2014) gore
rastgele ornekleme arastirmacinin, belirledigi 6rneklem biyikligline gére evrenden kendi kanaatleri yoniinde

bir parcayi segmesidir.

Fraenkel Wallen ve Hyun (2012) gére egitimde yaygin olarak kullanilan anlamlilik diizeyi .05 ve .01’dir. Orneklem
blyukliginin arastirmada kullanilan élgme araglarindan hareketle elde edilecek olan bulgulari %95 giiven
araliginda (p <.05) yorumlamak icin yeterli oldugu séylenebilir. Orneklemde almasi gereken en az kisi sayisi n=t2.p.
g/d? (n=6rnekleme girecek birey sayisi; t=anlamlilik diizey; p=gerceklesme olasilig; g=gerceklesmeme olasilig;
d=06rnekleme hatasi) formuli ile hesaplanmistir (Yazicioglu ve Erdogan, 2014). Bu formiile goére ¢alismanin en az
235 kisiye uygulanmasi gerektigi ortaya konmustur. Ogretmen adaylarinin okuduklari 6grenim gérdiigi

programa, sinif diizeyi ve cinsiyet gore dagilimlarina Tablo 1’de yer verilmistir.
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Tablo 1. Ogretmen Adaylarinin Ogrenim Gérdiigii Program, Sinif Diizeyi ve Cinsiyet Degiskenlerine Gére

Dagilimlar
Ogrenim Gordiigi Cinsiyet
Program
Sinif Sosyal Toplam % K E Toplam %
Bilgiler

Sinif 1 35 55 90 24,4 60 30 90 24.4

2 65 35 100 27.1 68 32 100 27.1

3 54 37 91 24.7 49 42 91 24.7

4 55 33 88 23.8 57 31 88 23.8
Toplam 209 160 369 100 234 135 369 100
Cinsiyet Kadin 141 93 234 63.4

Erkek 68 67 135 36.6
Toplam 209 160 369 100

Tablo 1'de gorildigi gibi, orneklemi olusturan 6gretmen adaylarinin biyik c¢ogunlugu kadin 6gretmen
adaylarindan (n = 234) olusmaktadir. Ogrenim gérdigii programa gore bu ¢ogunluk sinif dgretmenlerinin (n=209)
lehine olmustur. Ogrenim gérdiiglii programa gore cinsiyet dagilimina baktigimizda ise sinif égretmenliginde
kadin 6gretmen adayi sayisi 141, erkek 6gretmen adayi sayisi 68 olarak tespit edilmistir. Ayni dagilim sosyal
bilgilerde kadin 6gretmen sayisi 93, erkek 6gretmen sayisi 67 olarak tespit edilmistir. S6z konusu dagilimlar,
orneklemin elde edildigi evreni temsil edecek diizeydedir. Dagilim yiizdelerine baktigimizda da birbirlerine yakin

yuzde degerlerine sahip olduklarini gérmekteyiz.

Veri Toplama Araci

Arastirmanin veri toplama araci olarak Toplumsal Cinsiyet Rolleri Tutum Olgegi kullanilmistir. Zeyneloglu ve
Terzioglu (2011) tarafindan Universite 6grencilerinin cinsiyet rollerine iliskin tutumlarini 6lgmek amaciyla
gelistirilmistir. Toplam 38 maddeden olusup, 0-5 arasi puanlanmaktadir. Ogrenciler toplumsal cinsiyet rollerine
iliskin esitlik¢ci tutum cimlelerine; tamamen katiliyorsa “5” puan, katiliyorsa “4” puan, kararsizsa “3” puan,
katilmiyorsa “2” puan, kesinlikle katilmiyorsa “1” puan alacak sekilde puanlandiriimistir. Toplumsal cinsiyet
rollerine iliskin geleneksel tutum ctiimleleri ise; yukarida belirtilen puanlamanin ters, olarak puanlandiriimistir. Bu
puanlama sekli ile dlcekten alinabilecek en yiiksek puan 190; en diisik puan ise, 38 olarak hesaplanmistir.
Olcekten alinan en yiiksek deger dgrencinin toplumsal cinsiyet rollerine iliskin esitlikci, en diisiik deger ise
gelenekselci tutuma sahip oldugunu gdstermektedir. Olgeginin Cronbach Alfa Giivenirlik Katsayisi 38 madde icin
“0.92” olarak bulunmustur (Zeyneloglu ve Terzioglu, 2011). Bu g¢alismada ise Toplumsal Cinsiyet Rolleri Tutum
Olgegi verilerinin Cronbach Alfa giivenirlik katsayisi “.94” olarak bulunmustur. Bu sonug &lcekten elde edilen

