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ABSTRACT

This research was carried out to discover perceptions of fourth-grade pupils regarding love value
among human values. It is a descriptive case study designed as a multi-method qualitative study.
The study group consisted of 478 students attending the fourth grade of primary school. Data
were collected by using three different materials as “Personal Information Form”, “Practical
Work on Love Value” and “Semi-Structured Interview Form”. It was found out that the
participants made pictures about love as a value in relation to 19 distinct sub-themes. It means
that the students’ perceptions of love value were diversified. The main finding was that they
tried to paint about love for friends the most. But conversely; it was shocking that love for
Ataturk, love for school and love for books were the three least shown ideas in the students’
illustrations. Apart from these, the students used a large number of colours in their paintings. Of
the data collection instruments, the interviews particularly revealed that the students could
describe love in a large framework by using various concepts and they held the perception that
love is often felt for those in proximity. They reported implementation of activities related to
love value mostly in the context of Turkish Language, Social Studies, Painting/Visual Arts and
Human Rights lessons in school. As for where to teach love value, most of the participants said
that love can be taught everywhere. In view of the fact that behaviours acquired at young ages
turn more permanent, education of love value should be planned starting from pre-school years
and works should be undertaken for direct teaching of this value so that students can build a
sound understanding of love.

Keywords: Values education, primary fourth-grade students, love value.

1 This paper was obtained from Aynur Kili¢'s master’s thesis titled “Fourth-Graders’ Perceptions Of Love Value ” under the
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INTRODUCTION

The recent rapid cultural accumulation, progress in science and technology, and interaction of various societies
in the global world undoubtedly affect values that are woven into society and family. This change manifests
itself in every sphere of life including moral, social and cultural senses, particularly in educational institutions
(Saglam & Geng, 2014). Values education is performed in schools whose main goal is to indoctrinate good
behaviours, raise good citizens, adapt to social life, and transfer culture to following generations (Akbas, 2008;
Simsek, 2013; Yigittir & Ocal, 2010). Values education emphasises the rightness of certain universal values such
as respect, love, being responsible, honesty and justice and helps students understand and value these such
values and live by them (Yaman Atalay, 2013: 1). Values education makes important contributions to
individuals’ personal development if done accurately and effectively. On the contrary, wrong and unplanned
implementation can be a source of trouble for individuals. Nowadays, it is known that many wrong beliefs and
behaviours are rooted in misconceptions and wrong teachings at younger ages. Crimes ara even sometimes
committed because of distorted ideas which originate from the lack of a proper and effective value education.
For this reason, it is necessary to realise values education accurately through various curricula especially in
educational institutions (Yel & Aladag, 2009: 118). In this scope, values education has been handled particularly
in primary schools. As stated by Akdag (2009), primary school stage is a critical period when utmost care must
be paid to pedagogical requirements, obeying principles and being sensitive. It is essential to perform values
education appropriately during primary school years so that children can create a well-balanced personality to
guide their future life because personality formation largely takes place during this stage of education (Yel &
Aladag, 2009: 118). A society gets its future built only by individuals who are well-educated and trained in all
aspects and who hold human values. The upbringing of such individuals continues in family in the first place,
followed by at school in later years. It is regarded to be one of the prominent functions of education system to

teach certain values to students starting from the primary school years (Ozden, 2010: 11).

Curriculum is a body in which education and instruction activities are managed in relation to purpose, content,
scope and duration. According to Varis (1996), a curriculum is "a program tailored for planned teaching of
information skills according to certain objectives which has a weight within the overall education program,
usually consisting of specific information categories, and which places emphasis on skills and practice”. In
Turkey, the curricula were revised and updated in 2018 followed by immediate introduction to all grade levels
rather than gradual transition in basic education and secondary education. The curricular component most
affected from this update has become title of values education. In this new version of the curriculum, the titles
in the introduction section are standardized and stress is laid on human values under almost every single title
(Beldag, 2019: 143). Among others, love stands out as one of the most important root values integrated into
the primary school curriculum in 2018. Over and above that, when considered together with its sub-
dimensions, itis also a special one as the root umbrella value since it touches many other values. Love is a
natural need emerging from the existence of human being. It is even ranked just after the fundamental needs,

physiological and safety needs namely, in Maslow’s hierarchy of needs. What is more, numerous examples
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exist which prove that love is such a strong need to take the first place before basic needs (Ozmen, 1999).
Values education and universal values to be taught through this education are of great importance in reducing
interpersonal conflicts because love is an important value that brings human beings to their own species but
also to nature and animals, and it is strong enough to create bonds between them. Individuals who are
indoctrinated into love value through values education go sensitive, tolerant, respectful and responsible
towards humanity, nature and the rest of all living things. As a result, conflicts between people can be

minimized by building a happy society (Onlen, 2017: 29-30).

When the related literature is examined, it is seen that scientists, artists and thinkers have brought various
definitions for the concept of love. For example, Fromm (1994: 14-31) takes love as a positive power to be
found in humans as well as an art that must be learned and applied, and emphasises that true love is closely
linked with care, responsibility, respect and knowing. Love is an innately given spiritual tendency that makes
people closer and intimate, connecting them internally. It is an active force that breaks down the walls
separating human beings from each other and that unites them with others. Love is the unification of a person
with other people and beings without losing their personal integrity or individuality (Hokelekli, 2011: 83). Love
does mean affection, it means tolerance. Love means respecting and protecting the other's right. Love means
showing patience. Love means one’s transcending oneself, being sensitive and responsible to nature, the
environment, and all living things. Love repairs, protects, improves, but lack of love corrodes and destroys
(Ozmen, 1999). Love is a feeling that is felt in the heart and that gives people peace. It is a value that turns into
action through responsible effort. It is an energy that empowers people. Love is an exchange which enriches
and pleases both the giver and the recipient (Yildirim, 2004: 37). According to Sénmez (1987), love is a
facilitator that helps sharing feelings and thoughts, and tolerance, the refinement of knowledge, skills and
emotions as the major need of humans, being consistent, and one’s developing and helping oneself. Although
love is an emotion in its right, love objects are many and varied. Love covers all living and non-living
beings. Self-love, love for parents, love for spouse, love for children, love for friends, love for homeland, love
for nature and love for God are the leading ones (Hokelekli, 2011: 85-86). Love requires self- sacrifice, altruism
and wishing goodness for others. Love is the source of justice, intertwined with compassion and constitutes the
essence of all arts (Sahin, Okmen, & Kilig, 2018). According to Ozden (2004), love is the primary factor in the
existence of living beings; furthermore, love has its place in the source of all beauty, art, science, that is all
positive situations. Love is a sustainable and complementary value. Internalisation of this value is extremely
important for pursuing a good life. Individuals who hold love value have a lot in common: They embrace
constant development and change, strive for self-actualisation, empathise with others, know themselves and

their own abilities, and are open to criticism, tolerant, productive and ready to share (Akyol, 2010: 58).

