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ABSTRACT

In this research, it is aimed to determine teacher educators’ perceptions of accreditation and to
reveal their opinions on accreditation in teacher education. The research was designed in a
mixed-methods research and convergent parallel design. 177 teacher educators who were
determined according to simple random sampling participated in the quantitative part of the
research. 12 teacher educators who were determined through convenience sampling were
included in the qualitative part. In order to collect quantitative data, Accreditation Perception
Scale was used. Qualitative data were collected by using interview form. The analysis of the
quantitative research data was carried out by SPSS analysis program. For the qualitative data
analysis, descriptive analysis was used. Based on the findings obtained, quantitative and
qualitative findings were presented. Considering quantitative findings, teacher educators’
perceptions of accreditation do not differ according to department, title and professional
seniority. Based on qualitative findings, the opinions of teacher educators were collected under
three subtitles. These are the purposes of accreditation in teacher education, the benefits of
accreditation in teacher education and the evaluation of accreditation studies in teacher
education. The purposes of accreditation in teacher education, enhancing the quality of
education, transparency and accountability of education programs, increasing the
competitiveness in education. The benefits of accreditation in teacher education are ensuring
continuous assessment of teacher education, increasing the mobility between programs,
improving the recognition of institutions. For the evaluation of accreditation studies in teacher
education; It was stated that more training on accreditation should be organized, and
cooperation with other institutions regarding the accreditation process should be increased.
Findings were presented in tables based on the subproblems of the research and supported with
direct quotations.
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INTRODUCTION

With the changing needs in the light of scientific and technological advancements, innovations in the field of
education are also inevitable. These innovations, accordingly, make the change in the elements of teacher,
student and education program necessary. Especially, the education of teachers who hold a leading and guiding
position in education becomes important. Several teachers in different branches, who have completed their
education in field knowledge, professional knowledge and general knowledge contents, start a new
educational journey with their students. When starting this journey, development of teachers’ academic and
professional competencies is directly related to the education they have received. At this point, determining
the quality of teacher education has a critical value in increasing the essential feature of teacher education

(Saglam & Ozgelik, 2017; Yiiksel, 2015).

The pursuit of quality in teacher education has brought accreditation with it. Accreditation is to determine the
quality of a service or product within the framework of defined standards by establishing its competency
(Council for the Accreditation of Educator Preparation, 2020; Oocities; 2020; Association for Evaluation and
Accreditation of Teacher Education Programs, 2020). Accreditation is carried out in order to increase the
quality of education and training and to improve and ensure its quality (Council of Higher Education, 1999). In
line with these purposes, the main objective of accreditation studies carried out in teacher education is to
enhance the quality of teacher education and maintain its quality within the framework of determined
standards. Setting the standards in teacher education and the accreditation of teacher training institutions with
the regular evaluations of conformity to these standards are quite important for the continuity of quality in

education (Yiksel, 2015).

In this process, accreditation studies are conducted under two headings. These are institutional accreditation
and program oriented (professional) accreditation. While institutional accreditation aims to maintain the
quality standards of the institution, program oriented accreditation includes the evaluation of any academic
program pursued by the higher education institution in accordance with the quality standards (Aktan & Gencel,
2010). For instance, an accreditation study carried out in the undergraduate program that trains science

teacher is a program oriented accreditation practice in teacher education.

On the other hand, an accredited teacher education does not mean a program providing high quality
education, but accreditation shows through which standards the program in question provides a teacher
education (Bakioglu & Baltaci, 2000). Therefore, the proliferation of accreditation studies in teacher education
is considered important in order to ensure the maintenance of quality standards in teacher education. Having
initially appeared in the USA, accreditation studies and practices in higher education became specialized in
many fields such as health, law, engineering, education, and all those fields created their own accreditation
practices over time (Aktan & Gencel, 2010). When the progress in accreditation in the field of education and

especially teacher education is considered, it has been determined that there are accreditation systems specific
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to different countries. For example, National Council for Accreditation of Teacher Education (NCATE) and
Teacher Education Accreditation Council (TEAC) are the leading institutions in teacher education accreditation
in the USA. While NCATE generally conducts institutional accrediting, TEAC realizes program oriented
accreditation (Arslan, 2008). Also, in Canada, each university has its own quality assurance system, and higher
education institutions or institutions providing teacher education prepare their own reports. Differently from
this, in Singapore, the quality assessment of all higher education institutions is performed by National Institute
of Education. In Pakistan, Teacher Education Accreditation Council is stated to be established in order to ensure
quality in teacher education (Tatto, Krajcik & Pippin, 2013, cited by Kaya, 2017). In Turkey, Council of Higher
Education Teacher Training National Committee deals with the standard development and accreditation

studies in teacher education (Yuksel, 2015).

To accomplish the continuity and generalization of accreditation studies in teacher education is closely related
to teacher educators as well as these institutions carrying out accreditation studies. Thus, in this study, it is
aimed to determine teacher educators’ perceptions of accreditation and to reveal their opinions on

accreditation in teacher education. For this purpose, subproblems in the research are in the following.

1. What is the accreditation perception level of teacher educators’?

1.1. Do teacher educators’ perceptions of accreditation differ significantly according to their
department, title and professional seniority?

1.2. According to teacher educators, what are the purposes of accreditation in teacher education?

1.3. According to teacher educators, what are the benefits of accreditation in teacher education?

1.4. How do teacher educators evaluate the accreditation studies in teacher education?

METHOD

Research Model

The research was designed according to mixed methods research. Mixed methods research is a comprehensive
research model that promotes the strength of the research with the combination and integration of qualitative
and quantitative research methods in the same research study (Christensen, Burke Johnson & Turner, 2015:
423). Different types of research designs are used in mixed methods research according to the order of use of
qualitative and quantitative methods and their position in the research (Creswell & Plano Clark, 2014: 76).
Among these research designs, convergent parallel design was preferred in the research. Convergent parallel
design is used in the researches in which qualitative and quantitative methods are simultaneously used and
both methods are equally weighed (Creswell, 2017: 704-705; Creswell & Plano Clark, 2014: 79). In this research,
in accordance with convergent parallel design, qualitative and quantitative data were collected in parallel,

analyzed independently and the findings were interpreted together.
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Research Sample

While determining the sample group in the research, different sampling strategies for the quantitative and
qualitative research processes were used. Therefore, sample groups were explained below in detail for the

quantitative and qualitative process.

Sampling for quantitative research

In order to obtain quantitative data of the research, simple random sampling, one of the probability sampling
methods, was used in the determination of sample group. With this sampling method, a random sample group
that would represent teacher educators by equally having the characteristics of teacher educators was
specified (Creswell, 2017: 189-190). The sample group in the quantitative research was determined with the
inclusion of 177 teacher educators from different departments and with different titles and professional
seniorities. Detailed information about the sample group included in the quantitative research was presented

in Table 1, Table 2 and Table 3.

Table 1. Distribution of Teacher Educators Included in Quantitative Research According to Departments

Seniority N %

1-5 years 22 17
6-10 years 38 29
11-15 years 32 24
16 years and over 41 30
N 133 100

As seen in Table 1, 41.8% of the teacher educators in the research are in Educational Sciences, 20.9% in
Mathematics and Science Education, 17.5% in Turkish and Social Sciences Education and finally 19.8% in Basic
Education. Since there was no participation from teacher educators from other departments, teacher
educators who took part in the research were included in the research. Teacher educators in the departments

did not specify their areas of expertise.

Table 2. Distribution of Teacher Educators Included in Quantitative Research According to Titles

Title N %

Professor 36 20.3
Associate Professor 47 26.6
Dr. Lecturer 57 32.2
Instructor 37 20.9
Total 177 100.0

As can be seen in Table 2, the titles of teacher educators vary. Teacher educators with the title of dr. lecturer

mostly (32.2%) and the least one with the title of instructor (20.9%) participated in the study.
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Table 3. Distribution of Teacher Educators Included in Quantitative Research According to Professional

Seniorities

Seniority N %

1-5 years 26 14.7
6-10 years 32 18.1
11-15 years 34 19.2
16-20 years 32 18.1
21 years and over 53 29.9
Total 177 100.0

As stated in Table 3, it has been determined that the teacher educators in the research generally have a
professional seniority of 21 years or over. In addition, teacher educators with a professional seniority of 1-5

years were the group with the least participation in the study.

Sampling for qualitative research

In order to obtain qualitative data of the research, convenience sampling, one of the purposeful sampling
methods, was used in the determination of sample group. With this sampling method, which is frequently
preferred in qualitative researches in terms of cost and accessibility, 12 teacher educators from different
departments and with different titles and professional seniorities were determined (Yildirm & Simsek, 2013:
141). Detailed information about the sample group included in the qualitative research was presented in Table

4 and Table 5.

Table 4. Distribution of Teacher Educators Included in Qualitative Research According to Department and Titles

Educational Mathematics Turkish and
. and Science Social Sciences Basic Education Total
Sciences . .
Education Education

Professor 1 1 - 1 3
Associate i 1 ) i 3
Professor
Dr. Lecturer 1 1 -
Instructor 1 -
Total 3 3 3 3 12

As can be seen in Table 4, the distribution of teacher educators in the study according to departments and
titles varies. In the distribution of teacher educators who constitute the qualitative sample of the study,

attention has been paid to include an equal number of teacher educators according to titles and departments.
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Table 5. Distribution of Teacher Educators Included in Qualitative Research According to Department, Title and

Professional Seniorities

Title Department Professional Seniority
Teacher Educator-1(TE;) Professor Educational Sciences 21 years and over
Math ti d
Teacher Educator-2(TE;) Professor 'a ematics a'n 21 years and over
Science Education
Teacher Educator-3(TEz3) Professor Basic Education 16-20 years
Teacher Educator-4(TE,) Associate Professor M_athematlcs a.nd 16-20 years
Science Education
Turki ial
Teacher Educator-5(TEs) Associate Professor l.JrkISh and SOC.Ia 11-15 years
Sciences Education
. Turkish and Social
Teacher Educator-6(TEg) Associate Professor l.” 'sh an oc'la 11-15 years
Sciences Education
Teacher Educator-7(TE7) Dr. Lecturer Educational Sciences 6-10 years
Math ti
Teacher Educator-8(TEsg) Dr. Lecturer .a emarics a.nd 6-10 years
Science Education
Teacher Educator-9(TEy) Dr. Lecturer Basic Education 1-5 years
Teacher Educator-10(TE1o) Instructor Educational Sciences 6-10 years
Turkish and Social
Teacher Educator-11(TE14) Instructor l.” 'sh an oc'|a 6-10 years
Sciences Education
Teacher Educator-12(TE1,) Instructor Basic Education 1-5 years

The names of the teacher educators who constitute the qualitative sample of the study are shown in Table 5.
As seen in the table, the distribution of teacher educators by title, department and professional seniority

varies.

