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ABSTRACT

This study aims to analyze the social studies curricula in Turkey and Manitoba. In the study,
qualitative research method was adopted. The source of the data consisted of the social studies
curricula applied in Turkey and Manitoba. The findings of the research were obtained using
document analysis, which is one of the qualitative data collection methods. Descriptive analysis
method was used for data analysis. In light of the findings obtained in the research; it was
determined that two curricula have more similar characteristics in terms of purpose, content,
learning-teaching process and evaluation elements. It was determined that the two curricula
were similar in terms of objectives from the following aspects: Students being democratic,
environmentally-conscious and good citizens who have critical thinking and communication skills.
The thematic standards set by NCSS were intense in both curricula. Therefore, it was found that
there were also similarities in terms of content. Regarding the assessment dimension; it was
determined that process assessment stood out and different evaluation techniques were
discussed. Based on the differences found during the research, the following suggestions were
made: Names of the individuals and academic advisors who contributed to the curriculum should
be included in the social studies curricula. Issues such as sustainable development and gender
equality should be included in social studies curricula. Examples of activities that are suggestive
for social studies teachers can be included in social studies curricula. Real life should be included
more in social studies curricula, and social studies classrooms should be seen as a life laboratory.
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INTRODUCTION

Curriculums are assessed to determine whether the curriculum has any lacking components or has some
components that do not function as intended; it also aims to determine which components of the curriculum, if
any, cause these deficiencies and reflect the required corrections. Moreover, these studies provide feedback to
curriculum development specialists and ensure introducing good practices in the field (Ozturk & Ozturk, 2013).
The curriculums should be constantly reviewed and the deficiencies should be identified. Therefore,
assessment of the social studies curricula and examining the social studies curricula of various countries

comparatively is an important issue.

Social studies is an important elementary-level course that involves social sciences such as history, geography,
sociology, economics, anthropology and law. Information on these sciences is organized in an integrated
manner and in accordance with the age level of elementary school students. It is also a course that prepares

students for life. Its existence as a course, neither in the world nor in our country, goes a long way back.

A course under the name of social studies was taught in the USA for the first time in 1916; and it took place as a
course in our country in 1968. In previous years, history, geography, citizenship knowledge courses were being
taught as separate courses (Alaca, 2019). Today, it is seen that this tradition continues in Europe and there is
no multidisciplinary social studies course. However, it is seen that in many countries, especially in the USA,
social studies course has become a traditional lesson and it is accepted as a basic course (Keskin, 2019).
According to Sénmez (2010), facts should be given as a whole in social studies courses. The reason is that
human beings see each fact as a whole, not piece by piece, and learn and understand it more easily that way.
For this reason, while socializing the children in primary education, principles and generalizations about each
branch of science should not be taught as separate courses. The common points of these branches of science
should be found and combined before teaching. The fact is not pieces but a whole; it is easier to see and

understand this whole and live accordingly.

Social studies course is the only course focused directly on citizenship education (Oztiirk, 2015). One of the
main issues related to the social studies course involves how to raise a "social", "effective", "participant" and
"competent" individual and "a good citizen" and how this can be achieved through social studies course (Bektas
Oztaskin, 2016). According to Safran (2015); the social studies course aims to train the type of citizens desired
by the state that the individual is a citizen of. From this point of view, the social studies course can carry the
traces of a democratic, totalitarian or socialist regime in line with the demands of the relevant governing

regime. Therefore, the social knowledge to be provided will be shaped according to the values and rules of

society.

Social studies are not numerical data or lists of dates, places and people that will be memorized and recited
when requested (Kottler & Gallavan, 2013). The study field of social studies is people. This includes both those

who are with us like family and those who live in far countries. This includes humans living today, those who
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have lived a long time ago and those who will live in the future (Zarillo, 2016). In this context; social studies
have important duties to understand many problems of the immigrants who left their country and took refuge
in our country as a result of the wars around us, including hunger, shelter, education, health, etc. and produce
solutions to these problems (Ozmen, 2015). The social studies course, which assumes such important tasks,
should also have a qualified curriculum. A good education can be ensured through well-designed and well-
implemented curricula focusing on effective learning. From this point on, it is necessary to consider the
development of curricula to give functional meaning to education and training because the curriculum is a basic
guide that determines the required qualifications of students studying in educational institutions and guides

the organization and evaluation of education and is prepared by experts (Fer, 2019).

When examined the concepts of education program and curriculum, it is seen that education program includes
the following elements: list of subjects, course contents, programming of studies, list of teaching materials,
sorting of courses, target behaviors group, everything taught inside / outside the school and planned by school
staff. The main elements of the education program are objectives, content, learning and teaching situations,
and assessment. The official dimension of the education program is expressed as a curriculum. Subdivision of
curriculum, which includes all activities related to the teaching of a course that is planned to be acquired at
school or outside the school, is called syllabus (Demirel, 2007; Korkmaz, 2017). According to Doganay (2008);
no program is perfect and needs to be improved. Besides, the actual program is the one running in practice

rather than the written text.

The historical development process of social studies curricula in our country is as follows: Curricula were
established in 1926, 1930, 1932, 1936, 1948, 1962, 1968, 1989, 1993 in the Republican period. History,
geography and citizenship courses were included in the curricula 1926, 1930, 1932, 1936 and 1948. The course,
which was first called the Society and Country Studies in 1962, was named social studies in 1968. At the
secondary school level, history, geography and citizenship courses were taught in the curricula 1924, 1927,
1930, 1931, 1938 and 1949. In 1968, courses continued under the name of social studies for 1st, 2nd and 3rd
grades. National History and National Geography courses were brought upon the abolition of social studies in
the 1980s. Social studies course was brought back in 1998 (Bilgili, 2019; Catak, 2016; Simsek, 2014). In 2004, a
social studies curriculum that was prepared in line with the constructivist approach and involved significant
changes was implemented (Ozdemir, 2014). The present study examines the current social studies curriculum
which was published in 2017 and updated in 2018. Furthermore, the social studies curriculum that is currently

implemented in Manitoba, a province of Canada, is another curriculum examined in this study.

The country consists of 10 provinces and 3 territories. Provinces are Alberta, British Columbia, Manitoba, New
Brunswick, Newfoundland, Northwest, Nova Scotia, Nunavut, Ontario, and Prince Edward Island. Territories are
Quebec, Saskatchewan and Yukon. Within this federal structure, administrative powers are shared among the
Central Government (Federal Government), Provincial Governments and Local Governments/Municipalities

(Regional Governments). Provincial and Regional Governments are independent to the extent determined
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within the framework of the constitution (Foreign Economic Relations Board, 2015). When we examine the
development process of social studies curricula in Manitoba, we first see that a social studies curriculum
ranging from kindergarten to 9th grade was published in 2002. In 2003, a social studies curriculum with
coverage ranging from kindergarten to 8th grade was published. The curriculum which was in a body was later
renewed and published in separate documents for each grade. The social studies curricula for 5th grade were

renewed in 2005, and the social studies curricula for 6th, 7th and 8th grades were renewed in 2006.

Considering the studies conducted in Turkey on social studies curricula of various countries, it is seen that the
studies on the dimensions of values are common (Kafadar, Ozturk, & Katilmis, 2018; Merey, Kus, & Karatekin,
2012). In their study, Ozturk and Ozturk (2013) examined the social studies curricula implemented in
Ontario/Canada and Turkey. The present study, on the other hand, aims to examine social studies curricula
implemented in Turkey and Manitoba, another state of Canada. While Turkey is a developing country, Canada
is a developed country according to world standards. Moreover, it is among the top countries in the world
based on their performance in international exams (Guven & Giirdal, 2011). In this context, it is aimed to
introduce new ideas about the social studies curriculum implemented in Turkey. It also aims to identify the
similarities and differences between them. In line with the determined overall goal, we sought answers to the

following subgoals:

How were the four basic elements of social studies curricula in Turkey and Manitoba, namely the goal, content,
learning and teaching process, assessment, addressed? What are the similarities and differences between them

in these aspects?

METHOD

In the study, qualitative research method was adopted. Qualitative research is often attributed to the mid-
1900s as an approach. However, it made progress in the later 1900s. It has been used extensively in the social
sciences and behavioral sciences for the last 40 years. Qualitative research is a science to collect data to answer
questions (Creswell, 2017). Qualitative research is defined as a form of research mainly based on qualitative
data, that is, non-numerical data such as words and drawings. The main goal is to find and discover. Qualitative
researchers examine the world in its natural state without intervention (Johnson & Christensen, 2014). Since
non-numerical data, i.e. documents consisting of words, and curricula were examined, the qualitative research

method was used in this study.

The data sources of the study are given in Table 1 below.
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Table 1. Data Sources of the Study

Turkey Manitoba

Manitoba 5thGrade Social Studies Curriculum
Canadian Peoples and Their Stories until 1867
(2005)

Manitoba 6thGrade Social Studies Curriculum

. . . Canada: A Country of Change - 1867 to Present
Social Studies Curriculum

Primary and Secondary School (2006)
4th, 5th, 6th and 7th Grades Manitoba 7thGrade Social Studies Curriculum
(2018) People and Places in the World
(2006)

Manitoba 8thGrade Social Studies Curriculum
World History: Societies of the Past
(2006)

As seen in Table 1; social studies curriculum being implemented in Turkey was published as a whole for 4th,
5th, 6th and 7th grades in 2018. The first 7 pages of the curriculum contain general explanations regarding the
curricula of the Ministry of National Education. Furthermore, that section includes 10 root values: justice,
friendship, honesty, self-control, patience, respect, love, responsibility, patriotism, helpfulness, and 8 key
competencies under the heading of TQF (Turkish Qualifications Framework). While the process evaluation is
emphasized under the title of assessment and evaluation approach in curricula, it is seen that individual

differences are emphasized under the title of individual development and curricula.

In Manitoba, separate curricula are implemented for the 5th, 6th, 7th and 8th grades. The curricula for the 5th
grade was published in 2005, and the others in 2006. Again, it is seen that the first 40 pages of these four
curricula are common, and the said chapter includes an acknowledgements section for the people who have
contributed to the curriculum. There are also academic advisors among these persons. Furthermore, it also

includes a brief history of the social studies curriculum.

This study obtained the data by “document review”. When it comes to educational science research, the fact
that the subject of the study deals with the qualifications and results of the teaching materials or curricula
constitutes situations that lead the educational scientist to predominantly use the method of document
analysis (Seggie & Bayyurt, 2017). Documents are also a ready source of information for a resourceful and
imaginative researcher (Merriam, 2013). The document analysis method was used in this study since it was also
aimed to see the proficiency of social studies curricula implemented in Turkey. The curricula, which are the

available source of information, were examined.

The stages of document review are access to documents, checking the originality (authenticity), understanding
the documents, analyzing the data and using the data (Yildirm & Simsek, 2011). The curricula, which are the
documents of the research, were obtained from the official websites of the education ministries of both

countries in order to ensure authenticity. After the documents were obtained, next was the stage of
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understanding and analyzing them. The researcher translated the social studies curricula implemented for 5th,
6th, 7th and 8th grades in Manitoba from English to Turkish. These translations and original documents were

checked comparatively by the researcher and a translator.

The descriptive analysis method, which is a qualitative research technique, was used in the analysis of the data.
According to Yildirim and Simsek (2011), the data obtained by descriptive analysis can be arranged according to
the themes presented by the research questions. The aim is to present the findings to the reader in an edited
and interpreted manner. The data obtained for this purpose are first described systematically and in a clear
manner. Then, these descriptions are explained and interpreted, the cause-effect relationships are examined,
and certain conclusions are reached. Stages of descriptive analysis: Creating a framework for descriptive
analysis, processing the data based on the thematic framework, identification of findings, and interpretation of
findings. In this study, the framework for descriptive analysis was created in line with the themes presented by
the research questions. Data was processed according to this thematic framework. The findings obtained were
systematically described. Then, similarities and differences were tried to be determined with the help of these

descriptions.

