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ABSTRACT

An effective teacher training application from past to the present, micro-teaching provides the
opportunity to develop the teaching abilities of preservice teachers during training. This study
investigated the opinions of preservice teachers in 3rd year in a state university in Turkey about
micro-teaching implementations. The research was completed with the phenomenology pattern
from the qualitative research method. The study group for the research comprised 53 preservice
teachers attending a Faculty of Education, Department of Class Teaching in the 2018-2019
educational year receiving third-year education, and registered for the “Life Science Teaching”
class. The data collection tool was a “Life Science Teaching Lesson Micro-teaching Self-Assessment
Form” comprising 7 open-ended questions. Research data were analyzed using content analysis.
Texts were read carefully in the data coding stage and analyzed with the MaxQDA 2020 qualitative
data analysis program. According to some results, participants stated that they implemented the
plans they made, planned good lessons and were adequate in relation to planning but could have
planned better, could not complete what was planned due to excitement, failed at time
management, and experienced problems due to reasons such as insufficient material, low
motivation, stress, and forgetfulness. Participants found micro-teaching had very strong aspects
but also some weak aspects, constructive criticism from lecture staff was very positive, the micro-
teaching implementation contributed to professional development, professional experience, and
pedagogy of life science teaching and this ensured active participation and the opportunity to
observe their inadequacies.
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INTRODUCTION

Leading the list of the most important factors ensuring teaching quality in education systems is teachers.
Education is directly affected by the quality of teachers in the system. Teachers are responsible for running
educational activities, planning other educational elements, and bringing them together in accordance with
targets. To develop the qualities of the teacher, who implement education in schools, firstly it is necessary to
increase the quality of preservice education. Preservice teachers must create a sturdy foundation of teaching
styles and teaching skills in this period. As a result, it should not be forgotten that the quality of teachers is linked
to the quality of preservice and in-service training (Dilshad, 2010: 85). In this context, it is necessary that the

quality of teacher training programs be at the desired levels (Taskaya, 2018).

The development of laboratory-like implementations in teacher training was linked to the general dissatisfaction
felt due to traditional teacher training. Micro-teaching invented as an educational technique by Dwight Allen at
the beginning of the 1960s at Stanford University in the USA, began to be used as an alternative teacher training
method in many universities in later years (Chuanjun & Chunmei, 2011: 291). Though first implementations had
classic features, micro-teaching developed over time and different versions emerged (Klinzing & Folden, 1991).
The conceptual basis of micro-teaching was initially based on the behavioral concept in psychology. In later times,

it was used as a method for professional feedback, rather than being used as a technique to shape behavior.

As the teaching situation is shortened or systematically simplified in teacher training studies, “micro-teaching ”
is an educational method involving features like “teaching for a short duration, normally focusing on a certain
aspect of a lesson or teaching technique” (Morrison, 2010: 19). In Turkey, the first practices (Kilahgi, 1994)
related to this method appear to have been completed in the 1990s (Ozonur & Kamish, 2019). During micro-
teaching, a preservice teacher presents a small section of a lesson to a small group of classmates and it is a
technique used in teacher training to determine teaching competency under controlled conditions. Additionally,
it may be a beneficial choice for teaching a whole lesson during teacher training (Kilig, 2010). During micro-
teaching, the preservice teacher generally presents their peer preservice teachers with shortened lessons in
accordance with their branch. Just as the lesson may be recorded with video in order to provide a type of
feedback to the preservice teacher, feedback may be obtained from peers or lecture staff without recording
(Lindell, 2013: 21; Subramaniam, 2006). As understood from the definitions, micro-teaching may be stated to be
a process involving teaching in a controlled class environment and limited duration to apply one or several

relevant knowledge types and skills in order to develop these skills or identify and correct deficiencies if present.

The controlled nature of the teaching environment is supported by the assumption that any negativities
experienced by the preservice teacher during this process will not affect the class (Bulut et al., 2016: 137).
Additionally, the need for adult preservice teachers to act as school students was emphasized to be a negative
point in micro-teaching implementations (Zhou, Xu & Martinovic, 2017). As a result, one of the many points that
are criticized about this method is the artificial nature of the learning environment. Steiner et al. (2009) stated

the stages in micro-teaching practices were (a) preparation, (b) presentation, (c) watching the video, (d)
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discussion and analysis, and (e) feedback (Cited: Herminarto, 2019). Researchers (Bulut et al., 2016: 137; Gergek
& Ozcan 2013: 57; Saban & Coklar, 2013: 235; ) have stated the implementation process for the method is as

shown in Figure 1

Criticize

again

Teach
again

Plan
again

Figure 1. Application Stages in Micro-teaching.

As stated above, the micro-teaching implementation, in summary, selects a topic and teaching skill in an area for
the preservice teacher to teach individually or in a group. It is necessary that each preservice teacher chooses a
different teaching skill. Later, the preservice teachers prepare a 10-15-minute micro-teaching plan in accordance
with the chosen topic and skill and present it to their colleagues in their class in accordance with the prepared
plan. If the class is crowded, generally 5-10 students are selected for the micro-teaching class and the others
remain as observers. The observers are given a peer assessment form and are requested to assess the lesson
with notes in accordance with the form. The lesson given by the preservice teacher is recorded on video and
after the implementations, the assessment section begins. The video is watched and the preservice teacher is
requested to perform a self-assessment. Later, other students and lecture staff provide assessments based on
data from observation and assessment forms. The preservice teacher notes this feedback to plan the same lesson
again, teach it again and another assessment is performed (Erdamar & Bangir Alpan, 2019). However, it should
not be forgotten that the most important element is that the aim is not to teach a topic but to apply a teaching

technique (Duban & Kurtdede Fidan, 2015: 950).

Within the scope of teacher training programs in education faculties in Turkey, preservice teachers first learn
theoretical knowledge, they are expected to perform observations and teaching implementations in schools to
apply theoretical knowledge. In this process, the aim is that preservice teachers obtain the concepts for effective
teaching strategies they will need during their professional lives and experiences related to the teaching process
(Ozonur & Kamigh, 2019: 1126). However, a lot of information is given to candidates conceptually in teacher
training, and observation and implementation work in schools may not be sufficient to put the conceptual
knowledge learned in faculties into practice. Studies about this topic (Kuran, 2009) have identified that preservice
teachers remain inadequate in terms of teaching practice experience but also at the point of gaining significant

experience. As a result, attempts are made to provide significant skills for preservice teachers by implementing
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the micro-teaching technique in a variety of lessons during the training process in education faculties in Turkey

(Duban & Kurtdede Fidan, 2015: 950).

Research by Erdamar and Bangir Alpan (2019) investigated studies about micro-teaching in Turkey and stated
there were a total of 68 publications on the topic from 1992-2018 in Turkey comprising 47 studies and 21 theses.
Accordingly, the importance of micro-teaching in teacher training is increasing and more studies were completed
on this topic as the years passed. When studies about micro-teaching in Turkey are investigated in terms of
variables, a total of 27 studies were performed about opinions or attitudes in relation to the efficacy of micro-
teaching. Experimental studies (Mahmud & Rawshon, 2013: 71) show micro-teaching used in teacher training
provides notable development in the teaching skills of individuals. In Turkey (Bayat ve Oztiirk, 2017; Erdem,
Erdogan, Ozyalcin Oskay & Yilmaz, 2012; Giirses, Bayrak, Yalgin, A¢ikyildiz & Dogar, 2005; Gérgen, 2003; Giiney
& Semerci, 2009; Kazu, 1996; Kiclkoglu, Kose, Peker, 2009; Sevim, 2013; Tasgin, Yilmaz & Karademir, 2012;
Uzun, Keles & Saglam, 2013) studies about the micro-teaching concept concluded micro-teaching has many
positive effects on preservice teachers. When studies in our country are investigated, micro-teaching was mostly
researched for use in teaching science lessons and, notably, it was mostly applied in the Special Teaching
Methods Il class (Erdamar & Bangir-Alpan, 2019). Additionally, research focused on basic problems and
disadvantages of micro-teaching implementations like the artificial class environment (Chuanjun & Chunmei,
2011; Cripwell & Geddes, 1982; Stanley, 1998;), insufficient time (Lederman & Gess-Newsome, 1991), difficulty
in creating material and reduced desire among preservice teachers (Chuanjun & Chunmei, 2011). These
limitations may be valid for many teaching methods and can be said not to represent obstacles specifically related

to the micro-teaching implementation.

With the importance of micro-teaching increasing in the future within the scope of the weight given to practice
when raising qualified teachers, this research was completed on 3rd-year preservice teachers training to be class
teachers. The 3rd year preservice class teachers had not received school experience or teaching practice lessons
and it is considered the micro-teaching implementation will be significant to gain excess teaching experience in
a short period. When the undergraduate program for class teaching is examined, there appears to be a need for
studies about the life science lesson in relation to “the use of basic teaching skills, teaching strategies, teaching
principles and methods in life science lessons (YOK, 2018)”. As seen from a literature scan, one of the best routes
to provide this is to complete micro-teaching implementations. Additionally, literature screening did not
encounter any study about micro-teaching practice within the scope of life science teaching lessons. This
research is unique from this aspect and is thought to take its place as a new study related to the topic in the
relevant literature. In line with this, it appears important to perform studies analyzing the participant opinions
related to the micro-teaching method to train teachers with the expected level of qualification. As a result, the
problem in this research can be stated as “What are the opinions of preservice class teachers about the micro-

teaching method used in life science teaching lessons?”.
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METHOD

Research Pattern

This research was designed with the qualitative research method. Qualitative research aims to extract meaning
from the point of view of participants and includes studies using explanatory and induction methods (Miles &
Huberman, 2016). With the aim of determining the opinion of preservice class teachers about micro-teaching
implementation in the life science teaching lesson, one of the qualitative research patterns of phenomenology
was chosen. Phenomenology is a method focusing on assessment of the experiences of individuals (Miller, 2003)
in attempts to reveal the experiences, perceptions, and meaning attached by individuals to a case (Yildinm &

Simsek, 2016).

Research Group

The research used the targeted sampling method. Targeted sampling methods are suitable for the nature of the
qualitative research process and provide the opportunity to study a variety of situations thought to involve rich
information in depth (Yildirnrm & Simsek, 2013). Participants in the research comprised 53 preservice teachers
registered for the “Life Science Teaching” lesson attending third year of education in an education faculty,
department of class teaching, in the 2018-2019 academic year. Of participants, 33 were female (62.26%) and 20
were male (37.74%) with ages from 21 to 23 years. Participants stated they had no previous experience of micro-

teaching implementation in any lesson before this study.

Research Process Stages

Before beginning the study, theoretical education was given by a lecturer about the micro-teaching
implementation. Within the scope of this education, the focus was on possible reluctance that may form in
relation to ethical aspects of the study, that they would be given the video recordings taken during the
presentation at the end of the lesson, with guarantees given that the recordings would not be shared with
anyone, reproduced or published. To confirm the method was understood, one of the participants completed a
trial application with focus on the elements that participants should pay attention to during the process. The
focus was on topics like planning, developing material, communication with students, use of the question-answer

technique, and class management as these basic elements.

After explanations, considering the demands of preservice teachers, the list of students who would perform
micro-teaching practice was prepared according to week to ensure all duties were completed within the 12-week
duration. Lessons were planned for one day per week. Each preservice teacher completed micro-teaching
practice lasting mean 25 minutes. During presentations, the preservice teachers in the position of listeners were
requested to assess their classmates with a rubric prepared with the aim of peer assessment. The lecturer

observed the lesson passively and gave points according to how well the preservice teacher met the criteria in
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the graded points key. At the same time, checks were made of the lesson plans submitted by the candidate

before the lesson.

After each candidate had finished their presentation, assessment was performed. This assessment process was
completed in three stages of self-assessment, peer assessment, and trainer assessment. After preservice
teachers had finished their presentation, they were offered the opportunity to assess themselves. Additionally,
assessments were taken from other participants in the class to share opinions. Finally, the lecturer reported
opinions evaluating the practice. Each of these stages was carefully managed by the lecturer and consideration
was given to following an equal and balanced process for all candidates. Presentations were recorded on video
but due to reasons such as the crowded class number and insufficient time, the recordings of preservice teachers

could not be watched in class and each candidate was given their recordings.

Every week, five preservice teachers applied the lesson plans and material prepared in line with the gains
determined for the topics they had chosen. When topics chosen by participants are examined, of the 53
participants, 26 (49%) chose 3rd class, 19 (36%) chose 2nd class and 8 (15%) chose 1st class life science lesson
gains/topics. Additionally, 41 (77.3%) chose to present to students as teaching strategy, while 12 (22.7%) were
identified to choose the discovery route as teaching strategy. The most commonly chosen method was straight

explanation with the most commonly chosen technique question-answers.

Participants were informed before being included in the micro-teaching implementation assessment process.
They were informed that the micro-teaching practice comprised 40% of their end-of-year lesson grade (final

grade). Thus, the aim was to increase the efficacy of the practice.

Data Collection Process

The data collection form used in the study was prepared by the researchers running the study. The data collection
tool comprised 7 open-ended questions on a “Life Science Teaching Lesson Micro-teaching Self-Assessment
Form”. The draft form was investigated by three experts not included in the research and given its final form in
line with recommendations. Questions were prepared with the aim of ensuring preservice teachers reflected and
assessed their teaching practice and the operation of the life science teaching lesson. After micro-teaching
practice was completed and preservice teachers had received their grades, the prepared form was given to
preservice teachers and they were requested to complete the form within one week. In this way, it was thought

that participants would perform more objective assessment without any grade stress.

Analysis of Data

Research data were analyzed using content analysis. Creswell (2014) stated the process steps for content analysis
in qualitative research are preparation and organization of data, data coding, associating codes to reduce to

themes, presenting and interpreting findings. A code in qualitative research is mostly a word or short phrase
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communicating an extract and/or stimulating attribute that is notable and summarizes a portion of the language-
based or visual data (Saldana, 2016). In this research, the process mentioned by the research was followed during
the data analysis process. In the stage of preparing data, firstly, the voice recordings of participants were
transcribed. As themes were previously determined according to the questions, each question was analyzed and
interpreted by organizing the theme and codes. During the coding stage, texts were read carefully and analyzed

with the MAXQDA 2020 Analytics Pro qualitative data analysis program.

With the aim of confirming the validity and reliability of the themes and codes reached during the research, the
multiple analyst triangulation method was used. Multiple analyst triangulation involves independent analysis of
the same qualitative data by two or more people and comparison of the findings (Patton, 2014). As a result, all
data were independently coded by an expert in the field of class education and then the researcher and expert
compared coding systems. As a result of this comparison, the formula with values above 70% indicating
acceptable reliability of comparisons recommended by Miles and Huberman (2016) (reliability = agreement
number / agreement + disagreement number X 100) was applied and the reliability value was calculated as 89%.
Validity of qualitative research may be provided by diversifying data, detailed explanation of study group
features, reporting data in detail and quoting from data in studies (Creswell, 2014; Johnson & Christiensen, 2014).
As a result, codes were visualized and presented based on which student made the statement, code network and
code matrix, the frequency and percentage of code statements by students. In addition to this work, by stating
codes openly and clearly and supporting with direct quotes, attempts are made to increase the validity and

reliability of the study.

FINDINGS

In this section, the findings as a result of content analysis of the interview form used for data collection purposes
are presented within the framework of themes. To support the data, sample statements of participant opinions
related to each theme, category, and code are included with the coding P1, P2, P3....P53. In order to better

understand the figures presenting the research findings, explanations of visual symbols are given in Table 1.

Table 1. Expressions Used for Data Visualization

@ Symbol indicating significant @ Symbol indicating participant
_ _ whole created by categories statements
Theme Subcode
(EI Symbol indicating structures Symbol indicating formation of
created by gathering codes WINNNSSSSS. - category, code or subcodes
Category together (strong)
(EI Symbol indicating participant Symbol indicating formation of
opinions comprising subcodes 7 category, code, or subcodes
Code alone or combined together (weak).
(EI Symbol for codes with —_— Symbol indicating category or
subcodes code with subcodes.

Code with o subcode
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Micro-teaching Planning, Application and Assessment

Within the scope of the research, participants were asked the question “How did you find your micro-teaching
practice in terms of lesson planning, application, and assessment, etc?”. From the data obtained 188 codes were
created. Of these codes, 127 related to application, 35 to planning, 15 to assessment themes, with 11 codes
representing general statements. Participants dominantly made statements related to “micro-teaching practice”
in response to the question in this category. Figure 2 gives the model created with MaxMaps for responses
related to the “planning” category in the “planning, application, and assessment” theme for micro-teaching

practice of participants.