Data Collection Tools

In the research carried out as a mixed methods research, two different data collection tools were used in order
to collect quantitative and qualitative data. To obtain the quantitative data of the research, Accreditation
Perception Scale developed by Semerci (2017) was used. This scale is a 5-point Likert scale and consists of 17
items. Cronbach Alpha reliability coefficient of the scale is 0.901. However, in this research, Cronbach Alpha
reliability coefficient of the scale was found to be 0.844. Some of the items in the scale are these:
“Accreditation facilitates national and international recognition.”, “Accreditation is a sign of sustainable

quality.”, and “Accreditation is a sign of quality of education.”

In order to obtain the qualitative data of the research, the interview form developed by the researcher was
used. Interviews are often used to directly obtain the experiences and opinions of teacher educators
participating in the research. In particular, interview forms prepared with the interview guide approach are
preferred in order to obtain data in the best possible way, without deviating from the research objective
(Patton, 2014: 341-344). Thus, the interview form in this research was also prepared in two parts with the
interview guide approach. In the first part, teacher educators were asked their departments, titles and

professional seniority levels. In the second part, research questions were included. Seven semi-structured
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interview questions were directed to teacher educators. Before proceeding to data collection through
interview form, expert opinion was received from the four field experts (two curriculum and education field
experts, two measurement and evaluation field experts) in educational sciences. Approval was obtained from
the experts for the suitability to research, scope and face validity of interview questions. After receiving expert
opinion, a pilot interview was held with three teacher educators. During pilot interviews, the functionality of
interview questions was checked. For the interview questions, the suggestions of the teacher educators
participating in the pilot interviews were taken and minor corrections were made. Following the pilot
interviews completed in approximately 40 minutes, approval regarding the changes was again obtained from

the educational sciences experts.

Data Collection

In the process of data collection, quantitative and qualitative data were simultaneously collected in accordance
with convergent parallel design. The scale used in the research during the collection of quantitative data was
edited online via Google Form. The access link for the prepared scale and research information were sent to

teacher educators individually via e-mail.

During the collection of qualitative research data, teacher educators were firstly informed about the research
by e-mail, and then, they were asked for permission to interview. Afterwards, the place and time of the
interview was determined with the teacher educators who agreed to interview. All the interviews with the
teacher educators were held individually. The interviews were not recorded at the request of the participant,
so interview notes were taken by the researcher. At the end of the interview, those notes were presented to
the participant and approval was obtained. The interviews lasted for almost 45 minutes and all the interviews

were completed in about a month.

Data Analysis

SPSS analysis program was used for the analysis of the quantitative research data. Descriptive statistics and
variance analysis were done with the answers given by the teacher educators to accreditation perception scale.
While analyzing the data, confidence interval was accepted as 95%. Variance homogeneity was provided as a

result of Levene test (Levene test = 1.209, p> .05). The quantitative data obtained was presented in tables.

Content analysis was used while analyzing the qualitative data of the research. With content analysis,
gualitative data are defined and brought together within the framework of certain codes and presented to the
reader. In content analysis, it is important to encode and associate data and present them under a common

theme (Yildirnm & Simsek, 2013: 259-260).

In the data encoding process, three experts in the field of educational sciences and one expert in the field of
assessment and evaluation were asked for their approval. Moreover, during data analysis, control coding was
performed with a field expert in assessment and evaluation who was not included in the research scope. The

researcher and the field expert analyzed the same interview data independently and inter-coder reliability was
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determined as 92% (Miles & Huberman, 2015: 64). Considering that the reliability was found to be sufficient,
the researcher analyzed the qualitative research data. At the same time, the auditability of the research was
provided with the reliability level obtained between the coders. In addition, the method of the research and
the data collection process were reported in detail to ensure verification (Miles & Huberman, 2015: 278).
Participant confirmation was obtained regarding the qualitative data collected in order to increase the
credibility of the study (Yildirm & Simsek, 2013: 299). As the result of analysis, findings for the qualitative data
were presented in tables and supported by quotation. While quoting, teacher educators were coded as “TE”.

For example, while quoting about Teacher Educator-1, the expression “TE;” was included.

FINDINGS (RESULTS)

Quantitative Findings
The accreditation perception level scores of teacher educators have been examined and the scale items can
read the mean and standard deviation. Then findings obtained from the scores that teacher educators earned

on the scale were presented in tables according to their departments, titles and professional seniorities.

The accreditation perception level scores of teacher educators
The mean and standard deviation values of the scale items regarding the accreditation perception levels of

teacher educators are presented in Table 6.

Table 6. The Accreditation Perception Level Scores of Teacher Educators

Minimum Maximum Standart
Mean .,

Deviation
lteml 2.0 5.0 4.480 .6039
Iltem 2 1.0 5.0 3.780 7775
Iltem3 2.0 5.0 3.729 .8222
Iltem4 1.0 5.0 4.401 .8137
ltem5 1.0 5.0 3.164 1.0506
Iltem6 1.0 5.0 2.831 1.1504
ltem7 1.0 5.0 3.531 .9537
ltem8 2.0 5.0 4.209 .5803
ltem9 1.0 5.0 4.079 .8009
Item10 2.0 5.0 4.435 .6101
ltem1l 1.0 5.0 4.023 .6480
Iltem12 1.0 5.0 2.955 1.2005
Item13 2.0 5.0 4.079 .6165
Item14 3.0 5.0 4.582 .5793
Item15 1.0 5.0 3.638 .8423
Item16 2.0 5.0 4119 .5462
Item17 2.0 5.0 4.367 .5989

Total 36.00 85.00 66.4011 7.29201

According to the findings obtained from teacher educators, the item with the lowest average is the sixth item

(X = 2.831). This article takes place in the form of "Accreditation is the assurance of the future of programs".
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Based on this article, it is understood that teacher educators do not consider accreditation as a guarantee of
programs. In addition, the item with the highest average in the scale is the 14th item (X = 4.582). This article is
included in the scale as "All stakeholders must be accountable for accreditation and quality". Based on this, it is

seen that accountability in the accreditation process is seen as important for teacher educators.

Teacher educators’ accreditation perception scores according to their departments

Descriptive statistics for teacher educators’ accreditation perception scores were presented in Table 7.

Table 7. Descriptive Statistics for Teacher Educators’ Accreditation Perception Scores

N X SS

Educational Sciences 74 66.2162 5.88769
Mathematics and 37 66.4865 7.02623
Science Education

Turkish and Social 31 65.2581 8.55947
Sciences Education

Basic Education 35 67.7143 8.99206
Total 177 66.4011 7.29201

Table 8. Variance Analysis of Teacher Educators’ Accreditation Perception Scores According to Their

Departments
Source of Variance Sum of Squares Sd Mean Squares F P
Intergroup 103.658 3 34.553 .646 .587
Intragroup 9254.862 173 53.496
Total 9358.520 176

The results of the variance analysis done in order to determine the difference between the mean values of
accreditation perception scores of teacher educators from different departments were presented in Table 8. As
the result of variance analysis, no significant difference was found between the accreditation perception scores
of teacher educators at different departments (Fs173=,646 p>.01). This finding shows that teacher educators’

perceptions of accreditation do not differ according to their departments.

Teacher educators’ accreditation perception scores according to their titles

Descriptive statistics for teacher educators’ accreditation perception scores were presented in Table 9.

Table 9. Descriptive Statistics for Teacher Educators’ Accreditation Perception Scores

N X SS
Professor 36 65.2778 7.48946
Associate Professor 47 66.8511 8.90525
Dr. Lecturer 57 66.3860 5.84549
Instructor 37 66.9459 7.00772
Total 177 66.4011 7.29201
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Table 10. Variance Analysis of Teacher Educators’ Accreditation Perception Scores According to Their Titles

Source of Variance Sum of Squares Sd Mean Squares F P
Intergroup 65.939 3 21.980 409 747
Intragroup 9292.580 173 53.714

Total 9358.520 176

The results of the variance analysis done in order to determine the difference between the mean values of
accreditation perception scores of teacher educators with different titles were presented in Table 10. As the
result of variance analysis, no significant difference was found between the accreditation perception scores of
teacher educators having different titles (Fs173=,409 p>.01). This finding shows that teacher educators’

perceptions of accreditation do not differ according to their titles.

Teacher educators’ accreditation perception scores according to their professional seniorities

Descriptive statistics for teacher educators’ accreditation perception scores were presented in Table 11.

Table 11. Descriptive Statistics for Teacher Educators’ Accreditation Perception Scores

N X SS
1-5 years 26 68.1923 6.09931
6-10 years 32 66.1563 7.05330
11-15 years 34 66.5588 7.54859
16-20 years 32 67.2813 8.24322
21 years and over 53 65.0377 7.19231
Total 177 66.4011 7.29201

Table 12. Variance Analysis of Teacher Educators’ Accreditation Perception Scores According to Their
Professional Seniorities

Source of Variance Sum of Squares Sd Mean Squares F P
Intergroup 209.487 4 52.372 .985 417
Intragroup 9149.033 172 53.192

Total 9358.520 176

The results of the variance analysis done in order to determine the difference between the mean values of
accreditation perception scores of teacher educators with different professional seniorities were presented in
Table 11. As the result of variance analysis, no significant difference was found between the accreditation
perception scores of teacher educators having different professional seniorities (F4172=,985 p>.01). This finding
shows that teacher educators’ perceptions of accreditation do not differ according to their professional

seniorities.
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Qualitative Findings

Qualitative findings obtained from the interviews with teacher educators were presented in tables, separately
under the subtitles of the purposes of accreditation in teacher education, benefits of accreditation in teacher

education and evaluation of accreditation studies in teacher education.

Purposes of accreditation in teacher education

The codes obtained based on the opinions of teacher educators about the purpose and function of

accreditation in teacher education were presented in Table 13.

