IJOEEC (International Journal of Eurasian Education and Culture)

Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

AN ANALYSIS ON THE IMPACTS OF USING WRITING-TO-LEARN ACTIVITIES IN THE SOCIAL

Article Type: Research Article

(DO) SPOKEN WORDS FLY AND WRITTEN WORDS REMAIN (?)

STUDIES CLASS ON COGNITIVE LEARNING AND STUDENTS’ VIEWS*

Fatih KAYAALP
Dr., Zonguldak Biilent Ecevit University, Turkey, fatihkayaalp25@gmail.com
ORCID: 0000-0001-7640-5045

Ufuk SIMSEK
Prof. Dr., Atatiirk University, Turkey, ufuk@atauni.edu.tr
ORCID: 0000-0002-4699-0674

Received: 16.11.2019 Accepted: 29.08.2020 Published: 28.09.2020

ABSTRACT

This study aims to examine the impacts of writing-to-learn activities used for social studies teaching
on the academic achievement of secondary school students by reporting student views. Using the
mixed methods design, the study included 99 6% graders (experimental group n = 32, control group
1 n =33, control group 2 n = 34) in three different classes of the same school. During the testing,
the experimental group was given multiple writing-to-learn activities (i.e. writing a diary, a story, a
letter, a fairy tale, and preparing a crossword puzzle), while the control groups were taught through
the practices indicated by the current curriculum. In order to determine the impact of writing to
learn activities on students ' cognitive learning, the researcher-developed academic achievement
test together with a semi-structured interview form reflecting student views on writing to learn
activities was used as a data collection tool. The quantitative data were analyzed by descriptive
and predictive statistics, while the qualitative data were analyzed by content analysis. The
academic achievement of the experimental group was higher than that of the control groups. The
experimental group stated that writing-to-learn activities were quite effective on learning since
the activities were interesting, intriguing, and entertaining. Writing-to-learn activities can be used
to provide students with knowledge and skills concerning the social studies course, contributing to
academic achievement.
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INTRODUCTION

The world in the 21st century desires to create individuals who believe in common values, know their rights and
responsibilities, are integrated into the society they live in, try to solve the problems they encounter through
legal means, have a say in the government of their country, are aware of their own characteristics and and
historical ties, protect their environment, and adopt universal values. Despite many contributing factors, it is
inevitable that education, which is composed of such elements as curricula, schools and teachers, take a leading
role in the process. Social studies course plays a crucial part although many courses contribute to training

sophisticated citizens during the processes of education and training.

Social studies is a study on human beings, but adapted to education (Zarillo, 2016), with a focus on citizenship
education with the integration of social sciences and humanities (Barr, Barth & Shermis, 2013; Heater, 2007;
National Council for Social Studies [NCSS], 1994; Savage & Armstrong, 1996). Defined as studying what is social,
social studies (as cited from Dewey, Oztiirk, 2015) is also expressed as social sciences simplified for pedagogical
purposes (as cited from Wesley, Oztiirk, 2015). Social studies, which combines knowledge and methods from
social sciences, is an educational programme that aims to raise active or efficient citizens (Oztiirk, 2015: 4), who
are able to make information-based decisions to solve problems (Aktekin, 2016) in changing world conditions

|n

(Keskin, 2019). Focusing on human with the term “social” and incorporating the knowledge and methods of the
social sciences and humanities under the term “studies”, “Social Studies” (Kayaalp & Karamese, 2020) tells the
story of human interaction with people and nature from past to present (Doganay, 2016) . Social studies is first
visible in students' minds, then in their attitudes and behavior. The role of teaching methods in learning
environments is vital in ensuring this manifestation (Alaz Seyihoglu & Kartal, 2015; Torun, 2017) because teaching
methods can prove beneficial only in learning environments. It is, therefore, necessary to use the appropriate
teaching method to create the contemporary and desirable human model (Simsek, 2015). Being aware of this
necessity, many researchers have conducted their studies by using such methods as learning by serving (Altinok,
2019; Bengic Colak, 2015), evidence-based learning (Bekret, 2019), research-based learning (Caliskan, 2008),
brain-based learning (Cengelci, 2005; Tokcan, 2007), argumentation-based science learning (Akbas, Sahin &
Meral, 2019; Torun, 2017), inquiry-based instruction (Kagar, 2020), as well as stories (Demir, 2011) oral history
(Dere, 2017 ) humor (Orug, 2007), biography (Er, 2010), augmented reality (Gimbiir, 2019), comics (ilhan, 2016;
Topkaya & Dogan, 2020), evidence-based worksheets (Kaymakgi, 2019), the flipped classroom model (Bursa,
2019; Erbil, 2019), and virtual tour applications (Dasdemir, 2019) in order to achieve more qualified social studies
teaching over time. One of the most important teaching models to contribute to the ongoing search for
appropriate teaching methods in social studies education is writing-to-learn activities, described by Emig (1977)
as a unique way of learning (Ay, 2018; Baeman, 2012; Beyer, 1982; Boyer, 2006; Firek, 2006; Karacagil, 2014;
Pitard, 2011; Sahin, 2019; Ugar, 2019; Yasul, 2019).

Used for learning and developing the existing information throughout the curriculum (Bazerman, et al., 2005),

writing as a learning tool builds upon existing information and ensures scientific information to be permanent
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(Rivard & Straw, 2000) and is a way of learning that facilitates the process for the concepts that are hard to learn
(Hohenshell, Hand & Staker, 2004). This learning method is based on motivating students (incirci, 2020), and
enabling them to communicate, think critically, reconstruct the information they learn (Klein, 1999), and create
something new from what they have learned not by recording the information but by giving it a better
perspective. Writing-to-learn activities, which emphasize students' deep learning rather than superficial learning
(Thompson, Pilgrim & Oliver, 2005), enable students to discover their own learning processes by explaining their
own ideas and views, rather than memorizing the content and concepts. Writing, which is effective not only in
learning processes but also in the evaluation processes of students, (Alharbi, 2015) is crucial part of education as
well as a favorable teaching tool for every social studies teacher because the social studies education program
has a rich content that allows students to write frequently for useful purposes (Maxim, 1998). Social studies
teachers can provide students with the skills related to the social studies course through deep learning on the
content thanks to writing (Boyer, 2006). The students, on the other hand, can develop concepts and
generalizations, strengthen and expand the previous knowledge, develop empathy about a topic individually or
as a group. Furthermore, they can present and prove hypotheses, generate new information about the content
learned (Beyer, 1982), solve problems, discover and organize what they have learned (Pitard, 2011). Despite such
effective functions of writing, it is often misunderstood in social studies classes. Most students perceive writing
activities as writing a research paper, answering an essay question, or filling out exam paper as well as routinely
summarizing at the end of a chapter or unit, or preparing a traditional end-of-term research paper (Beyer, 1982).
However, writing in social studies means much more than these (Pitard, 2011). Writing is the best way of learning
for students. While writing, a student is not a passive recipient of the textbook and teacher, but an active
participant in his/her own learning process” (Cited from Steffens & Dickerson, Pitard, 2011). In other words,
writing-to-learn method built upon writing is not a usual and passive note-taking action of students for the
information transmitted by teachers or contained in textbooks (Yore, Bisanz & Hand, 2003), but rather an
alternative type of writing to enable students to achieve critical thinking (Sinaga & Feranie, 2017), understand
scientific content, express ideas (Mason & Boscolo, 2000), structure information (Tynjala, 1998), and be active in
learning processes (Oztiirk, Oztiirk & Isik, 2016). Using this learning strategy, social studies teachers should
provide students with a rich learning environment during the application process, and direct them to these
activities (Kieft, Rijlaarsdam & Van den Bergh, 2006). However, teachers should know what and how students
should write with the right purpose by designing the activity well. Clarifying this important aspect in the writing-
to-learn process, Hand and Prain (2002) introduced a design to apply writing-to-learn activities used by many
researchers and teachers. The writing-to-learn model designed by Hand and Prain (2002: 743) has been revised

and presented in Figure 1.
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Figure 1. The Writing-to-Learn Design

Writing-to-learn activities, based on principles such as “aim, topic, text production method, addressee and type
of writing” in learning environments (Hand & Prain, 2002), and which improve students' higher-order thinking
skills and expand their knowledge (Yildiz & Blyiikkasap, 2011), provide cognitive knowledge and skill acquisition
in various disciplines. In the literature, the analysis of how writing-to-learn activities are used in the teaching
process and their various effects demonstrate that they encourage academic achievements (Ashworth, 1992; Ay,
2018; Cantrell, Fusaro & Dougherty, 2000; Caukin, 2010; Comen, 2018; Kardas, 2019; Kingir, 2013; Koksal, 2019;
Noel, 1996; Nurnberg, 2017; Pektas, 2019; Pinar, 2019; Poock, Burke, Greenbowe & Hand, 2007; Sahin, 2019;
Tarchichi, 2016; Yaman, 2018; Yasul, 2019; Yilmaz, 2017), concept learning (Alharbi, 2015; Aktlirk, 2018; Atasoy,
2013; Hohenshell & Hand, 2006; Ozyurt, 2011; Putti, 2011; Ray Parsons, 2011), the development of
metacognitive levels (Bangert-Drowns, Hurley & Wilkinson, 2004; Hand, Wallace & Yang, 2004), deep learning
(Dummer, et al., 2008; Jaafar, 2016; Leffler, 2014), researching the subject (Reilly, 2007), self-efficacy (Caukin,
2010), educational beliefs (Caukin, 2010), the development of problem-based learning skills (Chappell, 2006),
communication skills (Alharbi, 2015; Ay, 2018; Dummer et al., 2008), critical thinking skills (Giroux, 1978; Hobson
& Schafermeyer, 1994; Hooey & Bailey, 2005; Nejmaoui, 2019; Sinaga & Feranie, 2017; Stephenson & Sadler-
McKnight, 2016), permanent learning (Dogan & ilhan, 2016; Newell & Winograd, 1995; Sahin, 2019; Yasul, 2019),
positive attitudes towards the course (Bahadir, 2011; Oztiirk, 2014; Yildirnm, 2016), the ability to activate
interpretation skills (Kulekgi, 2018), historical thinking skills (Walp, 2015), different ways of thinking (Hohenshell

& Hand, 2006), scientific process skills (Baltaci, 2013; Oz, 2015), the ability to activate previous information
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(Bozkurt, 2017; Putti, 2011), ecological literacy (Balgopal & Wallace, 2016), using evidence (Sielaff & Washburn,
2015), and motivation (incirci, 2020).

It is observed that relevant studies around the world (Balgopal & Wallace, 2016; Bangert-Drowns, et al., 2004;
Burke, et al. 2006; Caukin, 2010; Greene, 2016; Gunel, Hand & Prain, 2007; Hand, et al., 2004; Hand, Yang &
Bruxvoort, 2007; Hand, et al., 2004; Hohenshell & Hand, 2006; Hrina-Treharn, 2011; Kieft, Rijlaarsdam & Bergh,
2006; King, Raposo & Gimenez, 2016; Kravchuk, 2015; Klein, Piacente-Cimini & Williams, 2007; Leffler, 2014;
Nam, Choi & Hand, 2011; Nuckles, Hibner, Dimer & Renkl, 2010; Nurnberg, 2017; Putti, 2011; Poock, et al.,
2007; Ray Parsons, 2011; Reilly, 2007; Rouse, Graham & Compton, 2017; Stephenson & Sadler-McKnight, 2016;
Tarchichi, 2016) and in Turkey (Aktiirk, 2018; Ari & Yildirim, 2017; Atasoy, 2013; Bahadir, 2011; Baltaci, 2013;
Bozkurt, 2017; Cdmen, 2018; Dasdemir, 2018; Demirbag, Kingir & Cepni, 2015; Dogan & ilhan, 2016; Kardas,
2019; Kingir, 2013; Kéksal, 2019; Kiilekgi, 2018; Oz, 2015; Oztiirk, Oztirk & Isik, 2016; Ozkan, 2019; Pektas, 2019;
Pinar, 2019; Tarikdaroglu, 2019; Yaman, 2018; Yildiz & Buyiikkasap, 2011; Yildirim, 2016; Yilmaz, 2017) on writing-
to-learn method are concentrated in science and mathematics. However, the extent of engaging writing-to-learn
activities into the field of social sciences and social studies in the world (Baeman, 2012; Cantrell, et al., 2000;
Klein & Rose, 2010; Chappel, 2006; Dummer, et al., 2008; Ellis-Robinson, 2015; Hooey & Bailey, 2005; Nejmaoui,
2019; Newell & Winograd, 1995; Noel, 1996; Sielaff & Washburn, 2015; Slinger- Friedman & Patterson, 2012;
Walp, 2013; Washburn, Sielaff & Golden, 2016) and in Turkey (Ay, 2018; Ay & Basibiyiik, 2018; Karagagil, 2014;

Ugar, 2019; Sahin, 2019; Yasul, 2019), the number and scope of the studies seem very shallow and inadequate.

Created by blending the information of many social sciences, Social Studies is a course based on verbal
expressions that contain many skills and values. Having a dense and fragmented structure in terms of content
can lead to the perception of social studies as a very complex lesson, which is difficult for middle school students
to understand. Efforts to eliminate this challenge brings up alternative teaching methods. Given that writing-to-
learn activities have multidimensional effects such as research, multi-directional thinking and permanent
learning, this study is believed to constitute an alternative to the search for a more qualified social studies
teaching method. Moreover, it is expected to be a guide in social studies classes with its different use of writing
activities (writing poetry, stories, diaries, crossword puzzles, fairy tales) rather than the common use of writing
(taking notes, writing research papers). Considering the lack of similar studies in social studies education, this
study is thought to contribute to the literature with its aim to examine the effect of using writing-to-learn
activities in social studies classes on cognitive learning. Based on such aspects, the aim of this study is to examine
the effect of using writing-to-learning activities in the social studies course on cognitive learning, and to reveal

student views. In line with this general purpose, answers were sought to the following research questions:

= Do writing-to-learn activities have a significant effect on students' academic achievement?

=  What are the views of students on writing-to-learn activities?
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METHOD

This study used the mixed methods research design described by Tashakkori and Teddlie (2015: 4), combining
the question of "how much" in the quantitative research with the questions of "why and how” in the qualitative
research under the "third methodological movement". The mixed methods research method has been described
by many researchers as a combination of quantitative and qualitative research methods (Fraenkel & Wallen 2009:
558). Creswell (2017), however, made a comprehensive description, underlining that the mixed methods
research is not simply merging quantitative and qualitative data or simply adding qualitative data into
guantitative data. According to Creswell (2017: 2), mixed methods design is the method in which the researcher
integrates both the quantitative and qualitative data, and draws conclusions using the advantage of this
integration to understand the problem. This study used the embedded design composed of triangulated,
embedded, explanatory and exploratory classification by Creswell and Plano-Clark (2007). Figure 2 presents the

embedded mixed methods design used in the study.

Explaining the

e quantitative data

alitative

o by strengthening
them with the

qualitative data

Figure 2. Embedded Mixed Methods Design

Qualitative or quantitative data are used to support each other in the embedded mixed methods design (Creswell
& Plano-Clark 2007; Creswell, 2012). Yet, the main point is that either quantitative or qualitative data are
embedded in the larger design. It is essential that all data support the whole design (Creswell, 2007; Gokgek,

2019). Figure 3 presents the application process of the embedded mixed methods design used in this study.

Quantitative | "N“., Quantitative
[ T — ] e

Quantitative Data + Qualitative
Data Merging, Interpreting,
Drawing Conclusions

Figure 3. The Process of Embedded Mixed Methods Research Design
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Figure 3 shows that the quantitative dimension of this research built on embedded mixed design involves a quasi-
experimental design with pre-test and post-test paired control groups- a significant alternative design in cases
where random assignment cannot be made (Buyukoztirk, Kilig Cakmak, Akglin, Karadeniz, & Demirel, 2018). In
the qualitative dimension of this study, a semi-structured interview was conducted with ten students from the

experimental group to support the quantitative data of the research.

Study Group

This study was conducted with the voluntary participation of 99 sixth grade students studying in three different
classes of a secondary school in Zonguldak, Turkey in the 2018-2019 academic year. Table 1 shows the

demographic data of the study group.

Table 1. Demographic Data of the Study Group

Gender
Groups Female Male Total Percentage (%)
Experimental Group (EG) 11 21 32 32.3
Control Group1(CG1) 13 15 33 333
Control Group2 (CG2) 14 20 34 34.3
Total 99

In the quantitative dimension, since there is a quasi-experimental process, there should be no significant
difference between the academic success averages of the three classrooms before the application. Therefore,
the Effective Citizenship Academic Achievement Test (ECAAT) was developed by the researcher and given to
three classrooms before the application. Then, one-way ANOVA analysis was performed on the data obtained

from the test. As a result of one-way ANOVA analysis, no significant difference was found between the groups [F
(2.96) = .082, p=. 922, (P>.05)], indicating that the study groups had similar characteristics. Considering this

assumption, an experimental group (EG) and two control groups (CG1 and CG2) were established through

random assignments.

After using writing-to-learn activities, the experimental group (EG) was interviewed to collect data in the
qualitative dimension through a semi-structured interview form. The interview was held with ten students
selected from the experimental group. The maximum variation sampling- a purposive sampling technique- was
used to identify the students to be interviewed since it allows the researchers to rely on their own judgments as
well as their knowledge and skills (Balci, 2010). The aim was to obtain common or similar results rather than
generalizing the universe over the diversity (Blyukoztirk, et al., 2018; Yildirim & Simsek, 2011). For this purpose,
students to be interviewed were determined from the experimental group considering such factors as gender
(Female, n = 5; Male, n = 5), academic achievement level (very good, n = 2; good, n = 3; average, n = 3; weak, n =

2), and performance level in the classroom (good, average, poor).
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Data Collection Tools

Effective Citizenship Academic Achievement Test

Effective citizenship academic achievement test was developed by the researcher to determine the effects of
using writing-to-learn activities in a social studies class on cognitive learning. First the acquisitions for effective
citizenship learning domain in the 6th grade and cognitive step levels of the acquisitions in Bloom taxonomy were
determined. On determining the relationship between achievement and cognitive level, a table of indicators was
prepared to show the type and number of questions suitable for the level of achievement and cognitive level.
The questions were then distributed according to the acquisitions and topics in a balanced manner for the scope
validity of the test. Before the question preparation process, written and visual publications were examined in
detail. Then, an academic achievement test composed of thirty original and four-option multiple-choice
guestions was prepared in accordance with the acquisitions and cognitive learning steps. Expert opinion was
sought to evaluate the test in terms of scientific and formal aspects (experts were an associate professor in social
studies education, a doctor lecturer and four active social studies teachers). Experts stated that the questions in
the academic achievement test were appropriate for the learning domain, scientifically correct, suitable for the
cognitive levels of the students, equally distributed to the targeted acquisitions, understandable, and that the
distractors were sufficient. However, the experts stated that some questions needed visuality and some should
be reviewed in terms of language and comprehensibility. Some questions were, thus, revised by evaluating the
feedback from the experts. Then, a pilot study was conducted with the seventh grade students who had
previously learned the relevant subjects in the first semester of the 2018-2019 academic year in order to
determine the levels of difficulty and discrimination besides the reliability coefficient of the test. The data

obtained by the pilot study were analyzed with the (TAP) Test Analysis Program.

