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ABSTRACT

Ethics is a branch of science that covers professionalism, justice, equality, honesty, accuracy,
professional commitment and development, which attempts to establish the concepts related to
morality by questioning what they are, and allows experts in their field to make the distinction
between right and wrong. The concept of professional ethics also covers all of these rules. This
study includes the principles of professional ethics and solutions for the problems that teacher
candidates may benefit from during their pre-service education periods. In this study, which is a
descriptive survey model, a study group is constituted with 35 candidates for special education
teachers. The candidates who participated in the study were asked questions that were prepared
in the form of semi-structured and triple-likert. The collected information is obtained by
examining the data content analysis technique. The findings of this study revealed that educators
who care about moral values, who are fair, who carry out professional responsibility, who are
respectful, who care about the student, who are bound by laws and rules, and who do not derive
personal benefits are ethical teachers. Special education teacher candidates see their ethical
principles and values as a priority over laws and regulations. Special education teacher
candidates state that the concept of professional ethics is related to concepts such as ethics and
values, responsibilities, the whole of the rules that must be followed, development by the
profession, professionalism, equality, and respect. It was determined that the majority of the
information they learned about professional ethics of special education teacher candidates were
obtained from the courses they took while they were students. It was concluded that they tried
to complete their deficiencies by reading books and articles on hearsay information and
professional values. During the transition to the profession, it was observed that what was taught
to the teacher candidates about professional ethics and the studies for the teacher candidates
were insufficient. Some suggestions have been made regarding this area by taking the results of
the research into account.
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INTRODUCTION

A Concept that is Difficult to Define: Ethics

The concept of ethics, one of the most basic sub-branches or disciplines of philosophy, attempts to obtain ideal
rules by examining moral behaviour in general terms. Also, ethics is a branch of science that enables
individuals, institutions, and experts to distinguish between what is wrong and right, and to make decisions for
them. Ethical principles are a set of rules that are spontaneously formed within the public according to certain

norms, but it cannot be restricted to a specific text since they are constantly evolving.

It is an undeniable fact that the ethical phenomenon exists in all human behaviours. Nowadays, in many
events, institutions, professional ethical values, and attitudes in a detailed and systematic way, individual and
collective approach has started to be examined. With technological developments, it was witnessed that
concepts such as technology have started to emerge (Guney, 2019). Moreover, ethics education has taken
considerable attention in recent years in the field of the library and information science (Budd, 2018). Recently,
even in journalism education, ethics education has become an important element (Auman et al., 2020). In the
field of education -especially in teacher training- very different views on professional ethics have emerged, and
these views have been defended by various groups (Tanchuket al., 2016). Furthermore, as with other types of
research, the issue of ethics has created an important area of discussion in educational research (Head, 2018).
For this reason, professional ethics for the teaching profession has started to become an increasingly important

subject.

From the past to present humanity has been an important concept that has attracted the attention of the
relevant ethics that have been observed to occur in many opinions contained links between them (Tanchuk et
al., 2016). One of these opinions, the Greek "ethos" (character) movement ethics from the concept, custom
science to be followed in the tradition and morality is all about action and is that taken as a whole are
behaviours that should be avoided (Turkish Language Society [TLS], 2020). Civilidag (2018) states that ethics is a
system that examines the essence of all actions and behaviours that society reveals, and sets universal criteria
for distinguishing right and wrong in these behaviours. According to Haynes (2002), ethics is a concept related
to anyone who makes positive or negative assessments of people, including praise and condemnation in the
attitudes and behaviours of others. In some definitions, the concept of ethics, which has meaning and depth in
social aspects, involves the creation of a new life and professional teachings by questioning the elements of the
existing social life (Tanchuk et al., 2016; Colins, 2019; Auman et al., 2020). Ethics creates a new value thought
philosophy and principles of life, despite the current state of social values (Ceviz, 2002). Another important
function of values is that it facilitates the socialization of individuals by enabling individuals to form their
characters and personalities (Ulusoy, 2016). On the other hand, Colins (2019) emphasizes different functional
roles by treating the concept of ethics or morality as ways for people to go after the good and as ways of

guestioning that people use to describe the good life. Based on definitions, the concept of ethics can be
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expressed as all of the principles that guide the behaviour of individuals and classes in society to distinguish
between good and bad, and determine what right and wrong should be or what can't be done, in line with

universal values and moral principles (Demirtas & Giines, 2002).

In many studies, it has been stated by many researchers that the concepts of ethics and morality are used
synonymously, but they are not the same concepts (Bilgili & llgaz, 2006; Cevizci, 2016; Li & Yongzhi, 2020. The
concept of morality is often associated with personal life, sexuality-related behaviours and norms. The word
ethics is used in the sense of a philosophical examination of the concept of morality, indicating that ethics is a
more comprehensive and high-level philosophical thought than morality (Aydin, 2006). Based on the
application of the ethical phenomenon, "What should | do here and now?" to examine questions in his style
from a visual, institutional, and broader perspective than morality, his move beyond asking these questions
reveal that he is different from morality (Haynes, 2002). Ricoeur (2000) states that there are differences
between moral rules and ethical purpose. He states that the ethical purpose is based on an aristocratic idea
and that ethics is the goal of targeting a "good life". Moral rules are also established based on Kantian
conservatism, and morality is obliged to abide by these rules. It is a prerequisite for an individual to have ethics.
Ethical purposes must pass through the filter of the rules, and it is acceptable to resort to purpose when rules
are at an impasse during implementation. In this distinction, Ricoeur (2000) stresses that ethics is not a "science
of morality". According to Bilgili and llgaz (2006), the reason why ethics and morality differ is a philosophy of
ethics, while morality is a subject of research on ethics. Finally, according to Cevizci (2016), the morality of the
people by community norms that have been developed to regulate their behaviour with each other
corresponds to the totality of rules and values. On the other hand, ethics has emerged as a philosophical
reflection or inquiry on the phenomenon of morality and morality in question. The most important difference

between the two, where local of the first, the second, that occurs from being general and universal ethics.

Professional Ethics and Special Education

One of the most important disciplines in the evaluation system that vary according to all disciplines in social life
is also professional ethics. Professional ethics includes all of the principles that have been adopted by
professional associations and that have become the most important condition of the professions today (Aydin,
2006). It has values related to that profession within professional ethics. Rather than the study of human
behaviour, the study of values can often offer quick information about people and professional groups (Ulusoy
& Dilmag, 2018). Therefore, the decisive effect of values on professional ethics should not be forgotten. This
decisive effect must be made much more accessible to both the learner and the teacher (Aloni, 2019). The
teaching profession, which also includes professional values and moral rules, is an important professional
group used in educating students of teacher's exemplary behaviour (Li & Yongzhi, 2020). No professional power
has been as effective in social change and the creation of manpower as the teaching profession, so professional
ethics education should be at the centre of teacher training (Malone, 2020). Professional ethics training, which

will become the building block of teacher training, will ensure the construction of a quality culture. Therefore,
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professional ethics must be the basic element to train a good teacher and to be a good teacher (Habib, 2019).
Besides, good professional skills and the principles of professional ethics constitute the vital components of a

professional organization (Asio et al., 2019).

Many professional members who cover the field of ethical principles apply according to the needs and
characteristics of the service area they are in by going outside of their individual choices. There are several
appropriate behaviours and universal principles in a profession that those who do this profession must follow.
The understanding of professional ethics is based on a sociological basis. It contains approaches, behaviours,
attitudes, rules, and commonly accepted principles that should be taken into consideration and taken into
account during the execution of any profession. For the ethical principles set by a particular professional group
to be effective in the group, rules and value judgments need to be firmly established. Professional ethics is the
whole of the principles established to define professional etiquette and the criteria set out in distinguishing
good and bad practices in the profession. To determine professional criteria and professional etiquette, the
members of that profession set, develop and apply certain principles (Hins, 2005). If a professional can
guarantee the professional skills of its members in a way that is beneficial for a society based on ethical
principles and social ethics, it can be said that it has ethical principles (Dunbar,1998). Professional education
ethics covers all educational activities, including social, political, and material conditions of educational
practices (Schjetne et al., 2016). For this reason, the concept of ethics in terms of the teaching profession
consists of quite a lot of structures, while it refers to a complex structure associated with too many

components.

Professional ethics principles can create differences due to the different characteristics of occupations (Hill,
2004; Karatas et al., 2019). The code of ethics in a profession provides a high level of standards of practice
when defining rules to be followed (Habib, 2019). Professional ethical principles can be re-established
according to the conditions of the day due to their social and individual characteristics. The ethics of education
takes on very special importance, as administrators and teachers are beset with many moral questions and are
responsible for the education and moral maturity of the students of the present generation and the future
generations (Haynes, 2002). Ethics plays a key role in educational practices around the world (Crawford, 2017;
Shapira-Lishchinsky, 2020). It is an important social institution that carries ethical values within the teaching
profession, which is the basic element of the education process. As with any profession, the importance of
professional ethics should be given to teachers (Namli, 2017). Special education teaching is the area of the
teaching profession, which is responsible for the education of individuals outside the dominant group, who are
required to have ethical values, even though the individuals studied are below normal (deficiencies) or above
(gifted or talented) individuals (Bolat & Tekin, 2017; Bolat, 2019). For this reason, special education teaching is

more open to ethical problems.
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Importance of Professional Ethics in Special Education Teaching

The principles of professional ethics, which the National Education Association established in 1929 for
educators, were changed six times between 1929-1975 and took its current form (Ozbek, 2003). The principles
of professional ethics for special education teachers were created at the first meeting of the Council for
Exceptional Children (CEC) in the United States in 1922 and published as eight keys articles with amendments in
1981 and 2010:

1. Experts and teachers working in the field of special education try to maximize the education and
quality of life of individuals who need special education.

2. Experts and teachers working in the field of special education develop and maintain their competence
and other knowledge to their areas of expertise.

3. Experts and teachers working in the field of special education, individuals who need special education,
their families, other specialists, your friends, students, and research studies that will be useful to
academic activities (seminars, congresses, meetings, etc.) attend.

4. Experts and teachers working in the field of special education act objectively in doing their jobs.

5. Experts and teachers working in the field of special education try to increase/improve their knowledge
and skills to the education of individuals who need special education.

6. Experts and teachers working in the field of special education work within the standards, principles, or
guidelines required by their area of expertise.

7. Experts and teachers working in the field of special education seek to promote and develop laws, rules,
and principles relating to the implementation of their specialties and the provision of special education
and other support services.

8. Experts and teachers working in the field of special education do not engage in unethical or illegal
actions.

The principles of professional ethics offer the opportunity for professional development based on the
application of the special education teachers constitute a guide in showing them the way (CEC, 2009). Special
education teachers can cooperate by acting jointly in line with the principles of professional ethics, making
these principles a philosophy of life and enabling them to gain experience in their professional lives (Harrison &
Killion, 2007; Strong, 2006). Professional qualifications practices are based on a new accountable
understanding that can be controlled and questioned in terms of the process (Linstrum, 2009; Akgcamete et al.,
2016). Because organizations with a culture that encourages and allows unethical practices, and the individuals
that make up these organizations, can cause even moral individuals to suffer moral degradation (Robbins & De

Cenzo, 2007).