Table 13. Purposes of Accreditation in Teacher Education

Codes N %
Enhancing the quality of education 5 41.6
Transparency and accountability of education 4 333
programs

Increasing the competitiveness in education 3 25
Total 12 100

The codes emerging from the opinions of teacher educators for the purposes of accreditation in teacher
education were defined as enhancing the quality of education (n=5), transparency and accountability of
education programs (n=4) and increasing the competitiveness in education (n=3), respectively. According to
teacher educators, these purposes constitute the basic function of accreditation in teacher education. The
participants, who are of the opinion that the standards of education programs, teacher educators and
prospective teachers will increase with the accreditation process, believe that the quality in teacher education
will also enhance in this way. Moreover, it is emphasized that teacher education programs will be organized in
a more transparent, comprehensible, accountable and comparable way through accreditation. Some

guotations from teacher educators expressing their opinions under these codes are as follows:

“With accreditation, | believe that we will educate prospective teachers more qualified. Because
the main purpose of accreditation is to increase the quality of education. If we realize it in the
field of teacher education, | think that prospective teachers will be trained in a more quality
educational process and educated by more qualified educators. We will need to both improve
ourselves as educators and strengthen the education program. And so, the quality of education

will have increased.” (TE,)

“When the quality of education increases by means of accreditation, the question of which
program is more eligible will come to mind this time. So, a competition between the various
programs will start to be better. In order to educate teachers better, provide better conditions of

education and improve educational environments, competition between programs will increase.
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For this reason, | think that accreditation will also meet its objective by ensuring the competition

between education programs.” (TE;)

Benefits of Accreditation in Teacher Education

The codes obtained based on the opinions of teacher educators about how accreditation process would

contribute to teacher education were presented in Table 14.

Table 14. Benefits of Accreditation in Teacher Education

Codes N %
Ensuring continuous assessment of teacher

. 5 41.6
education
Increasing the mobility between programs 5 41.6
Improving the recognition of institutions 2 16.6
Total 12 100

The codes emerging from the opinions of teacher educators for the benefits of accreditation in teacher
education were defined as ensuring continuous assessment of teacher education (n=5), increasing the mobility
between education programs (n=5) and improving the recognition of institutions (n=2), respectively. According
to teacher educators, one of the greatest benefits of accreditation is the continuous assessment and
improvement of teacher education process. Particularly, assessing the objective and content of teacher
education programs and learning-teaching process continuously and receiving the opinions of prospective
teachers enhance the quality of teacher education. Organizing the physical conditions, materials and
equipments based on the assessment results also pleases teacher educators. In addition, accreditation process
increases and promotes the mobility of prospective teachers and teacher educators between education
programs. The same standards can be met by the various programs with accreditation; thus, teacher education
can be continued in different institutions and regions without compromising the quality of education. Finally,
the strong opinion upon the benefits of accreditation is the improvement of institutional recognition. It was
underlined that candidates who want to become teachers are more interested in the teacher education
programs which are accredited or in the process of accreditation. This situation shows that accreditation
studies increase the recognition of teacher education programs and teacher training institutes. Some

guotations from teacher educators expressing their opinions under these codes are as follows:

“You are expected to evaluate and improve yourself constantly to maintain the quality and
standards of your education. In this sense, we make the evaluation continuous in order to improve
teacher education process in terms of both program and practice. We have worry for how we can
constantly achieve the better on the basis of both course and program in terms of both
prospective teachers and teacher educators. As for me, this assessment function is the most

important contribution of accreditation.” (TEg)
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“When the educational quality of accredited programs or inter-institutional education is similar,
we can benefit more from each other. Similarly, prospective teachers can also go on exchange
more easily. Since the education quality has the same standards, we can transfer prospective
teachers for one or two semesters, or they come to us. We can make advantage of differences;
but, at the same time, we maintain the quality of teacher education. Therefore, we must
emphasize this aspect of accreditation, as well. It provides us with more opportunities of

mobility.” (TEs)

Evaluation of Accreditation Studies in Teacher Education

The codes obtained based on the opinions of teacher educators about the evaluation of accreditation studies

related to teacher education were presented in Table 15.

Table 15. Evaluation of Accreditation Studies in Teacher Education

Codes N %
Carrying out more researches on accreditation 6 50
Organizing more trainings on accreditation 4 333
Increasing cooperation with other institutions for 5 16.6
the accreditation process

Total 12 100

The codes emerging from the opinions of teacher educators for accreditation studies in teacher education were
defined as carrying out more researches on accreditation (n=6), organizing more trainings on accreditation
(n=4) and increasing cooperation with other institutions for the accreditation process (n=2), respectively.
According to teacher educators, the biggest problem with accreditation studies in teacher education is related
to the inadequate number of researches carried out in this field. There is a need for theoretical researches
which emphasize the necessity and importance of accreditation in teacher education. Also, it is important to
present the positive and negative experiences in the accreditation process and the actions to be taken in this
process with the research findings. The number of studies emphasizing the opinions of teachers, prospective
teachers or teacher educators on accreditation in teacher education is also not enough. In order to extend the
accreditation studies in teacher education and ensure more teacher education programs to be accredited, it
was stated that more researches are required to be done in this field. In addition, it was expressed that both
teacher training institutions and teacher educators do not have enough knowledge and experience for
accreditation process in teacher education. For this reason, it is thought that organizing trainings, seminars and
workshops on accreditation both theoretically and practically will support the studies conducted in this field
positively. These trainings are also considered necessary to share the results of accreditation studies done in
the field. Lastly, the teacher educators who evaluated accreditation studies pointed out that cooperation with
other institutions and organizations involved in this process should be increased. Collaborating with the

educational institutions from which the candidates wanting to become teachers will have graduated before
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they take their parts in teacher education is considered important in order to meet the standards for
prospective teachers. It is also considered important to collaborate with the institutions where the prospective
teachers will start to serve as teachers after they graduate in order to determine with which competencies the
teachers will graduate. In this regard, the teacher educators, who have stated that cooperation is not
considered enough in accreditation studies in teacher education, expressed that relevant practices promoting
inter-institutional cooperation should be included more in further studies. Some quotations from teacher

educators expressing their opinions under these codes are as follows:

“There are some points that we need to learn in many ways such as how the accreditation process is planned,
how it is implemented in teacher education, and what changes in this process. In addition to this, as teacher
educators, we do not exactly know to what extent we are aware of accreditation and how much we know about
it. In this sense, it is obvious that we need theses, articles, and practices in this field. Studies carried out so far

are a bit inadequate, in this sense.”(TEs)

“Special programs can be arranged on an institution basis, and certificates can be issued within these programs.
Workshops can be planned. We really need to get information on how we can actualize this process in a
successful manner. For this reason, these studies need to be done more on the basis of teacher education. And

even, they should be carried out more often. Participation in these organizations should be promoted.”(TE10)

CONCLUSION and DISCUSSION

When the quantitative and qualitative findings obtained in the study are evaluated together, it is seen that the
findings obtained support each other. When the quantitative findings were examined, firstly the items with the
lowest and the highest average according to teacher educators were examined. The item with the lowest
average is concerned with securing the future of programs through accreditation. According to teacher
educators, accreditation is not a process about securing the future of programs. With accreditation, it should
be aimed to strengthen and increase the quality of the programs. On the other hand, the item with the highest
average is related to accountability. According to teacher educators, it is essential that everyone involved in the
accreditation process be transparent and accountable. Based on this, it can be said that one of the basic

principles in accreditation studies in teacher education is to be accountable.

Based on the analysis of quantitative findings, it has been determined that the scores for teacher educators’
perception of accreditation do not differ according to department, title and professional seniority. Similarly, as
the result of qualitative findings obtained through the interviews with teacher educators, it has been found
that they expressed their opinions under common codes, regardless of department, title and professional
seniority. Considering all findings, teacher educators’ opinions on the purposes and benefits of accreditation in
teacher education and the evaluation of accreditation studies in this field are similar. All educators who train

teachers in the departments of educational sciences, mathematics and science education, Turkish and social
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sciences education, and basic education have a positive attitude towards accreditation studies in teacher

education.

Within the scope of their study, Kayan and Adigiizel (2017) have reviewed 27 studies conducted in Turkey
between 1999 and 2014, regarding accreditation studies in teacher education. As the result of this review, it
has been stated that only the two of the researches done on accreditation studies in teacher education were
completed in mixed methods research design and surveys and documents were generally used as data
collection tool in the researches. This result shows that comprehensive researches are needed in terms of the
accreditation studies in teacher education. According to another important finding obtained in the same study,
teacher educators have stated that there is a need for accreditation in teacher education. This result is also in
line with the findings obtained from this research. Through the implementations of accreditation in teacher
education, quality assurance in teacher education will be ensured and teacher qualifications will be improved
(Kaya, 2017). In another study that includes the instructor opinions on the accreditation of teacher education
programs, it was emphasized that the opinions and suggestions of instructors at universities should be asked
during accreditation process (Saglam & Ozgelik, 2017). This result also underlines the importance of this

research that reveals teacher educators’ perceptions of accreditation and their relevant opinions.

In the study carried out by Kaya and Selvitopu (2017) to identify the problems in quality assurance practices in
teacher education, the necessity of informative studies to raise the awareness of quality in the agents at the
faculty of education, namely teacher educators, in order that studies for quality in teacher education can be
carried on with success was emphasized. Similarly, in this research, there are some important evaluations
made by teacher educators for the organization of more training on accreditation. In this respect, it can be said
that the opinions of teacher educators are important in terms of accreditation and quality studies in teacher

education.

It is stated that accreditation studies will enable the institutions to know and recognize each other, the inter-
institutional exchange programs to be implemented easily, and also, the institutions to evaluate and assess
themselves continuously in a transparent and accountable process (Aktan & Gencel, 2010; Council of Higher
Education, 2020). In this respect, teacher educator opinions obtained from the research in relation to the
purposes and benefits of accreditation are also similar. Teacher educators have stated that teacher education
will be constantly evaluated through accreditation studies, and therefore, the quality of education will increase
and education programs will be transparent and accountable. In parallel with these opinions, the National
Council for Accreditation of Teacher Education (NCATE) has assigned one of the accreditation standards it has
set to evaluation. According to this standard, the assessment systems of teacher education programs expecting
to be accredited are examined in detail (National Council for Accreditation of Teacher Education, 2008; Ozcan,

2011: 278-279).
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When the findings obtained for accreditation in teacher education and the results of similar researches are
considered together, it is clearly understood that accreditation is highly important and necessary in teacher
education. It has already been observed that there is a need for qualified teachers in a quality education
system and a quality teacher education for qualified teachers. To this end, it is considered important to extend
accreditation studies and to raise the awareness of teacher educators towards accreditation studies in order to
ensure quality in teacher education. In this research that aims to determine perceptions and opinions of
teacher educators, it is believed that the findings obtained will contribute to accreditation studies in teacher

education.