Children who did not have access to positive emotions such as love, joy and happiness cannot experience
sound physical, cognitive or social development; hence, they might face delays in their movement, language
and mental skills. Children who are deprived of love and caring in their daily life have difficulties in social

relationships besides showing inappropriate social tendencies such as shyness, aggression and hostility (Ulusoy,
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2005). Communication, empathy and love deteriorate in society, family, marriages and friendships with each
passing day, conflicts arise in relationships, and people can hardly find solutions to these problems (Ladner,
2003). Violence across the globe, the need for condoning different cultures as a result of disappearance of
borders due to globalisation, and the increase in consumption and the interest in temporary pleasures have
reminded humans’ need for spiritual values. Given that love is the essence of all values, it can be regarded as a
necessary solution to put love into action in the contexts of education, politics and economy. The Turkish folk
poet and Sufi mystic Yunus Emre’s motto "Love comes, all shortfalls end" is the most extensive summary of our

point (Akyol, 2010: 61).

Considering all of the above, love can be suggested as one of the most crucial values that should be acquired by
students. Love is not only a complementary and unifying value but also it is the mother of all positive values. It
is a must for values education to consciously put this value into work in education. Since it is the unifying and
umbrella value, it must be among internal functions of education to have students acquire this value effectively
(Yaman Atalay, 2013: 5). The words "education” and “love" seem to make the best match. Love is always at the
forefront even though it is implicit in all educational theories that have left their mark on our age as an

extension of modern education (Ozden, 2003).

The present research is inspired by the belief that determining elementary fourth-graders’ perceptions of love
value might positively affect their attitude towards values and love value in particular. In addition, this research
is likely to give a new perspective on love value to the primary schools of implementation mainly including the
students, classroom teachers and school administrators who followed up the study. What is more, in the
literature, a variety of human values have been addressed; however, currently there is a paucity of studies
particularly dealing with love value at primary school level. Therefore, our research is expected to not only
close the research gap but also shed light on the perception of love on the minds of students and determine
the boundaries of their perceived love value. We also think that detailed and careful studying of the problem
with triangulation will qualify this research as a unique study in the field of value education. Overall, it is
believed to be able to fill a significant gap in the field of values education and light the way for future

researchers in this field and teachers as the main practitioners of values education.

Aim

This research was aimed at exploring the perceptions of love value of fourth-grade students in primary schools.

It centred on the following research questions:

1. What sub-themes, colours, and cognitive, affective and behavioural responses, figures and objects do fourth-
graders portray in their paintings regarding love value?

2. What views do fourth-graders have regarding love value?
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METHOD

Research Model

This is a descriptive case study in multi-method qualitative pattern. Case studies are applied to investigate a
current phenomenon in the context of real life, and in cases where no clear lines can be drawn between the
phenomenon and the context, to elicit the patterns between the phenomenon and the context in detail (Yin,
2003: 13). The current research was designed as a case study as it intended to obtain in-depth information
about the perceptions of fourth-grade primary school students about love value during the period of time

allocated for this research project.

Participants

The sample comprised 478 school children in the central district of Rize province. They were all pupils attending
the fourth grade at 14 primary schools, 12 state and 2 private schools. During the selection of the participants,
convenience sampling method was first chosen for the sake of faster and easier implementation. It was also
preferred due to its being relatively more inexpensive (Yildirrm & Simsek, 2016: 123). When it came to the
second stage of the data collection, potential interviewees were picked with purposeful sampling method. This
type of sampling allows for in-depth research by selecting situations with abundance of information depending
on the purpose of the research (Blyikoztiirk et al, 2014: 90). The study group of the study was 478 fourth
graders (female: 245, (51 %), male: 233 (49 %)).

Data Collection Instruments

The pupils were presented with a “Personal Information Form”, the “Practical Work on Love Value (Paint It!)”
and a “Semi-Structured Interview Form”. Before administering these materials, informed opinion was sought
from 48 experts to be sure if the forms serve the purpose of depicting the phenomenon under examination.
The majority of the experts were specialised in Social Studies and Values Education from different Turkish
universities. The data collection tools were e-mailed to them. After receiving comments from 8 specialists
(Social Studies/Values Education (5), Statistical Analysis and Implementations (1), Art Teaching (1), Science
Teaching (1) ), the forms were finalised for the implementation. Despite the diversification so far, all of the data
collection instruments were combined under one single heading as “Students’ Views Form” to avoid confusion

during collection, analysis and interpretation of the data.

1. Personal Information Form

Seven questions were determined by the researcher in order to identify the demographic and personal
characteristics of the students. The form listed questions about respondents’ sex, age, class, number of people
in the family, education level of the mother, the profession of the mother, the age of the mother, the
education level of the father, the profession of the father, the age of the father and the house where they live,

respectively.
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2. Practical Work on Love Value (Paint It!)

In this form, the students were asked to render in painting what is aroused on their minds by the statement
"Love is the magic of change" and the concepts of love and love value by using any colour and paint they liked.
After completing drawing or painting their impressions, the students were asked to write an explanatory note

about their paintings on the back of the paper.

3. Semi-Structured Interview Form

This form contained 9 questions prepared by the researcher in order to exhibit clearly the students’ opinions
about love value. In the drafting of the questions, the review of the relevant literature was benefitted. Expert
opinions were then received and revisions were made on the form accordingly. Once the questions became
final, they were addressed to the students by the researcher at appropriate times arranged with the teacher
and the students in advance. The interviews were recorded with a voice recorder. Each session lasted for

approximately 4-10 minutes.

Data Collection Procedure

Before starting the practical stage of this research, necessary permissions were taken and contact was made
with the schools of implementation. The principals and teachers of the fourth grade classes in those schools
were informed about the purpose and outline of the research study. Teachers who consented to the
implementation in their own classes appointed themselves for this purpose on a completely volunteer basis.
They were assured that all research data will be used for scientific purposes only and the participants will

remain anonymous.

The data were collected in two stages. To start with, the classes of the volunteer teachers were visited at pre-
determined times, and the students were enlightened about the purpose and importance of the research. On
the same day, the students were given a "Personal Information Form", which asks about themselves and their
families, and were instructed to mark the best options and fill in the blanks with appropriate information. Next,
the students were told to paint the associations of the saying "Love is the magic of change" as well as the
concepts of love and love value. They were free to use any colour or paint they wished. The students who
finished doing so were asked to add an explanatory note on the back side of the paper to describe or justify

what they painted. This practice was completed within one class hour (40 minutes) in each classroom.

