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ABSTRACT

The aim of the study is to determine whether distributed leadership has a mediating role in the
prediction of school effectiveness on the intention to quit in secondary schools in line with
teachers’ opinions. The research was carried out in relational survey model. The study group of
consisted of 648 teachers working in Gaziantep in 2018-2019 academic year. The research data
were collected using the School Effectiveness Scale, Distributed Leadership Scale and Dismissal
Tendency Scale. Besides descriptive statistics, normality tests, correlation analysis and stepwise
multiple regression analysis were used in the analysis of the data. As a result of the research, it was
determined that there is a positive, high level and significant relationship between teachers’ school
effectiveness and distributed leadership perceptions. It was concluded that there is a negative,
moderate and meaningful relationship between teachers’ school effectiveness and distributed
leadership perceptions and their intention to leave, and that distributed leadership has an
intermediacy role. As a result, it was determined with this study that distributed leadership has a
mediating role in predicting school effectiveness on the intention to quit. From this aspect, it is
thought that the study will make an important contribution to the literature and researchers in
reducing the intention to quit in secondary schools.

Keywords: School effectiveness, distributed leadership, intention to quit.
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INTRODUCTION

In the building of schools of the future, education leaders have initiated a process that promotes an
organizational structure that supports the active participation of individuals. An environment where change
takes place at the center of development without slowing down is realized by transferring the innovations that
contain the needs of the age to the educational environment. Institutions with effective school characteristics
are expected to raise individuals who can use high-level thinking skills, solve problems, think critically and

creatively, and have leadership and responsibility characteristics.

Arslan, Satici and Kuru (2006) define effective schools as schools where the idea that all students can learn and
where quality environments are offered for them to learn. Lezotte (1991) states that in institutions defined as
effective schools, instructional leadership, high expectancy climate, safe and orderly environment, well-defined
mission, learning opportunities, efficient time using, observation of student development and school-family
relations are clearly observed. To be effective means that a school can achieve its predetermined goals. There
must be enough schools for this. The most important indicator of competence is the ability of employees to

maintain business continuity. Ensuring employee business continuity is by reducing the intention to quit.

Teachers’ intention to leave work negatively affects the efficient and efficient education and training services in
schools and may cause them to lose their commitment to the institution. Liu (2012) argued that the intention to
quit could have devastating effects in schools. Tanri6gen (2010) emphasized that the ability of institutions to
survive and achieve their goals depends on meeting the personal expectations of the employees, preventing
leaving the job and increasing loyalty to the institution. In schools, administrators do not provide sufficient
support to teachers, excessive problem students, not sharing leadership, and socio-economic problems are
closely related to teachers’ intention to quit (Ingersoll, 2001). The negative attitudes and behaviors of teachers
towards school and their professions are one of the important problems of the Turkish Education System. These
negative attitudes and behaviors cause teachers to cool down from their professions and sometimes this
situation results in leaving work. Even if the quitting does not occur, even the intention to quit will negatively
affect the corporate culture, climate, enthusiasm and motivation in a workplace, thereby reducing efficiency and

success in schools.

It can be said by looking at the relevant research results that school administrators have effective leadership
characteristics in the success of teachers and students and that they have important effects on the organizational
commitment, job satisfaction, job performance, organizational climate and therefore the intention to quit (Bulug,
2009). Because it is assumed that when teachers see leadership behaviors in collaborative work, when they see
leadership behaviors where leadership is distributed and democratic attitudes and behaviors are observed, their
organizational commitment will increase and they will be effective on their decision to become a permanent
member of the organization (Meyer, 1991). In this context, it is aimed to reveal whether distributed leadership

has a mediating role in the relationship between school effectiveness and intention to quit. It is predicted that
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the study will contribute to both literature and practice. In addition, the study is thought to be a guide for school

administrators who want to discourage teachers who intend to leave their jobs.

School Effectiveness

People are constantly trying to learn something during their lifetime. Therefore, societies wanted to turn
individuals into learning that they wanted to learn for economic, social and political reasons. Schools were
created in order to gain these desired learning. In addition to teaching information to individuals through the

activities carried out in schools, it is also aimed to gain life skills with desired behavior changes.

The education system in Turkey, children, the architects of the future physical, social, cognitive and emotional
aspects of the school in order to prepare for tomorrow, cultural, academic and so on. It imposes many
responsibilities in all aspects. Schools that have such a heavy responsibility can only achieve their goals if they
fulfill their effective school characteristics. Although different definitions are made in many sources related to
school effectiveness in the literature, the place where the most appropriate learning environment where the
cognitive, sensory, psychomotor, social and aesthetic developments of students are created can be defined is

school (Balci, 2002).

School effectiveness studies started in response to researches advocating that the school has no effect on
students whose financial situation is not sufficient. The most well-known research in this field is the Coleman
Report, which is about not making any distinction between students, that is, equal opportunity in education
(Coleman et al., 1966). In this report, Coleman and her friends argued that student success is more related to
family, student’s special situation and external factors than the school they go to, and stated that the presence
of schools in different regions does not affect student success. Although the work of Coleman and friends is the
basis for the studies on school effectiveness, different studies have been conducted on the factors affecting
students who are successful in disadvantaged regions (Edmonds, 1979; Brookover & Lezotte, 1978; Brookover,
1977). Researchers’ interest in better upbringing of students has led to studies on school effectiveness in many
countries (England, Italy, Finland, Netherlands, Switzerland, USA, etc.) (Day, Gu, & Sammons, 2016). In Boonla
and Treputtharat (2014), stated that school effectiveness; that they can make many different contributions such

as creating a vision, influencing, increasing willingness to work, rewarding and providing academic leadership.

After the publishing of the Coleman report, researchers have done many studies around the world to show that
schools have a significant impact on student achievement. Teddlie and Reynolds (2000) argued that the school
effectiveness paradigm emerged as a result of these studies.The school effectiveness paradigm focused on two
basic questions about what a school does “well” and how more schools can be “good” (Reynolds, Sammons, De
Fraine, Van Damme, Towsend, Teddlie & Stringfield, 2014). Researchers looking for the answers to these
guestions examined the effects of many factors related to education on the academic or social variables of
schools. In addition, with the methodological developments that have emerged since the 1980s, the school

effectiveness paradigm has progressed (Luyten, 2005). These developments have been effective in
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understanding the stability of school effectiveness, the consistency of variables, the extent of their impact, and
what their impact might be in the long run. The emergence of multi-level analysis during this period was also an

important advance for the area (Reynolds et al., 2014).

Turkey has also done a lot of research on school effectiveness and variables. In some of these, teachers think
that their schools are moderately effective (Arslan, Satis & Kuru, 2006; Senel & Bulug, 2016), whereas in some
schools teachers think their schools are highly effective (Ayik & Ada, 2009; Kanmaz & Uyar, 2016; Yildirim and
Ada, 2015; Yilmaz, 2015). Considering the importance of school effectiveness in order to increase student
achievement, which is the final result of education, it can be stated that effective school features in schools
should be raised to high levels. Sisman (1996) divided the variables into 6 factors in his research on school
effectiveness variables. These factors are; It is stated as “school manager, teacher, student, school program and
education - teaching process, school culture and environment, school environment and parents”. Balci (2002)
divided the effective school variables into 5 categories as school principal, teachers, school environment,
students and parents. In addition to the five variables revealed by Edmonds (1982) in the literature, Lezotte
(1991) added these variables as seven variables by adding two more variables to the current research findings:
“Safe and organized school environment, high expectancy climate, open and focused mission. learning
opportunities and effective use of time, continuous observation of student development, school-family

relationships and instructional leadership.”

Employee’s Intention to Leave

One of the most important factors of productivity in a workplace is experienced staff. Regardless of the job, it is
a period of inexperience or internship. The employer can get the real efficiency from the staff after gaining

experience related to the job. For this reason, It has a cost for every person to train, to gain experience.

In previous periods, people often worked at a workplace or school for many years. But this situation has started
to change in recent years. Keser (2011) emphasizes in his research that changing jobs is a very common situation
today. In order to keep the employees from leaving the workplace under control, the reasons that cause them
to leave the workplace must be determined in advance and these reasons must be eliminated. Therefore, first,

the reasons for the intention of the person to quit should be determined.

Mobley, Griffeth, Hand, and Meglino (1979) argue in their research that the level of satisfaction with a job directly
affects one’s intention to quit. Keser (2011), on the other hand, believes that the intention to quit will occur
when the job satisfaction is low, and in this case, the way of leaving the job or changing the job. He states that
he will choose, if these are not possible, he will undergo different behaviors to change the current situation.

Employee absenteeism or behaving late often gives an idea about the intention to quit.

Leaving an experienced staff from work may cause loss of knowledge of the institution as well as negatively affect

the corporate culture. For this reason, it is very important to determine the intention to quit beforehand and
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take the necessary measures. Another important factor that makes it important to determine the intention to
quit is the intention to quit, but the low performance of employees who continue to work. The most important
factor on the intention of the employees to leave is personal reasons, because personal reasons affect him, his
colleagues and his family. Okten (2008) lists the personal causes of the employee as demographic features such
as gender, seniority, job status, difficulties of living conditions, desire to do a different job, professional

development need, familial causes, age problem, and not fulfilling expectations.

Distributed Leadership

Leadership is one of the concepts that have been the subject of many researches in educational management.
In the early periods, while the traditional leadership understanding with low efficiency, based on the single leader
understanding, prevailed in the education systems, this concept has been replaced by the contemporary
leadership approach, which is a holistic approach where all stakeholders participate in the process, collaboration

stands out, interactive and intrinsic motivation is important.

Distributed leadership understanding, one of the modern leadership approaches, has been highlighted by
researchers in recent years. The distributed leadership voluntarily cooperates with all stakeholders as much as
their competencies to achieve the common goals set by the organization is based on an understanding of their
responsibilities in an interactive manner (Agiroglu Bakir, 2013). According to Gronn (2002), the distributed
leadership understanding is more acccordance with the 21st century contemporary education approach and has
found more application areas. McCarthy (2010) advocates the approach in which leadership is placed in the
system instead of the understanding that the manager in the traditional approach is the only leader. Distributed
leadership is the approach that takes into account the opinions of each individual, whether officially a leader or
not (Harris & Spillane, 2008) In the distributed leadership understanding, the official leader or manager of the
organization is not important, but rather important. Harris (2004) argues that the leader has a very important
role for the organization such as keeping the employees of the organization together and increasing their

efficiency.

The main theme of distributed leadership is based on the understanding that there is a common denominator
between the leader and employees in the organization and that everyone can work in a coordinated manner by
taking responsibility (Flowers, 2007). In this context, it is important to share and internalize leadership to create
a common denominator between the leader and employees. Rivers (2010) states that in the contemporary
education system of the leader,even the perfect vision and impressive features of the leader will be insufficient
to achieveto make realize common goals. From this point of view, it is important for teachers, students and
families to take responsibility in addition to the school principal in schools where institutional culture, where
distributed leadership is applied, has been established. Because the school can only achieve its goals by

combining the competencies and skills of the stakeholders.
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Also, in Turkey distributed leadership approach in recent years about the "Distributor Leadership" (Baloglu &
Karadag, 2011; Ozdemir, 2012) and "distributed leadership" (Oguz, 2010) was conducted many studies with such
issues. These studies show that sharing the duties and responsibilities of all stakeholders, combining their
different abilities and characteristics, and the establishment of a corporate culture based on environment of

understanding and trust make the distributed leadership approach different.

Considered as an investment tool for the future of societies, education contributes to nurturing and developing
the thoughts of future generations. Therefore, factors that have an effect on education should be investigated
in order to improve the education system (Laila, 2015). In the literature, it was focused on schools to carry out
their activities effectively and what should be done to ensure the effectiveness of schools was investigated. It
has been observed that school principals who adopt distributed leadership are able to provide school
effectiveness thanks to their innovative pursuits and good relationships, thus contributing to the development
and progress of the school (Kazancioglu, 2008). Motivating teachers and students in schools and establishing
good relationships with them affects the functioning and success of schools (Babaoglan, Nalbanti, & Celik, 2017).
Lawler (1973) states that variables such as delegation of authority, continuity and efficiency in school contribute
significantly to school effectiveness. In schools that do not have effective school features, the intention to quit
can be reflected in the teacher’s behavior as absenteeism, slowing down work, and loss of productivity. Ozcan
et al. (2012) express the intention to quit as people are unhappy because of their dissatisfaction with their job
and tend to quit. Frequent quitting of employees brings high costs and negativity to organizations (Begenirbas &
Galiskan, 2014). These situations can lead to weakening of the memory of the organization, disruption of plans,
loss of skilled workforce, damage to competitiveness, and loss of morale and motivation of other employees who

lost their colleagues (Ozer & Giinliik, 2010; Bibby, 2008).

The intention of the employees in educational organizations to leave the job decreases productivity and prevents
students from being educated at the desired level and may harm institutions. We can say that the most important

factors that will decrease the intention to quit are school effectiveness and the distributed leadership role.

It has a safe and organized environment, a corporate culture is formed, its goals are clearly defined, a high
expectation climate, students are given learning opportunities, time is used effectively, student development is
constantly monitored, school and family cooperation is ensured, as well as good human resources. It is thought
that there will be little intention to quit in the schools where it is managed. Hence, in this study, in schools where
human resources are well managed, "Is there a mediating role of shared leadership in the prediction of school

effectiveness on the intention to quit?" Searching for an answer to the question.