RECOMMENDATIONS

For further researches, it is suggested to include the experiences of teacher educators in accreditation, to
identify problems in accreditation practices and to reveal the changes in accredited teacher education

programs.
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OGRETMEN EGIiTiMCILERI AKREDITASYON HAKKINDA NE DUSUNUYOR?
BiR KARMA YONTEM ARASTIRMASI

0z

Bu arastirmada 6gretmen egitimcilerinin akreditasyona yonelik algilarini belirlemek ve 6gretmen
egitiminde akreditasyona yonelik goruslerini ortaya koymak amaglanmistir. Arastirma karma
arastirma modelinde ve yakinsayan paralel desende tasarlanmistir. Arastirmanin nicel bolimiinde
basit seckisiz 6rneklem ile olusturulan 177 6gretmen egitimcisi yer almistir. Arastirmanin nitel
boliminde ise kolay ulasilabilir 6rneklem ile olusturulan 12 6gretmen egitimcisi yer almistir.
Nicel veriler Akreditasyon Algisi Olgegi ile, nitel veriler gériisme formu ile toplanmistir. Nicel
verilerin analizi SPSS programi ile gerceklestirilmistir. Nitel verilerin analizinde betimsel analizden
yararlanilmistir. Elde edilen verilere bagh olarak nicel ve nitel bulgular sunulmustur. Nicel
bulgulara gore, 6gretmen egitimcilerinin akreditasyon algisinin bolim, unvan ve mesleki kideme
gore farkhlik gostermedigi belirlenmistir. Nitel bulgulara gore, 6gretmen egitimcilerinin gorisleri
¢ baslik altinda toplanmistir. Bunlar; 6gretmen egitiminde akreditasyonun amaclari, 6gretmen
egitiminde akreditasyonun vyararlari ve 0ogretmen egitiminde akreditasyon galismalarinin
degerlendirilmesidir. Ogretmen egitiminde akreditasyonun amaclari; egitimin kalitesini artirma,
programlarin seffaf ve hesap verebilir olmasi, egitimde rekabeti artirma olarak belirlenmistir.
Ogretmen  egitiminde akreditasyonun vyararlari ise; 6gretmen  egitiminin  sirekli
degerlendirilmesini saglama, programlar arasi hareketliligi artirma, kurumlarin taninirhgini
artirmadir. Ogretmen egitiminde akreditasyon calismalarinin degerlendiriimesine yonelik de;
akreditasyon hakkinda daha fazla arastirma yapilmasi, akreditasyon hakkinda daha fazla egitim
dizenlenmesi, akreditasyon sirecine yonelik diger kurumlarla isbirliginin artirilmasi ifade
edilmistir. Bulgular arastirmanin alt problemlerine bagli olarak tablolar halinde sunulmus ve
alintilarla desteklenmistir.

Anahtar Kelimeler: Akreditasyon, 6gretmen egitimi, 6gretmen egitimcisi.
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GiRiS

Bilimsel ve teknolojik gelismelerin 1si8inda degisen ihtiyaclarla beraber egitim alaninda da vyenilikler
kacinilmazdir. Bu yenilikler beraberinde 6gretmen, 6grenci ve egitim programi égelerinde de degisimi gerekli
kilmaktadir. Ozellikle egitimin icinde ydnlendirici ve yol gosterici konumunda yer alan 6gretmenlerin egitimi
onemli hale gelmektedir. Alan bilgisi, meslek bilgisi ve genel kiltir iceriklerinde egitimlerini tamamlayan farkh
branslarda pek ¢ok 6gretmen 6grencileriyle yeni bir egitim yolculuguna baslamaktadir. Bu yolculuga baslarken
O0gretmenin akademik ve mesleki yeterliliklerini gelistirmesi aldigi egitimle dogrudan ilgilidir. Bu noktada
O0gretmen egitiminin kalitesinin belirlenmesi, 6gretmen egitiminin niteliginin artmasinda kritik degere sahiptir

(Saglam ve Ozcelik, 2017; Yiiksel, 2015).

Ogretmen egitiminde kalite arayislari ise beraberinde akreditasyonu getirmistir. Akreditasyon; bir hizmet ya da
artniin belirlenmis standartlar cercevesinde yeterliliginin saptanarak kalitesinin belirlenmesidir (Council for the
Accreditation of Educator Preparation, 2020; Oocities; 2020; Ogretmenlik Egitim Programlari Degerlendirme ve
Akreditasyon Dernegi, 2020). Akreditasyon; egitim ve o6gretimin niteliginin artirilmasi, gelistirilmesi ve
kalitesinin glvence altina alinmasi amaciyla yapilmaktadir (Yiiksekdgretim Kurulu, 1999). Bu amaglar
cercevesinde 6gretmen egitiminde yapilan akreditasyon ¢alismalarinin temel amaci ise, 6gretmen egitiminin
niteliginin artirilmasi ve 6gretmen egitiminin belirlenmis standartlar cergevesinde kalitesinin korunmasidir.
Ogretmen egitiminde standartlarin belirlenmesi, gretmen yetistiren kurumlarin bu standartlara uygunlugunun

dizenli olarak degerlendirilerek akredite edilmesi egitimde kalitenin sirekliligi adina 6nemlidir (Yuksel, 2015).

Bu siirecte akreditasyon calismalari iki baslik altinda strdirilmektedir. Bunlar; kurumsal akreditasyon ve
programa donik (profesyonel) akreditasyondur. Kurumsal akreditasyon, kurumun kalite standartlarini
korumayi amaglarken; programa doniik akreditasyon ise yilksekdgretim kurumu tarafindan sirdirilen
herhangi bir akademik programin kalite standartlarina gére degerlendirilmesini icerir (Aktan & Gencel, 2010).
Ornegin; fen bilgisi 6gretmeni yetistiren lisans programinda yapilan bir akreditasyon calismasi, &gretmen

egitiminde programa déniik bir akreditasyon uygulamasidir.

Diger taraftan akredite edilen bir 6gretmen egitimi, ylksek kalitede egitim veren bir program degildir ancak
akreditasyon, s6z konusu programin hangi standartlarla bir 6gretmen egitimi sundugunu gostermektedir
(Bakioglu & Baltaci, 2000). Bu nedenle, 6gretmen egitiminde akreditasyon calismalarinin yayginlasmasi
dgretmen egitiminde kalite standartlarinin siirekliligin saglanmasi adina &nemli gériilmektedir. ilk olarak
ABD’de ortaya ¢ikan yiksekogretimde akreditasyon galismalari zaman iginde saglk, hukuk, mihendislik, egitim
gibi pek cok alanda 6zellesmis ve kendi akreditasyon uygulamalarini yaratmistir (Aktan ve Gencel, 2010). Egitim
alaninda ve 6zellikle 6gretmen egitimi alaninda akreditasyonun gelisimi incelendiginde ise farkh Glkelere 6zgi
akreditasyon sistemlerinin oldugu belirlenmistir. Ornegin, ABD’de 6gretmen egitiminin akreditasyonunda
National Council for Accreditation of Teacher Education (NCATE) ve Teacher Education Accreditation Council

(TEAC) 6ne gikan kuruluslardandir. NCATE genelde kurumsal akreditasyon calismalar sirdirirken, TEAC ise
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programa donik akreditasyon gerceklestirmektedir (Arslan, 2008). Kanada’da ise her tiniversitenin kendi kalite
glvence sistemi bulunmaktadir ve yiksekdgretim kurumlari ya da 6gretmen egitimi veren kurumlar kendi
raporlarini hazirlamaktadir. Bundan farkh olarak Singapur'da ise tiim ylksekégretim kurumlarinin kalite
degerlendirmesi Ulusal Egitim Kurumu tarafindan gerceklestirilmektedir. Pakistan’da ise Ogretmen Egitimi
Akreditasyon Konseyi 6gretmen egitiminde kaliteyi saglamak adina olusturulmustur (Tatto, Krajcik ve Pippin,
2013’'ten akt. Kaya, 2017). Tirkiye’de de o6gretmen egitiminde standart gelistirme ve akreditasyon

calismalariyla Yiksekdgretim Kurulu Ogretmen Yetistirme Milli Komitesi ilgilenmektedir (Yiiksel, 2015).

Ogretmen egitiminde akreditasyon calismalarinin basariyla siirdiiriiimesi ve yayginlastirilmasi, akreditasyon
calismalarini yiriten bu kuruluslar yaninda 6gretmen egitimcileri ile de yakindan iliskilidir. Bu nedenle yapilan
bu arastirmada 6gretmen egitimcilerinin akreditasyona yonelik algilarini belirlemek ve 6gretmen egitiminde
akreditasyona yonelik goériglerini ortaya koymak amaglanmistir. Bu amag cergevesinde arastirmanin alt

problemleri sunlardir:

1. Ogretmen egitimcilerinin akreditasyon algi diizeyi nedir?

1.1. Ogretmen egitimcilerinin akreditasyon algilari bélim, unvan ve mesleki kidemlerine gére anlamli
farkhhk gostermekte midir?

1.2. Ogretmen egitimcilerine gdre dgretmen egitiminde akreditasyonun amaglari nelerdir?

1.3. Ogretmen egitimcilerine gbére 6gretmen egitiminde akreditasyonun yararlari nelerdir?

1.4. Ogretmen egitimcileri gretmen egitiminde akreditasyonun ¢alismalarini nasil degerlendirmektedir?

YONTEM

Arastirma Modeli

Yapilan bu arastirma, karma arastirma modeline gore tasarlanmistir. Karma arastirma modeli, bir arastirma
icinde nitel ve nicel arastirma yontemlerinin birlikte kullanilmasiyla arastirmanin gliciini artiran kapsaml bir
arastirma modelidir (Christensen, Burke Johnson ve Turner, 2015: 423). Arastirma icinde nitel ve nicel
yontemlerin kullanim sirasina ve arastirma igindeki konumuna gére karma arastirma modelinde farkli arastirma
desenleri kullanilmaktadir (Creswell ve Plano Clark, 2014: 76). Bu desenlerden yakinsak paralel desen,
arastirmada tercih edilmistir. Yakinsayan paralel desen, nicel ve nitel yontemlerin es zamanli olarak arastirmada
kullanildigi ve her iki yontemin arastirma icinde esit statiide yer aldig1 arastirmalarda kullaniimaktadir (Creswell,
2017: 704-705; Creswell & Plano Clark, 2014: 79). Bu arastirmada da yakinsayal paralel desene uygun olarak

nicel ve nitel veriler birlikte toplanmis, ayri ayri analiz edilmis ve bulgular birlikte yorumlanmistir.