In qualitative research, validity means that the researcher observes the studied fact as it is and as unbiased as
possible. In addition, in qualitative research, reporting the collected data in detail and explaining how the
researcher reached the conclusions are among important criteria of validity (Yildinm & Simsek, 2011). In this
study, the textbooks were analyzed as they were and without bias to be able to maintain validity. Besides, the
data were reported in detail, and the conclusions were reached through the information obtained from the
curricula. According to Lincoln and Guba (1985), one of the measures that can be taken in terms of ensuring
reliability is to request from people who have a general knowledge of research and who specialize in qualitative
research methods to examine the research. The expert can examine many aspects of the research, for example,
from the collected data to the analysis of these data, critically, and provide feedback. Thus, he/she contributes
to the increase in the quality of the research (Yildirinm & Simsek, 2011). In this study, it was requested from an
academic who had general knowledge about the subject of the study and who was specialized in qualitative
research methods to examine the research. As a result of this expert's feedback, various arrangements and
efforts were made to increase the quality of the research. Feedback was received particularly on the

presentation, visualization, and preparing tables of the findings.

FINDINGS (RESULTS)

This section includes headings in line with the sub goals of the research. After these headings, the obtained

findings are presented in tables.

1442 Ozkaral, T.C. (2020). Analysis of Social Studies Curricula in Turkey and Manitoba, International
Journal of Eurasian Education and Culture, Issue: 10, pp. (1437-1471).



IJOEEC (International Journal of Eurasian Education and Culture)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

(ISSN: 2602-4047)

Objectives

One of the four basic elements of the curriculum is the aim. Objectives of the social studies curricula in Turkey
and Manitoba are given in table 2 below.

Table 2. Objectives of the Social Studies Curricula in Turkey and Manitoba

Objectives of the Social Studies Curriculum in
Turkey

Objectives of the Social Studies Curriculum in
Manitoba

Special Objectives of Social Studies Curriculum

18 special objectives include;

Students to be good citizens,

Willing to keep democratic, secular, national and
contemporary values alive,

Knows that everybody is equal before the law with
its grounds,

Acknowledge that cultural heritage needs to be
protected and improved,

Improve their space perception skills,

Have a sense of sustainable environment,

Have critical thinking skill,

Understand the importance of the economy,
Acknowledge that every profession is necessary and
reputable,

Perceive change and continuity,

Use information and communication technologies
consciously,

Look out for scientific ethics,

Be able to use basic communication skills and basic
concepts and methods of social sciences,
Acknowledge the importance of participation,
Arrange their lives according to democratic rules,
Adopt the national, moral and universal values, and
show awareness to the issues that concern their
country and the world; as well as raising individual
awareness among students.

Gains

Gains and explanations are included at different
grade levels (4th, 5th, 6th, 7th) and within the scope
of each learning area.

Objectives of Social Studies:

Social studies enable students to acquire the
necessary skills, knowledge and values to
understand the world they live in, become active
democratic citizens and contribute to the
improvement of society.

The objectives of social studies are divided into
five categories:

1-Canada

2-World

3-Environment

4-Democracy

5-General Abilities and Skills:

Questioning, research, critical thinking and decision
making; thinking historically and geographically;
critically analyzing and investigating social
problems, including controversial issues; working
collaboratively and effectively; problem-solving;
being open to new ideas and thinking beyond the
limits of traditional wisdom; implementing effective
communication skills and improving media literacy;
using and managing information and
communication technologies

General and Special Learning Results (General and
special learning results are included with respect to
the general topics and similarly to the gains in each
learning outcome)

Learning experience (Learning experience is
included similar to the gains related to the sub-
topics)

As seen in Table 2, the social studies curriculum that is currently implemented in Turkey involves 18 special
objectives. It is emphasized that students should be good citizens, protect values, know the importance of laws,
protect cultural heritage, can perceive space, have a sense of a sustainable environment, and have the ability of
critical thinking. Besides, they should also understand the importance of the economy, respect every
profession, perceive change and continuity, use information and communication technologies consciously, look
out for scientific ethics, and have basic communication skills. Furthermore, it is aimed to make the students

able to use the basic concepts and methods of social sciences that constitute the contents of the social studies
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course, to acknowledge the importance of participation, to live by the democratic rules, to have awareness
about the issues that concern both our country and the world, and to be aware of themselves. There are gains

other than these 18 special objectives.

The Social Studies Curriculum of Manitoba mainly aims to enable students to become active democratic
citizens, also involving objectives based on concepts such as Canada, the world, the environment and
democracy. It also emphasizes skills such as questioning, research, critical thinking and decision making;
thinking historically and geographically; working collaboratively and effectively; problem-solving; being open to
new ideas and thinking beyond the limits of traditional wisdom; implementing effective communication skills
and improving media literacy; using and managing information and communication technologies. Furthermore,
general and specific learning outcomes and learning experiences are also included in the curriculum in a

structure similar to the gains.

It can be said that the two curricula are similar in terms of objectives emphasizing that students should be

democratic, environmentally-conscious and good citizens, and have critical thinking and communication skills.

Contents

One of the four basic elements of the curriculum is the content. Contents of the social studies curricula in

Turkey and Manitoba are given in table 3 below.

Table 3. Contents of the Social Studies Curricula in Turkey and Manitoba

Contents of the Social Studies Curriculum in Contents of the Social Studies Curriculum in
Turkey Manitoba
Learning domains Core Skills Learning Outcomes
Individual and Society Research Identity, Culture and Society
Culture and Heritage Environmental literacy Earth: Places and People
People, Places and Perception of change and Historical Connections
Environments continuity Global Attachment
Science, Technology and Digital literacy Power and Authority
Society Critical thinking Economy and Resources
Production, Distribution Empathy
and Consumption Financial literacy Citizenship as a Social Concept in Social
Active Citizenship Entrepreneurship Studies
Global Connections Observation Active Democratic Citizenship in Canada
Map literacy Canadian Citizenship for the Future
Values Law literacy Citizenship in the Global Context
Justice Communication Environmental Citizenship
Attaching importance to Cooperation
the unity of the family Noticing stereotypes and Key Elements Required in Manitoba
Independence prejudices Curriculum
Peace Using evidence Sustainable Development
Scientificness Decision making Local Perspectives
Sedulity Location analysis Resource-Based Learning
Solidarity Media literacy Differentiated Education
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Sensitivity Space perception Gender Equality
Honesty Self-control Subject Area Links
Aesthetic Political literacy Diversity of People
Equality Problem-solving Anti-Racist / Anti-Bias Education
Freedom Social participation
Respect Table, graph and diagram Skills of Social Studies are divided into Four
Love drawing and interpreting  Categories
Responsibility Using Turkish effectively, Active Democratic Citizenship Skills
Saving accurately and well Idea and Knowledge Management Skills
Patriotism Innovative thinking Critical and Creative Thinking Skills
Helpfulness Perception of time and Communication Skills
chronology
Basic Skills Required to be Integrated into
Manitoba
Curriculum

Information Technology
Problem-solving

Human relations

Literacy and Communication

As seen in Table 3, the social studies curriculum in Turkey involves 7 learning areas, 27 skills and 18 values. The
social studies curriculum in Manitoba involves learning outcomes in a structure similar to 6 learning areas.
Besides, the concept of citizenship is emphasized and expressed as a basic concept. Subjects that should be
integrated into the curriculum are also listed. Sustainable development, gender equality and anti-racist
education draw attention among these elements. However, there are some prominent skills. Curricula show
similarities in terms of skills, especially in the subjects of problem-solving, critical and creative thinking, literacy

and communication.

The contents of the two curricula under the titles of learning areas and learning outcomes are similar. While
there are “Individual and Society, Culture and Heritage” learning areas in Turkey; similarly, Manitoba has the
learning outcome called “Identity, Culture and Society”. “People, Places and Environments” in our country
corresponds to “Earth: Places and People” in Manitoba in the content aspect. Besides, “Production,
Distribution and Consumption” title in Turkey corresponds to “Economy and Resources” in Manitoba, It seems
that the titles of Global Connections and Global Attachment are almost identical. As a difference, there are
“Science, Technology and Society” and “Active Citizenship” learning areas in Turkey, while “Historical
Connections” and “Power and Authority” learning outcomes are available in Manitoba. The following table

shows the similarities and differences in the two curricula in terms of their contents under the headings of

"learning domain and learning outcomes".
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Table 4. Similarities and Differences in the Social Studies Curricula Implemented in Turkey and Manitoba in
terms of their Learning Domains/Learning Outcomes

Learning Domains in the Social Studies Learning Outcomes in the Social Studies
Curriculum Curriculum
Implemented in Turkey Implemented in Manitoba
Similarities
Individual and Society Identity, Culture, and Society

Culture and Heritage

People, Places, and Environments Earth: Places and People
Production, Distribution, and Consumption Economy and Resources
Global Connections Global Commitment

Differences

Science, Technology, and Society Historical Connections
Active Citizenship Power and Authority

Learning-Teaching Process

One of the four basic elements of the curriculum is the learning-teaching process. Learning-teaching process of

the social studies curricula in Turkey and Manitoba are given in table 5 below.

Table 5. Learning-Teaching Process in Social Studies Curricula in Turkey and Manitoba

Learning-Teaching Process in Social Studies Curricula in Turkey

Points to Consider in Implementation of the Social Studies Curriculum
Highlights in 10 items:

Interdisciplinary approach
Basic principles of social studies education (locality, currency, interdisciplinary, reflective inquiry, past-
present-future connection, time-continuity-change and flexibility)
Social studies approach (Social studies as social sciences, and social studies as reflective thinking)
Values, skills and lifelong learning
Concept teaching
Benefiting from national and religious holidays, local liberation and celebration days, important events,
certain days and weeks
Benefiting from out-of-school environments
Supporting social studies with literary products
Current and controversial topics, different discussion techniques, problem-solving, critical thinking, using
evidence, decision making and investigation skills
Improving the digital citizenship qualifications of students
Learning-Teaching Process in Social Studies Curricula in Manitoba
Learning-Teaching Principles in Social Studies

-Student-centered classrooms are emphasized.
-For a more equal and fair society than our current society, teachers should use social studies classrooms
as a life laboratory.
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-Classrooms must have the following characteristic: Multicultural and equality-oriented curricula should
be based on real lives of students, and culturally sensitive, critical, participatory and experiential, hopeful,
cheerful, loving, visionary, and academically meticulous students should be supported as social activists
and interested citizens.

-The multicultural structure exists and anti-racist teaching approaches are considered important in the
classrooms.

-Strategies that encourage students to investigate and interact; collaborative and peer learning,
interviews, project-based learning, structured discussion, inquiry and research initiated by teacher and
student, role-playing.

-Active learning includes resource-based and experiential learning, experience in the field, guided tours,
participation in various cultural activities, integrating the literature and art, using information and
communication technologies

-Role of Social Studies Teacher

Addressing Controversial Issues: Teachers should not avoid controversial issues regarding principles,
beliefs and values.

Guidelines that can help teachers address controversial topics in the classroom

e to sensitively approach all issues

¢ to identify problems

e to establish a clear purpose for discussions

e to create parameters for discussion

¢ to apply flexibility by allowing students to choose alternative assignments

® to accept that there may not be a single “correct answer” to a question or issue

® to respect everyone's right to express their views and perspectives

* to help students seek adequate and reliable information to support a variety of perspectives
¢ to grant time to present all relevant perspectives fairly and reflect their validity

There are sample activities related to sub-titles: For example, on a field trip to a local museum or
historical district, students observe information and works related to life during the period of the fur
trade. Students identify works. If a field trip is not possible, most of such places can be virtually visited.