In cases where the maximum qualifications are measured, it is important to determine the levels of difficulty
(item difficulty index) and the degree of serving the purpose (item discrimination) of the measuring tools and to
list them in the test (Erkus, 2006: 41). Item difficulty indices of the questions were between 0.00 and 1.00, while
item discrimination indices were between -1 and +1. The level of difficulty of the questions increase as they
approach 0, and decrease as they approach 1. (Guler, 2013; Karaca, 2008; Kan, 2008). What is ideal is that the
levels of difficulty of the questions should be gathered around a value close to 0.50 (Ozgelik, 2011; Yildirim, 2012).
Moreover, as the questions approach +1, their discrimination index increases, serving the purpose. On the other
hand, as the questions approach -1, they diverge from being discriminative (Atilgan, 2006; Gller, 2013; Kan,
2008). The ideal level of discrimination expected in a test is that the values of questions are 0.30 and above
(Ozgelik, 2011; Turgut & Baykul, 2010; Yildinm, 2012). Given such principles, 10 inappropriate questions were
removed from the test as a result of the first item analysis. The remaining twenty questions of academic
achievement test were re-analyzed. As a result of the final item analysis, the difficulty indexes of the academic
achievement test items (pj) were between 0.34 and 0.71, while the average difficulty index of the test was 0.53,

the discrimination index (rjx) was 0.35-0.94, and the average discrimination index was 0.62.

Kayaalp, F. & Simsek, U. (2020). (Do) Spoken Words Fly and Written Words Remain (?): An Analysis

1249 on the Impacts of Using Writing-to-Learn Activities in the Social Studies Class on Cognitive
Learning, and Students’ Views, International Journal of Eurasian Education and Culture, Issue: 10,
pp. (1242-1314).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

Test reliability is as important as the difficulty and discrimination indices of the items in the test. The reliability
coefficient of KR-20 (Kuder-Richardson Formula), which is the indicator of the accuracy of the measurement
results, shows how consistent the test items are, indicating the internal consistency of the test. As this coefficient
approaches 1, the internal consistency of the test increases, while the coefficient approaching 0.00 weakens the
internal consistency (Karaca, 2008: 300; Kan, 2008: 273). Fraenkel and Wallen (2009: 157) emphasized that the
KR-20 (Kuder-Richardson Formula) reliability coefficient must be at least .70 and above. KR-20 reliability
coefficient of the effective citizenship academic achievement test developed according to the final results of the
item analysis was found as 0.85. Thus, the academic achievement test used in the application process was found

a highly discriminative and internally consistent (reliable) test of intermediate difficulty.

The Semi-Structured Interview Form

The quasi-experimental design- one of the quantitative research methods- was used to examine how effective
the writing-to-learn activities are on academic achievement in the social studies course. However, in this process,
the answer to the question "why are writing-to-learn activities effective on academic success" was left
unanswered. To compensate for this shortcoming, a semi-structured interview form consisting of ten questions
was prepared for sixth-grade students. Expert opinion (associate professor in social studies education) was
sought about the form. Three questions were removed from the interview form according to the reasons
expressed by the expert such as the excessive number of questions for the sixth-grade age group and the duration
of the interview. The students to be interviewed were determined according to the maximum diversity sample
included in the purposive sample method after the interview questions were prepared. Afterwards, students'
approvals were taken to record the interviews with ten students with a tape recorder. The interviews lasted an
average of 15 minutes and were recorded with a voice recorder. The students interviewed were coded as S1,

S2,...S10.

The Application Procedure

This study carried out in a secondary school in Zonguldak, Turkey in 2018-2019 academic year covered an

application process of two stages as a pilot study and an actual study.

Pilot Study

It was carried out for four weeks (four class hours) in the first semester of the 2018-2019 academic year in order
to detect any faults and shortcomings that may arise in the actual study, to test the suitability of the writing-to-
learn activities prepared for the purpose of the research, and to make inferences on the adequacy of the
measurement tools. Some adjustments were made before actual implementation, taking into account the
detections and shortcomings observed during the pilot study. The procedures performed between the pilot study

and the actual study are presented below:
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e A teacher guide book was prepared according to 5E learning model to guide the researcher and the
teacher during the implementation of writing-to-learn activities for effective citizenship learning. The
actual process was carried out through this guidebook.

e The number of painting, drawing and design activities included in writing-to-learn activities was
reduced.

e |t was decided that writing-to-learn activities be used in the classroom as much as possible.

e |t was decided to collect the writing-to-learn activities in a progress file instead of getting them written

in a social studies notebook.
Actual Study

The actual study was carried out with the voluntary participation of 99 students studying in the sixth-grade of a
secondary school in Zonguldak, Turkey in the 2018-2019 academic year. The classes were arranged as an
Experimental Group (EG), Control Group 1 (CG1) and Control Group 2 (CG2) considering the teachers' opinions,

academic achievement average, and social studies course average. The actual process is presented in Figure.

Pre-Test Testing Process Post-Test

Experimental Group
(ECAAT)

Semi-structured
Interview Form

Experimental Group (EG) Experimental Group (EG)

Effective Citizenship

Academic Achievement Writing-to-learn

Test(ECAAT) Activities

Control Groups (CG1, CG2) Control Groups (CG1,

Effective Citizenship CG2)

Academic Achievement .
Test(ECAAT) Current Curriculum

Control Groups (CG1, CG2)

Effective Citizenship
Academic Achievement
Test(ECAAT)

Figure 4. Actual Study Process

The actual study continued for a total of 21 hours in 7 weeks in experimental and control groups. Pre-test and
post-tests were administered in the first and last weeks of this period. The teaching process was based on writing-
to-learn activities in the experimental group in the five-week and fifteen-hour period, while the current program
was used in the control groups. Before starting the actual phase of seven weeks, students of the experimental
group were informed about the purpose and significance of the study. Later, the students were explained that
participation in writing-to-learn activities was voluntary, after which a volunteering contract was signed with the

students. Figure 5 shows the visuals related to the process in the experimental group.
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Figure 5. Visuals of the Application Process

The weekly application process based on writing-to-learn activities in the experimental group is explained in

detail in Table 2.
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Table 2. The Application Procedure of the Writing-to-Learn Activities in the Experimental Group

Explanation of the aim of the study, signing the voluntary participation agreement with students and the

pre-test procedure

Writing-to-Learn

Week Subject Duration of the Application Activities
Language of Concepts
What Kind of (Vocabulary)
: Administration? Voice of Governments
b Types of The actual procedure was conducted according to the (Speech Bubbles)
s Administration teacher guidebook prepared in line with the need
arising during the pilot study. In the guidebook, the A Tale of Democracy
teaching process was designed according to SE (Tale)
(Engage, Explore, Explain, Elaborate, Evaluate) teaching
model in which writing-to-learn activities were History of Democracy
~ Three Powers o hadded. They were sometimes used in the (Letter)
§ Administrators engagement part of the co'urse, sometimes in the Three Powers (Letter)
= and Us elaboration, and sometimes in the evaluation phase.
Each activity was performed in accordance with the Three Powers (Lyrics)
type of writing and based on the basic principles of
writing-to-learn. The activities were shared with the 1y pemocratic
students in the classroom, and those that could not be  country (Diary),
Democracy evaluated in the classroom were assessed by the pemocratic
Within Life, Our ~ researcher to be given as feedback. The activities were  Goyernment (Manual),
Glorious collected in the progress file prepared by the students  Rqsa parks (Biographic
Resistance from the beginning to the end of the procedure. Afew  pgetry Writing),
« activities were given as homework, .which were then  pjalcolm-X (Obituary
¢ collected by the researcher and given back to the \yyiting)
= students after necessary assessments. The activities
with different or effective features were shared in the The Limit of Rights and
classroom. In the last weeks of the procedure, the Freedoms (Speech
| am Aware of s . )
. activities were performed in such a way that they Bubbles), Reflections
my Rights would cover the entire unit and combine what was from a Newspaper
learned in a holistic structure. The learned topics were (News Writing)
revised through the writing-to-learn activities and the
procedure was completed. Women and Society
N Women and (Banner)
E Society .
g Women and Society
(Postcard)
The Door to
Democracy (Drawing),
" Democracy in Mind
] General Review (Comics), Democratic
g Signboards (Signboard
Writing), Kites of
Democracy (Story)
Post-Test
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Data Analysis

Different analyses were performed in the study based on the mixed methods approach. While the quantitative
data were subjected to descriptive and predictive statistical analysis via SPSS 20 statistical software, the
gualitative data were analyzed with content analysis. Figure 6 presents the procedures before the analysis in the

guantitative data.

T ey LN

Data entry into SPSS |

Checking for missing I\leI{uEl AR
or extreme values in
the dataset

Performing the
normality analysis

Figure 6. Data Analysis Preparation Process

The normality analysis was made to choose the right parametric or nonparametric tests to use. Since the number
of students in the study group (EG = 32, CG1 = 33 CG2 = 34) was over 30, “Kolmogorov Smirnov” normality test
(Akbulut, 2010; Can, 2017; Karaatli, 2017), kurtosis and skewness values (George & Mallery, 2016; Tabachnick &
Fidel, 2015), histogram, normal Q-Q plot and detrended Q-Q plot graphs (Can, 2017) were evaluated as a whole,

Below is the quantitative data analysis process explained step by step.

An academic achievement test consisting of twenty questions and a total score of 100 was prepared to determine
whether using writing-to-learn activities in the social studies course has a significant effect on “cognitive
learning”. The EG, CG1 and CG2 were given the test as a pre-test and post-test. The data obtained was transferred
to the SPSS 20 package program. One-way ANOVA analysis method was chosen to determine whether there was
a significant difference between the pre-test and post-test scores of the students considering the number of
variables being more than two, the normal distribution of the test, and the variance being equal. The direction
of the difference among groups according to the students' post-test scores was shown by the TUKEY test- one of
the Post-Hoc tests often used in one-way ANOVA when variances are homogeneous. Then, the effect size (eta-
squared) value was calculated to determine the effect of writing-to-learn activities on cognitive learning in the
social studies course. The effect size of 0.01-0.06 was regarded as small, 01.06-0.14 as medium, and 0.14 and

above as large (Can, 2017; Pallant, 2017).

In the analysis of the quantitative data as stated above, the qualitative data obtained through the interviews with

students were studied with content analysis. After the interviews, the audio recordings were typed into scripts.
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The tapescripts were then shared with the students interviewed, by whom the data were verified subsequently,
which was followed by performing the content analysis on the data. Each document approved by the student
was coded as S1, S2, S3... S10. Then, the written documents were read and reviewed by the researcher several
times. After the interview data were fully understood, codes and themes were identified on the data by the
researcher. The codes and themes were cross-checked with the help of a colleague. Upon peer checking, the
resulting data were transferred to Excel spreadsheets through Google Sheets in order to make the codes and
themes more understandable in accordance with each interview question, and were presented with different

figures designed by the researcher. Codes, participant students and frequencies were included in the figures.

FINDINGS (RESULTS)

The Impact of Writing-to-Learn Activities on Cognitive Learning

In this part of the study, an answer was sought for the question "Do writing-to-learn activities in the social studies
course have a significant effect on cognitive learning?" The EG, CG1 and CG2 were given the effective citizenship
academic achievement test as a pre-test and post-test to find answers to the question. The results are presented

in detail below.

Effective citizenship academic achievement pre-test results: The test was given to three study groups before
starting the teaching process. As it was necessary to detect whether there was a difference in terms of academic
achievement in pre-test scores between EG, CG1 and CG2, we used the one-way ANOVA test preferred in the
case of normal distribution of data, equal variance of variances and more than two variables. Before the one-

way ANOVA test result, the data of descriptive statistics for EG, CG1 and CG2 were specified as given in Table 3.

Table 3. The Descriptive Statistics of the Effective Citizenship Academic Achievement Pretest Results

Groups N X Ss
5 Experimental Group (EG) 32 49.844 19.5301
E Control Group (CG3) 33 48.788 17.2767
~ Control Group (CG3) 34 48.088 16.2842

Table 3 shows that EG, CG1 and CG2 are not different from each other in terms of academic achievement

averages, but have similar group characteristics [EG (X=49.844), CG; (x=48.788), CG, (x=48.088)].

One-way ANOVA test was performed to determine whether group averages indicated a statistical significance.

The results are given in Table 4.
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Table 4. Effective Citizenship Academic Achievement Pretest ANOVA Results

Groups Sum of Squares sd Average of F P
Squares
Intergroups 51.309 2 25.654
.082 922
Intra-groups 30126.469 96 313.817
Total 30177.778 98
P-value: p <.05

Table 4 shows that the academic achievement averages of EG, CG1 and CG2 did not differ among the groups (F
(2 9) =.082, p=.92, p>.05). In other words, while starting to teach effective citizenship, EG, CG1 and CG2 were

found to have similar characteristics in terms of academic achievement.

Effective citizenship academic achievement post-test results: After the pre-test, EG was taught with the
program based on writing-to-learn activities, as opposed to CG1 and CG2 taught with the current program for
five weeks. Later, the test was re-applied as a post-test in EG, CG1 and CG2. We used the one-way ANOVA test
to determine whether there was a significant difference between EG, CG1 and CG2 in terms of academic
achievement. Before the one-way ANOVA test result, the data of descriptive statistics for EG, CG1 and CG2 were

specified as given in Table 5.

Table 5. Descriptive Statistics of the Effective Citizenship Academic Achievement Post-test Results

Groups N X Ss
‘g Experimental group (EG) 32 81.406 20.289
*é Control group (CG1) 33 55.909 22.619
e Control group (CG2) 34 52.647 22.704
P-value: p <.05

Table 5 shows that EG, CG1 and CG2 differed from each other in terms of academic achievement averages [EG
(x=81.406), CG; (x=55.909), CG, (x=52.647)]. One-way ANOVA test was performed to determine whether group

averages made a statistical significance. The results are given in Table 6.

Table 6. Effective Citizenship Academic Achievement Post-test ANOVA Results

Groups Sum of Squares Sd Average of Squares F P
Intergroups 16144.698 2 8072.349
16.793 .00
Intra-groups 46146.211 96 480.690
Total 62290.909 98
P-value: p <.05

Kayaalp, F. & Simsek, U. (2020). (Do) Spoken Words Fly and Written Words Remain (?): An Analysis

1256 on the Impacts of Using Writing-to-Learn Activities in the Social Studies Class on Cognitive
Learning, and Students’ Views, International Journal of Eurasian Education and Culture, Issue: 10,
pp. (1242-1314).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

Table 6 shows that there is a significant difference in the academic achievement averages of EG, CG1 and CG2
[EG (x=81.406), CG;(X=55.909), CG, (xX=52.647)] (F (2, 96) =.793, p=.00, p<.05). The teaching processes carried out
in the social studies course based on writing-to-learn activities were more effective in the academic achievement
levels of the students compared to the teaching processes in which the current program was applied. Given the
effect size of the resulting numerical difference, the effect size value (eta squared) was calculated as n?= .25,
indicating the presence of a large effect since the values of .14 and above represent a large effect (Can, 2017,

Pallant, 2017).

Often preferred when the variance is homogeneously distributed, the post-hoc Tukey’s test was used to

determine in favor of which group there is a significance. The test results are given in Table 7.

Table 7. Effective Citizenship Academic Achievement Post-test Multiple Comparison Tukey’s Test Results

Groups Compared Groups Difference Between Standard P
Averages Error
£ . al (DG) KG1 25.497* 5.439 .00*
xperimental grou
P group KG; 28.759* 5.399 .00*
DG -25.497* 5.439 .00*
Control group (KG,)
KG, 3.262 5.357 .81
DG -28.759* 5.399 .00*
Control group (KG,)
KG;1 -3.262 5.367 .81

P-value: p <.05

Table 7 shows that the significant difference between the effective citizenship academic achievement post-test
scores is in favor of the experimental group [EG (x=81.406), p=0.05). No significant difference was found between

CG1 and CG2 [CG; (X= 55.909; CG, %= 52.647), p=.81)].

The post-test results are given in comparison with the pre-test results to make the research results more
prominent. Figure 7 shows the change in cognitive learning levels in EG, CG1 and CG2 according to the pre-test

and post-tes+t results.
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Figure 7. Comparison of Cognitive Learning Development Levels of the Research Groups

Figure 7 shows that there was an increase in cognitive learning in all research groups. However, a statistical
significance was found in the experimental group (EG), taught only through writing-to-learn activities. In other
words, it was observed that writing-to-learn activities to teach effective citizenship in the sixth-grade social

studies course led to a significant change in students' cognitive learning levels.

Findings from Student Views About Using Writing-to-Learn Activities

The qualitative data were obtained by interviewing ten students from the experimental group. Content analysis
was performed on the obtained data, and the results are given in tables. The holistic structure of the tables is
supported by direct quotations from student views. The students were asked: “What would you say about the
use of writing-to-learn activities in the social studies course?” to reveal their general impression towards the

activities withing the five-week period. Figure 8 shows the finding(s) obtained from student views.

Instructive ﬁ

Entertaining ﬂ
Writing-to-Learn General !

