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ABSTRACT

21st century skills, together with factors such as the acceleration of technological developments
and globalization, have changed traditional learning and teaching methods. At the primary and
secondary school level, various challenges are encountered in the process of teaching these skills
to students. This research aims to address these challenges and solutions. Document analysis
method, one of the qualitative research approaches, was used in the research process. It is seen
that the problems encountered within the scope of the research are the inadequacy of traditional
teaching methods at primary and secondary school level, traditional lecturing, students' inability
to acquire 21st century skills effectively, the problem of access to technology, teacher
competence and class size. On the other hand, as solution suggestions, it was determined that
the use of active learning methods, preference of methods such as project-based learning,
problem solving and collaborative work more frequently, encouraging active participation of
students, technology integration and development of infrastructure and continuous training of
teachers were emphasized. At the same time, the problems encountered in the process of
gaining 21st century skills at primary and secondary school level are based on various factors.
However, it is possible to overcome these problems by adopting active learning methods,
technology integration, teacher training and reducing class size. These measures can help
students grow up as well-equipped individuals in accordance with the requirements of the age.
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INTRODUCTION

The 21st century is defined as a period of rapid technological and social changes. These changes have
profoundly affected education systems and reshaped traditional concepts of learning. Education at the primary
and secondary school level plays an important role in providing students not only with basic academic
knowledge but also with 21st century skills (Akglindiz & Ertepinar, 2015). However, a number of challenges are
encountered in this process. The aim of this study is to examine the problems encountered in the acquisition of
21st century skills in the educational process at primary and secondary school level and to suggest solutions to
these problems. First of all, it is necessary to explain what 21st century skills are and why they are important.
Then, the main problems encountered in the acquisition of these skills at primary and secondary school level
and finally, the solution strategies and implementation examples suggested to overcome these problems are

presented.

21st century skills are skills that go beyond traditional concepts of learning and aim to provide students with
competencies in areas such as problem solving, critical thinking, communication, collaboration, creativity
(Tiryakioglu, 2022). These skills are important for being successful in today's business world and society.
However, some difficulties are encountered in the process of acquiring these skills. One of the main problems
encountered in the acquisition of 21st century skills in primary and secondary education is the inadequacy of
the curriculum (Aslan & Bektas, 2019). Curricula that focus on traditional learning methods may not allow
students to develop these skills. Another problem is that teachers do not have sufficient knowledge and
resources on how to teach these skills. In addition to this, high class sizes and limited resources are also
important barriers to focusing on individual interests and needs. There are various solutions to overcome these
problems (Bybee, 2013). First, curricula need to be updated and more emphasis should be placed on 21st
century skills. It is also important that teachers receive ongoing training and support on how to teach these
skills effectively. Reduced class sizes and more effective use of technological resources are also needed to

provide more personalized learning experiences.

21st century skills are critical for adapting to today's rapidly changing work and life conditions that are
constantly transforming under the influence of technology (Sahin, Ayar & Adigiizel, 2014). These skills go
beyond traditional academic knowledge and aim to provide students with competencies such as problem
solving, critical thinking, communication, collaboration, creativity and digital literacy. These skills enable
individuals to be successful not only in the business world but also in their personal and social lives. Critical
thinking skills provide students with the ability to question information, evaluate different perspectives and
make the right decisions, while problem solving skills develop the capacity to overcome challenges and find
innovative solutions. Communication and collaboration skills enable students to communicate effectively,
collaborate with different groups and be successful in teamwork (Taktat, Saracoglu & Ates, 2022). Creativity
improves students' ability to generate new ideas and find innovative solutions to various problems, while

digital literacy strengthens the ability to analyze, evaluate and effectively use information. Gaining these skills
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at the primary and secondary school level ensures that students acquire the basic competencies they will use
throughout their lives at an early stage. These age groups constitute a critical period when individuals are open
to learning and new information. Therefore, the skills acquired during this period form a more solid foundation
for later years. Education at primary and secondary school level not only teaches students academic
knowledge, but also equips them to deal with various situations they will face throughout their lives. By
acquiring critical thinking, problem solving and communication skills, students increase their self-confidence
and become more competent in expressing themselves (TUSIAD, 2014). In addition, cooperation and teamwork
skills are also developed in these age groups, so that students strengthen their social relationships and gain the
ability to understand and evaluate various perspectives. In this way, 21st century skills acquired at primary and
secondary school level support students' future academic and professional success, while also helping to raise

them as healthier and more balanced individuals (Akglindiiz & Akpinar, 2018).

21st century skills enable individuals to be successful in many areas from daily life to business life (Ayyildiz &
Yilmaz, 2021). Communication skills are among the first important skills. Good communication enables
individuals to express their ideas effectively and improve their listening and comprehension skills.
Communication skills are also critical in cooperation and teamwork. Because effective communication brings
together different perspectives and facilitates the achievement of common goals. Another important 21st
century skill is critical thinking. Critical thinking involves the ability to question information, reach logical
conclusions and make correct decisions (Vockley & Lang, 2008). Critical thinking helps in solving complex
problems and distinguishing the right information under information overload. Although access to information
has become easier with the rapid advancement of technology, this information needs to be critically evaluated
and interpreted. Therefore, critical thinking skills are of vital importance, especially in the digital age. Problem
solving skills are also among the indispensable skills of the 21st century. The ability to find creative and
effective solutions to problems encountered in all areas of life is an important factor determining the success of
individuals (Salinger & Zuga, 2009). Problem solving skill includes analytical thinking, flexibility, adaptability and
decision-making skills. This skill is used in a wide range of situations, from mathematical problems in the
academic field to the difficulties students face in daily life. Problem solving improves students' ability to solve

problems on their own, increasing their self-confidence and supporting success throughout their lives.

Another 21st century skill is creativity and innovation. Creativity refers to the ability to generate new ideas,
look from different perspectives and improve the current situation (Ayyildiz & Yilmaz, 2023). Innovation is the
process of transforming creativity into practice. Creativity and innovation skills enable individuals to find
innovative solutions to problems. It is also important for gaining a competitive advantage in business and
promoting progress in society. Encouraging creative thinking and problem-solving processes in students
contributes to the development of these skills. With the rapid development of information technologies, digital
literacy also stands out among 21st century skills. Digital literacy refers to the ability to use technology
effectively, search for information online and access the right information. This skill increases students' access

to information, enriches their learning processes and enables them to move safely in the digital world. In
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conclusion, 21st century skills refer to the core competencies that individuals need to be successful in the
modern world. Skills such as communication, critical thinking, problem solving, creativity, innovation and digital
literacy enable students to be successful in business life and society as well as their academic success. Acquiring
these skills at the primary and secondary school level ensures that students are better prepared for the future
and contributes positively to their lifelong learning process. Therefore, it is vital for education systems to focus
on 21st century skills and to provide these skills to students effectively (Agnoli et al., 2018). From this point of
view, in this study, important problems in the acquisition of 21st century skills in the educational process at
primary and secondary school level and the solution strategies proposed to overcome these problems are
discussed. Accordingly, both educators and decision-makers need to work in cooperation to create a more

effective education system and better prepare students for the needs of the future.