Orneklem Grubu
Arastirmanin 6rneklem grubu belirlenirken nicel ve nitel arastirma siireglerine yonelik farkhh &rneklem
stratejileri kullanilmistir. Bu nedenle 6rneklem gruplari nicel ve nitel arastirma siireci icin detayli olarak asagida

actklanmistir.
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Nicel arastirma icin 6rneklem

Arastirmanin nicel verilerini elde etmek icin érneklem grubunu belirlemede olasilikl 6rneklem modellerinden
basit seckisiz 6rnekleme kullanilmistir. Bu orneklem modeli ile 6gretmen egitimcilerini temsil edecek ve
ogretmen egitimcilerinin 6zelliklerine esit diizeyde sahip rastgele bir 6rneklem grubu belirlenmistir (Creswell,
2017: 189-190). Farkh boélumlerde yer alan, farkli unvanlara ve mesleki kidemlere sahip 177 6gretmen
egitimcisine yer verilerek nicel arastirmada yer alacak 6rneklem grubu belirlenmistir. Nicel arastirmada yer alan

orneklem grubuna iliskin detayl bilgiler Tablo 1, Tablo 2 ve Tablo 3’te gosterilmistir.

Tablo 1. Nicel Arastirmada Yer Alan Ogretmen Egitimcilerinin Bélimlere Gére Dagilimi

Bollim N %

Egitim Bilimleri 74 41.8
Matematik ve Fen Bilimleri Egitimi 37 20.9
Tirkce ve Sosyal Bilimler Egitimi 31 17.5
Temel Egitim 35 19.8
Toplam 177 100.0

Tablo 1'de gorildugi gibi arastirmada yer alan 6gretmen egitimcilerinin %41.8’i Egitim Bilimlerinde, %20.9'u
Matematik ve Fen Bilimleri Egitiminde, %17.5’i Tirkge ve Sosyal Bilimler Egitiminde ve son olarak %19.8’i Temel
Egitimde yer almaktadir. Diger bolimlerden yer alan 6gretmen egitimcilerinden katilim saglanamadigi igin
arastirmada yalnizca dért bélimde yer alan 6gretmen egitimcilerine yer verilmistir. Bolimlerde yer alan

o6gretmen egitimcileri uzmanlik alanlarini belirtmemistir.

Tablo 2. Nicel Arastirmada Yer Alan Ogretmen Egitimcilerinin Unvanlara Gére Dagilimi

Unvan N %

Profesor 36 20.3
Dogent 47 26.6
Dr. Ogretim Uyesi 57 32.2
Ogretim Gorevlisi 37 20.9
Toplam 177 100.0

Tablo 2’de de gorildigia gibi 6gretmen egitimcilerinin unvanlari degisiklik gostermektedir. Arastirmaya en ¢ok
doktor 6gretim lyesi unvanina sahip 6gretmen egitimcisi (%32.2), en az ise 6gretim gorevlisi unvanina sahip

O6gretmen egitimcisi (%20.9) katilmistir.

Tablo 3. Nicel Arastirmada Yer Alan Ogretmen Egitimcilerinin Mesleki Kidemlere Gére Dagilimi

Mesleki Kidem N %

1-5yil 26 14.7
6-10 yil 32 18.1
11-15 yil 34 19.2
16-20 yil 32 18.1
21 yil ve Uzeri 53 29.9
Toplam 177 100.0
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Tablo 3’te belirtildigi gibi, arastirmada yer alan 6gretmen egitimcilerinin genellikle 21 yil ve Gzeri mesleki
kideme sahip oldugu belirlenmistir. Bunun yaninda 1-5 yil arasi mesleki kideme sahip 6gretmen egitimcileri

arastirmada en az katilim gosteren grup olmustur.

Nitel arastirma igin 6rneklem

Arastirmanin nitel verilerini elde etmek igin 6rneklem grubunu belirlemede amagli 6rneklem modellerinden
kolay ulasilabilir durum 6rneklemesi kullanilmistir. Nitel arastirmalarda maliyet ve ulasilabilirlik yontyle siklikla
tercih edilen bu 6rneklem modeli ile farkli bolimlerden, farkli unvanlara ve mesleki kidemlere sahip 12
O6gretmen egitimcisi belirlenmistir (Yildirnm & Simsek, 2013: 141). Nitel arastirmada yer alan 6rneklem grubuna

iliskin detayh bilgiler Tablo 4 ve Tablo 5’te gosterilmistir.

Tablo 4. Nitel Arastirmada Yer Alan Ogretmen Egitimcilerinin B6liim ve Unvanlara Gére Dagilimi

Matematik ve Tiirkce ve Sosyal

Egitim Bilimleri Fen 13.|I.|m.ler| Bilimler Egitimi Temel Egitim Toplam
Egitimi

Profesor 1 1 - 1

Dogent - 1 2 -

Dr. Ogr. Uyesi 1 1 - 1

Ogretim 1 - 1 1 3
Gorevlisi

Toplam 3 3 3 3 12

Tablo 4’te gorilduga gibi, arastirmada yer alan 6gretmen egitimcilerinin bolimlere ve unvanlara gére dagilimi
degiskenlik gostermektedir. Arastirmanin nitel 6rneklemini olusturan 6gretmen egitimcilerinin dagiliminda

unvanlara ve boliimlere gore esit sayida 6gretmen egitimcisinin arastirmada yer almasina dikkat edilmistir.

Tablo 5. Nitel Arastirmada Yer Alan Ogretmen Egitimcilerinin Bdliim, Unvan ve Mesleki Kidemlere Gére Dagilimi

Unvan Bolim Mesleki Kidem
Ogretmen
Egitimcisi-1 Profesor Egitim Bilimleri 21 yil ve Uzeri
(OE1)
Ogretmen

e Matematik ve Fen
Egitimcisi-2 0 21 Uzeri
g Profesér Bilimleri Egitimi yil ve Gzeri

(OE,)

Ogretmen

Egitimcisi-3 Profesor Temel Egitim 16-20 yil

(OEs)

Ogretmen Matematik ve Fen

Egitimcisi-4 Dogent L e 16-20 yil
- Bilimleri Egitimi

(OE4)

Ogretmen Tiirk s |

Egitimcisi-5 Docent u.r. seve wo.sya? 11-15 yil
b Bilimler Egitimi

(OEs)
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Ogretmen Tirkce ve Sosyal

Egitimcisi-6 Dogent I ¢ o .y. 11-15 yil
b Bilimler Egitimi

(OE)

Ogretmen

Egitimcisi-7 Dr. Ogretim Uyesi Egitim Bilimleri 6-10 yil

(OE5)

Ogretmen Matematik ve Fen

Egitimcisi-8 Dr. Ogretim Uyesi o e 6-10 yil
- Bilimleri Egitimi

(OEs)

Ogretmen

Egitimcisi-9 Dr. Ogretim Uyesi Temel Egitim 1-5yil

(OEy)

Ogretmen

Egitimcisi-10 Ogretim Gorevlisi Egitim Bilimleri 6-10 yil

(OE10)

Ogretmen Tiirkce ve Sosyal

Egitimcisi-11 Ogretim Gorevlisi . ¢ o .y. 6-10 yIl
b Bilimler Egitimi

(OE11)

Ogretmen

Egitimcisi-12 Ogretim Gorevlisi Temel Egitim 1-5yil

(OE12)

Arastirmanin nitel 6rneklemini olusturan 6gretmen egitimcilerinin arastirma icinde hangi isimlerle yer aldigi
Tablo 5’te gosterilmektedir. Tabloda goruldugl gibi 6gretmen egitimcilerinin unvan, béliim ve mesleki

kidemlerine gore dagihimi degiskenlik gostermektedir.

Veri Toplama Araglari

Karma arastirma modelinde gergeklestirilen arastirmada nicel ve nitel verileri toplama igin iki farkli veri toplama
aracindan yararlanilmistir. Arastirmanin nicel verilerini elde etmek igin Semerci (2017) tarafindan gelistirilen
Akreditasyon Algisi Olgegi’nden vyararlanilmistir. Bu 6lgek, 17 maddeden olusan besli likert 6lgegidir. Olcegin
Cronbach Alpha givenirlik katsayisi 0.901’dir. Bu arastirmada ise 6lgcegin Cronbach Alpha gilvenirlik katsayisi
0.844 olarak bulunmustur. Olcekte yer alan maddelerden bazilari; “Akreditasyon, ulusal ve uluslararasi
taninmayi kolaylastirir.”, “Akreditasyon, surdurilebilir bir kalite gostergesidir.”, “Akreditasyon, egitim

kalitesinin bir gostergesidir.” seklindedir.

Arastirmanin nitel verilerini elde etmek igin arastirmaci tarafindan gelistirilen goriisme formundan
yararlaniimigtir. Gorlismeler, arastirmada yer alan 6gretmen egitimcilerinin deneyimlerini ve goruslerini
dogrudan elde etmek igin siklikla kullaniimaktadir. Ozellikle miilakat kilavuzu yaklasimi ile hazirlanan gériisme
formlari, arastirmanin amacindan sapmadan en iyi sekilde verileri elde etmek icin tercih edilmektedir (Patton,
2014: 341-344). Bu arastirmada hazirlanan goriisme formu da milakat kilavuzu yaklasimi ile iki bolim olarak
hazirlanmistir. Birinci bolimde; 6gretmen egitimcilerine bolimi, unvani ve mesleki kidemleri sorulmustur.
ikinci bélimde arastirma sorulari yer almistir. Ogretmen egitimcilerine yedi tane yari-yapilandiriimis soru

sorulmustur. Gériisme formu ile veri toplama asamasina gegmeden dnce dort egitim bilimleri alan uzmanindan
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(iki egitim programlari ve 6gretim alan uzmani, iki 6lgme ve degerlendirme alan uzmani) uzman gorisi
alinmistir. Uzman goérisinde goriisme sorularinin arastirma icin uygunluk, kapsam ve gorinis gecerligine
yonelik onay alinmistir. Uzman goriisi alindiktan sonra ¢ Ogretmen egitimcisi ile pilot gorisme
gerceklestirilmistir. Pilot gorismelerde goériisme sorularin islevselligi kontrol edilmistir. Pilot gérismelerde yer
alan 6gretmen egitimcilerinin goriisme sorularina yonelik énerileri alinmis ve kiiglik diizeltmeler yapilmistir.
Ortalama 40 dakikada tamamlanan pilot goriismelerden sonra egitim bilimleri alan uzmanlarinin yapilan

degisiklikler hakkinda yeniden onayi alinmistir.

