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ABSTRACT

The aim of this study was to examine the relationships between the intrinsic motivations for the
pedagogical formation program, the perceptions of self-efficacy for teaching, the attitudes towards
the teaching profession and the pupil control ideologies of the pedagogical formation teacher
candidates. The research was conducted with 366 teacher candidates in a pedagogical formation
program in the 2018-2019 academic year at a state university in Eastern Turkey. A data collection
form composed of five parts was used in the research. The first part of the data collection tool
consisted of personal information, the second part consisted of “The Scale of Pedagogical Formation
Motivation”, the third part consisted of “The Scale of Self-efficacy for Teaching”, the fourth part
consisted of “The Scale of Attitude towards Teaching Profession” and the fifth part consisted of “The
Scale of Pupil Control Ideologies”. Data were gathered and analyzed with structural equation
modeling. Five hypotheses were developed based on the theoretical framework within the context
of the research and these hypotheses were accepted as a result of the analyses. It has been
determined that there are direct and indirect relationships between the intrinsic motivations for the
pedagogical formation program, the perceptions of self-efficacy for teaching, the attitudes towards
the teaching profession and the pupil control ideologies of the pedagogical formation teacher
candidates. Teacher candidates’ intrinsic motivations for the pedagogical formation program,
perceptions of self-efficacy for teaching and attitudes towards the teaching profession altogether
explain approximately 50% of the variance in the pupil control ideologies.

Keywords: Teacher candidates, intrinsic motivation, self-efficacy for teaching, attitude towards the
teaching profession, pupil control ideologies.
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INTRODUCTION

People who raise and change humans, affect their conceptions and perspectives on life, lead them and influence
their sensitivity to themselves, those around and the nature are teachers. Thus, teachers are important individuals
for both nations and education systems. It can be stated that pre-service education teachers receive before starting
the teaching profession affects their professional life significantly. One of the teacher training programs in our
country is pedagogical formation education. There are various motivational factors pushing students to get the
certificate of pedagogical formation. Motivation is a power leading an individual to definite purposes and enabling
the individual to move in accordance with these purposes (Ayik & Ates, 2014). Plenty of theories and studies were
put forward about motivation. One of the motivation theories is Self-determination Theory (Deci & Ryan, 1985,
1991; Ryan, 1995). It has been stated in this theory that there are three dimensions as intrinsic motivation, extrinsic
motivation and amotivation (Ryan & Deci, 2000). Intrinsic motivation has been discussed in the context of this

research.

A person whose intrinsic motivation is higher does his job for his own pleasure and happiness; that is, he does for
himself (Deci, 1971). In other words, intrinsic motivation is an intrinsic power and energy causing individuals to
receive education in a topic, conduct an activity for himself, study, acquire a profession, read a book willingly.
According to Heyder, Weidinger, Cimpian and Steinmayr (2020) and Ryan and Deci (2000); individuals whose
intrinsic motivations are higher doesn’t give up easily against difficulties and they are ready to struggle to overcome
the difficulties. Curiosity, will to knowledge, need for competence, will to develop and succeed can be expressed
as the sources of intrinsic motivation (Tuncer, Yanpar Yelken & Tanriseven, 2018). Thus, it can be stated that
intrinsic motivation has many positive outcomes. Teaching is a profession requiring to be motivated inherently.
This motivation is an important point both in profession and in pre-service education. The former studies showed
that the intrinsic motivations of the teacher candidates affected their perceptions of self-efficacy for teaching
(Bruinsma & Jansen, 2010; Christophersen, Elstad, Solhaug & Turmo, 2015; Dos & Ozsahin, 2019; Gok & Atalay
Kabasakal, 2019; Recepoglu & Recepoglu, 2019) and their attitudes towards the teaching profession (Ayik & Ates,
2014; Bedel, 2014; Zembat, Aksin-Yavuz, Tunceh & Yilmaz, 2018).

Self-efficacy can be defined as self-belief affecting individuals’ emotions, thoughts, attitudes and motivations while
they are doing a job (Bandura, 1977-1982-1997). Self-efficacy of individuals develop based on their successful and
unsuccessful experiences in the past, indirect experiences- livings, verbal persuasions and emotional cases
(Bandura, 1994-1997). Self-efficacy for teaching can be identified as self-belief concerning teachers’ or teacher
candidates’ ability to teach (Tschannen-Moran, Woolfolk Hoy & Hoy, 1998; Tschannen-Moran & Woolfolk-Hoy,
2001; Tschannen-Moran & Woolfolk Hoy, 2007). As a result of the literature review, the fact that teacher
candidates’ perceptions of self-efficacy for teaching are higher influences their professional lives positively
(Bandura, 1993; Gibson & Dembo, 1984; Tschannen-Moran, Woolfok Hoy & Hoy, 1998). It was determined in the
former studies that teacher candidates’ beliefs of self-efficacy for teaching affected their attitudes towards the

teaching profession (Arslan & Colakoglu, 2019; Dadandi, Kalyon & Yazici, 2016; Demirtas, Cémert & Ozer, 2011;
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Carleton, Fitch & Krockover, 2007) and their pupil control ideologies (Darge, 2005; Giallo & Little, 2003; Malow-
Iroff, O’Connor & Bisland, 2004).

Attitude can be defined as a manner affected by individual’s emotions, thoughts, opinions, feelings, motives,
beliefs, experiences and as individual’s cognitive, affective and behavioural manner over things like an event, a
circumstance, an object, a person and an opinion (inceoglu, 2011; Kagitcibasi, 2013; Thurstone, 1928). Attitudes
have intensity and directions changing between positivity and negativity (Ajzen & Fishbein, 1977; Thurstone, 1928).
One of the conditions for individuals who will be teachers to do the requirements of the profession more effectively
is that they should have positive attitudes towards the teaching profession (Ustiiner, 2006). It has been stated
based on the literature review that teacher candidates having a positive attitude towards the teaching profession
will make more effort into their professional development, have higher interest in the profession, and make more
effort to avail their students in the future. (Atalmis & Kése, 2018; Demirtas, Cdmert & Ozer, 2011; Kog¢ & Demirel,
1999). The former studies showed that there was a relationship between the teacher candidates’ attitudes towards

the teaching profession and their pupil control ideologies (Karadag & Baloglu, 2009; Oguz & Kalkan, 2011).

Pupil control ideologies were conceptualized in two aspects as admonitory control ideology and humanist control
ideology (Yilmaz, 2011). It can be said that admonitory control ideology is inherently based on Theory X remarking
that people are evil and they should be controlled externally. Teachers having admonitory control ideology believe
in that pupils should be kept under control, pupils should do only what is told and pupils’ right to speak in-class
educational process should be too little (Hoy & Miskel, 2001; Lunenburg, 1983; Lunenburg & Mankowsky, 2000;
Kottkamp & Mulhern, 1987). On the other hand, humanist control ideology is based on Theory Y remarking that
people are good entities. Teachers having humanist control ideology establish two-way communication with
pupils; promote the right to speak of pupils in-class educational process, believe that pupils will gain self-discipline
instead of regimenting them and believe that pupils will regard their errors as a way to find the truth (Bas, 2011;
Cicmanec, Johanson & Howley, 2001; Hoy & Miskel, 2010; Hoy & Forsyth, 1986). Within this context, the
relationships between the intrinsic motivations for the pedagogical formation program, the perceptions of self-
efficacy for teaching, the attitudes towards the teaching profession and the pupil control ideologies of the
pedagogical formation teacher candidates were analyzed by using structural equation modeling. Concordantly,
five hypotheses were developed based on the explanations with reference to the literature and the relationships

between the variables discussed in the research. The hypotheses are these:

H1: Pedagogical formation teacher candidates’ intrinsic motivations for the pedagogical formation program have

a positive effect on their perceptions of self-efficacy for teaching.

H2: Pedagogical formation teacher candidates’ intrinsic motivations for the pedagogical formation program have

a positive effect on their attitudes towards the teaching profession.
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H3: Pedagogical formation teacher candidates’ perceptions of self-efficacy for teaching have a positive effect on

their attitudes towards the teaching profession.

H4: Pedagogical formation teacher candidates’ attitudes towards the teaching profession have a positive effect on

their pupil control ideologies.

H5: Pedagogical formation teacher candidates’ perceptions of self-efficacy for teaching have a positive effect on

their pupil control ideologies.