]

I applied what | planned
(P1,P4.P8,P9,P20,P21,P35 P41,P47 P49,P52,P53)

]

I planned the lesson well
(P2,P4,PB,P9,P10,P20,P21,P36,

— :0
| could have done better
(P7,P14,P19,P24 P30,P32,P48)

Planning

[ think [ was adequate
(P27,P28,P31,P34,P37 P40, P43 P44)

Figure 2. Model related to “planning” category with MaxMaps

When Figure 1 is investigated, in relation to the “planning” category for micro-teaching practice the following
codes emerged based on responses of participants; | applied what | planned (f:12), | planned the lesson well (f:8),
I think | was adequate (f:8) and | could have done better (f:7). Sample statements for the | applied what | planned
code is ‘What I planned in the lesson and what | applied were nearly equivalent. | applied what | planned’ (P1); in
relation to the | planned the lesson well code ‘I think | planned the micro-teaching lesson in accordance with the
aims’ (P2); in relation to the | think | was adequate code 7 found myself adequate in lesson planning. But even
without what | planned, | did my best’ (P27); and in relation to the, | could have done better code ‘I think | was
inadequate about lesson planning. | could have created a better lesson plan. However, it can’t be said that the
plan I applied was bad. It was a good plan but it didn’t meet my expectations from myself’ (P7). Figure 2 gives the
model created with MaxMaps for responses related to the “application” category in the “planning, application,

and assessment” theme for micro-teaching practice of participants.
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cm

| think | was adequate
(P31, PKAD, PA3 PAS PAT, PG3) @]

__Iwas successful in practice (P3,P7,P29)
| could have been better

(P1,P2,P10,P11,P14,P15 P18 P19P22, . o |
P24,P30,P32,P34,P38,P44,P52) g
_Competence = couldn't dowhat planned [F3)
Due ta gains (ch_"'ﬁ-\x i I was Inadequate [P16,P26,F27)
General (P4} experienced o 1t was fun [P20)
P’*’*”fm Implementation  Feelings
1]
Due to myself 3 (=]
(P2,P17,P27,P32,P25,P3T P Due to time I was excited
I8 P41 PAEF57) (P3,P27,P41,PAZ PAS) I 'was positve [P12,P13,P5,P18,P19,P23,P25,P27 P31
JP33,P36,PIR,PI9,P41, P48, P5E)
Question-answer technigue Method and technique— " Telling stories (P2}
[P13,F25,P30,P34,PA6,P48) — H"n\ ——
\\\ |::
Suitability to student level (P1
With presentations \\ ".__ - (72
(P7,P11,P13,P22 P25,PA20 . e ]
\ .,
", “._Creative ideas (P3)
& & \\ &
Pﬁ?ﬂ;ﬁ:m:fs Use of visuals Student-centered \ \.__En.:l__ucational games (P27)
i’ %y " (P3,P16,P22 P23 application ", T
{ JPaB) (P29,P34,P36,PA9) AN @
Crosswords (P2) | Good class Maovingfrom preliminary information
/ managemeant @ . [Pg)
El @ [P3,P31,PA7,PAG) T
m . Use of material @

Motivation (P14]) Drama [P&) T (P2P3.P1LP22)

aying attention——__ Association with daily life

) N 1*_ _ {P10,F13)
i | A —(o_]

A5k questions \ kY \\H_ To listen to songs (P28}
[P11,P13,P26) / . T
To perform activities @ @ Brainstarming (P37
[P18,P29) Using visuals i 2
. (P23) Drarma [PE) Reading poetry (P37}

Figure 3. Model related to “implementation” category with MaxMaps

When Figure 3 is investigated, the “application” category in the “planning, application and assessment” theme
comprised the codes “competence” (f:46), “feelings” (f:21), and “method and technique” (f:60). These codes also
comprised first and second level subcodes. The topic of competence comprised the first level subcodes of |
experienced a problem (f:17), | could have been better (f:16), | think | was adequate (f:6), | was inadequate (f:3),
| was successful in practice (f:3) and | couldn’t do what | planned (f:1). The | experienced a problem subcode
comprised the second level subcodes of due to myself (f:10), due to time (f:5), due to gains (f:1) and general (f:1).
Example statements include ‘There may have been problems due to myself and the outcome | selected in the
micro-teaching practice’ (P2) in relation to the due to myself and due to gains subcodes; ‘I tried to hurry due to
duration problems and | couldn’t give the students enough about the topic. | could have been slower in the
practice stage’ (P27) in relation to the due to time subcode; and ‘However, there were setbacks in the practice
section’ (P4) in relation to the general subcode. However, in relation to the, | could have been better code ‘The
lesson planning was good on paper; however, | could have been more effective about eye contact, asking

questions and topics in the practice section’ (P44); in relation to the | think | was adequate code ‘I explained the
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lesson nicely as | planned; | performed the practice by explaining fluently without lowering the class attention
level’ (P43); in relation to the | was inadequate code ‘I could have not just used the question-answer technique. |
could have used the role play technique. | was inadequate about this topic’ (P26); in relation to the | was successful
in the application ‘1 worked very attentively in the practice stage and | want to state that | was good at class
management’ (P3), and in relation to the | couldn’t do what | planned code ‘Due to the time limitation in practice

I couldn’t apply the market technique, it was bad in terms of applying the plan’ (P3) are sample statements.

For the “feelings” code in the “application” category of the planning, application, and assessment theme, there
were three subcodes of | was excited (f:19), | was positive (f:1) and it was fun (f:1). Statements related to the |
was excited subcode include I think I could have been better at my lesson plan. | couldn’t make eye contact with
students in practice due to excitement and not having full knowledge of the topic’ (P19); in relation to the | was
positive subcode ‘Just as | wanted to be much ahead of the class, there was me attempting to be joyful and more
positive’ (P18); and in relation to it was fun subcode ‘As understood from participation of my classmates, the
season balls and role-play activities | applied in class were very enjoyable. | enjoyed myself a lot when applying

the activities | prepared in class’ (P20).

In the planning, application and assessment theme, the “application” category included the “method and
technique” code which appeared to comprise the subcodes of paying attention (f:11), question-answer
technique (f:11), performing activities (f:7), with presentations (f:6), use of visuals (f:5), good class management
(f:4), use of material (f:6), student-centered application (f:4), association with daily life (f:2), telling stories (f:1),
moving from preliminary information (f:1), suitability to student level (f:1), educational games (f:1) and creative
ideas (f:1). Within the paying attention and performing activities codes, there were second level subcodes. The
first level subcode of paying attention included the second level subcodes of to ask questions (f:3), to perform
activities (f:2), to listen to songs (f:1), drama (f:1), brainstorming (f:1), reading poetry (f:1) and using visuals (f:1).
The first level subcode of performing activities comprised the second level subcodes of crosswords (f:3),
motivation (f:3), and drama (f:3). Example statements related to the paying attention and question-answer
technique include ‘1 think | succeeded in attracting attention by asking questions at the start of the lesson’ (P26);
in relation to the performing activities subcode ‘I did a lot of activities related to friendship with students during
the duration | was given and | ensured the students actively participated in the process’ (P35); in relation to the
with presentations and use of material subcodes ‘I explained the topic with the aid of slides and materials’ (P11);
in relation to the use of visuals subcode 1 included videos and visuals as material and media tools used in my
lesson plan’ (P22); in relation to the good class management subcode “I worked very attentively in the practice
stage and | want to state that | was good at class management’ (P3); in relation to the student-centered
application subcode ‘I planned the lesson well and apart from my excitement | applied it well, at the same time |
think | added the students to the process actively’ (P36); in relation to the association with daily life code I tried
to help understanding by giving examples from daily life’ (P13); in relation to the telling stories subcode I think |
used material suitably with the question-answer technique as activity at the start of the lesson, then explaining

the topic and finally telling a story’ (P2); in relation to the moving from preliminary information subcode ‘1 talked
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about the common features of fruit, vegetables, water, beans, drinks with the aim of estimating what they knew
about the topic and to discover their prior knowledge’ (P8); in relation to the suitability for student level subcode
‘I think | created concepts suitable to the students’ level’ (P1); in relation to the educational games subcode ‘As
the topics | explained were about directions, it was very suitable for educational games’ (P27); and in relation to
the creative ideas subcode ‘However, instead | wanted them to write about experiences related to recycling or
creative ideas’ (P3). Figure 4 gives the model created with MaxMaps about responses related to the “assessment”

category in the “planning, application, and assessment” theme for the micro-teaching practice of participants.

]

Performing activities
(P3,P8,P11,P19,P26,P28,P30)

I think | was adequate
(P19, P27,P34,P40)

Assessment . E— CH

. Question-answer technique
H"'\-\.__\___h_ (Pe,P35)

T

Active participation
(P46,P49)

Figure 4. Model related to “assessment” category with MaxMaps

When Figure 4 is investigated, the responses of participants about the “assessment” category of the micro-
teaching practice process appeared to comprise the codes performing activities (f:7), | think | was adequate (f:4),
guestion-answer technique (f:2), and active participation (f:2). Example statements include ‘1 did activities in the
assessment stage. | think the work | did to explain the topic was partly sufficient in terms of the students’ (P11) in
relation to the performing activities code; ‘I think my assessment was appropriate for my explanation and in
place’ (P40) for the | think | was adequate code; ‘At the end of the explanation | attempted to assess what my
friends had learned by asking them questions’ (P35) for the question-answer technique code; and ‘/ did a lot of
activities related to friendship with students during the duration | was given and | ensured the students actively

participated in the process’ (P49) for the active participation code.
Completion of Micro-teaching

Within the scope of the research, participants were asked “Were there differences between what you planned
to do in the lesson and what you implemented; if so, what were they?” Figure 5 gives the model created with

MaxMaps about responses related to the “completion” theme for the micro-teaching practice of participants.
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Figure 5. Model related to “completion” theme with MaxMaps

When Figure 5 is investigated, the responses of participants to this question comprised a total of 104 categories
and codes related to the “completion” topic in micro-teaching practice. These include the categories |
experienced problems (f:45), | did what | planned (f:29), | could not do what | planned (f:19), | could have done
better (f:10) and | was inadequate (f:1). Within the | experienced problems category, there were codes of | was
excited (f:16), due to time (f:11), insufficient participation (f:5), due to material (f:4), low motivation (f:4), | forgot
(f:3), | was stressed (f:1) and it wasn’t planned (f:1).

In relation to the most commonly repeated | was excited code within the | experienced problems category sample
statements are ‘/ was going to play the melodica and get the children to sing; however, | mixed up the notes due
to excitement when the class sang’ (P52); related to the | did what | planned category ‘I applied what | had
planned in the lesson’ (P28); in relation to the | couldn’t do what | planned category ‘While | planned to use the
question-answer method more, it didn’t happen during the completion stage. | wanted to use visuals more, that
didn’t happen in the completion stage’ (P46); in relation to the, | could have done better category ‘Generally |
think I applied in the way | planned. Only, | had some deficiencies. I tried not to explain when looking at the slides.
Maybe it would have been better if | walked within the class’ (P30); and in relation to the | was inadequate
category ‘What | did in class overlapped with my plan; however, it was inadequate. | think I’'m inadequate. While
I could have ensured more dominance, | got excited during the explanation and went through what | was going

to do and the activities more rapidly’ (P5).
Teaching principles and methods (strong aspects)

Within the scope of the research, participants were asked the question “State the strong aspects of your micro-
teaching practice lesson. Explain these strong aspects by association with learning/teaching theories,
approaches, and methods.” Figure 6 gives the model created with MaxMaps about responses related to the

“teaching principles and methods — strong aspects” theme for the micro-teaching practice of participants.

Zayimoglu Oztiirk, F., Yaylak, E. & Oztiirk, T. (2020). Preservice Classroom Teachers Opinions On
1760 Micro Teaching In Life Sciences Teaching, International Journal of Eurasian Education and Culture,
Issue: 10, pp. (1749-1802).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

Teaching through presentations
(P3,PO,P18,P19,P20,P21,P25,P26,P30
o [ © 77" (P4,P5,PEP11,P13,P20,P21
Question-answer technigque P38,P44,P50 (P4, PéO ;,34 ;’36 ;’46}’ Use of visuals
(P1,P2,P5,P6,P7,P9,P11,P14,P15,P16,P19,P21, ity i (P10,P15,P16,P23,P24,P31,P39,
P23,P24,P25,P26,P31,P34,P39,P42,P4 P43,P44,P46,P47)

Applied activities

Attention activities
(P1,P6,P20,P20,P23,P32,P40,P44)

—_///:se—ofmaterial
(P2,P3,P20,P36,P38,P45,P49)
Teaching through discovery (P34) o _______‘_-‘—_—‘_'_'—————

" Teaching principles and method
- o — {Strong aspects] Association with daily life
_ i e (P1,P7,P8,P16,P38,P46,P4T)
Station technique (P16,P21) - /s i \ N ™
- / | | N
__— | \ Y
/-' | \ \ Learning by doing and experiencing
/ | \ \ _ (P30,P36,P42,P46,P49,P52)

Listening to music (P4,P5) / Drama-role play methad
(PE,P20,P25,P43,P52)

Educational 5yitahility for students
(P16,P49) Example event games (P1,P8,P22,P52)

method (P2,P4)  (p27,P40,P42)

Knowing the topic and class
(P4,P5,P7,PE,PO,P17,P21,P22,P23,P24,
P27,P28,P29,P31,P32,P33,P35,P30,
P41,P45,P48,P51,P53)

Brainstorming (P34,P37) /,/

Cooperative learning method

Figure 6. Model related to “teaching principles and methods — strong aspects” theme with MaxMaps

When Figure 6 is investigated, a total of 129 codes emerged in relation to the responses of participants about
the “teaching principles and methods (strong aspects)” theme during micro-teaching practice. These include the
categories knowing the topic and class (f:23), question-answer technique (f:21), teaching through presentations
(f:1), use of visuals (f:11), applied activities (f:11), attention activities (f:8), use of material (f:7), association with
daily life (f:7), learning by doing and experiencing (f:6), drama-role play method (f:5), suitability for students (f:4),
educational games (f:3), station technique (f:2), listening to music (f:2), cooperative learning method (f:2),

brainstorming (f:2), example event method (f:2), and teaching through discovery (f:1).

Example statements about the category of knowing the topic and class are ‘The strongest aspects in micro-
teaching were my tone of voice, dominance of the class and knowledge of the topic’ (P28); in relation to the
guestion-answer technique, teaching through presentations and drama-role play method categories ‘I used the
presentation route, question-answer method and creative drama methods in my micro-teaching ’ (P25); in
relation to the use of visuals category ‘The visuals | showed were suitable for their ages, it was an enjoyable lesson
without boredom’ (P31); in relation to the applied activities category ‘The butterfly-flower matching | used as
assessment activity was a good activity for permanent learning by students’ (P11); in relation to the attention
activities, use of material and association with daily life categories ‘One of the strongest aspects was that the
material | brought was interesting. Another was that | continued easily because | had prepared before the lesson.
The material | brought had a positive effect on association in the name of the things the students learned being
close to life’ (P38); in relation to the learning by doing and experiencing and educational game categories ‘/ didn’t
just state the rules of the game, | showed them applied on the game for them to learn by doing and experiencing’
(P42); in relation to the suitability to students category ‘I used statements suitable for the children’s level. In this
period children are in the concrete processes period so | didn’t use abstract concepts’ (P1); in relation to the
station technique and cooperative learning method categories ‘The station technique ensured students learned

by having fun and participated in the lesson through cooperation in groups’ (P16); in relation to the listening to
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music category ‘In the name of attracting attention in the lesson, | had the children listen to a song. This ensured
active participation in the lesson as it attracted the children’s attention’ (P5); in relation to the brainstorming
category ‘I explained by using the brainstorming technique’ (P37); in relation to the example event method, ‘/
told a story in the class as an example event. Bringing a range of events from real life is effective on children’s
learning’ (P2); and for the teaching by discovery category ‘I involved the students in the discovery method about

the question and topic’ (P34).
Teaching principles and methods (weak aspects)

Within the scope of the research, participants were asked the question “State three weak/aspects that require
development in your micro-teaching. Explain the reasons for these weak aspects and how to strengthen them
by association with learning/teaching theories, approaches, and methods”. Figure 7 gives the model created with
MaxMaps about responses related to the “teaching principles and methods (weak aspects)” theme for the micro-

teaching practice of participants.

Excitement Topic and class dominance Communication and student participation
(P4,P5,P11,P12,P14,P23 P25 P26,P27 P29 P33, (P1,P2,P4,P18,P19,P20,P21,P22 P27 P28, (P15,P16,P18,P19,P19,P23,P23,P28,P29,
P35,P36,P38,P39,P41,P43,P45,P48,P51,P5 P29,P30,P40,P42,P43,P43,P50,P53) P33,P39,P42, P44,P48, P51, P53)
Implicit learning(P38) T - Due to time (P3,P9,P13,P17, P41,P45 P47, P50)
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\H""---_ :j
Video and songs (P10,P15) ‘ \ Newspaper news(P4)

Games (P43,P43) Teaching through discovery (P34) Concept teaching (P50)

Figure 7. Model related to “teaching principles and methods — weak aspects” theme with MaxMaps

When Figure 7 is investigated, the responses of participants within the “teaching principles and methods (weak
aspects)” theme appeared to comprise a total of 112 categories and codes. These included the categories
material and activities (f:26), excitement (f:21), topic and class dominance (f:18), communication and student
participation (f:16), due to time (f:8), explanation (f:6), lack of preparation (f:5), expectation (f:4), relative to
student (f:3), cost (f:2), better planning (f:2) and implicit learning (f:1). Additionally, the material and activity
category included the codes question-answer technique (f:5), video and songs (f:2), games (f:2), concept teaching

(f:1), teaching through discovery (f:1), newspaper news (f:1) and drama (f:1).

Example statements include ‘My material or activities were not very much. As a result, effective participation in

class was low. In order to develop this aspect, more activities can be performed to make students more active in
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lessons’ (P1) in relation to the material and activity category; ‘Secondly, in addition to the question-answer
method in the lesson, | could have prepared another activity to ensure student participation. Explanation of the
topic could have been livelier, | could have given more examples related to the topic’ (P30) in relation to the most
repeated question-answer technique code within the material and activity category; ‘1 was very excited and this
affected me negatively. | forgot what | was going to say in my excitement. | think | can be successful if | know the
topic better and think of what | can do. Of course, | should attach importance to what others think; however, |
shouldn’t be shy about saying | was inadequate, made a mistake’ (P5) about the excitement and topic and class
dominance categories; ‘Communication. | think both | and the students should talk a lot and be active in class but
I couldn’t apply that very much’ (P15) in relation to the communication and student participation category; ‘/
should take more care about abiding by time’ (P50) about the due to time category; ‘1 should have explained the
lesson more slowly’ (P18) in relation to the explanation category; ‘1 experienced a problem in explaining the
activity. Because | included the activity with a feature that was not on the plan later. | could have resolved this
with better planning’ (P4) in relation to the unprepared category; ‘/ was planning to run the lesson in this way
since the start of the semester. That’s due to my wanting my students to be raised as individuals who can talk in
society, can state their ideas openly, and don’t avoid talking in crowds’ (P17) for the expectation category; / could
have talked a little more slowly. | could have done the activities a little more slowly. | could have made my
sentences a little bit more at children’s level. | could present in plainer and more comfortable form by practicing
my weak aspects more’ (P37) for the relative to students category; ‘One of these aspects is that the rewards
should have been at a level to be sufficient for everyone. The reason for this is that I’'m on a student budget at the
moment. When I’'m assigned [to a teaching position], Ill get rewards sufficient for all children and resolve these
problems’ (P36) for the cost category; ‘/ saw deficiencies in many areas including planning like operation, concept
use, and material selection. | think the constructive criticism will be beneficial to strengthen these’ (P32) for the
better planning category; and ‘Using only female or only male pictures on my slide about professions may have

caused implicit learning in terms of female-male equality’ (P38) in relation to the implicit learning category.
Sustainability of Micro-teaching Implementations

Participants were asked the question “What effect will your micro-teaching practice have on your planning and
practices in the future? Please state any new discoveries, awareness, and things you learned in relation to
teaching as a result of this experience” within the scope of the research. Figure 8 gives the model created with

MaxMaps about responses related to the “sustainability” theme for the micro-teaching practice of participants.
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Figure 8. Model related to “sustainability” theme with MaxMaps

When Figure 8 is investigated, responses of participants about the “sustainability” theme in the micro-teaching
practice process comprised a total of 2 categories and 14 codes. These were the categories of | was inspired
(f:35), self-criticism related to professional skills (f:17), experience (f:17), preparation and planning in lessons
(f:16), importance of activities and material (f:15), communication with students (f:11), overcoming excitement
(f:8), topic and class dominance (f:8), teaching profession (f:7), importance of method and technique (f:6),
relative to student (f:6), and features of the teacher (f:4). There were two codes within the teaching profession
category of it is difficult (f:6) and it is sacred (f:1) and there were two codes within the | was inspired category of

about the profession (f:21) and about the lesson process (f:14).