verilerin givenilir oldugunu géstermektedir.
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Veri Toplama Siireci

Verilerin toplama siireci dgretim gorevlilerinin uygun bulduklari ders saatine gére ayarlanmistir. ilk veri toplama
oturumu 2 Aralik 2019 tarihinde yapilmis ve toplam 13 oturumda tamamlanmustir. Olgme aracinin giris kisminda
amag ve yonergeler agikga belirtilmis ve arastirmaci tarafindan sesli olarak tekrar edilmistir. Arastirma siiresi
boyunca anlasilmayan yerler agiklanmis ve 6grencilerden gelen sorular yanitlanmistir. Arastirmanin gonilliik

esasli oldugu vurgulanmistir. Uygulama siire olarak yaklasik 15 dakika stirmustur.
Verilerin Analizi

Toplumsal Cinsiyet Rolleri Tutum Olgeginden elde edilen veriler numaralandirilarak bilgisayar ortamina aktarilmis
ve tiim analizleri SPSS programi kullanilarak yapilmistir. Arastirma da giivenirlik analizinden sonra yapilan normal
dagihm analizinden elde edilen sonuglardan dolayr parametrik testler kullaniimistir. Degiskenler ve alt
problemlere gore; bagimsiz gruplar t-testi, tek yonlu Varyans analizleri yapilmistir. Ayni zamanda eksik veri tespiti
icinde kayip veri analizi kullanilmistir. Testlere baslaniimadan énce verilerin normal olarak dagilip dagilmadigina
bakilmistir. Test sonuclarina gére verilerin normal bir dagilim gostermedigi anlasiimistir. Ancak carpiklik ve

basiklik degerlerinin parametrik testlerin yapilabilir seviyede oldugu Tablo 2’den anlagiimaktadir.

Tablo 2. Verilerin Dagilimina iliskin Carpiklik ve Basiklik Degerleri

Kadin Cinsiyet Rolleri Carpikhk -.716
Basikhk 119
Evlilikte Cinsiyet Rolleri Carpikhk -1.353
Basikhk 1.497
Geleneksel Cinsiyet Rolleri Carpikhk -.660
Basikhk -.410
Erkek Cinsiyet Rolleri Carpikhk -1.103
Basikhk .819
Esitlikci Cinsiyet Rolleri Carpikhk -1.251
Basikhk 1.397
Genel Carpikhk -.874
Basikhk 174

Carpiklik ve basiklik katsayilarinin £1 sinirlari icinde 0’a yakin olmasi, ¢arpiklik ve basiklk katsayilarinin kendi
standart hatalarina boliinmesi ile hesaplanan garpiklik ve basiklik indekslerinin £2 sinirlari iginde 0’a yakin olmasi,
normal dagihmin varligina kanit olarak degerlendirilmektedir (Tabachnick ve Fidell, 2013; McKillup, 2012; Wilcox,
2012b; Howitt ve Cramer, 2011; Lind, vd. 2006, akt. Demir vd.,2016). Tablo 2’de goruldugi gibi calismadaki
carpikhk ve basiklik degerleri ifade edilen sinirlarin iginde kaldigindan dagilim normal olarak kabul edilmis ve

parametrik testler uygulanmistir.
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BULGULAR