The "intention to leave the job factor", which reduces teachers’ productivity, has been studied in many studies
before. Cotton and Tuttle (1986), in their research, grouped the factors that cause the intention to leave under
three headings: environmental reasons, personal reasons and internal reasons. Simsek et al. (2008) argued that

the intention to leave the job was caused by the unfair wage imbalance and unfair status in the organization,
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working conditions, lack of communication, insufficient rest hours, dissatisfaction with the job, inadequate social
conditions, and disturbing attitudes of managers. Jchle and Schmitz (2007) stated that teachers who intend to
leave their jobs do not do much outside of the classroom, do not voluntarily participate in school work, do not
take care of students outside of the classroom, avoid in-school activities, give students feedback late, and avoid
communication outside of working hours. On the other hand, Okten (2008) states that one of the most important

factors on employees’ intention to quit is personal reasons.

There is no study in the literature that examines the focus of the intention to quit together with the concepts of
school effectiveness and distributed leadership. In this context, the study tried to reveal the role of distributed
leadership in predicting school effectiveness on turnover intention. In schools with effective school
characteristics distributed by leadership, it can be said that teachers who are affiliated with the institution they
work for will love their job more, feel stronger, focus more on their job, have more job satisfaction, work

efficiency will increase, and with all these, the intention to quit will decrease.

METHOD

This study investigating the mediating role of leadership distributed in the prediction of school effectiveness on
the intention to quit in secondary schools is a research in correlational survey model. The relational survey model
is used to determine the presence and the direction of a relationship between two or more variables, if any

(Karasar, 2012).

Mediator variables have the ability to increase or decrease the intensity of the relationship between dependent
and independent variables. When the mediator variable is included in the analysis, if the relationship between
the independent variable and the dependent variable has disappeared or the severity of the relationship has
weakened, then it can be said that the tested medium is the mediator variable (Baron & Kenny, 1986). In the
study, it was tried to reveal the mediating effect of the distributed leadership in the relationship between the
independent variable school effectiveness and dependent variable the intention to turnover. Figure 1

demonstrates the study model.

Distributed
Leadership

H2
school ) e — Turnover
Effectiveness - | H1 | Intention

Figure 1. The Study Model
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The following hypotheses were developed based on the study model:

Hz: School effectiveness negatively and significantly predicts the turnover intention.
Hz: School effectiveness predicts distributed leadership in a positively and meaningful way.
Hs: Distributed leadership negatively and significantly predicts the turnover intention.

Ha: Distributed leadership mediates the predictor of school effectiveness on the turnover intention.

Study Group

The population of the study consisted of teachers working at public secondary schools affiliated to the Ministry
of National Education in the academic year of 2018-2019 in nine districts of Gaziantep province. According to the
data of the Statistics Department of Gaziantep Provincial Directorate of National Education, there were 8,662
teachers at 386 public secondary schools. The working group of the study included 648 teachers determined
through a simple random sampling technique and by considering a +0.05-sampling error for the universe. 324
(50%) of the participants were male and 324 (50%) of them were female. While 152 (23.5%) of the participants
had 1 year or lesser years of professional seniority, 374 (57.7%) had between 2-5 years, 94 (4.5%) had between
6-10 years, 28 (4.3%) had 11 and over years of professional seniority. Moreover, 456 (70.4%) of the participating
group consisted of teachers working at the city center, 132 (20.4%) of them working at the district center, 60

(9.3%) of them working at settlements like villages, and towns.

Data Collection Instruments

In this study, an answer was sought to the question of whether distributed leadership has an intermediary role
in predicting the intention to leave the job in secondary schools in terms of school effectiveness. For this purpose
in mind, four distinct instruments were included to collect research data. Accordingly, “Personal Information

” u

Form”, “School Effectiveness Scale”, “Distributed Leadership Scale for School Organizations” and “Turnover
Intention Scale” were exploited. Besides, the scales were attached with a cover page in which the purpose of the
study was clarified, the researchers were introduced and the participants were informed about how to fill in the

forms.

School Effectiveness Scale: The instrument consisting of 6 sub-dimensions and 61 items was developed by
Cobanoglu (2008) to determine the level of school effectiveness at schools under investigation. SES is a 5-point
Likert type data collection instrument ranging from “Nothing” to “Many”. Cronbach’s alpha of the original scale
by Cobanoglu varied between .76 and .97. As a result of the analyses within the scope of this study, Cronbach’s
alpha coefficients were estimated between .91 and .93. Confirmatory factor analysis (CFA) was performed to test
the goodness of fit for research data in terms of the construct validity of the School Effectiveness Scale. As a
result of confirmatory factor analysis, it was concluded that x°f = 2.89, RMSEA= 0.5, CFl and GFl = .98. Depending

on the estimations, it is possible to claim that the scale has an acceptable fit.
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Distributed Leadership Scale: The scale consisting of 5 sub-dimensions and 55 items was developed by Aslan &
Bakir (2015). Distributed Leadership Scale for School Organizations is a 5-point Likert-type data collection
instrument that ranges between “Never” and “Always”. Cronbach’s alpha of the original scale by Aslan & Bakir
varied between .84 and .98. As a result of the analyses within the scope of this study, Cronbach’s alpha
coefficients were estimated between .90 and .99. Confirmatory factor analysis (CFA) was performed to test the
goodness of fit for research data in terms of the construct validity of the scale. The fit indices of scale were found
to be x¥/°f = 2.96, RMSEA= 0.7, CFI=.96, and GFI=.97. Depending on Schermelleh-Engel & Moosbrugger’s (2003)
view that RMSEA<0.05 and x?/df<2 imply “good fit” while RMSEA<0.10 and x?/df< 5 indicate “acceptable fit”, it

can be said that the values of the fit index show an acceptable fit.

Turnover Intention Scale: “Turnover Intention Scale” developed by Cammann et al. (1979) and adapted to
Turkish by Keskin (2014) was administered in the study. It is a one-dimensional 5-point Likert type scale ranging
from “Partially Agree” to “Strongly Agree”. Keskin (2014) estimated Cronbach’s Alpha internal consistency
coefficient of the original scale to be .83. As a result of the analyses within the scope of this study, the Cronbach’s
alpha coefficient was found as .72. Confirmatory factor analysis (CFA) was performed to test the goodness of fit
for research data in terms of the construct validity of the scale. The fit indices of scale were found to be x¥°f =

2.48, RMSEA= 0.5, CFI=.95, and GFI=.88. Based on the confirmatory factor analysis, it can be asserted that the

Turnover Intention Scale is sufficient to have construct validity.

Data Analysis

The data in the study were collected in accordance with the decision of the Social and Human Sciences Ethics
Committee of Gaziantep University dated 06.08.2019 and meeting number: 9 and the approval of Gaziantep
Governorship dated 15.05.2019 and numbered 9618046.

SPSS 24.0 (Statistical Package for Social Sciences) software package was used to analyze the research data. Firstly,
descriptive statistics used in compiling, defining and presenting numerical data were estimated to reveal the
profile of the participants within the sample, and thus, frequency and percentage distributions for the
demographic characteristics of the teachers in the study group were achieved. Thanks to the analysis of outliers,
61 outliers common for three scales were cleared both by examining Mahalanobis distance and the Z scores of
participants. Values that do not fit the data set characteristics and deviate from the data set values are known
as outliers (Hawkins, 1980). It is recommended that outliers that negatively affect the quality of the data set are
detected and removed from the data set. Because removing outliers from the data set, normalizing or
transforming them will increase the reliability of the statistical tests to be performed on the data set (Rousseeuw
& Leroy, 1987). Also Cokluk et al. (2012) state that one-sided data for the Z score range are acceptable in large

samples (n>100) in terms of extreme values between -4 and +4.

For the reliability of the scales, Cronbach’s alpha reliability coefficients were computed both for the overall scales

and their sub-dimension, if any. Internal consistency evaluates how much the answer given by individuals reflects
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their true answer (Bakir, 2014). Kolmogorov-Smirnov Normality Test was performed by estimating the measures
of central tendency, skewness and kurtosis coefficients to check whether the predictor and predicted variables
demonstrate normal distribution. In statistical methods, firstly, the assumptions in the method should be tested
in order to look at the appropriateness of the data that is the subject of the study. Among the analysis
assumptions, dependent and independent variables should be continuous variables measured in at least equal
spacing and show normal distribution (Blytikéztirk et al., 2010). The skewness coefficients for the variables in
the study were found between -.468 and .272 and the kurtosis coefficients were between -.013 and -1.508. The
fact that the kurtosis coefficient of only one variable was less than -1 and that all the others were between +1
and -1 indicated that there was no considerable deviation from the normal distribution. Blyukoztiirk et al. (2010)
stated that the skewness and kurtosis coefficients having values between +1 and -1 can be interpreted as the
data show a normal distribution. Huck (2012), argues in his study that there are no exact cut-offs for skewness
and kurtosis coefficients to render whether the research data does/not considerably deviate from normal
distribution although skewness and kurtosis coefficients between +1 and -1 are assumed to be the indicator of

normal distribution by a great many researchers.

The data set must meet certain assumptions to perform the regression analysis. In this regard, variance inflation
factor (VIF) and tolerance were examined and it was concluded that there was no multicollinearity among the
independent variables. The diagonal elements of the inverse of the correlation matrix for the independent
variables are called the variance inflation value. The variance swelling value can be viewed in cases where it is
checked whether there is a connection between the independent variables. It is expected that the VIF value

should be over 10 in order to talk about multiple connections (Albayrak, 2005).

In order to determine the mediating role of distributed leadership in the prediction of school effectiveness
perceptions of middle school teachers on the intention to turnover, a two-step model was created and a stepwise
multiple regression analysis was conducted. In the analysis, primarily the intention to leave factor was included
in the equation in the first step and its effects were taken under control. Then, in the second step, the effects of
the distributed leadership variable were measured. The partial mediating effect of distributed leadership is
mentioned depending on the significance level of the decrease in Beta (B) values. Whether the amount of change
in beta value is significant or not is tested with the Sobel test. This test is used to determine the significance level

of the partial effect of the mediator variable on the dependent variable.

The model of the research has been tried to be tested in AMOS and LISREL programs. However, due to the high
number of items in the scales (61 items in the School Effectiveness Scale, 55 items in the Distributed Leadership
Scale, 3 items in the Intention of Leaving the Good Scale), no response was received from either program. In this
direction, the model of the research was tested in the SPSS program with Stepwise Multiple Regression Analysis.

The research data were interpreted based on the significance level of 95% (p<0.05).
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FINDINGS

Whether the mediating role of distributed leadership can be mentioned in the prediction of school effectiveness
on the intention to turnover was examined through the three-step method proposed by Baron & Kenny (1986).

In this method, the prerequisites for the mediating effect were listed as follows:

° The independent variable (school effectiveness) should affect the mediator variable (distributed
leadership).

. The independent variable (school effectiveness) should affect the dependent variable (turnover
intention).

. There should be a non-significant relationship between the independent and the dependent

variables to be able to confirm complete mediation after including the mediator variable
(distributed leadership) in the second step of the regression analysis. For partial mediation, the

level of relationship between the independent and the dependent variables should be reduced.

For the present study, Pearson’s Correlation Coefficient was conducted to determine the relationship between
secondary school teachers’ perceptions of school effectiveness, distributed leadership, and turnover intention.
The findings for the perceptions of teachers regarding school effectiveness, distributed leadership, and turnover

intention were given in Table 1.

Table 1. The Estimates for the Relationship between the Variables

Variables Mean Sd SS DL Tl
SS: School Effectiveness 3.44 77 1 - -
DL: Distributed Leadership 3.51 .90 .78 1 -
TI: Turnover Intention 2.68 1.14 -48 -.52 1

The examination of Table 1 yielded that there was a positive, high, and significant relationship between the
school effectiveness and distributed leadership perceptions of secondary school teachers. It was determined that
there was a negative, moderate, and significant relationship between teachers’ perceptions regarding school
effectiveness and turnover intention. It was also found that there was a negative, moderate, and significant

relationship between the distributed leadership perceptions of teachers and their turnover intention.

In the study, hierarchical multiple linear regression analysis was conducted to determine whether middle school
teachers’ perceptions of school effectiveness predicted their turnover intention. During the analysis procedure,
the demographic variables of gender, professional seniority, and school location were added to the hierarchical
multiple linear regression equation in Step 1 as the control variables. The obtained findings were submitted in

Table 2.
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Table 2. Results of the Analysis Regarding the Prediction of School Effectiveness Predictors of Turnover

Model Variables Dependent Variable Turnover Intention
Predictor Variables B SeB B t p R2
1. Step (Constant) 3.678 .340 - 10.826 .000
(Enter Gender -.083 .092 -.038 -.900 .369 060
Method)  prifessional Seniority -178 053  -158  -3371  .001
School Location -.140 .070 -.082 -2.010 .045
2. Step (Constant) 5.124 324 - 15.816 .000
(Enter Gender 022 .083 .010 271 786
Method)  professional Seniority -106 047  -094 2231 026 256
School Location -.043 .063 -.025 -.692 489
School Effectiveness -.657 .053 -.458 -12.402 .000
*#%p< 0.001

Based on Table 2, the school effectiveness perceptions of teachers predicted their turnover intention significantly
negatively after controlling the variables of gender, professional seniority, and school location (B= -.458).
According to the analysis results, the higher school effectiveness perception was, the lesser turnover intention
was aroused. 25.6% of the variance for teachers’ turnover intention was explained through this model (R?
model=.256, p<.001). The model had a low level of contribution by demographic variables (Adjusted R? = .060),
and its predictive power significantly increased with the inclusion of school effectiveness in step 2 of the analysis

(R% change =.196, p <0.001).