In the | was inspired category in relation to the about the profession code, a statement was ‘I saw we have many
choices. This means that if | do things like that with students in the future | can be a more efficient person’ (P13);
while a statement about the lesson process was ‘Due to this lesson explanation | did, | learned how to explain a
life science lesson. | will motivate children in the lesson with the types of activities | perform. | think if | explain
lessons using this plan with my future students there will be positive outcomes’ (P43). In relation to the self-
criticism about professional skills category ‘We’re living our first experience of explaining lessons and we will
come to a better point with the positive or negative criticisms we receive after this explanation’ (P22); in relation
to the experience code ‘This was my first big experience, | gained good self-confidence by explaining a lesson
alone in the class environment. | discovered the exciting aspects, the good aspects of teaching’ (P47); about the
preparation and planning for lessons category ‘1 understood the need to go prepared in my micro-teaching , the
same as for lessons’ (P28); for the importance of activity and material category I think | need to design material
with the aim of making students more active’ (P15); in relation to the communication with students and
overcoming excitement categories ‘1 will develop my communication and overcome my excitement with these
types of practices’ (P48); in relation to the topic and class dominance category ‘/ concluded that you need to have

very good knowledge of the topic’ (P2); about the teaching profession category for the it is difficult code
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‘Additionally, when | went to the board | noticed that teaching is a very difficult profession’ (P51) and the it is
sacred code ‘1 remembered more and more that it is a very special and sacred profession’ (P1); about the
importance of method and technique category ‘1 noticed that if we do brainstorming and activities the lesson
becomes more student-centered and ensures learning by assessment’ (P34); about the relative to the student
category ‘Material or activities could be organized according to the interest and ability of every student’ (P6); and
in relation to the features of the teacher category ‘The teacher should be an individual who ensures discipline in

the class environment, acts as a guide behaving equally toward students and providing effective learning’ (P4).
Recommendations/criticisms of micro-teaching

Within the scope of the research, participants were asked the question “What are your
recommendations/criticisms for the lecturer at the end of this practice?”. Figure 9 gives the model created with
MaxMaps about responses related to the “recommendations/criticisms” theme for the micro-teaching practice

of participants.
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Figure 9. Model related to “recommendations/criticisms” theme with MaxMaps

When Figure 9 is investigated, the participants’ responses comprised a total of 108 categories, codes, and
subcodes related to the “recommendation/criticism” theme of the micro-teaching practice. These included the
categories of assessment (f:70), micro-teaching planning (f:12), beneficial (f:11), watching videos in class (f:5),
repeat attempts (f:3), excess tolerance (f:3), freedom (f:2), active involvement of students (f:1), and permanent
learning (f:1). The assessment category comprised the codes of constructive assessment (f:54), seeing
deficiencies (f:7), insufficient assessment (f:4), better monitoring and observation (f:2), location (f:1), taking time
(f:1) and listening to feedback as a class (f:1). The constructive assessment code comprised the subcodes of
satisfaction (f:18), objective (f:7), self-confidence (f:3), and positive attitude to lessons (f:1). The micro-teaching

planning code comprised the subcodes of timing (f:11) and different gains (f:1).
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In terms of statements, within the assessment category, the most repeated constructive assessment code of
satisfaction included examples ‘I want to thank you for your criticisms of myself. | became aware of my deficient
aspects due to your criticism and had the opportunity to correct them’ (P8); for the code of seeing deficiencies
‘The assessments after the explanation ensured we could see our deficient aspects’ (P16); in the micro-teaching
planning category in relation to the timing code ‘/ recommend starting the micro-teaching studies earlier and
ensuring maximum 4 people present per day’ (P20); in relation to the beneficial category ‘This implementation
should definitely continue because it is an approach bringing preservice teachers closer to their profession’ (P48);
in relation to watching the video category ‘Recording video of micro-teaching practice and watching together
with the students may provide students with more awareness of what they should not do. However, it is difficult
in the duration and when the class is crowded’ (P1); about the excess tolerance category ‘I think the lecturer
displayed too much tolerance. As a result, not everyone presented in the assigned weeks and there was an
accumulation in the last week’ (P45); in relation to the repeat attempt category ‘Situations that were negative or
failures should be repeated in micro-teaching. An assessment was made only about repeated revision’ (P3); about
the freedom category ‘1 think our teacher generally leaving the class to the person practicing micro-teaching
without any intervention was a good thing from our perspective’ (P15); in relation to active involvement of
students category, ‘/ recommend active involvement of students in lessons. The student should have to focus on
the lesson with the thought that at any point a question could be asked. There should be more activities related
to the topic to make the lesson fun’ (P24); and in relation to the permanent learning category ‘Performing this
practice and gaining experience and learning how to explain a lesson by doing and experiencing ensured we

obtained permanent learning’ (P4).
Importance of micro-teaching implementation

Participants were asked the question “Can you explain the place and importance of the micro-teaching practice
for life science lessons?” within the scope of the research. Figure 10 gives the model created with MaxMaps
about responses related to the “importance” theme for the micro-teaching practice of participants.

] ]

Pedagogic Professional experience
(P2,P4,P5,P11,P12,P14,P17,P23,P27,P28,P29,P34,P35,P40,P45 P46,P50) (P2,P3,P4,P6,PE,P23,P26,P35,P1E,PA0,P46)

Knowing the profession/professional development 3
{P1,P3,P13,P14,P18,P15,P21,P31,P32, o
P33,P34,P35,P39,P44 P48 PASPS0) Importance

-

eI— ]

Being effective and fun (P5,P7,P36)

Suitability of microteaching
(P1,P2,PO,P10,P16,P22,
P24,P25,P26,P37,P47)

seeing and correcting deficiencies
Active participation and learning (P8,P8,P11,P14,P30,P38,P30, P42 P44, P51)
(P5,P7,P9,P20,P36,P41,P42 P46,P52,P53)

Figure 10. Model related to “importance” theme with MaxMaps

When Figure 10 is investigated, a total of 79 codes were created due to participants’ responses about the
“importance” theme for micro-teaching practice. These included the categories and codes of knowing the

profession/professional development (f:17), pedagogic (f:17), professional experience (f:11), suitability of micro-
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teaching (f:11), active participation and learning (f:10), seeing and correcting deficiencies (f:10), and being
effective and fun (f:3). Example statements include ‘1 understood that going to the board and explaining lessons
was not as easy as it appears. It looks simple but we made many mistakes and it ensured we understand what
we need to do’ (P39) in relation to the knowing the profession/professional development category; ‘The activities,
materials, methods, and techniques used will show us the way when we have to teach and add experience’ (P40)
for the pedagogic category; ‘I think the micro teaching practice is very important for life science lessons in terms
of gaining experience, reducing excitement and seeing and correcting our inadequate aspects’ (P8) in relation the
professional experience category; ‘It ensured we found the content of the life science lesson by doing and
experiencing. Watching the topics in our friend’s practices ensured we developed creative ideas, methods, and
materials’ (P20) about the active participation and learning category; ‘Humans and life are nested. Lots of things
are learned by doing and experiencing. Life science deals with humans. Due to micro-teaching, we saw our
deficiencies as preservice teachers by doing and experiencing’ (P42) for the seeing and correcting deficiencies
category; and ‘It ensured the lesson was more effective and fun’ (P7) in relation to the being effective and fun

category.
DISCUSSION, CONCLUSION and RECOMMENDATIONS

This study investigated the opinions of class preservice teachers about the micro-teaching implementation in the
life science teaching lesson with the qualitative method. In this section, the results obtained in this research and
the connections of these results with other research results are investigated with subheadings based on themes.
As there is no study about the operation of micro-teaching in life science teaching lessons in the literature, the

results are discussed with results of other similar studies related to micro-teaching .
1st Theme: Planning, Application, and Assessment of Micro-teaching

According to opinions about the planning, application and assessment process as a result of micro-teaching
practice in the life science teaching lesson of preservice class teachers participating in the research, the majority
of preservice teachers applied their plans, planned lessons well and felt adequate about planning; however, they
stated they could make better plans. In the micro-teaching practice process, participants considered themselves
successful and sufficient, as in the planning process, and it was concluded they considered problems encountered

were due to themselves and to time and were very excited during this process.

Research by McCullagh and Doherty (2018) reported that micro-teaching activities increased the planning,
application, and assessment skills of preservice teachers and as a result, were surer of themselves about teaching
lessons when they were teachers. According to research by Saban and Coklar (2013: 234), similarly, micro-
teaching implementation offered new and different opportunities about planning and applied teaching strategies
to preservice teachers. Accordingly, the results obtained overlap one-to-one with the studies by McCullagh and

Doherty (2018) and Saban and Coklar (2013: 234).

Research findings by Duban and Kurtdede-Fidan (2015) and Dere (2019) identified that the topic that preservice

teachers found most difficult in the planning stage was finding suitable material. The same studies found the
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most important problem encountered in the application process was effective use of the duration. Similar to this
research, Karatas, and Cengiz (2016: 573) stated that some preservice teachers did not have time to apply what

they planned.

In the application process, participants chose the question-answer technique mostly, teaching through
presentation, use of visuals, performing activities and use of material, etc. teaching principles and methods and
used traditional methods like asking questions and bringing material to attract the attention of students in
lessons. Participants used methods requiring preparation and distant from traditional methods like drama,
brainstorming, educational games, creative ideas, telling stories, listening to songs and poetry less often. Kartal,
Yamak, and Kavak (2017: 754) stated that during the micro-teaching process many teaching principles and
methods can be used and that despite the inclusion of these teaching principles and methods within a pattern in
lesson plans, these may vary or cannot be applied due to reasons such as not addressing the students, not being
appropriate for the topic or the class environment at that moment so the teaching method in the plan may

change during lesson explanations.

According to the opinions of participants in the research, it was concluded that the assessment process in micro-
teaching implementations attempted to include students actively by performing activities and asking questions.
Within this scope, Dere (2019) stated that the micro-teaching process contributed to the learning of candidates
with concrete examples of a large variety of teaching strategies, methods, and techniques. In this way, a
significant connection was created between concept and practice. Here, it appears the findings of this research

fully overlap with the findings of Dere (2019).

2nd Theme: Completion of micro-teaching

It was concluded that preservice class teachers completed what they planned in micro-teaching practice, and
those who could not complete what they planned experienced problems due to being excited, unsuccessful time
management, insufficient material, low motivation, stress, and forgetting. The obtained results are similar to
findings obtained by Sen (2009). Among problems mentioned by participants in the study by Sen (2009) were the
negative effect caused by the thought that the micro-teaching practice completed with classmates did not reflect
a true class environment, limited time, problems experienced with topic selection, and problems with video

camera recording.

In another study (Mahmud & Rawshon, 2013) participants stated they were worried due to a feeling of being
observed during their presentations. Research by Dere (2019) stated the disadvantages of micro-teaching were
situations like the lack of objective criticism of some peers, stress caused by the camera, limited duration was

given for lesson explanation, and the implementation is in 4" year.

Similar to the participants stating they completed the micro-teaching practice as planned in the scope of the

study, there are some studies (Bilen, 2015; Cakir, 2000; Gorgen 2003; Gurses et al., 2005) showing that micro-
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teaching assists in overcoming problems related to lesson preparation and lesson presentation among preservice

teachers.
3rd and 4th Themes: Strong and Weak Aspects of Teaching Principles and Methods

According to preservice class teachers, strong aspects of their teaching principles and methods in micro-teaching
were concluded to be dominating in relation to the topic and class, question-answer technique, teaching with
the presentation route, applied activities, use of visuals, attention activities, use of material, association with
daily life, learning by doing and experiencing, drama-role play, suitability to students, educational games,
example event method, cooperative learning, listening to music, brainstorming, station technique and learning
through discovery. It can be said that simple and traditional teaching principles and methods were chosen more,
while complicated and alternative learning situations were chosen less. However, preservice class teachers
stated the weak aspects of their micro-teaching practice were being excited, dominating the topic and class,
communicating with students, timing, explanation, being unprepared, expectations, relative to student, better
planning, cost, and implicit learning. Géger (2016) considered it was important to ensure preservice teachers
were aware of their strong and weak aspects in micro-teaching practice. In the literature, micro-teaching
implementation is stated to have positive effects on preservice teachers like reflecting their experiences,
determining strong and weak aspects, and increasing self-confidence (Can, 2009; Karatas & Cengiz, 2016; Sevim,
2013). The results obtained in this study are similar to other research results in the literature. This result supports

the claim that micro-teaching implementations ensure awareness about strong and weak aspects.
5th Theme: Sustainability of Micro-teaching Implementations

Preservice class teachers in this research about micro-teaching implementation stated they were inspired about
the teaching profession and the teaching process during this practice. From these statements, it was concluded
that preservice teachers gained experience and understood how important being prepared and planning for
lessons, using activities and materials, communicating with students, overcoming excitement, knowing the topic
area and class, relative to the student and teaching methods and techniques are in teaching. The results of the
research are similar to the results of research included in the relevant literature by Van der Westhuizen (2015),
Kilig (2016), Sa’ad, Sabo & Abdullahi (2015) and Ozonur and Kamish (2019). Van der Westhuizen (2015) proposed
that micro-teaching provides opportunities related to pedagogic logic with peer cooperation and this causes
deeper learning, critical thinking, and shared understanding. Among important findings stated by Kili¢ (2016),
preservice teachers observed the difference between theory and practice and that micro-teaching acts as a
bridge. In another study (Sa’ad, Sabo & Abdullahi, 2015), micro-teaching implementation was reported to
develop teaching skills, ensure self-confidence, assist in overcoming a variety of anxieties and fears, develop their
ability to ask questions and speak in front of a group, and was beneficial for effective time management of
undergraduate education students in the education faculty. Ozonur and Kamish (2019) stated that micro-

teaching implementation contributed positively to the development of topics like lesson preparation and
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planning, development in terms of teaching methods, development of presentation skills, class management

skills and stress and anxiety control of preservice teachers.

6th Theme: Recommendations and Criticisms of Micro-teaching Implementation

It can be said that recommendations and criticisms of the micro-teaching implementation were mainly about
planning and assessment elements. Preservice teachers stated they found the constructive assessment of the
lecturer very positive at the end of the micro-teaching practice. There are principles that lecturers should abide
by at the beginning, during, and after micro-teaching. Participants mentioned the positive contribution of the
lecturer’s behavior in accordance with these principles to the learning process within the scope of the research.
Similarly, the relevant literature about lecturer approaches supports this result. Research by Duban and
Kurtdede-Fidan (2015) stated that lecturers should present what is expected of participants in micro-teaching
practice in full detail as clear directives, that lecturers running branch teaching lessons should show how to apply
lesson plans, that it will be appropriate to perform micro-teaching practice in real class environments in primary
schools rather than in faculties, that lecturers should not give feedback during the micro-teaching practice, that
itis appropriate to provide feedback after the practice and that lecturers should archive lessons in micro-teaching
practice and distributing this archive to all classes at the end of the year will be beneficial for preservice teachers.
Higgins and Nicholl (2003) expressed the view that before beginning micro-teaching practice lecturers should
provide detailed information related to the targets, expectations, and assessment criteria of micro-teaching
practice to students. The recommendation by Suryani et al. (2017) that mentors implementing micro-teaching

should have several meetings with the aim of describing before teaching in practice involves similar thoughts.

7th Theme: Importance of Micro-teaching Implementation

The preservice teachers participating in the research stated that the micro-teaching implementation had
professional development, professional experience, and pedagogic contributions and in this way ensured active
participation and the opportunity to see deficiencies. In line with this, it was concluded that micro-teaching has
a developmental role in life science teaching. Dere (2019) stated the contribution of micro-teaching
implementations to preservice teachers was mostly on the topic of critical thinking in the psychological-personal
dimension. If it is necessary to state the conclusion, micro-teaching implementation offered to students in special
teaching methods lessons has an important place in ensuring sufficient readiness for the profession among
preservice candidates in the period before service (Goger, 2016). Research by Karatas and Cengiz (2016: 579)
stated that preservice teachers participating in micro-teaching practice were satisfied with the practice and that
the practice positively contributed to development of preservice teachers before entering the profession. When
the literature is examined in terms of study numbers (Erdamar & Bangir-Alpan, 2019), it can be stated that

implementations and research related to micro-teaching will increase in future periods.

In conclusion, the applied method of micro-teaching , with emphasis on the importance of quality in teacher

training increasing every day in Turkey, will be removed from faculty classrooms in the future; in other words,
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leave the artificial learning environment of the laboratory and be transferred to real class environments, which
is assessed as a significant step in teacher training. Positive opinions about micro-teaching practice show this
method is a beneficial tool for professional development of preservice teachers. However, some weak aspects
of the method were mentioned during the research. In line with the results of the research, the following

recommendations are presented as items.