METHOD

In this study, the problems encountered in the process of gaining 21st century skills at primary and secondary
school level and solution suggestions were discussed. Document analysis method, which is one of the
qualitative research approaches, was used in the research process. Document review provides a detailed
analysis of the studies and current practices in the literature and a wide-ranging evaluation (Patton, 2014).
Ethics committee permission was not obtained due to the fact that document review was conducted during the

research process and there were no participants.

FINDINGS

The findings obtained during the research process were analyzed under two headings: problems encountered

and suggestions for solutions.

Problems Encountered in the Process of Acquisition of 21st Century Skills at Primary and Secondary School

Level

The acquisition of 21st century skills at primary and secondary school level faces a number of challenges and
problems. These problems can arise in various areas such as the education system, curriculum, teachers,
students and environmental factors. Some of the problems that stand out as a result of the literature review

are as follows (Lee et al., 2020; Long & Magerko, 2020; Miao et al., 2021):

Inadequacy of Traditional Curriculum: The curriculum is not suitable for 21st century skills and focuses only on

academic knowledge, preventing students from developing their skills.

Inadequate Preparation of Teachers: Teachers do not have adequate training and resources to teach 21st

century skills, making it difficult to teach these skills.

Large Class Sizes: High class sizes can result in teachers not being able to devote enough time to individual

students and provide personalized learning experiences.

45



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 9, Issue: 25 2024

Lack of Technology: Lack of adequate technological infrastructure in schools leads to insufficient development

of digital literacy and technology use skills.

Student Motivation: Low motivation of some students to learn 21st century skills prevents effective learning.

Inadequacy of Assessment Methods: Exams and tests are not suitable for measuring students' 21st century

skills and do not reflect real learning.

Incompatibility with Different Learning Styles: When the education system is not adapted to different learning

styles and needs, some students may fall behind.

Parental Attitudes: When parents focus only on academic achievement and do not understand the importance

of 21st century skills, it makes it difficult for students to develop these skills.

Cultural and Socioeconomic Differences: Differences between students from different cultural and

socioeconomic backgrounds hinder equity in education.

Inadequate Out-of-Class Activities: Schools' lack of emphasis on out-of-class activities prevents students from

developing practical skills and collaborative abilities.

Inadequate Education Budget: The limited budgetary resources of educational institutions make it difficult to

carry out programs to develop 21st century skills.

Weak Student-Institution Communication: Students' difficulties in communicating effectively with the school

administration and expressing their needs hinder the solution processes.

Inadequate Teacher Evaluation and Progression Processes: Inadequate evaluation of teachers' performance in

teaching 21st century skills hinders continuous improvement.

Lack of Society's General Understanding of Education: The fact that society thinks that education is only about

academic achievement causes it to ignore the acquisition of 21st century skills.

Curriculum Inflexibility: The curriculum is inflexible and does not adapt to changing needs, preventing students

from acquiring up-to-date skills.

Inadequate Continuing Education Opportunities: Teachers' limited opportunities for continuing education in

teaching 21st century skills prevents them from developing their skills.

Inadequate Multicultural Education Environments: Limited opportunities for students from different cultural

backgrounds to learn together reduces cultural understanding.
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Ineffective Use of Educational Technology: Schools are not sufficiently trained to use technology effectively,

preventing students from developing digital skills.

Inadequate Time Management and Schedules: Programs and class hours are not flexible enough to focus on

21st century skills, making it difficult for students to develop these skills.

Inequality in Education: Inequalities in education prevent students from developing 21st century skills and

make equality of opportunity difficult.

Although 21st century skills are faced with a number of difficulties and problems in the process of teaching 21st
century skills at primary and secondary school level, many solutions have been developed due to today's good

technology infrastructure and the presence of many experts working in the field.

Solution Suggestions for the Problems Encountered in the Process of Acquisition of 21st Century Skills at

Primary and Secondary School Level

In order to overcome the problems encountered in the process of acquiring 21st century skills at primary and
secondary school level, various solutions can be developed. These solutions can be applied in different areas
such as the education system, curriculum, teachers, students and the general approach of the society. Some of
the suggestions found in the literature for solving these problems are briefly as follows (Kahn et al., 2018; Ng et

al., 2022; Prentice & Kinden, 2018; Sevgi, Ayyildiz & Yilmaz, 2023):

Updating the Curriculum: 1t is important to revise the curriculum to include 21st century skills and make it

relevant to current needs. This will enable students to acquire these skills more effectively.

Continuous Training of Teachers: Teachers should be offered continuous training opportunities on teaching

21st century skills. These trainings help teachers to keep their skills up to date and better guide students.

Reducing Class Sizes: Reducing class sizes enables teachers to provide more attention and support to individual

students. This helps students develop 21st century skills.

Technology Integration: The effective use of technology in schools should be encouraged. Digital tools and

resources can help students develop digital literacy skills and acquire 21st century skills.

Reorganization of Assessment Methods: Assessment processes should be reorganized to accurately measure
students' 21st century skills. Alternative methods such as project-based assignments, performance

assessments and portfolio studies can be used.

Student-Centered Learning Approaches: Student-centered learning approaches should be encouraged.
Providing learning opportunities according to students' interests and needs increases their motivation and

enables them to develop 21st century skills more effectively.

47



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 9, Issue: 25 2024

Teaching Social and Emotional Skills: More emphasis should be placed on teaching social and emotional skills
in schools. Developing skills such as communication, cooperation and empathy will help students to be

successful in social interactions.

Creating Different Learning Environments: Students should be encouraged to develop various skills by creating
different learning environments. Alternative environments such as outdoor activities, art workshops and

laboratory studies can be used.

Increasing Parental Involvement: Parents should be encouraged to be more involved in the 21st century skills
development process at school. Collaboration between parents and the school can help students to support

these skills.

Hands-on and Experiential Learning: Active participation of students should be encouraged by providing
opportunities for hands-on and experiential learning. Projects that focus on solving real-life problems help

students develop 21st century skills.

Small Group Activities: Small group work helps students develop skills such as collaboration, communication

and leadership. Such activities allow students to interact with each other and work together.

Mentoring Programs: Mentoring programs can help students develop 21st century skills by providing
individual guidance and support. Having experienced individuals guide students helps them discover their

potential.

Social Justice and Equity Approach: A social justice and equality approach should be adopted in education.
Making sure that every student has equal opportunities is important in the process of acquiring 21st century

skills.

Project Based Learning Approach: The project-based learning approach encourages students to conduct
research, solve problems and generate creative solutions. This approach helps students develop 21st century

skills.

Collaboration and Partnership: Collaboration and partnership between educational institutions, business, non-
governmental organizations and other stakeholders of society should be ensured. In this way, real-world

experiences can be offered to students and contribute to the acquisition of 21st century skills.