Activities View Totak10
==&

Interesting Q

Figure 8. General Views of Students about Writing-to-Learn Activities
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Figure 8 shows that 50% (f = 5) of the students interviewed considered writing-to-learn activities as instructive,
while 20% (f = 2) as entertaining, 20% (f = 2) as permanent, and 10% (f = 1) as interesting. Examples of student

views are given below.

“Our interest in the lesson increased as a whole class because it was not interesting to write in normal classes,

but having different activities in this lesson influenced us more.” (S/8).

“In the normal social studies class, we would only cover the subject once, but thanks to these activities, repeating
the subject again and again increased our understanding of the subject. Our capacity of thinking has improved.”

(S/9).

“I think such activities have contributed greatly to us because spoken words fly but written words remain. That's

why we learn more easily with writing activities.” (S/4).

“I think it is a different source of entertainment because it creates a fun lesson environment because poetic

expressions and comics are so much fun.” (S/5).

The second question in the interview was “Do you think that writing-to-learn activities in the social studies course
contribute to your learning?” to explain the relationship between writing-to-learn and cognitive learning. Figure

9 shows the finding(s) obtained from student views.

[ Social Studies Course ]

Writing-to-Learn Activities

and Permanent

Academic Achievement
Learning

Academic
Achievement

Figure 9. Student Views on the Effects of Writing-to-Learn Activities on Cognitive Learning.

Figure 9 shows that 70% (f=7) of the students interviewed stated that writing-to-learn activities are effective on
academic achievement, while 30% (f=3) expressed that using such activities are effective both on academic
achievement and permanent learning. The effects of using writing-to-learn activities in social studies course on

cognitive learning are explained below with direct quotations from student views.
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“I think they increase my success. In this way, | learned the subjects better.” (S/1)

“I think my performance has increased in the social studies course because | am getting better results in the

mock exams.” (S/3)

“Activities have contributed to my learning because | have learnt better with the activities. The more | write, the

higher is my interest. What I learn is now permanent.” (S/7)

“I believe that my success in social sciences will increase because | can learn more easily by writing. It settles

more in my mind.” (S/9)

As a third question, the students were asked: "Which of the learning activities in the social studies lesson did you
like most, and why?" to determine the opinions aroused in students related to different writing-to-learn

activities. Figure 10 shows the finding(s) obtained from student views.
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Figure 10. Student Views on the Most Popular Types of Writing-to-Learn Activities

(Each student was matched to an activity as they indicated more than one type of activity)

Figure 10 shows that such types of writing-to-learn activities as letters, diaries, poetry, news, crossword puzzles,
obituaries, stories, and postcards are favored by 80% (f = 8) of the students being interviewed, while fairy tales

are favored by 20% (f = 2). Related student views are explained below with direct quotations.

“My favorite activity is writing fairy tales because it requires creativity and imagination and | have a lot of
imagination.” (S/5).
“Mly favorite activity is writing fairy tales because it is so much fun. | also enjoy crossword puzzles.” (S/7).

“| like the crossword puzzles very much because children like them.” (S/6)
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The student views indicate that they are interested in and enjoy using various teaching materials encountered in
daily life (news, obituaries, postcards) or in language teaching classes as a means of learning in social studies

class.

In contrast to the fourth question the students were asked “Is there any activity you did not like from among
writing-to-learn activities in social studies class, and why?”. Figure 11 presents the finding(s) obtained from

student views.

Mo unpopular
activities

Comics

Figure 11. Student Views on the Unpopular Types of Writing-to-Learn Activities

Figure 11 shows that only one writing-to-learn activity -WLA(comics) was unpopular among the students

interviewed (40%, 4 students). Relevant student views are explained directly through quotations.
"Comics, because | don’t like drawing very much." (S/2).

“I did not like the comics activity because | don’t like drawing, but it also taught me a lot.” (S/9).
“I like writing activities more than drawing-based activities.” (5/10).

The relevant student views indicate that writing-based activities were more favored than those based on drawing

or design.

Finally, the two questions, "What do you think is the most positive aspect of using writing-to-learn activities in
the social studies class?" and "Is there anything that you find negative in writing-to-learn activities in the social
studies class" were asked in a way that were intertwined. Figure 12 presents the finding(s) obtained from student

views.
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Figure 12. Student Approaches to Writing-to-Learn Activities

Figure 12 shows that 90% (f = 9) of the students interviewed had a positive attitude, whereas 10% (f = 1) of them

showed a negative attitude. The relevant student approaches are explained below with direct quotations.

S/9: “Some activities can be long and even challenging. Less activity would be better. It is better to do the activity
at school because | am more motivated at school”. This expression indicates some negative aspects of writing-

to-learn model.

S/2: “I do not think there is a negative aspect in writing-to-learn activities.” Some other students in the interview

used expressions similar to S/2.

DISCUSSION, CONCLUSION and SUGGESTIONS

This study examined the impact of writing-to-learn activities used in the social studies course on the academic
achievement level of the sixth-grade students, whose opinions about such activities were then discussed. The
first finding obtained from the study showed that the experimental group using the activities had higher
academic achievement than the control groups taught with the current curriculum. The results obtained from
this study has similar features with those of many studies in the literature (Ay & Basibiiyiik, 2018; Cantrell, et al
2000; Champpell, 2006; Dummer vd., 2008; Ellis Robinson, 2015; Eker & Coskun, 2012; Hooey & Bailey, 2005;
Karacagil, 2014; Klein & Rose, 2010; Maxim, 1998; Nejmaoui, 2019; Newell & Winograd, 1995; Noel, 1996; Pektas,
2019; Slinger-Friedman & Patterson, 2012; Stewart, Myers & Culley, 2010; Sahin, 2019; Ugar, 2019; Walp, 2013,
Yasul, 2019).The positive effect of writing-to-learn activities can also be seen in meta-analysis studies, (Graham,
Kiuhara & Mackay, 2020), evaluating research on the writing-to-learn model as a whole, in addition to the trends
in writing-to-learn studies (Klein & Boscolo, 2016). The reasons for writing-to-learn activities to produce a result
in favor of the experimental group in terms of academic achievement were evaluated based on the expressions

of the interviewed students, including the statement by S/5: “I think it contributed to my success at school and
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in the social studies class because writing instead of speaking or listening was more effective in learning”-
indicating how writing is more effective than speaking or listening. Another statement (S/7): “Activities have
contributed to my learning because | have learnt better with the activities. The more | write, the higher is my
interest. What | learn is now permanent”- indicates how writing-to-learn activities increase the interest in the
social studies class, making what is learnt more permanent. Further, S4 stated that: “The activities increased my
success a bit because it is not always possible to keep in mind when told. We can reinforce it better by writing.
Writing different articles has contributed to our learning”- emphasizing that writing-to-learn activities are more
effective than simple teaching by narration and the importance of writing in remembering and reinforcing what
has been learnt. According to S/6: “I think that writing activities in the social studies class have an impact on my
success because when | write | can keep it more in my mind”- highlighting the opportunity that writing enables

them to keep the knowledge in mind and remember it easily, leading to permanent learning.

In the literature, Walp (2013) used reflective writing activities in the social studies class, stating that writing-to-
learn activities increase the success in social studies, while Eker and Coskun (2012) used diary writing in the
fourth-grade social studies class, emphasizing that it has an impact on the permanence of the learned
information as well as increasing the academic achievement, producing similar results to this study. Similarly, Ay
(2018) used poetry and letter writing in the social studies class, reaching a conclusion that the use of poetry and
letters in the social studies class is effective in increasing students' academic achievement. Using the writing-to-
learn activities in teaching history in the social studies course, Noel (1996) pointed out that such activities are
effective on students to learn history. Just like Noel (1996), Karagagil (2014) used writing-to-learn activities in
teaching history in the seventh-grade social studies class, stating that such activities increase academic
achievement. Thus, Karagagil (2014) supported both the results by Noel (1996) and of this research. Likewise,
Klein and Rose (2010) used writing-to-learn activities to improve students' learning abilities in the social studies
class and stated that such activities are effective on the ability to learn, demonstrating a similar result to this
research. Cantrell, et al. (2000), who investigated the impact of diary-writing on learning in the social studies
class, compared students in terms of writing and summarizing in a certain order, and revealed the positive
impacts of diary-writing in learning processes. The conclusion reached by Cantrell et al. (2000) presents a
common result with that of this study and that conducted by Eker and Coskun (2012). Ellis Robinson (2015)
reached a similar conclusion with this study, stating that poetry writing contributes positively to social studies
teaching. The research results by Ay (2018) and Ellis Robinson (2015) support each other in regard to the effect
of poetry writing as a writing-to-learn activity on academic achievement. Moreover, Slinger-Friedman and
Patterson (2012), who explained the effect of writing in teaching geography, being part of the social sciences and
constituting the basis of social studies education, reached a common result with this study by stating that writing-
to-learn activities in geography are essential in learning. Similarly, Dummer et al. (2008), who wanted to develop
and evaluate deep learning through reflective diaries in teaching geography, reached a conclusion supporting
the result of this study by pointing out the importance of reflective diaries. In addition, Dummer et al. (2008)

revealed that reflective diaries, which are one of the writing-to-learn activities, add flexibility and innovative
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aspect to the learning process, improve deep learning, contribute to students' communication skills and enable
students to reveal themselves with a critical eye. Additionally, Hooey and Bailey (2005), who focused on diary
writing in teaching geography, drew attention to a different angle from previous studies by revealing that writing
a diary is an effective aspect in the development of spatial thinking skills, which are also contained in the new
social studies curriculum (MoE, 2018). They also reached a parallel conclusion with the result of this study and
of previous studies (Dummer et al., 2008; Eker & Coskun, 2012; Cantrell, et al., 2000; Slinger-Friedman &
Patterson, 2012). Yasul (2019), who recently used the four-square writing model, one of the writing-to-learn
activities in social studies, for the fifth grade students, explained that such activities had positive effects on the
development of students' academic achievement. The result reached by Yasul (2019) has similar characteristics
with the results of this study and of different studies (Ay, 2018; Ellis Robinson, 2015; Karagagil, 2014; Klein &
Rose, 2010; Noel, 1996) that relate the writing-to-learn activities with the social studies teaching. Just like Yasul
(2019), Sahin (2019), who recently examined the effect of using writing-to-learn activities in the social studies
class stated that keeping a diary is effective on students' success and contributes significantly to permanent
learning. The results reached by Sahin (2019) revealed a parallel feature with the results of this study, and
revealed similar results with various studies (Dummer et al., 2008; Eker & Coskun, 2012; Hooey & Bailey, 2005)

that examined the effect of diary writing.

The second result of this research is that the sixth-grade students put forward multidimensional opinions about
writing-to-learn activities used in the social studies class. Other studies on writing-to-learn activities (Ay &
Basibiiyiik, 2018; Bozat, 2014; Dogan & ilhan, 2016; Hand et al., 2004; Hohenshell & Hand, 2006; Kabatas-Memis,
2014; Karacagil, 2014; Kingir, 2013; Kogak & Seven, 2016; Koksal, 2019; Leffler, 2014; Ozturan Sagirli, 2010;
Pektas, 2019; Ray Parsons, 2011; Uzun, 2011; Yildiz & Biyikkasap, 2011; Winstead Fry & Villagomez, 2012; Yasul,
2019) that deal with the opinions of students at different grade levels have been found to have parallel features
with this study. The multidimensional perspective of experimental group students about the writing-to-learn
activities used in the social studies class is represented in the following statements: “In the normal social studies
class, we would only cover the subject once, but thanks to these activities, repeating the subject again and again
increased our understanding of the subject. Our capacity of thinking has improved” (S/9), indicating that the
repetition of the subjects in a spiral manner thanks to the writing-to-learn activities provide permanent learning.
Another student stated with a terse expression, “I think such activities have contributed greatly to us because
spoken words fly but written words remain. That's why we learn more easily with writing activities” (S/4),
indicating the significance of the writing-to-learn activities. Another student (S/7) linked the contribution of
writing-to-learn activities to cognitive learning due to the activities being fun, and said: “The activities were quite
fun. Listening to the social studies lesson does not always help. Also, what | learned at the activities is more
permanent.” Furthermore, S/5 expressed that “My favorite activity is writing fairy tales because it requires
creativity and imagination and | have a lot of imagination”, emphasizing that writing-to-learn activities develop
higher-order thinking skills, which are naturally effective on learning. Some of the students interviewed

highlighted the positive aspects of writing-to-learn activities in the social studies class, but also made some
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warnings about the way such activities are used. S/9 said that: “Some activities can be long and even challenging.
Less activity would be better. It is better to do the activity at school because | am more motivated at school”,
emphasizing the number of activities as well as the necessity to use them as a classroom activity rather than

homework.

The analysis of the opinions of the experimental group and the studies in the literature with a holistic view
demonstrate that the results of the study by Ray Parsons (2011) and this study have in common as the students
who participated in that study expressed that writing-to-learn activities contributed to the development of their
academic success and learning the concepts. Kocak and Seven (2016), examining the opinions of prospective
teachers on the importance of using poetry and brochure for learning purposes, stated that students' learning
was enhanced with writing-to-learn activities, and that visualization of the subject resulted in easier and
permanent learning. The comparison of the results with the answers given by the students in this study shows
that the two studies reached complementary results. In a study conducted with prospective teachers, Dogan and
ilhan (2016), emphasized the opinions about the writing-to-learn activities as follows: “Writing-to-learn activities
increase their knowledge of the subject area, lead them to do research, activate them in the learning process and
provide permanent learning”, the results of which supported this study as well as other research previously
mentioned. Working on the opinions of university students about non-traditional writing activities, Kabatas-
Memis (2014) stated that the students found the non-traditional types of writing both beneficial and instructive,
supporting the result of this research. In a recent study by Pektas (2019) with tenth grade students on writing-
to-learn activities, the students stated that writing-to-learn activities have positive effects on learning, which is
another similar result obtained in this research. Moreover, in the study conducted by Koksal (2019) with fifth-
grade students related to writing poetry and keeping a diary for learning purposes, the students stated that such
activities positively affect learning and develop different skills, supporting the results of this study and others

that use different types of writing-to-learn activities (Dogan & ilhan, 2016; Kogak & Seven, 2016)

Working on writing-to-learn activities for teaching historical subjects in the social studies class, Karagagil (2014)
reached a similar conclusion with this study by stating that students understand the subjects more easily through
such activities with a positive effect on learning. Involving some prospective teachers of social studies in their
study, Ay and Basiblylk (2018), likewise, stated that prospective teachers of social studies have positive
attitudes about writing-to-learn activities and think that such activities facilitate learning and provide permanent
learning as well as being effective on communication skills and creative thinking. With such positive approaches,
Ay and Basiblyilk (2018) also stated that prospective teachers of social studies do not have enough information

about alternative writing types.

The results are similar to those of the study by Karagagil (2014), reflecting the views of seventh-grade students,
and of this study referring to the views of sixth-grade students. Similarly, evaluating the views of fifth grade
students, Yasul (2019) stated that students found writing-to-learn activities entertaining and a qualified learning

tool that provides permanent learning. Thus, Yasul (2019) supported both the other studies on social studies
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education (Ay, 2018; Ay & Basibliyik, 2018; Karagagil, 2014) and the result of this study. In addition, Yasul (2019)
underlined the fact that students were not aware of different types of writing activities in the social studies class

other than taking notes and summarizing, revealing a result similar to that asserted by Ay and Basiblyik (2018).

This study was conducted by taking into consideration the question of "how much" the academic achievement
of the students developed through the writing-to-learn teaching model, and the questions of "why and how" the
writing-to-learn activities were effective in this development, for which the results are presented as a whole in

Figure 13.
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Figure 13. The Results of the Study

Following suggestions have been made for the researchers and practitioners considering the findings and results

of the study:
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v"In this study, the academic achievement of the sixth-grade students seems to have improved through
writing-to-learn activities in the social studies class. Given that result, writing-to-learn activities can be

used in the social studies course with the purpose of improving students’ academic achievement.

v" The sixth-grade students participating in this study stated that the writing-to-learn activities had
multidimensional impacts on their learning processes. Considering such effects, writing-to-learn

activities can be used for various purposes within the social studies course.

v' This study was conducted for teaching effective citizenship in accordance with the sixth-grade

curriculum. Similar studies can be conducted to teach different subjects using writing-to-learn activities.
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SOZ UGAR, YAZI KALIR (MI)?
SOSYAL BiLGILER DERSINDE OGRENME AMACLI YAZMA ETKiNLiKLERINi KULLANMANIN
BiLiSSEL OGRENMELERE ETKiSi VE OGRENCi GORUSLERINE YANSIMASI*

0z

Bu calismanin amaci, sosyal bilgiler 6gretiminde kullanilan 6grenme amagli yazma etkinliklerinin
ortaokul 6grencilerin akademik basari diizeyine etkisini incelemek, 6grenme amagli yazma
etkinlikleri hakkinda 6grenci goruslerini ortaya koymaktir. Bu galismada karma arastirma yontemi
kullanilmigtir. Galisma ayni okulun uUg farkli subesinde 6grenim goéren 99 ortaokul 6. sinif
ogrencisinin (deney grubu n=32, kontrol grubu 1 n= 33, kontrol grubu 2 n=34) katihmi ile
gerceklestirilmistir. Uygulama asamasinda deney grubunda c¢oklu 6grenme amacgh yazma
etkinliklerine (glinlik, hikaye, mektup, masal, bulmaca) yer verilirken kontrol grubunda mevcut
programin 6ngordigi sekilde uygulama yapilmistir. Calismada 6grenme amagh yazma
etkinliklerinin 6grencilerin bilissel 6grenmelerine etkisini belirmek igin arastirmaci tarafindan
gelistirilen akademik basari testi birlikte 6grenme amagli yazma etkinlikleri hakkinda 6grenci
gorislerini yansitan yari yapilandiriimis gériisme formu veri toplama araci olarak kullaniimistir.
Arastirmanin nicel verileri betimsel ve kestirimsel istatistik olarak analiz edilirken, nitel veriler icerik
analizi ile ¢ozimlenmistir. Uygulama sonucunda 6grenme amacli yazma etkinliklerinin kullanildigi
deney grubu 6grencilerin akademik basari diizeyinin mevcut programin uygulandigi kontrol grubu
ogrencilerinden daha yiksek oldugu gorilmistir. Deney grubu 6grencileri, 5grenme amacl yazma
etkinliklerin 6grenmeleri Gizerinde oldukga etkili oldugunu belirtmislerdir. Yine uygulama slirecinde
kullanilan 6grenme amach yazma etkinliklerinin deney grubu 6grencileri tarafindan ilgi cekici,
merak uyandirici, eglenceli oldugu ifade edilmistir. Ogrencilerin akademik basarilarina olumlu katki
saglayan 6grenme amacgli yazma etkinlikleri, sosyal bilgiler dersine ait bilgi ve becerilerin
kazandirilmasinda ¢ok yonli kullanilabilir.