Educators question ethics not only in the teaching dimension, but also across professions in general, and focus
on the importance of professional ethics (Schwimmer & Maxwell, 2017). Professional ethics about teaching is a

profession of principles, should not be reduced only to certain people and situations; all of the components to
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be included in this concept should be addressed holistically, and over the whole system, changes should be
aimed at forming the case. In this context, ethical problems occur within systems, and these ethical problems
do not only make the person exhibiting that behaviour good or bad; this is also a function of the system (O'neil
& Hern, 1991). The negatives that may develop in the organizational (too authoritarian, non-democratic, or
hierarchical problems) climate may lead to impairments in ethical behaviour. Instead of merely judging the
character of the person performing the behaviour, when ethical problems occur, the structure of the
relationships between special education teachers and the principal and other administrative officers under the

same institution should also be examined.

Developments about Professional Ethics in Turkey

The professional ethical principles for educators were collected under certain headings and published by the
Ministry of National Education in Turkey (MoNE) in 2015. These principles are defined as responsibility in
service, creating a safe environment, equality, justice, professionalism, continuous development, and
professional commitment, respect, honesty, trust, accuracy, effective use of resources, non-corruption (Aydin,
2006). These principles also provided the basis for the protection of the rights of individuals receiving services.
The Council of Higher Education (CHE) has proposed the opening of elective courses to gain the professional
ethics of teaching in the undergraduate programs of the faculties of education in Turkey (CHE, 2007). In some
undergraduate programes, it is observed that professional ethics in teaching is not included as a compulsory
course in many undergraduate programs and that the content of the courses is not comprehensive and
sufficient. Some changes were made by the Council of Higher Education as a result of some research conducted
in Turkey in 2018.In teacher education, a lesson on professional ethics in teaching was given under the name of
"Ethics in Education and Ethics". Besides, "Science and Research Ethics" and "Professional Ethics and Legal
Issues" as well as a wide range of topics related to professional ethics within the undergraduate programs of
the courses, have been added to the 2018-2019 academic year began to offer courses (CHE, 2018; Karatas et
al., 2019).

Courses of ethics and ethics in education, previously taken as an elective course in special education teaching
undergraduate programs, has been compulsory as a special education ethics course in special education
teaching undergraduate programs since the 2018-2019 academic year (CHE, 2018). With this move, the need to
determine what the characteristics of the ethical teacher are from the perspective of the special education
teacher candidates and whether the educational expectations of the teachers of the special education
department of this course have been met has arisen. The purpose of the research is to determine what the
attitudes of the ethics teacher should be according to the candidates of special education teachers and their
views on the course of professional ethics in special education. Besides, the questions the research seeks

answers are given below:
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Research Question 1. What is ethics according to special education teacher candidates?

Research Question 2. \What are the ethical principles violated in special education according to special
education teacher candidates?

Research Question 3. How did taking the professional ethics course to contribute to the candidates of

special education department teachers?

METHOD

This research focused on determining the views of special education teacher candidates regarding the ethical
teacher phenomenon in their education. In this study, a descriptive survey model was used, which is one of the
qualitative research methods. Descriptive survey model enables you to organize data according to the themes
put forward by the research questions and to present it by considering questions and dimensions (De Vaus,

2001; Hesse-Biber & Leavy, 2011).

Participants

Sample selection is easily accessible from the intended sampling methods. The participants were selected from
among the candidates for special education teachers. The research group is composed of a state university in
the 2019-2020 academic year in the fall semester studying in special education teaching departments of
education faculties 3rd-grade and 4th-grade teachers selected according to the voluntary teachers from 35

candidates. Information on the participants forming the research information is presented in Table 1.

Table 1. Study Group

Female Male Total
Grade f % f % f %
3rd 10 47.61 11 52.38 21 60
4rd 5 35.71 9 64.28 14 40
Total 15 42.85 20 57.15 35 100

According to Table 1, 57.15% of the participants in this survey were male teacher candidates and 42.85% were
female teacher candidates. 21 of the candidates are in the 3rd grade, and 14 of the candidates are in the 4th

grade. A total of 35 people participated in the research.

Data Collection Tools and Data Collection

To create a data collection tool in scientific research, the first step is to collect information from the relevant
literature, i.e. to conduct a literature review (DeVellis, 2003). For this reason, the field paper on professional
ethics information of special education teacher candidates made a literature review to collect the data in the
research. The information obtained from the literature has been used in the creation of the conceptual

structure for the preparation of the questions of the data collection tool. In the writing of the questions to be
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used in the data collection tool, books, papers, theses, laws, regulations, and articles related to the concept of
ethics in special education teaching were used. The following table provides information about the sources that

form the basis of the literature.

Table 2. The Review of the Literature Resources for Research

Sources Book Thesis Presentation Article  Web Law and regulation Total

Quantity 4 2 4 3 7 9 29

Open-ended questions allow for a greater variety of responses from participants. Also, closed-ended questions
are easy to analyze statistically, but they seriously limit the responses that participants can give (Jackson,
2009). For this reason, we preferred to use a likert-type scale because it is very easy to analyze statistically. We
also included open-ended questions in our research. We used open-ended questions as we wanted to get in-

depth information from the participants.

After examining the sources collected for the research, questions were written for the data collection tool. In
the first phase, a total of 15 questions were written about ethics and professional ethics. Two experts named
associate professors in the field of special education and educational sciences were consulted to examine these
guestions. At the end of expert opinions, it was decided to reduce the number of questions to 9 and write 2
open-ended questions instead of the questions. To check the readability and intelligibility of the questions,
opinions were taken from a Turkish teaching expert, and corrections were made. Accordingly, the data
collection tool application form consists of 9 questions with a triple likert-type and two semi-structured

interview questions that are open-ended.

The first 9 questions in the measurement instrument are of a triple likert-type and seek answers to the third of
the sub-aims of the research (How did taking the professional ethics course contribute to the candidates of
special education department teachers?). Semi-structured questions have taken their place in the data
collection tool to accomplish the first sub-objective (What is ethics according to special education teacher
candidates?) and second sub-objectives (What are the ethical principles violated in special education according

to special education teacher candidates?).

Data Analysis

The data obtained from the data collection tool presented to the participants in a face-to-face environment
were subjected to two-way analysis. Descriptive statistics were performed for the likert structure questions,
while content analysis was performed for the semi-structured questions. The content analysis process consists
of different steps (Fraenkel et al., 2012). In this research, the steps of writing the research question, coding and
categorization were applied respectively. Reliability is one of the important issues that need to be addressed in

qualitative research (San Jose et al., 2017). To ensure the validity and reliability of the data, the collected data
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were subjected to content analysis by the researchers at different times. By checking the data of two different
analyses, a common meaning of the analysis has been established. The analysis was presented to a field expert
and the analysis process, and findings were checked. To ensure this, research data has been clearly and
guestionably analyzed. Besides, data was stored to protect the data and analysis, and it was possible to review
the research at any time. Apart from the findings obtained from the analysis of the collected data were
tabulated and given together with percentage information and the views of the candidates for teachers in

special education were summarized and discussed.

FINDINGS

1. According to Special Education Teacher Candidates Ethics

According to special education teacher candidate’s ethics are given in the Table 3.

Table 3. According to Special Education Teacher Candidates Ethics

Themes f %

Set of Rules 16 34.78
Responsibilities 7 15.21
Morals 6 13.04
Professional Development 6 13.04
Values 5 11.62
Professionalism 1 4.34
Equality 1 4.34
Respect 1 4.34

As indicated in Table 3, the set of rules is in the first place with a ratio of 34.78% regarding what professional
ethics is. The majority of teacher candidates stated that professional ethics should be rules to be followed. The
theme of morals is among ethical situations, with a ratio of 13.04% according to the views of the candidates.
Special education teacher candidates focused on the importance of adhering to principles morality. Also, it is
seen that teachers perceive the concept of ethics as "values" 13.04%. A rate of 15.21% emphasized that
professional ethics should fulfill the responsibilities of special education teachers. According to the candidates,
another opinion on what professional ethics is 13.04% of the teachers by their professional development was
expressed as. At another rate of 4.34%, the concept of professional ethics is stated as professionalism, equality,

and respect.

2. Ethical Principles Violated in Special Education According to Special Education Teacher Candidates

The most violated principles in special education according to special education teacher candidates are

presented in Table 4.
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Table 4. Most Violated Principles in Special Education

Themes for unethical situations f %

Neglect 10 19.23
Professional Irresponsibility 9 17.30
Injustice 7 13.46
Abuse 5 9.61
Privacy 5 9.61
Being Prejudiced 5 9.61
Unfair gain 4 7.69
Moral Values 3 5.76
Violence 2 3.84
Laws and rules 2 3.84

Among the themes identified in Table 4, neglect and disregard were listed in the first place, compared to
19.23% in unethical situations. The second-place professional responsibility, with a ratio of 17.30%, suggests
that teacher candidates have largely failed to fulfill their responsibilities. Special education teacher candidates
have stated that special education students are not given the necessary attention and that most of the teacher

candidates perform this profession to gain financial unfair gain.

Special education teacher candidates 'views include "abuse, prejudice, self-interest, failure to obtain student
parents 'permission, misinformation of the family, abuse of the family's helplessness and feelings and lack of

respect for the families, disregard of moral values and violence".
3. Contributions of Professional Ethics Course to Special Education Teacher Candidates

Opinions on the contribution of vocational ethics course to special education teacher candidates are presented

in Table 5.

Table 5. Having Heard the Concept of Professional Ethics Before Taking the Course of Professional Ethics

Participants Yes % No % Partially %
Male 17 85 3 15 0 0
Female 10 66.6 2 13.33 3 20
Total 27 77.14 5 14.28 3 8.57

As shown in Table 5, 77.14% of the participants had heard the concept of professional ethics before taking the
course, 14.28% had never heard the concept, and 8.57% had heard it partially. However, 85% of the male
participants had heard the concept of professional ethics before, whereas 66.66% of the female participants
had heard the 20% of them had also heard it. The following Table 6 shows the ways to learn about the

professional ethics of teacher candidates.
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Table 6. How to Obtain Information about Professional Ethics

Male Female Total %
Information  HI/ RBA PPS LLWS  HI RBA PPS LLWS
Path
Participants 4 4 0 12 4 2 0 9 35 100
% 20 20 0 60 26.66 1333 0 60 100 100
HI 4 4 8 22.85
RBA 4 2 6 17.15
PPS 0 0 0 0
LLWS 12 9 21 60

HI: Hearsay information RBA: By reading books and articles

PPS: By participating in programs and seminars  LLS: Lessons learned while a student

As shown in Table 6, special education teacher candidates the professional ethics of the information they
learned about 22.85% for hearsay, %17.15% of the values by reading books and articles about professional,
60% as a student, have acquired in your courses have been identified. None of the participants learned the

concept of professional ethics by participating in programs and seminars.