The paintings along with the attached notes were checked and 19 emergent new sub-themes related to love
value were established by the researcher: (love for friends, love for animals, love for humans, love for family,
love of nature, love for mother, love for father, love for teachers, love for siblings, love for homeland, love for
the flag, love for children/offsprings, love for lessons, love for Atatiirk, love for games, love for school, love for
books, love/affection, power of loving). All of the 478 pupils’ paintings were subjected to a preliminary analysis
based on the abovementioned sub-themes by taking into consideration the expression of love value, the

products’ relevance to love value and the explanatory notes enclosed to the products. As a result, 128 of them
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were accepted for a second analysis. These were re-examined by two experts and decision was made to
interview 56 pupils for deeper insight about the subject matter. The finalists were determined after taking at

least two paintings which best reflect the opinions under each of the sub-themes.

Secondly, appointments were made with every one of the 56 students after taking permission from the school
principals and teachers. They were interviewed one by one, which lasted 4-10 minutes each tape recorded
instantly. Later, data obtained from the interviewees were probed by two experts, and data of 36 pupils were
taken as they not only provided the most relevant and satisfactory replies during the interview but also could

paint love value in the best way. Their data were kept for content analysis and visual analysis.

In the Dictionary by the Turkish Language Association, perception is defined as one’s directing attention to and
feeling awareness of a specific thing (TDK, 2020). This research intends to have students reflect on their
meaning of love and relevant experiences by drilling into their perceptions and experiences regarding love. We

tried to reach this goal by using the instruments named the "Personal Information Form", “Practical Work on

Love Value (Paint It!)” and the “Semi-Structured Interview Form”.

Data Analysis

Research data were gathered by means of the students’ paintings and interview forms. The data were
therefore analysed with content analysis and visual analysis technique. Below is given further detail about the
analysis of the data collected with the “Practical Work on Love Value (Paint It!)” and the “Semi-Structured

Interview Form”.

e First of all, the pictures made by 478 students were evaluated against the criteria (sub-theme, colour
use, cognitive, affective, behavioural responses, most used figures and objects) proposed by
Buyurgan and Demirel (2013), and the resulting data were tabulated using the frequency of each of
them. The findings were presented with the corresponding pictures after giving a code name to each
student.

e The voice recordings taken from the 56 students were first transferred to the computer. Special
codings were made on the data of 36 students who gave the most appropriate answers to the
interview questions, and categories were established on these codings. After that, obtained data
were tabulated in an order of frequency and the findings were interpreted. In order to better
represent the interviewees’ perspectives, quotes from the interviewees were included as applicable

during the presentation of the findings.

Validity and Reliability

In this research, more than one data collection instrument was employed for boosted validity and reliability.
Apart from that, internal validity was strengthened by consulting experts. It is common knowledge that asking
experts specialised in the research topic and qualitative research methods to go through the planned study

from all aspects is a measure of credibility (Yildirm & Simsek, 2016: 279). Here, the number of interviewees

1594 Yarar Kaptan. S. & Kig, A. (2020). Fourth-Graders’ Perceptions of Love Value, International Journal
of Eurasian Education and Culture, Issue: 10, pp. (1588-1639).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

was kept quite high, which made it possible to check relevance and consistency of the responses. Also, the
voice recorders allowed recording the supplementary questions addressed during the interviews. As regards
external validity, direct quotes were cited and the research process was elaborated. According to Creswell and
Miller (2000), one of the ways to ensure reliability (credibility) in a research is to describe in detail the situation

in question, the participants and the themes of qualitative research.

FINDINGS (RESULTS)
In this part, data collected with the “Practical Work on Love Value (Paint It!)” and the “Semi-Structured

Interview Form” were analysed and discussed in connection with the sub-problems of the research.

Findings Regarding Sub-Problem One

The first sub-problem of this research was “What sub-themes, colours, and cognitive, affective and behavioural
responses, figures and objects do fourth-graders portray in their paintings regarding love value?” In an attempt
to seek answers, the students were given a statement about love, “Love is the magic of change.” so that they
could paint connotations of love and love value. The products were later analysed and evaluated according to
the picture evaluation criteria. As a result, sub-themes of love value were extracted from the paintings and

displayed in Table 1.

Table 1. Frequency of Sub-Themes of Love Value Appearing in Students’ Paintings

Sub-Themes of Love Value in Students’ Paintings f
Love for friends 115

Love for animals 89
Irrelevant 65

Love for humans 49

Love for family 44

Love of nature 41
Love/affection (for the other sex) 29
Love for mother 24

Love for teachers 16

Power of loving 13

Love for siblings 12

Love for games 10

Love for homeland

Love for the flag

Love for children/offsprings

Love for father

Love for lessons

Love for Atatlirk

Love for school

NININ |0 |00 |00

Love for books

As a response to the instruction for painting associations of love and love value as evoked by the statement
“Love is the magic of change”, the students produced paintings showing 19 distinct sub-themes as seen in
Table 1. These sub-themes were love for friends, love for animals, love for humans, love for family, love of

nature, love/affection (for the other sex), love for mother, love for teachers, power of loving, love for siblings,
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love for games, love for homeland, love for the flag, love for children/offsprings, love for father, love for lessons,
love for Atatiirk, love for school, and love for books. Among all these items, the highest frequency was noted
with love for friends (115 students), while the lowest frequency grew from love for Atatiirk (2 students), love for
school (2 students) and love for books (2 students). Irrespective of the main theme in the application, a number
of 65 paintings were found not to address love value, so they were put into a distinct category called irrelevant.
As another dimension of the paintings, the most frequently used colours were found from the students’ works
as shown in Table 2.

Table 2. Frequency of Colours Used in Students’ Paintings

Colour f
Blue 337
Yellow 313
Green 306
Red 276
Brown 248
Black 203
Purple 178
Pink 170
Orange 169
Flesh-coloured 74
Colourless 38
Grey 3

According to Table 2, in their paintings depicting love value, the pupils used the colours blue (337 students),
yellow (313 students) and green (306 students) the most frequently. Of these, blue was mostly observed in
painting of clouds, the sky, sea and clothes. On the other edge, grey was seen the least commonly (3 students)
in the pupils’ paintings. In other respects, some of the participants used no colours, and such samples were
included in the category colourless (38 students) in the same table. Aside from these, the findings regarding
cognitive, affective and behavioral responses pictured by the students are presented in Table 3, Table 4 and
Table 5, respectively.

Table 3. Frequency of Cognitive Responses Depicted in Students’ Paintings

Cognitive Response f
Nice words 56
Unity and solidarity 18
Magic, spell 13
Celebration 8
Death 4
Marriage 3
Dreaming, daydreaming 2
Change 2
Sensitivity 1
Science 1

The table above displays the cognitive responses referred to by the pupils in their works. When the
representations of the saying “Love is the magic of change”, love and love value were analysed for cognitive

findings, it was seen that the students used nice words (56 students) in speech bubbles in many instances. The
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next two most often cognitive responses were found to be unity and solidarity (18 students) and magic, spell
(13 students). On the contrary, the least frequent cognitive items were sensitivity (1 student) and science (1

student).