As seen in Table 5, there are points to consider in the application of the social studies curriculum in Turkey. An
interdisciplinary approach, basic principles of social studies teaching, social studies approach values, skills,
lifelong learning, concept teaching, important days, out-of-school environments, literary products, method of

discussion, various skills and digital citizenship qualifications brought by our age stand out.

While student-centered classrooms stand out in the Manitoba social studies curriculum, it is emphasized that
teachers should use social studies classrooms as a life laboratory. It is stated that the curriculum should be
based on the real lives of the students. Research skills are considered important and active learning is also
given importance. The curriculum, which also includes guidelines that can help teachers address controversial

issues in the classroom, gives wide coverage to the discussion technique.

Both curricula emphasize the learning and teaching process that uses a discussion method where students are
active. As a difference, Manitoba social studies curriculum emphasizes that wider coverage should be given to
real life and social studies classrooms are seen as life laboratories. It is also noteworthy that, due to the

multicultural nature of the country, anti-racist teaching approaches are considered important.
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Another item that has quite wide coverage in the curriculum is examples of activities. The following table

shows some examples of activities.

Table 6. Some Examples of Activities in Social Studies Curriculum Implemented in Manitoba

Activity 1

Students brainstorm international events or influences they are aware of that have affected life in
Canada (e.g., wars, trade agreements, summit conferences, environmental phenomena, epidemics,
discoveries...). Events are recorded on chart paper and the countries involved are identified on a wall
map or globe. Students identify recent events in Canada that have affected other countries in the
world. In the same way, these national events are recorded and the countries affected are identified on
the world map or globe. Students discuss the concept of global interdependence based on the concrete
examples they have recorded

Activity 2

Students read a short text about Marshall McLuhan’s concept of the “global village.” Using Think-Pair-
Share, they reflect on the idea and create an illustration of the concept of the global village to share
with the class. In a guided plenary session, students discuss the implications of living in a global village
(e.g., If we are connected to others across time and space, what are our responsibilities to each other?
If a famine, a war, or an environmental disaster happens somewhere else in the world, how does it
affect us? Should we be concerned? What should be our response?).

Activity 3

Collaborative groups of students discuss what they know about international organizations and their
work (e.g., UNICEF, the United Nations, Médecins sans frontiéres, Free the Children...). Students create
a KWL chart about these types of organizations, generating questions to orient further inquiry into
Canada’s international involvement and commitments. TIP: Explain to students that there are various
types of international organizations: some exist to promote global peace and cooperation, such as the
United Nations; some exist as military or defence alliances or trade agreements; others are ways of
getting nations together to cooperate and help one another in social, educational, and cultural
exchanges.

As seen in Table 6, the curriculum covers activities involving learning techniques such as brainstorming, think-
pair-share, and KWL. Social studies curricula implemented in Manitoba were observed to include various

activity examples for all subjects. Some examples are given in this table.

Evaluation

One of the four basic elements of the curriculum is the evaluation. Evaluation of the social studies curricula in

Turkey and Manitoba are given in table 7 below.

Table 7. Evaluation in the Social Studies Curricula in Turkey and Manitoba

Evaluation in the Social Studies Curriculum in Evaluation in the Social Studies Curricula in
Turkey Manitoba

In general, the curricula include explanations about the It focuses on outcome evaluation, process

points to consider in assessment and evaluation: evaluation, self-evaluation, peer evaluation. The
importance of process evaluation is mentioned.

“Assessment and evaluation practices in education are

an integral part of education and carried out Evaluation tools and strategies:
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throughout the education process Assessment results Student portfolios

are handled not on their own, but in integrity with the Interviews

processes followed. Process evaluation is emphasized.  Individual and group research and investigation
Roleplaying

"Due to the fact of individual differences, it is not Oral presentations

appropriate to adopt a uniform and de-facto method Tests

of assessment and evaluation involving all students, Applied projects

and de facto for all students. The academic progress of Teacher observation checklists

the student may not be assessed or evaluated by a Peer review

single method or a technique." Self-evaluation

It is stated that evaluation should be made according

to the individual differences and using different tools,

methods and techniques.

As seen in Table 7, both curricula emphasize the importance of process evaluation. Both curricula address
different evaluation techniques. It is seen that process assessment comes to the forefront to identify the
learning difficulties and deficiencies of the students in the teaching process and to make the required
corrections. Both curricula address various evaluation techniques. The reason for this case is the fact of
individual differences. Since students have different personal characteristics, feelings, attitudes, and
experiences, it is observed that a uniform assessment and evaluation method that covers all students is

avoided. This subject was particularly emphasized in the social studies curriculum implemented in Turkey.

DISCUSSION AND CONCLUSION

This study examined and evaluated the social studies curricula that are currently implemented in Turkey and
Manitoba in terms of the elements of objectives, content, learning-teaching process and evaluation. The social
studies curriculum that is currently implemented in Turkey was published as a whole for 4th, 5th, 6th and 7th
grades in 2018. In Manitoba, separate curricula are implemented for the 5th, 6th, 7th and 8th grades. The
curricula for the 5th grade was published in 2005, and the others in 2006. It was found that the first 40 pages of
the four curricula are common, and the said chapter includes an acknowledgements section for the people who
have contributed to the curriculum, and there are academic advisors among those persons. Furthermore, it

was seen that it also includes a brief history of the social studies curriculum.

In light of the findings obtained in the study, the social studies curriculum in Turkey involves 18 specific goals
and gains. It was seen that the Manitoba social studies curriculum involves goals over general skills and abilities
as well as concepts such as Canada, the world, environment and democracy. Furthermore, general and specific
learning outcomes and learning experiences are also included in the curriculum in a structure similar to the
gains. It was determined that the two curricula were similar in terms of objectives from the following aspects:
Students being democratic, environmentally-conscious and good citizens who have critical thinking and

communication skills.
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As a result of the study, it was seen that the social studies curriculum in Turkey involves 7 learning areas, 27
skills and 18 values in terms of the content aspect. It was shown that the social studies curriculum in Manitoba
involves learning outcomes in a structure similar to 6 learning areas. Besides, it was determined that the
concept of citizenship is emphasized, and expressed as a basic concept, and issues that need to be integrated
into the curriculum are included, and some skills stand out. It was demonstrated that the curricula show
similarities in terms of skills in the subjects of problem-solving, critical and creative thinking, literacy and

communication.

Similarities were found in the contents of the two curricula under the titles of learning areas and learning
outcomes. Social studies curricula implemented in Turkey covers the following learning domains: Individual and
Society; Culture and Heritage; People, Places, and Environments; Production, Distribution, and Consumption;
Global Connections. Similarly, social studies curricula implemented in Manitoba covers the following learning
outcomes: Identity, Culture, and Society; Earth: Places and People; Economy and Resources; Global
Commitment. The learning domains of "Science, Technology, and Society" and "Active Citizenship" in Turkey
and the learning outcomes of "Historical Connections" and "Power and Authority" in Manitoba draw attention

as differences.

As is known, the National Council on Social Studies (NCSS) determined the curriculum standards for social
studies in 1994. These standards have been one of the most influential sources of social studies curricula in the
world. The thematic standards guide the content selection and editing works of social studies. The 10 thematic
standards determined (Doganay, 2008). These thematic standards have become the elements that countries
consider when selecting and editing the content of their curricula. This led to the presence of similar and

common subjects as in the social studies curricula in Turkey and Manitoba.

It was determined that key issues such as sustainable development, gender equality, and anti-racist education

are included in the basic elements required to be included in the curriculum in Manitoba.

The environment and ecology movement, which was triggered by the perception of the extent of the
environmental destruction in the 1960s, acquired the international dimension in the 1970s and caused the
United Nations (UN) to establish the World Commission on Environment and Development in 1983
(Gzmehmet, 2008) . The term "sustainable development" was used for the first time in the report of the World
Commission on Environment and Development in 1987 (Kaypak, 2011). Sustainable development is defined as
a process of development in which the needs of the present generation can be met without depriving future
generations of the possibilities to meet their needs (World Commission on Environment and Development,
1987). The primary objective of the countries is to develop economically. For this reason, every country wants
to raise its citizens in a way that contributes to development. However, while contributing to the development
and using resources to meet their own needs, the individuals should not think the present only, but also the
future and the next generations. At this point, individuals must adopt and internalize the concept of

sustainability or sustainable development (Mentis Tas & Ozkaral. 2016). In this context, as in Manitoba, it is
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thought that sustainable development should be included in social studies curricula as "one of the required
basic elements". Another important subject is gender equality. According to Secgin and Kurnaz (2015),
individuals may be exposed to discrimination although their rights are guaranteed by laws in democratic
societies. Gender roles and stereotypes that are internalized and not required to be questioned in the society
may keep the individual in the cycle of gender segregation in all his life. More importantly, the inequalities
caused by these roles learned at an early age can lead to multidimensional discrimination in the following
years. From this point of view, the adoption of the concept of gender equality at an early age, particularly in
social studies courses, is important for students Also, the possible discrimination cases that may be
experienced in the following years will be prevented. Therefore, the subject of gender equality should come to

the fore in social studies curricula.

According to the findings of the study; there are items under the heading "points to consider in practice" in the
social studies curriculum in Turkey with respect to the learning-teaching process. It was determined that there
are some guidelines in the social studies curriculum in Manitoba. Moreover, it was observed that the
curriculum covered a wide range of activity examples. While activity examples based on learning outcomes
were included in the previous social studies curricula published in 2005 Turkey (MoNE, 2005), it is seen that
activity examples are not included in the social studies curricula published in 2018. However, it is thought that
activity examples that can give an idea to social studies teachers who are new to the profession should be

included in the curriculum.

Another difference found in the study is that Manitoba social studies curriculum emphasizes that wider
coverage should be given to real life and social studies classrooms are seen as life laboratories. It was seen that,

due to the multicultural nature in Manitoba, anti-racist teaching approaches stand out.

As a result of the study, it was determined that process assessment stood out and different evaluation
techniques were discussed regarding the evaluation aspect. It was also found that different evaluation
techniques were addressed in both curricula. The reason for this case is individual differences. There is an
emphasis on this subject particularly in the social studies curriculum implemented in Turkey. Among the main
factors that create differences in the academic performance of the learners, there are many parameters such
as who the learner is, the kinds of their learning needs, their learning styles, motivation, strategies used while
learning, and personality traits. It is essential for teachers, who design and organize the learning process and
control learning outcomes, to be aware of these strong individual differences and be able to use them in favor

of the learner to improve the learning potential of the student (Zehir Topkaya & Celik, 2009).

RECOMMENDATIONS

Some suggestions were made on the basis of research findings:
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-The social studies curricula should refer to the names of the individuals and academic advisors who

contributed to the curriculum.
-Issues such as sustainable development and gender equality should be included in social studies curricula.
-Examples of activities that are suggestive for social studies teachers can be included in social studies curricula.