METHOD

The relationships between the intrinsic motivations for the pedagogical formation program, the perceptions of
self-efficacy for teaching, the attitudes towards the teaching profession and the pupil control ideologies of the
pedagogical formation teacher candidates were analyzed by using structural equation modeling. Structural
equation modeling allows a valid model which was set as hypothetical to be tested and the multivariate

relationships, the direct and the indirect effects in this model to be examined (Byrne, 2010; Vieira, 2011).

Participants

The research was conducted with voluntary teacher candidates in a pedagogical formation program in a faculty of
education at a state university in Eastern Turkey in the 2018-2019 academic year. The final analysis of the research
was performed with the data gathered from 366 teacher candidates. Among these teacher candidates, 133 (36.3
%) of them were male, while 233 (63.7 %) of them were female and 146 (39.9 %) of them were university graduate,

while 220 (60.1 %) of them were still studying in university.

Data Collection Tool

A data collection tool composed of five parts called Personal Information, The Scale of Pedagogical Formation
Motivation, The Scale of Self-efficacy for Teaching, The Scale of Attitude towards the Teaching Profession and The
Scale of Pupil Control Ideologies was used in the research. The information about the scales in the data collection

tool was described below.

The Scale of Pedagogical Formation Motivation: The scale, which was developed by Guay, Vallerand and
Blanchard (2000), was adapted to Turkish culture for the pedagogical formation teacher candidates by Ozer, Atik
& Sad (2018). Only the intrinsic motivation dimension of the scale was used in this research. The results of the
confirmatory factor analysis for the dimension of the intrinsic motivation are these: x2/df=2.45, GFI=0.94,
AGFI=0.93, NFI=0.95, NNFI/TLI=0.95, IFI=0.95, CFI= 0.96, RMSEA=0.041, RMR=0.032, SRMR=0.043. Cronbach’s

alpha value of the intrinsic motivation is .91.
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The Scale of Self-efficacy for Teaching: The scale, which was developed by Tschannen-Moran & Hoy (2001) in
order to measure pedagogical formation teacher candidates’ beliefs about their self-efficacy for teaching, was
adapted to Turkish culture by Capa, Cakiroglu & Sarikaya (2005). This scale contains 24 items and 3 sub-dimensions
(self-efficacy to encourage pupil attendance, self-efficacy for classroom management and self-efficacy for teaching
strategies). Each sub-dimension has eight items. Second-order confirmatory factor analysis was performed to the
scale and the values of goodness-of-fit are these: x2/df=2.98, GFI=0.95, AGFI=0.94, NFI=0.95, NNFI/TLI=0.96,
IFI=0.95, CFl= 0.96, RMSEA=0.047, RMR=0.038, SRMR=0.049. Cronbach's alpha intrinsic consistency coefficients
for the sub-dimensions of Self-Efficacy to Encourage Pupil Attendance, Self-efficacy for Classroom Management
and Self-efficacy for Teaching Strategies and for the whole scale were “0.88”, “0.90”, “0.89” and “0.88”

respectively.

The Scale of Attitude towards the Teaching Profession: The scale, which was developed by ilgan, Seving & Ari
(2013) and consisted of one dimensional 17 items, was used in order to determine the pedagogical formation
teacher candidates’ attitudes towards the teaching profession. The fit indices of the confirmatory factor analysis
for this scale are these: x2/df=1.92, GFI=0.97, AGFI=0.95, NFI=0.97, NNFI/TLI=0.97, IFI=0.96, CFI= 0.96,
RMSEA=0.028, RMR=0.032, SRMR=0.030. Cronbach’s alpha value of this scale is .92.

The Scale of Pupil Control Ideologies: The scale, which was adapted and checked in terms of validity and reliability
by Yilmaz (2011) and consisted of one dimensional 10 items, was used in order to determine the pedagogical
formation teacher candidates’ perceptions of pupil control ideologies. The fit indices of the confirmatory factor
analysis for this scale are these: x2/df=2.35, GFI=0.96, AGFI=0.95, NFI=0.96, NNFI/TLI=0.96, IFI=0.95, CFl= 0.96,
RMSEA=0.047, RMR=0.039, SRMR=0.021. Cronbach’s alpha internal consistency coefficient of this scale is .93.

Process and Data Analysis

The data of the research were gathered in the spring semester of the 2018-2019 academic year. The data collection
process was applied based on voluntariness. Filling out the scale took 8 minutes on average. Univariate and
multivariate normal distributions of the dataset were checked to conduct structural equation modeling. The results

of the analysis are shown in Table 1.

Table 1. Multivariate Normality Analyses

Variable Coefficient of Skewness c.r. Coefficient of C.r.

Intrinsic Motivation -.545 -4.253 -.027 -.104
Self-efficacy -.091 -.708 -.205 -.800
Attitude towards Teaching -757 -5.915 -.242 -.947
Pupil Control Ideologies .016 126 .078 .305
Multivariate .369 .510

[c.r.: critical ratio]
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When univariate normality assumption is examined for the dataset, it is accepted as a reference point that
skewness and kurtosis values are between +1 and -1 (Cokluk, Sekercioglu & Biyikoztiirk, 2010). They are taken as
a reference point in multivariate normality analyses that multivariate kurtosis value is between +2 and -2, and
multivariate critical ratio value is less than 1.96 (Bayram, 2010). It has been determined as a result of the analyses

that the dataset is in accordance with both the univariate and the multivariate normality assumptions.

SEM, which is a statistical methodology revealing better and more accepted results than traditional approaches,
examining and testing direct or indirect effects between observable or unobservable variables in one model based
on the theoretical framework, was conducted in this study (Bayram, 2010; Byrne, 2010; Celik & Yilmaz, 2013;
Meydan & Sesen, 2011). AMOS 21 program was used for the analysis of SEM because of its powerful alternative
solution (Meydan and Sesen, 2011). Maximum likelihood method in SPSS- AMOS 21 program was applied in the

process of data analysis.

FINDINGS

Descriptive statistical analysis of the variables was conducted firstly while the research data were being sorted out.

The results of the analysis are shown in Table 2.

Table 2. The Results of the Descriptive Analysis

X sd 1. 2. 3.
1.M 3.73 3.30
2.SE 3.84 5.46 .35
3.AT 2.94 2.31 .59 .38
4.Cl 3.85 2.11 .36 .69 .38

(IM:Instric Motivation, SE: Self-efficacy, AT: Attitude towards Teaching, Cl: Pupil Control Ideologies)

When Table 2 is examined, it is seen that the means of the teacher candidates’ perceptions about four variables
vary between 2.94 and 3.85, and the standard deviation values vary between 2.11 and 5.46. As a result of the
correlation analysis, it has been determined a positive, medium level, significant relationship between the intrinsic
motivation and the self-efficacy for teaching (r=.35; p<.001); a positive, medium level, significant relationship
between the intrinsic motivation and the attitudes towards the teaching profession (r=.59; p<.001); a positive,
medium level, significant relationship between the intrinsic motivation and the pupil control ideologies (r=.36;
p<.001). It has been found a positive, medium level, significant relationship between the self-efficacy for teaching
and the attitudes towards the teaching profession (r=.38; p<.001); a positive, medium level, significant relationship
between the self-efficacy for teaching and the pupil control ideologies (r=.69; p<.001). Finally, it has been
determined a positive, medium level, significant relationship between the attitudes towards the teaching

profession and the pupil control ideologies (r=.38; p<.001).
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The model, set based on the theoretical framework of the research, was tested with AMOS 21 program.
Standardised regression coefficients and significance levels of regression coefficients of the analysis and the

hypotheses of the research are shown in Table 3.

Table 3. Hypotheses of the Research and Analysis Results of the Model

Hypotheses = Pathways Between Variables B B t-value Result

H1 SE <oen IM .59 .36 7.22 Accepted
H2 AT P IM 21 .52 11.92 Accepted
H3 AT <oem SE .05 .20 4.53 Accepted
H4 cl <oee SE A3 .64 16.01 Accepted
H5 cl <oee AT A1 13 3.03 Accepted

(IM: Intrinsic Motivation, SE: Self-efficacy, AT: Attitude towards Teaching, Cl: Pupil Control Ideologies)

When Table 3 is examined, it is seen that all pathways in the model are significant (p<.05) and all hypotheses of

the research are accepted. Goodness-of-fit values obtained from the analysis are shown in Table 4.