Tablo 3. Ogrencilerin Cinsiyet Rolleri Tutum Olgeginde Yer Alan Boyutlara iliskin Ortalama ve Standart Sapma

Degerleri

Boyutlar X S

Kadin Cinsiyet Rolleri 3.94 77
Evlilikte Cinsiyet Rolleri 4.51 .57
Erkek Cinsiyet Rolleri 4.31 .72
Geleneksel Cinsiyet Rolleri 3.97 .82
Esitlikgi Cinsiyet Rolleri 4.43 .64
Genel 4.23 .60

Tablo 3’te verilen verilere gore kadin Cinsiyet Rolleri, evlilikte cinsiyet rolleri, erkek cinsiyet rolleri ve geleneksel
cinsiyet rolleri boyutlarindan alinacak ortalama puanin 1’e yakinhgi, 6grencilerin esitlik¢i tutuma sahip olusunu,
5’e yakinhgi ise geleneksel tutumu gostermektedir. Bu durumda 6gretmen adaylarinin kadin, evlilik, erkek ve
geleneksel boyutlarinda geleneksel bir tutum iginde oldugundan bahsedilebilir. Diger boyutlarin aksine esitlikgi
cinsiyet rolii boyutundan alinacak ortalama degerin 1'e yakinhgi geleneksel, 5’e yakinlig ise esitlik¢i tutum
gostergesidir. Bu nedenle bu boyutta da 6gretmen adaylarinin bir esitlik¢i tutuma sahip olduklari gérilmastir.

Genel boyutta baktigimizda da geleneksel bir tutum icinde olduklarindan bahsedilebilir.

Ogretmen adaylarinin Toplumsal Cinsiyet Rolleri dlgeginde aldiklari puanlara gore frekans dagilimlari Sekil 1’de

gosterilmistir.

Diizey

Geleneksel Tutum [

0 50 100 150 200 250 300 350 400

Frekans
Sekil 1. Ogretmen Adaylarinin Toplumsal Cinsiyet Rolleri Olceginde Aldiklari Puanlara Gére Frekans Dagilimlari

Sekil 1’de verilen veriler incelendiginde 369 6grenci Uzerine yapilan ¢alismada tiim 6grenciler geleneksel tutuma
sahip ¢cikmistir. Bu aralik belirlenirken olgekten alinabilecek en yiksek puan 190; en disiik puan ise 38 olarak
hesaplanmistir. Olgekten alinan en yiiksek deger dgrencinin toplumsal cinsiyet rollerine iliskin esitlikci tutuma
sahip oldugunu, en dislik deger ise 6grencinin toplumsal cinsiyet rollerine iliskin geleneksel tutuma sahip
oldugunu gostermektedir. Ayni zamanda 6lcekten alinan toplam puan ortalamasi 95 ve Uzeri ise, 6rneklemimiz
toplumsal cinsiyet rollerine iliskin esitlik¢i tutumlara eger toplam puan ortalamasi 95’in altinda ise 6rneklemimiz

toplumsal cinsiyet rollerine iliskin geleneksel tutumlara sahiptir diyebiliriz (Zeyneloglu & Terzioglu, 2011).
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Cinsiyet Degiskenine iliskin Bulgular

Kadin 6gretmen adaylari ile erkek 6gretmen adaylarinin cinsiyet rolleri puanlari arasinda cinsiyete bagl anlamli

bir fark olup olmadigina iliskin veriler Tablo 4’te sunulmustur.