In the study, hierarchical multiple linear regression analysis was conducted to determine whether middle school
teachers’ perceptions of school effectiveness predicted their distributed leadership behavior levels. During the
analysis procedure, the demographic variables of gender, professional seniority, and school location were added
to the hierarchical multiple linear regression equation in Step 1 as the control variables. The obtained findings

were presented in Table 3.

Table 3. Analysis Results Related to the Perception of School Effectiveness Predicting Distributed Leadership

Model Variables Dependent Variable Distributed Leadership
Predictor Variables B SeB B t p R?
1. Step (Constant) 2.439 273 - 8.927 .000
Gender .234 .074 132 3.141 .002 .044
(Enter
Method) Professional Seniority 074 .043 .083 1.747 .081
School Location .190 .056 139 3.384 .001
(Constant) 1499 .189 - 2.640 .009
2. Step
(Enter Gender .092 .048 .052 1.903 .058 .602
Method) Professional Seniority -.023 .028 -.026 -.832 406
School Location .060 .036 .044 1.638 .102
School Effectiveness .883 .031 771 28.563 .000
***p<0.001

Based on Table 3, the school effectiveness perceptions of teachers predicted their distributed leadership

significantly while controlling the variables of gender, professional seniority, and school location (B=.771).
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In the study, hierarchical multiple linear regression analysis was conducted to determine whether middle school
teachers’ distribute leadership perceptions predicted their turnover intention. During the analysis procedure,
demographic variables such as gender, professional seniority and location of the school were added to the
hierarchical multiple linear regression equation in step 1 as control variables. The obtained findings were

submitted in Table 4.

Table 4. Results of the Analysis Regarding the Prediction of Distribute Leadership Predictors of Turnover

Intention
Model Variables Dependent Variable Turnover Intention
Predictor Variables B ShB B t p R2
3. Step (Constant) 3.678 .340 - 10.826 .000
(Enter Gender -.083 .092 -.038 -.900 369 060
Method)  pofessional Seniority -178 053  -158  -3.371 .001
School Location -.140 .070 -.082 -2.010 .045
4. Step (Constant) 5.382 .342 14.982 .000
(Enter Gender .021 .073 .012 .262 .693
Method)  pifessional Seniority -152 049  -083  -2.782 028 326
School Location -.053 .068 -.029 -.752 426
Distribute Leadership -.682 .061 -.521 -12.932 .000
*#%p< 0.001

Based on Table 4, the distribute leadership perceptions of teachers predicted their turnover intention
significantly negatively after controlling the variables of gender, professional seniority, and school location (B= -
.521). According to the analysis results, the higher distribute leadership perception was, the lesser turnover
intention was aroused. 32.6% of the variance for teachers’ turnover intention was explained through this model
(R? model=.326, p<.001). The model had a low level of contribution by demographic variables (Adjusted R? =
.060), and its predictive power significantly increased with the inclusion of distribute leadership in step 2 of the

analysis (R? change =.266, p <0.001).

In the study, a stepwise multiple regression analysis was conducted to determine the mediating role of
Distributed leadership in the prediction of middle school teachers’ perceptions of school effectiveness on the

intention to turnover. The findings obtained as a result of the analysis are shown in Table 5.

Table 5. The Analysis Results for the Mediating Role of Distributed Leadership

Model Variables Dependent Variable Distributed Leadership
Predictor Variables B SeB B t p R2

1. Step (Constant) 4.352 .071 - 60.887 .000 .226

(Enter Method) Turnover Intention -.332 .025 -.477 -13.119 .000

2. Step (Constant) 1.521 129 - 11.799 .000

(Enter Method)  Turnover Intention -.083 .021 -.119 -3.981 .000 .608
Distributed Leadership .624 .026 714 23.900 .000

***p<0.001

According to Table 5, it was observed that the control variable (school effectiveness) included in step 1 of multiple

linear regression analysis predicted the turnover intention perception significantly negatively (B=-.332, p<0.001).

671



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

The explanatory power of the model significantly increased with the inclusion of distributed leadership in step 2
of the analysis (R? change = .382, p <0.001). According to the available model, school effectiveness perception
reduced teachers’ turnover intention. What is more, the effect of school effectiveness on the turnover intention
was still significant when the distributed leadership (mediator variable) was included in the regression equation
with school effectiveness (independent variable) (B=-.083; p<.01). Accordingly, it can be asserted that distributed
leadership did not have a complete mediating effect in the relationship between school effectiveness and
turnover intention. However, it can be argued that distributed leadership may have a partial mediating effect
based on the decline in the effect of school effectiveness on turnover intention when distributed leadership
(mediator variable) was included in the analysis (B=-.332; B=-.083; p<.01). The significance level for the decline
in Beta (B) scores may imply the partial mediating effect of distributed leadership. The Sobel test revealed
whether the amount of change in Beta scores was significant or not. It is used to determine the level of
significance of the partial mediating effect of the independent variable on the dependent one. The test results
based on the uncorrected regression coefficients (B), and standard error (SeB) estimates for the dependent

variable (Turnover Intention) and the independent variables were given in Table 6.

Table 6. Sobel Partial Mediaditon Test Results

B / SeB for the B/SeB Tests Statistic Std. Error P
variables

A -.332 Sobel -11.620 0.018 .000
B .624 Aroian -11.612 0.018 .000
Sa .025 Goodman -11.627 0.018 .000
Sb .026

A =The Uncorrected Regression Coefficient for Turnover Intention

B = The Uncorrected Regression Coefficient for Distributed Leadership
Sa= Standard error of A

Sb= Standard error of B

The examination of Table 6 indicated that the results of Sobel, Aroian, and Goodman tests were significant (Z =-
11.620; -11.612; -11.627; p<, 01) and distributed leadership had a partial mediating effect in the relationship

between school effectiveness and turnover intention.

According to the analysis results, it can be observed that the school effectiveness perceptions of teachers
negatively predicted their opinions about turnover intention. Despite the decline following the inclusion of
distributed leadership in the analysis, the permanent negative relationship between school effectiveness and
turnover intention revealed the mediating role of distributed leadership. This situation shows that sharing
leadership positively affects school effectiveness characteristics and negatively affects teachers who have the
idea of leaving their jobs. Thus, it can be asserted that the school administrators’ sharing leadership in their

organizations may reinforce effective school characteristics and reduce teachers’ turnover intention.
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CONCLUSION and DISCUSSION

In order to mention about an effective school, school administrators need to create corporate culture, provide
organizational trust, create learning opportunities and share leadership. In this context, it can be said that schools
having an effective school quality have important contributions to ensuring school development, increasing
student success and decreasing the intention to quit. In this study, which aimed to reveal the mediating role of
distributed leadership in the relationship between school effectiveness and intention to quit, it was concluded

that distributed leadership partially mediates the prediction of school effectiveness on the intention to quit.

In the study, it was observed that there was a negative and meaningful relationship between the variable of
school effectiveness and the perception of intention to quit. Senel and Bulug (2016) state that when school
administrators improve school effectiveness positively, teachers are away from their intention to quit.
Supporting the research result, Yildirim (2015) has argued that the effectiveness levels of schools affect teachers
‘job satisfaction positively, which leads to a decrease in teachers’ perceptions, their intention to quit. When a
negative, moderate and significant relationship is obtained between teachers’ perceptions of school
effectiveness and their intention to quit; It can be said that increasing school effectiveness increases teachers’
help to the school and profession. Supporting this discourse, Aydogdu (2009) has revealed in her research that
the intention to quit has a significant and negative relationship with job satisfaction and commitment to the

organization.

As a result of the research, it was observed that there is a positive, high level and meaningful relationship
between secondary school teachers’ school effectiveness and distributed leadership perceptions. In other words,
as teachers’ perceptions of school effectiveness increase, their perceptions of distributed leadership increase. In
a study similar to the result of this study, Hook (2006); generally, he mentions that sharing principals’ leadership
with teachers has an important effect on school effectiveness. Cubuk¢u and Girmen (2006) have stated that
effective school is a multi-factor concept and one of these factors is distributed leadership in their study on school
effectiveness and effective school. Depending on the research findings, the fact that there is a positive, high level
and meaningful relationship between school effectiveness and distributed leadership perceptions can be
interpreted as the perception that school principal’s care about a supportive, collaborative and dynamic
organizational structure. Davis (2009) states that distributed leadership is "leadership practice that includes the

meanings of words such as cooperation, democracy, sharing but has a wider meaning than these words carry".

In the study, it was observed that there was a negative, moderate and significant relationship between
distributed leadership perception and intention to turnover. From this point of view, it can be said that as the
distributed leadership perceptions of teachers increase, their intention to leave their jobs decreases. As a result
of his research, Girbiz (2012) has determined that the satisfaction of employees with the practices of sharing
leadership is effective in reducing the intention to quit. Cekmecelioglu (2014) has found that distributed

leadership behaviors have a significant impact on their intention to quit. Based on this finding, it can be
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interpreted that school administrators have a perception of collective decision-making and responsibility sharing
in both individual and group activities, and therefore they do not intend to quit due to the increase in their work
commitment. In support of this interpretation, Durus (2019) has stated that the leadership styles of managers
negatively affect their intention to turnover, and that sharing the leadership will increase the performance of the
employees. These findings of the research confirm “distributed leadership negatively and significantly predicts

the intention to turnover.” hypothesis.

As a result of the research, it was seen that teachers’ perceptions of school effectiveness negatively and
significantly predict their intention to turnover. According to the results, as teachers’ perception of school
effectiveness increases, their intention to turnover decreases. The intention of teachers to quit is explained by
this model. Demographic variables have made little contribution to the explanation of the model. In the model,
the predictive power of the model was greatly increased by including school effectiveness in the analysis. In one
of the similar studies, Saridede (2004) concluded that the sharing of school effectiveness and leadership in
educational organizations significantly and negatively affected the intention to turnover. Keskin (2014) has found
in his research that school effectiveness levels of schools significantly predicted teachers’ intention to turnover.
It also revealed that teachers working in schools with effective school characteristics have low intention to
turnover. According to the results of the research, it can be said that the positive increase in teachers’
perceptions of the factors affecting school effectiveness in schools decreased their intention to turnover at the
same rate. Supporting this discourse, Jamil (2017) has found that effective school characteristics have a positive
relationship with organizational commitment and a negative relationship with the intention to turnover. This
finding of the research confirms "School effectiveness predicts the intention to turnover in a negative and

significant way." hypothesis.

According to the results of the research, teachers’ perceptions of school effectiveness significantly predicted
their distributed leadership levels. The effect of distributed leadership based on teachers’ perceptions was largely
explained by this model. Demographic variables did not contribute much to the explanation of the model. School
effectiveness features provided almost all of the model description. McEvan (1994) has emphasized in his study
that there is a strong relationship between school effectiveness and distributed leadership, and school
effectiveness has a significant impact on distributed leadership. In the study of Humphreys (2010), regarding the
effect of distributing leadership across the institution on teaching and learning, he concluded distributed
leadership has four dimensions in terms of leadership roles (formal or informal), individual characteristics
(especially those related to influencing others), belonging to the school organization and supporting leadership
development. Based on this finding, we can comment that school administrators share their schools’ open
missions with teachers and set a vision together to create learning opportunities. Supporting this discourse, Sivri
(2011) has shown strong distributed leadership as one of the most important indicators of school effectiveness
in her research. While Naml (2017) stated that there was a positive and significant relationship between

supportive leadership and school effectiveness in his study, Cerit and Yildirim (2017) found in their research that
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effective leadership qualities significantly predicted school effectiveness. This finding of the research confirms

“School effectiveness predicts distributed leadership positively and significantly.” hypothesis.

In Stage 2 of the research, it was tried to be confirmed "Distributed leadership mediates the predictor of school
effectiveness on the intention to turnover." Hypothesis. With the participation of the distributed leadership to
the model, the explanatory power of the model has increased significantly. In other words, when the distributed
leadership was included in the regression equation with school effectiveness, it still remained a significant effect
even though the impact of school effectiveness on the intention to quit was reduced. From this point of view,
when the leadership distributed is included into the analysis, the decrease in the effect of school effectiveness
on the intention to turnover is interpreted as distributed leadership has a partial mediating effect. Whether the
amount of change in the value of the leadership, Beta (B), distributed for the partial mediation effect is significant
was understood by the Sobel test. According to the Sobel, Aroian and Goodman tests, the fact that the decrease
in Beta value was significant revealed that the distributed leadership had a partial mediating effect in the
relationship between school effectiveness and intention to turnover. Glingér (2018) has determined that
transformational leadership has an intermediary role in the relationship between teachers’ organizational
commitment and school effectiveness. According to the results of the regression analysis, it can be said that in
schools where the research is conducted, there is a positive institutional climate, people’s communication with
each other is strong, people working in environments where individuals with the ability to work together are
happy and their belonging to the institution they work with is high. In cases where school effectiveness and
distributed leadership are high, low intention to turnover and the role of distributed leadership in the
relationship between school effectiveness and intention to turnover can also be explained by this situation. This
finding of the research confirms “Distributed leadership mediates the predictor of school effectiveness on the

intention to turnover.” hypothesis.

As a result, the predictor of school effectiveness on the intention to turnover and the mediation role of
distributed leadership were determined with this study. With this aspect, it is thought that the study will make
an important contribution to the literature and researchers in reducing the intention to turnover in secondary
schools. In addition, based on the findings in the research; It can be suggested that the effectiveness of schools
should be determined, the administrative flexibility of administrators should be increased in order to share
leadership, and school administrators should be encouraged to share leadership. In addition, this study is limited
to quantitative findings. Different studies can be carried out on this subject with qualitative or mixed method

researches in order to examine the quantitative findings of the research in more depth.