When the findings are taken into account, the participants' professional ethics seminars, panels, interviews,
symposiums, etc. the fact that they did not attend the sessions is an important situation. The data for this

situation is presented in Table 7.

Table 7. Seminars, Panels, Interviews, Symposiums, etc. related to Professional Ethics Distribution of
Participation in Sessions

Participants Yes % No % Partially %

Male 5 25 11 55 4 20

Female 1 6.6 13 86.67 1 6.6
Total 6 17.14 24 71.42 5 14.24

In Table 7, it is observed that 71.42% of the teachers never participated in seminars, panels, interviews, and
symposia related to professional ethics. However, 17.14% of the teacher candidates participated in such
sessions as seminars, panels, interviews, and symposiums. 14.24% of teacher candidates participated partially
in these activities. Table 8 shows the impact of the courses taken by the teachers on their attitudes, apart from

the participation rate in scientific activities on professional ethics.

Table 8. Distribution of the Change in the Attitude of Professional Ethics after Taking the Course of Professional

Ethics
Participants  Yes % No % Partially %
Male 6 30 10 50 4 20
Female 6 40 4 26.66 5 33.33
Total 12 34.28 14 40.0 9 25.71
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When the data in Table 8 is examined, it can be said that there are close ratios between the ethical attitudes
before taking the professional ethics course and the attitudes after taking it. The survey found that 34.28% of
teachers had a positive change in their attitudes, 25.71% had a partial change in their attitudes, and 40% had
no change in their attitudes. When looking at the total rate, it can be said that there has been a change in
attitudes of 70.2% of teacher candidates. When this change is taken into account, it is important whether there

is a differentiation in the exchange of knowledge of teachers.

Table 9 provides data on the learning status of the professional ethics course taken by the teacher candidates.

Table 9. Distribution of Professional Ethics Course to gain Knowledge for Special Education Teacher Candidates

Participants Yes % No % Partially %
Male 11 55 3 15 6 40
Female 8 53.33 2 13.33 5 33.33
Total 19 54.28 5 14.28 11 31.42

As stated in Table 9, it was found that having taken the course of professional ethics contributed to 54.28% of
the candidates, 31.42% had partial knowledge, and 14.28% of them didn't contribute any. The data on the state
of relations with the teacher candidates' professional ethics laws and regulations that context is given in Table

10.

Table 10. Distribution of Professional Ethics Values of Teacher Candidates that Take Precedence over Laws and

Regulations
Participants Yes % No % Partially %
Male 6 30 4 20 10 50
Female 6 40 3 20 6 40
Total 12 34,28 7 20 16 45,78

As can be seen in Table 10, it was observed that the professional ethics values of special education teacher
candidates were 34.28% before the laws and regulations, and 45.78% partially prioritized. However, according
to 20% of the respondents, laws, and regulations were taken as a priority over their values. Also, the status of

teacher candidates knowing laws and regulations is given in Table 11.

Table 11. Distribution of Information about Legal Regulations in Special Education

Participants Yes % No % Partially %
Male 12 60 3 15 5 25
Female 9 60 2 13.33 4 26.66
Total 21 60 5 14.28 9 25.71
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As shown in Table 11, 14.28% of the candidates for special education teachers did not have any knowledge of
the legal arrangements in special education, while 25.71% had partial and 60% had direct knowledge. The
opinions of the candidates regarding the adequacy of the professional ethics course in terms of quality are

presented in Table 12.

Table 12. Distribution of Adequacy of Professional Ethics Course in Special Education

Participants Yes % No % Partially %

Male 4 20 12 60 4 20

Female 0 0 9 60 6 40
Total 4 11.42 21 60 10 28.57

As shown in Table 12, 60% of the teacher candidates stated that the professional ethics course in education
faculties was not adequate in terms of quality and quantity, 29% of them stated that it was partially sufficient,

and 11.42% stated that it was sufficient.

Table 13 shows the opinions of the teacher candidates who are deemed to have insufficient opinions on the
course they have taken regarding the situation of finding themselves competent in the field of professional

ethics.

Table 13. Distribution of Special Education Teacher Candidates to Find Themselves Sufficient in Professional

Ethics
Participants Yes % No % Partially %
Male 2 10 9 45 9 45
Female 2 13.33 5 33.33 8 53.33
Total 6 17.14 14 40 17 48.57

As shown in Table 13, only 11.42% of special education teacher candidates found themselves proficient in
professional ethics, while 48.57% of them stated that they were partially proficient. 40% of teacher candidates

stated that they were inadequate in this regard.

CONCLUSION and DISCUSSION

In the implementation of special education programs, special education teachers have great responsibilities.
Therefore, it has been emphasized by the teacher candidates that there should be increased ethical awareness
and interaction based on more concrete events. In this sense, education faculties and internship practice
centers have important responsibilities. The Principles of Professional Ethics for Educators published by the
Ministry of National Education in 2015 and by the Council of Higher Education in 2018 to make the course of
professional ethics compulsory in education faculties programs are important steps taken in this field in Turkey.

However, the candidates of special education teachers have stated that these courses are insufficient in quality

1522 Bolat, Y., Esiyok, H. & Dagh, S. (2020). Ethics Teacher and Professional Ethics of Special Education
Teaching in Turkey, International Journal of Eurasian Education and Culture, Issue: 10, pp. (1510-1546).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

and quantity and that practical teaching should be taken as a basis. This situation coincides with the results of
the research conducted by Altinkurt and Yilmaz (2011). They found that ethics compiles and syllabus were
insufficient. When we look at the process created by this situation, it can be said that not much study has been
done on this subject in the last ten years. Furthermore, the research conducted by Karakdse and Kocabag

(2009), Piquemal, (2004), Strike and Soltis (2009) showed similar results.

During the transition to the profession, it has been observed that studies aimed at teacher candidates, where
teaching and research related to professional ethics are limited, are insufficient. Although the results of the
study differed from those of the participants as candidates for special education teachers, they are similar to
the results of the studies conducted by Karatas et al. (2019) and Akgamete et al. (2016). Malone's (2020) work
on ethical education in teacher training is similar to the results of this research, in that investments in the

education of professional ethical values are not sufficient.

One of the important points in the findings is that special education teacher candidates consider their ethical
principles and values as a priority over laws and regulations. This calls into question the scope of laws and
regulations and reveals that conscientious values should be more involved in in-laws and regulations. The need
for certain ethical principles is a necessity in every profession and society as a whole (Habib, 2019). This shows
that the conclusion that this research should prioritize ethical principles and values, and the study carried out
by Kurtulan (2007) reached the opposite conclusion. The research conducted by Sakar (2010) concluded that
teachers do not know of professional ethics. However, based on the results obtained from this research, it can

be said that the candidates of teachers have at least an awareness of professional ethics.

It was determined that the majority of the information they learned about the professional ethics of special
education teacher candidates were obtained from the courses they took while they were students. It was
concluded that they tried to complete their deficiencies by reading books and articles on hearsay information
and professional values. The teacher candidates stated that they did not acquire their instructional knowledge
about the concept of ethics through seminars, interviews and symposiums and emphasized that various

practices should be implemented in these areas.

The teacher candidates stated that professional ethics is related to concepts such as ethics and values,
responsibilities, the whole of the rules that must be fulfilled, development by the profession, professionalism,
equality, and respect. Also, teachers' candidates have stated unethical principles such as failure to fulfil
professional responsibilities, neglect and abuse, injustice, self-interest, prejudice, disregard for family and
student privacy, psychological and physical violence, and non-compliance with the law. By looking at the results
of the study, it is seen that the behaviour within the scope of professional ethics and outside of professional
ethics bears similarities with the results of the study conducted by Aybek and Karatas (2016). In particular,
"professional responsibility, equal and fair behaviour and respect for students” was at the forefront of the

research by Aybek and Karatas (2016).
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The teacher candidates stated that they did not obtain the educational information about the concept of ethics
through books, articles, seminars, interviews, and symposia, and emphasized that various applications should
be implemented in these fields. There has been no significant change in ethical attitudes as prospective
teachers only take the professional ethics course theoretically. Therefore, since they do not consider
themselves sufficient in this sense, it has been concluded that they have views on the application of life-based
teaching based on concrete events and the addition of professional ethics to the teaching programs. Research
by Schjetne et al. (2016) highlighted the need for a better and versatile curriculum in the development of
teachers' professional language and competencies. This situation is similar to the result that the teacher
education reached in our research was insufficient. However, it was concluded that the opinions of the
teachers who participated in the study did not make a very large difference according to gender. It seems
possible to say that this conclusion of the study was similar to the conclusion that participant perceptions
regarding the levels of showing ethical behaviour in the research conducted by Gulcan et al. (2012) didn't differ
significantly according to gender variable, but Wang and Calvano (2015) stated in their research that men are
more sensitive to professional ethics than women. This information shows that there is different due diligence

on the gender variable related to the topic of professional ethics.

As a result, when the results of the special education teacher candidates about the concept of ethics are
examined, it is seen that the teachers are relatively familiar with the rules of professional ethics in their
profession and in the schools where they will be employed. A study by Shapira-Lishchinsky (2020), in which
many countries are subject, argues that teachers with professional ethical principles contribute to school
culture, and promote professional development. Therefore, as in other areas of teaching, the principles of
professional ethics constitute an important professional competence for candidates of special education

teaching.

SUGGESTIONS

Special education teaching, which is an important area within the teaching profession, is the most important
professional group that must carry ethical rules and components. For this reason, the ethical rules regarding
the profession of special education teaching need to be determined. These rules should be developed

specifically for all branches of the teaching profession related to common and special education teaching.

The field of special education teaching is a teaching branch that needs more ethical rules in the context of the
general characteristics of the individuals it serves. Special professional ethics rules should be established by
taking into account the inadequacy areas of individuals receiving services from special education other than
other teaching branches. This allows students to be easily prevented from being abused by unethical behaviour
using individual differences. Besides, to be able to easily monitor professional ethics behaviours, it is necessary

to establish professional ethics criteria in which teacher behaviours can be evaluated.
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In teacher education, professional ethics courses and subject area content should be established at the
undergraduate level. Special education teacher candidates training programs should be developed to include
professional ethics courses. In addition to theoretical courses, in-school and out-of-school learning activities
and social-social service activities should be established to develop behaviours that are appropriate to
professional ethics. Necessary training should be organized to raise awareness of teachers and prospective
teachers, and social awareness should be established through various social projects. Also, in-service training

for teacher candidates can help raise awareness of professional ethics and ethical behaviours.

LIMITATIONS

Although our research is related to the concept of professional ethics, it can be limited to the field of special
education teaching. Our research is based on the opinions of the candidates of special education teachers who

participated voluntarily in this study.