Verilerin Toplanmasi

Veri toplama siurecinde yakinsayan paralel desene uygun olarak nicel ve nitel veriler es zamanh toplanmistir.
Nicel verileri toplama silirecinde arastirmada kullanilan olgcek Google Form araciligiyla online olarak
diizenlenmistir. Hazirlanan 6lgegin erisim linki ve arastirma bilgileri 6gretmen egitimcilerine bireysel olarak e-

posta ile gonderilmistir.

Arastirmanin nitel verilerini toplama siirecinde 6gretmen egitimcilerine 6ncelikle e-posta ile arastirma hakkinda
bilgi verilmis ve gorisme yapmak icin kendilerinden izin istenmistir. Goriisme yapmayi kabul eden 6gretmen
egitimcileri ile daha sonra gériisme yeri ve zamani belirlenmistir. Ogretmen egitimcileri ile yapilan gériismeler
bireysel olarak gerceklestirilmistir. Gorlismeler, katilimcinin istegi izerine ses kaydina alinmamis ve arastirmaci
tarafindan gorisme notlari tutulmustur. Gorlisme sonunda, katilimciya gorisme notlari sunulmus ve onayi

alinmistir. Gortigsmeler yaklasik bir ay igcinde tamamlanmistir. Gérlismeler ortalama 45 dakika stirmustar.

Verilerin Analizi

Arastirmanin nicel verilerinin analizinde SPSS analiz programindan yararlaniimistir. Ogretmen egitimcilerin
akreditasyon algisi 6lgegine verdikleri cevaplar ile betimsel istatistikler ve varyans analizi yapilmistir. Veriler
analiz edilirken gliven araligi %95 olarak kabul edilmistir. Yapilan Levene testi sonucu varyans homojenligi

saglanmistir (Levene testi=1.209, p>.05). Elde edilen nicel bulgular tablolar halinde sunulmustur.

Arastirmanin nitel verileri analiz edilirken icerik analizinden yararlanilmistir. icerik analizi ile nitel veriler
tanimlanir ve belirli kodlar gercevesinde bir araya getirilerek okuyucuya sunulur. igerik analizinde verilerin
kodlanmasi ve iliskilendirilmesi ve ortak tema altinda sunulmasi 6nemlidir (Yildirnm & Simsek, 2013: 259-260).
Verilerin kodlanmasi siirecinde (g egitim bilimleri alan uzmani ve bir 6lgme degerlendirme alan uzmaninin
onay! alinmistir. Bunun yaninda veriler analiz edilirken arastirmada yer almayan bir 6lgme degerlendirme alan
uzmani ile kontrol kodlamasi gerceklestirilmistir. Ayni goériisme verisini birbirinden bagimsiz olarak arastirmaci
ve alan uzmani analiz etmis ve kodlayicilar arasi glivenirlik % 92 olarak belirlenmistir (Miles & Huberman, 2015:
64). Glvenirligin yeterli dizeyde g¢ikmasi sonucunda arastirmanin nitel verileri, arastirmaci tarafindan analiz
edilmistir. Ayni zamanda kodlayicilar arasi elde edilen gilivenirlik diizeyi ile arastirmanin denetlenebilirligi

saglanmistir. Bunun yaninda dogrulanabilirligi saglamak icin arastirmanin yéntemi ve veri toplama sireci detayh
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olarak raporlanmistir (Miles & Huberman, 2015: 278). Arastirmanin inandiricligini artirmak adina toplanan nitel
verilere iliskin katilimci teyidi alinmistir (Yildirim & Simsek, 2013: 299). Analiz sonucunda nitel bulgular tablolar
halinde sunulmus ve alintilarla desteklenmistir. Alintilar verilirken 6gretmen egitimcileri “OE” olarak kodlanarak

yazilmistir. Ornegin; Ogretmen Egitimcisi-1 ile ilgili alinti yapilirken “OE,” ifadesine yer verilmistir.

BULGULAR

Nicel Bulgular

Ogretmen egitimcilerinin akreditasyon algi diizeyi puanlari incelenmis ve 6lgcek maddelerinin ortalama ve
standart sapma degerleri verilmistir. Daha sonra 6gretmen egitimcilerinin 6lgek puanlarindan elde edilen

bulgular bélimlerine, unvanlarina ve mesleki kidemlerine gore tablolar halinde sunulmustur.

Ogretmen egitimcilerinin akreditasyon algi diizeyleri

Ogretmen egitimcilerinin akreditasyon algi diizeylerine iliskin dlcek maddelerinin ortalama ve standart sapma

degerleri Tablo 6’da sunulmustur.

Tablo 6. Ogretmen Egitimcilerinin Akreditasyon Algi Diizeyleri

En Dlstk En Yiksek Ortalama Standart Sapma
Maddel 2.0 5.0 4.480 .6039
Madde2 1.0 5.0 3.780 7775
Madde3 2.0 5.0 3.729 .8222
Madde4 1.0 5.0 4.401 .8137
Madde5 1.0 5.0 3.164 1.0506
Maddeb6 1.0 5.0 2.831 1.1504
Madde7 1.0 5.0 3.531 .9537
Madde8 2.0 5.0 4.209 .5803
Madde9 1.0 5.0 4.079 .8009
Maddel0 2.0 5.0 4.435 .6101
Maddell 1.0 5.0 4.023 .6480
Maddel2 1.0 5.0 2.955 1.2005
Madde13 2.0 5.0 4.079 .6165
Maddel4 3.0 5.0 4.582 .5793
Maddel5 1.0 5.0 3.638 .8423
Maddel6 2.0 5.0 4.119 .5462
Maddel7 2.0 5.0 4.367 .5989
Toplam 36.00 85.00 66.4011 7.29201

Oretmen egitimcilerinden elde edilen bulgulara gére ortalamasi en diisiik madde altinci maddedir (X=2.831).
Bu madde “Akreditasyon, programlarin geleceginin giivence altina alinmasidir” seklinde 6lgekte yer almaktadir.
Bu maddeye bagh olarak 6gretmen egitimcilerinin, akreditasyonu programlarin gilivencesi olarak disinmedigi
anlasilmaktadir. Bunun yaninda 6lgcekte ortalamasi en yiiksek bulunan madde on dérdiinctii maddedir (X=4.582).

Bu madde “Akreditasyon ve kalite icin tiim paydaslarin hesap verebilir olmasi gerekir” seklinde 6lgekte yer
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almaktadir. Buna dayali olarak akreditasyon siirecinde hesap verilebilirligin, 6gretmen egitimcileri igin dnemli

gorildugiine ulasiimaktadir.
Ogretmen egitimcilerinin béliimlerine gére akreditasyon algisi puanlari
Ogretmen egitimcilerinin akreditasyon algisi puanlarina iliskin betimsel istatistikler Tablo 7’de verilmektedir.

Tablo 7. Ogretmen Egitimcilerinin Akreditasyon Algisi Puanlarinin Betimsel istatistikleri

N X SS

Egitim Bilimleri 74 66.2162 5.88769
Matematik ve Fen 37 66.4865 7.02623
Bilimleri Egitimi

Trkge ve Sosyal Bilimler 31 65.2581 8.55947
Egitimi

Temel Egitim 35 67.7143 8.99206
Toplam 177 66.4011 7.29201

Tablo 8. Ogretmen Egitimcilerinin Bulunduklari Béliime Gére Akreditasyon Algisi Puanlarinin Varyans Analizi

Varyansin Kareler Kareler

Kaynagi Toplami S Ortalamasi F P
Gruplararasi 103.658 3 34.553 .646 .587
Gruplarigi 9254.862 173 53.496

Toplam 9358.520 176

Farkli boliimlerde yer alan 6gretmen egitimcilerinin akreditasyon algisi puanlarinin ortalamalari arasindaki farki
belirlemek amaciyla yapilan varyans analizi sonuglari Tablo 8'de verilmistir. Varyans analizi sonucunda farkli
bolimlerde yer alan 6gretmen egitimcilerinin akreditasyon algisi puanlari arasinda anlamli bir fark
bulunmamistir (F3173=,646 p>.01). Bu sonug, 6gretmen egitimcilerinin bolimlerine gére akreditasyon algisinin

degismedigini gostermektedir.
Ogretmen egitimcilerinin unvanlarina gére akreditasyon algisi puanlari
Ogretmen egitimcilerinin akreditasyon algisi puanlarina iliskin betimsel istatistikler Tablo 9’da verilmektedir.

Tablo 9. Ogretmen Egitimcilerinin Akreditasyon Algisi Puanlarinin Betimsel istatistikleri

N X SS
Profesor 36 65.2778 7.48946
Dogent 47 66.8511 8.90525
Dr. Ogr. Uyesi 57 66.3860 5.84549
Ogretim Gorevlisi 37 66.9459 7.00772
Toplam 177 66.4011 7.29201
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Tablo 10. Ogretmen Egitimcilerinin Unvanlarina Gére Akreditasyon Algisi Puanlarinin Varyans Analizi

Varyansin Kareler Kareler

Kaynagi Toplami S Ortalamasi F P
Gruplararasi 65.939 3 21.980 409 747
Gruplarigi 9292.580 173 53.714

Toplam 9358.520 176

Farkh unvanlara sahip 6gretmen egitimcilerinin akreditasyon algisi puanlarinin ortalamalari arasindaki farki
belirlemek amaciyla yapilan varyans analizi sonuglari Tablo 10°da verilmistir. Varyans analizi sonucunda farkli
unvanlara sahip 6gretmen egitimcilerinin akreditasyon algisi puanlari arasinda anlaml bir fark bulunmamistir
(F3,173=,409 p>.01). Bu sonug, 0gretmen egitimcilerinin unvanlarina goére akreditasyon algisinin degismedigini

gostermektedir.
Ogretmen egitimcilerinin mesleki kidemlerine gére akreditasyon algisi puanlari
Oretmen egitimcilerinin akreditasyon algisi puanlarina iliskin betimsel istatistikler Tablo 11’de verilmektedir.