Tablo 4. Ogretmen Adaylarinin Cinsiyetlerine Gére Bagimsiz Gruplar T-Testi Sonuglari

Cinsiyet N X Ss Df t P

Kadin CR Kadin 234 4.232 .610 367 10.841  .000*
Erkek 135 3.440 777

Evlilikte CR Kadin 234 4.708 .440 367 9.498 .000*
Erkek 135 4.176 .629

Geleneksel Kadin 234 4.290 .654 367 11.170  .000*

CR Erkek 135 3.424 .814

Erkek Kadin 234 4.517 .623 367 7.674 .000*

CR Erkek 135 3.956 757

Esitlikgi CR Kadin 234 4.656 .541 367 9.475 .000*
Erkek 135 4.061 .644

Genel Kadin 234 4.479 461 367 12.192  .000*
Erkek 135 3.804 .590

*p<0.05

Tablo 4’te verilen verilere gore 6gretmen adaylarinin kadin cinsiyet rolleri puanlari cinsiyete gére anlamli farkhhk
gostermistir (tsg7= 10.841, p<.05). Ayni sekilde evlilikte cinsiyet rolleri (ts3g7= 9.498, p<.05), geleneksel cinsiyet
rolleri (t3g7= 11.170, p<.05), kadin cinsiyet rolleri (t3s7= 10.841, p<.05), erkek cinsiyet rolleri (t3g7= 7.674, p<.05) ve
esitlikci cinsiyet rolleri (t3g7= 9.475, p<.05) bakimindan da anlamli farklilik tespit edilmistir. Alt boyutlarda elde
edilen anlamli farkhligin kaynagi incelendiginde kadin 6grencilerin erkek 6grencilerden daha basarili oldugu
gorilmustir. Genel tutum puanlarina bakildiginda ise yine cinsiyete gére anlamli farkhilik tespit edilmistir (tsg7=
12.192, p<.05). Elde edilen anlamh farkhhgin kaynagi incelendiginde kadin 6gretmen adaylarinin (x =4.47) erkek

O6gretmen adaylarindan (x = 3.80) daha basarili oldugu gorilmustir.

Sinif Degiskenine iliskin Bulgular

Ogretmen adaylarinin cinsiyet rolleri puanlari arasinda sinif diizeyine bagl anlamli bir fark olup olmadigina iliskin

veriler Tablo 5’te sunulmustur.
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Tablo 5. Sinif Dlizeyine Gore Tekyonlii Varyans Analizi

Kareler Toplami  Sd Kareler Ortalamasi F P
Kadin Cinsiyet Rolleri Gruplar arasi  1.092 3 .364 .603 .614
Grup ici 220.400 365 .604
Toplam 221.492 368
Evlilikte Cinsiyet Rolleri Gruplararasi .700 3 .233 .699 .553
Grup ici 121.870 365 334
Toplam 122.569 368
Geleneksel Gruplararasi  1.326 3 442 .641 .589
Cinsiyet Rolleri Grup ici 251.737 365 .690
Toplam 253.064 368
Erkek Gruplar arasi 3.085 3 1.028 1.962 119
Cinsiyet Rolleri Grup igi 191.277 365 .524
Toplam 194.361 368
Esitlikgi Gruplararasi  1.122 3 374 .890 446
Cinsiyet Rolleri Grup igi 153.288 365 420
Toplam 154.410 368
Genel Gruplar arasi .535 3 .178 483 .694
Grup igi 134.700 365 .369
Toplam 135.235 368

Tablo 5’te verilen veriler incelendiginde genel boyutta 6gretmen adaylarinin cinsiyet rolleri puanlari sinif
diizeyine gore anlamli bir fark géstermemistir [F=.483 p> .05]. Ayni sekilde 6gretmen adaylarinin kadin cinsiyet
rolleri [F=.603 p> .05], evlilikte cinsiyet rolleri [F=.699 p> .05], geleneksel cinsiyet rolleri [F=.641 p> .05], erkek
cinsiyet rolleri [F=1.962 p> .05]ve esitlikgi cinsiyet rolleri [F=890 p> .05] bakimindan da anlamli farkhhk tespit

edilmemistir.
Ogrenim Gordiigii Programa iliskin Bulgular

Ogretmen adaylarinin cinsiyet rollerine iliskin ortalama puanlari arasinda 8grenim gériilen 8grenim gérdiugi

programa ile ilgili veriler Tablo 6’da verilmistir.