Table 4. Goodness-of-fit Index Results of the Confirmed Model

Fit Index Acceptable Fit Good Fit Goodness-of-fit Values Obtained from the Research
x2/df 2<x%/df <5 0<y%/df<2 3.28 (Acceptable Fit)
GFI 0.90 < GFI<0.95 0.95<GFI<1.00 0.99 (Good Fit)

AGFI 0.85 < AGFI<0.90 0.90 <AGFI £1.00 0.95 (Good Fit)

NFI 0.90 < NFI<0.95 0.95<NFI<£1.00 0.99 (Good Fit)
NNFI/TLI  0.95 < NNFI < 0.97 0.97 < NNFI <£1.00 0.97 (Good Fit)

IFI 0.90<IFI<0.95 0.95<IFI £1.00 0.99 (Good Fit)

CFI 0.95<CFI<0.97 0.97 <CFl<1.00 0.99 (Good Fit)
RMSEA 0.05 <RMSEA < 0 <RMSEA<0.05 0.07 (Acceptable Fit)
RMR 0.05<RMR<0.08 0<RMR <0.05 0.06 (Acceptable Fit)
SRMR 0.05<SRMR<0.08 0<SRMR<0.05 0.01 (Good Fit)

(Bayram, 2010; Brown, 2006; Celik & Yilmaz, 2013; Harrington, 2009; Hu & Bentler, 1999; Kline, 2010; Schermelleh-Engel,
Moosbrugger & Miiller, 2003; Stimer, 2000; Simsek, 2007).

Fit indices in respect of the structural equation modeling are shown in Table 4. Fit indices of y?/df (3.28), RMSEA
(0.07) and RMR (0.06) have “Acceptable Fit” values and the indices of GFI (0.99), AGFI (0.95), NFI (0.99), NNFI/TLI
(0.97), IFI (0.99), CFI (0.99) and SRMR (0.01) have “Good Fit” values. The model, which was confirmed by the

analyses in the research, is shown in Figure 1.
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SE

Figure 1. Confirmed Structural Equation Modeling

According to the confirmed model, the intrinsic motivation (IM) predicts the self-efficacy for teaching (SE) directly
and positively (f=.36); the intrinsic motivation (IM) predicts the attitude towards the teaching profession (AT)
directly and positively (B=.52); the self-efficacy for teaching (SE) predicts the attitude towards the teaching
profession (AT) directly and positively (B=.20); the attitude towards the teaching profession (AT) predicts the pupil
control ideologies (Cl) directly and positively (B=.13); the self-efficacy for teaching (SE) predicts the pupil control
ideologies (Cl) directly and positively (B=.64) on a significant level statistically. The intrinsic motivation (IM) explains
approximately 13% of the variance in the self-efficacy for teaching (SE); both the intrinsic motivation (IM) and the
self-efficacy for teaching (SE) together explain approximately 39% of the variance in the attitude towards the
teaching profession (AT); three variables (IM, AT, SE) altogether explain approximately 50% of the variance in the
pupil control ideologies (Cl). The direct and indirect effects standardized for the variables in the structural equation

modeling are shown in Table 5.

Table 5. Bootstrap Analysis Results of the Effects in the Confirmed Model

Bootstrap Bias %95
Pathways . .values CI**
Coefficient SE* Lower Upper
Limit Limit
Direct effect
IM - SE .36 .04 .27 42
IM > AT .52 .03 .45 .57
SE - AT .20 .03 .15 .28
SE > ClI .64 .03 .59 .70
AT > Cl 13 .04 .06 .20
Indirect effect
IM > AT .07 .02 .05 .10
IM - Cl 31 .03 .25 .36
SE > ClI .03 .01 .01 .05

*Standard Error, ** Confidence Interval
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When bootstrapping coefficients and their confidence intervals are examined in Table 5, it is understood that the
direct and indirect pathways are significant. Besides, the self-efficacy for teaching (SE) has a mediation role in the
relationship between the intrinsic motivation (IM) and the attitude towards the teaching profession (AT). The
attitude towards the teaching profession (AT) has a mediation role in the relationship between the self-efficacy for
teaching (SE) and the pupil control ideologies (Cl). Both the attitude towards the teaching profession (AT) and the
self-efficacy for teaching (SE) have a mediation role in the relationship between the intrinsic motivation (IM) and

the pupil control ideologies (Cl).

DISCUSSION AND CONCLUSION

A teacher is one of the most important parts of the education system. The efficiency and qualification of a teacher
have critical importance to fulfill the expectations from the education system. Thus, pre-service education of
people who will be teachers in the future will have an effect on their actions when they become teachers. In other
words, it is quite likely that teacher candidates’ knowledge, emotions and skills acquired in pre-service education
for the teaching profession will be more effective on the manners in their professional life (Ustiiner, 2006). In this
research context, the relationships between the intrinsic motivations for the pedagogical formation program, the
attitudes towards the teaching profession, the perceptions of self-efficacy for teaching and the pupil control
ideologies of the pedagogical formation teacher candidates were examined in a holistic and extensive approach
by using structural equation modeling. The model, which was set within the research, was confirmed. Moreover,
various results were obtained for the future researches. The research revealed that the candidate teachers’
perceptions of teaching profession and of pupils were positive. It can be regarded as a pleasing result. The positive
viewpoints of the teacher candidates on the teaching profession and pupils can be evaluated as an indication that

Turkish education system will go forward in terms of quality in the future.

It was revealed within the research that the intrinsic motivation for the pedagogical formation program had a
positive effect on the perception of self- efficacy for teaching. It was stated in the studies in the literature that
teacher candidates’ intrinsic motivations would enable them to acquire knowledge, notion and skills concerning
the teaching profession, provide them with a close interest in several variables about pupils and education, and
affect their perceptions of self-efficacy for teaching positively (Bruinsma & Jansen, 2010; Chichekian & Shore, 2016,
Recepoglu & Recepoglu, 2019). It can be said that teacher candidates’ positive perceptions of self-efficacy are
important premise for their schoolteaching in the future (Cocuk, Yokus & Tanriseven, 2015; Ozdemir, 2008). Within
the research, the intrinsic motivation for the pedagogical formation program explains approximately 13% of the

variance in the perception of self-efficacy for teaching.

It has been determined within the research that the intrinsic motivation for the pedagogical formation program
has a positive effect on the attitude towards the teaching profession. It has been revealed that the results of this
research bear a resemblance to the other researches in the literature (Ayik & Ates, 2014; Bedel, 2014; Zembat,

Aksin-Yavuz, Tunceli & Yilmaz, 2018). It can be said that teacher candidates’ attitudes towards the teaching
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profession will enable them to love teaching profession, devote themselves to school teaching, understand the
importance of the profession for the society and comprehend the necessity to improve themselves vocationally
(Erawan, 2011; Temizkan, 2008). In this context, in order to enhance teacher candidates’ attitudes towards the
teaching profession, the importance and effectiveness of the teaching profession, the models of good teaching,
the good and motivating sides of the teaching profession can be featured in the practices of teacher training

programs.

It has been determined within the research that pedagogical formation teacher candidates’ perceptions of self-
efficacy for teaching have a positive effect on their attitudes towards the teaching profession. This result of the
research shows parallelism with the other researches in the literature (Arslan & Karamese, 2018; Demirtas, Ozer
& Cémert, 2011; Tath Dalioglu & Adigiizel, 2017; Ustiiner, 2017). This result can be regarded as a premise to make
some predictions about the teaching profession of teacher candidates for the future. Thus, it can be said that
teachers whose perceptions of self-efficacy for teaching are higher will have better skills for classroom
management, better attitudes towards the teaching profession (Than, 2018) and higher student success (Chuene,
Lubben & Newson, 1999). It has been determined within the research that both the intrinsic motivation for the
pedagogical formation program and the perception of self-efficacy for teaching together explain approximately

39% of the variance in the attitude towards the teaching profession.

It has been found within the research that pedagogical formation teacher candidates’ attitudes towards the
teaching profession have a positive effect on their pupil control ideologies and it has been revealed that this result
of the research bears a resemblance to the other researches in the literature (Karadag & Baloglu, 2009; Oguz &
Kalkan, 2011). Pupil control ideology is a concept examined in two categories as supervisor control ideology and
humanistic control ideology (Hoy, 1967). It has been remarked in the literature that teachers whose attitudes
towards the teaching profession are positive have humanistic control ideologies out of the pupil control ideologies
(Jones, 1982; Willower, 1974; tra. Gursimsek, 2004). Thus, the perceptions of pupil control ideologies of teacher
candidates whose attitudes towards the teaching profession are positive can be regarded as close to humanistic
one. In a classroom managed by humanistic control ideology, self-control of pupils improves, pupils collaborate to
learn instead of competing each other, anxiety and stress levels of pupils are lower, communication between pupils
and teacher is two-sided and formative, teachers and pupils can succeed with mutual understanding by showing
empathy and motivations of pupils are higher (Hoy & Miskel, 2001; Hoy & Woolfolk, 1990; Karatas & Erduran,
2012; Lunenberg, 1984).