Anahtar Kelimeler: Sosyal bilgiler dersi, 6grenme amagli yazma, akademik basari, 6grenci gérusleri.

* Bu ¢alisma, Prof. Dr. Ufuk SIMSEK danismanliginda Fatih KAYAALP tarafindan hazirlanan “ Sosyal Bilgiler Dersinde Ogrenme
Amach Yazma Etkinliklerini Kullanmanin Biligsel ve Duyussal Ogrenmelere Etkisi” baslkl doktora tezinden tiretilmistir.
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GiRiS

21. ylzyll dinyasi, -ortak yasam degerlerine inanmis, hak ve sorumluluklarini bilen, yasadigi topluma
bltlnlesmis, karsilastigl problemleri hukuki yollardan ¢6zmeye galisan, mensubu oldugu (ilkenin yonetiminde s6z
sahibi, kendi 6zelliklerinin farkinda, yasamini sirdirdigi cevreyi koruyan, sahip oldugu tarihi baglarin bilincinde
oldugu kadar evrensel degerleri de benimsemis- vatandas tipini arzulamaktadir. Bu vatandas tipinin
sekillenmesine birgok faktor katki saglasa da Ogretim programi, okul, 6gretmen gibi unsurlarin toplami olan
egitimin bu slrecte basat rol almasi kaginilmazdir. Egitim ve 6gretim silirecinde ¢ok yonli vatandas tipinin

yetistirilmesine bircok dersin katkisi olsa da sosyal bilgiler dersi olduk¢ca 6nemli ve farkli bir yere sahiptir.

Odaginda yer alan vatandaslik egitimi igin sosyal ve beseri bilimlerin bir araya getirilip (Barr, Barth ve Shermis,
2013; Heater, 2007; National Council for Social Studies [NCSS], 1994; Savage ve Armstrong, 1996) 6gretime
uyarlamasi olan sosyal bilgiler, insan lzerine bir calismadir (Zarillo, 2016). insan iizerine bir calisma olan sosyal
bilgiler, sosyal olan seyleri calismak (Dewey’den akt., Oztiirk, 2015) seklinde tanimlandigi gibi pedagojik amaglarla
basitlestirilmis sosyal bilimler olarak da ifade edilmektedir (Wesley’den akt., Oztiirk, 2015). Sosyal bilimlerden
aldig1 bilgi ve yontemleri kaynastiran sosyal bilgiler, degisen diinya kosullarinda bilgiye dayali karar alan, problem
¢ozen (Oztirk, 2015: 4) aktif/etkin vatandas yetistirmeyi amaclayan (Aktekin, 2016) bir 6gretim programidir
(Keskin, 2019). “Sosyal” s6zcligi ile insan Uzerine odaklanan “bilgiler” s6zciigi ile sosyal ve beseri bilimlere ait
bilgi ve yontemleri biinyesine katan “sosyal bilgiler” (Kayaalp ve Karamese, 2020), gegmisten giinimuze insanin
insanlarla ve dogayla etkilesiminin éykiisiinii anlatmaktadir (Doganay, 2016). insana iliskin bu éykiiniin kaynagi
olan sosyal bilgiler, 6nce 6grencilerin zihinlerinde sonra tutumlarinda daha sonra davranislarinda gorinir
olmaktadir. Bu gérinirligi saglamada 6grenme ortamlarinda uygulanan 6gretim yontemlerinin roli oldukga
onemlidir (Alaz Seyihoglu ve Kartal, 2015; Torun, 2017). Cinkl 6grenme ortamlari, 6gretim yontemlerin
kendilerini var etme sahalaridir. Oyle ki bu sahada cagdas ve arzu edilen insan modeli icin uygun égretim
yontemini kullanmak bir zorunluluktur (Simsek, 2015). Bu zorunlulugun bilincinde olan arastirmacilar, zaman
icerisinde daha nitelikli bir sosyal bilgiler 6gretimi icin; hizmet ederek 6grenme (Altinok, 2019; Bengic Colak,
2015), kanit temeli 6grenme (Bekret, 2019), arastirmaya dayali 6grenme (Caliskan, 2008), beyin temelli 6grenme
(Cengelci, 2005; Tokcan, 2007), argimantasyon tabanli/temelli bilim 6grenme (Akbas, Sahin ve Meral, 2019;
Torun, 2017), sorgulamaya dayal 6gretim (Kagar, 2020) yaklasimlarini ele aldigi gibi hikaye (Demir, 2011) sozli
tarih (Dere, 2017) mizah (Orug, 2007), biyografi (Er, 2010), artirilmis gerceklik (Giimbiir, 2019 ), cizgi roman (ilhan,
2016; Topkaya ve Dogan, 2020), kanit temelli galisma yapraklari (Kaymakgi, 2019), ters yiiz sinif modeli (Bursa,
2019; Erbil, 2019) sanal tur uygulamasi (Dasdemir, 2019) Uzerinden de arastirma yapmislardir. Sosyal bilgiler
egitimin devam eden 6gretim yol ve yontem arayislarina katki saglayacak en 6nemli 6gretim modellerinden birisi
de Emig (1977) tarafindan 6grenmenin essiz bir yolu olarak tarif edilen 6grenme amaclh yazma etkinlikleridir (Ay,
2018; Baeman, 2012; Beyer, 1982; Boyer, 2006; Firek, 2006; Karagagil, 2014; Pitard, 2011; Sahin, 2019; Ugar,
2019; Yasul, 2019).
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Mufredat siresince var olan bilgilerin 6grenilmesi ve gelistirilmesi icin kullanilan (Bazerman, vd., 2005) 6grenme
araci olarak yazma, dnceki bilgilerin tizerine yeni bilgileri insa ederek bilimsel bilgilerin kalici olmasini sagladigi
(Rivard ve Straw, 2000) kadar 6grenilmesinde zorlanilan kavramlara kolaylik saglayan bir 6grenme yoludur
(Hohenshell, Hand ve Staker, 2004). Bu égrenme yolu, 6grencileri giidiilemeye (incirci, 2020), iletisim kurmaya,
elestirel dusiinmeye, 6grendigi bilgileri yeniden insa etmeye yoneltirken (Klein, 1999) bilgiyi kaydetmeyi degil,
bilgiye anlam yiikleyerek bu sayede dgrendiklerinden yeni bir {iriin olusturmayi esas almaktadir. Ogrencilerin
ylzelsel 6grenmelerinden ziyade derin 6grenmelerini 6n plana ¢ikaran 6grenme amach yazma etkinlikleri
(Thompson, Pilgrim ve Oliver, 2005) konu tzerinde 6grencilerin icerigi, kavramlari ezberlemekten 6te kendi
fikirlerini, goruslerini aciklayarak kendi 6grenme siireclerini kesfetmelerini saglamaktadir. Ogrencilerin
degerlendirilme siireglerinde oldugu kadar 6grenme sireglerinde de etkili olan yazi (Alharbi, 2015), egitimin
o6nemli bir parcasi oldugu kadar her sosyal bilgiler 6gretmeninin 6gretim araclarinin 6n siralarinda yer almaktadir.
Clinkl sosyal bilgiler 6gretim programi, 6grencilerin faydal amaglar igin sik sik yazi yazmalarina imkan taniyan
zengin bir igerige sahiptir (Maxim, 1998). Sosyal bilgiler 6gretmeni, yazi sayesinde igerik Gzerinde derin 6grenme
saglama, sosyal bilgiler dersine ait becerileri kazandirabilmektedir (Boyer, 2006). Ogrenciler ise kavram ve
genellemeleri gelistirmek, 6nceden 6grenilen bilgileri gliclendirmek ve genisletmek, bireysel veya grup olarak bir
konu hakkinda empati gelistirmektedirler. Ayrica yazi sayesinde Ogrenciler hipotezler ortaya koymak, bu
hipotezleri kanitlamak, 6grenilen icerik hakkinda yeni bilgiler Gretmek (Beyer, 1982), problem ¢d6zme, kesfetme,
ogrendiklerini organize etme nitelikleri elde etmektedirler (Pitard, 2011). Yazinin bu etkili fonksiyonlarina ragmen
sosyal bilgiler siniflarinda yazma siklikla yanhs anlasiimistir. Cogu 6grenci sosyal bilgiler dersinde yaziyi; arastirma
o0devi yazma, deneme sorusunu cevaplama, bir sinav kagidini doldurma olarak algilandig gibi rutin olarak bolim
veya Unite sonlarinda 6zet yapmak veya geleneksel dénem sonu arastirma édevi hazirlama seklinde de gormistir
(Beyer, 1982). Fakat sosyal bilgilerde yazma bunlardan ¢ok daha fazlasidir (Pitard, 2011). Ogrenci igin yazi, en iyi
o6grenme yoludur. Yazi yazarken 6grenci ders kitabinin ve 6gretmenin pasif alicisi degil kendi 6grenme siirecinin
aktif katihmcisidir.” (Steffens ve Dickerson’dan akt., Pitard, 2011). Baska bir ifadeyle yazi Uzerine insa edilmis
6grenme amagli yazma, 6gretmenlerin aktardigi veya ders kitaplarinda yer alan bilgilerin 6grenciler tarafindan
pasif bir sekilde yazildigi (Yore, Bisanz ve Hand, 2003) geleneksel not tutma eylemi degil; 6grencilere kritik
disiinme (Sinaga ve Feranie, 2017) bilimsel igerigi anlama, fikirlerini ifade etme (Mason ve Boscolo, 2000) bilgiyi
yapilandirma (Tynjala, 1998) firsatlarini taniyarak onlari 6grenme sireglerinde aktif kilan geleneksel olmayan
alternatif yazma tipidir (Oztiirk, Oztiirk ve Isik, 2016) . Ogrenme siireclerinde bu 8grenme stratejisini kullanan
sosyal bilgiler 6gretmenleri, uygulama siirecinde 6grencilere zengin 6grenme ortami saglamali ve 6grencileri bu
etkinliklere yonlendirmelidir (Kieft, Rijlaarsdam ve Van den Bergh, 2006). Fakat 6gretmenler neyi, hangi amacla
ve nasil yazdiracagini bilmeli, bunun tasarimini iyi yapmalidir. Ogrenme amagl yazma siirecindeki bu &énemli
noktaya aciklik getiren Hand ve Prain (2002), 6grenme amacli yazma etkinliklerinin uygulama siirecine yonelik bir
tasarim ortaya koymustur. Ortaya konan bu tasarim birgok arastirmaci ve 6gretmene kaynaklik etmistir. Cok
sayida arastirmaci ve 6gretmene referans olan Hand ve Prain’in (2002: 743) 6grenme amach yazma tasarimi

revize edilerek Sekil 1’de sunulmustur.
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Sekil 1. Ogrenme Amacli Yazma Tasarimi

Ogrenme ortamlarinda “amag, konu, metin {retim metodu, muhatap ve yazma tiiri” gibi ilkeler lizerinden
yuritilen (Hand ve Prain, 2002) ve 6grencilerin (st dizey diistinme becerilerini gelistirip bilgi dagarcigini (Yildiz
ve Biyukkasap, 2011) genisleten 6grenme amagli yazma etkinlikleri, farkl disiplinlerinde bilissel bilgi ve beceri
edinimini saglamaktadir. Ogrenme amacl yazma etkinliklerinin &gretim siirecine aktarimi ve siirecte yaptigi cok
yonli etkiler alanyazin Uzerinden incelendiginde; 6grenme amacgh yazma etkinliklerin 6grencilerin ders
basarilarini (Ashworth, 1992; Ay, 2018; Cantrell, Fusaro ve Dougherty, 2000; Caukin, 2010; Cémen, 2018; Kardas,
2019; Kingir, 2013; Koksal, 2019; Noel, 1996; Nurnberg, 2017; Pektas, 2019; Pinar, 2019; Poock, Burke,
Greenbowe ve Hand, 2007; Sahin, 2019; Tarchichi, 2016; Yaman, 2018; Yasul, 2019; Yilmaz, 2017) kavram
dgrenmelerini (Alharbi, 2015; Aktiirk, 2018; Atasoy, 2013; Hohenshell ve Hand, 2006; Ozyurt, 2011; Putti, 2011;
Ray Parsons, 2011) metabilissel diizeylerin gelisimini (Bangert-Drowns, Hurley ve Wilkinson, 2004; Hand, Wallace
ve Yag, 2004) derin 6grenmelerini (Dummer, vd., 2008; Jaafar, 2016; Leffler, 2014) konuyu arastirmasina tesvik
etmesini (Reilly, 2007), 6zyeterliklerini (Caukin, 2010), egitim inanglarini (Caukin, 2010), problem temelli
o6grenme becerilerinin gelisimini (Chappell, 2006), iletisim becerilerini (Alharbi, 2015; Ay, 2018; Dummer vd.,
2008), elestirel dislinme becerilerini (Giroux, 1978; Hobson ve Schafermeyer, 1994; Hooey ve Bailey, 2005;
Nejmaoui, 2019; Sinaga ve Feranie, 2017; Stephenson ve Sadler-McKnight, 2016), kalici 6grenmelerini (Dogan ve
ilhan, 2016; Newell ve Winograd, 1995; Sahin, 2019; Yasul, 2019), derse yonelik tutumlarini (Bahadir, 2011;
Oztiirk, 2014; Yildinm, 2016), yorum yapma yeteneklerinin gelisimini (Kilekci, 2018), tarihsel diisiinme
becerilerini (Walp, 2015), farkli disinme yollarini kazanma becerilerini (Hohenshell ve Hand, 2006), bilimsel

siire¢ becerilerini (Baltaci, 2013; Oz, 2015), dnceki bilgileri harekete gecirme yeterliligini (Bozkurt, 2017; Putti,
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2011), ekolojik okuryazarlik niteliklerini (Balgopal ve Wallace, 2016), kanit kullanma becerilerini (Sielaff ve

Washburn, 2015), giidiilenmelerini (incirci, 2020) olumlu sekilde etkiledigi gérilmustiir.

Ogrenme siireglerine ¢ok yonlii katki saglayan 6grenme amagli yazma arastirmalarinin gerek diinyada (Balgopal
ve Wallace, 2016; Bangert-Drowns, vd., 2004; Burke, vd., 2006; Caukin, 2010; Greene, 2016; Gunel, Hand ve
Prain, 2007; Hand, vd., 2004; Hand, Yang ve Bruxvoort, 2007; Hohenshell ve Hand, 2006; Hrina-Treharn, 2011;
Kieft, Rijlaarsdam ve Bergh, 2006; King, Raposo ve Gimenez, 2016; Kravchuk, 2015; Klein, Piacente-Cimini ve
Williams, 2007; Leffler, 2014; Nam, Choi ve Hand, 2011; Niickles, Hiibner, Dimer ve Renkl, 2010; Nurnberg, 2017;
Putti, 2011; Poock, vd., 2007; Ray Parsons, 2011; Reilly, 2007; Rouse, Graham ve Compton, 2017; Stephenson ve
Sadler-McKnight, 2016; Tarchichi, 2016) gerekse Turkiye’de (Aktiirk, 2018; Ari ve Yildirim, 2017; Atasoy, 2013;
Bahadir, 2011; Baltaci, 2013; Bozkurt, 2017; Comen, 2018; Dasdemir, 2018; Demirbag, Kingir ve Cepni, 2015;
Dogan ve ilhan, 2016; Kardas, 2019; Kingir, 2013; Kocak ve Seven 2016; Koksal, 2019; Kiilekci, 2018; Oz, 2015;
Oztiirk, Oztiirk ve Isik, 2016; Ozkan, 2019; Pektas, 2019; Pinar, 2019; Tarikdaroglu, 2019; Yaman, 2018; Yildiz ve
Bilylikkasap, 2011; Yildirim, 2016; Yilmaz, 2017) fen ve matematik alaninda yogunlastigi gériilmektedir. Ogrenme
amagli yazma etkinliklerinin sosyal bilimler ve sosyal bilimlerin antolojisi olan sosyal bilgiler ¢alisma alanindaki
gorinimi diinyadaki calismalar (Baeman, 2012; Cantrell, vd., 2000; Klein ve Rose, 2010; Chappel, 2006;
Dummer, vd., 2008; Ellis-Robinson, 2015; Hooey ve Bailey, 2005; Nejmaoui, 2019; Newell ve Winograd, 1995;
Noel, 1996; Sielaff ve Washburn, 2015; Slinger- Friedman ve Patterson, 2012; Walp, 2013; Washburn, Sielaff ve
Golden, 2016) ve Tirkiye’de arastirmalar (Ay, 2018; Ay ve Basibliyiik 2018; Karacagil, 2014; Ucar, 2019; Sahin,
2019; Yasul, 2019) lzerinden incelendiginde ise yapilan arastirma sayisinin ve kapsaminin ¢ok sig ve yetersiz

kaldig1 gorilmektedir.