Tablo 11. Ogretmen Egitimcilerinin Akreditasyon Algisi Puanlarinin Betimsel istatistikleri

N X SS
1-5yil 26 68.1923 6.09931
6-10yIl 32 66.1563 7.05330
11-15yil 34 66.5588 7.54859
16-20y1l 32 67.2813 8.24322
21yil ve Ustd 53 65.0377 7.19231
Toplam 177 66.4011 7.29201

Tablo 12. Ogretmen Egitimcilerinin Mesleki Kidemlerine Gére Akreditasyon Algisi Puanlarinin Varyans Analizi

Varyansin Kareler Kareler

Kaynagi Toplami > Ortalamasi F P
Gruplararasi 209.487 4 52.372 .985 417
Gruplarigi 9149.033 172 53.192

Toplam 9358.520 176

Farkli mesleki kidemlere sahip 6gretmen egitimcilerinin akreditasyon algisi puanlarinin ortalamalari arasindaki
farki belirlemek amaciyla yapilan varyans analizi sonuglari Tablo 12’de verilmistir. Varyans analizi sonucunda
farkh mesleki kidemlere sahip 6gretmen egitimcilerinin akreditasyon algisi puanlari arasinda anlamh bir fark
bulunmamistir (F4,17,=,985 p>.01). Bu sonug, 6gretmen egitimcilerinin mesleki kidemlerine gére akreditasyon

algisinin degismedigini gostermektedir.
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Nitel Bulgular

Oretmen egitimcileri ile yapilan gériismelerden elde edilen nitel bulgular 6gretmen egitiminde akreditasyonun
amaglari, 6gretmen egitiminde akreditasyonun yararlari ve 6gretmen egitiminde akreditasyon calismalarinin

degerlendirilmesi basligiyla tablolar halinde sunulmustur.

Ogretmen egitiminde akreditasyonun amaglari

Ogretmen egitimcilerinin 6gretmen egitimi siirecinde akreditasyonun amaci ve islevi hakkindaki goriislerine

dayali olarak elde edilen kodlar Tablo 13’de verilmektedir.

Tablo 13. Ogretmen Ogretiminde Akreditasyonun Amaglari

Kodlar N %
Egitimin kalitesini artirma 5 41.6
verebi o : 33
Egitimde rekabeti artirma 3 25
Toplam 12 100

Ogretmen egitimcilerin akreditasyonun amaclarina yonelik gorisgleri ile ortaya cikan kodlar sirasiyla egitimin
kalitesini artirma (n=5), programlarin seffaf ve hesap verebilir olmasi (n=4) ve egitimde rekabeti artirma (n=3)
seklinde belirlenmistir. Ogretmen egitimcilerine gére, bu amaclar akreditasyonun 6gretmen egitimi siirecindeki
temel islevini olusturmaktadir. Akreditasyon siireciyle egitim programlarinin, 6gretmen egitimcilerinin ve
O0gretmen adaylarinin standartlarinin artacagini disiinen katihmcilar, bu sayede 6gretmen egitimi siirecinde de
niteligin artacagina inanmaktadir. Ayni zamanda akreditasyon ile birlikte 6gretmen egitimi programlarinin daha
seffaf, anlasilabilir, hesap verilebilir ve karsilastirilabilir bir sekilde dizenlenecegi vurgulanmistir. Bu kodlar

altinda goris belirten 6gretmen egitimcilerine ait bazi alintilar sunlardir:

“Akreditasyon ile birlikte 6gretmen adaylarini daha nitelikli yetistirecegimize inaniyorum. Ciinkdi
akreditasyonun asil amaci editimin kalitesini artirmak. Bunu G6dgretmen editimine tasirsak,
6gretmen adaylarinin daha nitelikli bir egitim siirecinde ve daha nitelikli egitimcilerle yetisecegini
diisiiniiyorum. Hem bizim egitimci olarak kendimizi gelistirmemiz gerekecek hem de programi

gliclendirmemiz gerekecek. E§itimin niteligi artmis olacak.” (OE)

“Akreditasyonla birlikte egitimin niteligi artinca bu sefer hangi programin daha nitelikli oldugu
sorusu akla gelecek. Dolayisiyla programlar arasi daha iyi olma yarisi baslayacak. Daha iyi
6gretmen yetistirmek icin, daha iyi egitim kosullari saglamak icin, egitim ortamlarini daha iyi hale
getirmek icin programlar arasi rekabet artacak. Bu nedenle akreditasyonun, programlar arasi

rekabeti saglayarak da amacina ulasacadini diisiiniiyorum.” (OE.)
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Ogretmen egitiminde akreditasyonun yararlari

Ogretmen egitimcilerinin akreditasyon sirecinin 6gretmen egitimine nasil katki saglayacagina yonelik

gorislerine dayali olarak elde edilen kodlar Tablo 14’te verilmektedir.

Tablo 14. Ogretmen Ogretiminde Akreditasyonun Yararlari

Kodlar N %
Ogretmen egitiminin siirekli

o . L 5 41.6
degerlendirilmesini saglama
Programlar arasi hareketliligi 5 416
artirma
Kurumlarin taninirligini artirma 2 16.6
Toplam 12 100

Ogretmen egitimcilerin akreditasyonun yararlarina yénelik gérisleri ile ortaya cikan kodlar sirasiyla 6gretmen
egitiminin slrekli degerlendirilmesini saglama (n=5), programlar arasi hareketliligi artirma (n=5) ve kurumlarin
taninirhgini artirma (n=2) seklinde belirlenmistir. Ogretmen egitimcilerine gore akreditasyonun en biiyiik
yararindan biri, gretmen egitimi siirecinin siirekli degerlendirilmesi ve iyilestiriimesidir. Ozellikle 6gretmen
egitimi programlarinin amacinin, igeriginin, 6grenme-6gretme surecinin strekli degerlendirilmesi ve 6gretmen
adaylarinin gorislerinin alinmasi 6gretmen egitiminin kalitesini artirmaktadir. Ayni zamanda fiziksel kosullarin,
materyallerin, donanimlarin degerlendirme sonucuna goére dizenlenmesi 6gretmen egitimcilerini mutlu
etmektedir. Bunun yaninda akreditasyon sireci, 6gretmen adaylarinin ve 6gretmen egitimcilerinin programlar
arasi hareketliligini artirmakta ve tesvik etmektedir. Akreditasyonla birlikte programlarin ayni standartlara
kavusmasi ile egitim kalitesinden 6diin vermeden farkl kurumlarda ve bolgelerde 6gretmen egitimine devam
edilebilmektedir. Son olarak akreditasyonun yararlari hakkinda 6ne ¢ikan goris ise, kurumlarinin taninirliginin
artmasidir. Akreditasyon sirecinde bulunan ya da akredite olan 6gretmen egitimi programlarina 6gretmen
olmak isteyen adaylarin daha c¢ok ilgi gosterdigi vurgulanmistir. Bu durum akreditasyon calismalarinin,
O0gretmen egitimi programlarinin ve 6gretmen yetistiren kurumlarin taninirhgini artirdigini géstermistir. Bu

kodlar altinda goris belirten 6gretmen egitimcilerine ait bazi alintilar sunlardir:

“Egitiminin kalitesini ve standartlarini koruman igin kendini siirekli degerlendirmen ve gelistirmen
bekleniyor. Bu anlamda égretmen egitimi siirecini hem program yéniiyle hem uygulama yénliiyle
gelistirmek icin de degerlendirmeyi siirekli hale getirmis oluyoruz. Hem ders bazinda hem program
bazinda hem égretmen adayi yéniiyle hem 6gretmen egitimcisi yoniiyle siirekli daha iyiye nasil

ulasiniz kaygisi tasiyoruz. Bu dederlendirme islevi bence akreditasyonun en énemli katkisi.” (OEs)

“Akredite edilen programlar ya da kurumlar arasi egitim kalitesi benzer oldugunda biz
birbirimizden daha ¢ok yararlanabiliyoruz. Ayni sekilde égretmen adaylari da daha rahat gegis
yapabiliyor. Egitimin niteligi ayni standartlara sahip oldugu icin bir dénem ya da iki dénem igin

6gretmen adaylarini  génderebiliyoruz ya da onlar bize geliyorlar.  Farkhliklardan
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yararlanabiliyoruz ama ayni zamanda 6gretmen egitimini niteligini korumus oluyoruz. Dolayisiyla
akreditasyonun bu yéniini de vurgulamak lazim; bize daha ¢ok hareketlilik olanagi yaratiyor.”

(OEy)
Ogretmen egitiminde akreditasyon ¢alismalarinin degerlendirilmesi

Ogretmen egitimcilerinin, 6gretmen egitimiyle ilgili akreditasyon calismalari hakkindaki degerlendirmelerine

yonelik gorusleriyle elde edilen kodlar Tablo 15’te verilmektedir.

Tablo 15. Ogretmen Ogretiminde Akreditasyon Calismalarinin Degerlendirilmesi

Kodlar N %
Akreditasyon hakkinda daha fazla 6 50
arastirma yapilmasi
Akreditasyon hakkinda daha fazla

ciii e . 4 333
egitim diizenlenmesi
Akreditasyon sirecine yonelik
diger kurumlarla isbirliginin 2 16.6
artiriimasi
Toplam 12 100