The use of micro-teaching in life science teaching lessons should be popularized by other lecturers.

e |t is necessary to plan micro-teaching very well from start to finish. In this way, an applied process
resistant to problems that will be encountered can be completed.

e As the micro-teaching implementation takes excessive time, applied lessons about this topic should be
included in teaching programs.

e lecturersin education faculties should include micro-teaching in-branch education lessons with the aim
of developing the professional skills of preservice teachers.

e Micro-teaching should be included as an elective lesson in the professional information group in present
teacher training undergraduate programs. In this situation, it will be appropriate for faculties to provide
technical support in relation to the class where lessons will be performed.

e |tis recommended that similar research be performed for other branches where studies related to the

use of micro-teaching have not been performed.
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SINIF OGRETMENi ADAYLARININ HAYAT BiLGiSi OGRETiMINDE MiKRO OGRETIM
YAPILMASIYLA iLGiLi GORUSLERI

0z

Gegmisten glinlimiize etkili bir 6gretmen yetistirme uygulamasi olan mikro 6gretim, hizmet-oncesi
egitimde Ogretmen adaylarina o6gretim vyeterliklerini gelistirme firsati verir. Bu c¢alismada
tlkemizdeki bir devlet Universitesinin 3. sinifinda okuyan 6gretmen adaylarinin mikro 6gretim
uygulamasi ile ilgili gérusleri incelemistir. Arastirma, nitel arastirma yéntemlerinden fenomenoloji
deseninde gergeklestirilmistir. Arastirmanin ¢alisma grubunu, 2018-2019 akademik yilinda, Egitim
Fakiiltesi, Sinif Ogretmenligi Anabilim Dali, tGiglincii sinifinda egitim gérmekte olan ve “Hayat Bilgisi
Ogretimi” dersine kayit yaptirmis 53 dgretmen adayi olusturmaktadir. Veri toplama araci, 7 acik-
uglu sorudan olusan “Hayat Bilgisi Ogretimi Dersi Mikro Ogretim Oz-Degerlendirme Formu” dur.
Arastirmanin verileri, icerik analizi kullanilarak ¢éziimlenmistir. Verilerin kodlanmasi asamasinda
metinler dikkatle okunarak, MaxQDA 2020 nitel veri analizi programinda ¢éziimlenmistir. Elde
edilen bazi sonuglara gore katilimcilar; yaptiklari planlari uyguladiklarini, dersi iyi planladiklarini ve
planlama konusunda yeterli olduklarini ancak daha iyi planlamanin da yapilabilecegini,
planladiklarini gergeklestiremeyenlerin heyecanli olmasi, zaman ydnetiminde basarisiz olmasi,
materyal yetersizligi, motivasyon dustkligi, stres ve unutma gibi nedenlerden dolayl sorun
yasadiklarini, mikro Ogretimin c¢ok glcli yanlar oldugunu, buna karsin zayif yoénlerinin
bulundugunu, 6gretim Uyesinin yapici degerlendirmesini ¢cok olumlu bulduklarini, mikro 6gretim
uygulamasinin Hayat Bilgisi Ogretiminde mesleki gelisim, mesleki deneyim ve pedagojik katkilarinin
oldugunu ve bu sekilde aktif katihm saglama ve eksiklikleri gorme imkani yakaladiklarini ifade
etmislerdir.

Anahtar Kelimeler: Hayat bilgisi 6gretimi, mikro 6gretim Uygulamasi, 6gretmen adayi.
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GiRiS

Egitim sistemlerinde 6gretmenler 6gretim kalitesini saglamada en dnemli faktorlerden biri olarak liste basinda
yer almaktadir. Clinkii egitim, sistemdeki dgretmenlerin niteliginden dogrudan etkilenmektedir. Ogretmenler
egitim faaliyetlerini ylrGtmekten, diger egitim oOgelerini planlamaktan ve amaglara uygun olarak bir araya
getirmekten sorumludur. Okullarda egitimin uygulayicisi olan 6gretmenlerin niteliklerini gelistirmek icin dncelikle
hizmet dncesi egitimin niteliginin artirilmasi gerekir. Ogretmen adaylarinin égretim stilleri ve 6gretim becerileri
bu donemde saglam bir temel ile olusturulmalidir. Dolayisiyla 6gretmenlerin niteliginin hizmet dncesi ve hizmet
ici 08retmen egitiminin kalitesine bagh oldugu unutulmamalidir (Dilshad, 2010: 85). Bu baglamda 6gretmen

yetistirme programlarinin kalitesinin istenilen diizeyde olmasi gerekmektedir (Taskaya, 2018).

Ogretmenlik egitiminde laboratuvar nitelikli uygulamalarin gelisimi, genel olarak geleneksel 6gretmen
egitiminden duyulan memnuniyetsizlikten kaynaklanmistir. Dwight Allen tarafindan 1960’li yillarin basinda
ABD’de Stanford Universitesi’nde bir egitim teknigi olarak icat edilen mikro 6gretim, sonraki yillarda da birgok
Universitede alternatif bir 6gretmen egitimi yéntemi olarak kullanilmaya baslamistir (Chuanjun & Chunmei, 2011:
291). ilk uygulamalar klasik bir 6zellik gdsterse de mikro dgretim zamanla gelistirilmis ve farkli versiyonlari ortaya
¢ikmistir (Klinzing & Folden, 1991). Mikro 6gretimin kuramsal temeli baslangigta psikolojideki davranisgilik
kuramina dayandiriimistir. ilerleyen siirecte ise bu ydntem davranislari sekillendirme tekniginden ziyade,

profesyonel geribildirim icin bir ydontem olarak kullaniimistir.

Ogretmen vyetistirme calismalari icinde bir &gretim durumunun kisaltildigi veya sistematik bir sekilde
basitlestirildigi, “kisa bir sire icin 6gretme, normalde bir dersin veya 6gretme tekniginin belirli bir yonine
odaklanma” gibi 6zellikleri iceren “mikro 6gretim” bir egitim yontemi olarak tanimlanabilir (Morrison, 2010: 19).
Ulkemizde ise bu ydnteme iliskin ilk uygulamalarin (Kiilahgl, 1994) 1990’ yillarda gerceklestigi goriilmektedir
(Ozonur & Kamisli, 2019). Mikro dgretim, 6gretmen adayinin dersin kiiciik bir bdliimini sinif arkadaslarindan
olusan kiguk bir gruba sundugu ve 6gretim yeterliklerinin belirlenmis bir denetim altinda gerceklestirildigi
o0gretmen egitiminde kullanilan bir tekniktir. Ayrica, bitlin bir dersin 6gretilmesi 6gretmen egitiminde yararl bir
segenek olabilir (Kilig, 2010). Mikro 6gretim sirasinda 6gretmen adaylari genellikle branslarina uygun olarak,
dgretmen adayi olan akranlarina kisaltilmis dersler sunarlar. islenen ders, 6gretmen adayina bir tiir geribildirim
saglayacak sekilde videoya kaydedilebilecegi gibi, kayit yapilmadan akranlarindan veya 6gretim dyelerinden
geribildirim alinarak da yapilabilir (Lindell, 2013: 21; Subramaniam, 2006). Yapilan tanimlardan da anlasilacagi
Gzere, mikro 6gretim kontrolli bir sinif ortaminda ve sinirli bir sire icerisinde 6gretmenlik ile ilgili bilgi ve
becerilerden bir ya da birkacinin uygulanmasi, bu becerilerin gelistirilmesi ve varsa eksikliklerin tespit edilerek

dizeltilmesi siireci olarak ifade edilebilir.

Opretim yapilacak olan ortamin kontrolli olmasi, ayni zamanda 6gretmen adaylarinin siire¢ icerisinde
yasayacaklari olumsuzluklardan sinifin etkilenmeyecegi varsayimini da desteklemektedir (Bulut vd., 2016: 137).
Bunun yaninda yetiskin 6gretmen adaylarina okul 6grencisi olarak davranmanin zorlugu konusu da mikro 6gretim

uygulamalarinda bir olumsuzluk olarak vurgulanmaktadir (Zhou, Xu & Martinovic, 2017). Dolayisiyla bu yontemin
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en ¢ok elestirilen noktalarindan biri de 6grenme cevresinin yapaylastiriimis olmasidir. Steiner ve dig. (2009),
mikro 6gretimin yirGtilmesinde (a) hazirlk, (b) sunum, (c) video izleme, (d) tartisma ve analiz ve (e) geribildirim
gibi asamalar oldugunu ifade etmistir (Akt: Herminarto, 2019). Yontemin uygulanma sireci arastirmacilar
tarafindan (Bulut vd., 2016: 137; Gercek & Ozcan 2013: 57; Saban & Coklar, 2013: 235) Sekil 1'deki gibi

belirtilmistir.

Tekrar
elestir

Tekrar
planla

Sekil 1: Mikro Ogretim Uygulama Asamalari

Yukarida da ifade edildigi gibi mikro 6gretim uygulamasinda 6zetle; 6gretmen adayi bireysel ya da grupla
o6gretmenlik yapacagi konu alanindan bir konu ve bir 6gretim becerisi seger. Her 6gretmen adayinin farkl bir
o0gretim becerisi secmesi gerekir. Daha sonra 6gretmen adayi bu sectigi konu ve beceriye uygun olarak 10-15
dakikalik bir Mikro 6gretim plani hazirlar, hazirladigi plana uygun bir sekilde kendi sinifindaki arkadaslarina
sunumunu yapar. Sinif kalabalik ise genellikle ders islemek igin 5-10 6grenci segilir ve digerleri izleyici konumunda
kalir. izleyicilere akran degerlendirme formu verilir ve forma uygun sekilde not alarak dersi degerlendirmeleri
istenir. Ogretmen adayinin verdigi ders videoya kaydedilir, uygulama bittikten sonra degerlendirme bélimiine
gegcilir. Video izlenerek 6nce 6gretmen adayinin kendini degerlendirmesi istenir. Daha sonra diger 6grenciler ve
ogretim elemani goézlem ve degerlendirme formlarindaki verilere dayanarak degerlendirmelerini yapar.
Ogretmen adayl bu déniitleri dikkate alarak ayni dersi yeniden planlar, yeniden uygular ve yeniden
degerlendirme yapilir (Erdamar & Bangir Alpan, 2019). Ancak burada unutulmamasi gereken en énemli husus
amacin bir konuyu 6gretmek degil, bir 6gretim teknigini uygulamak oldugudur (Duban & Kurtdede Fidan, 2015:

950).

Tirkiye'deki Egitim Fakiiltelerinde 6gretmen yetistirme programlari kapsaminda 6gretmen adaylarinin ilk 6nce
teorik bilgileri 6grenmeleri, daha sonra da okullarda gozlem ve 6gretim uygulamalari yaparak teorik bilgilerini
uygulamaya koymalari beklenmektedir. Bu siirecte 6gretmen adaylarinin mesleki yasamlarinda ihtiyag
duyacaklari etkili 6gretim stratejilerini kavramalari ve 6gretim sireci ile ilgili deneyimleri olmasi amaglanmaktadir
(Ozonur & Kamigh, 2019: 1126). Ancak 6gretmen egitiminde; adaylara bircok bilgi kuramsal olarak verilmekte,
adaylarin okullarda yaptiklari gézlem ve uygulama cgalismalari, fakiltelerde 6grendikleri kuramsal bilgileri
uygulamaya koymada yeterli olamamaktadir. Bu konuda gergeklestirilen calismalarda (Kuran, 2009), 6gretmen

adaylarina sadece 6gretmenlik uygulamasi yasantilari saglamanin, énemli deneyimler kazandirama noktasinda
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yetersiz kaldig tespit edilmistir. Bu nedenle, Tirkiye’de Egitim Fakiiltelerinde 6gretmen adaylarina egitimleri
sirecinde cesitli derslerde mikro 6gretim teknigi uygulanarak énemli beceriler kazandirilmaya ¢alisilmaktadir

(Duban & Kurtdede Fidan, 2015: 950).

Erdamar ve Bangir Alpan (2019) tarafindan yapilan arastirmada Tirkiye’de mikro 6gretim ile ilgili yapiimis
arastirmalar incelenmis ve 1992-2018 yillari arasinda Tirkiye’de 47 arastirma ve 21 tez olmak Uzere, bu konuda
toplam 68 yayin oldugu belirtilmistir. Buna gore, mikro 6gretimin O6gretmen egitimindeki dnemini gittikce
arttirdig ve bu konuda son yillara dogru daha fazla galisma gergeklestirildigi sdylenebilir. Mikro 6gretime iligkin
Tirkiye'deki ¢alismalar degiskenler agisindan incelendiginde ise, toplamda 27 galismanin mikro Ogretimin
etkililigine iliskin goris ya da tutumlar Gzerine yapildigi belirtilmistir. Yapilan deneysel ¢alismalar (Mahmud &
Rawshon, 2013: 71), 6gretmen yetistirmede kullanilan mikro 6gretimin, bireylerin 6gretim becerilerinde dikkate
deger bir gelisme sagladigini gdstermistir. Tiirkiye’de (Bayat ve Oztiirk, 2017; Erdem, Erdogan, Ozyalgin Oskay &
Yilmaz, 2012; Girses, Bayrak, Yalgin, Acikyildiz & Dogar, 2005; Gorgen, 2003; Gliney & Semerci, 2009; Kazu, 1996;
Kicgukoglu, Kése, Peker, 2009; Sevim, 2013; Tasgin, Yilmaz & Karademir, 2012; Uzun, Keles & Saglam, 2013) mikro
Ogretim konusunda yapilan ¢alismalarda, mikro-6gretimin 6gretmen adaylari igin bircok yénden olumlu etkileri
oldugu sonucuna ulasiimistir. Ulkemizde yapilan galismalar incelendiginde mikro dgretimin, en fazla fen bilimleri
derslerinin dgretiminde kullaniminin arastirildigi ve en fazla Ozel Ogretim Yéntemleri Il dersinde uygulandig
dikkat cekmektedir (Erdamar & Bangir-Alpan, 2019). Bunlarin yani sira, yapilan arastirmalarda mikro 6gretim
uygulamalarinin dezavantajlariyla ilgili olarak, yapay sinif ortami (Chuanjun & Chunmei, 2011; Cripwell & Geddes,
1982; Stanley, 1998), zamanin yetersiz olmasi (Lederman & Gess-Newsome, 1991), materyal olusturma zorlugu
ve 6gretmen adaylarinin istekliliklerinin azalmasi (Chuanjun & Chunmei, 2011) gibi temel sorunlar Gzerinde de
durulmustur. S6z konusu sinirliliklar, bircok 6gretim yontemi igin de gegerli olabileceginden, mikro 6gretimin

uygulanmasi ile ilgili bir engel teskil etmemesi gerektigi séylenebilir.

Nitelikli 6gretmen yetistirme noktasinda uygulamaya verdigi agirlik kapsaminda gelecekte de 6nemi artacak olan
mikro 6gretim uygulamasi bu arastirma kapsaminda sinif 6gretmenligi 3. Sinif 6gretmen adaylariyla
gerceklestirilmistir. Sinif 6gretmenligi 3. Sinif 6gretmen adaylarinin, uygulamanin yapildigi dénemde okul
deneyimi ve 6gretmenlik uygulamalari derslerini almamis olmalari mikro 6gretim uygulamasinin kisa sirede daha
fazla 6gretmenlik deneyimi kazandirmasi acgisindan anlamli oldugu distunulmektedir. Sinif 6gretmenligi lisans
programi incelendiginde, Hayat bilgisi 6gretimi dersi ile ilgili olarak “Hayat Bilgisi 6gretiminde temel 6gretim
becerileri, dgretim stratejileri, Ogretim ilke ve ydntemlerinin Hayat Bilgisi dersinde kullanimina iliskin ¢alismalar
(YOK, 2018)” yapilmasi gerektigi gériilmektedir. Literatiir taramasinda da goriildiigii Gizere, bunu saglamanin en
iyi yollarindan biri de mikro 6gretim uygulamalarinin gergeklestirilmesidir. Ayrica literatlir taramasinda Hayat
bilgisi 6gretimi dersi kapsaminda mikro 6gretim uygulamasiyla ilgili yapilmis bir ¢alismaya rastlanmamistir. Bu
yoni ile arastirmanin 6zgin oldugu ve alanyazinda konuya iliskin yeni bir calisma olarak yer alacagi
duslintilmektedir. Bu dogrultuda, nitelikli 6gretmenleri beklenen dilizeyde yetistirmek icin mikro 6gretim

yonteminin uygulanmasina iliskin katilimci gorislerini analiz eden galismalarin yapilmasi 6nemli gériilmektedir.
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Bu nedenle, bu arastirmanin problem ciimlesi “Sinif 6gretmenligi adaylarinin Hayat Bilgisi Ogretimi dersinde

kullanilan mikro 6gretim yontemiyle ilgili gorisleri nelerdir?” seklinde olusturulmustur.
YONTEM
Arastirma Deseni

Bu arastirma nitel arastirma ydntemiyle tasarlanmistir. Nitel arastirma, katihmcilarin bakis agisindan anlamlar
cikarmayi amaglayan, aciklayici ve tiimevarim yonteminin kullanildigi bir calismadir (Miles & Huberman, 2016).
Hayat bilgisi 6gretimi dersinde mikro 6gretim uygulamalarina iliskin sinif 6gretmeni adaylarinin gorislerini
belirlemek amaciyla nitel arastirma desenlerinden biri olan fenomenoloji tercih edilmistir. Bireylerin yasadiklari
deneyimleri degerlendirmeye odaklanan bir yontem (Miller, 2003) olan fenomenoloji, bireylerin bir olguya iliskin

yasantilari, algilari ve bunlara yikledigi anlamlari ortaya konmaya calismaktadir (Yildirim & Simsek, 2016).
Arastirma Grubu

Arastirmada amagl 6rnekleme yéntemi kullanilmistir. Amagl 6rnekleme yontemleri, nitel arastirma siirecinin
dogasina uygun olarak, zengin bilgiye sahip oldugu distnilen cgesitli durumlarin derinlemesine calisiimasina
olanak vermektedir (Yildinm & Simsek, 2013). Calismanin katilimcilarini, 2018-2019 akademik yilinda, Egitim
Fakiltesi, Sinif Ogretmenligi Anabilim Dali, ligiincii sinifinda egitim gérmekte olan ve “Hayat Bilgisi Ogretimi”
dersine kayit yaptirmis 53 6gretmen adayi olusturmaktadir. Katihmcilarin 33 (% 62,26)’i kadin, 20 (% 37,74)’si
erkek olup yaslari 21 ila 23 yas arasindadir. Katiimcilar, bu ¢alismadan 6nce aldiklari derslerde herhangi bir mikro

Ogretim uygulamasi deneyimi yasamadiklarini belirtmislerdir.
Arastirma islem Asamalari

Calisma sireci baslamadan 6nce, 6gretim Gyesi tarafindan mikro 6gretim uygulamasi ile ilgili olarak teorik bir
egitim verilmistir. Bu egitim kapsaminda ayni zamanda calismanin etik agilardan olusabilecek teredditler
Gzerinde durulmus, sunum esnasinda gekilen video goriintilerinin ders bitiminde kendilerine verilecegi, baska
kimse ile paylasilmayacagi, c¢ogaltilmayacagl ve yayinlanmayacagi ile ilgili garanti verilmistir. Yontemin
anlasildiginin teyit edilmesi igin, katilimcilardan bir kisi ile deneme uygulamasi gergeklestirilmis, katilimcilarin
sirec icerisinde dikkat etmesi gereken hususlar (izerinde durulmustur. Bu hususlar temel olarak planlama,
materyal gelistirme, 6grencilerle iletisim, soru cevap teknigini kullanma, sinif yénetimi gibi konular tzerinde

odaklanmistir.