RECOMMENDATIONS

Based on the findings in the research; It can be suggested that the effectiveness of schools should be determined,
the administrative flexibility of administrators should be increased in order to share leadership, and school

administrators should be encouraged to share leadership. In addition, this study is limited to quantitative
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findings. Different studies can be carried out on this subject with qualitative or mixed method researches in order

to examine the quantitative findings of the research in more depth.
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ORTAOKULLARDA OKUL ETKILILIGINiN iISTEN AYRILMA NiYETi UZERINDEKI
YORDAMASINDA PAYLASILAN LiDERLIGIN ARACILIK ROLU

0z

Arastirmanin amaci, 6gretmen gorisleri dogrultusunda ortaokullarda okul etkililiginin isten ayriima
niyeti zerindeki yordayiciliginda, paylasilan liderligin aracilik rolii olup olmadigini tespit etmektir.
Arastirma iliskisel tarama modelinde gergeklestirilmistir. Arastirmanin érneklemi, 2018-2019 egitim
ogretim yilinda Gaziantep ilinde gorev yapan 648 6gretmenden olusmaktadir. Arastirma verileri,
Okul Etkililigi Olgegi (OEQ), Paylasilan Liderlik Olgegi (PLO) ve isten Ayrilma Egilimi Olgekleri (IAEQ)
kullanilarak toplanmistir. ~ Verilerin analizinde betimsel istatistiklerin yani sira normallik testleri,
korelasyon analizi ve asamali ¢coklu regresyon analizinden yararlaniimistir. Arastirma sonucunda,
ogretmenlerin okul etkililigi ile paylasilan liderlik algilari arasinda pozitif yonli, yiksek dizeyde ve
anlamli bir iliski oldugu saptanmistir. Ogretmenlerin okul etkililigi ve paylasilan liderlik algilari ile
isten ayrilma niyetleri arasinda ise negatif yonll, orta diizeyde ve anlamh bir iliski oldugu ve
paylasilan liderligin aracilik roli oldugu sonucu ortaya ¢ikmistir. Sonug olarak bu ¢alisma ile okul
etkililiginin, isten ayrilma niyeti lizerindeki yordayiciliginda paylasilan liderligin aracilik roli oldugu
tespit edilmistir. Bu yoniyle ¢alismanin alan yazina ve arastirmacilara ortaokullarda isten ayrilma
niyetini azaltma hususunda 6nemli bir katki saglayacagi dusinilmektedir.

Anahtar kelimeler: Okul etkililigi, paylasilan liderlik, isten ayrilma niyeti.
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GiRiS

Gelecegin okullarinin ingaasinda egitim liderleri, bireylerin aktif katilimini destekleyici bir orgilitsel yapiyi tesvik
eden bir siureci baglatmistir. Gelisimin odaginda degisimin hiz kesmeden gergeklestigi bir ortam, ¢agin
gereksinimlerini iginde barindiran yeniliklerin, egitim ortamina aktarilmasiyla gerceklesmektedir. Etkili okul

ozelliklerine sahip kurumlardan st diizey disiinme becerilerini kullanabilen, problem ¢o6zebilen, elestirel ve

yaratici duslinebilen, liderlik ve sorumluluk 6zelliklerine sahip bireyler yetistirmesi beklenmektedir.

Arslan, Satici ve Kuru (2006), etkili okullari, 6grencilerin tamaminin 6grenebilecegi dislincesinin hakim oldugu ve
Ogrenebilmeleri igin kaliteli ortamlarin sunuldugu okullar olarak tanimlamaktadir. Lezotte (1991), etkili okul
olarak tanimlanan kurumlarda, 6gretimsel liderlik, yiksek beklenti iklimi, glivenli ve diizenli gcevre, iyi tanimlanmig
misyon, 6grenme imkanlari, zamanin verimli kullanilmasi, 6grenci gelisiminin gézlenmesi ve okul-aile iliskileri
ozelliklerinin belirgin olarak gézlemlendigini ifade etmektedir. Bir okulun etkili olabilmesi demek, 6nceden
belirlenmis olan amaclarini gergeklestirebilmesi demektir. Bunun igin de yeterli okul olmasi gerekir. Yeterligin en
onemli gostergesi ise calisanlarin is devamhiligini saglama yetisidir. Calisan is devamliliginin saglanabilmesi ise

isten ayrilma niyetinin azaltiimasi ile olur.

Ogretmenlerin isten ayrilma niyetleri okullarda etkili ve verimli egitim-dgretim hizmeti vermelerini olumsuz
yonde etkilemekte ve kuruma olan bagliliklarini yitirmelerine neden olabilmektedir. Liu (2012), isten ayrilma
niyetinin okullarda yikici etkiler yaratabilecegini savunmustur. Tanriégen (2010), kurumlarin ayakta
kalabilmelerinin ve amaclarini gergeklestirebilmelerinin, is gérenlerin kisisel beklentilerinin karsilanmasina, isten
ayrilmalarin 6nlenmesine ve kuruma bagliliklarin arttirmasina bagh olduguna vurgu yapmistir. Okullarda
idarecilerin 6gretmenlere yeterli destegi vermemesi, sorunlu 6grencilerin fazlaligi, liderligin paylasilmamasi,
sosyo-ekonomik sorunlar oOgretmenlerin isten ayrilma niyetleri ile yakindan ilgilidir (Ingersoll, 2001).
Ogretmenlerin, okula ve mesleklerine karsi yasadigi olumsuz tutum ve davranislar Tiirk Egitim Sisteminin dnemli
sorunlarindan biridir. Bu olumsuz tutum ve davranislar 6gretmenlerin mesleklerinden sogumalarina neden
olmakta ve bazen bu durum isten ayrilma ile sonuglanmaktadir. isten ayrilma gerceklesmese de isten ayrilma
niyeti bile bir is yerindeki kurum kiltiirGind, iklimi, cahisma sevkini, motivasyonu olumsuz yénde etkileyerek

nihayetinde okullarda verimliligi ve basariyi distirmektedir.

Ogretmen ve dgrenci basarisinda okul ydneticilerinin etkili liderlik 6zelliklerine sahip olmalarinin olumlu yénde
etkisi oldugu ve calisanin orgitsel bagliligl, is doyumu, is performansi, 6rgit iklimi ve dolayisiyla isten ayrilma
niyeti izerinde 6nemli etkileri oldugu ilgili arastirma sonuglarina bakilarak soylenebilir (Bulug, 2009). Clnki
ogretmenlerin calisma ortamlarinda isbirlik¢i calismanin 6nemsendigi, liderligin paylasildigl ve demokratik tutum
ve davranislarin sergilendigi liderlik davranislarini gérdiikleri zaman o6rgiitsel baghliklarinin artacagi ve orgitin
sirekli bir UGyesi olma karari vermeleri Uzerinde etkili olacagl varsayilmaktadir (Meyer, 1991). Bu baglamda
arastirmada, okul etkililigi ve isten ayrilma niyeti iliskisinde paylasilan liderligin aracilik roliiniin bulunup

bulunmadiginin ortaya ¢ikarilmasini amaglanmaktadir. Yapilan ¢alismanin hem alanyazina hem de uygulamaya
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katki saglayacagi 6ngoriilmektedir. Ayrica arastirmanin, isten ayrilma niyeti olan 6gretmenleri bu niyetlerinden

vazgecirmek isteyen okul yoneticilerine yol gosterici olacagi diistinilmektedir.

Okul Etkililigi

insanlar yasadiklar siire icerisinde siirekli olarak bir seyler 6grenme cabasi icerisindedirler. Bundan dolayi,
toplumlar ekonomik, sosyal ve politik nedenlerle bireylerin 6grenmelerini istendik 6grenmeler haline getirmek
istemislerdir. Bu istendik Ogrenmeleri kazandirmak amaciyla da okullar olusturulmustur. Okullarda
gerceklestirilen faaliyetler ile bireylere bilgi 6gretilmesinin yaninda istendik davranis degisiklikleriyle yasam

becerileri kazandirmak da amaglanmaktadir.

Tlrkiye'deki egitim sistemi, gelecegin mimari olan ¢ocuklari bedensel, bilissel ve duygusal yénden yarinlara
hazirlayabilmek icin okullara sosyal, kiltiirel, akademik vb. yénlerden bircok sorumluluklar ylklemektedir.
Boylesine agir bir sorumluluk yilklenmis olan okullarin amaglarini gergeklestirebilmesi ancak etkili okul
ozelliklerini yerine getirmesiyle miimkin olabilecektir. Alanyazinda okul etkililigi ile ilgili bircok kaynakta farkl
tanimlar yapilmakla birlikte 6grencilerin bilissel, duyusal, psikomotor, sosyal ve estetik gelisimlerinin saglandigi

en uygun 6grenme gevresinin yaratildigi yer okul olarak tanimlanabilir (Balci, 2002).

Okul etkililigi calismalari, maddi durumu yeterli olmayan 6grenciler izerinde okulun herhangi bir etkisinin
olmadigini savunan arastirmalara tepki olarak baslamistir. Bu alanda en bilinen arastirma, 6grenciler arasinda
herhangi bir ayrim yapilmamasiyla yani egitimde firsat esitliginin olmasiyla ilgili yapilmis olan Coleman Raporudur
(Coleman vd., 1966). Coleman ve arkadaslari bu raporda 6grenci basarisinin gittikleri okuldan daha ¢ok aile,
ogrencinin 6zel durumu ve dis etkenler ile ilgili oldugunu savunmuslar ve okullarin farkli bélgelerde bulumasinin
ogrenci basarisini etkilemedigini belirtmislerdir. Okul etkililigi ile ilgili calismalarin temelini her ne kadar Coleman
ve arkadaslarinin yaptigi ¢alisma olusturuyor olsa da, dezavantajli bolgelerde basarili olan 6grencileri etkileyen
faktorler ile ilgili farkli calismalar da yapilmistir (Edmonds, 1979; Brookover ve Lezotte, 1978; Brookover vd.,
1977). Arastirmacilarin dgrencilerin daha iyi yetistilmeleri ile ilgilenmesi, bir ¢ok Ulkede (ingiltere, italya,
Finlandiya, Hollanda, isvicre, ABD vb.) okul etkililigi ile ilgili calismalarin yapilmasina énciilik etmistir (Day, Gu ve
Sammons, 2016). Boonla ve Treputtharat (2014), da okul etkililiginin; vizyon olusturma, etkileme, calisma istegini

arttirma, édillendirme ve akademik liderlik saglama gibi bircok farkli katkisinin olabildigini ifade etmislerdir.

Coleman raporunun yayinlanmasindan sonra diinyanin farkli yerlerinde, arastirmacilar okullarin 6grenci
basarisini nemli oranda etkiledigini gostermek igin birgok ¢calisma yapmislardir. Teddlie ve Reynolds (2000), okul
etkililigi paradigmasinin bu ¢alismalarin sonucu olarak ortaya ¢iktigini savunmuslardir. Buradan hareketle, okul
etkililigi paradigmasi bir okulun neyi “iyi” yaptigina ve daha fazla okulun nasil “iyi” yapilabilecegine dair iki temel
soruya odaklanmistir (Reynolds, Sammons, De Fraine, Van Damme, Towsend, Teddlie ve Stringfield, 2014). Bu
sorularin cevabini arayan arastirmacilar egitimi ilgilendiren bir¢ok faktoriin okullarin akademik ya da sosyal
degiskenleri Gizerindeki etkilerini incelemislerdir. Ayrica 1980’lerden itibaren ortaya ¢ikan metodolojik gelismeler

ile birlikte okul etkililigi paradigmasi ilerleme gostermistir (Luyten, 2005). Bu gelismeler okul etkiligi ile ilgili
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arastirma yapanlarin okul etkililiginin istikrarini, degiskenlerinin tutarliligini, etkilerinin boyutunu ve uzun vadede
etkilerinin neler olabilcegini anlamada etkili olmustur. Cok seviyeli analizlerin bu dénem icerisinde ortaya ¢ikmasi
da alan i¢in 6nemli bir ilerleme olmustur (Reynolds vd., 2014). Okul etkililigi degiskenleri, 6grenci basarisini
arttirmak icin arastirmacilar tarafindan ortaya konulan élgitler olarak tanimlanabilir. Okul etkililigi degiskenleri
belirlenirken bazi arastirmacilar akademik bagariyr attirmaya yonelik beceriler tUzerinde yogunlasirken, baz

arastirmacilar ise davranis ve tutum gibi sosyal ve duyusal beceriler tizerine odaklanmislardir (Dodson, 2005).