It has been determined within the research that pedagogical formation teacher candidates’ perceptions of self-
efficacy for teaching have a positive effect on their pupil control ideologies. This result of the research bears a
resemblance to the findings of the other researches in the literature (Darge, 2005; Malow-Iroff, O’Connor &
Bisland, 2004). The model, which was set within the context of the research, was confirmed and it was stated that
there were direct and indirect relationships between the variables of the research. It has also been determined

that pedagogical formation teacher candidates’ intrinsic motivation for the pedagogical formation program, their
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perceptions of self-efficacy for teaching and their attitudes towards the teaching profession altogether explain

approximately 50% of the variance in their pupil control ideologies.

These suggestions can be offered based on the results of the research:

e The practices which will enable teacher candidates to develop positive attitudes towards the teaching
profession during pedagogical formation program can be increased.

e Studies enhancing teacher candidates’ self-efficacy for teaching can be done by expanding their
knowledge, skills and awareness about teaching.

e One of the limitations of this research was the fact that it was conducted a state university in Eastern
Turkey. It can be said that in order to remove this limitation, this study can be conducted with students
from other state universities and private universities located in different regions of Turkey.

e Studies should be performed and measures should be taken to enhance the effectiveness and the
productivity of teaching practices by which teacher candidates will get more experience on pupils.

e Teacher candidates can be contributed to become successful teachers in their professional life by
enhancing the quality of education they got in pre-service educations. Moreover, opportunities should be
given to adapt themselves constantly in the profession by in-service training activities for teachers.

e Direct relationships between the variables in the research were hypothesized and examined. More
comprehensive examinations can be made by studying on different sample groups for the indirect effects
determined in this research.

e This research was conducted by a quantitative design. The research can be supported by a qualitative
design in order to look at this research from a more detailed and different perspective. Thus, it can be
said for the model set within the research that there is a need for different studies based on qualitative

and mixed designs.
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iCSEL MOTiIVASYON, OGRETMENLIK 0z YETERLIK, OGRETMENLIGE YONELIK TUTUM VE

OGRENCi KONTROL iDEOLOJILERI ARASINDAKI iLiSKILERIN ANALIZi

0z

Bu arastirmanin amaci, pedagojik formasyon 6grencilerinin formasyona yonelik i¢sel motivasyonlari,
ogretmenlik 6z yeterlik algilari, 6gretmenlige yonelik tutumlari ve 6grenci kontrol ideolojileri
arasindaki iliskilerin incelenmesidir. Arastirma Turkiye’nin dogusunda bulunan bir devlet
Universitesinde 2018-2019 egitim-6gretim yilinda pedagojik formasyon egitimi alan 366 6grenci ile
ylratialmstar. Arastirmada bes bolimden olusan bir veri toplama formu kullanilmistir. Veri toplama
aracinin birinci bélimi kisisel bilgilerden, ikinci bdlimi “Formasyon Motivasyon Olgedi”’nden,

.y

tglinci bdlimi “Ogretmen Oz-Yeterlik Olgedi”nden, dérdiincii bélimi “Ogretmenlik Meslegine
iliskin Tutum Olgegi”nden, besinci bélimii ise “Ogrenci Kontrol ideolojileri Olgedi”’nden olusmaktadir.

Elde

edilen veriler yapisal esitlik modellemesi ile analiz edilmistir. Arastirma kapsaminda kuramsal

bilgilere dayal olarak bes hipotez gelistirilmis ve bu hipotezler yapilan analizler sonucunda kabul
edilmistir. Arastirma ile pedagojik formasyon 6grencilerinin formasyona yonelik icsel motivasyonlari,
ogretmenlik 6z yeterlik algilari, 6gretmenlige yonelik tutumlari ve 6grenci kontrol ideolojileri
arasindaki dogrudan ve dolayli iliskilerin oldugu belirlenmistir. Pedagojik formasyon 6grencilerinin
formasyona yonelik igsel motivasyonlari, 6gretmenlik 6z yeterlik algilari ve 6gretmenlige yonelik
tutum degiskenleri birlikte 6grenci kontrol ideolojilerindeki varyansin yaklasik %50’sini
actklamaktadir.

Anahtar kelimeler: Ogretmen adaylari, i¢sel motivasyon, égretmenlik 6z yeterlik, 6gretmenlige
yonelik tutum, 6grenci kontrol ideolojileri.
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GiRiS

insani yetistiren, degistiren, insanin hayata bakisini, anlayisini etkileyen ve insani yénlendiren, insanin kendisine,
cevresine ve dogaya duyarliligini etkileyen kisiler 6gretmenlerdir. Bu baglamda 6gretmenler hem Ulkeler icin hem
de egitim sistemleri icin 6nemli bireylerdir. Ogretmenlerin meslege baslamadan dnce aldiklari hizmet 6ncesi egitim,
mesleki hayatlarini 6nemli 8lciide etkiledigini ifade edebiliriz. Ulkemizde 6gretmen yetistirme uygulamalarindan
biri de pedagojik formasyon egitimidir. Ogrencileri formasyon almaya iten cesitli motivasyonel unsurlar vardir.
Motivasyon, bireyi belli amaglara yénlendiren ve bu amaglar dogrultusunda hareket etmesini saglayan bir gilgtir
(Ayik ve Ates, 2014). Motivasyonla ilgili bircok teori ve ¢alisma ortaya konulmustur. Motivasyon kuramlarindan
birisi de Oz Belirleme Kuramr’dir (Deci ve Ryan, 1985, 1991; Ryan, 1995). Bu kuramda igsel motivasyon, dissal
motivasyon ve motivasyonsuzluk olmak (izere li¢ boyutun oldugunu ifade etmislerdir (Ryan ve Deci, 2000). Bu

arastirma kapsaminda i¢sel motivasyon ele alinmistir.

icsel motivasyonu yiiksek olan birisi yaptig1 isi ya da durumu kendi hazzi ve mutlulugu icin kisacasi kendisi icin yapar
(Deci, 1971). Baska bir ifadeyle igsel motivasyon; bireyleri bir konuda egitim almaya, bir etkinligi kendisi igin
yapmaya, ders galismaya, bir meslek edinmeye, bir kitabi kendi istegiyle okumaya sevk eden igsel bir glg ve
enerjidir. Heyder, Weidinger, Cimpian ve Steinmayr (2020) ile Ryan ve Deci’ye (2000) gére igsel motivasyonu yiiksek
olan bireyler zorluklar karsisinda kolay kolay pes etmeyip o zorlugun Ustesinden gelmek icin micadele etmeye
hazirdirlar. Merak, bilme, yeterli olma ihtiyaci, gelisme ve basarma arzusu i¢csel motivasyon kaynaklari arasinda
gosterilebilir (Tuncer, Yanpar Yelken ve Tanriseven, 2018). Bu baglamda i¢sel motivasyonun bircok olumlu
sonucunun oldugu ifade edilebilir. Ogretmenlik mesleginin dogasi giidillenmeyi gerektiren bir meslektir. Bu
gldilenme hem meslekte hem de meslege hazirlayici egitimde 6nemli bir durumdur. Yapilan galismalarda
o6gretmen adaylarinin i¢csel motivasyonlarinin onlarin 6gretmenlikle ilgili 6z yeterlik algilarini (Bruinsma ve Jansen,
2010; Christophersen, Elstad, Solhaug ve Turmo, 2015; Dés ve Ozsahin, 2019; Gok ve Atalay Kabasakal, 2019;
Recepoglu ve Recepoglu, 2019) ve 68retmenlik meslegine iliskin tutumlarini (Ayik ve Ates, 2014; Bedel, 2014;
Zembat, Aksin-Yavuz, Tuncel ve Yilmaz, 2018) etkiledigi Belirlenmistir.