Aciklamalardan sonra, 6gretmen adaylarinin talepleri de g6z 6niinde bulundurularak, haftalara gére uygulamalari
yapacak olan 6grencilerin listesi, gorevler 12 haftalik siire icerisinde bitecek sekilde hazirlanmistir. Dersler
haftada bir giin yapilacak sekilde planlanmistir. Ogretmen adaylarinin her birisi icin ortalama olarak 25 dakika
stiren mikro 6gretim uygulamalari gergeklestirilmistir. Sunumlar esnasinda dinleyici pozisyonunda olan 6gretmen
adayinin sinif arkadaslarindan akran degerlendirme amacina yonelik hazirlanmis rubrikler ile degerlendirme

yapmalari istenmistir. Ogretim Uyesi ise pasif konumda dersi izleyerek, 6gretmen adayinin dereceli puanlama
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anahtarindaki kriterleri ne kadar saglandigina iliskin puanlama yapmistir. Ayni zamanda adaylarin dersten 6nce

teslim ettikleri ders planlarinin da kontroliini gergeklestirmistir.

Her adayin sunumunu tamamlamasinin ardindan aninda degerlendirme yapilmistir. Bu degerlendirme siireci, 6z-
degerlendirme, akran degerlendirme ve egitimci degerlendirmesi olmak Ulzere U¢ asamada gergeklesmistir.
Adaylarin derslerini islemelerinden sonra kendi kendilerini degerlendirmeleri igin firsat sunulmustur. Ayrica,
siniftaki diger katihmcilarin da degerlendirmeleri alinarak goris paylasimi gerceklestirilmistir. Son olarak 6gretim
Uyesi, uygulamayi degerlendirerek goruglerini bildirmistir. Bu asamalarin her biri 6gretim Uyesi tarafindan
dikkatle yonetilmis ve adaylar arasinda esit ve dengeli bir sirecin izlenmesi konusu g6z Oniinde
bulundurulmustur. Sunumlarin video kayitlari yapilmakla birlikte, sinif mevcudunun kalabalik olusu ve siire
yetersizligi gibi nedenlerle 6gretmen adaylarinin kamera kayitlari sinif ortaminda izlenememis ve her adayin

sunum kayitlari kendilerine teslim edilmistir.

Her hafta bes 0Ogretmen adayir kendi tercih ettikleri konulara yonelik olarak belirledikleri kazanimlar
dogrultusunda hazirladiklari ders planlarini ve materyallerini uygulamislardir. Katihmcilarin tercih ettikleri
konulara bakildiginda, 53 katilimcinin 26 (%49)’sinin 3. sinif, 19 (%36) unun 2. sinif, 8 (%15)’inin de 1. sinif Hayat
bilgisi dersi kazanimlari/konularini tercih ettikleri gérilmastir. Bunun yani sira, 41 (%77.3) 6grencinin sunus
yoluyla 6gretim stratejisini, 12 (%22.7) 6grencinin de bulus yoluyla 6gretim stratejisini tercih ettikleri tespit
edilmistir. Yine en cok tercih edilen yéntemin diz anlatim, en ¢ok tercih edilen teknigin de soru-cevap oldugu

gorulmdistar.

Mikro 6gretim uygulamasinin degerlendirme siirecine dahil edilecegi 6nceden katilimcilara bildirilmistir. Yilsonu
ders basari notunun (final notu) % 40’inin mikro-6gretim uygulamasindan verilecegi kendilerine bildirilmistir.

Boylece uygulamanin etkililiginin arttirlmasi amaglanmistir.
Veri Toplama Siireci

Calismada kullanilan veri toplama formu, ¢alismayi yiriiten arastirmacilar tarafindan hazirlanmistir. Veri toplama
aracl, 7 agik-uglu sorudan olusan “Hayat Bilgisi Ogretimi Dersi Mikro Ogretim Oz-Degerlendirme Formu” dur.
Hazirlanan taslak form, arastirma disindan (i uzman tarafindan da incelenmis ve 6neriler dogrultusunda son hali
verilmistir. Sorular 6gretmen adaylarinin gergeklestirdigi 6gretim uygulamasi ve Hayat Bilgisi Ogretimi dersinin
islenisine yonelik yansitma ve degerlendirmeler yapmalari amaciyla hazirlanmistir. Mikro 6gretim uygulamalari
tamamlandiktan ve 6gretmen adaylarinin notlari verildikten sonra, hazirlanan form 6gretmen adaylarina verilmis
ve formu bir haftalik siire icerisinde doldurulmasi istenmistir. Bu sekilde katilimcilarin not stresinden uzak bir

sekilde ve daha objektif olarak degerlendirme yapabilecekleri distinilmustar.
Verilerin Coziimlenmesi

Arastirmanin verileri, icerik analizi kullanilarak ¢éziimlenmistir. Creswell (2014) nitel arastirmada igerik analizi
islem basamaklarini; verilerin hazirlanmasi ve organizasyonu, verilerin kodlanmasi, kodlarin iliskilendirilmesiyle
temalara indirgeme, bulgulari sunma ve yorumlama olarak ifade etmistir. Nitel arastirmadaki bir kod, ¢ogunlukla,

dil tabanli veya gorsel verinin bir kismi igin 6zetleyici, goze ¢arpan, 6zu yakalayan ve / veya uyarici bir 6znitelik
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atanan bir kelime veya kisa ifadelerdir (Saldana, 2016). Bu arastirmada verilerin ¢6ziimleme slirecinde arastirmaci
tarafindan bahsedilen siire¢ izlenmistir. Verilerin hazirlanmasi asamasinda oncelikle katilimcilardan goriisme
formu ile veriler toplanmistir. Sorulara yonelik gérislerden hareketle temalar, kategoriler ve kodlar organize
edilerek ¢dziimlenmis ve yorumlanmistir. Verilerin kodlanmasi agsamasinda metinler dikkatle okunarak, MaxQDA

2020 Analytics Pro nitel veri analizi programinda ¢6ziimlenmistir.

Arastirmada ulasilan temalarin ve kodlarin gecerliligini ve giivenilirligini temin etmek amaciyla ¢oklu analizci
Uggenlemesi yontemine basvurulmustur. Cok analizci Gggenlemesi; iki veya daha fazla kisiye ayni nitel verinin
bagimsiz olarak analiz ettirilmesi ve bulgularin karsilastiriimasidir (Patton, 2014). Bu nedenle tiim veriler sinif
egitimi alaninda bir uzman tarafindan bagimsiz kodlama yapilmasi saglanmis ve ardindan arastirmacinin ve
uzmanin kodlama sistemi karsilastirilmistir. Bu karsilastirma sonucunda Miles & Huberman (2016) tarafindan
onerilen ve %70’in lizerinde degere sahip karsilastirmalarin glvenilir kabul edildigi formil (Guvenirlik : Uzlasma
Sayisi / Uzlasma + Uzlasmama Sayisi X 100) uygulanarak guvenirlik degeri yaklasik %91 olarak hesaplanmistir.
Nitel arastirmada gecerlik, veri cesitlemesi yapma, calisma grubunun 6zelliklerini ayrintili olarak agiklama, verileri
ayrintili olarak rapor etme, verilerden alintilar yapma gibi calismalarla saglanabilir (Creswell, 2014; Johnson &
Christiensen, 2014). Bu nedenle kodlarin hangi 6grencilerin ifadelerine dayandigi, kod ag1 ve kod matrisi, kod
ifadelerinin hangi siklik ve yizdelerle 6grenciler tarafindan ifade edildigi gorsellestirilerek sunulmustur. Bu
calismalara ek olarak bulgularin sunumunda verilen kodlarin agik ve net bir sekilde ifade edilmesi ve dogrudan

ahintilarla desteklenmesi yoluyla da ¢alismanin gegerliligi ve glvenilirligi arttirlmaya galisilmistir.

BULGULAR

Bu bolimde veri toplama amaciyla kullanilan gérisme formunda yer alan sorularin igerik analizi sonucunda
ulasilan bulgular, olusturulan temalar gercevesinde sunulmustur. Sunulan verileri desteklemek icin her tema,
kategori ve kodlarla ilgili katiimci gorislerinden 6rnek ifadelere K1, K2, K3....... K53 rumuzlariyla yer verilmistir.

Arastirmanin bulgularinda sunulan sekillerin daha iyi okunabilmesi igin gorsellerin agiklamasi Tablo 1'de

verilmistir.
Tablo 1. Veri Gérsellestirmede Kullanilan ifadeler
[:EI Kategorilerin olusturdugu (EI Katihmcilarin  gorislerini  ifade
_ _ anlamli batind ifade eden eden gorseldir.
Theme gorseldir. Subcode
@ Kodlarin bir araya gelerek Kategori, kod veya alt kodlar
olusturdugu yapilari ifade eden ~ WSS, ogndaki  birlikte  olusmayi
Category gorseldir. (glicli)) ifade eden gorseldir.
(EI Kendi kendine veya alt kodlarin Kategori, kod veya alt kodlar
birlesmesiyle olusan katilimci arasindaki  birlikte  olusmayi
Code gorislerini ifade eden gorseldir. (zayif) ifade eden gorseldir.
(EI Alt kodlara sahip olan kod —_— Alt kodu olan kategori veya kodu
gorselidir. ifade eden gorseldir.

Code with o subcode
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Mikro Ogretimde Planlama, Uygulama ve Degerlendirme

Arastirma kapsaminda katilimcilara “Dersi planlama, uygulama ve degerlendirme vb. bakimindan mikro 6gretim
uygulamanizi nasil buldunuz?” sorusu sorulmustur. Elde edilen verilerden 188 kod olusmustur. Bu kodlarin 127’si
Uygulama, 35’i Planlama, 15’i Degerlendirme temalarina yonelik olup 11 kod ise genel olarak ifade edilmistir.
Katilimcilarin bu kategorideki soruya agirlikli olarak ‘Mikro Ogretim Uygulamalary’ ile ilgili ifadelerde bulundugu
soylenebilir. Sekil 1’de katihmcilarin mikro 6gretim uygulamalarinda “Planlama, uygulama ve degerlendirme”

temasi “Planlama” kategorisine iliskin verdikleri cevaplarin MaxMaps birlikte olusma modeli verilmistir.

]

Planladiklarm uyguladim
(K1,K4KB K9, K20,K21,K35,K41,K47 K49,K52 K53)

Gl

Dersi iyi planladim
(K2 K4,K8 K9 K10, K20,K21,K36,

]

Daha ivyi olabilirdi
(K7,K14,K19,K24, K30,K32,K48)

Planlama

Yeterli oldugumu distniyorum
(K27, K28,K31, K34, K37 K40,K43 K44)

Sekil 1. “Planlama” kategorisine iliskin MaxMaps birlikte olusma modeli

Sekil 1 incelendiginde; katilimcilarin verdikleri cevaplar neticesinde mikro 6gretim uygulamalari siirecinde
“Planlama” kategorisine iliskin; Planladiklarimi uyguladim (f:12), Dersi iyi planladim (f:8), Yeterli oldugumu
disiniyorum (f:8) ve Daha iyi olabilirdi (f:7) kodlari ortaya ¢ikmistir. Planladiklarimi uyguladim koduna iliskin;
‘Dersi planlamam ve uygulamam birbiriyle neredeyse esdeger oldu. Planladiklarimi uyguladim.’ (K1), Dersi iyi
planladim koduna iliskin; ‘Mikro égretimde dersini amacina uygun bir sekilde planladigimi diisiintiiyorum.” (K2),
Yeterli oldugumu disliniiyorum koduna iliskin; ‘Dersi planlama olarak kendimi yeterli buldum. Ama istedigim
planlama olmasa da elimden geleni yaptim.’ (K27), Daha iyi olabilirdi koduna iliskin; ‘Dersi planlama konusunda
kendimce eksiklerim oldugunu diisiiniiyorum. Daha iyi bir ders plani olusturabilirdim. Ancak uyguladigim planin
kétii oldugu séylenemez. lyi bir plandi ama benim kendimden beklentilerimi karsilayamadi.” (K7) ifadeleri drnek
verilebilir. Sekil 2’de katilimcilarin mikro 6gretim uygulamalarinda “Planlama, uygulama ve degerlendirme”

temasi “Uygulama” kategorisine iliskin verdikleri cevaplarin MaxMaps birlikte olusma modeli verilmistir.
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]
Yeterll ol dugumu disbindyorum
(K31 K40, K43, KA5,K47,K53) (o

__—Uygulamada baganlnedim (K3, K7,K29)

———&

Daha iyi oclabilirdi

[K1,K2,K10K11, K14 K15,K18,K19,
K22,K24 K30,K32 K34 KB, KA, K52 - . .,
K24 KIOKIDHIA K38 KAL K52} L~ Yeterlilik “._Planladifimi yapamadim (K3}
c
Kazanim kaynakl (K2 S vetersiz kaldm (K16,K26,K27)
CF— el €A — ]
Genel (K4} U yagadim Eglenceliydi [K20)
Uygulama Duygu
[l :
Kendimden kaynakh El
(K2,K17 K27,K32,K35 K37 K Zaman kaynakli o Heyecanlydim
38,K41,K48,K52) (KIKIT KA1 KAZ EA5) Poritiftim (K18) [K12,K13,K5,K18,K19,K23,K25 K27 K31
33, K36, K38, K30,K41 K48 KS2)
(G, —(]
Soru-cevap teknigi S — .. Hikdye anlatirma (K2}
[K13,K25,K30,K34,KAE K48) = — &
\ \ \
NN Okrmmcu duzewne uygunluk (K1)
sunug yoluyla Y o
(K7.K11,K13,K22, K25, K429 AT \ ]
\ N,
LY e _varatici fikirler (K3}
AN T
- Etkintk yopiimest (5] © AN (e
fK3.K23,K35,K45) Y . Egitsel oyun (K27}
{ %, Girsel kullanimi Oprenci merkezli W Y
Bul maca (K3) / | K3 K16K22, uygulama o N T
| | K23kaB)  (K29.K34,K3I6Ka3) *, ©]
) Iyi sinif y&netimi O Bi{%ileli harekete gecirme (K&)
J (K3K3LKATH3) (5] —~
© ©] B Materyal kullanim @
i T IK2,K3,K11,K22
Gldiilenme (K14) Drama [K&) ikkat cokme l:x :'Gi.'ll'”l'.ik yasamla iligkilendirme
O TN ™ — (iK10,K13)
\ " T—
. \ \ @
Soru sormak | '\ \x__._ Sarki dinletmek (K28)
[K11,K13 K2E) @ e — @]
Etkinlik yapmak C Beyin hriinas: [K37)
(k18,K29) Ghrsel

kullanma (k23] Drama [ke) Sir okuma (K37)

Sekil 2. “Uygulama” kategorisine iliskin MaxMaps birlikte olusma modeli

Sekil 2 incelendiginde; “Planlama, Uygulama ve Degerlendirme” temasi “Uygulama” kategorisinde “Yeterlilik”
(f:46), “Duygu” (f:21) ve “Yontem ve Teknik” (f:60) olmak Uzere kod olustugu gorilmektedir. Bu kodlar kendi
icerisinde birinci ve ikinci dizey alt kodlar olusturmustur. Yeterlilik kodunda; Sorun yasadim (f:17), Daha iyi
olabilirdi (f:16), Yeterli oldugumu dusinidyorum (f:6), Yetersiz kaldim (f:3), Uygulamada basariliydim (f:3) ve
Planladigimi yapamadim (f:1) birinci diizey alt kodlari yer almaktadir. Sorun yasadim alt kodu; Kendimden
kaynakh (f:10), Zaman kaynakh (f:5), Kazanim kaynakli (f:1) ve Genel (f:1) olarak ikinci duzey alt kodlar
olusturmustur. Kendimden kaynakli ve Kazanim kaynakli alt kodlarina iliskin; ‘Mikro égretimde uygulama
kisminda kendimden ve sectigim kazanimdan kaynakli sikintilar ¢ikmis olabilir.” (K2), Zaman kaynakh alt koduna
iliskin; ‘Stire sikintisi nedeniyle hiz yapmaya ¢alistim ve yeteri kadar konuyu égrencilere veremedim. Uygulama
asamasinda daha yavas olabilirdim.” (K27), Genel alt koduna iliskin; ‘“Ancak uygulama kisminda aksakliklar oldu.’
(K4) ifadeler 6rnek verilebilir. Diger yandan Daha iyi olabilirdi koduna iliskin; ‘Dersin planlanmasi kdgit iizerinde
iyiydi ancak uygulama kisminda g6z temasi, soru sorma ve konularda daha etkili olabilirdim.” (K44), Yeterli
oldugunu disiiniiyorum koduna iliskin; ‘Dersi giizel giizel planladigim gibi anlattim yani sinifin dikkat seviyesi
diistirmeden akici bir sekilde anlatip uygulamami yaptim’ (K43), Yetersiz kaldim koduna iliskin; ‘Sadece soru cevap
teknigi kullanmayabilirdim. Rol oynama teknigi de kullanilabilirdi. Bu konuda yetersiz kaldim.’ (K26), Uygulamada

basariliydim koduna iliskin; ‘Uygulama asamasinda gayet ézenli ¢calistigimi ve sinif yénetiminde de iyi oldugumu
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ifade etmek isterim.” (K3) ve Planladigimi yapamadim koduna iliskin; ‘Uygulamada zaman sinirliigi oldugu igin
istedigim Pazar yeri teknigini uygulayamamam plani uygulama agisindan kéti olmustu.” (K3) ifadeleri 6rnek

verilebilir.