Tirkiye’de de okul etkililigi ve degiskenleri ile ilgili bircok arastirma yapilmistir. Bunlardan bazilarinda
Ogretmenler, okullarinin orta diizeyde etkili olduklarini distintirken (Arslan, Satici ve Kuru, 2006; Senel ve Bulug,
2016), bazi okullarda ise 6gretmenler, okullarinin yiiksek dizeyde etkili oldugunu distinmektedir (Ayik ve Ada,
2009; Kanmaz ve Uyar, 2016; Yildirim ve Ada, 2015; Yilmaz, 2015). Egitimin nihai sonucu olan 6grenci basarisinin
artmasi icin okul etkililiginin 6nemi disunildiginde okullarda etkili okul 6zelliklelerinin yiksek seviyelere
ctkarilmasi gerektigi ifade edilebilir. Sisman (1996), okul etkililigi degiskenleri ile ilgili arastirmasinda degiskenleri
6 faktore ayirmistir. Bu faktorler; “okul yéneticisi, 6gretmen, égrenci, okul programi ve egitim — égretim siireci,
okul kiiltiirii ve ortami, okul gevresi ve veliler” olarak ifade edilmistir. Balci (2002), etkili okul degiskenlerini okul
yoneticisi, 6gretmenler, okul ortami, 6grenciler ve veliler olarak 5 kategoriye ayirmistir. Alanyazinda Edmonds
(1982) tarafindan ortaya konulan bes degiskene ilaveten giincel arastirma bulgularinaiki degisken daha ekleyerek
okul etkililigini yedi degisken olarak ifade eden Lezotte (1991), bu degiskenleri su sekilde siralamistir: “glivenli ve
diizenli okul gevresi, yiiksek beklenti iklimi, acik ve odaklanmis misyon, é6grenme firsatlari ve zamanin etkili

kullanimi, 6grenci gelisiminin siirekli gézlenmesi, okul-aile iliskileri ve 6gretimsel liderlik.”

isten Ayrilma Niyeti

Bir is yerinde verimliligin en dnemli faktorlerinden bir tanesi deneyimli personeldir. Hangi is olursa olsun mutlaka
bir acemilik ya da stajyerlik dénemi olmaktadir. isveren personelinden asil verimi is ile ilgili tecriibeyi kazandiktan
sonra alabilmektedir. Bu nedenle personelin yetismesinin yani deneyim kazanmasinin her is yerine bir maliyeti

vardir.

Onceki dénemlerde insanlar genelde bir is yerinde ya da okulda uzun yillar ¢alisirdi. Fakat bu durum son yillarda
degismeye basladi. Keser (2011), yaptigi arastirmada giinimiizde is degistirmenin ¢ok sik rastlanan bir durum
oldugunu vurgulamaktadir. Calisanlarin is yerinden ayrilmalarini kontrol altinda tutabilmek icin is yerinden
ayrilmalarina neden olan sebeplerin dnceden tespit edilip bu sebeplerin ortadan kaldirilmasi gerekir. Bu nedenle

oncelikle kisinin isten ayrilma niyetinin sebepleri belirlenmelidir.

Mobley vd. (1979), arastirmalarinda bir isteki tatmin diizeyinin kisinin isten ayrilma niyeti Gzerinde dogrudan
etkili oldugunu savunmaktalardir. Keser (2011), ise is tatminin disik dizeyde oldugu durumlarda isten ayrilma
niyetinin olusacagini ve bu durumda c¢alisanin is birakma ya da is degistirme yolunu sececegini, eger bunlar

mumkiin degilse mevcut durumu degistirmek icin farkli davranislar icine girecegini belirtmektedir. Calisanin ise
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devamsizlik yapmasi ya da sik geg kalma gibi davranislar igerinde olmasi isten ayrilma niyeti oldugu hakkinda fikir

vermektedir.

Deneyimli bir personelin isten ayrilmasi kurumun bilgi birikimi kaybina neden olabilecegi gibi kurum kiltirint
de olumsuz olarak etkileyecektir. Bu nedenle isten ayrilma niyetinin dnceden tespit edilmesi ve gerekli dnlemlerin
alinmasi oldukca énemlidir. isten ayrilma niyetinin tespit edilmesini dnemli kilan bir diger dnemli faktor ise isten
ayrilma niyeti olup ama ¢alismaya devam eden ¢alisanlarin disiik performansidir. Calisanlarin isten ayrilma niyeti
Gzerindeki en 6nemli faktor kisisel nedenlerdir. Clnki kisisel nedenler kendisini, calisma arkadaslarini ve ailesini
etkilemektedir. Okten (2008) kisisel nedenleri calisanin cinsiyet, kidem, is durumu gibi demografik 6zellikleri ile
beraber yasam sartlarinin zorluklari, farkl bir is yapma istegi, mesleki gelisim ihtiyaci, ailesel nedenler, yas

sorunu, beklentilerin gerceklesmemesi olarak siralamaktadir.

Paylagilan Liderlik

Liderlik, egitim ydnetimi alaninda yapilan arastirmalara ¢ok fazla konu olmus kavramlardan bir tanesidir. ilk
donemlerde egitim sistemlerinde tek lider anlayisina dayali, verimliligi distik geleneksel liderlik anlayisi hakim
olmusken, bu anlayis yerini zamanla tiim paydaslarin siirece katildigi, isbirliginin 6ne ciktigi, etkilesimli ve igsel

motivasyonun énemli oldugu bittincil bir yaklasim olan ¢agdas liderlik anlayisina birakmistir.

Cagdas liderlik yaklasimlarindan biri olan paylasilan liderlik anlayisi arastirmacilar tarafindan son yillarda oldukca
one cikarilmaktadir. Paylasilan liderlik 6rgit tarafindan belirlenen ortak amaglarin gergeklestirilmesi icin tim
paydaslarin yeterlilikleri kadar gonilli olarak isbirligine girmesi, etkilesimli bir bigimde i¢ glidimliu olarak
sorumluluklarini bilmesi anlayisina dayanmaktadir (Agiroglu Bakir, 2013). Gronn’a (2002) gére paylasilan liderlik
anlayisi 21. yy.daki ¢cagdas egitim anlayisina daha uygundur ve daha fazla uygulama alani bulmustur. McCarthy
(2010), geleneksel yaklasimdaki yoneticinin tek lider olmasi anlayisi yerine sistemin igine liderligin yerlestirildigi
yaklasimi savunmaktadir. Orgiitte resmi olarak lider olsun ya da olmasin her bireyin fikirlerinin dikkate alindig
yaklasim paylasilan liderliktir (Harris ve Spillane, 2008). Paylasilan liderlik anlayisinda 6rgitin resmi lideri ya da
yOneticisi 6nemsiz degil aksine olduk¢a 6nemlidir. Harris (2004), liderin orgiit ¢calisanlarini bir arada tutmak,

verimliliklerini arttirmak gibi orgit icin cok dnemli bir gorevi Ustlendiklerini savunmaktadir.

Paylasilan liderligin ana temasi, orgitte lider ile ¢alisanlar arasinda ortak bir payda olusmasi ve herkesin
sorumluluk alarak esgtidiimli bir sekilde calisabilmesi anlayisina dayanmaktadir (Flowers, 2007). Bu baglamda
lider ile ¢alisanlar arasinda ortak bir payda olusmasiigin liderligin paylasilmasi ve i¢sellestirilmesi dnemlidir. Rivers
(2010), giinimiiz ¢agdas egitim sisteminde liderin kusursuz bir vizyona sahip olmasi ve etkileyici 6zelliklerinin
olmasinin dahi ortak belirlenen hedeflerin gerceklestirmesi noktasinda tek basina yetersiz kalacagini ifade
etmektedir. Bu agidan bakildiginda paylasilan liderligin uygulandigi kurum kaltirG olusmus okullarda okul
muadarinin yani sira 6gretmenlerin, 6grencilerin ve ailelerin de sorumluluk almasi énemlidir. Clnki okulun

hedeflerini gergeklestirmesi ancak paydaslarin yetkinliklerini ve becerilerini birlestirmesiyle mimkindr.
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Turkiye’de de paylasilan liderlik yaklasimi ile ilgili son yillarda “Dagitimci Liderlik” (Baloglu ve Karadag, 2011;
Ozdemir, 2012) ve “Dagitilmis Liderlik” (Oguz, 2010) gibi isimler ile cok sayida arastirma yapilmistir. Yapilan bu
calismalar gostermektedir ki tim paydaslarin gorev ve sorumluluklari paylasmasi, farkli yeteneklerini ve
ozelliklerini birlestirmesi, anlayis ve gliven ortamina dayali kurum kiltiiriniin olugmasi paylagilan liderlik

yaklasimini farkh kilmaktadir.

Toplumlarin gelecegine yonelik yatirnm araci olarak diisiinilen egitim, gelecek nesillerin dislincelerini besleme
ve gelistirmeye katki yapmaktadir. Bu nedenle egitim sistemini gelistirmek icin egitim Gzerinde etkiye sahip olan
faktorler arastinlmaldir (Laila, 2015). Alanyazinda okullarin faaliyetlerini etkili bir sekilde yapmalarina
odaklanilmis ve okullarin etkililiginin saglanabilmesi icin neler yapilmasi gerektigi arastiriimistir. Paylasilan liderligi
benimseyen okul mudirlerinin yenilik¢i arayislar ve iyi iliskileri sayesinde okul etkililigini saglayabildikleri,
boylelikle okulun gelismesine ve ilerlemesine katki sagladiklari gorilmustir (Kazancioglu, 2008). Okullarda
Ogretmenleri ve 6grencileri glidiileme ve onlarla iyi iligkiler kurmak okullarin igleyisini ve basarisini etkilemektedir
(Babaoglan, Nalbanti ve Celik, 2017). Lawler (1973), okulda yetki devri, devamlilik ve verimlilik gibi degiskenlerin
okul etkililigine 6nemli katki sagladigini belirtmektedir. Etkili okul 6zelliklerine sahip olmayan okullarda ise
O0gretmenlerin, isten ayrilma niyetine daha ¢ok sahip olmalari, 6gretmenin davranislarina devamsizlik, is
yavaslatma, tretkenligin kaybolmasi seklinde yansiyabilmektedir. Ozcan ve digerleri (2012), isten ayrilma niyetini
kisilerin islerinden memnun olmamalarindan dolayr mutsuz olmalari ve isten ayrilmaya egilimli olmalari olarak
ifade etmektedir. Calisanlarin siklikla isten ayrilmalari 6rgitlere yiiksek maliyetler ve olumsuzluklar getirmektedir
(Begenirbas ve Caliskan, 2014). Bu durumlar 6rgiitiin hafizasinin zayiflamasina, planlarin aksamasina, becerikli is
glicinuin kaybedilmesine, rekabet glciiniin zedelenmesine, is arkadaslarini kaybeden diger calisanlarin moral ve

motivasyonlarinin kaybolmasina yol agabilmektedir (Ozer ve Giinliik, 2010; Bibby, 2008).

Egitim orgltlerinde galisanlarin isten ayrilma niyeti, verimliligi azaltarak hem 6grencilerin istenilen dizeyde
yetistirilmesini engellemekte hem de kurumlara zarar verebilmektedir. isten ayrilma niyetini azaltacak faktérlerin
basinda da okul etkililigi ve paylasilan liderlik roliiniin 6nemli oldugunu séyleyebiliriz. Guvenli ve dizenli bir
cevreye sahip, kurum kiltlrinin olustugu, hedeflerini net bir bicimde belirlemis, ylksek beklenti ikliminin
oldugu, 6grencilere 6grenme firsatlarinin verildigi, zamanin etkili bir sekilde kullanildigi, 6grenci gelisiminin
surekli takip edildigi, okul ve aile is birliginin saglandigi ayni zamanda insan kaynaklarinin iyi yonetildigi okullarda
isten ayrilma niyetinin az olacagl distnilmektedir. Buradan hareketle bu arastirmada insan kaynaklarinin iyi
yonetildigi okullarda “Okul etkililiginin isten ayrilma niyeti Gzerindeki yordamasinda paylasilan liderligin aracilik

rol var midir?” sorusuna cevap aranmaktadir.

Ogretmenlerin verimliligini diisiiren “isten ayrilma niyeti faktérii” daha énce bircok calismada incelenmistir.
Cotton ve Tuttle (1986), arastirmalarinda isten ayrilma niyetine sebep olan faktorleri cevresel nedenler, kisisel
nedenler ve kurum i¢i nedenler olmak tzere li¢ bashkta toplamistir. Simsek ve digerleri (2008), isten ayrilma
niyetinin kurum icinde licret dengesizligi ve statl ylikselmesindeki adaletsizlik, calisma kosullari, iletisimdeki

eksiklik, dinlenme saatlerinin yetersizligi, isten memnun olmama, sosyal kosullarin yetersiz olmasi, yoneticilerin
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rahatsiz edici tutumlar gibi durumlardan kaynaklandigini savunmustur. Jchle ve Schmitz (2007), isten ayrilma
niyeti olan 6gretmenlerin ders disinda pek etkinlik yapmadiklarini, okulda yapilacak islere gonilli olarak
katilmadiklarini, 6grencilerle ders disinda ilgilenmediklerini, okul igi etkinliklerden kagindiklarini, 6grencilere geri
bildirimleri ge¢ verdiklerini, mesai saatleri diginda iletisime girmekten kagindiklarini belirtmislerdir. Okten (2008)
ise calisanlarin isten ayrilma niyeti Gzerindeki en 6nemli faktorden bir tanesinin kisisel nedenler oldugunu ifade

etmektedir.

Alanyazinda isten ayrilma niyeti faktortiniin, okul etkililigi ve paylasilan liderlik kavramlariyla birlikte incelendigi
bir calismaya rastlanmamistir. Bu baglamda arastirmada, okul etkililiginin isten ayrilma niyeti Uzerindeki
yordayiciliginda paylasilan liderligin roli ortaya konulmaya calisiimistir. Liderligin paylasildigi etkili okul
ozelliklerine sahip okullarda, ¢alistigi kuruma bagh olan 6gretmenlerin, isini daha fazla sevecegi, kendini daha
gliclii hissedecegi, isine daha fazla odaklanacagi, is tatmininin daha fazla olacagi, is veriminin artacagi ve tim

bunlarla beraber isten ayrilma niyetinin azalacagi séylenebilir.

YONTEM

Ortaokullarda okul etkililiginin isten ayrilma niyeti Gzerindeki yordayicili§inda paylasilan liderligin aracilik roliiniin
arastirildigi bu calisma iliskisel tarama modelinde bir arastirmadir. iliskisel tarama modeli, iki veya daha fazla
degisken arasinda bir iliskinin olup olmadigini, iliski varsa bu iliskinin yoniiniin ne oldugunu tespit etmek amaciyla

uygulanan modeldir (Karasar, 2012).