Oz yeterlik bireylerin duygu, diisiince, davranis ve motivasyonlarini etkileyen ve bireyin bir is yapabilme konusunda
kendisine olan inanci olarak tanimlanabilir (Bandura, 1977-1982-1997). Bireylerin 6z yeterlikleri; gegmisteki basarili
ve basarisiz deneyimlerine, dolayli deneyimlere-yasantilara, sézel ikna ve duygusal durumlarina bagh olarak
gelismektedir (Bandura 1994-1997). Ogretmen 6z yeterligi ise, 6gretmenlerin ya da 6gretmen adaylarinin
o6gretmenlik meslegini yapabileceklerine iliskin kendilerinde var olan inang bigciminde tanimlanabilir (Tschannen-
Moran, Woolfolk Hoy ve Hoy, 1998; Tschannen-Moran ve Woolfolk-Hoy, 2001; Tschannen- Moran ve Woolfolk
Hoy, 2007). Alanyazin incelendiginde 6gretmen adaylarinin 6gretmenlikle ilgili 6z yeterlik algilarinin yiiksek
olmasinin mesleki hayatlarini olumlu yénde etkileyecegi ifade edilebilir (Bandura, 1993; Gibson ve Dembo, 1984;
Tschannen-Moran, Woolfok Hoy ve Hoy, 1998). Yapilan arastirmalarda 6gretmen adaylarinin 6gretmenlik 6z

yeterlik inanglarinin 6gretmenlik meslegine iliskin tutumlarini (Arslan ve Colakoglu, 2019; Dadandi, Kalyon ve Yazici,
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2016; Demirtas, Comert ve Ozer, 2011; Carleton, Fitch ve Krockover, 2007) ve dgrenci kontrol ideolojilerini (Darge,

2005; Giallo, ve Little, 2003; Malow-Iroff, O'Connor ve Bisland, 2004) etkiledigi belirlenmistir.

Tutum, bireyin duygularindan, distincelerinden, fikirlerinden, hislerinden, gidilerinden, inanglarindan,
deneyimlerinden etkilenen ve bireyin olay, durum, nesne, kisi, fikir gibi seyler karsisinda bilissel, duyussal ve
davranissal olarak takindigi tavir olarak tanimlanabilir (inceoglu, 2011; Kagitcibasi, 2013, Thurstone, 1928).
Tutumlarin olumlu ya da olumsuzluk arasinda degisen yoni ve yogunlugu vardir (Ajzen ve Fishbein, 1977,
Thurstone, 1928). Ogretmenlik meslegini icra edecek bireylerin bu meslegin gerekliliklerini daha etkili bigimde
yerine getirebilmelerinin kosullarindan biri de meslege yénelik tutumlarinin olumlu olmasidir (Ustiiner, 2006).
Alanyazin incelendiginde 0Ogretmenlige yonelik olumlu tutuma sahip olan 6gretmen adaylarinin mesleki
gelisimlerine daha ¢ok ¢caba harcayacaklari, meslege karsi ilgilerinin daha yuksek olacagi, ileride 6grencilere faydali
olmak icin daha ¢ok caba harcayacaklari ifade edilmistir (Atalmis ve Kése, 2018; Demirtas, Comert ve Ozer,
2011;Kog ve Demirel, 1999). Yapilan arastirmalarda 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutumlari
ile 6grenci kontrol ideolojileri arasinda iliskinin oldugu belirlenmistir (Karadag ve Baloglu, 2009; Oguz ve Kalkan,

2011).

Ogrenci kontrol ideolojileri gdzetimci kontrol ideolojisi ve insancil (hiimanist) kontrol ideolojisi olmak tizere iki ugta
kavramlastirilmistir (Yilmaz, 2011). Gozetimci kontrol ideolojisinin 6zl itibariyle, insanin kot oldugunu ve distan
denetlenmesi gerektigini savunan X yaklasimina dayandigi sdylenebilir. Gozetimci kontrol ideolojisine sahip
o6gretmenler 6grencilerin kontrol altinda tutulmasi gerektigine, 6grencilerin 6gretmenlerin séylemlerine siki sikiya
bagl kalmalari gerektigine ve sinif igi egitsel siireglerde 6grencilerin s6z hakkinin ¢ok az olmasi gerektigi
inancindadirlar (Hoy ve Miskel, 2001; Lunenburg, 1983; Lunenburg ve Mankowsky, 2000; Kottkamp ve Mulhern,
1987). Hiimanist (insancil) kontrol ideolojisi ise insanin iyi bir varlik oldugu anlayisina sahip Y yaklasimina dayanir.
Humanist (insancil) kontol ideolojisine sahip 6gretmenler; 6grencilerle gift yonla iletisim kurarlar, 6grencilerin sinif
ici egitsel sureglerde s6z hakki oldugunu desteklerler, 6grencilere siki disiplin kurmak yerine onlarin 6z-disiplin
gelistireceklerine inanirlar, 6grencilerin hatalarini dogruya ulasmak icin bir basamak olarak gérme inacindadirlar
(Bas, 2011; Cicmanec, Johanson ve Howley, 2001; Hoy ve Miskel, 2010; Hoy ve Forsyth, 1986). Bu cercevede
arastirma kapsaminda pedagojik formasyon 6grencilerinin formasyon egitimine yonelik i¢gsel motivasyonlari,
ogretmenlik 6z yeterlik algilari, 6gretmenlige yonelik tutumlari ve 6grenci kontrol ideolojileri arasindaki iliskiler
yapisal esitlik modellemesi kullanilarak analiz edilmistir. Bu baglamda alanyazina dayali olarak yapilan agiklamalar
ve arastirma kapsaminda ele alinan degiskenler arasindaki iliskilere dayali olarak arastirma kapsaminda bes hipotez

gelistirilmistir. Bu hipotezler sunlardir:

H1: Pedagojik formasyon 6grencilerinin formasyon egitimine yonelik igsel motivasyonlari 6gretmenlik 6z yeterlik

algilar Gzerinde pozitif bir etkiye sahiptir.

H2: Pedagojik formasyon 6grencilerinin formasyon egitimine yonelik i¢sel motivasyonlari 6gretmenlik meslegine

iliskin tutumlar Gzerinde pozitif bir etkiye sahiptir.
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H3: Pedagojik formasyon 6grencilerinin 6gretmenlik 6z yeterlik algilari 6gretmenlik meslegine iliskin tutumlar

izerinde pozitif bir etkiye sahiptir.

H4: Pedagojik formasyon 0Ogrencilerinin 6gretmenlik meslegine iliskin tutumlar 6grenci kontrol ideolojileri

Gzerinde pozitif bir etkiye sahiptir.

H5: Pedagojik formasyon 6grencilerinin 6gretmenlik 6z yeterlik algilari 6grenci kontrol ideolojileri tizerinde pozitif

bir etkiye sahiptir.

YONTEM

Pedagojik formasyon 6grencilerinin formasyon egitimine yonelik i¢gsel motivasyonlari, 6gretmenlik 6z yeterlik
algilan, 6gretmenlige yonelik tutumlari ve 6grenci kontrol ideolojileri arasindaki iliskiler yapisal esitlik modellemesi
kullanilarak analiz edilmistir. Yapisal esitlik modellemesi kuramsal olarak olusturulan gegerli bir modelin test
edilmesine ve bu modeldeki ¢cok degiskenli iliskilerin, dogrudan ve dolayli etkilerin incelenmesine olanak saglar

(Byrne, 2010; Vieira, 2011).

Katihmcilar

Aragtirma 2018-2019 egitim-6gretim yilinda Tirkiye’nin dogusunda bulunan bir devlet liniversitesi egitim fakultesi
blnyesinde yiritilen pedagojik formasyon egitimine katilan 6grencilerden gonilli olanlarla yiriGtalmastir.
Arastirmanin nihai analizleri 366 6grenciden elde edilen verilerle yapiimistir. Bu 6grencilerin 133’0 erkek (%36.3),
233’0 kadin (%63.7); 146'sI (%39.9) Universiteden mezun, 220'si (%60.1) ise Universite 0grenimine devam

etmektedir.

Veri Toplama Araclari

Calismada, kisisel bilgiler, Formasyon Motivasyon Olgedi, Ogretmen Oz-Yeterlik Olgedi, Ogretmenlik Meslegine
iliskin Tutum Olgedi, Ogrenci Kontrol ideolojileri Olcedi’'nden olusan bes blimli veri toplama araci kullanilmistir.

Veri toplama aracinda yer alan olgeklere iliskin bilgiler asagida agiklanmustir.

Formasyon Motivasyon Ol¢gedi: Guay, Vallerand ve Blanchard (2000) tarafindan gelistirilen dlcegin formasyon
dgrencileri igin Tirk kiltiiriine uyarlamasi Ozer, Atik ve Sad (2018) tarafindan yapilmistir. Bu arastirmada 6lgegin
sadece i¢sel motivasyon boyutu kullaniimistir. igsel motivasyon boyutu icin yapilan dogrulayici faktdr analiz
sonuglar soyledir: xy2/sd=2.45, GFI=0.94, AGFI=0.93, NFI=0.95, NNFI/TLI=0.95, IFI=0.95, CFl= 0.96, RMSEA=0.041,
RMR=0.032, SRMR=0.043.Bu uygulamada i¢sel motivasyona ait Cronbach alfa degeri .91'dir.