Bircok sosyal bilim dalina ait bilgilerin harmanlanmasi ile olusturulmus olan sosyal bilgiler, cok sayida beceri ve
degeri biinyesine barindiran sézel ifadelere dayal bir derstir. icerik acisindan yogun ve parcali bir yapiya sahip
olmasi sosyal bilgilerin ¢ok karmasik bir ders olarak algilanmasina yol agabilmektedir. Bu durumun dogal sonucu
olarak ortaokul 6grencilerin sosyal bilgiler dersini anlamalari gliclesmektedir. Bu 6grenme gliclGgliinin ortadan
kaldiriimast icin harcanan gaba alternatif 8gretim ydntemlerini giindeme getirmektedir. Ogrenme amach yazma
etkinliklerinin arastirma, ¢ok yonli dusiinme, kalcr 6grenme gibi ¢ok yonlu etkileri dikkate alindiginda
gerceklestirilen bu calismanin daha nitelikli bir sosyal bilgiler 6gretimi arayislarina alternatif olusturacagi
disinulmektedir. Yine bu ¢alismanin sosyal bilgiler siniflarinda yazinin geleneksel kullanimindan (not tutma,
arastirma odevi yapma) ote farkh bir yapida (siir, hikaye, ginliik, bulmaca, masal) yer almasina rehber olmasi
beklenmektedir. Ayrica sosyal bilgiler 6gretiminde benzer c¢alismalarin eksikligi de dikkate alindiginda bu
calismanin alan yazina katki saglayacagi diisiintilmektedir. Bu noktalardan hareketle bu calismanin amaci, sosyal
bilgiler dersinde 6grenme amacli yazma etkinliklerini kullanmanin bilissel 6grenmelere etkisini inceleyip 6grenci
gorislerini ortaya koymaktir. Bu genel amag¢ dogrultusunda asagida yer alan arastirma sorularina cevap

aranmistir.
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= Ogrenme amacli yazma etkinliklerinin 6grencilerin akademik basarilari izerinde anlamli bir etkisi var
midir?

= QOgrencilerin 6grenme amagli yazma etkinliklerine iliskin gorisleri nelerdir?

YONTEM

Bu arastirmada nicel arastirmalarin ne kadar soru ile nitel arastirmalarin neden ve nigin sorularini birlestiren
Tashakkori ve Teddlie’nin (2015: 4) “lglincl yontem bilimsel hareket” olarak nitelendirdigi karma arastirma
yaklasimi kullanilmistir. Nitel ve nicel arastirma yontemlerine alternatif olusturan karma arastirma yontemi,
bircok arastirmaci tarafindan nicel ve nitel arastirma yontemlerinin bir arada kullanimi olarak tarif edilmistir
(Fraenkel ve Wallen 2009: 558). Ancak Creswell (2017), karma arastirma yénteminin nicel ve nitel verilerin basitce
bir araya getirilmesi ya da nicel desenlere nitel verilerin basit bir sekilde eklenmesi olmadiginin altini gizerek
kapsaml bir tarif yapmistir. Creswell’e (2017: 2) gére karma arastirma, arastirmacinin problemini anlamak igin
hem nicel hem de nitel verileri topladigi iki veri setini birbiriyle bltunlestirdigi bu bitlinlesmenin verdigi avantaji
kullanarak sonuglar cikardigi yontemdir. Bu galismada, Creswell ve Plano-Clark (2007) tarafindan yapilan
cesitleme (triangulation), gémiullu (embedded), agiklayici (explanatory) ve kesfedici (exploratory) siniflandirma
icerisinde yer alan gom{ili (embedded) desen kullanilmistir. Arastirmada kullanilan gémli karma desen tasarimi

Sekil 2’de sunulmustur.

Sekil 2. Gomiili Karma Desen Tasarimi

Gomili karma desende nitel veya nicel verilerin birbirlerini desteklemesi icin kullanimi s6z konusudur (Creswell
ve Plano-Clark 2007). Fakat esas nokta ya nicel ya da nitel verilerin daha genis bir desen igerisine gomulmiis
olmasidir. Ardindan kullanilan tim veri kaynaklarinin desenin timinu destekleyici bir rol almasi esastir (Creswell,

2007; Gokgek, 2019). Bu calismada kullanilan gémli karma desenin uygula sireci Sekil 3’ te sunulmustur.
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Sekil 3. Arastirmanin Gom{lli Karma Desen Sireci

Sekil 3’ te goruldugi gibi gomilli karma desen (zerine insa edilen bu arastirmanin nicel boyutunda, seckisiz
atamanin yapilamayacagi durumlarda ciddi bir alternatif desen olan dn-test son-test eslestirilmis kontrol gruplu
yari-deneysel desen kullanilmistir (Bayukoztirk, Kilic Cakmak, Akgiin, Karadeniz ve Demirel, 2018). Bu ¢alismanin
nitel boyutunda, arastirmanin nicel verilerini desteklemek icin deney grubu icerisinden belirlenen on 6grenci ile

yari-yapilandiriimis bir gérisme gergeklestirilmistir.

Calisma Grubu

Bu arastirma, 2018-2019 egitim-6gretim yilinda Zonguldak ilinde bulunan bir ortaokulun g farkh subesinde
6grenim goren 99 altinci sinif 6grencisinin gonillu katilimi ile gergeklestirilmistir. Arastirmanin ¢alisma grubuna

ait demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1. Calisma Grubuna Ait Demografik Bilgiler

Cinsiyet
Gruplar Kiz Erkek Toplam Ylzde (%)
Deney Grubu (DG) 11 21 32 32.3
Kontrol Grubul(KG1) 13 15 33 33.3
Kontrol Grubu2 (KG2) 14 20 34 34.3
Toplam 99

Arastirmanin nicel boyutunda, yari-deneysel bir siireg izlendigi icin uygulama 6ncesinde ¢ subenin akademik
basari ortalamalari arasinda anlamli bir farkin olmamasi gerekmektedir. Bu farki belirlemek icin uygulama oncesi
U¢ subeye arastirmaci tarafindan gelistirilen Etkin Vatandashk Akademik Basari Testi (EVABT) uygulanmistir.
Ardindan basari testinden elde edilen veriler lGzerinde tek yonlii ANOVA analizi islemi gergeklestirilmistir. Tek

yonli ANOVA analizi sonucunda gruplar arasinda anlamli bir farkin [F (2,96)=.082, p=. 922, (P>.05)] olmadigi tespit

edilmistir. Boylece elde edilen verilere gore arastirma gruplarinin benzer 6zelliklere sahip oldugu varsayilmistir.
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Bu baglamda halihazirda bulunan (¢ subeden igerisinden bir deney grubu (DG), iki kontrol grubu (KG; ve KG,)

rastgele secilmistir.

Arastirmanin nitel boyutunda veri toplamak icin 6§renme amagli yazma etkinliklerinin kullanildigi deney grubu
(DG) 6grencileri ile yari- yapilandiriimis gorlisme formu (zerinden bir gériisme yapilmistir. Yapilan bu goriisme
deney grubu icerisinden belirlenen on 0grenci ile gergeklestirilmistir. Gorlisme yapilan 6grencilerin
belirlenmesinde arastirmacinin kendi yargisini 6ne ¢ikaran, bilgi ve becerilerini kullanmasina firsat taniyan amagli
ornekleme (Balci, 2010) icerinde yer alan maksimum cesitlilik 6rneklemesi kullanilmistir. Uygulamadaki amag,
maksimum c¢esitlilik 6rneklemesinin dogasinda var olan ¢esitlilik tizerinden evrene dair genelleme yapmaktan
ziyade cesitlilik Gzerinden ortak veya benzer sonuglara ulagsmayi saglamaktir (Blylkoéztiirk, vd., 2018; Yildirim ve
Simsek, 2011). Bu amag dikkate alinarak deney grubu igerisinden cinsiyet (Kiz, n=5; Erkek, n=5), akademik basari
dizeyi (cok iyi, n=2; iyi, n=3; orta, n=3; zayif, n=2) ve derse ici performans dizeyi (iyi, orta, zayif) gibi faktorler

dikkate alinarak goriisme yapilan 6grenciler belirlenmistir.

Veri Toplama Araglari

Etkin Vatandaslik Ogrenme Alani Akademik Basari Testi

Sosyal bilgiler dersinde 6grenme amagli yazma etkinliklerini kullanmanin bilissel 6grenme (izerine etkisini
belirlemek icin arastirmaci tarafindan etkin vatandashk 6grenme alani akademik basari testi gelistirilmistir.
Akademik basari testi gelistirilirken dncelikle 6. sinif etkin vatandaslik 6grenme alani kazanimlari, kazanimlarin
Bloom taksonomisindeki bilissel basamak dizeyleri belirlenmistir. Kazanim ve bilissel basamak diizey iliskisi
belirlendikten sonra kazanim ve biligsel basamak diizeyine uygun soru tipi ve soru sayisi gosteren bir belirtke
tablosu hazirlanmistir. Hazirlanan belirtke tablosunda soru sayilari; kazanim ve konulara dengeli dagitilarak
akademik basar testinin kapsam gecerligi saglanmaya calisilmistir. Soru hazirlama isleminden 6nce yazili ve
gorsel yayinlar detayli bir sekilde incelenmistir. Ardindan kazanim ve biligsel 6grenme basamaklarina uygun otuz
adet 6zglin, dort secenekli coktan segmeli bir akademik basari testi hazirlanmistir. Hazirlanan akademik basari
testini bilimsel ve bicimsel agilardan degerlendirmek Gzere uzman goriisiine basvurulmustur (uzmanlar sosyal
bilgiler egitiminde bir dogent, bir doktor 6gretim Uyesi ve aktif olarak gérev yapan dort sosyal bilgiler
6gretmenidir). Uzmanlar hazirlanan akademik basari testi sorularinin 6grenme alanina uygunlugu, bilimsel agidan
dogrulugu, 6grencilerin bilissel seviyelerine uygunlugu, sorularin kazanimlara esit dagilimi, soru koklerin anlasilr,
celdiricilerin yeterli diizeyde oldugunu ifade etmislerdir. Ancak goristine basvurulan uzmanlar, bazi sorularin
gorsellige ihtiya¢ duydugunu, bazi sorularin da dil ve anlasililir agisindan gozden gegirilmesi gerektigini
belirtmislerdir. Uzmanlardan gelen doniitler degerlendirilerek bazi sorular lzerinde dizeltmeler yapilmistir.
Ardindan gelistirilen akademik basari testinin gliclik dizeyi, ayirt edicilik dizeyi ve glvenirlik katsayisini
belirlemek icin 2018-2019 egitim 6gretim yilinin birinci doneminde daha 6nce bu konulari 6grenmis olan yedinci
sinif 6grencileri ile bir pilot uygulama gergeklestirilmistir. Pilot uygulama ile elde edilen veriler, Test Analiz

Program (TAP) test analiz programi ile analiz edilmistir.
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Maksimum yeterliliklerin 6l¢tldiigt durumlarda 6lgme araglarinin zorluk diizeylerinin (madde guiclik indeksi) ve
amaca hizmet etme derecesinin (madde ayirt edicilik) belirlenip test icerisinde siralanmasi énemlidir (Erkus,
2006:41). Yapilan testlerde sorularin madde guglik indeksleri 0.00 ile 1.00 arasinda, madde ayirt edicilik
indeksleriise -1ile +1 arasinda bir deger almaktadir. Sorularin zorluk diizeyleri 0’yaklastik¢a artarken 1’yaklastikca
azalmaktadir (Giiler, 2013; Karaca, 2008; Kan, 2008). ideal olan ise sorularin zorluk diizeylerinin 0.50’ye yakin bir
deger etrafinda toplanmasidir (Ozgelik, 2011; Yildirim, 2012). Yine sorular +1’ e yaklastik¢a ayirt edicilik diizeyleri
artmakta amaca hizmet edebilmektedir. Sorularin -1'dogru vyaklasmasi sorulari ayirt edicilikten
uzaklastirmaktadir (Atilgan, 2006; Giler, 2013; Kan, 2008). Bir teste beklenen ideal ayirt edicilik diizeyi ise
sorularin 0.30 ve {izerinde olmasidir (Ozgelik, 2011; Turgut ve Baykul, 2010; Yildirim, 2012). Bu ilkeler dikkate
alindiginda yapilan madde analizi ilk sonucunda; gelistirilen test icerisinden uygun olmayan 10 soru ¢ikarilmistir.
Geriye kalan yirmi soruluk akademik basari testi tekrar analiz edilmistir. Yapilan madde analizi nihai sonucunda
akademik basari test maddelerinin glglik indeksleri (pj) 0.34-0.71 arasinda oldugu, testin ortalama guglik
indeksinin ise 0.53 oldugu, ayirt edicilik indekslerinin (rjx) 0.35-0.94 arasinda oldugu, testin ortalama ayirt edicilik

indeksinin ise 0.62 oldugu gorilmastir.

Testte maddelerinin gigliik ve ayirt edicilik indeksleri kadar 6nemli olan bir diger 6zellik ise testin glivenirligidir.
Olgme sonuglarinin hatasiziginin gdstergesi olarak adlandirilan giivenirlikte KR-20 (Kuder Richardson) giivenirlik
katsayisi, test maddelerinin birbiriyle ne kadar tutarl oldugunu gosterir. Baska bir ifadeyle testin i¢ tutarhhgidir.
Bu katsayi 1’e yaklastikga testin i¢ tutarligi artarken kat sayinin 0.00 yaklasmasi ise i¢ tutarligi zayiflatmaktadir
(Karaca, 2008: 300; Kan, 2008: 273). Fraenkel ve Wallen (2009: 157), KR-20 (Kuder Richardson) gilivenirlik
katsayisinin en az .70 ve lizerinde olmasi gerektigini vurgulamaktadir. Yapilan madde analizi nihai sonuglarina
gore gelistirilen etkin vatandaslk akademik basari testinin KR-20 givenirlik katsayisi 0.85 olarak hesaplanmistir.
Boylece uygulama sirecinde kullanilan akademik basari testinin orta giigliikte oldukga ayirt edici ve i¢ tutarliliga

sahip (glivenilir) bir test oldugu gorilmustir.

Yari- yapilandirilmig Gériisme Formu

Sosyal bilgiler dersinde 6grenme amagli yazma etkinliklerini kullanmanin akademik basari tzerinde etkisi
incelenirken nicel arastirma tiirlerinden yari-deneysel deseni kullanarak 6grenme amagli yazma etkinliklerinin
akademik basari Gzerinde ne kadar etkili oldugunun cevabi alinmistir. Ancak bu siirecte “6grenme amagli yazma
etkinlikleri neden akademik basari lizerinde etkili olmaktadir?” sorusunun cevabi eksik kalmistir. Bu eksikligi
gidermek icin altinci sinif 6grencilerine yonelik on sorudan olusan bir yari-yapilandirilmis goriisme formu
hazirlanmistir. Hazirlanan yari-yapilandiriimis gérisme formu hakkinda uzman goériist (sosyal bilgiler egitiminde
dogent) alinmistir. Uzman goriisiinde soru sayisinin altinci sinif yas grubu icin fazla oldugu, bu sorulara bagl olarak
gorisme siresinin uzayacagi gibi sebepler dikkate alinarak li¢ soru goériisme formundan c¢ikariimistir. Gérisme
sorulari hazirlandiktan sonra gériisme yapilacak 6grenciler, amach érneklem icerinde yer alan maksimum gesitlilik
orneklem tiriine gére belirlenmistir. Daha sonra belirlenen on 6grenci ile yapilan gériismelerin ses kayit cihazi

ile kayit altina alinmasi icin 6grencilerin onayr alinmistir. Ogrencilerle yapilan goériismeler ortalama 15 dakika
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siirmistiir. Gériisme siireci ses kayit cihazi ile kaydedilmistir. Gériisme yapilan 6grenciler O1, 05,...010 seklinde

kodlanmistir.

Arastirmanin Uygulama Siireci

Bu arastirma, 2018-2019 egitim-6gretim yilinda Zonguldak ilinde yer alan bir ortaokulda yuaratalmustar.

Arastirmanin uygulama sureci, pilot uygulama ve gercek uygulama seklinde iki asamali olarak gergeklestirilmistir.

Pilot Uygulama

Gergek uygulama siirecinde ortaya cikabilecek aksaklik ve eksiklikleri 6nceden tespit etmek, hazirlanan 6grenme
amach yazma etkinliklerinin arastirmanin amacina uygunlugunu test etmek, hazirlanan 6lgme araglarinin
yeterliligi Gzerine gikarimlarda bulunmak amaciyla 2018-2019 egitim-6gretim yilinin birinci yariyilinda dort hafta
(dort ders saati) arastirmanin pilot uygulamasi yapilmistir. Pilot uygulama siirecinde yapilan tespitler ve gorilen
eksiklikler dikkate alinarak gercek uygulama oncesi birtakim diizenlemeler yapilmistir. Pilot uygulama ve gergek

uygulama arasinda yapilan islemler asagida maddeler halinde sunulmustur.

e Ogrenme amacli yazma etkinliklerinin etkin vatandaslik 6grenme alaninda uygulanmasi siirecinde
arastirmaci ve 6gretmene yol gostermesi igin 6grenme amach yazma etkinliklerine uygun 5E 6grenme
modeli destekli 6gretmen kilavuz kitabi hazirlanmistir. Gergek uygulama siireci bu kilavuz kitap

Gzerinden ylrGtilmustdr.

e Ogrenme amacli yazma etkinlikleri icerisinde yer alan resim, cizim, tasarim etkinlik sayisi azaltilmistir.

e  Gergek uygulama sirecinde 6grenme amagli yazma etkinliklerini miimkiin oldugunca sinif icerisinde

uygulama karari alinmistir.

e Ogrenme amach yazma etkinliklerini sosyal bilgiler defterine yazdirmak yerine, yapilan etkinlikleri

6grenme amacli yazma gelisim dosyasi icerisinde toplamaya karar verilmistir.