Araci degiskenler bagimli ve bagimsiz degiskenler arasindaki iliskinin siddetini azaltma ya da arttirma 6zelligine
sahiptirler. Analiz yaparken araci degisken dahil edildiginde bagimsiz degisken ile bagiml degisken arasindaki
iliski ortadan kalkmissa ya da iliskinin siddeti zayiflamissa ancak o zaman test edilenin araci degisken oldugu
sOylenebilir (Baron ve Kenny, 1986). Calismada, bagimsiz degisken okul etkililigi ile bagimli degisken isten ayrilma
niyeti arasindaki iliskide paylasilan liderligin bu iliskinin siddetini arttirip artirmadig ortaya konarak, aracilik etkisi

ortaya konulmaya calisilmistir. Arastirmanin modeli Sekil 1’de yer almaktadir.

Paylasgilan
Liderlik

H3

isten
Ayrilma
Niyeti

Okul
Etkililigi

Hl

Sekil 1. Arastirma Modeli
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Arastirmada bu modele bagl olarak su hipotezler olusturulmustur:

Hi: Okul etkililigi, isten ayrilma niyetini negatif yénde ve anlamli bir sekilde yordamaktadir.
Hz: Okul etkililigi, paylasilan liderligi pozitif yénde ve anlamli bir sekilde yordamaktadir.
Hs: Paylasilan liderlik, isten ayrilma niyetini negatif yonde ve anlamli bir sekilde yordamaktadir.

Ha:Paylasilan liderlik, okul etkililiginin isten ayrilma niyeti lizerindeki yordayiciligina aracilik etmektedir.

Calisma Grubu

Arastirmanin evrenini Gaziantep ilinin 9 ilgesinde 2018-2019 egitim-6gretim yilinda Milli Egitim Bakanligina bagh
resmi ortaokullarda gérev yapan &égretmenler olusturmaktadir. Gaziantep il Milli Egitim MidurlGga istatistik
Subesinden alinan verilere gore 386 resmi ortaokulda 8.662 6gretmen bulunmaktadir. Arastirmanin érnek grubu
basit tesadifi 6rnekleme yontemine secilmis ve evrenin icerisindeki +0.05 6rnekleme hatasi géz 6niine alinarak
belirlenmis 648 6gretmenden olusmaktadir. Calismadaki katilimcilarin 324’0 (%50) erkek, 324’4 (%50) kadindir.
Katilimcilarin 152’si (%23.5) 1 yil ve daha az, 374’0 (%57.7) 2 — 5 yil arasi, 94’0 (%4.5) 6 — 10 yil arasi, 28’i (%4.3)
11 yil ve lzeri mesleki kideme sahip iken, katilimcilarin, 456’si (%70.4) il merkezinde, 132’si (%20.4) ilce

merkezinde, 601 (%9.3) koy ve kasaba gibi yerlesim yerlerinde galisan 6gretmenlerden olusmaktadir.

Veri Toplama Araglari

Bu arastirmada, ortaokullarda okul etkililiginin isten ayrilma niyetini yordamasinda paylasilan liderligin aracilik
rolinin olup olmadigl sorusuna yanit aranmistir. Bu amagla, arastirmanin verilerini toplamak amaciyla
olugturulan 6lgek 4 bélimden olugmaktadir. Birinci bélimde “Kisisel Bilgi Formu”, ikinci bolimde “Okul Etkililigi
Olgegi”, Uglincli bélimde “Okul Orgiitlerinde Paylasilan Liderlik Olgegi”, dérdiincii bélimde ise “isten Ayriima
Egilimi Olcegi” yer almaktadir. Ayrica arastirmanin amacinin belirtildigi, arastirmacilarin tanitildigi ve
Ogretmenlerin dlgegi nasil cevaplayacagina dair bilgilerin yer aldigi kapak sayfasi 6lgek ile birlikte verilmistir.
Okul Etkililigi Olcegi: Cobanoglu (2008), tarafindan arastirma yapilan okullarda okul etkililiginin diizeyinin tespit
edilmesi igin 6 boyut ve 61 maddeden olusan bir dlgektir. OEO “Hi¢” ile “Pek ¢ok” arasinda deger alan 5 dereceli
likert tipinde bir veri toplama aracidir. Cobanoglu’nun gelistirmis oldugu olcegin Cronbach alfa degeri .76 ile .97
arasinda degismektedir. Bu arastirma kapsaminda yapilan analizler sonucunda ise Cronbach alfa degerleri .91 ile
.93 arasinda bulunmustur. Okul Etkililigi Olceginin yapi gegerliligine iliskin model ile veri uyumunu test etmek
amaciyla, dogrulayici faktdr analizi (DFA) yapilmistir. Okul Etkililigi Olgegi’nin dogrulayici faktér analizi sonucunda,
x?/%¢ = 2.89, RMSEA= 0.5, CFl ve GFI degerlerinin ise .98 oldugu sonucuna ulasilmistir. Hesaplanan degerlere bagli
olarak, olgegin kabul edilebilir diizeyde oldugunu séylemek miimkindur.

Paylasilan Liderlik Olgedi: Aslan ve Bakir (2015), tarafindan gelistirilmis 5 boyut ve 55 maddeden olusan bir
dlcektir. Okul Orgiitlerinde Paylasilan Liderlik Olcegi “Hicbir zaman ”ve “Her zaman” arasinda deger alan 5
dereceli likert tipinde bir veri toplama aracidir. Aslan ve Bakir’in gelistirmis oldugu 6lgegin Cronbach alfa degeri
.84 ile .98 arasinda degismektedir. Bu arastirma kapsaminda yapilan analizler sonucunda ise 6l¢egin Cronbach

alfa degeri .90 ile .99 arasinda bulunmustur. Olcegin yapi gecerligine iliskin ile veri uyumunu test etmek amaciyla,
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dogrulayici faktor analizi (DFA) yapilmistir. Olgegin uyum indeksi degerlerinin; x*¢ = 2.96, RMSEA= 0.7, CFl=.96
ve GFI degerlerinin ise .97 oldugu sonucuna ulasiimistir. Schermelleh-Engel ve Moosbrugger’in (2003) RMSEA<
0.05’in “cok iyi uyum”, RMSEA<0.10’un “kabul edilebilir uyum”, x?/sd < 2 “cok iyi uyum” ve x?/sd < 5 “kabul
edilebilir uyum” degeri oldugu ifadesinden hareketle, uyum indeksi degerlerinin kabul edilebilir uyum
gostermekte oldugu soylenebilir.

isten Ayrilma Egilimi Olgedi: Arastirmada, Cammann vd. (1979)'nin gelistirdikleri, Keskin (2014)’in, Tiirkceye
uyarladigi “isten Ayrilma Egilimi Olcegi” uygulanmistir. Olcek tek boyutlu olup, “Kismen Katiliyorum” ve
“Kesinlikle Katihyorum” arasinda deger alan besli likert tipindedir. Keskin (2014) 6lgegin Cronbach Alfa i¢ tutarhhk
katsayisini .83 olarak bulmustur. Bu arastirma kapsaminda yapilan analizler sonucunda ise 6lgcegin Cronbach alfa
degeri 0.72 olarak bulunmustur. Olcegin yapi gecerligine iliskin ile veri uyumunu test etmek amaciyla, dogrulayici
faktor analizi (DFA) yapilmistir. Olgegin uyum indeksi degerlerinin; x*°¢ = 2.48, RMSEA= 0.5, CFI=.95 ve GFI
degerinin ise .88 oldugu sonucuna ulasiimistir. Yapilan dogrulayici faktdr analizi sonucunda, isten Ayrilma Niyeti

Olgegi’nin yeterli diizeyde yapi gegerligine sahip oldugu sdylenebilir.

Veri Analizi

Arastirmada veriler, Gaziantep Universitesi Sosyal ve Beseri Bilimler Etik Kurul Komisyonunun 06.08.2019 tarih
ve toplanti no: 9 karari ve Gaziantep Valiliginin 15.05.2019 tarih ve 9618046 sayili onayl dogrultusunda

toplanmistir.

Arastirma verilerini analiz etmek igin SPSS 24.0 (Statistical Package for Social Sciences) yazilimi kullanmilmistir. ilk
olarak orneklemi olusturan katilimcilarin profillerinin ortaya c¢ikarilabilmesi i¢in sayisal verilerin derlenmesi,
tanimlanmasi ve sunulmasinda kullanilan betimsel istatistiklerden yararlaniimistir. Bu kapsamda ¢alisma
grubunda yer alan 6gretmenlerin demografik 6zelliklerinin frekans ve ytzde dagilimlari hesaplanmigtir. Aykiri
deger analizi icin hem Mahalanobis uzakhk degerine bakilmis hem de katilimcilarin Z puanlarina bakilarak ug
degere sahip verilerin (outliers) temizlenme islemini yapilarak (¢ Olcekte ortak gorilen 61 ug deger
temizlenmistir. Veri seti karekteristigine uymayan ve veri seti degerlerinden sapan degerler aykiri deger alarak
bilinirler (Hawkins, 1980). Veri setinin kalitesini olumsuz etkileyen aykiri degerlerin tespit edilerek veri setinden
cikartilmasi tavsiye edilmektedir. Cinkl aykiri degerlerin veri setinden c¢ikartilmasi, normalize edilmesi ya da
donistirilmesi homojenligi arttiracagindan veri seti Gzerinden gergeklestirilecek istatistiki testlerin glivenirligini
arttiracaktir (Rousseeuw ve Leroy, 1987). Ayrica Cokluk vd. (2012), Z puan araligi igin tek yonli verilerin genis

orneklemlerde (n>100) ug degerler acisindan -4 ve +4 araliginda kabul edilebilir oldugunu ifade etmektedir.

Olgeklerin giivenirlikleri dlcek geneli ve varsa alt boyut bazinda hesaplanan Cronbach alfa giivenirlik degerleriyle
gerceklestirilmistir. i¢ tutarllik, kisilerin verdigi cevabin gercek cevabini ne kadar yansittigini degerlendirmektedir
(Bakir, 2014). Yordayan ve yordanan degiskenlerin normal dagilim gosterip gostermediklerinin kontroli igin
merkezi egilim oOlglleri ile ¢arpiklik ve basiklik degerleri hesaplanarak Kolmogorov-Smirnov Normallik Testi

yapilmistir. Istatistiki ydntemlerde calismanin konusu olan verilerin uygunluguna bakmak amaciyla dncelikle
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yontemdeki varsayimlarin sinanmasi gerekir. Analiz varsayimlarindan bagimli ve bagimsiz degiskenlerin en az esit
aralik 6lgeginde olgiilen stirekli degisken olmalari ve normal dagilim gostermeleri gerekmektedir (Buyikoztiirk
vd., 2010). Arastirmada kullanilan degiskenlerin carpiklik katsayi degerlerinin -.468 ile .272 arasinda, basiklk
katsayi degerlerinin ise -.013 ile -1.508 arasinda oldugu analiz edilmistir. Sadece bir degiskenin basiklik degerinin
-1’in az miktar altinda olmasi, diger tim degerlerin +1 ile -1 arasinda olmasi normal dagilimdan ¢ok fazla bir
sapma olmadigini géstermektedir. Blylukoztirk vd. (2010), carpiklik ve basiklik katsayilarinin +1 ile -1 arasinda
degerlere sahip olmasinin verilerin normal dagihm gosterdikleri seklinde yorumlanabilecegini ifade etmislerdir.
Huck (2012), calismasinda c¢arpiklik ve basiklik katsayilarinin +1 ile -1 arasinda olmasinin birgok arastirmaci
tarafindan verilerin normal dagihminin gostergesi olarak kabul edilmesine karsin, degerlerin dagiliminin
normalden ¢ok fazla sapma gostermedigini ifade etmek igin carpiklik ve basiklik degerleri icin tam olarak

belirlenmis bir kesme noktasinin olmadigini savunmaktadir.

Regresyon analizinin yapilmasi igin veri setinin belli varsayimlari karsilamasi gerekmektedir. Bu kapsamda varyans
sismesi (VIF) ve tolerans degerleri incelenmis ve bagimsiz degiskenler arasinda c¢oklu dogrusallik
(multicollinearity) olmadigi sonucuna ulasiimistir. Bagimsiz degiskenlere iliskin korelasyon matrisinin tersinin
kosegen Ogelerine varyans sismesi degeri denir. Varyans sismesi degerine, bagimsiz degiskenler arasinda bir
baglanti olup olmadiginin kontrol edildigi durumlarda bakilabilir. Coklu baglantidan s6z edebilmek icin VIF

degerinin 10’nun tzerinde olmasi beklenir (Albayrak, 2005).

Arastirmada ortaokul 6gretmenlerinin okul etkililigi algilarinin isten ayrilma niyeti Uzerindeki yordamasinda
paylasilan liderligin aracilik roliini tespit etmek amaciyla 2 asamali model olusturularak asamali ¢oklu regresyon
analizi yapilmistir. Analizde 6ncelikle isten ayrilma niyeti faktora birinci adimda denkleme dahil edilerek, etkileri
kontrol altina alinmistir. Daha sonra ikinci adimda, paylasilan liderlik degiskeninin etkileri dlgtlmstir. Paylasilan
liderligin kismi aracilik etkisinden, Beta (B) degerlerinin azalma miktarindaki anlamhlk diizeyine bagli olarak s6z
edilmektedir. Beta degerindeki degisim miktarinin anlamli olup olmadigi ise Sobel testi ile test edilmektedir. Bu
test, araci degiskenin kismi etkisinin bagimh degisken {zerindeki anlamlilik dlzeyini saptamak igin

kullanilmaktadir.