Planlama, Uygulama ve Degerlendirme temasi “Uygulama” kategorisi “Duygu” kodunda; Heyecanliydim (f:19),
Pozitiftim (f:1) ve Eglenceliydi (f:1) olmak tzere (¢ alt kod olusmustur. Heyecanliydim alt koduna iliskin; ‘Ders
planimin daha iyi olabilecegini diisiintiyorum. Uygulamada heyecandan ve konu hdkimiyetinin iyi olmamasi
nedeniyle 6grencilerle g6z temasi kuramadim.’ (K19), Pozitiftim alt koduna iliskin; ‘Sinifta daha ¢ok ileride olmak
istedigim gibi neseli ve daha pozitif olmaya ¢alisan bir ben vardi.” (K18) ve Eglenceliydi alt koduna iliskin; Sinif
arkadaslarimin katiimlarindan anladigim kadariyla sinifta uyguladigim mevsim toplari ve rol oynama etkinlikleri
oldukca keyifliydi. Hazirladigim etkinlikleri sinifta uygularken bende cok keyif aldim.” (K20) ifadeleri 6rnek

verilebilir.

Planlama, Uygulama ve Degerlendirme temasi “Uygulama” kategorisi “Yontem ve Teknik” kodunda Dikkat cekme
(f:11), Soru-cevap teknigi (f:11), Etkinlik yapilmasi (f:7), Sunus yoluyla (f:6), Gérsel kullanimi (£:5), lyi sinif yénetimi
(f:4), Materyal kullanimi (f:6), Ogrenci merkezli uygulama (f:4), Ginlik yasamla iliskilendirme (f:2), Hikaye
anlatimi (f:1), On bilgileri harekete gecirme (f:1), Ogrenci diizeyine uygunluk (f:1), Egitsel oyun (f:1) ve Yaratici
fikirler (f:1) birinci dizey alt kodlarinin olustugu gorilmektedir. Ayrica Dikkat cekme ve Etkinlik yapilmasi ikinci
diizey alt kodlar olusturmustur. Dikkat cekme birinci dlizey alt kodu; Soru sormak (f:3), (f:2), Sarki dinletmek (f:1),
Drama (f:1), Beyin firtinasi (f:1), Siir okuma (f:1) ve Gorsel kullanma (f:1) ikinci diizey alt kodlarini olusturmustur.
Etkinlik yapilmasi birinci diizey alt kodu da Bulmaca (f:3), Gudulenme (f:3) ve Drama (f:3) ikinci diizey alt kodlarini
olusturmustur. ‘Dikkat cekme ve Soru-cevap teknigi’ alt kodlarina iliskin; ‘Derse giriste sorular sorarak dikkat
cekmeyi basardigimi distiniiyorum.’ (K26), Etkinlik yapilmasi alt koduna iliskin; ‘Bana verilen siirede égrencilere
arkadaslikla ilgili birgok etkinlik yaptirdim ve 6grencilerin siirece aktif olarak katilmasini sagladim’ (K35), Sunus
yoluyla ve Materyal kullanimi alt kodlarina iliskin; ‘Slayt yardimiyla ve materyallerle konuyu anlattim.” (K11),
Gorsel kullanimi koduna iligskin; ‘Ders planimda kullandigim materyal ve medya araglari olarak videolara,
gorsellere yer verdim.” (K22), lyi sinif ydnetimi alt koduna iliskin; ‘Uygulama asamasinda gayet 6zenli calistigimi
ve sinif yénetiminde de iyi olduGumu ifade etmek isterim.’ (K3), Ogrenci merkezli uygulama alt koduna iliskin;
‘Dersi iyi planladigimi ve heyecanlanmam haric iyi uyguladigimi ayni zamanda 6grencileri siirece aktif bir sekilde
kattigimi disiiniiyorum.” (K36), Gunluk yasamla iliskilendirme alt koduna iliskin; ‘Giinliik hayattan érnekler
vererek anlamalarina ugrastim.” (K13), Hikaye anlatimi alt koduna iliskin; ‘Derse giris etkinligi olarak soru sorma
teknigi, daha sonra konunun anlatilmasi ve sonug¢ olarak hikdye anlatarak materyal kullanmanin uygun bir
materyal oldudunu diisiiniiyorum.” (K2), On bilgileri harekete gecirme alt koduna iliskin; ‘Meyve, sebze, su,
baklagiller, icecekler bunlarin ortak ézellikleri ilizerinden konusarak konunun ne oldugunu tahmin etmelerini ve
onbilgilerini yoklamayr amag edindim.” (K8), Ogrenci diizeyine uygunluk alt koduna iliskin; ‘Odrencilerin diizeyine
uygun kavramlar kurdugumu diisiiniiyorum.’ (K1), Egitsel oyun alt kodunailiskin; ‘Anlattigim konum yénler olmasi
sebebiyle yaptigim editsel oyun gayet uygundu.’ (K27) ve Yaratici fikirler alt koduna iliskin; ‘Fakat onun yerine geri

déniisiimle alakali yasanmishk ya da yaratici fikirlerin yazilmasini istemistim.’ (K3) ifadeleri 6rnek verilebilir. Sekil
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3’'te katilimcilarin  mikro 6gretim uygulamalarinda “Planlama, uygulama ve degerlendirme” temasi
“Degerlendirme” kategorisi iliskin verdikleri cevaplarin MaxMaps birlikte olusma modeli verilmistir.

(Gl

Etkinlik yapilmasi
(K3,K8,K11,K19,K26,K28,K30)

Yeterli oldugumu diistiiniiyorum

(K19,K27,K34,K40)
Degerlendirm

]

Soru cevap teknigi
(K6,K35)

]

Aktif kanhm (K46,K49)

Sekil 3. “Degerlendirme” kategorisine iliskin MaxMaps birlikte olusma modeli

Sekil 3 incelendiginde; katilimcilarin verdikleri cevaplar neticesinde mikro 6gretim uygulamalari siirecinde
“Degerlendirme” kategorisine iliskin; Etkinlik yapilmasi (f:7), Yeterli oldugumu disiintiyorum (f:4), Soru-cevap
teknigi (f:2), Aktif katihm (f:2) kodlar olustugu goérilmektedir. Etkinlik yapilmasi koduna iliskin; ‘Degerlendirme
asamasinda etkinlik yaptim. Anlattigim konu igin yaptigim calismalarin égrenciler agisindan kismen yeterliydi.”
(K11), Yeterli oldugumu distinliyorum koduna iliskin; ‘Degerlendirmemin anlatimima uygun oldugunu ve yerinde
oldugunu diisiiniiyorum.’” (K40), Soru-cevap teknigi koduna iliskin; ‘“Anlatim sonunda arkadaslarima sorular
sorarak ne kadar 6grendiklerini degerlendirmeye ¢alistim.” (K35) ve Aktif katilim koduna iliskin; ‘Bana verilen
stirede égrencilere arkadaslikla ilgili bircok etkinlik yaptirdim ve 6grencilerin siirece aktif olarak katiimasini

sagladim.’” (K49) ifadeleri 6rnek verilebilir.
Mikro Ogretimi Gergeklestirme

Arastirma kapsaminda katilimcilara “Derste yapmay! planladiklarinizla uygulamaniz arasinda farkliliklar varsa,
nelerdir?” sorusu sorulmustur. Sekil 4’te katilimcilarin mikro 6gretim uygulamalarinda “Gergeklestirme”

temasina iliskin verdikleri cevaplarin MaxMaps birlikte olusma modeli verilmistir.
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Sekil 4. “Gergeklestirme” temasina iliskin MaxMaps birlikte olusma modeli

Sekil 4 incelendiginde; katilimcilarin verdikleri cevaplar neticesinde mikro 6gretim uygulamalari siirecinde
“Gergeklestirme” kategorisine iliskin toplam 104 kategori ve kod olusmustur. Bunlar; Sorun yasadim (f:45),
Planladiklarimi yaptim (f:29), Planladiklarimi yapamadim (f:19), Daha iyi olabilirdi (f:10) ve Yetersizdim (f:1)
kategorilerinin olustugu gorilmektedir. “Sorun yasadim” kategorisinde; Heyecanlydim (f:16), Zaman kaynakh
(f:11), Yetersiz katihm (f:5), Malzeme kaynakli (f:4), Motivasyon diisuklGgl (f:4), Unuttum (f:3), Stresliydim (f:1)

ve Planl degildi (f:1) kodlarini olusturmustur.

Sorun yasadim kategorisinde en sik tekrarlanan “Heyecanliydim” koduna iliskin; ‘Melodikayi ¢alip ¢cocuklara sarki
soyletecektim fakat sinif s6yleyince heyecandan notalari karistirdim.” (K52), Planladiklarimi yaptim kategorisine
iliskin; ‘Derste yapmayi planladiklarimi uyguladim.” (K28), Planladiklarimi yapamadim kategorisine iliskin; ‘Soru
cevap yéntemini daha ¢ok kullanmayi planlarken, gerceklestirme asamasinda olmadi. Gérselleri daha da fazla
kullanmayi isterdim, gergeklestirme asamasinda olmadi.” (K46), Daha iyi olabilirdi kategorisine iliskin; ‘Genel
olarak planladigim sekilde uyguladigimi diisiiniiyorum. Yalniz bazi eksikliklerim vardi. Olduk¢a slayta bakip
anlatmamaya ¢alistim. Belki sinifin igcinde dolassaydim daha iyi olabilirdi.” (K30) ve Yetersizdim kategorisine
iliskin; ‘Dersi planimla yaptiklarim uyusuyordu fakat yetersizdi. Kendimi yetersiz gériiyorum. Daha fazla
yapabilecek hdkimiyet saglayabilecekken anlatim esnasinda heyecanlanip yapacaklarim ve etkinliklerde

yaptiracaklarim daha hizli gegti.” (K5) ifadeleri 6rnek verilebilir.
Ogretim ilke ve yontemleri (Giiglii Yonleri)

Arastirma kapsaminda katilmcilara “Mikro 6gretim uygulama dersinizin giglii yanlarini belirtiniz. Bu gliclii yanlari
6grenme/6gretim teorileri, yaklasimlar, yontemleriyle iliskilendirerek agiklayiniz.” sorusu sorulmustur. Sekil 5’te
katilimcilarin mikro 8gretim uygulamalarinda “Ogretim ilke ve yontemleri - Giigli yonleri” temasina iliskin

verdikleri cevaplarin MaxMaps birlikte olusma modeli verilmistir.
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Sekil 5. “Ogretim ilke ve yontemleri - Giiclii yonleri” temasina iliskin MaxMaps birlikte olusma modeli

Sekil 5 incelendiginde; katilimcilarin verdikleri cevaplar neticesinde mikro 6gretim uygulamalari siirecinde
“Ogretim ilke ve ydntemleri (Gigli yonleri)” temasina iliskin toplam 129 kod ortaya ¢ikmistir. Bunlarin; Konuya
ve sinifa hakim olmak (f:23), Soru-cevap teknigi (f:21), Sunus yoluyla 6gretim (f:1), Gérsellerin kullanimi (f:11),
Uygulamali etkinlik (f:11), Dikkat cekme etkinligi (f:8), Materyal kullanimi (f:7), Gunluk yasamla iliskilendirmek
(f:7), Yaparak yasayarak 6grenme (f:6), Drama-Rol yapma yontemi (f:5), Ogrenciye uygunluk (f:4), Egitsel oyun
(f:3), istasyon teknigi (f:2), Miizik dinletimi (f:2), isbirlikli 6grenme yéntemi (f:2), Beyin firtinasi (f:2), Ornek olay

yontemi (f:2), Bulus yoluyla 6gretim (f:1) kategorileri oldugu gorilmektedir.

Konuya ve sinifa hakim olmak kategorisine iliskin; ‘Ses tonum, sinif hakimiyetim ve konu hakimiyetim mikro
o6gretimimin en gii¢lii yanlariydi.” (K28), Soru-cevap teknigi, Sunus yoluyla 6gretim ve Drama-Rol yapma yontemi
kategorilerine iliskin; ‘Ben mikro 6gretimimde sunus yolunu, soru-cevap yéntemini ve yaratici drama yéntemlerini
kullandim.” (K25), Gorsellerin kullanimi kategorisine iliskin; ‘Gosterdigim gérseller yaslarina uygundu sikilmadan
keyifli bir ders islendi.” (K31), Uygulamali etkinlik kategorisine iliskin; ‘Degerlendirme etkinligi olarak yaptigim
kelebek, cicek eslestirmesi égrencilerin kalici bir sekilde égrenmesi icin iyi bir etkinlikti.” (K11), Dikkat cekme
etkinligi, Materyal kullanimi ve Glinlik yasamla iliskilendirmek kategorilerine iliskin; ‘En gii¢lii yanlarindan biri
getirdigim materyallerin ilgi ¢ekmesidir. Digeri ders 6ncesinde hazirlandigim icin rahat¢ca devam ettirdim.
Getirdigim materyaller 6grencinin égrendigi seylerin yasama yakinlik adina iliskilendirmesi olumlu etki yaratti.”
(K38), Yaparak yasayarak 6grenme ve Egitsel oyun kategorilerine iliskin; ‘Oyun kurallarini séylemekle yetinmeyip
yaparak yasayarak 6§renmeleri icin oyun iizerinde uygulamali olarak gésterdim.” (K42), Ogrenciye uygunluk
kategorisine iliskin; ‘Cocuklarin seviyesine uygun ifadeler kullandim. Bu dénemlerde ¢ocuk somut islemler
déneminde olduklari icin soyut kavramlar kullanmadim.” (K1), istasyon teknigi ve isbirlikli 6grenme yéntemi
kategorilerine iliskin; ‘Istasyon teknigi ile é§rencilerin edlenerek égrenmesi ve gruplarda isbirligi yoluyla derse

katilimlari saglanmistir.” (K16), Mizik dinletimi kategorisine iliskin; ‘Derse dikkat cekme adina ¢ocuklara sarki
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dinlettim. Bu ¢ocuklarin ilgisini ¢ektigi icin derse aktif katihm saglanir.” (K5), Beyin firtinasi kategorisine iliskin;
‘Beyin firtinasi teknigini de kullanarak anlattim.” (K37), Ornek olay ydntemi kategorisine iliskin; ‘Sinifta érnek olay
olarak bir hikdye anlattim. Cocuklara gercek hayatta bir takim olayi getirmek égrenmede etkilidir.” (K2) ve Bulus
yoluyla 6gretim kategorisine iliskin; ‘Bulus yéntemi soru ile konu adini 6grenciye buldurdum.’ (K34) ifadeleri 6rnek

verilebilir.
Ogretim ilke ve yontemleri (Zayif Yonleri)

Arastirma kapsaminda katilimcilara “Mikro 6gretiminizin g zayif/gelistirilmesi gereken yanini belirtiniz. Bu zayif
yanlarin nedenlerini ve nasil gliclendirilebilecegini 6grenme/ogretim teorileri, yaklasimlari, yontemleriyle
iliskilendirerek agiklayiniz.” sorusu sorulmustur. Sekil 6’da katilimcilarin mikro dgretim uygulamalarinda “Ogretim

ilke ve yontemleri (Zayif yonleri)” temasina iliskin verdikleri cevaplarin MaxMaps birlikte olusma modeli

verilmistir.
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Sekil 6. “Ogretim ilke ve yéntemleri - Zayif yénleri” temasina iliskin MaxMaps birlikte olusma modeli

Sekil 6 incelendiginde; katilimcilarin verdikleri cevaplar neticesinde mikro 6gretim uygulamalari siirecinde
“Ogretim ilke ve ydntemleri (Zayif yénleri)” temasina iliskin toplam 112 kategori ve kod olusmustur. Bunlar;
Materyal ve etkinlik (f:26), Heyecan (f:21), Konu ve sinif hakimiyeti (f:18), iletisim ve égrenci katimi (f:16), Zaman
kaynakli (f:8), Anlatim (£:6), Hazirliksiz (f:5), Beklenti (f:4), Ogrenciye gérelik (f:3), Maliyetli olmasi (f:2), Daha iyi
planlama (f:2) ve Ortiik 8grenme (f:1) kategorileri oldugu goériilmektedir. Ayrica Materyal ve etkinlik kategorisi
ise; Soru-cevap teknigi (f:5), Video ve sarki (f:2), Oyun (f:2), Kavram 6gretimi (f:1), Bulus yoluyla 6gretim (f:1),
Gazete haberleri (f:1) ve Drama (f:1) kodlaridir.

Materyal ve etkinlik kategorisine iliskin ‘Materyal veya etkinligim cok fazla dedildi. Bu yiizden de derse etkin

katihm az sagland. Bu yénii gelistirebilmek icin égrencilere derse aktif kilmak icin daha fazla etkinlik yapilabilir.