Vocational Guidance: Students should be provided with vocational guidance and career planning support. This

helps students to identify and develop career goals that match their interests and abilities.
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Sensitivity to Cultural Diversity: A sensitive approach to cultural diversity should be adopted in educational
settings. Students from different cultural backgrounds should be respected and their learning needs should be

accommodated.

Social and Emotional Support Services: It is important to provide social and emotional support services in

schools. Supporting the emotional needs of students effectively supports their learning processes.

Investing in Educational Research: Investing in educational research and translating this research into practice

contributes to the identification and dissemination of effective practices in education.

Sustainability and Continuity: 1t is important that solution proposals are sustainable and continuous. Long-
term sustainability of innovations and developments in education ensures the success of the process of

acquiring 21st century skills.

CONCLUSION, DISCUSSION and SUGGESTIONS

The problems encountered in the process of acquiring 21st century skills at primary and secondary school level
and solution suggestions are an important topic of discussion in the field of education. The problems
encountered in this process may arise in various areas such as the education system, curriculum, teachers,
students and environmental factors. It is important to emphasize the problems and offer solutions for the
development of effective practices in Education (Touretzky et al., 2019). In this article, the problems
encountered in the process of gaining 21st century skills at primary and secondary school level and solution
suggestions are examined in a broad framework. 21st century skills include skills such as communication,
collaboration, critical thinking, problem solving, creativity and digital literacy (Vartiainen, Tedre & Valtonen,
2020). These skills are necessary for students to be successful in today's rapidly changing world. However,
various problems can be encountered in the process of acquiring these skills. First, inadequate and outdated
curricula can prevent students from developing 21st century skills. Traditional curricula focus only on academic
knowledge, which may result in students not developing practical skills sufficiently. To overcome this problem,

curricula need to be updated and more emphasis should be placed on 21st century skills.

Secondly, teachers' lack of adequate preparation can also be a problem. Some teachers lack sufficient
knowledge and resources on how to teach 21st century skills. Therefore, teachers should be provided with
continuous training and professional development opportunities. In addition, teachers should be encouraged

to collaborate with each other and share their experiences.

Thirdly, high class sizes are another problem. High class sizes can result in teachers not being able to devote
enough time to individual students and provide personalized learning experiences. To solve this problem, class

sizes need to be reduced and more attention and support should be provided to students.
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Fourth, lack of technology can also be a barrier in the process of acquiring 21st century skills. Lack of adequate
technological infrastructure in schools may prevent students from developing digital literacy skills. To solve this
problem, schools should be provided with more technological resources and equipment. Also, educational

programs that teach students how to use technology effectively should be developed.

Fifth, student motivation is also an important factor. Some students may find it difficult to develop 21st century
skills due to their low motivation to learn them. To solve this problem, students should be provided with
interactive and enjoyable learning opportunities for the subjects they are interested in. In addition, students

should be given incentives to make them feel appreciated for their achievements.

Sixth, inadequate assessment methods can also be a problem. Traditional exams and tests may not accurately
measure students' 21st century skills. Therefore, alternative assessment methods should be used. Methods
such as project-based assignments, performance assessments and portfolio studies can better measure

students' real-world skills.

Seventh, mismatching different learning styles can also be a problem. If the education system is not adapted to
different learning styles and needs, some students may fall behind. To address this problem, learning processes

need to be diversified and students need to be offered different learning opportunities.

Eighth, parental attitudes are also an important factor. If parents focus only on academic achievement and do
not understand the importance of 21st century skills, it may make it difficult for students to develop these

skills. Therefore, informative seminars should be organized for parents and their support should be sought.

Ninth, cultural and socioeconomic differences can also be a barrier. Differences between students from
different cultural and socioeconomic backgrounds can hinder the achievement of equity in education. To
address this problem, policies to reduce inequality in education should be implemented. In addition, the needs

of students from different cultural backgrounds should be approached in a more sensitive manner.

Tenth, the lack of out-of-class activities can also be a problem. If schools do not pay enough attention to out-of-
class activities, it may prevent students from developing practical skills and collaboration abilities. To address
this problem, schools should organize a variety of out-of-class activities and provide students with

opportunities to gain experience in different fields.

In conclusion, the problems encountered in the process of acquiring 21st century skills at the primary and
secondary school level can arise in various areas such as the education system, curriculum, teachers, students
and environmental factors (Yilmaz, 2024). However, various solutions can be applied to overcome these
problems. Solutions such as updating the education system, continuous training of teachers, reducing class
sizes, integrating technology, increasing student motivation, using alternative assessment methods, providing

different learning opportunities, increasing parental involvement, adopting an approach sensitive to cultural
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and socioeconomic differences, and diversifying out-of-class activities can make the process of gaining 21st
century skills more effective. Implementation of these solutions may contribute to students' development of

real-world skills and their growth as successful individuals.
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21.YUZYIL BECERILERININ iLKOKUL VE ORTAOKUL DUZEYiNDE KAZANDIRILMASI
SURECINDE KARSILASILAN SORUNLAR VE ¢OZUM ONERILERI

0z

21.ylzyll becerileri, teknolojik gelismelerin hizlanmasi ve kiiresellesme gibi faktorlerle birlikte,
geleneksel 6grenme ve 6gretme ydntemlerini degistirmistir. ilkokul ve ortaokul diizeyinde,
ogrencilere bu becerilerin kazandirilmasi slrecinde cesitli zorluklarla karsilasiimaktadir. Bu
arastirma, bu zorluklari ve ¢6ziim onerilerini ele almayr amaglamaktadir. Arastirma siirecinde
nitel arastirma yaklasimlarindan dokiman incelemesi yodntemi kullanilmistir. Arastirma
kapsaminda karsilagilan sorunlar olarak ilkokul ve ortaokul dizeyinde geleneksel 6gretim
yontemlerinin yetersizligi, geleneksel ders anlatimi, 6grencilerin etkili bir sekilde 21.ylGzyil
becerilerini kazanamamalari, teknolojiye erisim sorunu, 6gretmen yeterliligi ve sinif buyuakluga
gibi konularin 6n plana ¢iktigi gérilmektedir. Buna karsin ¢dzim onerileri olarak, aktif 6grenme
yontemlerinin kullanilmasi, proje tabanl 6grenme, problem ¢6zme ve isbirlik¢ci calisma gibi
yontemlerin daha sik tercih edilmesi, 6grencilerin aktif katihminin tesvik edilmesi, teknoloji
entegrasyonu ve altyapinin gelistirilmesi ve 6gretmenlerin sirekli egitim almasi konularina vurgu
yapildigi belirlenmistir. Ayni zamanda ilkokul ve ortaokul diizeyinde, 21.ylizyil becerilerinin
kazandirilmasi siirecinde karsilasilan sorunlar cesitli faktorlere dayanmaktadir. Ancak, aktif
O6grenme yontemlerinin benimsenmesi, teknoloji entegrasyonu, 6gretmenlerin egitimi ve sinif
blylklaginin azaltiimasi gibi ¢6ziim 6nerileri ile bu sorunlarin Gstesinden gelmek mimkinddr.
Bu onlemler, 6grencilerin ¢agin gereksinimlerine uygun olarak donanimh bireyler olarak
yetismelerine yardimci olabilir.