Table 4. Frequency of Affective Responses Depicted in Students’ Paintings

Affective Response f
Loving 70
Happiness, joy 38
Sorrow 24
Anger 17
Love 14
Loneliness 4
Regret 4
Not loving 4
Entertainment 2
Astonishment 2
Boredom 1

This table sets out the students’ affective responses as rendered in the paintings. As a result of the analysis of
the pictures inspired by the statement “Love is the magic of change” and the abovementioned two concepts,
positive feedback such as loving (70 students) and happiness, joy (38 students) was heavily found. But negative
reactions were also detected including sorrow (24 students) and anger (17 students). The rarest affective

response was boredom (1 student).

Table 5. Frequency of Behavioural Responses Depicted in Students’ Paintings

Behavioural Response f Behavioural Response f
Handhold 55 Welcoming guests 1

Helping 30 Smelling flowers 1
Exchanging gifts 29 Kite flying 1
Offering flowers 26 Mocking 1
Caressing the head 25 Giving a yarn ball 1
Hugging 24 Extinguishing the fire 1

Giving food/feed 22 Reading a book 1
Playing games 21 Being afraid 1
Planting, watering seedlings 10 Healing 1
Travelling, wandering 8 Sleeping 1
Doing magic, spell 7 Shouting 1
Being cross with someone 6 Raising the flag 1
Warning 5 Applauding 1
Rescuing 4 Attacking 1

Holding a flag 4 Breaking 1
Sharing 4 Waiting 1

Balloon flying 3 Staring 1
Giving, receiving a balloon 3 Rescuing 1
Walking the dog 3 Leaving a note 1
Collecting rubbish 3 Kissing one’s hand 1
Making peace 3 Kneeling down 1
Horse riding 3 Riding down the slide 1
Proposing marriage 3 Having a picnic 1
Cutting down a tree 2 Fishing 1
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Having photo taken 2 Chatting 1
Cooking 2 Bouncing the baby in the air 1
Throwing rubbish around 2 Candle blowing 1
Playing on the swing 2 Bombing 1
Behavioural Response F Behavioural Response f
Rope jumping 2 Turning into a dog 1
Crying 2 Turning into a humanbeing 1
Conflict 2 Painting/Drawing 1
Beating up/Fight 2 Having a picnic 1
Studying for lessons 2 Watching the sea 1
Swimming 2 Leaving the class 1
Cutting hair 1

Table 5 features the behavioral responses in the students' pictures, which followed the idea “Love is the magic

of change” coupled with the concept of love and love value. It was noticed that the students basically sketched

handhold (55 students), helping (30 students), exchanging gifts (29 students), offering flowers (26 students),

and caressing the head (25 students) as behavioural expositions. Oppositely, some of the behavioural

impressions emerging only once (f=1) were as follows: cutting hair, welcoming guests, smelling flowers, reading

a book, applauding, kissing one’s hand, fishing, candle blowing, and painting/drawing. The results about the

figures and objects most repeatedly used in the portraits on love are given in Table 6 and Table 7, respectively.

Table 6. Frequency of the Most Common Figures Depicted in Students’ Paintings

Humane figures f Animal figures f
Girl 225 Cat 39
Boy 218 Dog 34
Mother 75 Bird 29
Man, male 51 Butterfly 16
Father 50 Rabbit 11
Woman, female 30 Fish 8
Sibling 22 Horse 5
Teacher 22 Cow 5

Elder sister 11 Sheep 2
Elder brother 9 Bee 2
Angel, fairy 9 Lamb 1

Bad humanbeing 6 Rooster 1
Grandfather 5 Chicken 1
Aunt (mom'’s sister) 4 Caterpillar 1
Old humanbeing 3 Donkey 1
Witch 2 Lion 1
Grandmother 2 Bear 1
Baby 2 Monkey 1
Disabled humanbeing 2 Octopus 1
Robot 2 Swan 1

Uncle (dad’s brother) 1 Flamingo 1
Police 1 Nanny 1

Guest 1 Magician 1

Table 6 exhibits the figures most used by pupils in their works about love. They widely portrayed a girl (225

students) and boy (218 students) as human figures. Other most recurrent humane figures were mother (75
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students), father (50 students), sibling (22 students), and teacher (22 students). However, some figures
embodying humans were noted with the lowest frequency (f=1) such as uncle, police, guest, nany, and
magician. When illustrations of animal figures were examined; cats (39 students), dogs (34 students) and birds
(29 students) were seen to be considerably above the minority level. Contrarily, many other animal figures
appeared only once (f=1) which are lamb, rooster, chicken, caterpillar, donkey, lion, bear, monkey, octopus,

swan, and flamingo.

Table 7. Frequency of the Most Common Objects Depicted in Students’ Paintings

Object f Object f
Heart 170 Ice-cream 2

Sun 145 Aeroplane 2
Cloud 104 Fire 2
Tree 88 Carrot 2
House 81 Hut 2
Flower 70 Rope 2
Fruit 25 Beehive 2

Gift box 24 Grave 2
Table 24 Motor saw 2

Flag 23 Hose 2

Car 17 Kite 2
Wand, magic wand, baton 16 Vase 2
Chair 15 Carpet 2
Balloon 14 Moon 2
Food, feed 13 Tent 2
Ball 12 Wheel chair 2

Sea, lake, creek 10 Bed 2
Desk 10 Chocolate 1

Star 10 Clock/wrist watch 1

Door 9 Amulet 1
Notebook, pencil, eraser 9 Chateau 1
Rainbow 9 Bomb 1
Rubbish 8 Lettuce 1
Rain 8 Bridge 1
Rubbish bin 8 Canvas/Brush 1
Mountain 8 Key 1
School 8 Fishing rod 1
Water, water box 7 Ship 1
Park 6 Monster/Beast 1
Lightning 6 Bird’s cage 1
Wood 5 Bridge 1
Window, curtain 5 Book case/shelf 1
Umbrella 5 Cable car 1
Castle 5 Hat 1
Book 5 Sugar 1
Emoji 5 Bone 1
Birthday cake 4 Pitch 1
Paper bag 4 Grocery store 1
Music, note 4 Lipstick 1
Candle 3 Pedestrian crossing 1
Bicycle 3 Atatlirk’s statue 1
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Sapling 3 Board 1
Bench 3 Axe 1
Earth 3 Pit/Well 1
Potion 3 Pool 1

Fountain 3 Tank 1
Toy, Toy seller 3 Death's-head 1
Ring 3 Scissors 1
Traffic lamp 3 Cupboard 1
Mosque 3 Work table 1
Walkin stick 2 Basketball hoop 1

Table 7 displays the objects that were predominantly illustrated in the pupils’ representations about love. They
were observed to mostly draw or paint heart (170 students). Other popular objects were sun (145 students)
and cloud (104 students). On the other side of the coin, some objects emerged at a frequency as low as 1.