Gergek Uygulama

Bu arastirmanin gergek uygulamasi, 2018-2019 egitim-6gretim yil Zonguldak ilinde yer alan bir ortaokulun altinci
sinifinda 6grenin goren 99 6grencinin gondlli katihmi ile gergeklestirilmistir. Bu siniflar, 6gretmen gorisleri, sinif
akademik basari ortalamalari, sosyal bilgiler ders basari ortalamalari dikkate alinarak Deney Grubu (DG), Kontrol
Grubu (KG;) ve Kontrol Grubu (KG,) seklinde belirlenmistir. Deney Grubu (DG), Kontrol Grubu (KG;) ve Kontrol

Grubu (KG;)'unda yurutiilen gercek uygulama siireci Sekil 4’te sunulmustur.
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Uygulama Oncesi Uygulama Sonrasi
.. Uygulama
(On-test) (Son-test)

Deney Grubu (DG)
(EVABT)

Yari yapilandirismig
Gorusme Formu

Kontrol Grubu
(KG1,KG2)
Mevcut Program

Sekil 4. Gergek Uygulama Siireci

Gergek uygulama deney ve kontrol gruplarinda 7 hafta toplam 21 saat stirdlriImdstir. Bu sirenin ilk ve son
haftasinda 6n test, son test uygulamasi yapiimistir. Bes hafta ve on bes saatlik siirecte deney grubunda 6grenme
amagli yazma etkinliklerine dayali 6gretim sireci izlenirken, kontrol gruplarinda mevcut program takip edilmistir.
Yedi hafta olarak siirdiiriilen gergek uygulama asamasina baslamadan dnce deney grubu 6grencilerine galismanin
amaci, énemi hakkinda bilgi verilmistir. Daha sonra arastirma sirecine katilimi sirasinda uygulanan 6grenme
amach yazma etkinliklerine katilimin gonillik esasina dayandigi anlatiimis, 6grencilerle sosyal bilgiler dersi
6grenme amagli yazma etkinliklerine katilim icin gonallilik s6zlesmesi imzalanmistir. Deney grubunda yuritilen

uygulama sirecine iliskin gorseller Sekil 5’te sunulmustur.
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Sekil 5. Uygulama Siirecine iliskin Gorseller

Deney grubunda 6grenme amagclh yazma etkinliklerine dayali olarak yuratilen haftalik uygulama sireci, detayl

bir sekilde Tablo 2’ de agiklanmistir.
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Tablo 2. Deney Grubu Ogrenme Amacli Yazma Uygulama Siireci

Calisma amacinin agiklanmasi, 6grencilerle goniilli katilim s6zlesmesinin imzalanmasi ve 6n-test uygulamasinin

yapilmasi

Ogrenme Amagh Yazma

Hafta Konu Uygulama Siireci Etkinlikleri
L Kavramlarin Dili (Kelime
Arastirmanin gercek uygulama sireci, pilot uygulama o
Nasil Bir asamasinda ortaya ¢ikan ihtiya¢ dogrultusunda hazirlanmis Kdsesi)
£ Yénetim olan 6§ret"rr~1en kilavuz kita.]blna goére Y(y]rﬁt.iilmiij_gti]r-. Yénetimlerin Sesi
s o Hazirlanan ogre;trnen kilavuz kitabinda ders ogretlm sireci, (Konusma Balonu)
o Ygr?etlmA 5E (Engage/Giris, Explore/Kesfetme, Explain/Agiklama,
Bigimleri Elaborate/Derinlesme, EvaIuate/Peéerlendirme) 6gretim  Bir Demokrasi Masali
modeline gobre tasarlanmistir. Ogrenme amacgh yazma (Masal)
etkinlikleri 5E 6gretim modelinin igerisine yerlestirmistir. 5E
6grenme modelinin igerisine yerlestirilen 6grenme amacli  pemokrasinin Tarihgesi
Ug Kuvvet etkinlikleri bazen dersin giris bolimiinde bazen derinlesme (Mektup)
§ sirecinde bazen de dersin degerlendirme asamasinda
£ Yoneticilerimiz ~ kullanilmistir. Yapilan her etkinligin yazilma tiriine uygun, Ug Kuvvet (Mektup)
« ve Biz 0grenme amach yazmanin temel ilkelerine bagh bir sekilde
yapilmasina ézen gdsterilmistir. Yapilan etkinler 6grenciler  Ug kuvvet (Sarki s6zii)
ile birlikte sinif ortaminda paylasilarak etkinlikler Gzerinde _
bilgi paylasimi yapilmistir. Ayrica bu siireclerde sinif Demokratik Ulkem
) ortaminda  degerlendirilemeyen  etkinler arastirmaci  (GUnliik ), Demokratik
Hayatin icinde  tarafindan degerlendirilerek dgrencilere dénit verilmistir. ~ Yonetim (El Kitabr),
Demokrasi, Yapilan her etkinlikler uygulama siirecinin basindan sonuna  Rosa Parks (Biyografik
sanl Direnis kadar ®grenciler tarafindan hazirflamis olan gelisim  $iir), Malcolm—X.
] dosyasinda biriktirilmistir. Az olmakla birlikte bazi 6grenme ~ Obituary (Vefat llani)
K amacli yazma etkinlikleri ev 6devi olarak verilmistir. Ev 6devi  Yazma
o olarak verilen 0grenme amagh yazma etkinlikleri, _
arastirmaci tarafindan toplanip gerekli degerlendirmeler ~Hak ve Ozgurlikler Sinir
Haklarimin yapildiktan sonra dgrencilere geri verilmistir. Farkli veya (Konusma Balonu),
Bilincindeyim  etkili 6zellik tasiyan yazma etkinlikleri, siif ortaminda Gazeteden Yan'5|malar
paylasiimistir. Uygulama sdrecinin son haftasinda yapilan (Gazete Haberi)
grenme amacli yazma etkinliklerin tiim iiniteyi kapsayacak Hazirlama
Ogrenilen bilgileri bitlnctl bir yapida birlestirebilecek -
© Kadin ve nitelikte olmasina &zen gésterilmistir. Ogrenilen konular Kadin ve Toplum (Afis)
S hazirlan bu 6grenme amach yazma etkinlikleri tekrar edilip
T Toplum uygulama siireci tamamlanmistir Kadin ve Toplum
< ’ (Kartpostal) Hazirlama
Demokrasi Kapisi
(Resimle Anlatim),
Zihnimdeki Demokrasi
© (Karikatiir) Hazirlama,
"'E Genel Tekrar Demokratik Tabelalar
x (Tabela Yazisi)
0 Hazirlama, Demokratik
Ugurtmalar (Hikaye)
Yazma
Son-test uygulamasinin yapilmasi
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Verilerin Analizi

Bu calisma karma arastirma yaklasimina dayal olarak gergeklestirildiginden arastirmanin nicel ve nitel
boyutlarinda farkli analiz stregleri takip edilmistir. Bu arastirmanin nicel verileri, SPSS 20 istatistik paket programi
Gzerinden betimsel ve kestirimsel istatistik analize tabi tutulurken nitel veriler Gzerinde icerik analizi yapilmistir.

Arastirmanin nicel verilerinde analiz 6ncesi yapilan islemler Sekil 6’da sunulmustur.

T

Verilerin SPSS |

programina Veri setinde kayip ve [RNEITEIITSIEST
aktariimasi deserleri | .
u¢ degerlerin olup Normallik
olmadiginin  kontrol analizlerinin
edilmesi yap||mas|

Sekil 6. Veri Analiz Hazirlik Streci

Veri seti dizenlendikten sonra parametrik ya da nonparametrik testlerden hangisinin kullanilacagina karar
vermek igin normallik analizi yapilmistir. Calisma grubu 6grenci sayilar (DG= 32, KG;=33 KG,= 34), 30’un (izerinde
oldugundan “Kolmogorov Smirnov” normallik testi (Akbulut, 2010; Can, 2017; Karaath, 2017), basiklik ve carpikhik
degerleri (George ve Mallery, 2016; Tabachnick ve Fidel, 2015), histogam, normal Q-Q plot ve detrerned Q-Q plot
grafikleri (Can, 2017) bir biitiin olarak degerlendirilmistir. Yapilan normallik analizinden sonra arastirmanin nicel

veri analizi siireci asagida adim adim agiklanmistir.

Sosyal bilgiler dersinde 6grenme amach yazma etkinliklerini kullanmanin “bilissel 6grenmeler” lizerinde anlaml
bir etkiye sahip olup olmadigi belirlemek igin yirmi sorudan olusan toplam puan degeri 100 olan akademik basari
testi hazirlanmistir. Hazirlanan bu akademik basari testi DG, KG; ve KG; gruplarina on-test ve son-test olarak
uygulanmistir. Elde edilen veriler SPSS 20 paket programina aktariimistir. Degisken sayinin ikiden fazla olmasi,
testin normal dagihm gostermesi, varyanslarin esit olma durumu dikkate alinarak 6grencilerin 6n-test ve son-test
puanlari arasinda anlaml bir farkin olup olmadigini belirlemek igin tek yonli ANOVA analiz yontemi tercih
edilmistir. Ogrencilerin son-test puanlarina gére gruplar arasinda olusan farkin yéniinii belirlemek igin Tek Yonlii
ANOVA’ da varyanslarin homojen oldugu durumlarda siklikla kullanilan Post-Hoc testlerinden TUKEY testi
kullanilmistir. Boylece gruplar arasindaki farkin yoni ortaya konmustur. Daha sonra tek yonlic ANOVA testi
sonucunda sosyal bilgiler dersinde 6grenme amacl yazma etkinliklerinin bilissel 6grenmeler {izerinde ne kadar
bir etkiye sahip oldugunu belirlemek icin etki bliytkligu (eta kare) degeri hesaplanmistir. Etki bliytkliginde eta
kare deger araligi olarak, 0.01-0.06 kiguk, 0.06-0.14 orta, 0.14 ve Usti ise biyik etki (Can, 2017; Pallant, 2017)

ilkesi dikkate alinmistir.
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Bu arastirmanin nicel verileri yukarida belirtildigi gibi analiz edilirken 6grenciler ile yapilan gériismeler ile elde
edilen nitel veriler ise icerik analizinde tabi tutulmustur. Ogrenciler ile gerekli gériisme yapildiktan sonra
goriismeye iliskin video ses kayitlari arastirmaci tarafindan yazili dokiiman haline getirilmistir. Yazili hale gelen
dokiimanlarin dogrulugunu kontrol etmek icin yazili dékiimanlar gériisme yapilan 6grenciler ile paylasiimis,
aktarilan veriler 6grenciler tarafindan dogrulanmistir. Ardindan veriler tizerinde igerik analiz stireci baglatiimistir.
Ogrenci onayi alinan sonra her bir dokiiman 01, 02, 03...010 seklinde kodlanmistir. Daha sonra yazili dokiimanlar
arastirmaci tarafindan birka¢ defa okunup goézden gecirilmistir. Gorisme verileri tam anlamiyla anlasildiktan
sonra veriler lzerinden kod ve tema belirleme islemi gerceklestirilmistir. Kod ve tema islemi arastirmaci
tarafindan yapildiktan sonra arastirmacinin ortaya koydugu kod ve tema lizerinde meslektas yardimiyla ¢capraz
kontrol yapiimistir. Meslektas kontroli saglandiktan sonra her bir goérlisme soruna uygun olarak ortaya konan
kod ve temalarin daha anlasilir olmasi icin ortaya ¢ikan veriler, Google e-tablolar lizerinden exel spreadsheet’e
aktarilmig ve arastirmaci tarafindan tasarlanan farkl sekiller ile sunulmustur. Sekillerde kod, katimci 6grenci ve

frekansa yer verilmistir.
BULGULAR
Ogrenme Amach Yazma Etkinliklerin Biligsel Ogrenmeler Uzerine Etkisi

Arastirmanin bu boliminde, sosyal bilgiler dersinde éGrenme amach yazma etkinliklerini kullanmanin bilissel
6grenmeler lizerinde anlamli bir etkisi var midir? sorusuna cevap aranmistir. Bu soruya cevap bulmak icin
hazirlanan etkin vatandaslik akademik basari testi DG, KG; ve KG, arastirma gruplarina 6n-test ve son-test olarak

uygulanmistir. Elde edilen 6n-test ve son-test bulgulari asagida detayli bir sekilde sunulmustur.

Etkin vatandashk akademik bagari 6n-test bulgulari: DG, KG; ve KG; arastirma gruplarinda etkin vatandaslik
6grenme alaninin 6gretim siireci baslamadan dnce (¢ arastirma grubuna etkin vatandaslik akademik basari testi
uygulanmistir. Arastirma sirecinde DG, KG; ve KG; arasinda On-test puanlari agisindan akademik basari
bakimindan bir farkin olup olmadigini belirlemek olduk¢a 6nemlidir. Arastirma gruplari arasinda boyle bir
durumun varligini tespit etmek icin verilerin normal dagilmasi, varyanslarin esit dagilim géstermesi ve ikiden fazla
degisken olmasi durumunda tercih edilen tek yonli ANOVA testi uygulanmistir. Tek yonli ANOVA testi
sonucundan 6nce DG, KG; ve KG; arastirma gruplarina ait betimsel istatistiklere ait verilerin belirtilmesi faydah

olacaktir. DG, KG; ve KG; arastirma gruplarina ait betimsel istatistiklere ait veriler Tablo 3’te verilmistir.

Tablo 3. Etkin Vatandaslik Akademik Basari Testi On-Test Sonuglarina Ait Betimsel istatistikler

Gruplar n X Ss
7 Deney Grubu (DG) 32 49.844 19.5301
:O:': Kontrol Grubu (KG;) 33 48.788 17.2767
Kontrol Grubu (KG3) 34 48.088 16.2842
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Tablo 3’ te yer alan betimsel istatistik degerlerine bakildiginda; DG, KG; ve KG; arastirma gruplarinin akademik
basari ortalamalari bakimindan birbirlerinden farkli olmadigi, denk grup 6zellikleri tasidigr gorilmustar [DG

(X=49.844), KG, (x=48.788), KG, (x=48.088)].

Grup ortalamalarinin istatistiksel agidan anlamli bir fark olusturup olusturmadigl baska bir ifadeyle grup
ortalamalarinin anlamli bir farka isaret edip etmedigini belirlemek igin tek yonli ANOVA testi yapilmistir. Tek

yonli ANOVA sonuglari Tablo 4’te verilmistir.

Tablo 4. Etkin Vatandaslik Akademik Basari Testi On-Test ANOVA Sonucu

Gruplar Kareler sd Kareler F P
Toplami Ortalamasi
Gruplar Arasi 51.309 2 25.654
. .082 .922
Gruplar Igi 30126.469 96 313.817
Toplam 30177.778 98

Anlamhlk diizeyi: p<.05

Tablo 4’te yer alan tek yonli ANOVA testi sonuglari incelendiginde; DG, KG; ve KG; arastirma gruplarinin
akademik basari ortalamalarinin gruplar arasinda anlaml fark olusturmadigi goralmustiir (F (5, 96 =.082, p=.92,
p>.05). Yani etkin vatandaslik 6grenme alanina baslarken DG, KG; ve KG, arastirma gruplari akademik basari

dizeyleri agisindan birbirine benzer 6zellikler tasidigi gérilmastir.

Etkin vatandaglik akademik basari son-test bulgulan: DG, KG; ve KG, arastirma gruplarina etkin vatandaslik
akademik basari testi on-test olarak uygulandiktan sonra DG arastirma grubunda 6grenme amach yazma
etkinliklerine dayali 68retim sireci KG; ve KG, ise mevcut programi 6ngordigli bicimde bes haftada
tamamlanmistir. Daha sonra DG, KG; ve KG; arastirma gruplarinda etkin vatandaslk akademik basari testi son-
test olarak tekrardan uygulanmistir. Daha sonra DG, KG; ve KG; gruplari arasinda son-test puanlari agisindan
akademik anlamda bir farkin olup olmadigini belirlenmistir. Arastirma gruplar arasinda boéyle bir durumun
varhgini tespit etmek igin verilerin normal dagilmasi, varyanslarin esit dagihm gostermesi ve ikiden fazla degisken
olmasi durumunda tercih edilen tek yonli ANOVA testi yapilmistir. Tek yonli ANOVA testi sonucundan dnce DG,
KG; ve KG; arastirma gruplarina ait betimsel istatistiklere ait verilerin belirtilmesi faydali olacaktir. DG, KG; ve KG;

arastirma gruplarina ait betimsel istatistiklere ait veriler Tablo 5’de verilmistir.

Tablo 5. Etkin Vatandaslik Akademik Basari Son-Test Sonuglarina Ait Betimsel istatistikler

Gruplar n X Ss
*g Deney Grubu (DG) 32 81.406 20.289
cé) Kontrol Grubu (KG1) 33 55.909 22.619
< Kontrol Grubu (KG2) 34 52.647 22.704
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Tablo 5’te yer alan betimsel degerlere bakildiginda; DG, KG; ve KG; arastirma gruplarinin akademik basari
ortalamalari bakimindan birbirlerinden farklilastigi goralmustir [DG (x=81.406), KG; (Xx=55.909), KG, (X=52.647)].
Grup ortalamalar istatistiksel agidan anlamli bir fark olusturup olusturmadig baska bir ifadeyle grup
ortalamalarinin anlaml bir farka isaret edip etmedigini belirlemek icin tek yonli ANOVA testi yapilmistir. Tek

yonli ANOVA sonuglari Tablo 6’da verilmistir.

Tablo 6. Etkin Vatandaslik Akademik Basari Testi Son-Test ANOVA Sonucu

Gruplar Kareler Toplami sd Kareler Ortalamasi F P
Gruplar

16144.698 2 8072.349
Arasi 16.793 .00
Gruplar ici 46146.211 96 480.690
Toplam 62290.909 98

Anlamhihk duzeyi: p<.05

Tablo 6’da yer alan tek yonlic ANOVA testi sonuglari incelendiginde; DG, KG; ve KG, arastirma gruplarinin
akademik basari ortalamalarinin [DG (x=81.406), KG; (x=55.909), KG, (x=52.647)] gruplar arasinda anlamli fark
olusturdugu gorulmastir (F (2, 96 =.793, p=.00, p<.05). Daha acik ifadeyle ortaya koymak gerekirse sosyal bilgiler
dersinde 6grenme amacgh yazma etkinliklerine dayali yiritlilen 6gretim sireglerinin mevcut programin
uygulandigl 6gretim siireglerine gére 6grencilerin akademik basari diizeylerinde daha etkili oldugu sayisal olarak
ortaya konmustur. Ortaya c¢ikan bu sayisal farkin etki biylukligine bakildiginda; etki buyikligu degeri (eta
squared) n?= .25 olarak hesaplanmistir. Etki blyukligi araliginda .14 ve lzeri degerlerin biiyik bir etkiyi ifade
ettiginden (Can, 2017; Pallant, 2017) ortaya ¢ikan etki bliytikligu degerinin biyuk bir etkinin varligina isaret ettigi

gorulmdistar.

DG, KG; ve KG; arastirma gruplari arasinda hangi grup lehine bir farklilik oldugunu belirlemek ¢alismaya daha da
derinlik kazandiracaktir. Bu arastirmada gruplar arasindaki farkin yonini belirlemek icin parametrik testlerde
varyansin homojen dagilmasi durumunda tercih edilen Post-Hoc Tukey testi yapilmistir. Yapilan Tukey testi

sonuglari Tablo 7’de verilmistir.