Anahtar kelimeler: 21.Yiizyil Becerileri, Karsilagilan Sorunlar, C6ziim Onerileri.
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GiRiS

21.ytizyll, teknolojik ve toplumsal degisimlerin hizla yasandigi bir donem olarak tanimlanmaktadir. Bu
degisimler, egitim sistemlerini de derinden etkilemis ve geleneksel 6grenme kavramlarini yeniden
sekillendirmistir. ilkokul ve ortaokul diizeyindeki egitim, 6grencilere sadece temel akademik bilgileri
kazandirmakla kalmayip, ayni zamanda 21.ylzyil becerilerini de edinmelerini saglamak amaciyla 6nemli bir rol
Ustlenmektedir (Akgindlz & Ertepinar, 2015). Ancak, bu siregte bir dizi zorlukla karsilagiimaktadir. Bu
arastirmanin amaci, ilk ve ortaokul dizeyindeki egitim slrecinde 21.ylzyil becerilerinin kazandirilmasinda
karsilagilan sorunlari ve bu sorunlara yénelik ¢6ziim 6nerilerini incelemektir. Oncelikle, 21.yiizyil becerilerinin
ne oldugunu ve neden 6nemli oldugunu agiklamak gerekmektedir. Daha sonra, ilkokul ve ortaokul diizeyinde bu
becerilerin kazandiriimasinda karsilagilan temel sorunlar ve son olarak, bu sorunlarin Ustesinden gelmek igin

Onerilen ¢dzlm stratejileri ve uygulama érnekleri sunulmustur.

21.ylzyil becerileri, geleneksel 6grenme kavramlarinin 6tesine gecen ve 6grencilere problem ¢dzme, elestirel
disiinme, iletisim, isbirligi, yaraticilik gibi alanlarda yetkinlik kazandirmayi hedefleyen becerilerdir (Tiryakioglu,
2022). Bu beceriler, giinimiz is diinyasinda ve toplumda basaril olabilmek igin 6nemlidir. Ancak, bu becerilerin
kazandiriimasi siirecinde bazi zorluklarla karsilasiimaktadir. ilkokul ve ortaokul diizeyindeki egitimde 21.ylizyil
becerilerinin kazandirilmasinda karsilagilan ana sorunlardan biri, mifredatin yetersizligidir (Aslan & Bektas,
2019). Geleneksel 6grenme ybntemlerine odaklanan miifredatlar, 6grencilerin bu becerileri gelistirmesine
olanak tanimayabilir. Ayrica, 6gretmenlerin bu becerileri nasil 6greteceklerine dair yeterli bilgi ve kaynaklara
sahip olmamasi da bir diger sorundur. Bunun yani sira, sinif mevcutlarinin yiksek olmasi ve sinirli kaynaklar
nedeniyle bireysel ilgi ve ihtiyaglara yeterince odaklanilamamasi da o6nemli bir engeldir. Bu sorunlarin
Ustesinden gelmek igin cesitli ¢6ziim 6nerileri bulunmaktadir (Bybee, 2013). Oncelikle, miifredatlarin
glincellenmesi ve 21.ylzyil becerilerine daha fazla vurgu yapilmasi gerekmektedir. Ayrica, 6gretmenlerin bu
becerileri nasil etkili bir sekilde 6gretebileceklerine dair strekli egitim ve destek almalari 6nemlidir. Daha fazla
kisisellestirilmis 6grenme deneyimleri saglamak igin sinif mevcutlarinin azaltilmasi ve teknolojik kaynaklarin

daha etkin bir sekilde kullanilmasi da gereklidir.

21.ylzyill becerileri, ginimiz hizla degisen ve teknolojinin etkisi altinda stirekli doniisen is ve yasam kosullarina
uyum saglamak icin kritik 6neme sahiptir (Sahin, Ayar & Adigiizel, 2014). Bu beceriler, geleneksel akademik
bilginin 6tesine gecerek 6grencilere problem ¢ézme, elestirel diisiinme, iletisim, isbirligi, yaraticihk ve dijital
okuryazarlik gibi yetkinlikleri kazandirmayi hedefler. Bu beceriler, bireylerin sadece is diinyasinda degil, ayni
zamanda kisisel ve toplumsal yasamlarinda da basarili olmalarini saglar. Elestirel disliinme becerileri,
ogrencilere bilgiyi sorgulama, farkli perspektifleri degerlendirme ve dogru kararlar alma yetenegi kazandirirken,
problem ¢6zme becerileri, karsilasilan zorluklarin Gstesinden gelme ve yenilikgi ¢oziimler bulma kapasitesini
gelistirir. iletisim ve isbirligi becerileri, 6grencilerin etkili bir sekilde iletisim kurabilmesini, farkli gruplarla isbirligi
yapabilmesini ve takim calismasinda basarili olmasini saglar (Taktat, Saracoglu & Ates, 2022). Yaraticilik,

ogrencilerin yeni fikirler Gretme ve gesitli sorunlara yenilikgi ¢dziimler bulma yeteneklerini gelistirirken, dijital
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okuryazarlik ise bilgiyi analiz etme, degerlendirme ve etkili bir sekilde kullanma becerisini giiclendirir. ilkokul ve
ortaokul diizeyinde bu becerilerin kazandiriimasi ise, 6grencilerin hayatlari boyunca kullanacaklari temel
yetkinliklerin erken donemde edinilmesini saglar. Bu yas gruplari, bireylerin 6grenmeye ve yeni bilgilere agik
oldugu kritik bir donemi olusturur. Bu nedenle, bu dénemde kazanilan beceriler, ileriki yaglarda daha saglam bir
temel olusturur. ilkokul ve ortaokul diizeyindeki egitim, &grencilere sadece akademik bilgileri 6gretmekle
kalmaz, ayni zamanda onlari hayatlari boyunca karsilasacaklari gesitli durumlarla basa ¢ikabilmeleri igin donatir.
Ogrenciler, bu dénemde elestirel diisiinme, problem ¢dzme ve iletisim becerilerini kazanarak, dzgiivenlerini
artirir ve kendilerini ifade etme konusunda daha yetkin hale gelirler (TUSIAD, 2014). Ayrica, isbirligi ve takim
¢alismasi becerileri de bu yas gruplarinda gelistirilir, bdylece 6grenciler sosyal iliskilerini glglendirir ve cgesitli
perspektifleri anlama ve degerlendirme yetenegi kazanirlar. Bu sayede, ilkokul ve ortaokul diizeyinde kazanilan
21.yltzyll becerileri, 6grencilerin gelecekteki akademik ve profesyonel basarilarini desteklerken, ayni zamanda

onlari daha saglikh ve dengeli bireyler olarak yetistirmeye yardimci olur (Akglindiiz & Akpinar, 2018).