These included clock/wrist watch, amulet, key, fishing rod, bird’s cage, bridge, axe, and scissors.
Findings Regarding Sub-Problem Two

The second and the last research problem here was “What views do fourth-graders have regarding love value?”
The semi-structured interview questions were addressed to the participants in search of answer to this
guestion, and the responses were analysed to yield the following results. At the outset, the outcomes

regarding impressions of love value on students were listed in Table 8.

Table 8. Frequency of Representations of Love Value in Students’ Paintings

Code F
Family, love for family 12
Friends, love for friends 10

Happiness/joy

Hugging

Animals, love for animals

One’s loving another

Teacher, love for teachers

Mom

Respect, have respect

Fellowship

Exchanging gifts

Peace

Sibling

Dad

Helping, helpfulness

School, love for school

Kissing

Sharing

Giving value/weight to someone

Beloved persons

Love of nature

Not lying

NINININININININININININININ|WIRjfM[WO|(O|O

Love for lessons, studying for lessons

Other

w
w

1600 Yarar Kaptan. S. & Kig, A. (2020). Fourth-Graders’ Perceptions of Love Value, International Journal
of Eurasian Education and Culture, Issue: 10, pp. (1588-1639).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

Table 8 compiles embodiments of love value from the students’ perspective. It was found that the majority of
the students expressed opinions as family, love for family (12 students), friends, love for friends (10 students)
and happiness, joy (9 students). Likewise, the number of students who reported hugging (7 students), one’s
loving another (6 students), and teachers, love for teachers (6 students) was also close to the majority. Also, a
lot of ideas emerged with the smallest frequency of 1 (f=1), falling under the group “Other”. These contained
togetherness, solidarity, tolerance, kissing my mother, citizenship, my fish that died, one’s being happy to see
another, homeland, saying good things, not being cross with others, having fun together, spending time, not
doing evil, not betraying, and saying nice words. The students’ direct statements are exemplified below for

further insight into this aspect:

e  “Love reminds things like fellowship, peace, not being cross with others, having fun together, spending
time, believing the other person, not lying, following the truth, behaving well, not doing evil, not
betraying.” (Female Participant 41)

e “Family comes to my mind. Then the people | love come to my mind. | love animals so much, animals come
to my mind. And homeland comes to my mind.” (Male Participant 169)

e “Happiness, sharing, exchanging gifts, friendship, happiness in the family, happiness with animals, love for

school, love of nature.” (Female Participant 184)

As another token of the students’ perceptions regarding love, the findings regarding the receiver of love are

arranged in Table 9.

Table 9. Frequency of Target of Love from Students’ Perspective

Code f
Animals 24
Teachers 23
Friends 22
Family 22
Mom 17
Dad 14
Humanbeings 11
Nature 11
Relatives 9
Siblings 8
Homeland 5
School 4
Living things 3
Plants 2
Good-mannered persons 2
Books 2

Other 12

Examination of Table 9 reveals that most of the students believe that love is felt towards animals (24 students),
teachers (23 students), friends (22 students), and family (22 students). Equivalently, a high number of reference

was made to mom (17 students), dad (14 students), humanbeings (11 students), and nature (11 students)
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among natural recipients of love. On the other hand, the group called “Other” was established to contain
persons or things that are to accept love with only the smallest recurrence (f=1). Some of the suggestions in
this respect were God, myself, my toys, acquaintances, grandpa, trees, people around us, elders, the flag,

games, society, and a belonging of us. Below are given direct quotes from some of the interviews:

e  “We can have love for all people. For our kinsmen, family, animals, relatives.” (Female Participant 38)

e  “We have love our family, living things, animals, our friends, teachers, people around us.” (Female
Participant 174)

e “For example, | have love for my family the most. It is the same for most people. We have love our friends. |
mean, we have love for people we live with and with whom we are in a close environment. We also have

love for the teacher.” (Male Participant 253)

Besides what is mentioned above, Table 10 lists findings from another question in the interview form, which

enquires when or why the respondents last felt love as far as they reported.

Table 10. Frequency of Reported Place or Time Students Last Felt Love

Code

When | hugged mom

When mom kissed

When | chatted with mom

On my birthday

When | hugged my elder sister

On Teachers' Day

When | went on a trip

When | missed mom

When | did activities with mom

When mom bought me a gift

On Mothers’ Day

When my friend and | played a game

When | made new friends

When dad bought my favourite toy

When the teacher put me in the “love” club

When | went to the same school with my friends

When my friend gave me a gift

When dad bought me a gift

When the teacher taught one of my favourite topics

When | hugged grandma

When | went on a picnic

When | hugged dad

When my younger sibling obeyed what | said

When | saw my teacher

When grandma accepted my offering

When we congratulated each other’s bairam

When my sibling was born

When my hair was cut as | wanted

RiR(RPRR|R(R[R[RPR|R|R|R[R[R|(RP|R|R|R[R[R|RP|R|R|IN[N(NNN| W =

| don’t remember
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As listed in Table 10, most students pointed out that they usually felt the love at times such as when I hugged
mom (7 students). Other remarkable instances were reported as when mom kissed (3 students), when | chatted
with mom (2 students), on my birthday (2 students), when | hugged my elder sister (2 students), and on
Teachers’ Day (2 students) in their own words. On the contrary, the smallest frequency (f=1) encompassed a
great number of remarks such as when | missed mom, when mom bought me a gift, when my friend and |
played a game, when | hugged dad, when dad bought me my favourite toy, when | made new friends, and
when my sibling was born. On top of these, some of the replies for this question caught the attention and
sounded strange. For instance, some respondents uttered occasions like | don’t remember, when grandma
accepted my offering, when the teacher taught one of my favourite topics, and when my hair was cut as |

wanted. In response to the question discussed here, some of the suggested answers are copied below:

e ‘| felt it on my birthday. | wasn’t aware that it was my birthday; | had overnighted at my aunt’s, so | was
shocked when | arrived home. They made me a surprise, and | felt it there.” (Male Participant 28)

e “It happens every day. One day, | was at school, when | left school, | went to my mother, she hugged me,
she showed me love, | felt it there.” (Female Participant 38)

e “It happened last night, it was my father's birthday, | hugged him and felt it there.” (Female Participant
311)

Moreover, the students’ views were analysed to find out their attributions to a loving person, as shown in Table

11.