EHICAL TEXT

In this article, journal writing rules, publishing principles, research and publishing ethics rules, journal ethics

rules were followed. The responsibility belongs to the author for all kinds of violations related to the article.
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ETiK OGRETMEN VE TURKIYE'DE OZEL EGiTiM OGRETMENLIGi MESLEK ETiGi

0z

Etik, ahlakla ilgili kavramlarin neler oldugunu sorgulayarak olusturmaya calisan ve alaninda
uzman kisilerin dogru yanhs ayrimi yapmalarina imkan saglayan profesyonelligi, adalet ve esitligi,
diristlik ve dogrulugu, mesleki baghlik ve gelisimi kapsayan bir bilim dahdir. Mesleki etik
kavrami da tim bu kurallar butliniini kapsamaktadir. Bu ¢alisma 6gretmen adaylarinin hizmet
oncesi egitim donemlerinde yararlanabilecekleri mesleki etik ilkeleri ve bunlara iliskin sorunlara
yonelik ¢6zim onerilerini icermektedir. Betimsel tarama modelinde olan bu calismada 35 6zel
egitim O6gretmeni adayi calisma grubunu olusturmaktadir. Arastirmaya katilan adaylara yari
yapilandiriimis ve Ggli likert bigciminde hazirlanmis sorular sorulmustur. Toplanan bilgiler icerik
analiz teknigi ile incelenerek veriler elde edilmistir. Bu ¢alismanin bulgulari ahlaki degerlere 6nem
veren, adil, mesleki sorumlulugu yerine getiren, saygil, 6grenciyi dGnemseyen, yasa ve kurallara
bagli, cikar saglamayan egitimcilerin etik 6gretmen olduklarini ortaya cikarmistir. Ozel egitim
O0gretmen adaylarinin kendi etik ilke ve degerlerini, yasa ve yonetmeliklerden 6ncelikli gordikleri
sonucuna ulasilmistir. Ogretmen adaylari meslek etigi kavraminin ahlak ve degerler,
sorumluluklar, yerine getirmesi gereken kurallar biitiinli, meslege uygun gelisim, profesyonellik,
esitlik ve saygi gibi kavramlarla iliskili oldugunu ifade etmistir. Ozel egitim dgretmen adaylarinin
meslek etigi konusunda 6grendikleri bilgilerin blylk cogunlugunun 6grenciyken aldig1 derslerden
edindikleri tespit edilmistir. Kulaktan dolma bilgilerle ve mesleki degerlerle ilgili kitap ve
makaleler okuyarak eksikliklerini tamamlamaya calistiklari sonucuna ulasiimistir. Meslege gegis
surecinde meslek etigi ile ilgili 68retmen adaylarina 6gretilenlerin ve yapilan arastirmalarin sinirli
oldugu ve Ogretmen adaylarina yonelik calismalarin yetersiz oldugu gozlenmistir. Arastirma
sonuglari dikkate alinarak bu alana iliskin bazi 6neriler getirilmistir.

Anahtar Kelimeler: Etik, 6zel egitim, meslek etigi, 6gretmenler, 6gretmen yetistirme.
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GiRiS
Tanimlanmasi Zor Bir Kavram: Etik

Felsefenin en temel alt dallarindan veya disiplinlerinden biri olan etik kavrami, ahlaki davranisi genel hatlariyla
inceleyerek ideal kurallari elde etmeye calisir. Ayrica etik, bireylerin, kurumlarin ve uzmanlarin neyin dogru
neyin yanhs oldugunu ayirt etmesini ve onlar adina karar vermesini saglayan bir bilim dahdir. Etik ilkeler halk
icinde belli normlara bagh olarak kendiliginden olusan fakat belli bir metinle sinirlandirilamayip sirekli gelisen

kurallar batanidur.

insana ait tiim davranislarda etik olgusunun var oldugu yadsinamaz bir gercektir. Giinimiizde birgok etkinlikte,
kurumda, meslek dalinda etik degerlerdeki davranis ve tutumlar detayl ve sistematik bir sekilde bireysel ya da
kolektif olarak ele alinmaya ve irdelenmeye baslanmistir. Teknolojik gelismelerle birlikte teknoloji etigi gibi
kavramlarin ortaya ciktigi gorilmustir (Glney, 2019). Dahasi etik egitimi, kiitiphane ve bilgi bilimi alaninda son
yillarda 6nemli derece ilgi toplamistir (Budd, 2018). Son zamanlarda gazetecilik egitiminde dahi etik egitimi
onemli bir unsur haline gelmeye baslamistir (Auman ve digerleri, 2020). Egitim alaninda ise -ézellikle de
égretmen yetistirmede- mesleki etik konusuyla ilgili ¢cok farkli gorisler ortaya ¢ikmis ve bu gorisler gesitli
gruplarca atesli bir bicimde savunulmustur (Tanchuk ve digerleri, 2016). Bununla birlikte diger arastirma
turlerinde oldugu gibi egitim arastirmalarinda etik konusu kendine 6nemli bir tartisma alani yaratmistir (Head,
2018). Bu nedenle 6gretmenlik meslegi icin meslek etigi giderek 6nem kazanan bir konu haline gelmeye

baslamistir.

Gegmisten ginimize insanligin dikkatini Gzerine cektigi 6nemli bir kavram olan etikle alakali aralarinda
baglanti bulunan bircok goristin ortaya c¢iktigi gézlemlenmistir (Tanchuk ve digerleri, 2016). Bu gorislerden biri,
Yunanca “ethos” (karakter) kavramindan hareketle ahlak bilimi, tére bilimi, gelenek ve ahlakla ilgili tim
eylemlerde uyulmasi ve kaginilmasi gereken davranislar bitiini olarak ele alinandir (Turk dil Kurumu [TDK],
2020). Civilidag (2018) etigin, toplumun ortaya koydugu tiim eylem ve davranislarin 6ziini inceleyen ve bu
davranislardaki dogru ve yanlislari ayirt etmede evrensel oOlgitler belirleyen bir sistem oldugunu ifade eder.
Haynes (2002)’e gore etik, insanlarla ilgili olumlu veya olumsuz degerlendirmelerde bulunan, baskalarinin
tutum ve davranislarinda 6vgliye ve kinamaya yer veren herkesle ilgili bir kavramdir. Bazi tanimlarda ise
toplumsal yénden anlam ve derinlik tasiyan etik kavrami, var olan toplumsal yasanti 6gelerinin sorgulanarak
yeni bir yasam ve meslek 6gretilerinin olusturulmasini igermektedir (Tanchuk ve digerleri, 2016; Colins, 2019;
Auman ve digerleri, 2020). Etik, toplumsal degerlerin mevcut durumuna karsin yeni bir deger, distince, felsefe

ve yasam ilkelerini olusturur (Ceviz, 2002).

Degerlerin baska bir 6nemli bir islevi ise bireylerin karakterlerini ve kisiliklerini olusturmasini saglayarak bireyin
toplumsallastiriimasini kolaylastirmasidir (Ulusoy, 2016). Collin (2019) ise etik veya ahlak kavraminin insanlarin
iyiligin pesinde gitme yollarini bulmak ve insanlarin iyi yasami tanimlamak icin kullandigi sorgulama yollari

olarak ele alarak farkh islevsel rollerini 6n plana cikarir. Bu tanimlardan hareketle etik; evrensel degerler ve
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ahlaki ilkeler dogrultusunda, iyi olanla k&tli olanin ayirabilmesi icin bireylerin ve siniflarin toplumdaki
davranislarina yon veren, dogru ve yanhsin neler olmasi gerektigi veya neyin yapilip neyin yapilamayacagini
belirleyen ilkelerin timi olarak ifade edilebilir (Demirtas ve Glnes, 2002). Yapilan bir¢ok arastirmada etik ve
ahlak kavramlarinin es anlaml bir sekilde kullanildigi fakat bunlarin ayni kavramlar olmadigi birgcok arastirmaci

tarafindan belirtilmistir (Bilgili ve llgaz, 2006; Cevizci, 2016; Li ve Yongzhi, 2020)

Ahlak (moralite) kavrami genellikle kisisel yasam, cinsellikle ilgili davranislar ve normlarla iliski igcindedir. Etik
s6zcligl ahlak kavraminin felsefi bir sekilde incelenmesi anlaminda kullanilir (Aydin, 2006). Bu etigin ahlaka
gore daha kapsamli ve Ust diizey bir felsefi diisiince oldugunu goésterir. Etik olgusunun uygulamaya dayali olarak
"Burada ve simdi ne yapmaliyim?" tarzindaki sorulara ahlaka gore gorsel, kurumsal ve daha genis bir bakis
acisiyla incelemek amaciyla, bu sorulari sormanin 6tesine ge¢mesi ahlaktan farkli oldugunu ortaya koyar
(Haynes, 2002). Ricoeur (2000) ise ahlaki kurallar ve etik amac arasinda farklar oldugunu belirtir. Etik amacin
Aristocu bir digtinceye dayandigini ve etigin "iyi bir yasam" hedefleme amaci oldugunu ifade eder. Ahlaki
kurallar da Kantgi tutuculugun temeline kurulmustur ve ahlak bu kurallara uyma zorunlulugundadir. Ricoeur
(2000) diistincelerini soyle agiklar: Bireyin etik sahibi olmasi, ahlak sahibi olmasinin 6n kosuludur; etik amaglar
kurallarin stizgecinden geg¢mek zorundadir ve kurallar uygulama sirasinda ¢lkmaza girdiginde amaca
basvurulmasi kabul edilebilir bir yontemdir. Ricoeur (2000), bu ayrimda etigin bir "ahlak bilimi" olmadigini
vurgular. Bilgili ve llgaz’a (2006) gore etik ve ahlakin farkli olmalarinin sebebi, etik bir ahlak felsefesidir, ahlak ise
etikle ilgili bir arastirma konusudur. Son olarak Cevizci (2016)' ya gore ahlak, toplumlar tarafindan insanlarin
birbirleriyle olan davranislarini diizenlemek amaciyla gelistirilmis olan normlar, kurallar ve degerler bitlnine
karsihk gelir. Etik ise s6z konusu ahlak ve ahlaklilik olgusu Gzerine felsefi bir dlisinim ya da sorgulama olarak
ortaya cikmistir. ikisi arasindaki en &nemli fark, birincisinin yerel oldugu yerde, ikincisinin, yani etigin genel ve

evrensel olmasindan meydana gelir.
Meslek Etigi ve Ozel Egitim

Toplumsal yasamdaki tiim disiplin alanlarina gore cesitlilik gosteren degerlendirme sistemlerinin iginde en
onemli disiplinlerden birisi mesleki etiktir. Meslek etigi; cesitli zamanlarda yapilan tartismalarla dogrulugunu
kabul ettiren ve meslek birliklerinin ortaya koydugu, mesleklerin glinimiizde en dncelikli kosulu haline gelmis
ilkelerin timind icerir (Aydin, 2006). Meslek etigi icerisinde o meslege iliskin degerler tasimaktadir. insan
davranislarinin incelenmesi yerine ¢ogu zaman degerlerin incelenmesi insan ve meslek gruplari hakkinda hizh
bilgi sunabilir (Ulusoy ve Dilmag, 2018). Bu nedenle degerlerin meslek etigi Uzerindeki belirleyici etkisi
unutulmamalidir. Bu belirleyici etkiyi hem 6grenen hem de 6gretmen agsindan cok daha erisebilir hale
getirilmelidir (Aloni, 2019). Ayrica mesleki degerler ve ahlaki kurallari igeren 6gretmenlik meslegi, 6gretmenin
ornek davranislarinin 6grencilerinin yetistiriimesinde kullanilan 6nemli bir meslek grubudur (Li ve Yongzhi,
2020). Toplumsal degisimde ve insan giicliniin olusturulmasinda higcbir meslek glicii 6gretmenlik meslegi kadar
etkili olmamistir. Bu nedenle mesleki etik egitimi, 6gretmen yetistirmenin merkezinde olmalidir (Malone, 2020).