(K1), Materyal ve etkinlik kategorisine en sik tekrarlanan Soru-cevap teknigi koduna iliskin; ‘ikincisi ders icinde
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soru-cevap yénteminin yaninda 6dgrenci katihmini saglayabilecegim baska bir etkinlik daha hazirlayabilirdim.
Konu anlatiminda daha canli olabilir, konuyla ilgili daha fazla 6rnek gésterebilirdim.” (K30), Heyecan ve Konu ve
sinif hakimiyeti kategorisine iliskin; ‘Cok fazla heyecanliydim bu da beni olumsuz etkiledi. Heyecanim
séyleyeceklerimi unutturdu. Heyecanimi bence konuya daha hdkim olup kendimi yapabilecek oldugumu
diistiniirsem basarabilecek oldugumu diisiiniiyorum. Baskalarinin diistincelerine tabi ki énem vermeliyim fakat
eksik, hata yaparim diye cekinmemeliyim.’ (K5), iletisim ve 6grenci katilimi kategorisine iliskin; ‘lletisim. Sinifta
hem benim hem de &drencilerimin bol bol konusmasi ve aktif olmasi gerekirdi ama bunu ¢ok fazla
uygulayamadim.’ (K15), Zaman kaynakli kategorisine iliskin; Zaman uyumuna biraz daha dikkat etmeliydim.’
(K50), Anlatim kategorisine iliskin; ‘Daha yavas anlatmaliydim dersi.” (K18), Hazirliksiz kategorisine iliskin;
‘Etkinligi anlatmada sorun yasadim. Ciinkii plan ddhilinde olmayan bir ézelligi etkinlige sonradan dahil ettim.
Daha iyi plan yaparak bunu giderebilirdim.’ (K4), Beklenti kategorisine iliskin; ‘Dénemin basindan beri dersi bu
sekilde islemeyi planhyordum. Odgrencilerimi toplumda konusabilen, fikirlerini agik sekilde ifade edebilen,
kalabalikta konusmaktan cekinmeyen bireyler olarak yetistirmek istememden kaynaklaniyor.” (K17), Ogrenciye
gorelik kategorisine iliskin; ‘Biraz daha yavas konusabilirim. Etkinlikleri biraz daha yavas yapabilirdim.
Ciimlelerimi biraz daha ¢ocuk seviyesine indirebilirdim. Zayif yanlarimi daha ¢ok prova yaparak sade ve rahat bir
bicimde sunabilirim.” (K37), Maliyetli olmasi kategorisine iliskin; ‘Bu yénlerden birisi 6diiliin herkese yetecek
diizeyde olmamasiydi. Bunun sebebi su an 6grenci biitcesine sahip olmam. Atandigimda tiim ¢cocuklara yetecek
kadar édiil alarak bu sorunlari ortadan kaldirabilirim.” (K36), Daha iyi planlama kategorisine iliskin; ‘Planlama da
dahil, isleyis, kavram kullanimi, materyal se¢imi gibi bircok alanda eksiklerimi gérdiim. Giiglendirmek adina
aldigim yapici elestirilerin faydasi oldudunu diisiiniiyorum.” (K32), Ortiik 6grenme kategorisine iliskin; ‘Meslekler
ile ilgili slaytimda sadece kadin veya sadece erkek resimleri kullanmam kadin-erkek esitligi agisindan 6rtiik

o6grenmelere neden olabilirdi.” (K38) ifadeleri 6rnek verilebilir.
Mikro Ggretim Uygulamalarinda Siirdiiriilebilirlik

Arastirma kapsaminda katilimcilara “Bu mikro 6gretim uygulamanizin gelecekte yapacaginiz planlama ve
uygulamalara etkisi ne olacaktir? Bu deneyim sonucunda 6gretmenlikle ilgili yeni kesfettiklerinizi, fark ettiklerinizi
ve Ogrendiklerinizi belirtiniz.” sorusu sorulmustur. Sekil 7’de katilimcilarin mikro 6gretim uygulamalarinda

“Strdardlebilirlik” temasina iliskin verdikleri cevaplarin MaxMaps birlikte olusma modeli verilmistir.
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Deneyim/tecribe Derse hazirlik ve planlama Etkinlik ve materyalin énemi
(K7,K15,K23,K25 K25,K29,k30,k31,k32,k32,  (K1,K2,K6K9,K10,K10,K12,K14 K19,K2 (KE,K9,K10,K15,K16,K17,K20,K20,k23,
K33,K43,K44,K46,K47 K49 K53) 8,K37,K38,K38,£39,K40,K449 K24,K36,K39,K43,K45,K46)

Mesleki beceriye iligkin 6z-elestiri Ogrencilerle iletisim
(K3,K4,K11,K11,K12,K19,K21,K22,K27 K30, K1,K2,KS,K14,K17,K18,K26,K27,K28,K36,K48)

32 K34 K36,K38,K50,K51,K53)

@] —_/Eﬂnmﬂ
P — . . {K9,K13,K25,K27 K35,K40,K41,K48)
Ogretmenin dzellikleri (K4,K16,K16,K37) - — ere e
Siirdiiriilebilirlik

Yontem ve teknigin dnemi Konu ve sinif hakimiyeti

(K&,K16,K29,K34,K45,K46) @_ . (K2,K4,K5,K10,K12, K17 K2B,K42)

@] @] ilham aldim — (]
Ogretmenlik meslegi Ders siirecine yonelik

Zordur (K15,K21K, / (K7,k9,K14,K15,K16,K17,K18,K20
38,K48,K51,K52) J (0]  k23,k36K39,K41Ka3 Ka5)
@II @ Meslege yiinelik
Kutsaldir (K1) Ggrenciye gorelik (K1,K7,K8,KB,K13,K15,K17,K18,K20,K21,K23 K26,
(K5,K6,K8,K15,K36,k42) K30,k33,K35,K37,K40,K48,K50,K52,K53)

Sekil 7. “Siurdurilebilirlik” temasina iliskin MaxMaps birlikte olusma modeli

Sekil 7 incelendiginde; katilimcilarin verdikleri cevaplar neticesinde mikro 6gretim uygulamalari siirecinde
Sirdiiriilebilirlik temasina iliskin toplam 2 kategori ve 14 kod olusmustur. Bunlar; ilham aldim (f:35), Mesleki
beceriye iliskin 6z-elestiri (f:17), Deneyim/tecriibe (f:17), Derse hazirlik ve planlama (f:16), Etkinlik ve materyalin
dnemi (f:15), Ogrencilerle iletisim (f:11), Heyecani yenmek (f:8), Konu ve sinif hakimiyeti (f:8), Ogretmenlik
meslegi (f:7), Yontem ve teknigin 6nemi (f:6), Ogrenciye gérelik (:6), Ogretmenin dzellikleri (f:4) kategorileridir.
Ayrica Ogretmenlik meslegi kategorisi; Zordur (f:6), Kutsaldir (f:1) ve ilham aldim kategorisi de Meslege yonelik

(f:21), Ders slirecine yonelik (f:14) kodlari olusturmustur.

ilham aldim kategorisi Meslege yonelik koduna iliskin; ‘Bircok secenedimizin oldugunu gérdiim. Bu da benim
ileride 6grencilere béyle seyler yaparsam onlar icin ¢ok verimli birisi olabilirim.” (K13), Ders sirecine yonelik
koduna iliskin; ‘Bu yaptigim ders anlatimi sayesinde hayat bilgisi dersini nasil anlatacagimi égrendim. Ne tiir
etkinlikler yaparsam c¢ocuklari derse giidiileyecegim. Gelecekteki Ggrencilerime bu plani kullanarak ders
anlatirsam olumlu sonucu olacagini diistiniiyorum.’ (K43), Mesleki beceriye iliskin 6z-elestiri kategorisine iliskin;
‘ilk ders anlatma deneyimimizi yasiyoruz ve bu anlatim sonunda aldigimiz olumlu ya da olumsuz elestirilerle daha
iyi bir noktaya gelecektir.” (K22), Deneyim/tecriibe koduna iliskin; ‘Bu benim icin biiyiik bir tecriibe oldu sinif
ortaminda yek basima anlattigim ders ile iyi bir ézgiiven kazanmis oldum. Odretmenligin heyecanli yanlarini,
giizel olan yanlarini kesfettim.” (K47), Derse hazirlik ve planlama kategorisine iliskin; ‘Mikro 6gretimimde de
oldugu gibi derse 6nceden hazirlik yaparak gitmek gerektigini anladim.” (K28), Etkinlik ve materyalin 6nemi
kategorisine iliskin; ‘Ogrencileri daha aktif hale getirmek amagh materyaller tasarlamam gerektigini
disiiniiyorum.’ (K15), Ogrencilerle iletisim ve Heyecani yenmek kategorisine iliskin; ‘iletisimimi gelistirecedim ve
bu gibi uygulamalarla heyecanimi yenecegim.’ (K48), Konu ve sinif hakimiyeti kategorisine iliskin; ‘Konu
hékimiyetimin cok iyi olmasi gerektigi sonucuna vardim.’” (K2), Ogretmenlik meslegi Zordur koduna iliskin; ‘Ayrica
tahtaya ¢iktigim an 6gretmenligin ¢ok zor bir meslek oldugunu fark ettim’ (K51), Kutsaldir koduna iliskin; ‘En ¢ok

da cok ézel ve kutsal bir meslek oldugunu tekrar hatirlatt.” (K1), Yontem ve teknigin 6nemi kategorisine iliskin;

Zayimoglu Oztiirk, F., Yaylak, E. & Oztiirk, T. (2020). Preservice Classroom Teachers Opinions On
1791 Micro Teaching In Life Sciences Teaching, International Journal of Eurasian Education and Culture,
Issue: 10, pp. (1749-1802).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

‘Beyin firtinasi ve etkinlikler yaptirirsak dersin hem égrenci merkezli hale geldigini hem dederlendirerek égrenimi
sagladigini fark ettim.” (K34), Ogrenciye gorelik kategorisine iliskin; ‘Her égrencinin ilgi ve yeteneklerine gére
materyal veya etkinlik diizenlenebilir’ (K6), Ogretmenin 6zellikleri kategorisine iliskin; ‘Ogretmen, sinif ortaminda
disiplini saglayan, 6grencilere esit davranan rehber konumunda ve etkili 6grenmeyi gergeklestiren bir birey

olmalidir.” (K4) ifadeleri 6rnek verilebilir.
Mikro Ogretime Yonelik Oneri/Elestiri

Arastirma kapsaminda katilimcilara “Bu uygulama sonucunda Ogretim Uyesine Onerileriniz/elestirileriniz
nelerdir?” sorusu sorulmustur. Sekil 8’de katilimcilarin mikro &gretim uygulamalarinda “Oneri/elestiri” tema
iliskin verdikleri cevaplarin MaxMaps birlikte olusma modeli verilmistir.

] ]

Fazla hosgori (K27, K34,K45) Tekrar deneme (K3, K10,K14) @
Sabesr]ik [K13 K15]

/ grencinin aktf tutulmas: (K24)
-

e

'_'.':-"'_ o Kalic1 6grenme (K4)

Video ;ek]]lp izlenmesi [Kl K3,K10,K14,K15)

Yararl
[K5,K12,K21,K22,K26,K36,
K44, K47 K48 K50, I(Si!]

Geri donttin suufg'i dinlenmesi (K53) neri/elestiri
\ _— F"irkll kazammlar
- (20)
Daha iyi takip ve izleme (I(Z Kdl’.‘l] __ _{E Mikroogreti
Degerlendirme . planlamasi
_____, ™~ Konum (K2a)
) N L&
Yetersiz degerlendirme @ @ (K2,K3 I(TIIEHKT;EI‘QU K33
(K7 K8,K28,K29) Zaman almas: (K44) - .. K34,K37,K45,K49)
Eksiklikleri gbrme
Yapicr degeriendirme __ [K8K16,K23,K31,K42,K46,K52]
(KLE3 K4 K5 K6, K8 K11, K13 KI4 K17 K18 K19.K21, K T——
22, K23, K25, K2j'(28,}(2 O.K30,K32, K.?%Ei& K38,K40) —
Memnuniyet i —@ Derse karsi olumlu tutum (K35)
(K1,K3 K4 K5KE K11 K13, K14 K17 K18 K2 Objektif

2, K25,K26,K29,K30,K36, K38, K40)  (K6,K17,K19,K23,K25,K30,K32) Ozguven (K28,K29,K35)

Sekil 8. “Oneri/elestiri” temasina iliskin MaxMaps birlikte olusma modeli

Sekil 8 incelendiginde; katilimcilarin verdikleri cevaplar neticesinde mikro &gretim uygulamalari siurecinde
“Oneri/elestiri” temasina iliskin toplam 108 kategori, kod ve alt kod olusmustur. Bunlar; Degerlendirme (f:70),
Mikro 6gretim planlamasi (f:12), Yararh (f:11), Videolarin derste izlenmesi (f:5), Tekrar deneme (f:3), Fazla
hosgérii (f:3), Serbestlik (f:2), Ogrencinin aktif tutulmasi (f:1), Kalici 5grenme (f:1) kategorileridir. Degerlendirme
kategorisi; Yapici degerlendirme (f:54), Eksiklikleri gorme (f:7), Yetersiz degerlendirme (f:4), Daha iyi takip ve
izleme (f:2), Konum (f:1), Zaman almasi (f:1) ve Geri donitiin sinifca dinlenmesi (f:1) kodlarini olusturmustur.
Yapici degerlendirme kodu ise; Memnuniyet (f:18), Objektif (f:7), Ozgiiven (f:3), Derse karsi olumlu tutum (f:1)
alt kodlarini olusturmustur. Diger yandan Mikro 6gretim planlamasi kodu ise; Zamanlama (f:11) ve Farkli

kazanimlar (f:1) alt kodlaridir.
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Degerlendirme kategorisinin en sik tekrarlanan Yapici degerlendirme kodunun Memnuniyet alt koduna iligkin;
‘Kendi sahsima yaptiginiz elestiriler igin tesekkiir etmek istiyorum. Elestirinizle eksik olan yénlerimi fark edip
diizeltme imkdani buldum.’ (K8), Eksiklikleri gorme koduna iliskin; ‘Anlatim sonrasi yapilan degerlendirmeler eksik
yanlarimizi gérmemizi saglamistir.” (K16), Mikro 6gretim planlamasi kategorisi Zamanlama koduna iliskin; ‘Mikro
6égretim ¢alismalarini daha erken baslatarak giinde en fazla 4 kisinin uygulamasinin saglanmasini énerebilirim.’
(K20), Yararli kategorisine iliskin; ‘Bu uygulama kesinlikle devam etmeli ¢iinkii 6gretmen adaylarini meslege
yaklastiran bir uygulama.’ (K48), Video gekilip izlenmesi kategorisine iliskin; ‘Mikro égretim uygulamasinda video
cekilip égrenciyle birlikte izlenerek 6grencinin yapmamasi gerekenleri 6grencinin fark etmesi saglanabilirdi. Fakat
siire ve sinif kalabalik oldudu icin yapmasi zordu.” (K1), Fazla hosgorii kategorisine iliskin; ‘Ogretim gérevlisinin
biraz fazla toleransh davrandigini diisiintiyorum. Bu nedenle herkes belirlenen haftalarda anlatamadi ve biraz
yigilma oldu son hafta.” (K45), Tekrar deneme kategorisine iliskin; ‘Olumsuz ve basarisiz oldugumuz durumlar
mikro égretimde tekrar edilmeliydi. Tekrar edilip diizeltiimesi konusunda sadece bir degerlendirme yapildl.” (K3),
Serbestlik kategorisine iliskin; ‘Bence 6gretmenimizin genel olarak sinifi mikro égretim uygulayan kisiye birakip
bir miidahalede bulunmamis olmasi bizim agimizdan iyi bir sey.” (K15), Ogrencinin aktif tutulmasi kategorisine
iliskin; ‘Ogrencileri derste aktif tutmalarini éneririm. Ogrenci her an bana da soru gelebilir diisiincesi ile derse
odaklandirilacak sekilde olmalidir. Dersi eglenceli yapacak konu ile ilgili etkinlikler fazla olmalidir.” (K24), Kalici
o6grenme kategorisine iliskin; ‘Béyle bir uygulama yapmak tecriibe edinmemizi ve yaparak yasayarak dersin nasil

anlatilacagini 6grendigimiz icin kalici 6grenmeler edinmemizi sagladi.” (K4) ifadeleri 6rnek verilebilir.
Mikro Ogretim Uygulamasinin Onemi

Arastirma kapsaminda katihmcilara “Mikro 6gretim uygulamasinin hayat bilgisi dersi icin yeri ve 6nemini
aciklayabilir misiniz?” sorusu sorulmustur. Sekil 9’da katiimcilarin mikro &gretim uygulamalarinda “Onem”
kategorisine iliskin verdikleri cevaplarin MaxMaps birlikte olusma modeli verilmistir.

] ]

Pedagojik MMesleki deneyim
[K2,K4,K6,K11,K12,K14,K17,K23,K27,K28,K29 K34 K38,K40,K45 K46 K50)  (K2,K3,K4,K6,K8,K23,K26,K35,K38,K40,K46)

Mikrodgretime uygunlugu
(K1,K3,K9,K10,K16,K22,
K24,K25,K26,K37 K47)

Meslegi tamima/mesleki gelisim -
(K1,K3,k13,K14,K18,K18,K21,K31,K32, /..»-' Snem
K33,k34,K35,K39,K44,K48 K49 K5D)

@ Ekiskleri gtirme ve dizeltme

Etkili ve eglenceli olmasi (K5,K7,K36)
Aktif katilim ve 6grenme (K8,K8,K11,K14,K30,K38,K39, K42,K44,K51)
(K5,K7,K9,K20,K36,K41 K42 K46,K52 K53)

Sekil 9. “Onem” temasina iliskin MaxMaps birlikte olusma modeli

Sekil 9 incelendiginde; katilimcilarin verdikleri cevaplar neticesinde mikro 6gretim uygulamalari siirecinde
“Onem” temasina iliskin toplam 79 kod olusmustur. Bunlar; Meslegi tanima/mesleki gelisim (f:17), Pedagojik
(f:17), Mesleki deneyim (f:11), Mikro 6gretime uygunlugu (f:11), Aktif katilm ve 6grenme (f:10), Eksikleri gérme
ve duzeltme (f:10), Etkili ve eglenceli olmasi (f:3) kategori ve kodlari oldugu goérilmektedir. Meslegi

tanima/mesleki gelisim kategorisine iliskin; ‘Tahtaya ¢cikip ders anlatmanin gériindiigii kadar kolay olmadigini
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anladim. Basitmis gibi gériiniiyor ama bircok hatamizin oldugunu ve ne yapmamiz gerektigini anlamamizi
sagladi.” (K39), Pedagojik kategorisine iliskin; ‘Yapilan etkinlikler, materyaller, kullanilan yéntem ve teknikler
6gretmenlik yapacagimiz zamanlarda bize yol gésterecek ve tecriibe katacaktir.” (K40), Mesleki deneyim
kategorisine iliskin; ‘Mikro égretim uygulamasi tecriibe kazanma, heyecani azaltma, eksik yénlerimizi gérerek
diizeltme agisindan hayat bilgisi dersi icin ¢ok 6nemlidir.” (K8), Aktif katilim ve 6grenme kategorisine iliskin;
‘Yaparak yasayarak hayat bilgisi dersinin igerigini bulmamizi sagladi. Konular hakkinda arkadaslarimizin
uygulamalarindan da izledigimiz kadariyla yaratici fikirler, yéntemler ve materyaller gelistirmemizi sagladi.’
(K20), Eksikleri gdrme ve diizeltme kategorisine iliskin; ‘insan hayat ile i¢ icedir. Bircok seyi yaparak yasayarak
6grenir. Hayat bilgisi de insani ele alir. Mikro égretim sayesinde biz 6gretmen adaylari eksiklerimizi yaparak

yasayarak gérmiis olduk.” (K42), Etkili ve eglenceli olmasi kategorisine iliskin; ‘Dersin daha etkili ve eglenceli

ge¢mesini saglamaktadir.” (K7) kod ifadeleri 6rnek verilebilir.
TARTISMA, SONUC ve ONERILER

Bu calismada sinif 6gretmeni adaylarinin Hayat Bilgisi 6gretimi dersinde gercgeklestirdikleri mikro 6gretim
uygulamalarina iliskin gérisleri nitel bir yontemle incelenmistir. Bu bolimde, bu arastirmada elde edilen sonuglar
ve bu sonuglarin diger arastirma sonuglari ile baglantilari alt basliklar halinde temalar bazinda incelenmistir.
Literatiirde Hayat bilgisi O0gretimi dersinin mikro Ogretimle islenmesine yonelik herhangi bir c¢alisma

olmamasindan dolayi, elde edilen sonuglar, mikro 6gretimle ilgili benzer diger ¢calisma sonuglariyla tartisiimistir.
1. Tema: Mikro Ogretimde Planlama, Uygulama ve Degerlendirme

Arastirma slirecine katilan sinif 6gretmeni adaylarinin hayat bilgisi 6gretimi dersinde gergeklestirdikleri mikro
o6gretim uygulamalari sonucunda planlama, uygulama ve degerlendirme sirecine yonelik yapilan gérismelere
gore; 6gretmen adaylarinin biyiik bir kismi yaptiklari planlari uyguladiklarini, dersi iyi planladiklarini ve planlama
konusunda yeterli olduklarini ancak daha iyi planlamanin da yapilabilecegini ifade etmislerdir. Mikro 6gretimin
uygulama sirecinde, planlama siirecinde oldugu gibi katihmcilarin kendilerini basarili ve yeterli bulduklari,
yasanan sorunlarin da kendilerinden ve zamandan kaynakli oldugunu distindlkleri ve bu slregte cok

heyecanlandiklari sonucuna ulasiimistir.