Ogretmen Oz-Yeterlik Olgedi: Pedagojik formasyon dgrencilerinin mesleki 6z-yeterlik inanglarini 6igmek amaciyla

Tschannen-Moran ve Hoy (2001) tarafindan gelistirilen 6lcek Capa, Cakiroglu ve Sarikaya (2005) tarafindan Tirk
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kaltiirane uyarlanmistir. Bu 6lgek 24 madde ve 3 alt boyuttan (6grenci katilimini saglama 6z-yeterligi, sinif yonetimi
Oz-yeterligi ve Ogretim stratejileri Oz-yeterligi) olusmaktadir. Alt boyutlarin her birinde sekizer madde yer
almaktadir. Olgek icin bu uygulamada ikinci diizey dogrulayici faktér analizi yapilmis ve analiz sonucunda elde
edilen uyum iyiligi degerleri sdyledir: x?/sd=2.98, GFI=0.95, AGFI=0.94, NFI=0.95, NNFI/TLI=0.96, IFI=0.95, CFl=
0.96, RMSEA=0.047, RMR=0.038, SRMR=0.049. Olcegin bu uygulama igin Ogrenci Katihmini Saglama Oz-Yeterligi,
Sinif Yonetimi Oz-Yeterligi ve Ogretim Stratejileri Oz-Yeterligi alt boyutlari ve dlgegin geneli igin sirasiyla Cronbach

alfa i¢ tutarhk katsayilari “0.88”, “0.90”, “0.89” ve “0.88” bulunmustur.

Ogretmenlik Mesledine iliskin Tutum Olgegi: Pedagojik formasyon 6gretmenlik meslegine iliskin tutumlarini
belirlemek amaciyla ilgan, Seving ve Ari (2013) tarafindan gelistirilen 17 madde tek boyuttan olusan 6lcek
kullanilmistir. Bu arastirma igin yapilan dogrulayici faktér analizine iliskin uyum indeksleri séyledir: x?/sd=1.92,
GFI=0.97, AGFI=0.95, NFI=0.97, NNFI/TLI=0.97, IFI=0.96, CFI= 0.96, RMSEA=0.028, RMR=0.032, SRMR=0.030. Bu

uygulamada dlcege ait Cronbach alfa degeri .92'dir.

Ogrenci Kontrol ideolojileri Olgedi: Pedagojik formasyon 6grencilerinin 6grenci kontrol ideolojileri algilarini
belirlemek amaciyla Yilmaz (2011) tarafindan uyarlama, gecerlik, givenirlik ¢alismasi yapilan 10 madde ve tek
boyuttan olusan 6lgek kullaniimistir. Bu arastirma igin yapilan dogrulayici faktér analizine iliskin uyum indeksleri
sOyledir: x?/sd=2.35, GFI=0.96, AGFI=0.95, NFI=0.96, NNFI/TLI=0.96, IFI=0.95, CFl= 0.96, RMSEA=0.047,
RMR=0.039, SRMR=0.021. Olcegin bu uygulama icin Cronbach alfa i¢ tutarlik katsayisi .93 bulunmustur.

islemler ve Veri Analizi

Arastirma verileri 2018-2019 egitim-6gretim yili Bahar déneminde toplanmistir. Veri toplama sireci, génullilik
esasina dayali yiritilmistir. Olgek doldurma siiresi ortalama 8 dakika siirmistiir. Yapisal esitlik modellemesinin
yapilabilmesi icin veri setinin tek degiskenli ve ¢cok degiskenli normal dagilim kontrolleri yapilmistir. Analiz sonuglari

Tablo 1’de gosterilmistir.

Tablo 1. Cok Degiskenli Normallik Analizleri

Degisken Carpiklik Katsayisi c.r. Basiklik Katsayisi c.r.

i¢sel Motivasyon -.545 -4.253 -.027 -.104
Oz-Yeterlik -.091 -.708 -.205 -.800
Ogretmenlik Tutum -.757 -5.915 -.242 -.947
Ogrenci Kontrol ideolojileri .016 126 .078 .305
Cok Degiskenli .369 .510

[Skew: Skewness (Carpiklik), Kurtosis: Basiklik, c.r.: critical ratio, Multivariate: ¢cok degiskenli]

Veri seti icin tek degiskenli normallik varsayimini incelemesinde skewness (carpiklik) ve kurtosis (basiklik)

degerlerinin +1 ile -1 arasinda kalmasi referans olarak kabul edilmistir (Cokluk, Sekercioglu ve Buyukoztirk, 2010).
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Cok degiskenli normallik analizlerinde; ¢ok degiskenli basiklik (multivariate kurtosis) degerinin +2 ile -2 arasinda
olmasi ve ¢ok degiskenli kritik oran degerinin 1.96’dan ki¢lik olmasi (multivariate critical ratio) (Bayram, 2010)
referans alinmistir. Yapilan analizler sonucunda veri setinin hem tek degiskenli hem de ¢ok degiskenli normallik

varsayimlarini karsiladigi belirlenmistir.

Bu calismada geleneksel yaklasimlara goére daha iyi ve daha kabul géren sonuglar ortaya koyan, belli bir kuramsal
cerceveye dayali olarak gdzlemlenen ya da gézlemlenemeyen degiskenler arasinda dogrudan ya da dolayh etkileri
tek bir model igerisinde inceleyen ve test eden bir istatistiksel metodoloji olan YEM kullanilmistir (Bayram, 2010;
Byrne, 2010; Celik ve Yilmaz, 2013; Meydan ve Sesen, 2011). YEM modelinin analizi iin ise gli¢li ¢6zim alternatifi
sunmasindan (Meydan ve Sesen, 2011) dolayi AMOS 21 programi kullanilmistir. Veri analiz stirecinde SPSS-AMOS

21 programindaki maksimum olabilirlik kestirimi yontemi kullaniimigtir.

BULGULAR

Arastirmanin verileri ¢oziimlenirken ilk olarak degiskenlere ait betimsel istatistiki analizler yapilmistir. Analiz

sonuglari Tablo 2’de gdsterilmistir.

Tablo 2. Betimsel Analiz Sonuglari

X ss 1. 2. 3.
1.Icsel Motivasyon 3.73 3.30
2.0z Yeterlik 3.84 5.46 .35
3. Ogretmenlik Tutum 2.94 2.31 .59 .38
4.0grenci Kontrol ideolojileri 3.85 2.11 .36 .69 .38

Tablo 2 incelendiginde, 6grencilerin dért degiskene ait algilarinin aritmetik ortalamalarinin 2.94 ile 3.85 arasinda
degistigi, standart sapma degerlerinin ise 2.11 ile 5.46 arasinda degistigi gorilmektedir. Korelasyon analizi
sonucunda formasyon i¢sel motivasyon ile sirasiyla 6gretmen 06z yeterlik arasinda pozitif yonli, orta diizeyde ve
anlamli bir iliski (r=.35; p<.001), 6gretmenlik meslegine yonelik tutum arasinda pozitif yonll, orta diizeyde ve
anlaml bir iliski (r=.59; p<.001), 6grenci kontrol ideolojileri arasinda pozitif yonli, orta diizeyde ve anlamli bir iliski
(r=.36; p<.001) belirlenmistir. Ogretmen 6z yeterlik ile sirasiyla égretmenlik meslegine yénelik tutum arasinda
pozitif yonli, orta diizeyde ve anlamli bir iliski (r=.38; p<.001), 6grenci kontrol ideolojileri arasinda pozitif yonld,
orta diizeyde ve anlaml bir iliski (r=.69; p<.001) tespit edilmistir. Son olarak 6gretmenlik meslegine yoénelik tutum

ile 6grenci kontrol ideolojileri arasinda pozitif yonli, orta dizeyde ve anlamh bir iliski (r=.38; p<.001) belirlenmistir.