21.ylzyll becerileri, bireylerin glinlik yasamindan is hayatina kadar birgok alanda basarili olmalarini saglar
(Ayyildiz & Yilmaz, 2021). iletisim becerileri, ilk siradaki &nemli beceriler arasinda yer alir. lyi iletisim, bireylerin
fikirlerini etkili bir sekilde ifade etmelerini, dinleme ve anlama yeteneklerini gelistirmelerini saglar. iletisim
becerileri, isbirligi ve takim g¢alismasinda da kritik dneme sahiptir. Clinku etkili iletisim, farkl bakis agilarini bir
araya getirerek ortak hedeflere ulasmayi kolaylastirir. Diger bir 6nemli 21.ylzyil becerisi, elestirel diisinme
becerisidir. Elestirel distinme, bilgiyi sorgulama, mantikli sonuglara ulasma ve dogru kararlar verme yetenegini
icerir. Elestirel disiinme becerisi, karmasik problemleri ¢ozmede ve bilgi bombardimani altinda dogru bilgiyi
ayirt etmede yardimci olur (Vockley & Lang, 2008). Teknolojinin hizla ilerlemesiyle birlikte, bilgiye erisim
kolaylasmis olsa da, bu bilgilerin elestirel bir sekilde degerlendirilmesi ve yorumlanmasi gerekmektedir. Bu
nedenle, elestirel dislinme becerisi, 6zellikle dijital cagda hayati bir Sneme sahiptir. Problem ¢6zme becerisi de
21.ylzyilin vazgecilmez becerileri arasindadir. Hayatin her alaninda karsilagilan sorunlara yaratici ve etkili
¢O6zUmler bulabilme yetenegi, bireylerin basarisini belirleyen 6nemli bir faktordar (Salinger & Zuga, 2009).
Problem ¢dzme becerisi, analitik disiinme, esneklik, adaptasyon ve karar verme yeteneklerini igerir. Bu beceri,
ogrencilerin akademik alandaki matematik problemlerinden giinlik yasamda karsilastiklari zorluklara kadar
genis bir yelpazede kullanilir. Problem c¢6zme becerisi, 6grencilerin kendi baslarina sorunlari ¢ozebilme

yeteneklerini gelistirerek 6zglivenlerini artirir ve yasamlari boyunca basariyi destekler.

21.ylzyill becerilerinin bir digeri, yaraticilik ve inovasyon becerisidir. Yaraticilik, yeni fikirler Gretme, farkh
perspektiflerden bakma ve mevcut durumu gelistirme yetenegini ifade eder (Ayyildiz & Yilmaz, 2023).
inovasyon ise, yaraticiigin uygulamaya donistiiriilmesi siirecidir. Yaraticilik ve inovasyon becerileri, bireylerin
sorunlara yenilik¢i ¢6ziimler bulmalarini saglar. Ayni zamanda, is diinyasinda rekabet avantaji elde etmek ve
toplumda ilerlemeyi tesvik etmek icin de dnemlidir. Ogrencilere yaratici diisinme ve problem ¢ézme siireclerini
tesvik etmek, bu becerilerin gelisimine katki saglar. Bilgi teknolojilerinin hizla gelismesiyle birlikte, dijital
okuryazarlik da 21.ylzyil becerileri arasinda one ¢ikmaktadir. Dijital okuryazarlik, teknolojiyi etkili bir sekilde

kullanma, bilgiyi ¢evrimici ortamlarda arama ve dogru bilgiye erisme yetenegini ifade eder. Bu beceri,
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Ogrencilerin bilgiye erisimini artirir, 6grenme sureglerini zenginlestirir ve dijital diinyada givenli bir sekilde
hareket etmelerini saglar. Sonug olarak, 21.ylzyil becerileri, bireylerin modern diinyada basarili olmalari igin
gerekli olan temel yetkinlikleri ifade eder. iletisim, elestirel diisiinme, problem ¢ézme, yaraticilik, inovasyon ve
dijital okuryazarlik gibi beceriler, 6grencilerin akademik basarilarinin yani sira, is hayatinda ve toplumda da
basarili olmalarini saglar. ilkokul ve ortaokul diizeyinde bu becerilerin kazandirilmasi, 6grencilerin gelecege
daha iyi hazirlanmalarini saglar ve onlarin hayat boyu 6grenme sirecine olumlu bir sekilde katkida bulunur. Bu
nedenle, egitim sistemlerinin 21.ylzyil becerilerine odaklanmasi ve bu becerileri 6grencilere etkili bir sekilde
kazandirmasi hayati 6neme sahiptir (Agnoli vd., 2018). Bu noktadan hareketle gergeklestirilen bu ¢alismada, ilk
ve ortaokul diizeyindeki egitim sirecinde 21.ylzyil becerilerinin kazandirilmasi konusundaki 6nemli sorunlari ve
bu sorunlarin Ustesinden gelmek icin 6nerilen ¢6zim stratejileri ele alinmistir. Bu dogrultuda, daha etkili bir
egitim sistemi olusturmak ve 6grencileri gelecegin gereksinimlerine daha iyi hazirlamak icin hem egitimcilerin

hem de karar vericilerin isbirligi iginde ¢alismalari gerekmektedir.

YONTEM

Bu arastirmada 21.yuzyil becerilerinin ilkokul ve ortaokul diizeyinde kazandirilmasi siurecinde karsilasilan
sorunlar ve ¢6zim onerileri ele ainmistir. Arastirma sirecinde nitel arastirma yaklasimlarindan olan dokiiman
incelemesi yontemi kullanilmistir. Dokiman incelemesi, alan yazinda bulunan calismalarin ve mevcut
uygulamalarin detayh bir sekilde analiz edilmesini ve genis c¢ergeveli bir degerlendirme yapilmasini saglar
(Patton, 2014). Arastirma siirecinde dokiiman incelemesi yapildigindan dolayr ve herhangi bir katimcinin

olmamasi nedeniyle etik kurul iznine ihtiya¢ duyulmamistir.

BULGULAR

Arastirma siirecinde elde edilen bulgular, karsilagilan sorunlar ve ¢6ziim dnerileri olmak Utzere iki baghk altinda

incelenmistir.

21.Yiizyil Becerilerinin ilkokul ve Ortaokul Diizeyinde Kazandiriimasi Siirecinde Karsilasilan Sorunlar

21.ytzyll becerilerinin ilkokul ve ortaokul dizeyinde kazandirilmasi surecinde bir dizi zorluk ve sorunla
karsilagihr. Bu sorunlar, egitim sistemi, mifredat, 6gretmenler, 6grenciler ve cevresel faktorler gibi cesitli
alanlarda ortaya cikabilir. Alan yazin incelemesi sonucu 6ne ¢ikan bazi sorunlar sunlardir (Lee vd., 2020; Long &

Magerko, 2020; Miao vd., 2021):

Geleneksel Miifredatin Yetersizligi: Mifredatin 21.ylzyill becerilerine uygun olmamasi ve sadece akademik

bilgiye odaklanmasi, 6grencilerin becerilerini gelistirmesini engeller.