Arastirmanin modeli AMOS ve LISREL programlarinda test edilmeye calisiimistir. Ancak olgceklerde yer alan
maddelerin (Okul Etkiligi Olcegi 61 madde, Paylasilan Liderlik Olcegi 55 madde, iyten Ayrilma Niyeti Olgegi 3
madde) fazla olmasindan dolayi her iki programdan da yanit alinamamistir. Bu dogrultuda arastirmanin modeli
SPSS programinda Asamali Coklu Regresyon Analizi ile test edilmistir. Arastirma verileri %95 (p<0.05) anlamhlk

diizeyine gére yorumlanmistir.

BULGULAR

Okul etkililiginin isten ayrilma niyeti tGzerindeki yordamasinda paylasilan liderligin aracilik roliinden bahsedilip
bahsedilemeyecegine Baron ve Kenny (1986) tarafindan énerilen ti¢c asamali yontem araciligiyla bakilmistir. Bu

yontemde aracilik etkisinden bahsedebilmek i¢in bulunmasi gereken sartlar su sekilde siralanmistir:
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. Bagimsiz degiskenin (okul etkililigi), araci degisken (paylasilan liderlik) Gzerinde bir etkisi
olmalidir.

. Bagimsiz degisken (okul etkililigi), bagimh degisken (isten ayrilma niyeti) Gzerinde etkili olmaldir.

. Araci degisken (paylasilan liderlik), regresyon analizinin ikinci adiminda dahil edildiginde; tam

aracilik etkiden s6z edebilmek igin bagimsiz degisken ile bagimli degisken arasinda anlamli

olmayan bir iliski olmalidir. Kismi aracilik etkiden s6z edebilmek igin ise bagimsiz degisken ile

bagimli degisken arasindaki iliski dizeyinde azalma gorilmelidir.

Arastirmada, ortaokul 6gretmenlerinin okul etkililigi, paylasilan liderlik ve isten ayrilma niyeti algilari arasindaki

iliskiyi tespit etmek amaciyla Pearson Korelasyon Analizi yapilmistir. Ogretmenlerinin okul etkililigi, paylasilan

liderlik ve isten ayrilma niyeti algilarina ait bulgular Tablo 1’de yer almaktadir.

Tablo 1. Degiskenler Arasindaki iliski Degerleri

Degiskenler Ort. Ss OE PL AN
OE: Okul Etkililigi 3.44 77 1 - -
PL: Paylagilan Liderlik 3.51 .90 .78 1 -
IAN: isten Ayriima Niyeti 2.68 1.14 -48 -52 1

Tablo 1 incelendiginde, ortaokul 6gretmenlerinin okul etkililigi ile paylasilan liderlik algilari arasinda pozitif yonl,

yiiksek diizeyde ve anlamli bir iliski oldugu gériilmektedir. Ogretmenlerinin okul etkililigi algilari ile isten ayrilma

niyetleri arasinda negatif yonli, orta diizeyde ve anlamli bir iliski oldugu saptanmistir. Ogretmenlerin paylasilan

liderlik algilari ile isten ayrilma niyetleri arasinda ise negatif yonli, orta diizeyde ve anlamli bir iliski oldugu tespit

edilmistir.

Arastirmada ortaokul 6gretmenlerinin okul etkililigi algilarinin isten ayrilma niyetlerini yordayip yordamadigini

tespit etmek amaciyla hiyerarsik ¢oklu dogrusal regresyon analizi yapilmistir. Analiz yapilirken demografik

degiskenlerden cinsiyet, mesleki kidem ve okulun bulundugu konum kontrol degiskeni olarak 1. Adimda

hiyerarsik ¢coklu dogrusal regresyon denklemine eklenmistir. Analiz neticesinde elde edilen bulgular Tablo 2’de

gosterilmistir.

Tablo 2. Okul Etkililigi Algisinin isten Ayrilma Niyetini Yordamasina iliskin Analiz Sonuglari

Model Degiskenler Bagiml Degisken isten Ayrilma Niyeti
Yordayici Degiskenler B ShB B t p R2
1. Adim (Sabit) 3.678 .340 - 10.826 .000
(Enter Cinsiyet -.083 .092 -.038 -.900 .369 .060
Metodu) Mesleki Kidem -178 .053 -158 -3.371 .001
Okulun Bulundugu Konum -.140 .070 -.082 -2.010 .045
2.Adim (Sabit) 5.124 324 15.816 .000
(Enter Cinsiyet .022 .083 .010 271 .786
Metodu)  \esleki Kidem -106 047 004 2231 026 256
Okulun Bulundugu Konum -.043 .063 -.025 -.692 .489
Okul Etkililigi -.657 .053 -.458 -12.402 .000
***p<0.001
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Tablo 2 incelendiginde, cinsiyet, mesleki kidem ve okulun bulundugu konum degiskenleri kontrol edildikten sonra
ogretmenlerin okul etkililigi algilari, onlarin isten ayrilma niyeti davranis diizeylerini negatif yonli ve anlamh bir
sekilde yordamaktadir (B= -.458). Analiz sonuglarina gére okul etkililigi algilar arttikca isten ayrilma niyeti
azalmaktadir. Ogretmenlerin isten ayrilma niyetindeki varyansin % 25.6’si bu model tarafindan agiklanmaktadir
(R model=.256, p<.001). Demografik degiskenlerin ¢ok diisiik bir katki sagladigi (Diizeltilmis R? = .060) modelde,
okul etkililiginin 2. adimda analize dahil edilmesiyle modelin yordama giicii énemli élciide yiikselmistir (R?

degisim=.196, p< 0.001).

Arastirmada ortaokul 6gretmenlerinin okul etkililigi algilarinin paylagilan liderlik davranis diizeylerini yordayip
yordamadigini tespit etmek amaciyla hiyerarsik coklu dogrusal regresyon analizi yapilmistir. Analiz yapilirken
demografik degiskenlerden cinsiyet, mesleki kidem ve okulun bulundugu konum kontrol degiskeni olarak 1.
Adimda hiyerarsik coklu dogrusal regresyon denklemine eklenmistir. Analiz neticesinde elde edilen bulgular
Tablo 3’te gosterilmistir.

Tablo 3. Okul Etkililiginin Paylasilan Liderligi Yordamasina iliskin Analiz Sonuglari

Model Degiskenler Bagimli Degisken Paylasilan Liderlik

Yordayici Degiskenler B ShB B t p R?
2. Adim (Sabit) 2.439 273 - 8.927 .000

Cinsiyet 234 074 132 3.141 .002 044
(Enter
Metodu)  \1esleki kidem 074 043 .083 1.747 081

Okulun Bulundugu Konum .190 .056 139 3.384 .001

(Sabit) .499 .189 - 2.640 .009
2.Adim
(Enter Cinsiyet .092 .048 .052 1.903 .058 602
Metodu) Mesleki Kidem -.023 .028 -.026 -.832 406

Okulun Bulundugu Konum .060 .036 .044 1.638 .102

Okul Etkililigi .883 .031 771 28.563 .000

***¥p<0.001

Tablo 3 incelendiginde, cinsiyet, mesleki kidem ve okulun bulundugu konum degiskenleri kontrol edildikten sonra
Ogretmenlerin okul etkililigi algilari, onlarin paylasilan liderlik diizeylerini anlamh bir sekilde yordamaktadir

(B=.771).

Arastirmada ortaokul Ogretmenlerinin paylasilan liderlik algilarinin isten ayrilma niyetlerini yordayip
yordamadigini tespit etmek amaciyla hiyerarsik coklu dogrusal regresyon analizi yapilmistir. Analiz yapilirken
demografik degiskenlerden cinsiyet, mesleki kidem ve okulun bulundugu konum kontrol degiskeni olarak 1.
Adimda hiyerarsik ¢oklu dogrusal regresyon denklemine eklenmistir. Analiz neticesinde elde edilen bulgular

Tablo 4’de gosterilmistir.
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Tablo 4. Paylasilan Liderlik Algisinin isten Ayrilma Niyetini Yordamasina iliskin Analiz Sonuglari

Model Degiskenler Bagimli Degisken isten Ayrilma Niyeti
Yordayici Degiskenler B ShB B t p R2
1. Adim (Sabit) 3.678 .340 - 10.826 .000
(Enter Cinsiyet -.083 .092 -.038 -.900 369 .060
Metodu) Mesleki Kidem -178 .053 -.158 -3.371 .001
Okulun Bulundugu Konum -.140 .070 -.082 -2.010 .045
2.Adim (Sabit) 5.382 342 14.982 .000
(Enter Cinsiyet .021 .073 .012 .262 .693
Metodu) Mesleki Kidem -.152 .049 -.083 -2.782 .028 326
Okulun Bulundugu Konum -.053 .068 -.029 -752 426
Paylasilan Lidelik -.682 .061 -521 -12.932 .000
*¥¥p< 0.001

Tablo 4 incelendiginde, cinsiyet, mesleki kidem ve okulun bulundugu konum degiskenleri kontrol edildikten sonra
o6gretmenlerin paylasilan liderlik algilari, onlarin isten ayrilma niyeti davranis diizeylerini negatif yonli ve anlamli
bir sekilde yordamaktadir (B=-.521). Analiz sonuglarina gore paylasilan liderlik algilari arttikga isten ayrilma niyeti
azalmaktadir. Ogretmenlerin isten ayrilma niyetindeki varyansin % 32.6’si bu model tarafindan agiklanmaktadir
(R? model=.326, p<.001). Demografik degiskenlerin ¢ok diisiik bir katki sagladig (Diizeltilmis R? = .060) modelde,
paylasilan liderligin 2. adimda analize d4hil edilmesiyle modelin yordama giicii énemli élciide yiikselmistir (R?

degisim=.266, p< 0.001).

Arastirmada ortaokul 6gretmenlerinin okul etkililigi algilarinin isten ayrilma niyeti Uzerindeki yordamasinda
paylasilan liderligin aracilik rolinl tespit etmek amaciyla asamali coklu regresyon analizi yapilmistir. Analiz

neticesinde elde edilen bulgular Tablo 5’te gosterilmistir.

Tablo 5. Paylasilan Liderligin Aracilik Roliine iliskin Analiz Sonuglari

Model Degiskenler Bagimh Degisken Paylasilan Liderlik
Yordayici Degiskenler B ShB B t p R?
1. Asama (Sabit) 4.352 .071 - 60.887 .000 226
(Enter Metodu)  isten Ayrilma Niyeti -.332 .025 -.477 -13.119 .000
2. Agsama (Sabit) 1.521 .129 - 11.799 .000
(Enter Metodu)  isten Ayrilma Niyeti -.083 .021 -.119 -3.981 .000 .608
Paylasilan Liderlik .624 .026 714 23.900 .000
***p< 0.001

Tablo 5 incelendiginde yapilan asamali ¢oklu regresyon analizinin 1. asamasinda regresyona dahil edilen kontrol
degiskenin (okul etkililigi), isten ayrilma niyeti algisini negatif yonde ve anlamli bir sekilde yordadigi gorilmektedir
(B=-.332, p<0.001). 2. asamada paylasilan liderligin analize dahil edilmesiyle modelin agiklama gticii anlamh bir
sekilde artmistir (R? degisim=.382, p< 0.001). Olusturulan modele gére okul etkililigi algilari 8retmenlerin isten
ayrilma niyetini azaltmaktadir. Sonuglar incelendiginde paylasilan liderlik (araci degisken), okul etkililigi (bagimsiz
degisken) ile birlikte regresyon esitligine dahil edildiginde, okul etkililiginin isten ayrilma niyeti Gzerindeki etkisi
hala anlaml olmaya devam etmektedir (B=-.083; p<.01). Buna gore paylasilan liderligin, okul etkililiginin isten
ayrilma niyeti iliskisinde tam aracilik etkisinin olmadig ifade edilebilir. Bununla beraber paylasilan liderlik (araci
degisken) analize dahil edildiginde okul etkililiginin isten ayrilma niyetine etkisinde diisus olmasi (B=-.332; B=-

.083; p<.01) paylasilan liderligin kismi aracilik etkisinin olabilecegi seklinde yorumlanabilir. Paylasilan liderligin
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kismi aracilik etkisinden, Beta (B) degerlerinin azalma miktarindaki anlamlilik dizeyine bagh olarak soz
edilmektedir. Beta degerindeki degisim miktarinin anlamli olup olmadigi ise Sobel testi ile anlasiimistir. Bu test,
bagimsiz degiskenin kismi aracilik etkisinin bagimli degisken Uzerindeki anlamhlik diizeyini saptamak igin
kullaniimaktadir. Bagiml degisken (isten Ayrilma Niyeti) ve bagimsiz degiskenlere ait diizeltiimemis regresyon

katsayilari (B) ile standart hata (ShB) degerlerine bagh olarak hesaplanan test sonuglari Tablo 6’de verilmistir.

Tablo 6. Sobel Kismi Aracilik Testi Sonuglari

Degiskenlere B/ShB Test Tard Test Degeri Std. Hata P
Ait B ve ShB

A -.332 Sobel -11.620 0.018 .000
B .624 Aroian -11.612 0.018 .000
Sa .025 Goodman -11.627 0.018 .000
Sb .026

A = isten Ayrilma Niyetine Ait Diizeltiimemis Regresyon Katsayisi
B = Paylasilan Liderlige Ait Dlzeltilmemis Regresyon Katsayisi
Sa= A’ya ait standart hata

Sb= B’ye ait standart hata

Tablo 6 incelendiginde, Sobel, Aroian ve Goodman testleri sonuglarinin anlamli oldugu (Z=-11.620; -11.612; -
11.627; p<,01) ve paylasilan liderligin okul etkililigi ile isten ayrilma niyeti iliskisinde kismi aracilik etkisine sahip

oldugu gorilmektedir.