Tablo 6. Ogrenim Gordiigii Programa Gére Bagimsiz Gruplar T-Testi Sonuglari

Ogrenim Gordigi Program N X Ss df t P

Kadin CR Sosyal Bilgiler 160 3.792 792 367 -3.296 .001*
Sinif 209 4.058 744

Evlilikte CR Sosyal Bilgiler 160 4.458 .607 367 -1.614 .107
Sinif 209 4.556 .550

Geleneksel Sosyal Bilgiler 160 3.785 .853 367 -3.868 .000*

CR Sinif 209 4.116 .782

Erkek Sosyal Bilgiler 160 4.233 779 367 .-1.828 .068

CR Sinif 209 4.372 .678

Esitlikci CR Sosyal Bilgiler 160 4.463 .625 367 .638 .524
Sinif 209 4.419 .665

Genel Sosyal Bilgiler 160 4.142 .619 367 .-2.511 .012
Sinif 209 4.301 .588

*p<0.05
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Tablo 6’da bulunan veriler incelendiginde 6gretmen adaylarinin kadin cinsiyet rolleri (t3s;=-3.296, p<.05) ve
geleneksel cinsiyet rolleri (t3s7=-3.868, p<.05) puanlari 6grenim gordigl programa goére anlamli farkhhk
gostermistir. Kadin cinsiyet rolleri boyutunda elde edilen anlamh farklihgin kaynagi incelendiginde sinif
ogretmenligi 6gretmen adaylarinin (x = 4.05), sosyal bilgiler 6gretmen adaylarindan (x = 3.79) daha basarili oldugu
gorlilmustir. Ayni sekilde geleneksel cinsiyet rolleri boyutunda elde edilen anlamli farkliigin kaynagi
incelendiginde de sinif 6gretmenligi 6gretmen adaylarinin (x = 4.11), sosyal bilgiler 6gretmen adaylarindan (x =
3.78) daha basaril oldugu gérulmistir. Ancak evlilikte cinsiyet rolleri (tzs7= -614, p> .05), erkek cinsiyet rolleri
(ts67=-1.828, p> .05) ve esitlik¢i cinsiyet rolleri (t3g7= 638, p>.05) boyutlarinda 6grenim gérdigli programa gore
anlamli farklihk gérilmemistir. Genel cinsiyet rolleri puanlarina baktigimizda ise 6grenim gordgi programa gore

anlamli farkhlik géstermemistir (t3g;=-2.511, p> .05).

SONUC ve TARTISMA

Ogretmen adaylarinin toplumsal cinsiyet rolleri tutumlarinin Ege Bélgesinde bulunan bir {iniversitedeki 369 sinif
ve sosyal bilgiler 6gretmenligi bolimia 6grencileri izerinden incelendigi bu ¢alismada 6gretmen adaylarinin

cinsiyet rollerine tutumlari ve cinsiyet, yas ve sinif diizeyi degiskenleri agisindan incelenmesi amaglanmaktadir.