Table 11. Frequency of Traits of a Loving Person Reported by Students

Code f

(A loving person is ) respectful 13

(A loving person is ) tolerant 10

(A loving person is ) happy/joyful 10

(A loving person is ) honest

(A loving person is ) helpful

(A loving person) loves humanbeings

(A loving person is ) a truthteller

(A loving person is ) a sharer

(A loving person is ) good-hearted

(A loving person) has a smiling face

(A loving person) does not say bad words

(A loving person) never fights

(A loving person) loves, has respect for animals

(A loving person is ) optimistic

(A loving person is ) a good person

NINININININININWIWw Lo |

(A loving person) studies lessons hard

Other

~N
~N

As can be seen from the table above, a considerable part of the students believe that a loving person should be
respectful (13 students), tolerant (10 students), and happy/joyful (10 students). The next largest category in this

table was “Other”, mostly covering ideas suggested only once (f=1) such as (A loving person is) affectionate,
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empathetic, positive, not pessimistic, warm-hearted, successful, (A loving person) has good personality, treats
everyone well, doesn’t throw rubbish around, tries not to break anyone and establishes good relations with

peoples. Below are quoted a choice of statements recorded during the interviews:

e “(Aloving person) respects their friends, nature and family, and tries not to break anyone. Your friends will
approach you better then. If you fight with your friends, you will be lonely.” (Male Participant 284)

e “(Loving people are) Smiling. They have a warm heart. They speak sweetly. They have got love in
themselves.” (Female Participant 334)

. “(A loving person is) tolerant, respectful, neutral, not impolite, happy, a person who can express their
feelings, establishes good relationships with people, shares their feelings whenever and wherever they

want.” (Female Participant 450)

The analysis continued with the views on consequences of avoiding being a loving person and the

corresponding findings are given in Table 12.

Table 12. Frequency of Students’ Anticipations about Consequences of Being an Unloving Person

Code

We will become a bad person

No one will love us

We cannot make friends at all

We will be lonely

We will be angry, irritable

We will fight, become quarrelsome

We won’t be a sharer

We will become mean

We will become ill-tempered

We will become unhappy

Life will be too bad

NN (NN (NN|w|w|S[v oo |=-

We will be sad

Other

Yo}
o

Table 12 summmarises the probable effects of avoiding being a loving humanbeing. As can be easily seen, the
highest share was taken by those saying we will become a bad person (8 students), no one will love us (8
students), and we cannot make friends at all (5 students). Despite not having an equal frequency, a few other
ideas were suggested often, which were we will be lonely (4 students), we will be angry, irritable (3 students),
we will fight, and we will become quarrelsome (3 students). Lastly, it was seen that an important number of
answers were organised under the category named “Other”, all of the individual items showing the least
frequency of 1 (f=1). Some of such responses were we will have no friends, we will not be able to get along well
others, we will hurt others, we might harm our surrounding, we will tell lies all the time, we will do bad things,
we will not be able to make friends, everyone will kill each other, everyone will treat each other badly, we will
have difficulty starting friendship, we will be selfish, we will not be able to be happy, and we will treat everyone

badly. In this connection, a few sentences from the interviews are quoted below:
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e ‘It will make our life even more difficult. If we are loving (persons), we can concern ourselves with our
lessons. If we are bad, we will have our mind on elsewhere. Our friends will not love us at all. Even our
family may not love us.” (Male Participant 104)

e  “We cannot live in solidarity. If people didn't love each other, they wouldn't get along. We will be
insensitive. We will stay lonely. We cannot play games in solidarity with our friends. We will have to play
alone. Your friend won’t show love or respect to you.” (Female Participant 133)

o “We won’t be loved by other people. We will lose favour with our teachers. We will have difficulty making
friends. Our relations with friends and teachers will decrease, we will become unhappy, we cannot express

our feelings. In a situation where we are sorry, we cannot tell others.” (Female Participant 450)

In answer to another interview question, Table 13 displays findings about lessons hosting activities around love

value in the students’ schools.

Table 13. Frequency of Lessons with Activities on Love Value Reported by Students

Code f

Turkish Language 23

Social Studies 19

Painting/Visual Arts 12

Human Rights 11

Science

Religious Culture

Traffic

Knowledge of Life/Social Studies

Physical Education

Mathemantics

Game and Physical Activities

Music

| don’t remember

RININ[WWLWWwUL|Ioo|o |

English Language

The table above shows that most of the students join activities related with love value as a part of Turkish
Language (23 students), Social Studies (19 students), Painting/Visual Arts (12 students) and Human Rights (11
students) in their schools. Some other students reported Science (9 students), Religious Culture (6 students),
Traffic (6 students), Knowledge of Life (5 students), Physical Education (3 students), Mathematics (3 students),
Games and Physical Activities (3 students) and Music (2 students) as host of such activities. Apart from these,
some other reportings were recorded with decreasing frequency such as | don’t remember (2 students) and

English Language (1 student). Some of the students’ statements are given below as they are:

e “Inall lessons. Turkish language, mathematics, science, social studies. (Female Participant 38)
e “The topic of love sometimes comes in painting (lessons), Turkish language.” (Male Participant 104)
e  “There is help for the elderly in human rights (lessons), traffic (lessons). There is love in some texts in

Turkish language (lessons).”(Male Participant 284)
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e “In science (lessons). Along with love for homeland in social studies. There are stories in Turkish language
(lessons).” (Female Participant 334)

. “Some texts are on love in social studies, Turkish language (lessons).” (Male Participant 253)

Under the last item in the interview forms, the students’ findings regarding the place of teaching love value are

given in Table 14.

Table 14. Frequency of Students’ Suggestions on Where to Teach Love Value

Category Reasoning

There is love everywhere

Everywhere there are people you love

We apply our school learnings at home and around

We become bad in absence of love, but good in other places

Our behaviours can be bad everywhere

We should show love, respect, tolerance to every person

There should be love, respect everywhere

We see that there is more love around

We are learning at school too

RIR|(R|IR[RP[R[RP|RP|FR|N|=-

We learn at home with our parents’ love

If we are a black-hearted person, we cause harm at both school and home and for
those around

[ERN

Love is a valuable thing

People cannot live without love

If people do not share, others cannot learn to share

We can love something anywhere

Family has to give education starting from birth

The child needs to show it in the social circle

Everywhere
It is taught in lessons at school

Love is felt for teachers, friends at school

Love is felt for animals, nature in the environment

Love is felt for family at home

You learn at home with love for mother, father

You learn at school while teacher is teaching the lesson

There are more people in the social circle

Everyone needs to know love

There are more living things in the environment

Everyone sees in the surroundings

People around take after you

All people are filled with love

You learn too when you teach love to those around you

There is more love around

We need to feel more love for the surroundings/environment

In the There are more things to love in the surroundings/environment

surroundings/ There are always people around, you help them

environment Those who do not go to school can learn in the surroundings/environment

The good and the bad around can teach each other

When people apply love to each other, you better learn what love is

The teacher teaches and shows

Better learned from teachers

RiRr[INR|RP|R[R[P|RP|R|RP[R[R[P|RP|RP|V|R[R[RP|RP|R|R|R[R|[RP|R]|R ]|~

There may not be a good example around
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Some in the family may know wrong