Tablo 7. Etkin Vatandaslik Akademik Basari Testi Son-Test Coklu Karsilastirma Tukey Testi Sonuglari

Gruplar Karsilagtirilan Gruplar Ortalamalar Arasi Standart P
Fark Hata

KGy 25.497* 5.439 .00*
Deney Grubu (DG)

KG> 28.759* 5.399 .00*

DG -25.497* 5.439 .00*
Kontrol Grubu (KG;)

KG, 3.262 5.357 .81

DG -28.759* 5.399 .00*
Kontrol Grubu (KG,)

KG; -3.262 5.367 .81

Anlamlilk duzeyi: p<.05
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Tablo 7'de yer alan Tukey testi sonuglari incelendiginde; etkin vatandaslik akademik basari testi son- test puanlari
arasinda olusan anlamli farkhhgin deney grubu lehine oldugu gorilmistir [DG(x=81.406), p=0.05)]. Kontrol
gruplari kendi aralarinda karsilastirildiginda KG; ve KG; arastirma gruplari arasinda bir anlamli bir farklilasma

olusmamistir [KG; (Xx= 55.909; KG,x= 52.647), p=.81)].

Son-test verilerine gore ortaya cikan sonucu On-test sonuglariyla karsilastirmali olarak bir grafikte belirtmek
arastirma sonucunu daha belirgin hale getirecektir. On-test ve son-test sonuglarina gére DG, KG; ve KG; arastirma

gruplarinda olusan bilissel 6grenme diizeylerindeki degisim Sekil 7‘de verilmistir.

A

Deney Grubu Kontrol Grubu(KG1) Kontrol Grubu(KG2)

100
90
80
70
60
50
40
30
20
10

mOn-Test M Son-Test

Sekil 7. Arastirma Gruplarinin Bilissel Ogrenme Gelisim Diizey Karsilastiriimasi

Sekil 7’ye bakildiginda; tim arastirma gruplarda bilissel 6grenmeler agisindan bir artisin var oldugu
gorilmektedir. Ancak istatistiksel olarak anlamli bir degisimin sadece 6grenme amach yazma etkinlikleriyle
desteklenmis olan deney grubunda (DG) oldugu tespit edilmistir. Baska bir ifadeyle altinci sinif sosyal bilgiler dersi
etkin vatandashk 6grenme alaninda uygulanan 6grenme amagh yazma etkinliklerinin 6grencilerin biligsel

o6grenme diizeylerinde anlamli bir diizeyde degisim meydana getirdigi gérilmustar.

Ogrenme Amach Yazma Etkinliklerini Kullanmaya Yonelik Ogrenci Goriislerine Yansiyan Bulgular

Bu arastirmada nitel veriler deney grubu icerisinden on 6grenci ile yapilan gériisme sonucu elde edilmistir. Elde
edilen veriler lzerinde icerik analizi yapilmistir. icerik analizi sonucu, tablolar halinde verilmistir. Tablolar ile

ortaya koyan bitincuil yapi, 6grenci gorislerinden alinan dogrudan alintilar ile desteklenmistir.

Gorusme yapilan 6grencilere 6ncelikle “Sosyal bilgiler dersinde 6grenme amagh yazma etkinliklerinin kullanimi
hakkinda neler séylersiniz?” sorusu yoneltilerek 6grencilerin bes haftalik sirecte 6grenme amacgh yazma
etkinliklerine yonelik genel izlenimleri belirlenmeye ¢alisiimistir. Ardindan bu soruya iliskin 6grenci gorislerinden

elde edilen bulgu(lar) Sekil 8’ de verilmistir.

Kayaalp, F. & Simsek, U. (2020). (Do) Spoken Words Fly and Written Words Remain (?): An Analysis

1294 on the Impacts of Using Writing-to-Learn Activities in the Social Studies Class on Cognitive
Learning, and Students’ Views, International Journal of Eurasian Education and Culture, Issue: 10,
pp. (1242-1314).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

Ogretici
o Eglenceli
Ogrenme
Amach e
Yazma Bakig Toplam=10
Etkinlikleri
Kalici
1lgi Cekici

Sekil 8. Ogrencilerin Ogrenme Amacli Yazma Etkinlikleri Hakkindaki Genel Gériisleri

Sekil 8 incelendiginde; gorisme yapilan 6grencilerinin % 50’si (f=5) 6grenme amagli yazma etkinliklerini 6gretici
olarak degerlendirirken % 20’si (f=2) eglenceli, % 20’si (f=2) kalici 6grenmeyi saglayici ve % 10’u (f=1) ilgi ¢ekici
bulmaktadir. Sosyal bilgiler dersinde 6grenme amacli yazma etkinliklerini kullanmaya yénelik 6grenci gérislerine

ait 6rnekler asagida verilmistir.

“Sinifca derse ilgimiz daha ¢ok artti. Ciinkii normal derslerde yazi yazmak ilgimizi cekmiyordu; ama bu derste farkli

etkinliklerinin olmasi bizi daha ¢ok etkiledi.” (0/8).

“Normal sosyal bilgiler dersinde konuyu sadece bir kere isliyorduk. Ama bu etkinlikler sayesinde konuyu tekrar

tekrar islememiz konuyu kavramamizi artirdi. Diisiince hazinemizi gelistirdi.” (0/9).

“Bence bu etkinliklerin bizim i¢in cok bliyiik katkisi oldu. Ciinkii s6z ugar yazi kalir. Bu yiizden yazma etkinlikleriyle

daha kolay égreniyoruz.” (0/4).

“Eglenceli bir ders ortami olusturdugu igin farkl bir eglence kaynadi oldugunu diisiiniiyorum. Ciinkii siirsel ve

karikatiirel anlatim ¢ok eglenceli.” (O/5).

Gorusme yapilan 6grencilere ikinci sorusu olarak 6grenme amagli yazma ile bilissel 6grenme arasindaki iliskiyi
aciklayan “Sosyal bilgiler dersinde égrenme amagli yazma etkinlerinin égrenmene katki sagladigini diisiiniiyor
musun?” sorusu yoneltilmistir. Ardindan bu soruya iliskin 6grenci gorislerinden elde edilen bulgu(lar) Sekil 9’ da

verilmistir.
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Sekil 9. Ogrenme Amacli Yazma Etkinliklerinin Bilissel Ogrenmeler Uzerindeki Etkilerine Yonelik Ogrenci

Gorusleri

Sekil 9 incelendiginde; goériisme yapilan 6grencilerinin % 70’si (f=7) 6g§renme amagli yazma etkinliklerinin
akademik basari tizerinde etkili oldugunu belirtirken % 30’u (f=3) sosyal bilgiler dersinde 6grenme amagli yazma
etkinliklerini kullanmanin hem akademik basari hem de kalici 6grenmeler lzerinde etkili oldugunu ortaya
koymaktadir. Sosyal bilgiler dersinde 6grenme amagli yazma etkinliklerini kullanmanin bilissel 6grenmeler

Gzerine etkileri 6grenci gorislerinden alinan dogrudan alintilar yoluyla asagida agiklanmistir.

“Basarimi artirdigini diisiinliyorum. Bu sekilde konulari daha rahat éGrendim.” (0/1)

“Sosyal bilgiler dersinde basarimin arttigini diisiinliyorum. Clinkii deneme sinavlarinda bu konularda daha glizel

sonug aliyorum.” (0/3).

“Etkinlikler 6grenmeme katkilar saglad.. Ciinkii etkinlikler ile daha iyi 6greniyorum. Yazdikg¢a ilgim konuya daha

cok artiyor. Béylece grendiklerim kalici oluyor.” (0/7).

“Sosyal bilgilerde basarimin artacadina inaniyorum; ¢linkii yazarak daha kolay égrenen biriyim. Aklimda daha

kolay kalyor.” (0/9).

Gorusme yapilan 6grencilere liglinct soru olarak bu calismanin uygulama kisminda tasarlanan farkli 6grenme
amaclh yazma etkinliklerinin 6grencilere yansimasini tespit etmek icin “Sosyal bilgiler dersinde 6grenme amacl
yazma etkinlikleri icerisinden en ¢ok hangisini begendin, neden?” sorusu yoneltilmistir. Ardindan bu soruya iliskin

ogrenci goruslerinden elde edilen bulgu(lar) Sekil 10’da verilmistir.
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Sekil 10. Ogrenme Amacli Yazma En Begenilen Etkinlik Tiirlerine Yénelik Ogrenci Goriisleri

(Goriasme yapilan 6grenciler birden cok etkinlik tliriini belirttigi icin her 6grenci bir etkinlikle eslestirilmistir.)

Sekil 10 incelendiginde; gérisme yapilan égrenciler tarafindan égrenme amagli yazma OAYE (Mektup + ginliik + siir+

gazete haberi + bulmaca + vefat ilani + hikaye, + kartpostal) cesitleri toplamda % 80 oraninda (f=8) begenilirken OA YE(masal)

% 20 oraninda (f=2) tarafindan begenilmistir. Sosyal bilgiler dersi etkin vatandaslik 6grenme alaninda kullanilan

o6grenme amach yazma etkinlik tlirlerine yonelik 6grenci gorisleri dogrudan alintilar yoluyla asagida agiklanmistir.

“En begendigim etkinlik masaldir. Ciinkii masal yaraticilik, hayal giicii gerektiriyor. Bende de hayal glicii cok.”

(0/5).
“En bedendigim etkinlik masaldir. Ciinkii cok edlenceli oluyor. Ayrica bulmacayi cok seviyorum.” (0/7).

“Bulmacayi ¢cok bedeniyorum; ¢iinkii cocuklar bulmacayi ¢ok sever.” (0/6).

Etkin vatandaslk 6grenme alaninda uygulanan 6grenme amacgh yazma tirleri hakkinda 6grenci gorisleri
incelendiginde; 6grencilerin ginlik yasamda (gazete haberi, vefat ilani, kartpostal) veya 6zellikle dil 6gretimi
derslerinde karsilasilan gesitli 6gretim materyallerinin sosyal bilgiler dersinde 6grenme amaci olarak kullanilmasi

ilgisini cekmektedir. Oyle ki bu tip 6grenme amagli yazma etkinliklerin begenildigi de gériilmektedir.

Ogrencilere dérdiincii sorunun zitti olan baska bir soru “Sosyal bilgiler dersinde 6§renme amagh yazma
etkinliklerinden begenmedigin bir etkinlik oldu mu, neden?” yoneltilmistir. Ardindan bu soruya iliskin 6grenci

goruslerinden elde edilen bulgu(lar) Sekil 11’de verilmistir.
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Sekil 11. Ogrenme amacli yazma begenilmeyen etkinlik tiirlerine yonelik 6grenci gorisleri.

Sekil 11 incelendiginde; gériisme yapilan dgrenciler tarafindan 6grenme amagh yazma OAYEKarikatir) % 40 (f=4)
oraninda begenilmeyen bir etkinlik olmustur. Sosyal bilgiler dersi etkin vatandaslik 6grenme alaninda kullanilan;
ancak begenilmeyen 6grenme amagli yazma etkinlik tiirlerine yonelik 6grenci gérisleri dogrudan alintilar yoluyla

asagida aciklanmustir.

“Karikatiir, resim cizmeyi cok sevmiyorum o yiizden.” (0/2).

“Cizim yapmayi sevmedigim icin karikatiir etkinligini sevmedim. Ancak o da bana ¢ok sey katti.” (0/9).
“Cizimlere dayali etkinliklerden ziyade yazma etkinliklerini daha ¢ok seviyorum.” (0/10).

Etkin vatandaslk 6grenme alaninda uygulanan 6grenme amach yazma tirleri hakkinda 6grenci gorusleri
incelendiginde; yazi temelli etkinliklerin daha ¢ok begenildigi ancak ¢izim veya tasarima dayanan etkinliklerin

ogrenciler tarafindan daha az ilgi gordigi tespit edilmistir.

Gorismenin sonunda Ogrencilere iki soru “Sosyal bilgiler dersinde égrenme amacgli yazma etkinliklerini
kullanmanin en olumlu yéniiniin ne oldugunu diisiiniiyorsun?” ve “Sosyal bilgiler dersinde 6grenme amagl yazma
etkinliklerinde olumsuz olarak ifade edebilecegin bir sey var mi?” ice ice gecmis bir sekilde yoneltilmistir. Ardindan

bu soruya iliskin 6grenci gorislerinden elde edilen bulgu(lar) Sekil 12’de verilmistir.
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Sekil 12. Ogrenme Amagli Yazma Etkinliklerine Yonelik Ogrenci Yaklasimlari.

Sekil 12 incelendiginde; sosyal bilgiler dersinde 6grenme amagch yazma etkinlikleri hakkinda goriisme yapilan
ogrencilerin % 90"1 (f=9) olumlu bir yaklasim sergilemistir. Ancak 6grencilerin % 10’u (f=1) olumsuz bir yaklasim
gostermistir. Sosyal bilgiler dersinde 6grenme amacli yazma etkinliklerine yonelik 6grenci yaklasimlari dogrudan

alintilar yoluyla agagida agiklanmistir.

0/9 “Baz etkinlikler uzun olabiliyor hatta zorlayici da olabiliyor. Fazla etkinlikten yerine az etkinlik daha iyi olurdu.
Etkinligi okulda yapmak daha iyi ¢iinkii okulda daha iyi motive oluyorum.” 6grenme amagli yazmanin olumsuz
yoniine aciklik getirirken, 0/2 6grenme amacli yazmaya yoénelik “6§renme amacli yazma etkinliklerinin olumsuz
bir tarafinin oldugunu diisiinmiiyorum” ifadelerde bulunmustur. Gériisiilen diger 6grencilerinde 0/2’ye benzer

ifadeler kullandigi tespit edilmistir.
TARTISMA, SONUC ve ONERILER

Bu ¢alismada sosyal bilgiler dersinde kullanilan 6§renme amagli yazma etkinliklerinin altinci sinif 6grencilerin
akademik basari diizeyi Uzerine etkisi incelenmis, 6grenme amacgl yazma etkinlikleri hakkinda 6grencilerinin
gorisleri ele alinmistir. Arastirmadan elde edilen ilk bulgu, 6grenme amach yazma etkinliklerinin kullanildig
deney grubu 6grencilerinin akademik basari diizeyinin mevcut 6gretim programin uygulandigi kontrol grubu
ogrencilerinden daha yiksek oldugunu gostermistir. Bu ¢calismadan elde edilen sonug alanyazinda yer alan birgok
arastirmanin sonuglari ile benzer 6zellikler tasimaktadir (Ay ve Basibliyiik, 2018; Cantrell, vd., 2000; Champpell,
2006; Dummer vd., 2008; Ellis Robinson, 2015; Eker ve Coskun, 2012; Hooey ve Bailey, 2005; Karacagil, 2014;
Klein ve Rose, 2010; Maxim, 1998; Nejmaoui, 2019; Newell ve Winograd, 1995; Noel, 1996; Pektas, 2019; Slinger-
Friedman ve Patterson, 2012; Stewart, Myers ve Culley, 2010; Sahin, 2019; Ugar, 2019; Walp, 2013, Yasul, 2019).
Yine alanyazin ve bu arastirmanin bulgularinda yer alan 6grenme amacli yazmanin 6grenme Uzerindeki olumlu
etkisi, 6grenme amacli yazma lizerine yapilmis arastirmalari biitlinciil olarak degerlendiren meta-analiz ¢alismasi
(Graham, Kiuhara ve Mackay, 2020) ve 6grenme amacl yazma arastirmalarindaki egilimlere de (Klein ve Boscolo,

2016) yansimistir.
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Ogrenme amagl yazma etkinliklerinin akademik basari diizeyi agisindan deney grubu lehine bir sonug
cikarmasinin nedenleri gériisme yapilan 6grencilerin ifadeleri tizerinden degerlendirildiginde; deney grubundan
(0/5), “Okul basarima, sosyal bilgiler ders basarima katki sagladigini diisiiniiyorum. Ciinkii konusmak yerine
yazmak, dinlemek yerine yazmak 6grenmemde daha etkili oldu.” ifadesiyle yazmanin konusma ve dinlemeden
daha etkili olduguna isaret ederken (0/7), “Etkinlikler 6§renmeme katkilar sagladi. Ciinkii etkinlikler ile daha iyi
6greniyorum. Yazdik¢a ilgim konuya daha ¢ok artiyor. Béylece 6grendiklerim kalici oluyor.” agiklamasiyla
o6grenme amach yazma etkinliklerinin sosyal bilgiler dersine karsi ilgiyi artirdigini, bununda kalici 6grenmeleri
sagladigini belirtmistir. (0/4) ise sosyal bilgiler dersinde 6grenme amacli yazmanin “Basarimi biraz yiikseltti;
¢linki anlatinca hep akilda kalmiyor. Yazarak daha iyi pekistiriyoruz. Farkli yazilar yazmak 6grenmemize katki
sagladi.” anlatimdan daha etkili bir yol olduguna vurgu yaparak 6grenilen bilgininin hatirlanmasi ve pekismesinde
yazinin etkisi Gzerinde durmustur. Yine (0/6), “sosyal bilgiler dersinde yapilan yazma etkinliklerinin ders
basarimin lizerinde etkili oldugunu diisiiniiyorum: ¢iinki yazdigimizda aklimizda daha ¢ok kaliyor.” ifadeleriyle
yazinin bilgiyi bellekte tutma ve hatirlamayi kolaylastirdigini boylece daha nitelikli bir 6grenme gergeklestigini

aciklamistir.