Ogretmenlerin Yeterli Hazirlikh Olmamasi: Ogretmenlerin 21.yiizyil becerilerini 6gretme konusunda yeterli

egitim ve kaynaklara sahip olmamasi, bu becerilerin kazandirilmasini zorlastirir.
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Biiyiik Sinif Mevcutlari: Yiksek sinif mevcutlar, 6gretmenlerin bireysel 06grencilere yeterince zaman

aylramamasina ve kisisellestirilmis 6grenme deneyimleri sunamamasina neden olabilir.

Teknoloji Eksikligi: Okullarda yeterli teknolojik altyapinin bulunmamasi, dijital okuryazarlik ve teknoloji

kullanimi becerilerinin yeterince gelistirilememesine sebep olur.

Ogrenci Motivasyonu: Bazi dgrencilerin 21.ylizyll becerilerini 6grenmeye olan motivasyonlarinin diisiik olmasi,

etkili 6grenmeyi engeller.

Degerlendirme Yéntemlerinin Yetersizligi: Sinav ve testlerin, 6grencilerin 21.ylizyil becerilerini 6lgmek igin

uygun olmamasi, gergek 6grenmeyi yansitmaz.

Farkli Ggrenme Stillerine Uyumsuzluk: Egitim sisteminin, farkli 6grenme stillerine ve ihtiyaclarina uygun

olmamasi, bazi 6grencilerin geride kalmasina neden olabilir.

Ebeveyn Tutumlari: Ebeveynlerin, sadece akademik basariya odaklanmasi ve 21.ylizyil becerilerinin dnemini

anlamamalari, 6grencilerin bu becerileri gelistirmesini zorlastirir.

Kiiltiirel ve Sosyoekonomik Farkhliklar: Farkh kiltirel ve sosyoekonomik arka planlardan gelen 6grenciler

arasindaki farkliliklar, egitimde esitlik saglanmasini engeller.

Sinif Dis1 Aktivitelerin Yetersizligi: Okullarin sinif digi etkinliklere yeterince &nem vermemesi, 6grencilerin pratik

becerilerini ve isbirligi yeteneklerini gelistirmesini engeller.

Egitim Biitgesinin Yetersizligi: Egitim kurumlarinin sinirl biitce kaynaklari, 21.ylzyil becerilerini gelistirmeye

yonelik programlarin ylrutiilmesini zorlastirir.

Ogrenci-Kurum lletisiminde Zayiflik: Ogrencilerin, okul ydnetimiyle etkili iletisim kurma ve ihtiyaclarini ifade

etme konusundaki zorluklari, ¢éziim sireglerini engeller.

Ogretmen Degerlendirme ve ilerleme Siireglerinin Yetersizligi: Ogretmenlerin, 21.yilizyil becerilerini &gretme

konusundaki performanslarinin yeterince degerlendiriimemesi, strekli gelisimi engeller.

Toplumun Genel Egitim Anlayisinin Eksikligi: Toplumun, egitimin sadece akademik basariyla ilgili oldugunu

duslinmesi, 21.ylizyil becerilerinin kazandirilmasini g6z ardi etmesine neden olur.

Miifredatin Esnek Olmamasi: Mifredatin esnek olmamasi ve degisen ihtiyaglara uyum saglamamasi,

ogrencilerin giincel becerileri kazanmasini engeller.

Siirekli Egditim Firsatlarinin Yetersizligi: Ogretmenlerin, 21.ylizyll becerilerini 6gretme konusundaki sirekli

egitim firsatlarinin kisitli olmasi, onlarin becerilerini gelistirmesini engeller.
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Cok Kiiltiirlii Egitim Ortamlarinin Yetersizligi: Farkh kiltirel gegmislere sahip 6grencilerin bir arada 6grenme

firsatlarinin sinirh olmasi, kiltiirel anlayisi azaltir.

Egitim Teknolojisinin Etkin Kullaniimamasi: Okullarin, teknolojiyi etkin bir sekilde kullanma konusunda

yeterince egitilmemis olmasi, 6grencilerin dijital becerilerini gelistirmesini engeller.

Zaman Yénetimi ve Program Yetersizligi: Programlarin ve ders saatlerinin, 21.ylizyil becerilerine odaklanacak

kadar esnek olmamasi, 6grencilerin bu becerileri gelistirmesini zorlastirir.

Egitimde Esitsizlik: Egitimdeki esitsizliklerin, 6grencilerin 21.ylzyil becerilerini gelistirmesini engelledigi ve firsat

esitligini zorlastirdigi goralir.

21.ylzyll becerilerinin ilkokul ve ortaokul diizeyinde kazandirilmasi slrecinde bir dizi zorluk ve sorunla
karsilasilmasina karsin, ginimiz teknoloji altyapisinin iyi olmasi ve alanda ¢alisan bircok uzmanin bulunmasi

nedeniyle bircok ¢dziim dnerileri de gelistirilmistir.

21.Yiizyil Becerilerinin ilkokul ve Ortaokul Diizeyinde Kazandirilmasi Siirecinde Karsilagilan Sorunlara Yénelik

C6ziim Onerileri

21.ytizyil becerilerinin ilkokul ve ortaokul diizeyinde kazandirilmasi siirecinde karsilagilan sorunlarin Ustesinden
gelmek igin cesitli ¢6zim onerileri gelistirilebilir. Bu ¢6zim Onerileri, egitim sistemi, mifredat, 6gretmenler,
ogrenciler ve toplumun genel yaklasimi gibi farkli alanlarda uygulanabilir. Bu sorunlarin ¢ézlimiine yonelik alan
yazinda bulunan bazi 6neriler kisaca sunlardir (Kahn vd., 2018; Ng vd., 2022; Prentice & Kinden, 2018; Sevgi,
Ayyildiz & Yilmaz, 2023):

Miifredatin Giincellenmesi: Mifredatin 21.ylzyil becerilerini igcerecek sekilde revize edilmesi ve giincel
ihtiyaclara uygun hale getirilmesi 6nemlidir. Bu, 6grencilerin daha etkili bir sekilde bu becerileri kazanmalarini

saglar.

Ogretmenlerin Siirekli Egitimi: Ogretmenlere, 21.yilizyil becerilerini dgretme konusunda siirekli egitim firsatlari
sunulmahdir. Bu egitimler, 6gretmenlerin becerilerini giincel tutmalarina ve 6grencilere daha iyi rehberlik

etmelerine yardimci olur.

Sinif Mevcutlarinin Azaltilmasi: Sinif mevcutlarinin azaltilmasi, 6gretmenlerin bireysel 6grencilere daha fazla
dikkat ve destek saglamasini mimkin kilar. Bu da 6grencilerin 21.ylzyil becerilerini gelistirmelerine yardimci

olur.