Ogretmen egitimcilerin 6gretmen egitimindeki akreditasyon calismalarina yénelik gérisleri ile ortaya ¢ikan
kodlar sirasiyla akreditasyon hakkinda daha fazla arastirma yapilmasi (n=6), akreditasyon hakkinda daha fazla
egitim diizenlenmesi (n=4) ve akreditasyon sirecine yonelik diger kurumlarla isbirliginin artiriimasi (n=2)
seklinde belirlenmistir. Ogretmen egitimcilerine gére ogretmen egitiminde vyapilan akreditasyon
calismalarindaki en biyiik eksiklik, bu alanda yeterince arastirmanin yapilmamis olmasidir. Ogretmen
egitiminde akreditasyonun gerekliligini ve 6nemini vurgulayan kuramsal ¢alismalara ihtiya¢ vardir. Ayni
zamanda akreditasyon slrecinde yasanan olumlu ve olumsuz deneyimlerin, bu siiregte yapilmasi gereken
islemlerin de arastirma bulgulariyla sunulmasi dnemlidir. Ogretmen egitiminde &gretmenlerin, &gretmen
adaylarinin ya da 6gretmen egitimcilerinin akreditasyona yonelik gorislerini vurgulayan arastirmalar da yeterli
sayida degildir. Ogretmen egitiminde akreditasyon galismalarinin yayginlastiriimasi ve daha fazla dgretmen
egitimi programinin akredite olmasi icin bu alanda daha fazla arastirmanin yapilmasi gerektigi belirtilmistir.
Bunun yaninda 6gretmen egitiminde akreditasyon sirecine yonelik hem 6gretmen yetistiren kurumlarin hem
de 6gretmen egitimcilerinin yeterince bilgi ve deneyim sahibi olmadigi ifade edilmistir. Bu nedenle teorik ve
uygulamali olarak akreditasyon hakkinda egitim, seminer, calistay diizenlenmesinin bu alanda yapilan
calismalari olumlu destekleyecegi distunilmektedir. Yapilan akreditasyon calismalarinin  sonuglarinin
paylasilmasi icin de bu egitimlerin gerekli oldugu distiniilmektedir. Son olarak akreditasyon calismalarini
degerlendiren O6gretmen egitimcileri, bu siiregte yer alan diger kurum ve kuruluslarla isbirliginin artirilmasi
gerektigini ifade etmistir. Ogretmen olmak isteyen adaylarin 6gretmen egitiminde yer almadan dnce mezun
olduklari egitim kurumlari ile is birligi yapmak 6gretmen adaylarinda standartlari saglamak adina onemli

gorilmektedir. Ayni zamanda mezun olduktan sonra 6gretmen olarak gérev yapacak her adayin, gérev yapacagi
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kurumlarla da isbirliginin yapilmasi, 6gretmenlerin hangi yeterliliklere sahip olarak mezun olacagini belirlemek
adina dnemli gérilmektedir. Ogretmen egitiminde yapilan akreditasyon calismalarinda is birliginin yeterince
6nemsenmedigini belirten 6gretmen egitimcileri, bundan sonraki calismalarda kurumlar arasi is birligini artiran
uygulamalara daha fazla yer verilmesi gerektigini ifade etmistir. Bu kodlar altinda goriis belirten 6gretmen

egitimcilerine ait bazi alintilar sunlardir:

“Akreditasyon siireci 6gretmen egitiminde nasil planlaniyor, nasil uygulaniyor, bu siirecte neler
degisiyor pek ¢ok yénden dgrenmemiz gereken noktalar var. Bunun yaninda biz 6gretmen
egitimcileri akreditasyondan ne kadar haberdariz, bu konuda ne kadar bilgi sahibiyiz bunu da tam
bilmiyoruz. Bu anlamda tezlere, makalelere, uygulamalara ihtiya¢ duydugumuz ¢ok acik. Yapilan

calismalar bu anlamda biraz yetersiz kaliyor.” (OEs)

“Kurum bazinda 6zel programlar yapilabilir, bu programlarda sertifika verilebilir. Atélyeler ya da
calistaylar planlanabilir. Gergekten bizim bu siireci nasil basariyla gergeklestirecedimiz ydnelik
bilgi almaya ihtiyacimiz var. Bu nedenle 6gretmen egitimi bazinda bu ¢alismalarin daha ¢ok
yapilmasi gerekiyor. Daha sik yapilmasi gerekiyor. Bu organizasyonlara katilimin tesvik edilmesi

gerekiyor.” (OE 1)

SONUC ve TARTISMA

Arastirmada elde edilen nicel ve nitel bulgular birlikte degerlendirildiginde elde edilen bulgularin birbirini
destekledigi gorilmektedir. Nicel bulgular incelendiginde, ilk olarak 6gretmen egitimcilerine gore en disik ve
en yiksek ortalamaya sahip maddeler incelenmistir. En diisik ortalamaya sahip madde, akreditasyon ile
programlarin geleceginin giivence altina alinmasi ile ilgilidir. Ogretmen egitimcilerine gore, akreditasyon
programlarin gelecegini garanti altina almakla ilgili bir slre¢ degildir. Akreditasyon ile programlarin
glglendirilmesi ve niteliginin artirilmasi amaglanmalidir. Diger taraftan ortalamasi en yiiksek bulunan madde
hesap verilebilirlikle ilgilidir. Ogretmen egitimcilerine goére, akreditasyon siirecinde yer alan herkesin seffaf ve
hesap verebilir olmasi temel gerekliliktir. Buna dayali olarak 6gretmen egitiminde akreditasyon ¢alismalarindaki

temel prensiplerden birinin hesap verebilir olmak oldugu séylenebilir.

Nicel bulgulara gore, 6gretmen egitimcilerinin akreditasyon algisi puanlarinin béliim, unvan ve mesleki kideme
gore farklihk gostermedigi belirlenmistir. Benzer sekilde oOgretmen egitimcileri ile yapilan gorismeler
sonucunda elde edilen nitel bulgularda da bdélim, unvan ve mesleki kideme bagl olmaksizin 6gretmen
egitimcilerinin ortak kodlar altinda goris belirttigine ulasiimistir. Elde edilen tiim bulgulara dayali olarak
o6gretmen egitiminde akreditasyonun amaglari, yararlari ve 6gretmen egitiminde akreditasyon calismalarinin
degerlendiriimesine yonelik 6gretmen egitimcilerinin gorlsleri benzer niteliktedir. Egitim bilimleri, fen ve
matematik egitimi, Tlrkce ve sosyal bilimler egitimi ile temel egitim bolimlerinde 6gretmen yetistiren tim

egitimciler 6gretmen egitiminde akreditasyon calismalari hakkinda olumlu bir tutum igindedir.
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Ogretmen egitiminde akreditasyona iliskin yapilan galismalari inceleyen Kayan ve Adigiizel (2017) yaptiklari
arastirmada 1999-2014 vyillari arasinda Turkiye’de yapilan 27 calismayi incelemistir. Bu inceleme sonucunda
o6gretmen egitiminde akreditasyon calismalarina yonelik yapilan arastirmalarin yalnizca ikisinin karma arastirma
yonteminde tamamlandigl ve veri toplama araci olarak genellikle anket ve dokimanlardan yararlanildig
belirtilmistir. Elde edilen bu sonug, Ogretmen egitiminde akreditasyon calismalarina yonelik kapsamlh
arastirmalara ihtiya¢ bulundugunu gostermektedir. Ayni calismada elde edilen diger 6nemli bulguya gore,
O0gretmen egitimcileri 6gretmen egitiminde akreditasyona ihtiya¢ bulundugunu belirtmektedir. Bu sonug, bu
arastirmada elde edilen bulgularla da paralellik géstermektedir. Ogretmen egitiminde akreditasyon
uygulamalari ile 6gretmen egitiminde kalite glivencesinin saglanabilecek ve 6gretmen nitelikleri iyilestirilecektir
(Kaya, 2017). Ogretmen egitimi programlarinin akreditasyonuna yénelik 6gretim elemanlarinin gorislerine yer
veren baska bir galismada ise, akreditasyon sirecinde Universitelerdeki O6gretim elemanlarinin goris ve
dnerilerine basvurulmasi gerektigi vurgulanmistir (Saglam & Ozgelik, 2017). Elde edilen bu sonug, 6gretmen
egitimcilerinin akreditasyona yonelik algilarini ve goérislerini ortaya koyan bu arastirmanin 6nemini de

vurgulamaktadir.

Ogretmen egitiminde kalite giivence uygulamalarindaki sorunlari belirlemeye yénelik Kaya ve Selvitopu (2017)
tarafindan yapilan calismada ise, 6gretmen egitiminde kalite calismalarinin basarili sirdirilmesi icin egitim
fakiltesi aktorlerinde yani 6gretmen egitimcilerinde kalite bilincini uyandiracak bilgilendirme calismalarinin
yapilmasi gerektigi vurgulanmistir. Bu arastirmada da benzer sekilde 6gretmen egitimcilerinin akreditasyon
hakkinda daha fazla egitim dizenlenmesine yonelik degerlendirmeleri bulunmaktadir. Bu yoniiyle 6gretmen
egitiminde akreditasyon ve kalite calismalarinda, 6gretmen egitimcilerinin goéruslerinin 6nemli oldugu

soylenebilir.

Akreditasyon c¢alismalari ile kurumlarin birbirini tanimasinin saglanacagi, kurumlar arasi degisim programlarinin
uygulamasinin kolaylasacagi ve ayni zamanda kurumlarin seffaf ve hesap verilebilir bir slirecte kendini strekli
degerlendirecegi belirtilmektedir (Aktan & Gencel, 2010; Yiksekogretim Kurulu, 2020). Bu yoniyle arastirmada
elde edilen 6gretmen egitimcilerinin akreditasyonun amaglari ve yararlarina yonelik gorisleri de benzer
niteliktedir. Ogretmen egitimcileri akreditasyon calismalari ile 6gretmen egitiminin siirekli degerlendirilecegini,
egitim kalitesinin artacagini ve programlarin seffaf ve hesap verebilir olacagini belirtmektedir. Buna paralel
olarak Ogretmen Egitimi Akreditasyon Milli Komitesi (NCATE) de belirlemis oldugu akreditasyon
standartlarindan birini degerlendirmeye ayirmistir. Bu standarda gore akredite olmak isteyen 6gretmen egitimi
programlarinin degerlendirme sistemleri detayli incelenmektedir (National Council for Accreditation of Teacher

Education, 2008; Ozcan, 2011: 278-279).

Ogretmen egitiminde akreditasyona yénelik elde edilen bulgular ve benzer arastirma sonuglar birlikte ele
alindiginda, 6gretmen egitiminde akreditasyonun 6nemli ve gerekliligi anlasiimaktadir. Kaliteli bir egitim
sisteminde kaliteli 6gretmenlere, kaliteli 6gretmenler icin de kaliteli bir 6gretmen egitimine ihtiya¢ bulundugu

gorulmdistir. Bu amagla Ogretmen egitiminde kalitenin saglanmasi igin akreditasyon g¢alismalarinin
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yayginlastirilmasi, akreditasyon calismalarina yonelik 6gretmen egitimcilerinin farkindalklarinin artiriimasi
dnemli gorilmektedir. Ogretmen egitimcilerinin algilarini ve goriislerini ortaya koymayi amaglayan bu
arastirmada elde edilen bulgularin 6gretmen egitiminde akreditasyon calismalarina katkida bulunacagi

disinulmektedir.
ONERILER

Yapilacak yeni arastirmalarda 6gretmen egitimcilerinin akreditasyon deneyimlerine yer verilmesi, akreditasyon
uygulamalarindaki sorunlarin belirlenmesi ve akredite olmus 6gretmen egitimi programlarindaki degisimlerin

ortaya konulmasi énerilmektedir.
ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.
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