McCullagh ve Doherty (2018) tarafindan yapilan arastirmada, 6gretmen adaylari, mikro 6gretim faaliyetlerinin
derslerini planlama, uygulama ve degerlendirme becerilerini arttirdigini ve bunun sonucunda 6gretmen
olduklarinda derslerini 6gretme konusunda daha emin olduklarini bildirmislerdir. Saban ve Coklar (2013: 234)’in
arastirmasina gore de benzer bir sekilde mikro 6gretim uygulamasi 6gretmen adaylarina planlama ve uygulama
Ogretim stratejileri hakkinda yeni ve farkli firsatlar sunmaktadir. Buna gore elde edilen bulgular McCullagh ve

Doherty (2018)'in ve Saban ve Coklar (2013: 234)"in galismalariyla birebir 6rtiismektedir.

Duban ve Kurtdede-Fidan (2015) ve Dere (2019)'nin yapmis oldugu arastirma bulgularinda, planlama asamasinda
o6gretmen adaylarin en ¢ok zorladigi konu, uygun materyal bulma olarak tespit edilmistir. Ayni arastirmalarda

uygulama sirecinde karsilasilan en 6nemli sorunun ise sireyi etkin olarak kullanma oldugu tespit edilmistir.
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Benzer bir sekilde bu arastirma da oldugu gibi, Karatas ve Cengiz (2016: 573), 6gretmen adaylarindan bazilarinin

planladiklarini uygulamayi yetistiremediklerini belirtmislerdir.

Uygulama sirecinde katilimcilar, en ¢ok soru-cevap teknigi, sunus yoluyla 6gretim, gorsel kullanimi, etkinlik
yapilmasi, materyal kullanimi vb. Ogretim ilke ve ydntemlerini, 6grencilerin derse dikkatini cekmek icin de soru
sormak ve materyal getirmek gibi geleneksel yéntemleri tercih etmislerdir. Drama, beyin firtinasi, egitsel oyun,
yaratici fikirler, hikaye anlatimi, sarki ve siir dinletmek gibi hazirlik gerektiren ve gelenekselden uzaklasan
yontemler ise katilimcilar tarafindan daha az kullanilmistir. Kartal, Yamak ve Kavak (2017: 754) mikro 6gretim
siirecinde bircok Ogretim ilke ve yéntemlerinin kullanilabilecegini ve bu Ogretim ilke ve ydntemlerinin bir diizen
icerisinde ders planina dahil edilmesine ragmen ders anlatimi sirasinda bu durumun degisebilecegini ¢linkl plan
icerisinde yer alan 6gretim yonteminin 6grenciye hitap etmemesi, konuya uygun olmamasi, o anki sinif ortami

gibi sebepler nedeniyle esnedigi ya da hi¢ uygulanamadigini belirtmislerdir.

Arastirmada katihmcilarin goérislerine gore, mikro Ogretim uygulamalarinin degerlendirme siirecinde ise;
ogrencilere etkinlikler yaptirarak ve soru sorarak onlari siirece aktif katmaya galistiklari sonucuna ulasilmistir. Bu
kapsamda Dere, (2019) de mikro 6gretim slirecinin adaylara, en ¢ok gesitli 68retim strateji, yontem ve tekniklerini
somut érneklerle 6grenme konusunda katki sagladigini, bu sayede kuram ve uygulama arasinda anlamli bir bag
kurduklarini belirtmistir. Burada, Dere (2019)’nin bu bulgularinin bu arastirma bulgulariyla tamamen ortlistiga

gorilmektedir.

2. Tema: Mikro Ogretimi Gergeklestirme

Sinif 6gretmeni adaylarinin mikro 6gretim uygulamalarini planladiklari gibi gerceklestirdikleri, planladiklarini
gerceklestiremeyenlerin  heyecanli olmasi, zamani yoOnetiminde basarisiz olmasi, materyal vyetersizligi,
motivasyon dusuklGgl, stres ve unutma gibi nedenlerden dolayi sorun yasadiklari sonucuna ulasiimistir. Elde
edilen bulgular, Sen (2009)’in eristigi bulgular ile benzerlikler gostermektedir. Sen (2009)’in galismasindaki
katilimcilarin  bahsettikleri sorunlar arasinda, sinif arkadaslariyla gerceklestirdikleri mikro 0Ogretim
uygulamalarinin, gergek sinif ortamini yansitmayacagi dislincesinin olumsuz etkisi, zamanin sinirli olmasi, konu

seciminde yasanan problemler ve video kamera kayitlari ile ilgili problemler bulunmaktadir.

Bir baska arastirmada (Mahmud & Rawshon, 2013), katiimcilar sunum sirasinda gézlemlenme hissinden dolayi
endiseli olduklarini ifade etmislerdir. Dere (2019) tarafindan yapilan arastirma sonuglarinda, mikro 6gretimin
dezavantajlar olarak, bazi akranlarin elestirilerinin objektif olmamasi, kameranin strese neden agcmasi, ders

anlatimi igin verilen stirenin sinirli olmasi ve uygulamanin 4. sinifta olmasi gibi durumlar belirtilmistir.

Arastirma kapsaminda katiimcilarin mikro 6gretim uygulamalarini planladiklari gibi gergeklestirdiklerini
belirtmeleri ile benzer sekilde bazi ¢calismalar da (Cakir, 2000; Gérgen 2003; Glirses vd., 2005; Bilen, 2015) mikro
O0gretimin 6gretmen adayinin derse hazirlanma ve dersi sunma ile ilgili sorunlarin Gstesinden gelmesine yardimci

oldugunu gostermektedir.
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3. ve 4. Tema: Ogretim ilke ve Yontemleri Giiglii ve Zayif Yonleri

Sinif 6gretmeni adaylarina gore; konuya ve sinifa hakim olmak, soru-cevap teknigi, sunus yoluyla 6gretim,
uygulamali etkinlik, gorsellerin kullanimi, dikkat c¢ekme etkinligi, materyal kullanimi, gilinlik yasamla
iliskilendirmek, yaparak yasayarak 6grenme, drama-rol yapma, 6grenciye uygunluk, egitsel oyun, ornek olay
yontemi, isbirlik¢i 6grenme, mizik dinletisi, beyin firtinasi, istasyon teknigi ve bulus yoluyla 6grenme gibi 6gretim
ilke ve yontemlerinin mikro 6gretimin glicli yonleri oldugu sonucuna ulasilmistir. Bu 6gretim ilke ve yontemlerin
icerisinde basit ve geleneksel olanlarin daha ¢ok, karmasik ve alternatif 6grenme durumlarinin daha az tercih
edildigi soylenebilir. Diger yandan sinif 6gretmeni adaylari mikro 6gretim uygulamalarinin zayif yoénlerini;
heyecanlanma, konu ve sinif hakimiyeti, 6grenci ile iletisim, zamanlama, anlatim, hazirliksiz olma, beklenti,
o0grenciye gorelik, daha iyi planlama, maliyet, ortiik 6grenme gibi durumlarin oldugunu belirtmislerdir. Goger
(2016), mikro6gretim uygulamalariyla 6gretmen adaylarinin glicli ve zayif yonlerinin farkina varmalarinin
saglanmasinin  6nemli oldugunu dusinmektedir. Literatlirde mikro-6gretim uygulamalarinin 6gretmen
adaylarinin deneyimleri lizerinde yansitma yapma, gui¢ll ve zayif yonlerini belirleme ve 6zglvenlerinin artmasini
saglama gibi olumlu etkileri oldugu belirtilmistir (Can, 2009; Sevim, 2013; Karatas & Cengiz, 2016). Bu ¢alismada
elde edilen sonuglar, literatiirdeki diger arastirma sonuglariyla benzerlik gostermektedir. Bu sonug, mikrodgretim

uygulamalarinin gliclii ve zayif yonlerine iliskin farkindalk sagladigi savini da desteklemektedir.
5. Tema: Mikro Ogretim Uygulamalarinda Siirdiiriilebilirlik

Mikro 6gretim uygulamalari arastirmasina katilan sinif 6gretmeni adaylari bu siiregten 6gretmenlik meslegine ve
ogretim siirecine yonelik ilham aldiklarini ifade etmislerdir. Bu ifadelerden mikro 6gretim uygulamalarinin;
o6gretmen adaylarina deneyim kazandirdig, derse hazirlik ve planlamanin, etkinlik ve materyal kullaniminin,
ogrenciler ile iletisimin, heyecani yenmenin, konu alani ve sinif hakimiyetinin, 6grenciye goreligin, 0gretim
yontem ve teknigin ne kadar dnemli oldugunu anladiklari sonucuna ulasiimistir. Arastirma sonuglari alan yazinda
yer alan Van der Westhuizen (2015) , Kilig (2016), (Sa’ad, Sabo & Abdullahi, 2015) ve Ozonur ve Kamish (2019)’in
arastirmalarin sonuglariyla benzerlik gostermektedir. Van der Westhuizen (2015) mikro 6gretim sirasinda akran
isbirliginin pedagojik akil yurtutme ile ilgili firsatlar sagladigini ve bunun da daha derin bir 6grenme, elestirel
disiinme ve paylasilan anlayisa yol actigini iddia etmistir. Kiligc (2016)'nin belirttigi 6énemli bulgular arasinda,
O6gretmen adaylarinin teori ve uygulama arasindaki farki gordiklerini ve mikro 6gretimin bir koprii gorevi
Ustlendigini yer almaktadir. Bir baska ¢alismada (Sa’ad, Sabo & Abdullahi, 2015), mikro 6gretim uygulamasinin
Egitim Fakultesi lisans egitim Ogrencilerine 6gretim becerilerini gelistirerek, 6zgiliven sagladigi, cesitli kaygi ve
korkulari yenmeye yardimci oldugu, soru sorma ve grup 6niinde konusma yeteneginin gelistirilmesi ve etkili
zaman ydnetimi hususlarinda faydali oldugu rapor edilmistir. Ozonur ve Kamish (2019), mikro 6gretim
uygulamalarinin 6gretmen adaylarinin ders hazirlama ve planlama, 6gretim yontemleri agisindan kendini
gelistirme, sunum becerileri gelistirme, sinif yénetimi becerisi, stres ve kaygl kontroli konularinda olumlu bir

sekilde gelismesine katkida bulundugunu belirtmektedir.
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6. Tema: Mikro Ogretim Uygulamasina iliskin Oneri ve Elestiriler

Mikro 6gretim uygulamalarina yonelik daha ¢ok planlama ve degerlendirme hususunda 6neri ve elestiri yapildigi
sdylenebilir. Ogretmen adaylari mikro 6gretim uygulamalarinin sonunda 6gretim Uyesinin yapicl
degerlendirmesini ¢ok olumlu bulduklarini ifade etmislerdir. Ogretim {yesinin mikro &gretimin basinda,
surecinde ve sonucunda uygulamasi gereken ilkeler mevcuttur. Katiimcilarin bu arastirma kapsaminda 6gretim
Uyesinin sz konusu ilkelere uygun davranmasinin 6grenme sirecine olumlu katkisindan s6z edilmistir. Benzer
sekilde 6gretim Uyesinin yaklasimina yonelik alan yazinda bu sonucu desteklemektedir. Bunlar: Duban ve
Kurtdede-Fidan (2015) tarafindan yapilan arastirmada katiimcilar 6gretim elemanlarinin, mikro 6gretim
uygulamalarindan 6nce ne beklediklerini tim ayrintilariyla net bir yonerge bigciminde sunmalari gerektigini, alan
o0gretimi derslerini ylriten 6gretim elemanlarinin ders planini uygulamali olarak gostermesi gerektigini, mikro-
ogretim uygulamalarinin fakilltede degil, ilkokullarda gercek sinif ortaminda yapilmasinin uygun olacagini,
Ogretim elemanlarinin yapilan mikro 6gretim uygulamalari sirasinda déniit vermemesini, uygulamadan sonra
donit vermesinin uygun olacagini, mikro 6gretim uygulamalarinin dersin 6gretim elemani tarafindan
arsivlenmesinin ve yilsonunda tim sinifa bu arsivin dagitilmasinin 6gretmen adaylari igin yararli olacagini ifade
etmistir. Higgins ve Nicholl, (2003), mikro 6gretim uygulamalarina baslamadan o6nce 0Ogretim Uyelerinin
ogrencilere mikro 6gretim uygulamalarindaki amaglar, beklentiler ve degerlendirme kriterleriile ilgili ayrintil bilgi
vermeleri gerektigini ifade etmistir. Suryani vd. (2017)'nin mikro-egitimi uygulayan mentorlerin, uygulamalari

o6gretmeden Once tanitma amaciyla birkag toplanti yapmalarina yonelik 6nerisi de benzer distlinceleri tasir.
7. Tema: Mikro Ggretim Uygulamasinin Onemi

Arastirmaya katilan 6gretmen adaylari, mikro 6gretim uygulamasinin Hayat bilgisi 6gretiminde mesleki gelisim,
mesleki deneyim ve pedagojik katkilarinin oldugunu ve bu sekilde aktif katilim saglama ve eksiklikleri gérme
imkani yakaladiklarini ifade etmislerdir. Bu dogrultuda, mikro 6gretimin Hayat bilgisi 6gretimini gelistirici bir roli
oldugu sonucuna ulasiimistir. Dere (2019), mikro 6gretim uygulamasinin 6gretmen adaylarina sundugu katkilarin,
psikolojik-kisisel boyutta adaylara en ¢ok elestirel diisinme konusunda oldugunu belirtmistir. Sonug olarak
soylemek gerekirse, 6zel 6gretim yontemleri dersinde 6grencilere sunulan mikro-6gretim uygulamasi, 6gretmen
adaylarinin hizmet 6ncesi donemde mesleklerine yeterli bir hazirbulunusluk saglamada énemli bir yeri vardir
(Goger, 2016). Karatas ve Cengiz (2016: 579), tarafindan yapilan arastirmada mikro-6gretim uygulamasina katilan
O0gretmen adaylarinin bu uygulamadan memnun kaldiklarini ve uygulamanin 6gretmen adaylarinin meslek éncesi
gelisimlerine olumlu yonde katki sagladigi belirtilmektedir. Literatiirdeki ¢calisma sayisi agisindan da bakildiginda
(Erdamar & Bangir-Alpan, 2019), mikro 6gretimile ilgili uygulama ve arastirmalarin dnimuzdeki donemlerde artis

gosterecegi ifade edilebilir.

Sonug olarak 6gretmen yetistirmede nitelik konusunun 6neminin her gegen giin artarak vurgulandigi Glkemizde
uygulamali bir yontem olan mikro 6gretimin gelecekte fakilte dersliklerinden yani yapay 6grenme ortamlarindan
cikarilip s6z konusu laboratuvarlarin gercek sinif ortamlarina tasinmasinin 6gretmen egitiminde énemli bir adim

olacagi degerlendirilmektedir. Mikro 6gretim uygulamasiyla ifade edilen olumlu gérisler, bu yontemin 6gretmen
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adaylarinin mesleki gelisimi icin yararli bir ara¢ oldugunu géstermektedir. Ote yandan, bu yéntemin bazi zayif
yonlerinden de arastirma slirecinde bahsedildi. Arastirma sonuglari dogrultusunda ileri stiriilen 6neriler maddeler

halinde sunulmustur.

e Hayat bilgisi 6gretimi dersinde mikro 6gretim kullaniminin, diger 6gretim Uyeleri tarafindan da
kullaniminin yayginlastirilmasi gerekir.

e Mikro 6gretim asamasinin bastan sonra ¢ok iyi planlanmis olmasi gerekir. Bu sekilde karsilasilacak
problemlere karsi direngli bir uygulama siireci gercgeklestirilebilir.

e Mikro 6gretimin uygulamasinin oldukca fazla zaman aliyor olmasindan dolayi, bu konuyla ilgili
ogretmenlik programlarina uygulama agirlikh bir ders konulabilir.

e  Egitim faklltesi 6gretim Uyeleri, 6gretmen adaylarinin mesleki becerilerini gelistirmek amaciyla alan
egitimi derslerinde mikro 6gretime yer verebilirler.

e Mevcut 6gretmen yetistirme lisans programlarinda mikro 6gretim, meslek bilgisi grubunda segmeli ders
olarak konulmustur. Bu durumda fakiltelerin dersin islenecegi sinif ile ilgili olarak teknik destek
vermeleri yerinde olacaktir.

e Mikro 6gretim kullanimi ile ilgili calismalar yapilmayan diger branslar icin de benzer arastirmalarin

yapilmasi 6nerilir.
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