Teknoloji Entegrasyonu: Okullarda teknolojinin etkin bir sekilde kullanilmasi tesvik edilmelidir. Dijital araglar ve
kaynaklar, 6grencilerin dijital okuryazarlk becerilerini gelistirmelerine ve 21.ylzyil becerilerini kazanmalarina

yardimci olabilir.
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Degerlendirme Ydntemlerinin Yeniden Diizenlenmesi: Degerlendirme siregleri, 6grencilerin 21.yuzyil
becerilerini dogru bir sekilde 6lgmeye yonelik olarak yeniden diizenlenmelidir. Proje tabanli o6devler,

performans degerlendirmeleri ve portfolyo ¢alismalari gibi alternatif yontemler kullanilabilir.

Ogrenci Merkezli Ggrenme Yaklasimlani: Ogrenci merkezli 6grenme yaklasimlari tesvik edilmelidir. Ogrencilerin
ilgi ve ihtiyaglarina gore 6grenme firsatlari sunmak, motivasyonlarini artirir ve 21.ylizyil becerilerini daha etkili

bir sekilde gelistirmelerini saglar.

Sosyal ve Duygusal Becerilerin Ogretilmesi: Okullarda sosyal ve duygusal becerilerin 6gretiimesine daha fazla
dnem verilmelidir. iletisim, ishirligi, empati gibi becerilerin gelistirilmesi, 6grencilerin toplumsal etkilesimlerde

basarili olmalarini saglar.

Farkli OGgrenme Ortamlarinin Olusturulmasi: Farkli 6grenme ortamlari olusturarak ogrencilerin cesitli
becerilerini gelistirmeleri tesvik edilmelidir. Agik hava etkinlikleri, sanat at6lyeleri, laboratuvar ¢alismalari gibi

alternatif ortamlar kullanilabilir.

Ebeveyn Katiiminin Artirilmasi: Ebeveynlerin, okuldaki 21.ylzyil becerileri kazandirma siirecine daha fazla
katihmi tegvik edilmelidir. Ebeveynlerin okul ile isbirligi yapmasi, 6grencilerin bu becerileri desteklemesine

yardimci olabilir.

Uygulamali ve Deneyimsel Ggrenme: Uygulamali ve deneyimsel 6grenme firsatlari sunularak dégrencilerin aktif
katilimi tesvik edilmelidir. Gergek hayat problemlerinin ¢6zimine odaklanan projeler, 6grencilerin 21.ylzyil

becerilerini gelistirmelerini saglar.

Kiigiik Grup Calismalari: Kigik grup calismalari, 6grencilerin isbirligi, iletisim ve liderlik gibi becerilerini
gelistirmelerine yardimci olur. Bu tir etkinlikler, 6grencilerin birbirleriyle etkilesimde bulunmalarini ve birlikte

¢alismalarini saglar.

Mentorluk Programlari: Mentorluk programlari, 6grencilere bireysel rehberlik ve destek saglayarak 21.ylzyil
becerilerini gelistirmelerine yardimci olabilir. Deneyimli bireylerin 6grencilere rehberlik etmesi, onlarin

potansiyellerini kesfetmelerine yardimci olur.

Sosyal Adalet ve Esitlik Yaklasimi: Egitimde sosyal adalet ve esitlik yaklasimi benimsenmelidir. Her 6grencinin

esit firsatlara sahip oldugundan emin olmak, 21.ylzyil becerilerini kazanma siirecinde énemlidir.

Proje Tabanli Ggrenme Yaklasimi: Proje tabanli 6grenme yaklasimi, dgrencilerin arastirma yapmalarini,
sorunlari ¢dzmelerini ve yaratici ¢oziimler UGretmelerini tesvik eder. Bu yaklasim, Ogrencilerin 21.ytzyil

becerilerini gelistirmelerine yardimci olur.
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isbirligi ve Ortaklik: Egitim kurumlari, is diinyasi, sivil toplum kuruluslari ve toplumun diger paydaslari arasinda
isbirligi ve ortakhk saglanmalidir. Bu sayede 6grencilere gercek diinya deneyimleri sunulabilir ve 21.ytzyil

becerilerinin kazanilmasina katki saglanabilir.

Mesleki Rehberlik: Ogrencilere mesleki rehberlik ve kariyer planlama konusunda destek saglanmalidir. Bu,

Ogrencilerin ilgi ve yeteneklerine uygun kariyer hedefleri belirlemelerine ve gelistirmelerine yardimci olur.

Kiiltiirel Cesitlilige Duyarhlik: Egitim ortamlarinda kiltiirel cesitlilige duyarli bir yaklasim benimsenmelidir.
Farkh kaltirel arka planlardan gelen 6grencilere saygi duyulmali ve onlarin 6grenme ihtiyaglarina uygun

ortamlar olusturulmalidir.

Sosyal ve Duygusal Destek Hizmetleri: Okullarda sosyal ve duygusal destek hizmetlerinin saglanmasi 6nemlidir.

Ogrencilerin duygusal ihtiyaclarina destek olmak, 6grenme siireglerini etkili bir sekilde destekler.

Egitim Arastirmalarina Yatirrm Yapilmasi: Egitim arastirmalarina yatinm yapilmasi ve bu arastirmalarin

uygulamaya donistiriilmesi, egitimde etkili uygulamalarin belirlenmesine ve yayginlastirilmasina katki saglar.

Siirdiiriilebilirlik ve Devamhilik: C6zim o6nerilerinin slrdrilebilir ve devamli olmasi 6nemlidir. Egitimdeki
yeniliklerin ve gelismelerin uzun vadeli olarak sirdirilebilir olmasi, 21.ylzyil becerilerinin kazandiriimasi

surecinin basarili olmasini saglar.

TARTISMA, SONUC ve ONERILER

ilkokul ve ortaokul diizeyinde 21.yiizyil becerilerinin kazandirilmasi siirecinde karsilasilan sorunlar ve ¢dziim
Onerileri, egitim alaninda 6nemli bir tartisma konusudur. Bu siregte karsilasilan sorunlar, egitim sistemi,
mifredat, 6gretmenler, 6grenciler ve gevresel faktorler gibi cesitli alanlarda ortaya ¢ikabilir. Sorunlarin Gzerinde
durulmasi ve ¢6ziim 6nerilerinin sunulmasi, egitimde etkili uygulamalarin gelistirilmesi icin 6nemlidir (Touretzky
et al.,, 2019). Bu makalede, ilkokul ve ortaokul dizeyinde 21.ylizyil becerilerinin kazandirilmasi sirecinde
karsilasilan sorunlar ve ¢6ziim 6nerileri genis bir cerceve ile incelenmistir. 21.ylzyil becerileri, iletisim, isbirligi,
elestirel diisinme, problem ¢6zme, yaraticilik ve dijital okuryazarlik gibi becerileri kapsar (Vartiainen, Tedre &
Valtonen, 2020). Bu beceriler, 6grencilerin ginimizin hizla degisen dinyasinda basarili olabilmeleri igin
gereklidir. Ancak, bu becerilerin kazandirilmasi siirecinde cesitli sorunlarla karsilasilabilir. ilk olarak, mifredatin
yetersizligi ve eski kalmasi, Ogrencilerin 21.ylizyil becerilerini gelistirmesini engelleyebilir. Geleneksel
mifredatlar, sadece akademik bilgiye odaklanarak 6grencilerin pratik becerilerini yeterince gelistirmemelerine
neden olabilir. Bu sorunun {stesinden gelmek icin mifredatlarin glincellenmesi ve 21.ylizyil becerilerine daha

fazla vurgu yapilmasi gerekmektedir.