-Real life should be included more in social studies curricula, and social studies classrooms should be seen as a

life laboratory.
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TURKIYE VE MANIiTOBA SOSYAL BiLGIiLER OGRETiM PROGRAMLARININ
iNCELENMESI

0z

Bu calismada; Tirkiye ve Manitoba sosyal bilgiler dersi 6gretim programlarinin incelenmesi
amagclanmaktadir. Calismada nitel arastirma yéntemi benimsenmistir. Verilerin kaynagini Tirkiye
ve Manitoba’da uygulanmakta olan sosyal bilgiler 6gretim programlari olusturmaktadir.
Arastirmanin bulgulari nitel veri toplama yéntemlerinden biri olan dokiiman analizi kullanilarak
elde edilmistir. Verilerin analizinde ise betimsel analiz kullaniimistir. Arastirmada elde edilen
bulgular 1siginda; iki programin amag, icerik, 6grenme 6gretme sireci ve degerlendirme ogeleri
agsindan daha cok benzer 6zelliklere sahip olduklari saptanmistir. iki programin amaglar
boyutunda su acilardan benzerlik gdsterdikleri tespit edilmistir: Ogrencilerin demokratik, cevreye
duyarli ve iyi birer vatandas olmalari; elestirel disinme ve iletisim becerilerine sahip olmalari.
Her iki programda NCSS’'nin belirledigi tematik standartlar yogun olarak yer almistir. Bu nedenle
de icerik boyutunda da benzerliklerin oldugu tespit edilmistir. Degerlendirme boyutuna iliskin;
her iki programda da sure¢ degerlendirmenin 6ne ¢iktigi ve farkli degerlendirme tekniklerinin ele
alindigl saptanmistir. Arastirmada tespit edilen farkhliklardan hareketle su oneriler getirilmistir:
Sosyal bilgiler 6gretim programlarinda, programa katkisi olan kisilerin ve akademik danismanlarin
isimlerine yer verilmelidir. Strdurulebilir kalkinma, cinsiyet esitligi gibi konulara yer verilmelidir.
Bununla birlikte, sosyal bilgiler 6gretmenlerine oneri niteliginde etkinlik 6rneklerine yer
verilebilir. Sosyal bilgiler 6gretim programlarinda, gercek yasama daha ¢ok yer verilmeli ve sosyal
bilgiler derslikleri bir yasam laboratuvari olarak gorilmelidir.

Anahtar Kelimeler: Sosyal bilgiler, Tlrkiye, Kanada, Manitoba, 6gretim programi.
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GiRiS

Program degerlendirmeleri, bir 68retim programinin yetersiz kalan ya da istenildigi sekilde islemeyen 6gelerinin
olup olmadigini; varsa aksakliklarin programin hangi 6gelerinden kaynaklandigini belirlemek ve gerekli
dizeltmeleri yansitmak amaciyla yapilmaktadir. Ayrica bu g¢alismalar program gelistirme uzmanlarina déntler
vermekte ve iyi 6rneklerin alana tasinmasini saglamaktadir (Oztiirk & Oztiirk, 2013). Programlar siirekli gdzden
gecirilmeli, eksiklikler tespit edilmelidir. Sosyal bilgiler 6gretim programlarinin degerlendirilmesi, farkl Glkelerin

sosyal bilgiler 6gretim programlarinin karsilastirmali olarak incelenmesi dnem arz etmektedir.

Sosyal bilgiler; tarih, cografya, sosyoloji, ekonomi, antropoloji, hukuk gibi sosyal bilimleri iceren ilkégretim
diizeyinde onemli bir derstir. Bu bilimlere ait bilgiler butlinlesik bir halde ve ilkogretim 6grencilerinin yas
diizeyine uygun bir bicimde diizenlenmektedir. Ayni zamanda 6grencileri yasama hazirlayan bir ders olma
Ozelligini de tasimaktadir. Hem dinyada hem de llkemizde bir ders olarak var olmasi ¢ok eskiye

dayanmamaktadir.

ABD’de ilk defa 1916 yilinda sosyal bilgiler adi altinda bir ders verilmis; lilkemizde ise 1968 yilinda bir ders
olarak yer almistir. Daha 6nceki yillarda tarih, cografya vatandaslik bilgisi dersleri ayri dersler olarak verilmistir
(Alaca, 2019). Ginimuzde bu gelenegin Avrupa’da devam ettigi ve ¢ok disiplinli bir sosyal bilgiler dersinin
olmadig gorilmektir. Ancak ABD basta olmak (zere birgok tlkede sosyal bilgiler dersinin geleneksellestigi ve
temel bir ders olarak kabul edildigi goriilmektedir (Keskin, 2019). S6nmez’e (2010) gore, sosyal bilgiler dersinde
olgular bir bltiun icinde verilmelidir. Clinkl insan her tlrll olguyu parga parga degil bir bitiin icinde gorir ve
daha kolay 6grenip anlar. Bu nedenle ilkégretimde ¢ocuk toplumsallastirilirken her bilim daliyla ilgili ilke ve
genellemeler ayri bir ders olarak verilmemelidir. Bu bilim dallarinin ortak noktalari bulunup birlestirilerek
verilmelidir. Gergek parga parca degil bir bitlindir; bu bitini goriip anlamak ve ona uygun yasamak daha

kolaydir.

Sosyal bilgiler, dogrudan vatandaslik egitimi tizerine odaklanmis tek ders olma 6zelligine sahiptir (Oztiirk, 2015).
Sosyal bilgiler dersine iliskin temel hususlardan birisi; nasil “sosyal”, “etkin”, “katihimci” ve “yetkin” bir birey ve
“iyi bir vatandas” yetistirilebilecegi ve bunun sosyal bilgiler dersi ile nasil mimkin olabilecegidir (Bektas
Oztaskin, 2016). Safran’a (2015) géreyse; sosyal bilgiler dersinin amaci, bireyin mensubu oldugu devletin
istedigi vatandas tipini yetistirmektir. Bu noktadan hareketle, sosyal bilgiler dersi bireyin icinde bulundugu
yonetim rejiminin istekleri dogrultusunda demokratik, totaliter veya sosyalist bir yonetim bigiminin izlerini

taslyabilmektedir. Bu nedenle verilecek sosyal bilgi, toplumun deger ve kurallarina gore sekillenecektir.

Sosyal bilgiler ezberlenecek ve istenildiginde ezbere sdylenecek olan rakamsal veriler, tarihler, mekanlar ve
kisiler listesi degildir (Kottler & Gallavan, 2013). Sosyal bilgilerin ¢alisma alani insanlardir. Hem aile gibi yani
basimizdaki insanlari hem de uzak ulkelerde yasayan insanlari kapsamaktadir. Bu insanlar glinimuzde yasayan,
uzun zaman Oncesinde yasamis olan ve gelecekte yasayacak olan insanlari da icerisine almaktadir (Zarillo,

2016). Bu baglamda; cevremizdeki savaslar sonucunda memleketlerini terk ederek ulkemize siginan
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gocmenlerin -aclik, barinma, egitim, saglik vb. sorunlar basta olmak (zere- bircok sorununu anlamak ve bu
sorunlara ¢éziimler iiretebilmek igin de sosyal bilgilere &nemli gdrevler diismektedir (Ozmen, 2015). Bdylesine
onemli gorevler Ustlenen sosyal bilgiler dersine ait 6gretim programinin da nitelikli olmasi gerekmektedir.
Cunku iyi egitim iyi planlanan ve uygulanan, etkili 6grenmeye odaklanan 6gretim programlari araciligiyla
saglanabilmektedir. Bu noktadan hareketle, egitim ve 6gretime islevsel anlam kazandirmaya donik ogretim
programlarinin  gelistirilmesi konusunun dikkate alinmasi gerekmektedir. Clnkld programlar egitim
kurumlarinda 6grenim goéren 6grencilerin hangi niteliklere sahip olmasi gerektigini belirleyen, 6gretimin
diizenlenmesini ve degerlendirilmesini yonlendiren ve uzman kisiler tarafindan hazirlanan temel bir rehberdir

(Fer, 2019).

Egitim programi ve Ogretim programi kavramlarini inceledigimizde, egitim programinin su égeleri icerdigini
gormekteyiz: konular listesi, ders icerikleri, galismalarin programlanmasi, 6gretim materyalleri listesi, derslerin
siralanmasi, hedef davranislar grubu, okul icinde disinda 6gretilen ve okul personeli tarafindan planlanan her
sey. Egitim programinin temel ogeleri ise amaglar, icerik, 6grenme 6gretme durumlari ve degerlendirmedir.
Egitim programinin resmi boyutu ise 6gretim programi olarak ifade edilmektedir. Okulda ya da okul disinda
bireye kazandirilmasi planlanan bir dersin 6gretimiyle ilgili tim etkinlikleri kapsayan &gretim programinin
parcalara veya alt birimlere ayrilmasi ise ders programi olarak adlandirilmaktadir (Demirel, 2007; Korkmaz,
2017). Doganay’a (2008) gore; hicbir program mikemmel degildir ve gelistiriimeye muhtactir. Ayrica gercek

program, yazili olan metinden ¢ok uygulamadaki isleyen programdir.

Ulkemizde sosyal bilgiler &gretim programlarinin tarihsel gelisim siireci su sekilde olmustur: Cumhuriyet
doneminde ilkokullarla ilgili 1926, 1930, 1932, 1936, 1948, 1962, 1968, 1989, 1993 yillarinda programlar
olusturulmustur. 1926, 1930, 1932, 1936, 1948 programlarinda tarih, cografya ve yurt bilgisi dersleri yer
almistir. 1962 yilinda dnce Toplum ve Ulke incelemeleri olarak adlandirilan ders 1968 yilinda sosyal bilgiler adini
almistir. Ortaokul dizeyinde ise 1924, 1927, 1930, 1931, 1938 ve 1949 programlarinda tarih, cografya ve yurt
bilgisi dersleri okutulmustur. 1968 yilinda sosyal bilgiler altinda 1, 2 ve 3.siniflarda dersler devam etmistir.
1980'li yillarda ise sosyal bilgilerin kalkmasiyla milli tarih ve milli cografya dersleri getirilmistir. 1998 yilinda
yeniden sosyal bilgiler dersi getirilmistir (Bilgili, 2019; Catak, 2016; Simsek, 2014). 2004 vyilinda ise
yapilandirmaci yaklasim dogrultusunda hazirlanan, énemli degisikliklerin yapildigi bir sosyal bilgiler 6gretim
programi uygulanmaya konulmustur (Ozdemir, 2014). 2017 yilinda yayinlanan ve 2018 yilinda giincellenen
mevcut sosyal bilgiler programi ise bu calismada ele alinmistir. Ayrica Kanada’nin eyaletlerinden birisi olan

Manitoba’da uygulanmakta olan sosyal bilgiler 6gretim programi incelenen bir diger programdir.

Kanada 10 eyalet ve 3 bolgeden olusmaktadir. Eyaletler; Alberta, British Columbia, Manitoba, New Brunswick,
Newfoundland, Northwest, Nova Scotia, Nunavut, Ontario, Prince Edward Adasi’dir. Bolgeler; Quebec,
Saskatchewan, Yukon’dur. Bu federal yapi icinde yonetim yetkileri, Merkezi Hikiimet (Federal Government),
Eyalet Huktmetleri (Provincial Government) ve Yerel Hikimetler/Belediyeler (Regional Government) arasinda

paylasilmaktadir. Eyalet ve Bélgesel Hiikiimetler anayasa gergevesinde belirlenmis kapsamda bagimsizdir (DEIK,
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2015). Manitoba’da sosyal bilgiler 6gretim programlarinin gelisim siirecini inceledigimizde 6nce 2002 yilinda
anasinifindan 9.sinif kadar uzanan bir sosyal bilgiler 6gretim programinin yayinlandigini gérmekteyiz. 2003
yilinda ise kapsami anasinifindan 8.sinif kadar olan bir sosyal bilgiler 6gretim programi yayinlanmistir. Bir biitliin
halinde olan program daha sonra yenilenmis ve her sinif icin ayri dokiimanlar halinde yayinlanmistir. 5.sinif
sosyal bilgiler programi 2005 yilinda; 6, 7, 8. siniflar sosyal bilgiler 6gretim programlari ise 2006 yilinda

yenilenmistir.