Ogretmen yetistirmenin yapi tasi haline gelecek meslek etigi egitimi kaliteli bir kiiltiiriin insasini saglayacaktir.
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Bu nedenle iyi bir 6gretmen yetistirme ve iyi bir 6gretmen olmak igcin mesleki etik temel unsur olmalidir (Habib,
2019). Ayrica iyi bir meslek becerisinin yaninda meslek etigi ilkeleri, bir meslek organizasyonun hayati

bilesenlerini meydana getirmektedir (Asio ve digerleri, 2019).

Etik ilkeler alanini kapsayan bircok meslek Uyesi, bireysel secimlerinin disina c¢ikarak bulunduklari hizmet
alaninin ihtiyaglari ve 6zelliklerine goére uygulamalar yaparlar. Bir meslekte dogal olarak o meslegi icra edenlerin
yerine getirmesi gereken birtakim uygun davranis ve bu davranislari kapsayan evrensel ilkeler bulunmaktadir.
Meslek etigi anlayisi, sosyolojik bir temele dayanir. Blinyesinde herhangi bir meslegin icra edildigi sirada
6ziimsenmesi ve goz 6niinde bulundurulmasi gereken yaklasimlar, davranislar, tutumlar, kurallar ve ortak kabul
gormis birtakim ilkeleri barindirir. Belirli bir meslek grubu tarafindan belirlenen etik ilkelerin grupta etkili
olabilmesi icin kurallarin ve deger yargilarinin kokll bir sekilde yerlesmesi gerekir. Meslek etigi, mesleki adabi
tanimlamak icin olusturulan ilkeler ve meslekteki iyi ve kot uygulamalarin ayirt edilmesinde belirlenen
Olgutlerin timudir. Mesleki olgltleri ve meslek adabini belirlemek i¢in o meslegin Uyeleri birtakim ilkeler
belirler ve bunlari gelistirerek uygulamaktadirlar (Hins, 2005). Bir meslek, o meslegi yerine getiren lyelerin
mesleki becerilerini etik ilkeler ve toplumsal ahlaka bagl olarak topluma fayda saglayacak bir sekilde yerine
getirmeyi garanti edebiliyorsa bu meslek etik ilkelere sahiptir denebilir (Dunbar, 1998). Mesleki olarak egitim
etigi, egitim uygulamalarinin toplumsal, politik ve maddi kosullari da dahil olmak (zere tiim egitim faaliyetlerini
kapsamaktadir (Schjetne ve digerleri, 2016). Bu nedenle 6gretmenlik meslegi acgisindan etik kavrami oldukga

fazla yapidan olusurken ok fazla bilesenle iliskili karmasik bir yapiyi ifade eder.

Meslek etigi ilkeleri mesleklerin farkli 6zellikler gostermesinden dolayr mesleklere gore farkliliklar olusturabilir
(Hill, 2004; Karatas ve digerleri, 2019). Bir meslekte etik kurallar, uyulmasi gereken kurallari tanimlarken yiiksek
diizeyde uygulama standartlari saglar (Habib, 2019). Mesleki etik ilkeler hem toplumsal hem de bireysel
ozelliklerinden dolayi giiniin sartlarina gére yeniden olusturulabilir. Yoneticilerin ve 6gretmenlerin bircok ahlaki
soruyla kusatilmis olmasi ve simdiki neslin 06grencileriyle gelecek nesillerin egitimlerinin ve ahlaki
olgunluklarinin sorumlulugu kendilerinde oldugundan, egitim etigi olduk¢a 6zel bir 6nem kazanmaktadir
(Haynes, 2002). Etik diinya genelindeki egitim uygularimda temel rol oynamaktadir (Crawford, 2017; Shapira-
Lishchinsky, 2020). Egitim sirecinin temel unsuru olan 6gretmenlik meslegi icerisinde etik degerleri tasiyan
onemli bir toplumsal kurumdur. Her meslekte oldugu gibi 6gretmenler icin de meslek etigine gereken 6nem
verilmelidir (Namli, 2017). Ozel egitim 6gretmenligi, calisilan bireylerin normalin altinda (yetersizlikler) olmasi
ya da Ustlindeki (Ustlin zekadl ya da yetenekli) bireyleri konu almasina karsin etik degerlere sahip olmasi
gereken baskin grubun disindaki bireylerin egitimlerinden sorumlu 6gretmenlik meslegi alanidir (Bolat ve Tekin,

2017; Bolat, 2019). Bu nedenle 6zel egitim 6gretmenligi etik sorunlara daha fazla agik bir alandir.
Ozel egitim Ogretmenliginde Meslek Etiginin Onemi

1929’da Amerika’da Milli Egitim Birliginin (National Education Association) egitimciler icin belirlemis oldugu
meslek etigi ilkeleri, 1929-1975 yillari arasinda alti kez degistirilerek giiniimiiz giincel haline ulasmistir (Ozbek,

2003). Ozel egitim dgretmenleri icin mesleki etik ilkeler Amerika Birlesik Devletleri'nde Council for Exceptional
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Children -CEC- (Ayricalikli Cocuklar Konseyi) 1922’deki ilk toplantisinda olusturulup 1981 ve 2010 yillarinda

yapilan degisikliklerle 8 temel madde olarak yayimlanmustir:

1. Ozel editim alaninda ¢alisan uzmanlar/6gretmenler, 6zel editime gereksinim duyan bireylerin egitim ve
yasam kalitelerini en yiiksek diizeye cikarmaya ¢alisirlar.

2. Ozel egitim alaninda ¢alisan uzmanlar/é6§retmenler, kendi uzmanlik alanlarina iliskin olarak
yeterliklerini ve diger bilgilerini gelistirir ve korurlar.

3. Ozel egitim alaninda ¢alisan uzmanlar/égretmenler, ézel editime gereksinim duyan bireylere, ailelerine,
diger uzman arkadaslarina, 6grencilere ve arastirma konularina faydali olacak akademik aktivitelere
(seminer, kongre, toplanti, vb.) katilirlar.

4. Ozel egitim alaninda ¢alisan uzmanlar/égretmenler, islerini yaparlarken objektif davranirlar.

5. Ozel egitim alaninda calisan uzmanlar/6§retmenler, ézel egitime gereksinim duyan bireylerin editimine
iliskin olarak bilgi ve becerilerini artirmaya/gelistirmeye ¢alisirlar.

6. Ozel egitim alaninda ¢alisan uzmanlar/6§retmenler, uzmanhk alanlarinin gerektirdigi standartlar,
ilkeler veya kurallar ¢izgisi ddhilinde ¢alisirlar.

7. Ozel egitim alaninda ¢alisan uzmanlar/édretmenler, kendi uzmanhk alanlarinin uygulamasina, 6zel
egitim ve diger destek hizmetlerin sunulmasina iliskin yasalar, kurallar ve ilkeleri destekleme ve
gelistirmeye ¢alisirlar.

8. Ozel egitim alaninda calisan uzmanlar/6§retmenler, etik olmayan veya yasa disi hareketlerde
bulunmazlar.

Meslek etigi ilkeleri, 6zel egitim 6gretmenlerine uygulamaya dayali mesleki gelisim olanagi tanidig icin onlara
yol gbsteren bir rehber &zelligi olusturmaktadir (CEC, 2009). Ozel egitim 6gretmenleri meslek etigi ilkeleri
dogrultusunda ortak hareket ederek isbirligi yapabilir, bu ilkeleri birer yasam felsefesi haline getirir ve meslek
hayatlarinda deneyim elde etmelerini saglar (Harrison ve Killion, 2007; Strong, 2006). Bu alan igin olusturulan
mesleki yeterlikler uygulamalarin kontrol edilebildigi ve siire¢ agisindan sorgulanabilir yani hesap verilebilir bir
anlayisi temellendirmektedir (Linstrum, 2009; Ak¢amete ve digerleri, 2016). Clinki etik olmayan uygulamalari
6zendiren ve buna izin veren kiltiire sahip orgitler ve bu 6rgiitleri meydana getiren bireyler, ahlakl bireylerin

dahi ahlaki bozulmaya ugramasina neden olabilirler (Robbins ve De Cenzo, 2007).

Egitimciler, sadece 06gretim boyutunda degil ayni zamanda genel olarak meslekler genelinde de etigi
sorgulamakta ve mesleki etigin 6nemi Gzerinde durmaktadirlar (Schwimmer ve Maxwell, 2017). Profesyonel bir
meslek alani olan 6gretmenlik ile ilgili etik ilkeler, yalnizca belli kisi ve durumlara indirgenmemeli; bu kavramin
dahil oldugu tiim bilesenler bitinsel olarak ele alinmali ve olguyu olusturan sistemler butini Uzerinde
degisimler amaclanmaldir. Bu baglamda, sistemlerin icerisinde etik sorunlar olusur ve sistemler igerisinde
sistemin bir fonksiyonudur (O'neil ve Hern, 1991). Organizasyon ikliminde gelisebilecek olumsuzluklar (fazla
otoriter, demokratik olmayan veya hiyerarsik problemler) etik davranislarda bozulmalara neden olabilir.

Yalnizca davranisi yapan kisinin karakterini yargilamak yerine etik problemler olustugunda ozel egitim
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ogretmenleri ile ayni kurumun altindaki mudir, direktor ve diger idari sorumlular arasindaki iliskilerin yapisi da

incelenmelidir.
Tiirkiye'de Meslek Etigi ile ilgili Gelismeler

Egitimciler icin mesleki etik ilkeler, belli baslklar altinda toplanarak Tiirkiye'de MEB tarafindan 2015 yilinda
yayimlanmistir. Bu ilkeler hizmette sorumluluk, giivenli bir ortam olusturmak, esitlik, adalet, profesyonellik
surekli gelisim ve mesleki baghhk, saygi, diristlik, gliven, dogruluk, kaynaklari etkili kullanmak, yolsuzluk
yapmamak seklinde tanimlanir (Aydin, 2006). Bu ilkeler, hizmet alan bireylerin haklarinin korunmasina da temel
olusturmustur. Yiksekégretim Kurulu egitim fakiltelerinde 6gretmen adayi lisans programina 6gretmenlik
mesleki etiginin kazandirilmasiyla ilgili secmeli derslerin agilmasini &nermistir (YOK, 2007). Buna yé&nelik
programlarin igerigine bakildiginda bazi lisans programlarinda Bilimsel Arastirma Yéntemleri dersinde bilimde
etik ismiyle konu incelense de birgok lisans programinda 6gretmenlikte mesleki etige, zorunlu bir ders olarak
yer verilmedigi ve derslerin iceriklerinin de kapsamli ve yeterli olmadigi gérilmektedir. YOK tarafindan 2018
yilinda Tiirkiye’de yapilan bazi arastirmalar sonucunda bir kisim degisiklik yapilmistir. Ogretmenlik lisans
programlarinda “Egitimde Ahldk ve Etik” ismiyle 6gretmenlik alanlarinda mesleki etikle ilgili bir dersin verilmesi
saglanmistir. Bununla birlikte “Bilim ve Arastirma Etigi” ile “Meslek Etigi ve Yasal Konular” gibi biinyesinde
meslek etigi ile ilgili genis konular barindiran derslerin lisans programlarina eklenerek 2018-2019 egitim-

dgretim yilindan itibaren dersler verilmeye baslanmistir (YOK,2018; Karatas ve digerleri, 2019).