Arastirmanin kuramsal modeline dayali olarak olusturulan model AMOS 21 programi ile test edilmistir. Yapilan
analize ait standardize regresyon katsayilari ve regresyon katsayilarinin anlamliligina iliskin degerler, arastirma

hipotezleri Tablo 3’te verilmistir.
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Tablo 3. Arastirma Hipotezleri ve Modele iliskin Analiz Sonuglari
Hipotezler Degiskenler Arasindaki Yollar B B t-value Sonug
H1 SE <--- IM .59 .36 7.22 Kabul
H2 AT <--- IM 21 .52 11.92 Kabul
H3 AT <--- SE .05 .20 4.53 Kabul
H4 cl <--- SE 13 .64 16.01 Kabul
H5 Cl <--- AT A1 A3 3.03 Kabul

(IM:i¢csel Motivasyon, SE:0z Yeterlik, AT:Meslege Yonelik Tutum, Cl:Ogrenci Kontrol ideolojileri)

Tablo 3 incelendiginde yapilan analiz sonucunda modeldeki tim yollarin anlamh oldugu (p<.05), arastirma
hipotezlerinin tamaminin dogrulandigi gériilmektedir Analiz sonucunda elde edilen uyum iyiligi degerleri Tablo 4’te

verilmistir.
Tablo 4. Dogrulanan Modele Ait Uyum lyiligi indeksi Sonuglari

Uyum Kabul Edilebilir Uyum  iyi Uyum Arastirmada Elde Edilen Uyum iyiligi Degerleri
x2/sd 2<x%/sd <5 0<x%/sd< 2 3.28 (Kabul Edilebilir Uyum)
GFI 0.90 < GFI < 0.95 0.95 < GFI £ 1.00 0.99 (iyi Uyum)

AGFI 0.85 < AGFI<0.90 0.90 <AGFI <£1.00 0.95 (iyi Uyum)

NFI 0.90 < NFI <0.95 0.95 < NFI £1.00 0.99 (iyi Uyum)

NNFI/TLI  0.95 < NNFI < 0.97 0.97 < NNFI £1.00 0.97 (iyi Uyum)

IFI 0.90 < IFI < 0.95 0.95 < IFI<1.00 0.99 (iyi Uyum)

CFI 0.95 < CFI < 0.97 0.97 < CFI £ 1.00 0.99 (iyi Uyum)

RMSEA 0.05 < RMSEA £0.08 0 < RMSEA <0.05 0.07 (Kabul Edilebilir Uyum)
RMR 0.05<RMR<0.08 0 <RMR <0.05 0.06 (Kabul Edilebilir Uyum)
SRMR 0.05 < SRMR < 0.08 0 < SRMR < 0.05 0.01 (iyi Uyum)

(Bayram, 2010; Brown, 2006; Celik ve Yilmaz, 2013; Harrington, 2009; Hu ve Bentler, 1999; Kline, 2010;

Tablo 4’te dogrulanan yapisal esitlik modeline ait uyum indeksi degerlerinden x?/sd (3.28) orani, RMSEA (0.07) ile
RMR (0.06) degerinin “kabul edilebilir uyum” degerine sahip olduklari; GFI (0.99), AGFI (0.95), NFI (0.99), NNFI/TLI

(0.97), IFI1 (0.99), CFI ( 0.99 ile SRMR (0.01) degerlerinin “iyi uyum” degerine sahip olduklari belirlenmistir. Yapilan

analizler sonucunda dogrulanan model Sekil 1’de gdsterilmistir.
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SE

Sekil 1. Dogrulanan Yapisal Esitlik Modeli

Dogrulanan modele gbére formasyon icsel motivasyon (IM) 6gretmen 06z yeterligi (SE) dogrudan pozitif yonde
(B=.36), formasyon igsel motivasyon (IM) 6gretmenlik meslegine yonelik tutumu (AT) dogrudan pozitif yonde
(B=.52), 6gretmen 0z yeterligi (SE) 6gretmenlik meslegine yonelik tutumu (AT) dogrudan pozitif yonde (=.20),
ogretmenlik meslegine yonelik tutum (AT) 6grenci kontrol ideolojilerini (Cl) dogrudan pozitif yonde (B=.13),
O0gretmen 0z yeterligi (SE) 6grenci kontrol ideolojilerini (Cl) dogrudan pozitif yonde (B=.64) istatistiki olarak anlamli
diizeyde yordamaktadir. Formasyon i¢sel motivasyon (IM) 6gretmen 6z yeterlikteki (SE) varyansin yaklasik
%13’lni, formasyon i¢csel motivasyon (IM) ile 6gretmen 6z yeterlik (SE) birlikte 6gretmenlik meslegine yonelik
tutumdaki (AT) varyansin yaklasik %39’unu, Ug degisken (IM, AT, SE) birlikte 6grenci kontrol ideolojilerindeki (Cl)
varyansin yaklasik %50’sini aciklamaktadir. Yapisal esitlik modelinde yer alan degiskenler icin standardize edilmis

dogrudan (direct effect) ve dolayh (indirect effect) etkiler Tablo 5’te gosterilmistir.

Tablo 5. Dogrulanan Modele Ait Etkilerin Bootstrap Analizi Sonuglari

Bootstrap degerleri Bias %95
GA**
Yollar Katsay! SH* Alt Ust
Limit Limit
Dogrudan etki
IM = SE .36 .04 .27 A2
IM = AT .52 .03 45 .57
SE > AT .20 .03 .15 .28
SE->CI .64 .03 .59 .70
AT > Cl 13 .04 .06 .20
Dolayli etki
IM = AT .07 .02 .05 .10
IM - Cl 31 .03 .25 .36
SE->Cl .03 .01 .01 .05

*Standart Hata, ** Glven Araligi
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Tablo 5’'te gorildigi tizere bootstrapping katsayilari ve bu katsayilara ait gliven araliklari incelendiginde dogrudan
ve dolayl yollarin anlamli oldugu anlasiimaktadir. Ayrica formasyon i¢sel motivasyon (IM) ile 6gretmenlik
meslegine yonelik tutum (AT) arasindaki iliskide &gretmen 6z yeterlik (SE) aracilik rolii Gistlenmistir. Ogretmen 6z
yeterlik (SE) ile 6grenci kontrol ideolojileri (Cl) arasindaki iliskide 6gretmenlik meslegine yonelik tutum (AT) aracilik
rolii Ustlenmistir. Formasyon ig¢sel motivasyon (IM) ile 68renci kontrol ideolojileri (Cl) arasindaki iliskide hem

ogretmenlik meslegine yonelik tutum (AT) hem de 6gretmen 6z yeterlik (SE) aracilik rolU Gstlenmistir.

TARTISMA VE SONUG

Ogretmen egitim sisteminin ®nemli parcalarindandir. Ogretmenin etkililigi ve niteligi, egitim sisteminden
beklenenlerin gergeklestirilmesi icin kritik bir Gneme sahiptir. Bu agidan bakildiginda 6gretmenlik meslegini icra
edecek kisilerin meslek 6ncesi aldiklari egitimin 6gretmenlik meslegini icra etmeye basladiklarinda yansimalari
ortaya cikacaktir. Baska bir ifadeyle 6gretmen adaylarinin hizmet 6ncesi 6gretmenlik meslegiyle ilgili kazanacaklari
bilgi, duygu ve becerilerin mesleki hayatlarindaki davranislarinin daha etkili olacagi (Ustiiner, 2006) beklenen
muhtemel sonugtur. Bu baglamda arastirma kapsaminda 6gretmen adaylarinin aldiklari formasyon egitimine
yonelik i¢sel motivasyonlari, 6gretmenlik meslegine karsi tutumlari, 6gretmenlik 6z yeterlik algilari ve 6grenci
kontrol ideolojileri arasindaki iligkiler yapisal esitlik modeliyle butiincll ve genis bir yaklasimla ele alinmistir.
Arastirma kapsaminda olusturulan model dogrulanmistir. Ayrica gelecek arastirmalar igin de farkli sonuglar elde
edilmistir. Arastirma, 6gretmen adaylarinin 6gretmenlik meslegi ve 6grencilere iliskin algilarinin olumlu yonde
oldugunu da ortaya koymustur. Bu durum sevindirici bir sonu¢ olarak yorumlanabilir. Ogretmen adaylarinin
meslege ve 6grencilere karsi olumlu bakis agilarinin gelecekte Tiirk Egitim Sisteminin daha iyi noktalara ulasacaginin

bir 6n isareti olarak degerlendirilebilir.