Ulkemizde, farkli tilkelerin sosyal bilgiler 6gretim programlari ile ilgili yapilan calismalara bakildiginda degerler
boyutuna yénelik calismalarin (Kafadar, Oztiirk & Katilmis, 2018; Merey, Kus & Karatekin, 2012) yaygin oldugu
gorilmektedir. Oztiirk ve Oztiirk (2013) tarafindan yapilan ¢alismada ise Kanada Ontario sosyal bilgiler 6gretim
programi ile Turkiye’de uygulanan sosyal bilgiler 6gretim programi ele alinmistir. Bu arastirmada ise; Turkiye ile
Kanada'nin bir baska eyaleti olan Manitoba’da uygulanan sosyal bilgiler dersi 6gretim programlarinin
incelenmesi amaglanmaktadir. Tlrkiye gelismekte olan bir tlke, Kanada ise diinya standartlarinda gelismis bir
Glke konumundadir. Ayrica uluslararasi sinavlarda diinyanin énde gelen basarili tlkeleri arasinda yer almaktadir
(Glven & Girdal, 2011). Bu baglamda ulkemizde uygulanmakta olan sosyal bilgiler 6gretim programina iliskin
birtakim yeni fikirlerin olusmasi amaglanmaktadir. Benzerlik ve farkliliklarin belirlenmesi de hedeflenmektedir.

Belirlenen genel amag dogrultusunda asagidaki alt amaclara cevap aranmaya calisiimistir:

Tirkiye ve Manitoba sosyal bilgiler 6gretim programlarinin amag, icerik, 6grenme 06gretme sireci ve

degerlendirme olmak Uzere dort temel 6gesi nasil ele alinmistir? Bu agilardan benzerlik ve farkhhklari nelerdir?

YONTEM

Calismada nitel arastirma yéntemi benimsenmistir. Nitel arastirma, bir yaklasim olarak ¢ogunlukla 1900’lerin
ortalarina atfedilmektedir. Ancak 1900’lerin sonlarina dogru gelisim géstermistir. Son 40 yildir sosyal bilimlerde
ve davranis bilimlerinde oldukga yaygin olarak kullanilmaktadir. Nitel arastirma, sorulari cevaplamak amaciyla
veri topladigimiz bir bilimdir (Creswell, 2017). Nitel arastirma, temelde nitel veriye yani sdzclk ve gizimler gibi
sayisal olmayan verilere dayanan bir arastirma bicimi olarak tanimlanmaktadir. Temel hedef ise bulmak ve
kesfetmektir. Nitel arastirmacilar diinyayr dogal haliyle, miidahale etmeden incelemektedirler (Johnson &
Christensen, 2014). Bu arastirmada sayisal olmayan veriler yani sozctiklerden olusan dokumamlar, 6gretim

programlari incelendigi icin nitel arastirma yontemi benimsenmistir.

Arastirmanin veri kaynaklarina asagidaki Tablo 1’de yer verilmistir.
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Tablo 1. Arastirmanin Veri Kaynaklari

Tiirkiye Manitoba

Manitoba 5.Sinif Sosyal Bilgiler Ogretim Programi
1867’ye Kadar Kanada Halklari ve Hikayeleri
(2005)

Manitoba 6.Sinif Sosyal Bilgiler Ogretim Programi
Kanada: 1867’den Giiniimiize Degisen Bir Ulke

Sosyal Bilgiler Dersi Ogretim Programi (2006)
ilkokul ve Ortaokul
4,5,6ve7. Siniflar Manitoba 7.Sinif Sosyal Bilgiler Ogretim Programi
(2018) Diinyada insanlar ve Yerler
(2006)

Manitoba 8.Sinif Sosyal Bilgiler Ogretim Programi
Diinya Tarihi: Gegmisin Toplumlari
(2006)

Tablo 1’de goruldiigu Uzere; Tirkiye’de uygulanmakta olan sosyal bilgiler 6gretim programi 2018 yilinda 4, 5, 6
ve 7. siniflar icin bir bltidn halinde yayinlanmistir. Programin ilk 7 sayfasi Milli Egitim Bakanhgi’'nin 6gretim
programlarina iliskin genel agiklamalarini icermektedir. Ayrica bu kisimda adalet, dostluk, duristlik, 6z
denetim, sabir, saygl, sevgi, sorumluluk, vatanseverlik, yardimseverlik olmak tzere 10 kok degere ve TYC
(Turkiye Yeterlilikler Cercevesi) baslig altinda 8 anahtar yetkinlige yer verilmistir. “Ogretim programlarinda
olgme ve degerlendirme yaklasimi” basligi altinda siire¢ degerlendirme vurgulanirken; “bireysel gelisim ve

O0gretim programlar” bashgi altinda bireysel farkhliklarin vurgulandigi goériilmektedir.

Manitoba’da ise 5, 6, 7 ve 8. siniflar icin ayri ayri 6gretim programlari uygulanmaktadir. 5. siniflar ait program
2005 yilinda digerleri ise 2006 yilinda yayinlamistir. Yine bu dért programin ilk 40 sayfasinin ortak oldugu ve bu
bolimde 6gretim programina katkisi olan kisilere tesekklr boliminin yer aldigi goérilmektedir. Bu kisiler
arasinda akademik danismanlar da yer almaktadir. Ayrica sosyal bilgiler 6gretim programinin kisa bir tarihine de

yer verilmistir.

Bu arastirmada veriler “dokiiman incelemesi” ile elde edilmistir. Egitim bilim arastirmasi s6z konusu oldugunda
arastirma konusunun 6gretim materyallerinin ya da programlarinin yeterlilik durumlarini ve sonuglarini ele
aliyor olmasi egitim bilimciyi dokuman analizi ydontemini agirlikli bir bicimde kullanmaya yéneltmektedir (Seggie
& Bayyurt, 2017). Belgeler, becerikli ve hayal diinyasi genis olan bir arastirmaci icin hazir bilgi kaynagidir ayni
zamanda (Merriam, 2013). Bu arastirmada Ulkemizde uygulanmakta olan sosyal bilgiler 6gretim programlarinin
yeterlilik durumunu tespit etmek de amaclandigi icin dokiiman incelemesi kullanilmistir. Hazir bir bilgi kaynagi

olan 6gretim programlari incelenmistir.

Dokiiman incelemesinin asamalari; dokiimanlara ulasma, 6zgiinligu (orijinallik) kontrol etme, dokiimanlari

anlama, veriyi analiz etme, veriyi kullanmadir (Yildirim & Simsek, 2011). Arastirmanin doki{imanlari olan 6gretim
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programlari 6zginllGgiin saglanmasi icin Ulkelerin egitim bakanliklarinin resmi internet sitelerinden elde
edilmistir. Dokiimanlar elde edildikten sonra anlasilmasi ve ¢éziimlenmesi asamasina gelinmistir. Arastirmaci
tarafindan Manitoba’da uygulanan 5, 6, 7 ve 8.sinif sosyal bilgiler 6gretim programlari ingilizce’den Tiirkge’ye
cevrilmistir. Bu ceviri ve orijinal dokiimanlar, arastirmaci ve bir ¢cevirmen tarafindan karsilastirilarak kontrol

edilmistir.

Verilerin analizinde, bir nitel arastirma teknigi olan betimsel analiz yéntemi kullaniimistir. Yildirim ve Simsek’e
(2011) gore, betimsel analizde elde edilen veriler, arastirma sorularinin ortaya koydugu temalara gore
dizenlenebilmektedir. Amag, elde edilen bulgulari dizenlenmis ve yorumlanmis bir bicimde okuyucuya
sunmaktir. Bu amagla elde edilen veriler, dnce sistematik ve agik bir bicimde betimlenir. Daha sonra yapilan bu
betimlemeler agiklanir ve yorumlanir, neden-sonug iliskileri irdelenir ve birtakim sonuglara ulasilir. Betimsel
analizin asamalari; betimsel analiz i¢in bir ¢ergeve olusturma, tematik cerceveye gore verilerin islenmesi,
bulgularin tanimlanmasi, bulgularin yorumlanmasidir. Bu arastirmada betimsel analiz igin ¢ergeve, arastirma
sorularinin ortaya koydugu temalar dogrultusunda olusturulmustur. Bu tematik cerceveye gore veriler
islenmistir. Elde edilen bulgular sistematik bir bicimde betimlenmistir. Daha sonra bu betimlemelerin yardimiyla

benzerlik ve farkliliklar tespit edilmeye caligiimistir.

Nitel arastirmalarda gecerlik; arastirmacinin arastirdigl olguyu, oldugu bicimiyle ve olabildigince yansiz
gozlemesi anlamina gelmektedir. Ayrica, toplanan verilerin ayrintili bir sekilde rapor edilmesi ve arastirmacinin
sonuglara nasil ulastigini agiklamasi nitel bir arastirmada gegerligin 6nemli 6lgutleri arasinda yer almaktadir
(Yildinm & Simsek, 2011). Bu arastirmada gegerligin saglanabilmesi amaciyla 68retim programlari oldugu
bicimiyle ve yansiz olarak incelenmistir. Ayrica, veriler ayrintili olarak rapor edilmis ve sonuglara 6gretim
programlarindan alinan bilgiler ile ulasilmistir. Lincoln ve Guba’ya goére (1985); inandiricilik konusunda
alinabilecek o6nlemlerden birisi, arastirma konusunda genel bilgiye sahip ve nitel arastirma yontemleri
konusunda uzmanlasmis kisilerden yapilan arastirmayi incelemesinin istenmesidir. Uzman, arastirmanin bircok
boyutunu 6rnegin toplanan verilerden bu verilerin analizine kadar inceleyip elestirel gézle bakip donitlerde
bulunabilir. Boylece arastirmanin niteliginin artmasi konusunda katkida bulunmus olur (Aktaran: Yildirnm &
Simsek, 2011). Bu ¢alismada, arastirmanin konusu hakkinda genel bilgiye sahip ve nitel arastirma yontemleri
konusunda uzmanlasmis bir akademisyen tarafindan arastirmanin incelenmesi istenmistir. Bu uzmanin geri
bildirimleri sonucunda da c¢esitli dizenlemeler yapilip arastirmanin niteliginin artmasi adina c¢abalar
gosterilmistir. Ozellikle bulgularin sunumu, gorsellestirilmesi ve tablolar halinde sunulmasi konusunda déniitler

alinmistir.
BULGULAR VE YORUM

Bu bolimde arastirmanin alt amaglari dogrultusunda basliklar yer almaktadir. Bu bagsliklarin ardindan tablolar

halinde elde edilen bulgular sunulmaktadir.
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Amaglar

Ogretim programlarinin dért temel 6gesinden biri amactir. Tirkiye ve Manitoba sosyal bilgiler dgretim

programlarindaki amaglar asagidaki Tablo 2’de yer almaktadir.

Tablo 2. Tiirkiye ve Manitoba Sosyal Bilgiler Ogretim Programlarinda Amaglar

Tiirkiye Sosyal Bilgiler Ogretim Programinda
Amaglar

Manitoba Sosyal Bilgiler Ogretim Programlarinda
Amaclar

Sosyal Bilgiler Dersi Ogretim Programi’nin Ozel
Amaglari

18 6zel amag ile 6grencilerin;

iyi bir vatandas olmalari

Demokratik, laik, milli ve ¢agdas degerleri yasatmaya
istekli olmalari

Herkesin yasalar éniinde esit oldugunu gerekgeleriyle
bilmeleri

Kaltirel  mirasin  korunmasi  ve
gerektigini kabul etmeleri

Mekani algilama becerilerini gelistirmeleri
Surdurilebilir bir gevre anlayisina sahip olmalari
Elestirel disiinme becerisine sahip olmalari
Ekonominin 6nemini kavramalari

Her meslegin gerekli ve saygin olduguna inanmalari
Degisim ve surekliligi algilamalari

Bilgi ve iletisim teknolojilerini bilingli kullanmalari
Bilimsel ahlaki gbzetmeleri

Temel iletisim becerileri ile sosyal bilimlerin temel
kavram ve yontemlerini kullanabilmeleri

Katilimin 6nemine inanmalari

Yasamlarini demokratik kurallara gore dizenlemeleri
Milli, manevi degerler ile evrensel degerleri
benimsemeleri

Ulkesini ve diinyayi ilgilendiren konulara duyarlilk
gostermeleri 6ne c¢ikarken; o6grencilerde bireysel
farkindaligin olusmasi da amaglanmaktadir.

gelistirilmesi

Kazanimlar
Farkh sinif diizeylerinde (4, 5, 6, 7) ve her 6grenme
alani kapsaminda kazanim ve agiklamalara vyer
verilmistir.