There are more intensive classes at school

At school We learn everything at school

We learn better at school

Students at school take after you

School becomes a loving place

If there is no love at school, we won’t love friends

If there is no love at home, we won't love our parents

Evde Everything comes with our family since we are born

Our mother warns when something happens

RiRrR|IR[RP[RIRP|RP|R|R|~

Our mother feels love

Table 14 gives an account of suitable places for teaching love value from the students’ point of view. It can be
seen that more than half of them defended that love should be taught everywhere (24 students). This view was
justified by saying “there is love everywhere”, “everywhere there are people you love” and “we can love
something anywhere”. Another large group of respondents were noted to believe that love value should be
learnt in the surroundings/social circle/environment (18 students) and at school (11 students). The reasoning
behind the former preference was mostly “there are more people in the social circle”. Those opting for teaching
of the value at school argued that “the teacher teaches and shows”. The frequency of mentioning decreased to
the lowest level in the case of at home (4 students). The supporters of this view defended their views by saying
“if there is no love at home, we won't love our parents”, “everything comes with our family since we are born”,

“our mother warns when something happens” and “our mother feels love”. Some of the relevant statements

are quoted below for deeper understanding:

e “More at school. Because there are more intensive classes at school. We learn everything there already. We
can learn better there. We have got friends and so on.” (Male Participant 104)

. “Everywhere. Because there is no such thing as love is in a certain place. There is love everywhere. There is
love in our surroundings, family, school and this must be taught everywhere.” (Female Participant 174)

° “At school and home. Because our teacher tells, shows us at school. At home, our mom warns us when
something happens. It is not taught much in the surroundings. Not many people are concerned with us,
they just warn us sometimes.” (Male Participant 284)

. “In the environment because we will see that there is more love if it is taught in the environment. We are
learning at school too in fact. If it is in the environment, there are humanbeings, animals, all living things.

As for at home, with our parents’ love. In fact, it is taught everywhere.” (Female Participant 419)

CONCLUSION and DISCUSSION

In line with the first research problem, the students were asked to paint what is brought to their mind in
relation to love and love value as they heard the statement “Love is the magic of change.” It was found that
they hinted at 19 sub-values or ideas associated with love value. The complete list contained love for friends,
love for animals, love for humans, love for family, love of nature, love/affection, love for mother, love for

teachers, power of loving, love for siblings, love for games, love for homeland, love for the flag, love for
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children/offsprings, love for father, love for lessons, love for Atatiirk, love for school, and love for books. It can
thus be confidently said that the participant students’ perceptions regarding love value are quite varied.
Similarly, the research of Ak Tefek (2016) with the aim of identifying student views on and acquisition levels of
values taught in Knowledge of Life course filed students’ paintings which mean loving humanbeings (loving
friends), loving family members, loving home, loving nature and loving animals. In our research, the leading
idea associated with love in paintings was love for friends. This can be stemming from the respondents’ reality
period considering the characteristics of their age group (9-12 years). These ages correspond to late years of
basic education and are also called “faction” or “disobedience” period (Artut, 2006). This developmental period
covers the onset of adolescence, which is characterised with cognitive changes and developments, and these
introduce new actions such as the adolescents’ exploring the surroundings, increased interaction with peers at
school and acting independently on the family in some instances, and thus tendency to form groups of friends
(Gegen, 2018). This fact might have urged the young illustrators to chiefly picture love for friends as a symbol of
love value. On the other hand, it was an unexpected finding that the students gave a very small place to love
for Atatiirk, love for school and love for books. Apart from these, some paintings were classified separately for

no visible bonds with love value.

As a dimension of painting, colour(s) preferred often is/are used to make inferences about children’s inner
world and both positive and negative emotions (Cankirili, 2012: 206). The students in our research used a large
array of colours in their art works. The colours blue, yellow and green came to the fore front among all others.
Besides this, most of the students were observed to use the entire surface of the paper for painting their
impressions. In a similar research by Buyurgan and Demirel (2013) examining the effects of television series on
children, the most preferred colours were noted to be blue, black, green, red and orange. This finding seems to
be in compliance with our finding. Of the colours, blue was used to dye clouds, sky, sea and garments. Cankirili
(2012: 209) also wrote in his book that blue is the colour of seas, lakes and clouds in kids’ paintings. A further
detail was that the girls completed their art works by using a higher number of different colours and they were
able to use them with more talent compared to the other sex. In a similar vein, Bostanci (2006) reached the
conclusion that female students are more successful than their male peers at using a diversity of colours. The
males, specifically, used the colour grey the least, and even some students used no colours in their drawings or
paintings. To our current knowledge, avoidance of colours in art works about certain topics might be an
indicator of the painting child’s emotional deprivation and probable disposition to asociality (Davido, 2014: 35).
However, Kinicioglu (2009) was at variance with our findings as it showed that green was the most popular

colour while purple was the least favourite one in the students’ paintings.

Students’ cognitive, affective and behavioural responses constitute another body of findings in our research.
First, the students usually filled speech bubbles with nice words in their pictures depicting love, which is a sign
of their cognitive responses. A number of other cognitive situations were also often in sight such as unity,
solidarity, magic and spell. In contrast, the rarest cognitive depictions were sensitivity and science. Likewise,

Buyurgan and Demirel (2013) analysed art works of students and concluded that the participants’ cognitive
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domain was largely stimulated by asbtract concepts streaming in serial films such as unity-togetherness, death,
magic and poverty, so they imitated scenes embodying such concepts. In the same vein; Buyurgan, Kiipeli and
Yildiz (2015) figured out ideas like unity-togetherness, deprivation, victimisation and death in students’ pictures
about games. Secondly, affective responses generally included positive statuses such as loving, happiness and
joy. However, some students depicted negative reactions such as sorrow and anger. The last and the least of
such responses was boredom. The analysis of Buyurgan and Demirel’s research (2013) in the same terms
demonstrates that the students’ illustrations were dominated by abstract concepts like fear, happiness,
sarcasm, amusement, love-affection, superiority, helplessness, anxiety and anger. Support is extended by
Buyurgan, Kiipeli and Yildiz’'s research work (2015) since they also compiled practical works transferring scenes
of helplessness, happiness, fear, anger, surprise, love/affection and sorrow/loneliness. Thirdly, the analysis of
behavioural responses demonstrated that the students tried to represent handhold, helping, exchanging gifts,

offering flowers and caressing the head more than often.