Arastirma kapsaminda formasyona yonelik i¢sel motivasyonun 6gretmenlik 6z yeterlik algisi Uzerinde pozitif
etkisinin oldugu sonucu elde edilmistir. Alan yazinda vyapilan c¢alismalarda 6gretmen adaylarinin igsel
motivasyonlarinin 6gretmenlikle ilgili bilgi, disiince ve becerileri edinmelerini kolaylastiracagi, 6grencilerle ve
egitimle ilgili bircok degiskenle yakindan ilgilenmelerini saglayacagi, 6gretmenlik 6z yeterlik algilarinin olumlu
yonde olacagi ifade edilmistir (Bruinsma ve Jansen, 2010; Chichekian ve Shore, 2016, Recepoglu ve Recepoglu,
2019). Ogretmen adaylarinin 6z-yeterlik algilarinin olumlu yénde olmasi, ileride deneyimleyecekleri égretmenlik
meslegi icin 6nemli bir &nciil oldugu séylenebilir (Cocuk, Yokus ve Tanriseven, 2015; Ozdemir, 2008). Arastirma
kapsaminda formasyona yonelik i¢sel motivasyonun 6gretmenlik 6z yeterlik algisindaki varyansin yaklasik %13’ini

actklamaktadir.

Arastirma sonucunda formasyona yonelik igsel motivasyonun 6gretmenlik meslegine iliskin tutum Uzerinde pozitif
etkisinin olduguna ulasilmistir. Alanyazinda yapilan galismalarda da arastirmanin sonucuyla benzer sonuglar elde
edilmistir (Ayik ve Ates, 2014; Bedel, 2014; Zembat, Aksin-Yavuz, Tungeli ve Yilmaz, 2018). Ogretmen adaylarinin
ogretmenlik meslegine iliskin tutumlari onlarin 6gretmenligi sevmelerini, 6gretmenlige bagli olmalarini, meslegin

toplum icin énemini anlamalarini ve kendilerini mesleki olarak siirekli gelistirmeleri gerekliligini kavramalarini
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saglayacagini (Erawan, 2011; Temizkan, 2008) ifade edebiliriz. Bu baglamda 6gretmen adaylarinin 6gretmenlige
iliskin tutumlarinin olumlu yonde olmasi ve gelistirmeleri igin; 6gretmenlik mesleginin 6nemi, etkililigi, iyi 6gretmen
modelleri, 6gretmenlik mesleginin glizel ve motivasyonu arttirici yonleri 6gretmen yetistirme uygulamalarinda 6n

plana gikarilmasi saglanabilir.

Arastirmada pedagojik formasyon o6grencilerinin 6gretmenlik 6z yeterlik algilari 6gretmenlik meslegine iliskin
tutumlari tizerinde pozitif bir etkiye sahip oldugu sonucu elde edilmistir. Alanyazinda yapilan galismalarda ulasilan
sonuglar arastirmanin bu sonucu ile paralellik géstermektedir (Arslan ve Karamese, 2018; Demirtas, Ozer ve
Coémert, 2011; Tath Dalioglu ve Adigiizel, 2017; Ustiiner, 2017). Bu sonug¢ &gretmen adaylarinin ilerideki
ogretmenlik meslegiyle ilgili bazi tahminlerin yapilmasinda kapi aralayici olarak kullanilabilir. Bu agidan 6gretmenlik
oz-yeterlik algisi yuksek olan 6gretmenlerin sinif yonetimlerinin daha iyi, 6gretmenlik meslegine yonelik
tutumlarinin daha yiiksek olacagi (Than, 2018), 6grencilerinin basarilarinin daha yliksek olacagi (Chuene, Lubben
ve Newson, 1999) ifade edilebilir. Arastirma sonucunda formasyona yonelik i¢csel motivasyon ile 6gretmenlik 6z
yeterlik algisi degiskenleri birlikte 6gretmenlik meslegine iliskin tutumdaki varyansin yaklasik %39’unu

actklamaktadir.

Arastirma sonucunda pedagojik formasyon 6grencilerinin 6gretmenlik meslegine iliskin tutumlari 6grenci kontrol
ideolojileri Gzerinde pozitif bir etkiye sahip oldugu bulgulanmis ve bu sonucun alanyazinda yapilan g¢alismalarla
drtiistiigi belirlenmistir (Karadag ve Baloglu, 2009; Oguz ve Kalkan, 2011). Ogrenci kontrol ideolojileri gdzetimci ve
insancil kontrol ideolojisi olmak Uzere iki ucta incelenen bir kavramdir (Hoy, 1967). Alan yazin incelendiginde
ogretmenlik meslegine yonelik tutumu olumlu yonde olan 6gretmenlerin 6grenci kontrol ideolojilerinin insancil
kontrol ideolojisi yoninde oldugu vurgulanmistir (Jones, 1982; Willower, 1974: Akt. Giirsimsek, 2004 ). Bu
baglamda 6gretmenlik meslegine yonelik tutumlari olumlu yonde olan 6gretmen adaylarinin 6grenci kontrol
ideoloji algilarinin da insancila yakin olacagi ifade edilebilir. insancil konrol ideolojisiyle yénetilen bir sinifta:
ogrencilerin 6z-kontrolleri gelisir, 6grenciler birbirleriyle yarismak yerine 6grenme igin birbirleriyle isbirligi yaparlar,
ogrencilerin kaygi ve stres diizeyleri diisiik olur, 6gretmen-6grenci iletisimi ¢ift yonli ve gelistiricidir, 6gretmenler
ogrencileriyle empati kurarak karsilikli anlayis icindedirler, yaparlar, 6grenci motivasyonu yiksektir (Hoy ve

Woolfolk, 1990; Hoy ve Miskel, 2001; Karatas ve Erduran, 2012; Lunenberg, 1984).

Arastirma kapsaminda pedagojik formasyon 6grencilerinin 6gretmenlik 6z yeterlik algilari 68renci kontrol
ideolojileri tGzerinde pozitif bir etkiye sahip oldugu sonucuna ulasiimistir. Arastirmanin bu sonucu alanyazindaki
calismalarin bulgulariyla benzerlik gostermektedir (Darge, 2005; Malow-Iroff, O'Connor ve Bisland, 2004).
Arastirma kapsaminda model dogrulanmis ve arastirma sonucunda degiskenler arasinda dogrudan ve dolayl
iliskilerin oldugu belirlenmistir. Pedagojik formasyon &grencilerinin formasyon egitimine ydnelik igsel
motivasyonlari, 6gretmenlik 6z yeterlik algilari ve 6gretmenlige yonelik tutumlari 6grenci kontrol ideolojilerindeki

varyansin yaklasik %50’sini agiklamaktadir. Arastirma sonuglarina dayali olarak su éneriler gelistirilebilir:
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o  Ogretmen adaylarinin egitim siirecinde dgretmenlige ydnelik olumlu tutumlar gelistirmelerini saglayacak
uygulamalar arttirilabilir.

e Ogretmen adaylarinin 6gretmenlikle ilgili bilgi, beceri ve farkindaliklari arttirilarak 6gretmenlige iliskin 6z
yeterliklerini arttirici galismalar yapilabilir.

e Bu arastirmanin bir sinirhligi Tirkiye’nin dogusunda bulunan bir devlet Ulniversitesinde yuritiulmus
olmasidir. Bu sinirliigl asmak icin Tirkiye'nin farkli bolgelerinde bulunan hem devlet hem o6zel
Gniversitelerdeki 6grencilerle calismanin yirGtilmesi gerektigi sdylenebilir.

e Ogretmen adaylarina égrencileri daha iyi deneyimleyecekleri 6gretmenlik uygulamasinin etkililigi ve
verimliligini ylkseltecek ¢alismalar ve 6nlemler alinmalidir.

e Ogretmen adaylarinin hizmet &ncesi egitimlerde aldiklari egitimin kalitesi arttirilarak meslek hayatlarinda
basarili dgretmen olmalarina katki saglanmalidir. Ogretmenler meslege basladiktan sonra hizmet ici
egitimlerle strekli olarak kendilerini yenilemeleri saglanmalidir.

e Bu arastirma ile degiskenler arasindaki dogrudan iliskiler hipotezlere donistirilmus ve incelenmistir.
Arastirma sonucunda ulasilan dolayli etkiler igin farkl 6rneklemlerde galismalar yapilarak daha ayrintil
incelemeler gergeklestirilmelidir.

e Bu arastirma nicel desenle yuritilmustir. Bu arastirmaya daha ayrintili ve farkli perspektiflerden bakmak
icin arastirmanin nitel desenle desteklenmesi gerekmektedir. Bu baglamda arastirma kapsaminda
olusturulan modele, nitel ve karma desene dayali farkli arastirmalarin yapiimasina ihtiyag oldugunu ifade

edebiliriz.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.”
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