Sosyal Bilgilerin Amaglari:

Sosyal bilgiler, 06grencilerin yasadiklari dinyayi
anlamalari, aktif demokratik vatandas olabilmeleri
ve toplumun iyilesmesine katkida bulunmalari igin
gerekli beceri, bilgi ve degerleri edinmelerini saglar.

Sosyal bilgilerin amaglari bes kategoriye ayrilir:
1-Kanada

2-Diinya

3-Cevre

4-Demokrasi

5-Genel Beceri ve Yetenekler:

Sorgulama, arastirma, elestirel dislinme ve karar
verme; tarihsel ve cografi olarak dusiinmek;
tartismali konular dahil olmak lizere sosyal sorunlari
elestirel bir sekilde analiz etme ve arastirma;
ishirligiyle ve etkili bir sekilde calismak; problem
¢6zme; yeni fikirlere acik olma ve geleneksel

bilgeligin sinirlarinin  6tesinde dusinmek; etkili
iletisim  becerilerini uygulama ve medya
okuryazarhgini  gelistirme; bilgi ve iletisim

teknolojilerini kullanma ve yonetme

Genel ve Ozel Ogrenme Sonuglari (Genel konu
baslklarina iliskin  ve her 06grenme c¢iktisi
kapsaminda kazanimlara benzer bir sekilde genel ve
Ozel 6grenme sonuglari yer almaktadir)

Ogrenme tecriibeleri (Alt konu basliklarina iliskin
kazanimlara benzer bir sekilde 6grenme tecriibeleri
yer almaktadir)

Tablo 2’de goruldigu lizere; Turkiye'ye ait sosyal bilgiler 6gretim programinda 18 6zel amag bulunmaktadir. Bu

18 6zel amag disinda kazanimlar bulunmaktadir.

Manitoba sosyal bilgiler 6gretim programinda ise 6grencilerin aktif demokratik vatandas olmalari 6ne ¢ikmakta;
Kanada, diinya, ¢evre ve demokrasi gibi kavramlar izerinden de amaclar yer almaktadir. Sorgulama, arastirma,
elestirel diislinme ve karar verme; tarihsel ve cografi olarak diisiinme; isbirligiyle ve etkili bir sekilde ¢alisma;

problem ¢6zme; yeni fikirlere acik olma ve geleneksel bilgeligin sinirlarinin 6tesinde diisinme; etkili iletisim
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becerilerini uygulama ve medya okuryazarligini gelistirme; bilgi ve iletisim teknolojilerini kullanma ve yonetme
gibi beceriler de vurgulanmaktadir. Ayrica genel ve 06zel 6grenme sonuglari ile 6grenme tecribeleri de

kazanimlara benzer bir yapida programda yer almaktadir.

Ogrencilerin demokratik, cevreye duyarli ve iyi birer vatandas olmalariyla; elestirel diisinme ve iletisim

becerilerine sahip olmalarinin vurgulanmasi agisindan iki programin amaglar boyutunda benzerlik gosterdigi

soylenebilir.

icerik

Ogretim programlarinin dért temel dgesinden biri iceriktir. Tirkiye ve Manitoba sosyal bilgiler 6gretim

programlarindaki icerikler asagidaki Tablo 3’te yer almaktadir.

Tablo 3. Tiirkiye ve Manitoba Sosyal Bilgiler Ogretim Programlarinda icerik

Tiirkiye Sosyal Bilgiler Ogretim Programinda

ierik

Manitoba Sosyal Bilgiler Ogretim Programlarinda
icerik

Ogrenme alanlari

Birey ve Toplum

Kaltir ve Miras

insanlar, Yerler ve Cevreler
Bilim, Teknoloji ve Toplum
Uretim, Dagitim ve Tiiketim
Etkin Vatandaslik

Karesel Baglantilar

Degerler
Adalet

Aile birligine 6nem verme
Bagimsizhk
Barig
Bilimsellik
Caligkanhk
Dayanigsma
Duyarlilik
Darstlik
Estetik

Esitlik
Ozgiirliik

Saygl

Sevgi
Sorumluluk
Tasarruf
Vatanseverlik
Yardimseverlik

Temel Beceriler

Arastirma

Cevre okuryazarlig

Degisim ve sirekliligi algilama
Dijital okuryazarlik

Elestirel distinme

Empati

Finansal okuryazarhk
Girisimcilik

Gozlem

Harita okuryazarhg

Hukuk okuryazarhgi

iletisim

is birligi

Kalip yargi ve onyarglyi fark
etme

Kanit kullanma

Karar verme

Konum analizi

Medya okuryazarlig

Mekani algilama

Oz denetim

Politik okuryazarlik

Problem ¢6zme

Sosyal katilim

Tablo, grafik ve diyagram gizme
ve yorumlama

Tirkgeyi dogru, gizel ve etkili
kullanma

Yenilik¢i dislinme

Zaman ve kronolojiyi algilama

Ogrenme Ciktilar

Kimlik, Kulttr ve Toplum
Toprak: Yerler ve insanlar
Tarihsel Baglantilar
Kiresel Baglilik

Gug ve Otorite

Ekonomi ve Kaynaklar

Sosyal Bilgilerde Temel Bir Kavram Olarak
Vatandashk

Kanada'da Aktif Demokratik Vatandashk
Gelecek igin Kanada Vatandaslig

Kuresel Baglamda Vatandaslik

Cevresel Vatandaslik

Manitoba Ogretim Programinda Olmasi
Gereken Temel Unsurlar

Surdarilebilir Kalkinma

Yerli Perspektifler

Kaynak Tabanl Ogrenme
Farklilastiriimis Ogretim

Cinsiyet Esitligi

Konu-Alani Baglantilari

insan Cesitliligi

Anti-Irkgi / Onyargi Karsiti Egitim

Sosyal Bilgiler Becerileri Dort Kategoriye Ayrilir
Aktif Demokratik Vatandaslik Becerileri

Fikir ve Bilgiyi Yonetme Becerileri

Elestirel ve Yaratici Dislinme Becerileri

iletisim yetenekleri

Manitoba Ogretim Programina Entegre
Olmasi Gereken Temel Beceriler

Bilgi Teknolojisi

Problem ¢6zme

insan iliskileri

Okuryazarlik ve iletisim
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Tablo 3’de goruldiigu Uzere; Tirkiye'ye ait sosyal bilgiler 6gretim programinda 7 tane 6grenme alani, 27 beceri
ve 18 deger 6ne ¢ikmaktadir. Manitoba sosyal bilgiler 6gretim programinda ise 6 tane 6grenme alanlarina
benzer bir yapida 6grenme c¢iktilari yer almaktadir. Ayrica vatandaslik kavrami vurgulanmakta ve temel bir
kavram olarak ifade edilmektedir. Bununla birlikte 6gretim programinda olmasi gereken temel unsurlar 6ne
¢ikmaktadir. Bu unsurlar igerisinde strdirilebilir kalkinma, cinsiyet esitligi, anti-irk¢i egitim dikkat cekmektedir.
Bununla birlikte 6ne ¢ikan bazi beceriler s6z konusudur. Programlar beceriler agisindan problem ¢dzme,

elestirel ve yaratici diislinme, okuryazarlk ve iletisim konularinda benzerlik géstermektedirler.

iki programin égrenme alanlari ve égrenme ciktilar basliklari altinda yer verdikleri icerikler de benzerlik
gostermektedir. Tirkiye’de “Birey ve Toplum, Kiltiir ve Miras” 6grenme alanlari yer alirken; Manitoba’da
benzer bir sekilde “Kimlik, Kiiltir ve Toplum” adli 68renme ciktisi mevcuttur. “insanlar, Yerler ve Cevreler”
lilkemizde ;“Toprak: Yerler ve insanlar” Manitoba’da icerik boyutunda benzer bir sekilde yer bulmaktadir.
Ayrica Tiirkiye’deki “Uretim, Dagitim ve Tiiketim” bashg Manitoba’da “Ekonomi ve Kaynaklar” basligi altinda
karsihk bulmaktadir. Kiiresel Baglantilar ve Kiiresel Baglilik basliklarinin da hemen hemen ayni 6zellikte oldugu
gorilmektedir. Turkiye’de farkli olarak “Bilim, Teknoloji ve Toplum” ve “Etkin Vatandaslik” 6grenme alanlari yer
alirken; Manitoba’da “Tarihsel Baglantilar” ve “Gli¢ ve Otorite” 6grenme ciktilari bulunmaktadir. Asagidaki

tabloda, iki programin “6grenme alanlari ve 6grenme ciktilari” basliklar altinda yer verdikleri igeriklerin

benzerlik ve farkliliklari yer almaktadir.

Tablo 4. Tiirkiye ve Manitoba Sosyal Bilgiler Ogretim Programlarinda Ogrenme Alanlari/Ogrenme Ciktilari

Acisindan Benzerlik ve Farkhliklar

Tiirkiye Sosyal Bilgiler Ogretim Manitoba Sosyal Bilgiler Ogretim
Programinda Programlarinda
Ogrenme Alanlari Ogrenme Ciktilan
Benzerlikler
Birey ve Toplum Kimlik, Kiiltir ve Toplum

Kaltir ve Miras

insanlar, Yerler ve Cevreler Toprak: Yerler ve insanlar

Uretim, Dagitim ve Tiiketim Ekonomi ve Kaynaklar

Kiresel Baglantilar Kiresel Baghhk
Farklihklar

Bilim, Teknoloji ve Toplum Tarihsel Baglantilar

Etkin Vatandashk Gug ve Otorite

Ogrenme Ogretme Siireci

Opretim programlarinin dért temel égesinden biri grenme-6gretme siirecidir. Tlrkiye ve Manitoba sosyal

bilgiler 6gretim programlarindaki 6grenme-6gretme sireci asagidaki Tablo 5’de yer almaktadir.
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Tablo 5. Tiirkiye ve Manitoba Sosyal Bilgiler Ogretim Programlarinda Ogrenme Ogretme Siireci

Tiirkiye Sosyal Bilgiler Ogretim Programinda Ogrenme Ogretme Siireci

Sosyal Bilgiler Dersi Ogretim Programi’nin Uygulanmasinda Dikkat Edilecek Hususlar
10 maddede 6ne ¢ikan konular sunlardir:

Disiplinlerarasi yaklagim

Sosyal bilgiler 6gretiminin temel ilkeleri (yerellik, glincellik, disiplinler arasi, yansitici sorgulama, ge¢cmis-
bugilin-gelecek baglantisi, zaman-siireklilik-degisim ve esneklik)

Sosyal bilgiler yaklasimlari (Sosyal bilimler olarak sosyal bilgiler ve yansitici diisinme olarak sosyal
bilgiler)

Degerler, beceriler ve hayat boyu 6grenme

Kavram ogretimi

MillT ve dini bayramlar, mahalli kurtulus ve kutlama glinleri, 6nemli olaylar, belirli giin ve haftalardan
yararlanma

Okul disi ortamlardan faydalanma

Edebi Grlnler ile sosyal bilgilerin desteklenmesi

Guncel ve tartismali konular, farkli tartisma teknikleri ile problem ¢dzme, elestirel diisinme, kanit
kullanma, karar verme ve arastirma becerileri

Ogrencilerin dijital vatandaslik yeterliliklerini gelistirmek

Manitoba Sosyal Bilgiler Ogretim Programlarinda
Ogrenme Ogretme Siireci

Sosyal Bilgiler Ogrenme, Ogretme ilkeleri

-Ogrenci merkezli siniflar vurgulanmaktadir.