ikinci olarak, dgretmenlerin yeterli hazirlikli olmamasi da bir sorun olabilir. Bazi dgretmenler, 21.yiizyil

becerilerini nasil 6greteceklerine dair yeterli bilgi ve kaynaklara sahip degildir. Bu nedenle, 6gretmenlere sirekli

61



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 9, Issue: 25 2024

egitim ve profesyonel gelisim firsatlari sunulmalidir. Ayrica, 6gretmenlerin birbirleriyle isbirligi yapmalari ve

deneyimlerini paylasmalari tesvik edilmelidir.

Ucglincii olarak, sinif mevcutlarinin yiiksek olmasi da bir baska sorundur. Yiiksek sinif mevcutlari, 8gretmenlerin
bireysel 6grencilere yeterince zaman ayiramamasina ve kisisellestirilmis 6grenme deneyimleri sunamamasina
neden olabilir. Bu sorunun ¢6ziimdi igin sinif mevcutlarinin azaltilmasi ve 6grencilere daha fazla dikkat ve destek

saglanmasi gerekmektedir.

Dordiinct olarak, teknoloji eksikligi de 21.ylzyil becerilerinin kazandirilmasi siirecinde bir engel olabilir.
Okullarda yeterli teknolojik altyapinin bulunmamasi, 6grencilerin dijital okuryazarlk becerilerini gelistirmelerini
engelleyebilir. Bu sorunu ¢dzmek icin okullara daha fazla teknolojik kaynak ve ekipman saglanmalidir. Ayrica,

ogrencilere teknolojiyi etkili bir sekilde kullanmayi 6greten egitim programlari da gelistiriimelidir.

Besinci olarak, 6grenci motivasyonu da 6nemli bir faktérdir. Bazi 6grenciler, 21.ylzyil becerilerini 6grenmeye
olan motivasyonlarinin disiik olmasi nedeniyle bu becerileri gelistirmekte zorlanabilirler. Bu sorunu ¢ézmek igin
ogrencilere ilgi duyduklari konulara yonelik etkilesimli ve keyifli 6grenme firsatlari sunulmaldir. Ayrica,

Ogrencilere basarilarinin takdir edildigini hissettirecek tegvikler verilmelidir.

Altinci olarak, degerlendirme ydntemlerinin yetersizli§i de bir sorun olabilir. Geleneksel sinav ve testler,
ogrencilerin 21.ylzyil becerilerini dogru bir sekilde olgmeye yonelik olmayabilir. Bu nedenle, alternatif
degerlendirme yontemleri kullanilmalidir. Proje tabanli 6devler, performans degerlendirmeleri ve portfolyo

calismalari gibi yontemler, 6grencilerin gercek diinya becerilerini daha iyi dlgebilir.

Yedinci olarak, farkli 6grenme stillerine uyumsuzluk da bir sorun olabilir. Egitim sisteminin, farkli 6grenme
stillerine ve ihtiyaglarina uygun olmamasi, bazi 6grencilerin geride kalmasina neden olabilir. Bu sorunu ¢ézmek

icin 6grenme sureglerinin gesitlendirilmesi ve 6grencilere farkl 6§renme firsatlari sunulmasi gerekmektedir.

Sekizinci olarak, ebeveyn tutumlari da ©onemli bir faktordir. Ebeveynlerin, sadece akademik basariya
odaklanmasi ve 21.ylzyll becerilerinin 6énemini anlamamalari, 6grencilerin bu becerileri gelistirmesini
zorlastirabilir. Bu nedenle, ebeveynlere bu konuda bilgilendirici seminerler diizenlenmeli ve onlarin destegi

alinmalidir.

Dokuzuncu olarak, kiiltlirel ve sosyoekonomik farkliliklar da bir engel olabilir. Farkh kltiirel ve sosyoekonomik
arka planlardan gelen 6grenciler arasindaki farkliliklar, egitimde esitlik saglanmasini engelleyebilir. Bu sorunu
¢ozmek icin egitimde esitsizligin azaltilmasina yonelik politikalar uygulanmalidir. Ayrica, farkh kalttrel

gecmislere sahip 6grencilerin ihtiyaglarina daha duyarli bir sekilde yaklasiimalidir.

Onuncu olarak, sinif disi aktivitelerin yetersizligi de bir sorun olabilir. Okullarin sinif disi etkinliklere yeterince

onem vermemesi, 6grencilerin pratik becerilerini ve isbirligi yeteneklerini gelistirmesini engelleyebilir. Bu
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sorunu ¢ozmek igin okullarda gesitli sinif digi etkinlikler dizenlenmeli ve 6grencilere farkli alanlarda deneyim

kazanma firsatlari sunulmahdir.

Sonug olarak, ilkokul ve ortaokul dizeyinde 21.ylzyill becerilerinin kazandirilmasi slrecinde karsilasilan
sorunlar, egitim sistemi, miifredat, 6gretmenler, 6grenciler ve gevresel faktorler gibi ¢esitli alanlarda ortaya
cikabilir (Yilmaz, 2024). Ancak, bu sorunlarin Gstesinden gelmek igin ¢esitli ¢6ziim 6nerileri uygulanabilir. Egitim
sisteminin giincellenmesi, 6gretmenlerin siirekli egitimi, sinif mevcutlarinin azaltiimasi, teknoloji entegrasyonu,
O0grenci motivasyonunun artiriimasi, alternatif degerlendirme yontemlerinin kullanilmasi, farkli 6grenme
firsatlarinin sunulmasi, ebeveyn katiiminin artirilmasi, kiltirel ve sosyoekonomik farkliliklara duyarl bir
yaklasim benimseme ve sinif disi aktivitelerin gesitlendirilmesi gibi ¢6zim 06nerileri, 21.ylzyil becerilerinin
kazandirilmasi sirecini daha etkili hale getirebilir. Bu ¢6zim onerilerinin uygulanmasi, 6grencilerin gergek

diinya becerilerini gelistirmelerine ve basaril bireyler olarak yetismelerine katki saglayabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir. Arastirma kapsaminda

dokiiman incelemesi kullaniimasi nedeniyle etik kurul izni gerekmemistir.

Yazar(lar)in Katki Orani Beyani: Tiim yazarlarin, arastirma slrecine esit katkisi vardir.
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