Daha once 6zel egitim 6gretmenligi lisans programlarinda segmeli ders olarak alinan egitimde ahlak ve etik
dersi, 2018-2019 6gretim yilindan itibaren 6zel egitim 6gretmenligi lisans programlarinda 6zel egimde meslek
etigi dersi olarak zorunlu hale getirilmistir (YOK, 2018). Bu gerceklikten hareketle 6zel egitim 6gretmenligi
o0gretmen adaylarinin bakis agisiyla etik 6gretmenin 6zelliklerinin ne oldugu ve bu dersin 6zel egitim bolumi
ogretmenlerinin egitsel beklentilerinin karsilanip karsilanmadigini belirleme ihtiyaci ortaya c¢ikmistir. Bu
arastirmanin amaci, 6zel egitim 6gretmen adaylarina gore etik 6gretmene ait tutumlarin neler olmasi gerektigi
ve onlarin 6zel egitimde mesleki etik dersine iliskin hangi goriste olduklarini belirlemektir. Bununla birlikte

arastirmanin cevap aradigi sorular asagida verilmistir:

1. Arastirma Sorusu: Ozel egitim é§retmen adaylarina gére etik nedir?

2. Arastirma Sorusu: Ozel editim 6gretmen adaylarina gére ézel egitimde ihlal edilen etik ilkeler
nelerdir?

3. Arastirma Sorusu: Ozel egitim &gretmenligi adaylarina mesleki etik dersi nasil bir katki

saglamistir?

YONTEM

Bu arastirma oOzel egitim 6gretmen adaylarinin egitimlerinde etik 6gretmen olgusuna iliskin goérislerini

belirlemeye odaklanmistir. Bu arastirmada nitel arastirma yontemlerinden biri olan betimsel tarama modeli
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kullaniimistir. Betimsel tarama modeli elde edilen verilerin arastirma sorularinin ortaya koydugu temalara gore
diizenlemesi ve sorunun bitiin boyutlariyla ele alinmasina yardimci olur (De Vaus, 2001; Hesse-Biber ve Leavy,

2011).

Katilimailar

Orneklem segiminde amagli drnekleme yéntemlerinden kolay ulasilabilir érneklem teknigi kullanilmistir.
Katihmcilar 6zel egitim 6gretmen adaylari arasindan belirlenmistir. Arastirma grubu, bir devlet Universitesinde
2019-2020 egitim 6gretim yili giiz ddneminde egitim fakultesinin 6zel egitim 6gretmenligi bolimiinde 6grenim
goren 3. ve 4. sinif 6gretmen adaylarindan gondllik esasina uygun olarak segilen 35 6gretmen adayindan

meydana gelmektedir. Arastirmayi olusturan katihmcilara iliskin 6zet bilgiler Tablo 1’de sunulmaktadir.

Tablo 1. Arastirma Grubu

Kadin Erkek Toplam
Katihmcilar f % f % f %
3.Sinif 10 47.61 11 52.38 21 60
4.Sinif 5 35.71 9 64.28 14 40
Toplam 15 42.85 20 57.15 35 100

Tablo 1'de katiimcilarin %57.15’i erkek 6gretmen adaylarindan %42.85’i kadin 6gretmen adaylarindan
olusmustur. Adaylarin 21’i 3. sinif, 14 aday ise 4. sinifta 6grenim gormektedir. Arastirmaya toplam 35 kisi

katilmustir.
Veri Toplama Araci ve Verilerin Toplanmasi

Bilimsel arastirmalarda bir veri toplama araci olusturmak igin ilk basamak konuyla ilgili alanyazindan bilgi
toplamak yani literatir taramasi yapmaktir (De Vellis, 2003). Bu nedenle arastirmada verilerin toplanmasi
amaciyla ozel egitim O6gretmen adaylarinin meslek etigi bilgilerine iliskin alanyazin taramasi yapilmistir.
Alanyazindan elde edilen bilgiler veri toplama aracinin sorularinin hazirlanmasi icin kavramsal yapinin
olusturulmasinda kullaniimistir. Veri toplama aracinda kullanilacak sorularin yaziminda “Egitimciler icin Mesleki
Etik ilkeler” genelgesi ve dzel egitim dgretmenliginde etik kavrami ile ilgili arastirma yapilan diger kitap, bildiri,
tez, yasa, yonetmelik ve makalelerden yararlaniimistir. Alanyazina temel olusturan kaynaklara iliskin bilgiler

asagidaki tabloda verilmistir.

Tablo 2. Arastirma icin Alanyazin incelenen Kaynaklar

Kaynak Kitap Tez Bildiri Makale internet Sitesi  Yasa ve Yénetmelik Toplam

Sayi 4 2 4 3 7 9 29
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Arastirma icin bagvurulan kaynaklar incelendikten sonra veri toplama araci icin soru yazimi yapilmistir. ilk
asamada “etik ve meslek etigi” konusunda toplam 15 soru yazilmistir. Bu sorularin incelenmesi igin 6zel egitim
alani ve egitim bilimleri alaninda dogent unvanli iki uzmandan goéris alinmistir. Uzman goérusleri sonunda soru
sayisinin 9’a dusurulmesi ve gikarilan sorular yerine 2 tane agik uglu soru yazilmasina karar verilmistir. Sorularin
okunabilirlik ve anlasilabilirliginin kontrol edilmesi igin bir Tiirkge 6gretimi uzmanindan goérisler alinmis ve
dizeltmeler yapilmistir. Buna gore veri toplama araci uygulama formu (gli likert 6zelligi tasiyan 9 soru ve agik

uclu olan iki yari-yapilandirilmis gériisme sorusundan olugmustur.

Olgme aracinda yer alan ilk 9 soru {glii likert yapida olup arastirmanin alt amaglarindan ugiinciisii olan “Ozel
egitim égretmenligi adaylarina mesleki etik dersi nasil bir katki saglamistir?” sorusuna cevap aramaktadir. Yari-
yapilandirilmis sorular ise birinci alt amag “Ozel egitim 6§retmen adaylarina gére etik nedir? ve ikinci alt amac
olan “Ozel egitim édretmen adaylarina gére ézel editimde ihlal edilen etik ilkeler nelerdir?” amaglarini
gerceklestirmek Uzere veri toplama aracinda yerini almistir. Arastirmanin veri toplama siirecinde, katilimcilarla
ylz ylze veri toplanmasi saglanarak veri toplanmasi icin uygun bir zaman belirlenmis ve arastirma hakkinda
katihmcilara bilgi verilmistir. Katilimcilardan elde edilen bilgiler ve gorlismeler esnasinda tutulan arastirma

notlari yazili bir metne dontsturilmistir.

Verilerin Coziimlenmesi

Katilmcilara yiiz ylize ortamda sunulan veri toplama aracindan elde edilen veriler iki yonli analize tabi
tutulmustur. Likert yapidaki sorular igin betimsel istatistik islemleri yapilmis, yari-yapilandirilmis sorular igin ise
icerik analizi yapilmistir. icerik analizi siireci farkli basamaklardan olusmaktadir (Fraenkel ve digerleri, 2012). Bu

arastirmada arastirma sorusunun yazilmasi, kodlama ve kategorilere ayirma basamaklari uygulanmistir.

Nitel arastirmalarin asamasi gereken 6nemli konulardan birisi glivenirliktir (San Jose ve digerleri, 2017).
Verilerin gecerlik ve giivenirligini saglanmasi icin toplanan veriler arastirmacilar tarafindan farkli zamanlarda
icerik analizine tabi tutulmustur. iki farkli analizin verileri kontrol edilerek analizin ortak bir anlam olusturulmasi
saglanmistir. Analiz bir alan uzmanina sunularak analiz slreci ve bulgularin kontroli yapilmistir. Bunun
saglanabilmesi icin arastirma verileri acik ve sorgulanabilir sekilde analiz edilmistir. Ayrica verilerin ve analizlerin
korunmasi saglanarak arastirmanin istenilen her an gézden gecirilebilmesine olanak saglanmistir. Bunun disinda
toplanan verilerin analizi sonucunda elde edilen bulgular tablolastirilarak ytzdelik bilgileriyle birlikte verilmis ve

Ozel egitimde 6gretmen adaylarinin gorisleri 6zetlenerek ele alinmistir.

BULGULAR

1. Ozel Egitim Ogretmen Adaylarina Gore “Etik”

Ozel egitim dgretmen adaylarinin gériislerinin incelendiginde etik kavramina iliskin gérislerin Tablo 3’te

verilmistir.
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Tablo 3. Ozel Egitim Ogretmen Adaylarina Goére Etik

Temalar f %
Kurallar Bitind 16 34.78
Sorumluluklar 7 15.21
Ahlak 6 13.04
Meslege Uygun Gelisim 6 13.04
Degerler 5 11.62
Profesyonellik 1 4.34
Esitlik 1 4.34
Saygl 1 4.34

Tablo 3’te belirtildigi gibi meslek etiginin ne oldugu ile ilgili %34.78’lik bir oranla ilk sirada “kurallar biitiinii” yer
almaktadir. Ogretmen adaylarinin ¢ogunlugu meslek etiginin uyulmasi gereken kurallar olmasi gerektigini
belirtmistir. %15.21’lik bir oran meslek etiginin 6zel egitim 6gretmenlerinin sorumluluklarini yerine getirmesi
gerektigini vurgulamislardir. Adaylarin gorislerine gore %13.04’lik bir oranla “ahlak” temasi etik ile ilgili
durumlar arasinda yer almaktadir. Ozel egitim 6gretmen adaylari vicdan, ahlak ve degerlere baglilik ilkelerine
bagl olmanin 6nemi Gzerinde durmuglardir. Adaylara goére meslek etiginin ne oldugu konusundaki diger bir
goris ise %13.04’lUk oranla 6gretmenlerin kendi “mesleklerine uygun gelisimleri” olarak ifade edilmistir. Ayrica
O0gretmenlerin etik kavramini “degerler” %11.62 olarak algiladiklari gérilmektedir. %4.34’lik diger bir oranla da

meslek etigi kavrami profesyonellik, esitlik ve saygi olarak belirtilmistir.