Alanyazinda 6grenme amach yazma lzerine yapilan ¢alismalar incelediginde; sosyal bilgiler dersinde yansitici
yazma etkinliklerini kullanan Walp (2013), 6grenme amagcli yazma etkinliklerinin sosyal bilgiler ders basarisini
artirdig) ifade ederken dordiinct sinif sosyal bilgiler dersinde glinlGgi kullanan Eker ve Coskun (2012) sosyal
bilgiler dersinde glinliik yazmanin akademik basari diizeyini artirdig1 gibi 6grenilen bilgilerin kaliciligi Gizerinde
etkili olduguna vurgu yaparak bu ¢alismanin sonuglarina benzer bir sonuca ulagmistir. Yine 6grenme amagh
yazma tlrlerinden siir ve mektubu sosyal bilgiler dersinde kullanan Ay (2018), sosyal bilgiler dersinde siir ve
mektup kullanmanin 6grencilerin akademik basarilarinin artmasinda etkili oldugu belirterek bu arastirmanin
sonucunu derstekleyen bir sonuca ulasmistir. Sosyal bilgiler dersi tarih konularinin 6gretiminde 6grenme amach
yazma etkinliklerini kullanan Noel (1996), 6grencilerin tarih konularini 6grenmelerinde 6grenme amagli yazma
araglarinin etkili olduguna dikkat cekmis, Noel (1996) gibi yedinci sinif sosyal bilgiler dersinde tarih konularinin
o6gretiminde 6grenme amaclh yazma etkinliklerini kullanan Karacagil (2014), 6grenme amacli yazma etkinliklerinin
akademik basariyr artirdigini belirtmistir. Béylece hem Noel’in (1996) ulastigl sonucu hem de bu arastirmanin
sonucunu desteklemistir. Yine sosyal bilgiler dersinde 6grencilerin 6grenme yeteneklerini gelistirmek icin
o6grenme amach yazma etkinliklerini kullanan Klein ve Rose (2010), bu etkinliklerin 6grenme kabiliyeti tGizerinde
etkili oldugunu belirterek bu arastirmanin ulastig sonuca benzer sonuca ulastigi gérilmdistir. Sosyal bilgiler
dersinde gunlik kullanmanin 68renmeler Uzerindeki etkisini arastiran Cantrell, vd. (2000), c¢alismalarinda
ogencilerin belli bir diizen icerinde ginliik ve 6zet yazmalarini karsilastirmis, 6grenme sireglerinde ginlik
yazmanin olumlu etkilerini ortaya koymustur. Elde edilen bu sonug, Cantrell, vd. (2000), Eker ve Coskun (2012)
ve bu g¢alismanin sonucunu ortak bir noktada bulusturmustur. Ellis Robinson (2015), ortaokul sosyal bilgiler
dersinde 6grenme amagcli yazma tirlerinden olan siirin sosyal bilgiler 6gretime olumlu katkilar sagladigini ifade
ederek bu ¢alisma ile benzer bir sonuca ulasmistir.Yine sosyal bilgiler dersinde siir kullaniminin akademik basari

Uzerine etkisini arastiran Ay (2018) ile Ellis Robinson’un (2015) arastirma sonuglarinin birbilerini destekledigi
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gorlilmustir. Sosyal bilimler icerisinde yer alan ve sosyal bilgiler egitimine temel olan olusturan cografya
konularinin 6gretiminde yazinin etkisini 6genci algi ve degerlendirmeleri lizerinden agiklayan Slinger-Friedman
ve Patterson (2012), cografya dersinde 6grenme amaglh yazi etkinliklerin 6grenmeler Gzerinde 6nemli olacagini
belirterek bu arastirma ile ortak bir sonuca ulasmistir. Yine cografya konularinin 6gretiminde derin 6grenmeyi
yansitici giinllkler Gzerinden gelistirip degerlendirmek isteyen Dummer vd. (2008), yansitici ginliiklerin 6nemine
isaret ederek bu arastirmanin sonucunu destekleyen bir sonuca ulagsmistir. Ayrica Dummer vd., (2008) 6grenme
amagli yazma etkinliklerinden birisi olan yansitci ginliklerin 6grenme sirecine esneklik ve inovatif bir yon
kattigini, derin 6grenmeyi gelistirdigini, 6grencilerin iletisim becerilerine katki sagladigini, 6grencilerin elestirel
bir gozle kendilerini yansittiklarini da ortaya koymustur. Cografya konularinin 6gretiminde glinlik kullanimi
Gzerinde duran Hooey ve Bailey (2005) ¢alismalarinda yeni sosyal bilgiler 6gretim programinda (MEB, 2018) da
yer alan mekansal disinme becerilerin gelisiminde giinlik yazmanin etkili bir yon oldugunu ortaya koyarak
onceki calismalardan farkli bir yone dikkat ¢ekmistir. Ayrica hem daha énce belirtilen 6nceki ¢alismalar (Dummer
vd., 2008; Eker ve Coskun, 2012; Cantrell, vd., 2000; Slinger-Friedman ve Patterson, 2012) hem de bu g¢alismanin
sonucu ile paralel bir sonuca ulasmistir. Cok yakin bir zamanda sosyal bilgiler dersinde 6grenme amach yazma
etkinliklerinden dort kare yazma modelini besinci sinif 6grencilerine uygulayan Yasul (2019), 6grenme amach
yazma etkinliklerinin Ogrencilerin akademik basari dizeylerin gelisiminde olumlu etkilerinin oldugunu
actklamistir. Yasul’'un (2019) ulastigl bu sonug¢ hem bu arastirmanin sonuglarini hem de dogrudan sosyal bilgiler
ogretimi ile 6grenme amach yazma etkinliklerini birlestiren farkli arastirmalarin (Ay, 2018; Ellis Robinson, 2015;
Karagagil, 2014; Klein ve Rose, 2010; Noel, 1996) sonuglari ile benzer 6zellikler tasimaktadir. Yasul (2019) gibi kisa
siire 6nce sosyal bilgiler bilgiler dersinde 6grenme amagh yazma etkinliklerini kullanmanin etkisini inceleyen
Sahin (2019) sosyal bilgiler dersinde gilinlik tutmanin 6grencilerin ders basarilari tizerinde etkili oldugunu ayrica
kalici 6grenmelere 6nemli katkilar sagladigini ifade etmistir. Sahin’in (2019) ulastigi sonug bu arastirmanin
sonucu ile paralel bir 6zellik ortaya koydugu gibi ginlik kullanmanin etkisini inceleyen gesitli ¢alismalar

(Dummer vd., 2008; Eker ve Coskun, 2012; Hooey ve Bailey, 2005) ile de benzer sonuglari ortaya ¢ikarmistir.

Bu arastirmadan elde edilen ikinci bulgu, sosyal bilgiler dersinde kullanilan 6grenme amach yazma etkinlikleri
hakkinda altinci sinif 6grencilerin gok yénlii goriisler ortaya koymus olmalaridir. Ogrenme amagl yazma
etkinlikleri Gizerine yapilan arastirmalar (Ay ve Basibilyiik, 2018; Bozat, 2014; Dogan ve ilhan, 2016; Hand vd.,
2004; Hohenshell ve Hand, 2006; Kabatas-Memis, 2014; Karacagil, 2014; Kingir, 2013; Kocak ve Seven, 2016;
Koksal, 2019; Leffler, 2014; Ozturan-Sagirli, 2010; Pektas, 2019; Ray-Parsons, 2011; Uzun, 2011; Yildiz ve
Buyukkasap, 2011; Winstead Fry ve Villagomez, 2012; Yasul, 2019) incelendiginde; farkh sinif seviyelerindeki
ogrencilerin gorislerini ele alan arastirmalarin bu ¢alisma ile paralel 6zellikler tasidigi gorilmustir. Sosyal bilgiler
dersinde kullanilan 6grenme amacl yazma etkinlikleri hakkinda deney grubu 6grencilerinin ¢ok yonli bakis acisi
goriisme yapilan 6grenciler agisindan ele alindiginda (0/9), “Normal sosyal bilgiler dersinde konuyu sadece bir
kere isliyorduk. Ama bu etkinlikler sayesinde konuyu tekrar tekrar islememiz konuyu kavramamizi artirdi. Diisiince
hazinemizi gelistirdi.” ifadelerini kullanarak 6grenme amach yazma etkinlikleri sayesinde konularin sarmal bir

sekilde tekrar edilmesinin 6grenilen bilgileri kalici hale getirdigi belirtirken (0/4), veciz bir ifadeyle “Bence bu
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etkinliklerin bizim igin gok biiyiik katkisi oldu. Clinkii séz ugar, yazi kalir. Bu yiizden yazma etkinlikleriyle daha kolay
dgreniyoruz.” 6grenme amacl yazma etkinliklerin énemine dikkat cekmistir. Yine gériisme yapilan (0/7),
o0grenme amagli yazma etkinliklerin bilissel 6grenmelere olan katkisini etkinliklerin eglenceli olmasina “Etkinlikler
oldukca eglenceliydi. Sosyal bilgiler dersini hep dinlemek olmuyor. Ayrica etkinliklerde égrendiklerim daha kalici
oluyor.” baglamistir. (0/5) ise 6grenme amacl yazma etkinlikleri icin “En bedendigim etkinlik masaldir. Ciinkii
masal yaraticilik, hayal giicii gerektiriyor. Bende de hayal giicii ¢ok.” ifadeleri kullanip 6grenme amach yazma
etkinliklerinin Gst dizey distinme becerilerini gelistirdigini bunun dogal olarak 6grenmeler Uzerinde etkili
olduguna vurgu yapmistir. Gériisme yapilan 6grencilerden bazilari sosyal bilgiler dersinde 6grenme amacgli yazma
etkinliklerinin olumlu taraflarini 6n plana ¢ikarmakla beraber sosyal bilgiler dersinde 6grenme amagh yazma
etkinliklerinin uygulanmasi ile ilgili bazi uyarilarda da bulunmustur. O uyarilara bakildiginda (0/9)'nun “Bazi
etkinlikler uzun olabiliyor hatta zorlayici da olabiliyor. Fazla etkinlikten yerine az etkinlik daha iyi olurdu. Etkinligi
okulda yapmak daha iyi ¢iinkii okulda daha iyi motive oluyorum.” ifadeleriyle 6grenme amagh yazma etkinlik
sayisina dikkat cektigi gibi yapilan etkinliklerinin ev 6devi seklinden ziyade okulda sinif ici etkinlik olarak

uygulanmasi gerektigi vurgulamstir.

Bu calismada yer alan deney grubu 6grencilerin gorisleri ile alanyazindaki calismalar batincil bir bakisla
degerlendirildiginde; Ray-Parsons’un (2011) 6grenme amagli yazma ¢alismasina katilan 6grenciler, 6grenme
amagli yazma etkinliklerinin kavramlari 6grenme ve akademik basarilarinin gelisimine katki yaptigini agiklayarak
bu arastirmanin sonuclari ortak bir noktada bulusmustur. Ogrenme amacl tiirlerinden siir ve brosiir kullanmanin
O6nemi Uzerinde 6gretmen adaylarinin gorislerini inceleyen Kogak ve Seven (2016), 6grencilerin 6grenme amagli
yazma etkinlikleri ile 6grenilen konunun pekistigini, ayrica yapilan etkinliklerde konunun goérsellesmesinin daha
kolay 6grenme sagladigini boylece kalici 6grenmelerin ortaya ciktigini ifade etmistir. Ortaya ¢ikan sonucu bu
arastiramaya katilan 6grencilerin verdigi cevaplarla karsilastirdigimizda iki arastirmanin birbirlerini tamamlayan
sonuglara ulastigi goriilmektedir. Ogrenme amagl yazma tiirlerinden mektup kullanmanin etkilerine yénelik
dgretmen adaylarinin gériislerine basvuran Dogan ve ilhan (2016) 6gretmen adaylarinin “O§renme amacli yazma
etkinliklerinin kendilerinin konu alani bilgisini artirdidini, arastirmaya sevk ettigini, 6grenme siirecinde aktif hale
getirdigini, kalici 6grenmeyi sagladigini” ifade ettiklerini belirterek hem bu arastirmayi hem de daha 6nce ifade
edilen diger arastirmalari desteklemistir. Yine geleneksel olmayan yazma etkinlikleri hakkinda Universite
ogrencilerinin goruslerine basvuran Kabatas-Memis (2014), 6grencilerin geleneksel olmayan yazma tirlerini hem
faydali hem de 6gretici bulduklarini ifade ederek bu arastirmanin sonucunu destekler bir sonug ortaya koymustur.
Yakin bir zamanda Pektas (2019) tarafindan onuncu sinif 6grencileri ile 6grenme amagli yazma etkinliklerine bir
calisma ydratilmistir. Bu calismada 6grenciler 6grenme amach yazma etkinliklerinin 6grenmeler Gzerinde
olumlu etkiler yaptigini ifade ederek bu arastirmada gorislerine basvurulan altinci sinif 6grencilerini ile ortak
noktada bulusmuslardir. Yine Koksal (2019) tarafindan besinci sinif 6grencileri ile 6grenme amacgh yazma
tirlerinden siir yazma ve giinlik tutma seklinde yurutiilen calismada 6grenciler bu etkinliklerin 6grenmeyi olumlu

etkileyip farkli becerileri gelistirdigini ifade ederek hem bu arastirmanin sonucunu hem de arastirmalarinda farkh
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tlr 6grenme amacl yazma etkinliklerini kullanan farkli calismalari (Dogan ve ilhan, 2016; Kogak ve Seven, 2016)

destekleyen sonuca ulasmistir.

Sosyal bilgiler dersinde tarih konularinin 6gretiminde 6grenme amagli yazma etkinlikleri kullanan Karagagil (2014)
yaptigl arastirmada 6grenme amagli yazma etkinlikleri hakkinda 6grencilerin 6grenilen konuyu daha kolay
anladiklarini bununda 6grenmeler (izerinde olumlu etkilerinin oldugunu belirterek bu arastirma ile ortak bir
sonuca ulasmistir. Ogrenme amagli yazma etkinlikleri hakkinda sosyal bilgiler 6gretmen adaylarinin gérisleri
Gzerine arastirmasini insa eden Ay ve Basiblyik (2018) sosyal bilgiler 6gretmen adaylarinin 6grenme amacgli
yazma etkinlikleri hakkinda olumlu distinceye sahip olduklarini belirtmistir. Yine sosyal bilgiler 6gretmen adaylari
0grenme amagl yazma etkinliklerinin 6grenmeyi kolaylastirip kalici 6grenmeyi sagladigini ifade etmislerdir.
Ayrica 6grenme amagli yazmanin iletisim beceri ve yaratici dislinme Uzerinde etkili olabilecegine dikkat
cekilmistir. Bu olumlu yaklasimlari ortaya koyan Ay ve Basibilylk (2018) sosyal bilgiler 6gretmen adaylarinin
alternatif yazma tirleri hakkinda yeterince bilgi sahibi olmadiklarini da belirtmislerdir. Ortaya ¢ikan bu sonug
sosyal bilgiler yedinci sinif 6grencilerinin goruslerini yansitan Karagagil (2014) ve altinci sinif 6grencilerinin
gorislerine yer veren bu arastirmanin sonuglari ile benzerlik gostermektedir. Besinci sinif 6grencilerin gorislerini
degerlendiren Yasul (2019), 6grenci gorislerinde 6grenme amagli yazma etkinliklerinin eglenceli oldugu ve kalici
o6grenmeleri saglayan nitelikli 6grenme araci olarak yer aldigini ifade etmistir. Boylece Yasul (2019) hem sosyal
bilgiler egitimi Gzerine yapilan gesitli calismalari (Ay, 2018; Ay ve Basiblyik, 2018; Karacagil, 2014) hem de altinci
sinif 6grencilerin gorislerine yer veren bu ¢alismanin ulastigl sonucu desteklemistir. Aycica Yasul (2019) sosyal
bilgiler dersinde 6grencilerin not tutma ve 6zet ¢ikarma disinda farkl yazma turlerinden haberdar olmadiklarina

vurgu yaparak Ay ve Basibliylk’in (2018) ulastiklari sonuca benzer bir sonug ortaya koymustur.

Ogrenme amacli yazma 6gretim modeli iizerinden 6grencilerin akademik basari diizeyi “ne kadar” gelisti ve bu
gelisimde 6grenme amacli yazma etkinlikleri “neden ve nigin” etkili oldu sorularinin dikkate alinilarak yuritildugu

bu ¢alismanin ortaya ¢ikardigi sonug bir bitiin halinde Sekil 13’te sunulmustur.
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Bilgiler

Ogrenme Amach Yazma Etkinlikleri

Akademik bagan diizeyinde anlamii dgrenci gériiglerine gok ydnlii
bir fark meydana getirmistir. yansimistir,
L 1
T
Ogrencilere gire bayle

bir farkin ortaya
gikmasinda dfrenme

Igrencilerin Ggrenme siirecinde aktif @nliklerin eglenceli olmas )
olmalarini saglamasi
Ofjrencilerin bilgiyi in§a etmelerine ve yeni @inli klerin merak uyandirici olmasi )
drlinler ortaya gkarmasina imkan tanimas
Ofrencilerin bilgiyi kisa siireli bellekten uzun Qtltlrlliklerln ilgi gekici olmasi )
siireli belle@e tagimalarina katk saglamasi
Ogrencilerin akil yiirdtme, yorum yapma, gok (Etkinliklerin dgretici olmasi >
nlii diiglinmelerine firsat vermesi

Faktarler ethili
olmustur.

Sekil 13. Arastirma Sonucu

F(2, 96)= 793, p= .00, p<,05

Arastirmanin bulgu ve sonuglari dikkate alinarak arastirmaci ve uygulamacilara yonelik asagida belirtilen 6neriler

ortaya konmustur.

v" Bu c¢alismada sosyal bilgiler dersinde 6grenme amacl yazma etkinlikleri yoluyla altinci sinif 6grencilerin
akademik basari dizeyinin artigi gortlmistiir. Bu durum dikkate alinarak sosyal bilgiler dersinde
ogrencilerin akademik basarilarinin gelistiriimesinde 6grenme amacli yazma etkinlikkerine yer verilebilir.

v Bucalismaya katilim saglayan altinci sinif 6grencileri kullanilan 6grenme amacli yazma etkinliklerin kendi
o6grenme sireglerinde ¢ok yonli etki yaptigini ifade etmislerdir. Bu etkiler g6z 6niinde bulundurularak
sosyal bilgiler dersi icerinde farkli amaclar icin 6grenme amach yazma etkinlikleri kullanilabilir.

v' Bu calisma altinci sinif etkin vatandaslk égrenme alaninda yiritilmistir. Farkl arastirmacilar da
6grenme amacgh yazma etkinlikleri kullanilarak farkli 6grenme alanlarinda da benzer c¢alismalar

yapilabilir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik

kurallarina uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.
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