Elde edilen bulgular incelendiginde 6gretmen adaylarinin cinsiyet rolleri puanlari cinsiyete gore genel boyutta
anlamh farkhlik tespit edilmistir. Ayni sekilde evlilikte cinsiyet rolleri, geleneksel cinsiyet rolleri, erkek cinsiyet
rolleri ve esitlikgi cinsiyet rolleri puanlarinda da anlamli farklilik bulunmustur. Tim alt boyut ve genel tutumlarda
kadin 6gretmen adaylarinin erkek 6gretmen adaylarindan daha esitlikgi bir tutumda olduklari gorilmusgtdr.
Vefikulugay, vd. (2007); Ongen ve Aytac (2013) Yilmaz, vd. (2009); Seckin ve Tural (2011); Alabas vd. (2019); Celik
(2013); Ozcan (2017); Direk ve Irmak (2017); Pinar vd. (2008), Secgin ve Kurnaz (2015) ve Cetinkaya (2013)
yaptiklari galismalarda benzer sonuglar elde etmiglerdir. Kadinlarin erkeklerden daha fazla esitlikgi tutuma sahip
olmalarinin nedenleri arasinda cinsiyete gore yanllik géz online alinabilir. Ayni zamanda toplum tarafindan
kadina ve erkege yiiklenen roller, bu roller arasindaki farkliliklar ve kalip yargilarin erkegin lehine (erkegin daha
atilgan ve giclu; kadinin gligstiz ve korunmaya muhtag olmasi vb.) olmasi kadinlarin cinsiyet rolleri konusunda
daha esitlikgi bir tutuma sahip olmalarinin gostergelerinden sayilabilir (Dokmen,2010). Yapilan literatir
taramasinda yukarida verilen calismalar bu calismayi destekler nitelikte iken Elglin ve Yeniceri Alemdar (2017)
yaptiklari calismada, kadin cinsiyet rolii, geleneksel cinsiyet rol, erkek cinsiyet rolu ve evlilikte cinsiyet rola alt
boyutlarinda kadinlar erkeklere goére daha esitlikgi tutuma sahip iken esitlik¢i cinsiyet rollerinde erkekler
kadinlardan daha esitlik¢i bir tutuma sahip olarak bulunmustur. Karasu Golliice, Guveng ve Celik (2017) yaptiklari

calisma da ise erkek 6grencilerin kadin 6grencilerden daha esitlik¢i bir tutuma sahip olduklari bulunmustur.

Ogretmen adaylarinin kadin cinsiyet rolleri ve geleneksel cinsiyet puanlari dgrenim gérdigii programa gore
anlaml farkhlik goéstermistir. Elde edilen anlamli farkhiligin kaynagi incelendiginde sinif 6gretmenligi 6gretmen
adaylarinin sosyal bilgiler 6gretmen adaylarindan daha yiksek tutuma sahip oldugu gorilmdistir. Ancak evlilikte

cinsiyet rolleri, erkek cinsiyet rolleri ve esitlik¢i cinsiyet rolleri boyutlarinda 6grenim gordigl programa gore
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anlamli farkhhk gorilmemistir. Genel cinsiyet rolleri puanlarina baktigimizda ise anlamli farkhlk tespit
edilmemistir. Yapilan literatlr taramasinda 6grenim gordigii program karsilastiriimasina yonelik bir calismaya

rastlanmamistir.

Ogretmen adaylarinin cinsiyet rolii puanlari genel ve alt boyutlarda sinif diizeyine gére anlamli bir farkhlik
gostermemistir. Bu durum o6grencilerin sinif diizeyinin artmasinin veya aldiklari egitimin kaliplagsmis cinsiyet

rolleri Gzerinde bir degisime neden olmadigini géstermektedir.