2. Ozel Egitim Ogretmen Adaylarina Gore Ozel Egitimde ihlal Edilen Etik ilkeler

Ozel egitim 6gretmen adaylarinin gériislerine gore 6zel egitimde en ¢ok ihlal edilen ilkeler Tablo 4'te verilmistir.

Tablo 4. Ozel Egitimde En Cok ihlal Edilen ilkeler

Ozel Egitimde En Cok ihlal Edilen ilkelere iliskin Temalar f %
ihmal etme 10 19.23
Mesleki Sorumsuzluk 9 17.30
Adaletsizlik 7 13.46
istismar 5 9.61
Gizlilik 5 9.61
On Yargil Olma 5 9.61
Cikar Saglama 4 7.69
Ahlaki Degerler 3 5.76
Siddet 2 3.84
Yasa ve Kurallar 2 3.84

Tablo 4.'te belirlenen temalar arasinda etik disi ilke olarak %19.23’lik oranla ilk sirada “ihmal etme” yer
almistir. Ozel egitim dgretmen adaylari 6zel egitim &grencilerine gereken ilgilinin gdsteriimedigini, 6gretmen
adaylarinin ¢gogunun maddi kazang elde edebilmek icin bu meslegi icra ettigini belirtmistir. %17.30’luk oranla
ikinci siradaki mesleki sorumsuzluk, 6gretmen adaylarinin sorumluluklarini bliyiik oranda yerine getirmedigini

disindirmektedir.
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Ozel egitim 6gretmen adaylarinin gérisleri icerisinde "istismar, én yargili olma, cikar sadlama, &drenci
velilerinin izinlerini almama, aileyi yanhs bilgilendirme, ailenin ¢aresizligini ve duygularini istismar etme ve
agilelere gereken saygiyi géstermeme, ahlaki dederleri g6z ardi etmek ve siddet" gibi etik disi durumlar yer

almaktadir.
3. Mesleki Etik Dersinin Ozel Egitim Ogretmenligi Adaylarina Sagladigi Katkilar

Tablo 5. Meslek Etigi Kavramini Ozel Egitimde Meslek Etigi Dersini Almadan Once Duymus Olma Degiskenine
Gore Dagilim

Katilimci Evet % Hayir % Kismen %
Erkek 17 85 3 15 0 0
Kadin 10 66.6 2 13.33 3 20
Toplam 27 77.14 5 14.28 3 8.57

Tablo 5’te yer aldigi gibi katihmcilarin %77.14’G meslek etigi kavramini meslek etigi dersini almadan 6nce
duymus oldugunu, %14.28'inin bu kavrami hi¢ duymadigini, %8.57’sinin ise kismen duydugunu belirtilmistir.
Bununla birlikte erkek katilimcilarin %85’inin meslek etigi kavramini daha énce duydugu kadin katilimcilarin ise
%66.66'sinin duydugu %20’sinin de kisman duydugu gorilmektedir. Meslek etigi konusunda bilgisi olan bu

katilimcilarin bu konuya iliskin olarak bilgileri edinme yollari Tablo 6’da verilmektedir.

Tablo 6. Meslek Etigi Konusunda Ogrenilen Bilgilerin Hangi Yolla Edinilmis Olduguna Gére Dagilim

Erkek Kadin Toplam %
BilgiYolu KDB  KMO  PSK  OAD KDB KMO  PSK  OAD

Katihmci 4 4 0 12 4 2 0 9 35 100
% 20 20 0 60 26.66 13.33 0 60 100 100
KDB 4 4 8 22.85
KMO 4 2 6 17.15

PSK 0 0 0 0

OAD 12 9 21 60

KDB: Kulaktan dolma bilgilerle KMO: Kitap ve makale okuyarak

PSK: Program ve seminerlere katilarak ~ OAD: Ogrenciyken aldigim derslerden

Tablo 6'da gorildigl Uzere 6zel egitim 6gretmen adaylarinin meslek etigi konusunda 6grendikleri bilgilerin
%22.85'ini kulaktan dolma bilgilerle, %17.15’i mesleki degerlerle ilgili kitap ve makaleler okuyarak, %60’'ini ise
ogrenciyken aldigi derslerden edindikleri tespit edilmistir. Katilimcilarin higbiri meslek etigi kavramini program
ve seminerlere katilarak 6grenmedigi goriilmektedir. Bulgular dikkate alindiginda katiimcilarim meslek etigi ile
ilgili seminer, panel, soylesi, sempozyum vb. oturumlara katilmis olma durumlari énemli bir durum olarak

karsimiza ¢ikmaktadir. Bu duruma iliskin veriler Tablo 7’de sunulmaktadir.
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Tablo 7. Meslek etigi ile ilgili Seminer, Panel, Séylesi, Sempozyum vb. Oturumlara Katilmis Olmaya iliskin

Dagilim
Katihmci Evet % Hayir % Kismen %
Erkek 5 25 11 55 4 20
Kadin 1 6.6 13 86.67 1 6.6
Toplam 6 17.14 24 71.42 5 14.24

Tablo 7’de goriildagi gibi katilimcr 6gretmen adaylarin meslek etigi ile ilgili seminer, panel, soylesi, sempozyum
vb. oturumlara %71.42’sinin hi¢ katilmadigi, %17.14’Gnlin katildig1 ve %14.24’lnin ise kismen de olsa katihm
sagladigi gorilmektedir. Ogretmen adaylarinin meslek etigi konusundaki bilimsel etkinliklere katiim orani

disinda onlarin bu kavrama iliskin aldig1 derslerin tutumlarina olan etkisi Tablo 8'de verilmektedir.

Tablo 8. Meslek Etigi Dersini Aldiktan Sonra Meslek Etigi Tutumundaki Degisiklige iliskin Dagilim

Katilimcl Evet % Hayir % Kismen %
Erkek 6 30 10 50 4 20
Kadin 6 40 4 26.66 5 33.33

Toplam 12 34.28 14 40.0 9 25.71

Tablo 8’deki veriler incelendiginde meslek etigi dersini almadan énceki etik tutumu ile aldiktan sonraki tutumlar
arasinda birbirine yakin oranlarin oldugu sdylenebilir. Arastirmaya katilan 6gretmen adaylarinin %34.28’inin
tutumlarinda olumlu bir degisiklik oldugu %25.71’inin tutumlarinda kismen bir degisikligin oldugu, %40’inin ise
tutumlarinda bir degisiklik olmadigi saptanmistir. Toplam orana bakildiginda 6gretmen adaylarinin %70.2
yakinin tutumlarinda bir degisme yasandigi soylenebilir. Bu degisim dikkate alindiginda 6gretmenlerin bilgi
degisiminde bir farklilasma yasanip yasanmadigi énem arz etmektedir. Ogretmen adaylarinin alinmis olunan

meslek etigi dersinin bilgi kazanma durumlarina iliskin veriler Tablo 9’da sunulmaktadir.

Tablo 9. Alinmis Olunan Meslek Etigi Dersinin Ozel Egitim Ogretmen Adaylarina Bilgi Kazandirmis Olmasi
Konusundaki Dagilim

Katihmci Evet % Hayir % Kismen %
Erkek 11 55 3 15 6 40
Kadin 8 53.33 2 13.33 5 33.33

Toplam 19 54.28 5 14.28 11 31.42

Tablo 9’da ifade edildigi gibi meslek etigi dersini almis olmanin adaylarin %54.28’ine katki sagladigi,
%31.42’sinin kismen bilgi sahibi oldugu, %14.28’ine ise herhangi bir katki saglamadigi bulgularina ulasiimistir.
Bilgi duzeylerinde degisme yasanan 6gretmen adaylarinin sahip oldugu mesleki etik degerlerin yasa ve

yonetmelikler baglamindaki durumuna iliski veriler Tablo 10’da verilmistir.

1539 Bolat, Y., Esiyok, H. & Dagh, S. (2020). Ethics Teacher and Professional Ethics of Special Education
Teaching in Turkey, International Journal of Eurasian Education and Culture, Issue: 10, pp. (1510-1546).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

Tablo 10. Sahip Olunan Mesleki Etik Degerlerinin Yasa ve Yénetmeliklerden Oncelikli Olduguna iliskin Dagilim

Katihmci Evet % Hayir % Kismen %
Erkek 6 30 4 20 10 50
Kadin 6 40 3 20 6 40

Toplam 12 34.28 7 20 16 45.78

Tablo 10’da gorildigl lizere oOzel egitim Ogretmen adaylarinin mesleki etik degerlerinin yasa ve
yonetmeliklerden %34.28’inin dncelikli oldugu, %45.78'inin kismen oncelikli oldugu gozlenmis, %20’sine gore
ise yasa ve yonetmelikler sahip olunan degerlerden oncelikli tutulmustur. Bununla birlikte 6gretmen adaylarinin

yasa ve yonetmelik bilgisine sahip olma durumlari Tablo 11’de verilmistir.

Tablo 11. Ozel Egitimde Yasal Diizenlemeler Hususunda Bilgiye Sahip Olma Degiskenine iliskin Dagilim

Katilmci Evet % Hayir % Kismen %
Erkek 12 60 3 15 5 25
Kadin 9 60 2 13.33 4 26.66
Toplam 21 60 5 14.28 9 25.71

Tablo 11’de goruldigi gibi 6zel egitim 6gretmen adaylarinin 6zel egitimde yasal diizenlemeler hususunda
%14.28'inin herhangi bir bilgiye sahip olmadigi gozlenirken, %25.71'inin kismen, %60’inin ise dogrudan bilgi
sahibi olduklar gézlenmistir. Ogretmen adaylarinin almis olduklari meslek etigi dersinin hem nicelik hem de

nitelik bakimindan yeterligi konusuna iliskin gorisleri Tablo 12’de sunulmustur.

Tablo 12. Ozel Egitimde Meslek Etigi Dersinin Nitelik ve Nicelik Bakimindan Yeterliligi Konusuna iliskin Dagilim

Katilimci Evet % Hayir % Kismen %
Erkek 4 20 12 60 4 20
Kadin 0 0 9 60 6 40

Toplam 4 11,42 21 60 10 28,57

Tablo 12'de gorildugi gibi 6gretmen adaylarinin %60’1 egitim fakiiltelerindeki meslek etigi dersinin nitelik ve
nicelik bakimindan yeterli olmadigini, %29’unun kismen yeterli oldugunu, %11.42’sinin ise yeterli oldugunu
belirttigi gozlenmistir. Aldiklari derse iliskin yetersiz gorusler igerisinde oldugu gorilen 6gretmen adaylarinin

meslek etigi hususunda kendilerini yeterli bulma durumuna iliskin gérusleri Tablo 13’G meydana getirmistir.

Tablo 13. Ozel Egitim Ogretmen Adaylarinin Meslek Etigi Hususunda Kendilerini Yeterli Bulmaya iliskin Dagilim

Katilimci Evet % Hayir % Kismen %
Erkek 2 10 9 45 9 45
Kadin 2 13.33 5 33.33 8 53.33

Toplam 6 17.14 14 40 17 48.57
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Tablo 13’te gorildiuglu Uzere 6zel egitim O6gretmen adaylarinin yalnizca %11.42’si meslek etigi konusunda

kendisini yeterli bulurken %48.57’si kismen yeterli bulmus, %40’1 ise bu konuda yetersiz oldugunu belirtmistir.