-Su anda iginde yasadigimiz toplumdan daha esit ve adil bir toplum igin 6gretmenlerin sosyal bilgiler dersliklerini
yasam laboratuvari olarak kullanmalari gerekir.

-Siniflar su o6zellikleri tagimahdir: cok kaltarla, esitlik odakli 6gretim programinin 6grencilerin gergek yasamlarina
dayanmasi, kiltirel duyarhlik, elestirel, katiimci ve deneyimsel, umutlu, neseli, sevecen, vizyon sahibi akademik
acidan titiz 6grencilerin sosyal aktivistler ve ilgili vatandaslar olarak desteklenmesi

-Cok kalturli yapi var ve irkgilik karsiti 6gretim yaklagimlari siniflarda 6nemseniyor.

-Ogrencilerin aragtirmasini ve etkilesimini destekleyen stratejiler; isbirlikci ve akran &grenme, gériismeler, proje
tabanli 6grenme, yapilandirilmis tartisma, 6gretmen ve 6grenci tarafindan baslatilan sorgulama ve arastirma, rol
yapma.

-Aktif 6grenme sunlan igerir; kaynak temelli ve deneyimsel 6grenme, arazide tecriibeler, rehberli turlar, gesitli
kulturel faaliyetlere katilim, edebiyat ve sanati biitiinlestirmek, bilgi ve iletisim teknolojilerini kullanma

-Sosyal Bilgiler Ogretmeninin Rolii

Tartismali Konulari Ele Almak: Ogretmenler; ilkeler, inanglar ve degerler ile ilgili tartismali konulardan
kaginmamaldir.

Ogretmenlere sinifta tartismali konulari ele alirken yardima olabilecek yénergeler

e tiim konulara hassasiyetle yaklasmak

e sorunlari agikga tanimlamak

e tartismalar igin agik bir amag olusturmak

e tartisma icin parametreler olusturmak

e ogrencilerin alternatif 6devler segmelerine izin vererek esneklik uygulama

* bir soru veya konu igin tek bir “dogru cevap” bulunmayabilecegini kabul etmek

¢ herkesin goris ve bakis agisini dile getirme hakkina saygi duymak

e ogrencilerin gesitli bakis agilarini desteklemek igin yeterli ve glivenilir bilgi aramasina yardimci olmak
e ilgili tuim perspektifleri adil bir sekilde sunmak ve gegerliliklerini yansitmak igin zaman tanimak

Alt basliklara iliskin etkinlik 6rnekleri bulunmaktadir: Ornegin: Yerel bir miizeye veya tarihi bélgeye yapilan bir saha
gezisinde, dgrenciler kiirk ticareti ddneminde hayatla ilgili bilgiler ve eserleri gézlemler. Ogrenciler eserleri tanimlar.
Bir saha gezisi miimkiin degilse, bu yerlerin cogu sanal gezilebilir.
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Tablo 5’te goruldugi Uzere; Turkiye sosyal bilgiler 6gretim programinda uygulamada dikkat edilecek hususlar
bulunmaktadir. Disiplinlerarasi yaklasim, sosyal bilgiler 6gretiminin temel ilkeleri, sosyal bilgiler yaklagimlari,
degerler, beceriler, hayat boyu 6grenme, kavram 6gretimi, dnemli giinler, okul disi ortamlar, edebi Urinler,
tartisma yontemi, cesitli beceriler ve ¢agimizin getirmis oldugu dijital vatandashk yeterlilikleri 6n plana

¢ikmaktadir.

Manitoba sosyal bilgiler 6gretim programinda 6grenci merkezli siniflar 6ne gikarken; 6gretmenlerin sosyal
bilgiler dersliklerini yasam laboratuvari olarak kullanmalari gerektigi vurgulanmaktadir. Ogretim programinin
Ogrencilerin gergek yasamlarina dayanmasi gerektigi ifade edilmektedir. Arastirma becerisi 6nemsenmekte,
aktif dgrenmeye de Snem verilmektedir. Ogretmenlere, sinifta tartismali konulari ele alirken yardimci

olabilecek yonergelere de yer veren program tartisma teknigine énemli bir yer vermektedir.

Her iki programda &grencilerin aktif oldugu, tartisma yéntemimin kullanildigi bir 6grenme 6gretme slrecine
vurgu yapilmaktadir. Farkli olarak Manitoba sosyal bilgiler 6gretim programinda 6zellikle gercek yasama daha
cok yer verilmesi gerektigi vurgulanmakta ve sosyal bilgiler derslikleri bir yasam laboratuvari olarak
gorilmektedir. Dikkat ¢eken bir diger konu ise, tlkenin ¢ok kultirli yapisindan dolayi irk¢ilik karsiti 6gretim
yaklagimlarini 6nemseniyor olmasidir.

Manitoba Sosyal Bilgiler Ogretim Programlarinda olduk¢a genis yer verilen dgelerden bir digeri ise etkinlik

ornekleri olmaktadir. Asagidaki tabloda bazi etkinlik 6rneklerine yer verilmistir.

Tablo 6. Manitoba Sosyal Bilgiler Ogretim Programlarinda Yer Alan Bazi Etkinlik Ornekleri

Etkinlik 1

Ogrenci beyin firtinasi, Kanada'daki hayati etkilemis olan ve égrencilerin farkinda olduklari uluslararasi olaylar
veya etkiler (Ornegin, savaslar, ticaret anlasmalari, zirve konferanslari, cevre fenomenleri, salgin hastaliklar,
kesifler vb.). Olaylar harita kagidina kaydedilir ve ilgili Glkeler bir duvar haritasi veya kire lzerinde tanimlanir.
Ogrenciler, Kanada'da diinyadaki diger (lkeleri etkileyen son olaylari belirler. Ayni sekilde, bu ulusal olaylar
kaydedilir ve etkilenen tlkeler diinya haritasi veya kire Gzerinde tanimlanir.
Ogrenciler kaydettikleri somut drneklere dayanarak kiiresel karsilikl bagimhhk kavramini tartisirlar.

Etkinlik 2

Ogrenciler Marshall McLuhan'in = "kiiresel  kdy kavrami  hakkinda kisa bir metin  okurlar.
Think-Pair-Share (Dlslin-Esles-Paylas) kullanarak, fikir izerinde derinlemesine dusinirler ve sinifla paylasmak
icin kiiresel kdy konseptinin bir 6rnegini olustururlar. Rehberli bir genel oturumda, 6grenciler kiiresel bir kdyde
yasamanin sonuglarini tartisirlar (6rnegin, zaman ve mekanda baskalariyla baglantiliysak, birbirimize karsi
sorumluluklarimiz nelerdir? Diinyanin baska bir yerinde bir kithk, bir savas veya bir cevre felaketi olursa, bizi
nasil etkiler? Endiselenmeli miyiz?
Cevabimiz ne olmali?).

Etkinlik 3

isbirlikci 8grenci gruplari, uluslararasi kuruluslar ve ¢alismalari hakkinda bildiklerini tartisirlar (6rnegin, UNICEF,
Birlesmis Milletler, Médecins Sans Frontiéres, Cocuklari Ozgiirlestirin, vb.). Ogrenciler, bu tir kuruluslar
hakkinda bir KWL (Know, Wonder, Learn - Bil, Merak Et, Ogren) semasi olusturur ve Kanada'nin uluslararasi
katilimi ve taahhiitlerine yénelik daha fazla arastirmayi yénlendirmek icin sorular Gretir. iPUCU: Ogrencilere
cesitli tirde uluslararasi kuruluslar oldugunu agiklayin: Birlesmis Milletler gibi bazilari kiiresel baris ve isbirligini
tesvik etmek igin var; bazilar askeri veya savunma ittifaklari veya ticaret anlagmalari olarak var; digerleri,
uluslari sosyal, egitimsel ve kiltirel alisverislerde isbirligi yapmak ve birbirlerine yardim etmek icin bir araya
getirmenin yollaridir.
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Tablo 6’da goruldugu Uzere; beyin firtinasi, duslin esles paylas ve KWL gibi 6grenme tekniklerini iceren

etkinlikler yer almaktadir. Manitoba sosyal bilgiler 6gretim programlarinda butiin konu basliklari altinda farkh

etkinlik 6rneklerine yer verildigi goriilmektedir. Bu tabloda da bazi 6rneklere yer verilmistir.

Degerlendirme

Ogretim programlarinin dért temel 6gesinden biri degerlendirmedir. Tiirkiye ve Manitoba sosyal bilgiler

ogretim programlarindaki degerlendirme boyutu asagidaki Tablo 7’de yer almaktadir.

Tablo 7. Tiirkiye ve Manitoba Sosyal Bilgiler Ogretim Programlarinda Degerlendirme

Tiirkiye Sosyal Bilgiler Ogretim Programinda
Degerlendirme

Manitoba Sosyal Bilgiler Ogretim Programlarinda
Degerlendirme

Genel olarak  Ogretim  programlarinda  &lgme
degerlendirme konusunda nelere dikkat edilmesi
gerektigine dair agiklamalar bulunmaktadir:

“Egitimde 0Olgme ve degerlendirme uygulamalari
egitimin ayrilmaz bir pargasidir ve egitim sireci
boyunca vyapilir. Olgme sonuglari tek basina degil
izlenen sireglerle birlikte buttinliik icinde ele alinir.”
Sireg degerlendirme vurgulanmaktadir.

“Bireysel farkhhklar gerceginden dolayr bitln
ogrencileri kapsayan, bitln 6grenciler icin genel geger,
tek tip bir 6lgme ve degerlendirme yonteminden sz
etmek uygun degildir. Ogrencinin akademik gelisimi tek
bir yontemle veya teknikle 6lgllip degerlendirilmez.”

Bireysel farkliliklar ve farkli arag, yontem ve tekniklerle

Sonu¢ degerlendirme, siire¢ degerlendirme, 6z
degerlendirme, akran degerlendirme Uzerinde
durulmaktadir. Sire¢ degerlendirmenin éneminden
bahsedilmektedir.

Degerlendirme araglari ve stratejileri:
Ogrenci portfoyleri

Gorugsmeler

Bireysel ve grup arastirmasi ve arastirma
Rol yapma

S6zli sunumlar

Testler

Uygulamali projeler

Ogretmen gézlem kontrol listeleri
Akran degerlendirme

0Oz degerlendirme

degerlendirme yapilmasi gerektigi ifade edilmistir.

Tablo 7'de gorildigl Uzere; her iki program siire¢ degerlendirmenin énemini vurgulamaktadir. Ogretim
sirecinde 6grencilerin 6grenme giigliikleri ve eksiklerini tespit etmek, gerekli diizeltmeleri yapabilmek amaciyla
gerceklestirilen stre¢ degerlendirme tirinin 6n plana ¢iktigl gérilmektedir. Farkh degerlendirme teknikleri de
her iki programda ele alinmistir. Bu durumun nedeniyse bireysel farkhliklar gerceginin olmasidir. Ogrenciler
farkh kisisel ozelliklere, duygulara, tutumlara ve deneyimlere sahip olduklari igin bitlin 6grencileri kapsayan,
tek tip bir 6lgme ve degerlendirme ydnteminden kacinildigi goriilmektedir. Ozellikle Tiirkiye sosyal bilgiler

O0gretim programinda bu vurgulama yapilmistir.