Ogretmen adaylarinin cinsiyet rolleri tutum élceginden aldiklari toplam puana baktigimizda égretmen adaylarinin
cinsiyet rollerine iliskin geleneksel bir tutuma sahip oldugu gériilmiistir. ilgili alan yazin incelendiginde Onder,
Yalgin ve Goktas (2013) tarafindan yapilan ¢alismada ortaya ¢ikan, 6grencilerin genel olarak esitlikgi tutuma sahip
olduklari bulunmakla birlikte 6nemli 6l¢lide geleneksel tutuma da yatkin olduklari sonucu ile benzerlik
tagimaktadir. Ayrica Sosyal Bilgiler égretmen adaylari lizerinde Sézer ve Ozkan (2014) tarafindan yapilan
¢alismada oOgretmen adaylarinin geleneksel kalip yargilara sahip metaforlar Grettikleri bulunmus olup bu
arastirmanin sonucu ile calismamiz arasinda benzerlik oldugu soylenebilir. Secil ve Tural (2011) tarafindan
O0gretmen adaylari tizerinde yapilan bir baska ¢alisma da cinsiyet rolleri Gizerinde toplumsal ve kiiltirel normlarin
etkisinin oldugu bu sonucunda galismamiz ile benzerlik tasidigi belirlenmistir. Buradan hareketle 6gretmen
adaylarinin egitimleri sirecinde toplumsal ve kiltirel normlarin dikkate alinarak evrensel bir egitim sireci
yiritilmesi gerekmekte oldugu diisiinilebilir. Ogretmen adaylarinin toplumsal cinsiyet rolleri ile ilgili kalip
yargilarinin varligini goésteren soylemler tespit edilmis (Sahin, Coban ve Korkmaz, 2018), geleneksel ataerkil yapiyi
yansitan deger ve oOnyargilarin ortaya kondugu metaforlar ortaya ¢ikmistir (Aslan, 2015). Bu arastirmalarin
sonuclari ile calismamizin sonuglari értiismektedir. Ogretmen adaylarinin cinsiyet rollerine geleneksel tutumda
olma nedenlerinden biri 6gretmen adaylarinin toplumsal cinsiyet lizerine bir ders almamalari olarak gosterilebilir
(ects.mu.edu.tr,2019). Ogretmen adaylarinin ok farkli sehir ve kiltiirlerden gelmesi de bu durumun
nedenlerinden biri olarak gosterilebilir. Toplumsal cinsiyet egitiminde okulun ¢ok biyik bir 6Gneminin olmasinin
yaninda ¢ocugun ilk egitimin ailede basladigi unutulmamalidir. Ailenin cinsiyet rolleri konusundaki tutumu

¢ocugun bu konudaki tutumunun ne sekilde olacaginda etkilidir (Sahin ve Coban,2019).

Calismanin sonucunda gorilen veriler 6gretmen adaylarinin cinsiyet rollerine karsi kaliplasmis 6n yargi ve kalip
yargilarindan vazgecemedikleri gorulmustir. Ayni sekilde erkek 6gretmen adaylarinin geleneksel cinsiyet
rollerine sahip olduklari ortaya ¢ikmistir. Bu galismanin alan yazina katkisinin yani sira cinsiyet esitligi hakkinda
en etkin rol modellerden biri olan 6gretmenlerin yetistirilmesi icin uygulanan 6gretmen egitimi programlarinin

hazirlanmasi slirecinde bu durumun géz 6niinde bulundurulmasi 6nemlidir.
ONERILER

e Daha sonra yapilacak benzer ¢alismalarda daha biiylik 6rneklem gruplari Gizerinde uygulanabilir ve
yasanilan yer, toplumsal cinsiyet dersi alma durumu, anne-babanin egitim durumu, siddet gérme

durumu, kardes sayisi ve bunlarin cinsiyetleri gibi degiskenler de galismalara eklenebilir.
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o Ogretmen adaylari 6gretmen olduklarinda cinsiyet rolleri kavrami yerine cinsiyet esitligi Uzerine
etkinlikler tasarlayabilirler.

e  Bu konu lzerinde daha derinlemesine arastirmayi olanakli kilan nitel ¢alismalarin yapilmasi cinsiyet
rollerine iliskin tutumlarin altinda yatan nedenleri ortaya gikarabilir.

e Ogretmen adaylarina yonelik toplumsal cinsiyet rolleri ve esitlik ile ilgili panel, sempozyum, calistay vb.
faaliyetlerin yapilmasi saglanabilir.

e Universitelerde toplumsal cinsiyet esitligi ile ilgili topluluklar kurulabilir.

o Ogretmen adaylarinin bu durumda 6zellikle erkek &grencilerin toplumsal cinsiyet esitligini fark

etmelerini saglayacak etkinliklere katilmasi 6zendirilebilir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazar(lar)a aittir.”
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