SONUC ve TARTISMA

Ozel egitim o6gretim programlarinin uygulanmasinda, 6zel egitim 6gretmenlerine biyiik sorumluluklar
dismektedir. Bu ylizden 6gretmen adaylarinin etik farkindalklarinin artmasi ve daha somut olaylara dayal
etkilesimlerinin olmasi gerektigi 6gretmen adaylarinca vurgulanmistir. Egitim fakilteleri ve staj uygulama
merkezlerine bu anlamda 6nemli gorevler diigsmektedir. Milli Egitim Bakanlhg tarafindan 2015’te yayimlanan
"Egitimciler icin Mesleki Etik llkeler" ve YOK tarafindan 2018 yilinda egitim fakiilteleri programlarinda meslek
etigi dersini zorunlu hale getirilmesi Tlrkiye'de bu alanda gerceklestirilen dnemli adimlardir. Ancak 6zel egitim
ogretmenligi adaylari bu derslerin nitelik ve nicelik bakimindan yetersiz oldugunu ve uygulamaya dayal
Ogretimin esas alinmasi gerektigini belirtmislerdir. Bu durum Altinkurt ve Yilmaz (2011) tarafindan yapilan
arastirmada etik dersler ve ders programlarinin yetersiz bulunmasi sonucuyla 6rtiismektedir. Bu durumun
yarattigi sirece bakildiginda gecen yaklasik on yillik donemde bu konuda fazla bir ¢alisma yapilmadig
soylenebilir. Ayrica Karakdse ve Kocabas (2009), Piguemal, (2004), Strike ve Soltis (2009) tarafindan yapilan

arastirmalarin bu konuda benzer sonuglar tasidigi goriilmistar.

Meslege gecis sirecinde meslek etigi ile ilgili 6gretmen adaylarina ogretilenlerin ve konu hakkinda yapilan
arastirmalarin sinirli oldugu 6gretmen adaylarina yonelik calismalarin ise yetersiz oldugu goézlenmistir.
Calismanin bu sonucu katilimcilarin 6zel egitim 6gretmen adayi olmasi agisindan farkliliklar gésterse de alaninda
daha o6nce Karatas ve digerleri (2019) tarafindan yapilan ¢alismalarin bulgulariyla ve Akcamete ve digerleri
(2016) tarafindan yapilan calismalarin sonuclariyla benzerlik goéstermektedir. Malone (2020) 6gretmen
yetistirmede etik egitimle ilgili yaptigi calismada mesleki etik degerlerin egitimine yapilan yatirimlarin yeterli

olmadigi sonucu bu arastirmanin sonuglariyla benzerlik gostermektedir.

Elde edilen bulgularda géze carpan énemli durumlardan birisi de 6zel egitim 6gretmen adaylarinin kendi etik
ilke ve degerlerini, yasa ve yonetmeliklerden oOncelikli gérmeleridir. Bu durum yasa ve yodnetmeliklerin
kapsamini sorgulatmakta ve vicdani degerlerin yasa ve yonetmeliklerde daha fazla yer almasi gerektigini ortaya
cikarmaktadir. Belirli etik ilkelere duyulan ihtiyag, her meslekte ve bir bitiin olarak toplumda bir zorunluluktur
(Habib, 2019). Bu nedenle 6zel 6gretmen adaylarinin bu zorunlulugun bilincinde olduklar gorilmektedir
Arastirmanin etik ilke ve degerlerin 6n planda tutulmasi gerektigi ile ilgili sonucu Kurtulan (2007) tarafindan
yapilan calismanin tam tersi bir sonuca ulastigl tespit edilmistir. Ayrica Sakar (2010) tarafindan yapilan
arastirmada 6gretmenlerin mesleki etik bilgisine sahip olmadiklari sonucunun tam tersi bir durumda en azindan

o0gretmen adaylarinin bir farkindaliklari oldugu yéniinde sonuca sahip oldugu séylenebilir.

Adaylar meslek etiginin ahlak ve degerler, sorumluluklar, yerine getirmesi gereken kurallar biitiini, meslege
uygun gelisim, profesyonellik, esitlik ve saygi gibi kavramlarla iliskili oldugunu ifade etmistir. Etik disi ilkelerin

ise mesleki sorumluluklari yerine getirmeme, ihmal ve istismar, adil olmama, ¢ikar saglama, én yargil olma, aile
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ve dgrenci gizliligine 6nem vermeme, psikolojik ve fiziksel siddet uygulama ve yasalara uymama gibi kavramlarla
belirtmislerdir. Arastirmanin ulastigi bu sonuglardan meslek etigi kapsamindaki ve meslek etigi disindaki
davranislarin Aybek ve Karatas (2016) tarafindan yapilan calismadaki sonuglarla benzerlikler tasidigi
goriilmektedir. Ozellikle "mesleki sorumluluk, esit ve adil olma ile 6grenciye saygi duyma davranislari”" Aybek ve

Karatas (2016) arastirmasinda da bu arastirmada oldugu gibi 6n planda yer almistir.

Ozel egitim 6gretmen adaylarinin meslek etigi konusunda 6grendikleri bilgilerin biyik ¢ogunlugunun
ogrenciyken aldigi derslerden edindikleri tespit edilmistir. Kulaktan dolma bilgilerle ve mesleki degerlerle ilgili
kitap ve makaleler okuyarak eksikliklerini tamamlamaya calistiklari sonucuna ulasilmistir. Katihmcilar etik
kavramiyla ilgili 6gretimsel bilgileri; seminerler, séylesi ve sempozyumlar yoluyla edinmediklerini ifade ederek
bu alanlarda cesitli uygulamalarin hayata gecirilmesi gerektigini vurgulamislardir. Ozel egitim &gretmen
adaylarinin mesleki etik dersini yalnizca teorik olarak almalari, etik tutumlarinda anlamli bir degisiklik
gostermemis ve kendilerini bu anlamda yeterli gérmediklerinden 6gretim programlarina meslek etiginin
uygulamali olarak eklenmesi ve somut olaylara dayali yasanti temelli bir 6gretimin uygulanmasi yoniinde
goruslere sahip olduklari sonucuna ulasilmistir. Schjetne ve digerleri (2016) tarafindan yapilan arastirmada
ogretmenlerin mesleki dili ve yeterliklerinin gelistiriimesinde daha iyi ve ¢ok yonli bir mifredata ihtiyag
duyulmasi gerekliligi vurgulanmistir. Bu durum arastirmamizda ulasilan 6gretmen egitiminin yetersiz bulunmasi
sonucla benzerlik tasimaktadir. Bununla birlikte arastirmaya katilan 6gretmen adaylarinin géruslerinin cinsiyete
gore cok buyik bir farkhihk yaratmadig, ilgili goruslerin cinsiyet degiskenine gore benzerlik gésterdigi sonucuna
ulasiimistir. Arastirmanin bu sonucunun Gilcan ve digerleri (2012) etik davranislari gésterme dizeylerine iligskin
algilarinin cinsiyet degiskenine gore anlaml sekilde farklilasmadigini sonucuyla benzerlik gésterdigini soylemek
mimkin gérinmektedir. Ancak Wang ve Calvano (2015) yaptiklari arastirmada meslek etigi konusunda
erkeklerin kadinlara gore daha duyarh oldugunu belirtmislerdir. Bu durum meslek etigi konusuyla ilgili cinsiyet

degiskeni tzerine farkli durum tespitlerinin oldugunu géstermektedir.

Sonug olarak bu arastirmada konu edinilen 6zel egitim 6gretmen adaylarinin etik kavrami farkindaligi ile ilgili
sonuglar incelendiginde 6gretmenlerin mesleklerinde ve gorev yapacaklari okullardaki mesleki etik kurallara
iliskin nispeten bilgi sahibi olduklari goriilmektedir. Birgok tlkenin konu edinildigi Shapira-Lishchinsky (2020)
tarafindan yapilan bir arastirmada mesleki etik ilkelere sahip olan 6gretmenlerin okul kiltiiriine katki sagladigi
ve mesleki gelisimi destekledigi savunulmaktadir. Bu nedenle diger 6gretmenlik alanlarinda oldugu gibi 6zel

egitim 6gretmenligi adaylari icin de mesleki etik ilkeleri Gnemli bir mesleki yeterlik olusturmaktadir.
ONERILER

Ogretmenlik meslegi icerisinde dnemli bir alan olan 6zel egitim dgretmenligi, etik kurallari ve bilesenleri
tasimasi gereken en 6nemli profesyonel meslek grubudur. Bu nedenle 6zel egitim 6gretmenligi meslegine iliskin
etik kurallar net bir bicimde belirlenmesi gerekir. Bu kurallar 6gretmenlik meslegi alaninda yer alan tim

branslar icin ortak ve 6zel egitim 6gretmenligine iliskin 6zel olarak gelistirilmesi gerekir.
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Ozel egitim 6gretmenligi alani hizmet sundugu bireylerin genel dzellikleri baglaminda daha fazla etik kurallara
ihtiyagc duyan bir 6gretmenlik bransidir. Diger 6gretmenlik branslar disinda 6zel egitimden hizmet alan
bireylerin yetersizlik alanlari dikkate alinarak 6zel meslek etigi kurallari olusturulmalidir. Bu sayede 6grencilerin
bireysel farkliliklari kullanilarak etik disi davraniglarla istismar edilmesinin 6niine kolayca gegilebilir. Ayrica
meslek etigi davranislarinin kolayca izlenebilmesi agisindan 6gretmen davranislarinin degerlendirilebilecegi

meslek etigi kriterleri olusturulmasi gerekmektedir.

Ogretmen egitimi icerisinde lisans diizeyinde meslek etigi dersleri ve konu alani iceriklerinin olusturulmasi
gerekir. Ozel egitim oOgretmen adaylari egitim programlari meslek etigi derslerini kapsayacak bicimde
gelistirilmelidir. Ayrica teorik derslerin yaninda meslek etigine uygun davranislarin gelistirilmesi icin okul ici ve
disi 8grenme etkinlikleri ve sosyal-toplumsal hizmet calismalari olusturulmalidir. Ogretmenlerin ve dgretmen
adaylarinin bilinglendirilmesi icin gerekli egitimler diizenlenmeli ve bu egitimler gesitli sosyal projeler yardimiyla
toplumsal farkindaligi olusturulmalidir. Bunun yaninda 6gretmenler igin hizmet ici egitimler yardimiyla meslek

etigi ve etik davranislarin farkindaliginin artirilmasi saglanabilir.

SINIRLILIKLAR

Arastirmamiz meslek etigi kavramiyla sinirli olmakla birlikte 6zel egitim alani 6gretmenligi alaniyla sinirlidir.
Arastirmamiz, bu c¢alismaya gonilli olarak katilan 6zel egitim 6gretmenligi adaylarinin gorislerine

dayanmaktadir.

ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.
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