TARTISMA VE SONUGC

Bu arastirmada; Tiirkiye ve Manitoba’da uygulanmakta olan sosyal bilgiler dersi 6gretim programlari amag,
icerik, 6grenme-6gretme silireci ve degerlendirme ogeleri agisindan incelenmis ve degerlendirilmistir.
Turkiye’de uygulanmakta olan sosyal bilgiler 6gretim programi 2018 yilinda 4, 5, 6 ve 7. siniflar igin bir bitin

halinde yayinlanmistir. Manitoba’da ise ayri ayri 6gretim programlari uygulanmaktadir. 5. siniflar ait program
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2005 yilinda digerleri ise 2006 yilinda yayinlamistir. Dort programin ilk 40 sayfasinin ortak oldugu ve bu
bolimde 6gretim programina katkisi olan kisilere tesekkiir bolimiinin yer aldigi ve bu kisiler arasinda
akademik danismanlarin da yer aldigi saptanmistir. Ayrica sosyal bilgiler 6gretim programinin kisa bir tarihine

de yer verildigi gozlenmistir.

Tirkiye'ye ait sosyal bilgiler 6gretim programinda 18 6zel amag ve kazanimlarin yer aldigi tespit edilmistir.
Manitoba sosyal bilgiler 6gretim programinda ise Kanada, dlinya, ¢cevre ve demokrasi gibi kavramlar ile genel
beceri ve yetenekler lzerinden amaglarin bulundugu goérilmistir. Ayrica genel ve 6zel 6grenme sonuglari ile
dgrenme tecriibeleri de kazanimlara benzer bir yapida programda yer almaktadir. iki programin amaglar
boyutunda su agilardan benzerlik gosterdikleri tespit edilmistir: Ogrencilerin demokratik, cevreye duyarli ve iyi

birer vatandas olmalari; elestirel dislinme ve iletisim becerilerine sahip olmalari.

Arastirma sonucunda igerik boyutuna iliskin, Turkiye’ye ait sosyal bilgiler 6gretim programinda 7 tane 6grenme
alani, 27 beceri ve 18 degerin bulundugu gorilmistlr. Manitoba sosyal bilgiler 6gretim programinda ise 6 tane
o0grenme alanlarina benzer bir yapida 6grenme ciktilarinin yer aldigi ortaya konmustur. Ayrica vatandaslik
kavraminin vurgulandigi, temel bir kavram olarak ifade edildigi, programa entegre edilmesi gereken konulara
yer verildigi ve 6ne g¢ikan bazi becerilerin oldugu da saptanmistir. Programlarin beceriler agisindan problem
¢6zme, elestirel ve yaratici disiinme, okuryazarlik ve iletisim konularinda benzerlik gosterdikleri ortaya

konmustur.

iki programin dgrenme alanlari ve 8grenme ciktilari basliklari altinda yer verdikleri iceriklerde benzerlikler tespit
edilmistir. Turkiye sosyal bilgiler 8gretim programlarinda Birey ve Toplum; Kiltiir ve Miras; insanlar, Yerler ve
Cevreler; Uretim, Dagitim ve Tiiketim; Kiiresel Baglantilar adli 6grenme alanlari yer alirken bunlara benzer bir
yapida Manitoba sosyal bilgiler 6gretim programlarinda Kimlik, Kiiltiir ve Toplum; Toprak: Yerler ve insanlar;
Ekonomi ve Kaynaklar; Kiresel Baglilk adli 6grenme ciktilari yer almaktadir. Farkliliklarda ise Turkiye’de “Bilim,
Teknoloji ve Toplum” ve “Etkin Vatandashk” 6grenme alanlari; Manitoba’da “Tarihsel Baglantilar” ile “Gig ve

Otorite” 6grenme ¢iktilari dikkat cekmektedir.

Bilindigi Gizere Sosyal Bilgiler Ulusal Konseyi (NCSS) 1994 yilinda sosyal bilgiler igin egitim programi standartlari
belirlemistir. Belirlenen on tematik standart (Doganay, 2008) sunlardir: Kiltir; zaman, sureklilik ve degisim;
insanlar, yerler ve cevre; bireysel gelisim ve kimlik; bireyler, gruplar ve kurumlar; giic, otorite ve yonetim;
Uretim, tuketim ve dagitim; bilim, teknoloji ve toplum; kiresel baglar; vatandaslik idealleri ve uygulamalari. Bu
tematik standartlar tlkelerin 6gretim programlarinin diizenlerken géz 6niinde bulundurduklari unsurlar haline
gelmislerdir. Bu durum, Tirkiye ve Manitoba sosyal bilgiler 6gretim programlarinda oldugu gibi benzer ve ortak

konularin olmasina yol agmistir.

Manitoba’da 6gretim programinda olmasi gereken temel unsurlar igerisinde stirdirilebilir kalkinma, cinsiyet
esitligi, anti-irkci egitim gibi onemli konularin oldugu tespit edilmistir. 1960l yillarda ¢evreye verilen tahribatin

boyutlarinin algilanmaya baslanmasi ile tetiklenen g¢evre ve ekoloji hareketi, 1970’lerde uluslararasi boyuta
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ulasmis, 1983 yilinda Birlesmis Milletler (BM) tarafindan Diinya Cevre ve Kalkinma Komisyonu’nun kurulmasina
sebep olmustur (Ozmehmet, 2008). 1987 yilinda Diinya Cevre ve Kalkinma Komisyonunun raporunda ilk kez
“stirdiirilebilir kalkinma” kullanilmistir (Kaypak, 2011). Surdirilebilir kalkinma, gelecek nesillerin ihtiyaglarini
karsilama olanaklarini ellerinden almadan; simdiki neslin ihtiyaclarinin karsilanabildigi gelisme siireci olarak
tanimlanmistir (World Commission on Environment and Development, 1987). Ulkelerin 6ncelikli hedefi
ekonomik anlamda kalkinmaktir. Bu nedenle her Ulke bireylerini kalkinmaya katki saglayacak sekilde yetistirmek
ister. Ancak bireylerin kalkinmaya katki saglarken, kendi ihtiyaclarini gidermek icin kaynaklari kullanirken
sadece iginde oldugu zamani degil gelecek zamani ve gelecek kusaklari da diisinmesi ona gbre yagsamasi
gerekir. Bu noktada siirdirilebilirlik veya surdirilebilir kalkinma anlayisinin bireyler tarafindan benimsenmesi
ve igsellestiriimesi biyiik &nem tasimaktadir (Mentis Tas & Ozkaral. 2016). Bu baglamda Manitoba’da oldugu
gibi sosyal bilgiler 6gretim programlarinda “olmasi gereken temel unsurlardan biri” olarak siirdarilebilir
kalkinmaya yer verilmesi gerektigi disinilmektedir. Bir diger onemli konu ise cinsiyet esitligidir. Secgin &
Kurnaz’a (2015) gore; demokratik toplumlarda bireylerin haklari yasalar ile glivence altina alinmis olsa da
bireyler ayrimciliga maruz kalabilmektedir. icsellestirilen ve sorgulama ihtiyaci duyulmayan toplumsal cinsiyet
rolleri ve kalip yargilari hayati boyunca insani cinsiyet ayrimi dongisiniin iginde var edebilmektedir. Daha
onemlisi kiiglik yaslarda 6grenilen bu rollerin yarattig esitsizlikler, ilerleyen yillarda ¢ok boyutlu ayrimciliga yol
acabilmektedir. Bu noktadan hareketle kiiclik yaslarda 6zellikle de sosyal bilgiler derslerinde cinsiyet esitligi
kavraminin 6grenciler tarafindan benimsenmesi dnem tagimaktadir. ilerleyen yillarda yasanmasi muhtemel
olan ayrimcilik durumlarinin da 6niine gecilmis olunacaktir. Bu nedenle cinsiyet esitligi konusunun sosyal

bilgiler 6gretim programlarinda 6ne ¢ikmasi gerekmektedir.

Arastirma bulgularina gore; 6grenme 6gretme sirecine iliskin Tirkiye sosyal bilgiler 6gretim programinda
“uygulamada dikkat edilecek hususlar” basligi altinda maddeler yer almaktadir. Manitoba sosyal bilgiler 6gretim
programinda ise bazi yonergelerin bulundugu tespit edilmistir. Ayrica programda etkinlik 6rneklerine oldukca
genis yer verildigi goralmustir. Ancak llkemizde 2005 yilinda yayinlanmis olan eski sosyal bilgiler 6gretim
programlarinda kazanim bazinda etkinlik 6rneklerine yer verilirken (MEB, 2005); 2018 sosyal bilgiler 6gretim
programlarinda etkinlik 6rneklerine yer verilmedigi goriilmektedir. Oysa 6zellikle meslege yeni baslayan sosyal
bilgiler 6gretmenlerine fikir verebilecek nitelikte olan etkinlik 6rneklerine 6gretim programlarinda yer verilmesi

gerektigi disuinilmektedir.

Arastirmada tespit edilen farkliliklardan bir digeri; Manitoba sosyal bilgiler 6gretim programinda gercek yasama
daha cok yer verilmesi gerektiginin vurgulanmasi ve sosyal bilgiler dersliklerinin bir yasam laboratuvari olarak
goriluyor olmasidir. Ayrica, Manitoba’da cok kiltirli yapidan dolayi irkgilik karsiti 6gretim yaklasimlarinin 6ne

¢iktigr gorilmustir.

Arastirma sonucunda degerlendirme boyutuna iliskin; her iki programda da siire¢ degerlendirmenin 6ne ciktig
tespit edilmistir. Farkl degerlendirme tekniklerinin de her iki programda ele alindigi saptanmistir. Bu durumun

sebebiyse bireysel farkliliklardir. Ozellikle Tirkiye sosyal bilgiler &gretim programinda bu konuya iliskin
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vurgulama yapilmistir. Ogrenenler arasindaki akademik basari farkliliklarini doguran temel etkenler arasinda
O0grenenin kim oldugu, ne tir 6grenme ihtiyaglarina sahip oldugu, 6grenme stilleri, motivasyonu, 6grenirken
kullandig stratejiler, kisilik 6zellikleri gibi pek cok parametre yer almaktadir. Ogrenme siirecini planlayip,
diizenleyen ve 6grenme ciktilarini kontrol eden 6gretmenlerin bu glcli bireysel farkliliklar hakkinda bilgi sahibi
olmalari ve onlari 6grencinin 6grenme potansiyelini gelistirecek sekilde 6grenen lehinde kullanabilmeleri biiytik

onem tasimaktadir (Zehir Topkaya & Celik, 2009).

ONERILER

Arastirma bulgularindan hareketle bazi 6neriler getirilmistir:

-Sosyal bilgiler 6gretim programlarinda, programa katkisi olan kisilerin ve akademik danismanlarin isimlerine

yer verilmelidir.

-Sosyal bilgiler 6gretim programlarinda; surdirilebilir kalkinma, cinsiyet esitligi gibi konulara yer verilmelidir.

- Sosyal bilgiler 6gretim programlarinda, sosyal bilgiler 6gretmenlerine 6neri niteliginde etkinlik 6rneklerine yer

verilebilir.

-Sosyal bilgiler 6gretim programlarinda, gercek yasama daha ¢ok yer verilmeli ve sosyal bilgiler derslikleri bir

yasam laboratuvari olarak gorilmelidir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirlii ihlallerde sorumluluk yazara aittir.”
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