Analiz sonucu incelendiginde 6gretmenlerin isten ayrilmalariyla ilgili diisiincelerini okul etkililigi 6zelliklerinin
negatif yonde yordadigi gorilmektedir. Liderligin paylasiimasiyla ilgili 6zelliklerin analize dahil edildikten sonra
okul etkililigi ve isten ayrilma niyeti arasindaki negatif yonli iliskinin azalmasina ragmen devam etmesi paylasilan
liderligin aracilik roliini ortaya koymaktadir. Bu durum liderligi paylasmanin okul etkililigi 6zelliklerini pozitif
yonde, isten ayrilma disiincesi olan 6gretmenleri negatif yonde etkiledigini géstermektedir. Buradan hareketle
kurum igerisinde liderligi paylasan yoneticilerin bu davranisiyla etkili okul 6zelliklerini gliclendirdigi, isten ayrilma

disincesi bulunan 6gretmenlerin ise bu dislincesini zayiflattigi ifade edilebilir.

TARTISMA ve SONUC

Etkili bir okuldan s6z edebilmek igin okul yoneticilerinin kurum kiltlriini olusturmalari, orgiitsel giveni
saglamalari, 6grenme firsatlari olusturabilmeleri ve liderligi paylasmalari gerekmektedir. Bu baglamda okullarin
etkili okul niteligine sahip olmalarinin, okul gelisiminin saglanmasi, 6grenci basarisinin arttiriimasi ve isten ayrilma
niyetinin azalmasi tGzerinde 6nemli katkilari oldugu sdylenebilir. Okul etkililigi ve isten ayrilma niyeti iliskisinde
paylasilan liderligin aracilik roliiniin ortaya cikarilmasinin amaglandigi bu galismada, okul etkililiginin, isten

ayrilma niyeti Gizerindeki yordamasinda paylasilan liderligin kismi aracilik rolii oldugu sonucuna ulasiimistir.

Arastirmada, okul etkililigi degiskeni ile isten ayrilma niyeti algisi arasinda negatif yonde ve anlaml bir sekilde
iliski oldugu gorialmistir. Senel ve Bulug (2016), okul yodneticilerinin okul etkililigini olumlu ydnde
gelistirdiklerinde ogretmenlerin isten ayrilma niyetlerinden uzaklastiklarini belirtmektedirler. Arastirma

sonucunu destekler nitelikte, Yildirnm (2015), calismasinda okullarin etkililik dizeylerinin 6gretmenlerin is
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doyumunu olumlu yonde etkiledigini bunun da 6gretmenlerin algilarinda isten ayrilma niyetlerinde azalma
meydana gelmesine sebep oldugunu savunmustur. Ogretmenlerin okul etkililigi algilari ile isten ayriima niyetleri
arasinda negatif yonli, orta diizeyde ve anlamli bir iliskinin olmasina bakildiginda; okul etkililiginin artmasinin
O0gretmenlerin okula ve meslege aidiyetlerini arttirdigi soylenebilir. Bu sdylemi destekler nitelikte, Aydogdu
(2009), arastirmasinda isten ayrilma niyetinin is tatmini ve 6rgite baglilik ile anlamli ve negatif bir iliskisi oldugunu

ortaya koymustur.

Arastirma sonucunda, ortaokul 6gretmenlerinin okul etkililigi ile paylasilan liderlik algilari arasinda pozitif yonla,
yuksek diizeyde ve anlamli bir iligski oldugu goriilmustir. Yani 6gretmenlerin okul etkililigi algilari arttikca benzer
oranda paylasilan liderlik algilari da artmaktadir. Bu ¢alismanin sonucuna benzer bir arastirmada, Hook (2006);
genel olarak okul midirlerinin, liderligi, 6gretmenler ile paylasmasinin okul etkililigi Gzerinde énemli bir etkisi
oldugundan bahsetmektedir. Cubukcu ve Girmen (2006) ise okul etkililigi ve etkili okul Gzerine yaptiklan
¢alismada, etkili okulun gok faktoérli bir kavram oldugunu ve bu faktorlerden bir tanesinin paylasilan liderlik
oldugunu ifade etmislerdir. Arastirma bulgusuna bagli olarak, okul etkililigi ile paylasilan liderlik algilari arasindaki
pozitif yonli, ylksek diizeyde ve anlamli bir iliskinin olmasi, okul miidurlerinin destekleyici, isbirlikci ve dinamik
bir orglt yapisini 6nemsedikleri algisinda olduklari seklinde yorumlanabilir. Davis (2009), paylasilan liderligin,
“isbirligi, demokrasi, paylasim gibi sozciiklerin anlamlarini iceren fakat bu sozciiklerin tasidigi anlamdan daha

genis bir anlama sahip olan liderlik uygulamasi’’ oldugunu belirtmektedir.

Arastirmada, paylasilan liderlik algisi ile isten ayrilma niyeti arasinda negatif yonli, orta diizeyde ve anlaml bir
iliski oldugu gorilmustir. Buradan hareketle 6gretmenlerin paylasilan liderlik algilari yiikseldikge isten ayrilma
niyetlerinde azalma oldugu soylenebilir. Glirbliz (2012), yaptigl arastirma sonucunda, calisanlarin liderligin
paylasilmasi uygulamalarindan duydugu memnuniyetin, isten ayrilma niyetinin azaltilmasinda etkili oldugunu
tespit etmistir. Cekmecelioglu (2014), paylasilan liderlik davranislarinin, isten ayrilma niyetleri tizerinde 6nemli
bir etkisi oldugu tespit etmistir. Bu bulguya bagli olarak, okul yoneticilerinin gerek bireysel, gerekse grup
etkinliklerinde ortak karar alma ve sorumluluk paylasma algisinda olduklarini bundan dolayi da ¢alisanlarin is
bagliliklarinin yikselmesi sebebiyle isten ayrilma niyetlerinin olmadigi seklinde yorumlanabilir. Bu yorumu
destekler nitelikte, Durus (2019), arastirmasinda yoneticilerin liderlik tarzlarinin, isten ayrilma niyetini negatif
yonde etkiledigini ve yoneticilerin liderligi paylasmasinin, calisanlarin is performanslarini arttiracagini belirtmistir.
Arastirmanin bu bulgular, “paylasilan liderlik, isten ayrilma niyetini negatif ydnde ve anlaml bir sekilde

yordamaktadir” hipotezini dogrulamaktadir.

Arastirma sonucunda, 6gretmenlerin okul etkililigi algilarinin, isten ayrilma niyetini negatif yonde ve anlaml bir
sekilde yordadigi gorilmustir. Sonuglara gére 6gretmenlerin okul etkililigi algilari arttikga isten ayrilma niyetleri
azalmaktadir. Ogretmenlerin isten ayrilma niyeti, bu model tarafindan agiklanmistir. Modelin agiklanmasina
demografik degiskenler ¢ok az diizeyde bir katki saglamistir. Modelde, okul etkililiginin analize dahil edilmesiyle
modelin yordama gtlicli biyiuk oranda artmistir. Benzer ¢alismalardan bir tanesinde Saridede (2004), egitim

orgutlerinde okul etkililiginin ve liderligin paylasilmasinin isten ayrilma niyetini anlamh ve negatif yénde etkiledigi
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sonucuna ulasmistir. Keskin (2014), arastirmasinda, okullarin okul etkililigi dizeylerinin 6gretmenlerin isten
ayrilma niyetlerini anlaml bir sekilde yordadigini tespit etmistir. Ayrica Etkili okul 6zelliklerine sahip okullarda
¢alisan 6gretmenlerin, isten ayrilma niyetlerinin diisiik oldugu sonucunu ortaya koymustur. Arastirma sonucuna
gore, 0gretmenlerin okullardaki okul etkililigini etkileyen faktorlere iliskin algilarinin olumlu yénde artmasinin,
isten ayrilma niyetlerini ayni oranda azalttigi soylenebilir. Bu soylemi destekler nitelikte, Jamil (2017),
¢alismasinda etkili okul 6zelliklerinin, 6rgiitsel baghlk ile pozitif, isten ayrilma niyeti ile negatif yonde bir iliskisi
oldugunu saptamistir. Arastirmanin bu bulgusu, “Okul etkililigi isten ayrilma niyetini negatif yénde ve anlamli bir

sekilde yordamaktadir.” hipotezini dogrulamkatdir.

Arastirmanin sonuglarina gére 6gretmenlerin okul etkililigi algilari, onlarin paylasilan liderlik diizeylerini anlamli
bir sekilde yordamaktadir. Ogretmenlerin algilarina gore paylasilan liderligin etkisi biiyiikk oranda bu model
tarafindan agiklanmistir. Modelin agiklanmasinda demografik degiskenler ¢ok fazla katki saglamamislardir.
Modelin agiklamasinin neredeyse tamamini okul etkililigi 6zellikleri saglamistir. McEvan (1994), calismasinda okul
etkililigi ile paylasilan liderlik arasinda gliclu bir iliski bulundugunu ve okul etkililiginin paylasilan liderlik tGizerinde
onemli bir etkiye sahip oldugunu vurgulamistir. Humphreys (2010), ¢alismasinda liderligin kurum geneline
dagitilmasinin 6gretme ve 6grenme lizerindeki etkisi ile ilgili olarak, paylasilan liderligin; liderlik rolleri (resmi veya
gayri resmi), bireysel 6zellikler (6zellikle baskalarini etkileme ile ilgili olanlar), okul organizasyonuna ait olma ve
liderlik gelisimini destekleme ile bireylerde kapasite olarak dort boyutu oldugu sonucuna varmistir. Bu bulguya
bagh olarak, okul yoneticilerinin okullarinin agik misyonlarini 6gretmenler ile paylastiklari ve 6grenme firsatlari
olusturabilme adina birlikte vizyon belirledikleri seklinde yorumlanabilir. Bu sdylemi destekler nitelikte, Sivri
(2011), arastirmasinda okul etkililiginin en 6nemli gostergelerinden bir tanesi olarak, glcli paylasimsal liderligi
gostermistir. Namli (2017) ise, calismasinda destekleyici liderlik ile okul etkililigi arasinda pozitif yénde ve anlamli
bir iliski oldugunu ifade ederken, Cerit ve Yildirim (2017), arastirmalarinda etkili liderlik niteliklerinin okul
etkililigini anlamli diizeyde yordadigini tespit etmislerdir. Arastirmanin bu bulgusu, “Okul etkililigi, paylasilan

liderligi pozitif yonde ve anlamli bir sekilde yordamaktadir.” hipotezini dogrulamaktadir.

Arastirmanin 2. Asamasinda ise “Paylasilan liderlik, okul etkililigGinin isten ayrilma niyeti lizerindeki yordayiciligina
aracilik etmektedir.” hipotezi dogrulanmaya calisilmistir. Paylasilan liderligin modele katilmasiyla, modelin
acitklama glici anlamh bir bicimde yikselmistir. Yani paylasilan liderlik, okul etkililigi ile birlikte regresyon
esitligine dahil edildiginde, okul etkililiginin isten ayrilma niyeti izerindeki etkisinde diists olsa da hala anlamh
bir etkisi olmaya devam etmistir. Buradan hareketle paylasilan liderlik, analize dahil edildiginde okul etkililiginin
isten ayrilma niyetine etkisinde disls olmasi, paylasilan liderligin kismi aracilik etkisinin oldugu seklinde
yorumlanmustir. Kismi aracilik etkisi icin paylasilan liderligin, Beta (B), degerindeki degisim miktarinin anlamli olup
olmadigi Sobel testi ile anlasiimistir. Sobel, Aroian ve Goodman testlerine gore de Beta degerindeki azalma
miktarinin anlaml olmasi, okul etkililigi ile isten ayrilma niyeti iliskisinde, paylasilan liderligin kismi aracihk
etkisinin oldugu sonucunu ortaya koymustur. Gingor (2018), arastirmasinda 6gretmenlerin 6rgitsel bagliliklari
ile okul etkililigi arasindaki iliskide dontstimesel liderligin aracilik rolii oldugunu tespit etmistir. Regresyon analizi

sonuglarina gore arastirmanin yapildigi okullarda, olumlu kurum ikliminin oldugu, insanlarin birbiriyle iletisiminin
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guclu oldugu, birlikte calisabilme yetisine sahip bireylerin bir arada bulundugu ortamlarda calisanlarin mutlu
oldugu ve calistigi kuruma aidiyetinin yiiksek oldugu soylenebilir. Okul etkililigi ve paylasilan liderliginin ylksek
oldugu durumlarda isten ayrilma niyetinin disik olmasi ve okul etkililigi ile isten ayrilma niyeti iliskisinde
paylasilan liderligin aracilik rolinin bulunmasi da bu durumla agiklanabilir. Arastirmanin bu bulgusu, “Paylasilan
liderlik, okul etkililiginin isten ayrilma niyeti (zerindeki yordayicihigina aracilik etmektedir.” hipotezini

dogrulamaktadir.

Sonug olarak bu g¢alisma ile okul etkililiginin, isten ayrilma niyeti tGzerindeki yordamasi ve paylasilan liderligin
aracilik rolii tespit edilmistir. Bu yonuyle ¢alismanin alanyazina ve arastirmacilara ortaokullarda isten ayrilma

niyetini azaltma hususunda 6nemli bir katki saglayacagi distinilmektedir.
ONERILER

Arastirmada yer alan bulgulardan hareketle; okullarin etkililik o6zelliklerinin  belirlenmesi, liderligin
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