In addition to the foregoing, the pupils mostly portrayed humanbeing in the form of a girl and a boy in their
depictions of love. Other frequently shown figures of humanbeings were motther, father, sibling and teacher.
Buyurgan, Kiipeli and Yildiz (2015), in their study analysing paintings, noticed that humanebings were drawn in
the form of a boy most of the time. In a similar study by Tozduman Yarali, Ozkan and Giingér Aytar (2016), it
was seen that 7-year old kids depicted their favourite humanbeing as a friend, and it was followed by an elder
sister/brother, teacher and father in a decreasing order of frequency. Again, they found that ten year-old
children used figures of friends for their favourite person, leaving family members in the back. When animal
figures in the pictures are examined, it is understood that they usually painted domestic animals such as cats,
dogs and birds. In her book, Davido (2014: 46) pointed out that children mostly draw pets, which is typically a
sign of good compliance between kids and their social surroundings. As for objectified versions, it is seen that
the students substantially inserted hearts in their paintings. Since love is believed to take place in the heart or
bossom, love and love value is paired with this organ in Turkish language and culture (Yildiz, 2013: 8). In the
present research, the image of the heart was ordinarily used to narrate love value. Apart from that, sun and
clouds were the other frequently emerging objects associated with love value in the paintings. Sun-cloud and
sun-mountain compositions are among the earliest compositions. The sun and accompanying cloud and
mountain consistently appear in children's paintings as a symbol of happiness, joy and integrity. They are not
customary in unhappy themes (Paktuna Keskin, 2012: 32). Likewise, Buyurgan, Kipeli and Yildiz (2015)
demonstrated that objects such as such as a cloud, tree, car, sun, ball, grass, house and flag are mostly

rendered in art works narrating games.

When it comes to the findings under the second research problem, the students referred to family, love for
family, friends, love for friends and happiness, joy as soon as they started talking about love value. Still, there
were quite a lot students who mentioned hugging, one’s loving another, teacher, and love for teachers. It can
be suggested that fourth-grade students are capable of defining love with the help of a variety of concepts and

in broad terms. There are studies in the literature that are in agreement with our findings. In the work of

1609 Yarar Kaptan. S. & Kig, A. (2020). Fourth-Graders’ Perceptions of Love Value, International Journal
of Eurasian Education and Culture, Issue: 10, pp. (1588-1639).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

Tozduman Yarali, Ozkan and Giingér Aytar (2016), it was observed that children aged seven and ten put love
concept into words by using key words such as “sharing, happiness, loving, being respectful/tolerant, treating
well, exchanging gifts, beautiful emotion, happiness”. Ak Tefek (2016) also found out that the students visualise
love as loving a humanbeing (loving someone or a friend), loving those having a blood-relation (mother, father,
sibling, uncle, aunt, etc.), loving animals and loving nature. In the research of Ramazan and Oveg (2017), the
students regularly replied to the question “What is love?” by saying “l don’t know”. Nevertheless, the
occurrence of responses such as “(Love is) loving somebody, friendship, love, a beautiful thing, happiness,
hugging/giving a hug, living, loving your sibling, my mom, treating one well, sharing” support the findings in the

current research.

Our findings regarding “what or who to love” reveal that the pupils mentioned animals, teachers, friends and
family in most cases. It implies that the students tend to believe that love is something for those in the
immediate surroundings. Also, a large number of students reported mother, father, humanbeings and nature as

probable addresses of love.

As for the responses about where/when they last felt love, they consistently said when | hugged mom. Some of
the respondents mentioned when mom kissed, when | chatted with mom, on my birthday, when | hugged my
elder sister and on Teachers’ Day. In a similar manner; Tozduman Yarali, Ozkan and Giingér Aytar (2016) found
that children aged seven and ten expressed their views about ways of showing love by referring to acts such as

‘hugging, kissing, ‘exchanging gifts’, ‘making a surprise’ and ‘showing respect’.

On traits of a loving person, a considerable number of the students told that a loving person is respectful,
tolerant and happy/joyful. In connection with that, they predicted probable consequences of being an unloving
person as we will become a bad person, no one will love us, and we cannot make friends at all. Reference was
also made to negative expectatios like we will be lonely; we will be angry, irritable; and we will fight, become
quarrelsome. Kayadibi (2002) stated that there is hate, distress and failure where love does not exist; whereas

love is coupled with joy, happiness, peace, success and industriousness.

When it comes to lessons where students engage in activities animating love value, the highest number of
reference was seen to be attached to Turkish Language, Social Studies, Painting/Visual Arts and Human Rights.
The first rank of Turkish language lesson in this respect might be due to the abundance of texts related to love
in coursebooks for this lesson. Other school subjects were also said to feature love-related practises. These
were Science, Religious Culture, Traffic, Knowledge of Life, Physical Education, Mathematics, Games and
Physical Activities and Music. It is worth noting that some respondents simply replied by saying / don’t know.
Another finding is that the students engage in such activities during English Language lessons the least. The
reason behind such a low frequency could be the conception that English lessons are allocated for teaching
basic knowledge in that foreign language, leaving the substantial task of values education to be performed in

Turkish-medium lessons like Knowledge of Life, Social Studies and Turkish Language.
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As the last finding, the students stated almost habitually that love value should be taught everywhere. They
justified their responses with arguments such as there is love everywhere, everywhere there are people you
love, and we can love something anywhere. However, a significant number of other students have the opinion
that love value must be taught in the surroundings/social circle/environment and at school. The reasoning for
the former suggestion appeared as there are more people in the social circle. The other suggestion, at school,
was grounded on the argument that the teacher teaches and shows. The smallest portion belongs to those
believing that love value must be taught at home because if there is no love at home, we won't love our
parents; everything comes with our family since we are born, our mother warns when something happens, and
our mother feels love, as reported by students themselves. Kayadibi (2002) pointed out in his study that love

should be continuous in the family, school and every sphere of life.

RECOMMENDATIONS

Departing from the results of the research, a number of recommendations were proposed for different target

audiences:

1. Considering the importance of a loving environment in education (Aydin, 2006: 147; Solak, 2009: 28), the
importance of a warm environment in schools should be emphasised and all stakeholders of value
education (school, teacher, parent, student, etc.) should contribute to this environment.

2. In order to train families and educators on building an affectionate environment, using the language of
love at home and at school, etc, applied training sessions should be organised under the title of "Love
Education”.

3. Despite the fact that the updated curriculum necessitates a process-oriented approach rather than a
success-oriented education system that is reliant on examinations and memorisation of
information, students’ test anxiety can be managed by arranging social, cultural, athletic and artistic
activities around love value.

4. Generations who see and feel love around them are nominees to keep love alive. For this reason, students
should be given chances to get acquainted with loving settings as much as possible in the family, school
and media.

5. In this research study, students' perceptions of love value were analysed after collecting data with a
“Personal Information Form”, thee “Practical Work on Love Value (Paint It!” and a “Semi-Structured
Interview Form”. It seems beneficial to look into perceived love value of teachers, school administrators

and parents by using similar methods.
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ILKOKUL DORDUNCU SINIF OGRENCILERiINiIN SEVGi DEGERINE YONELIK
ALGILARI

0z

Bu arastirmada, ilkokul dérdinci sinif 6grencilerinin sevgi degerine yonelik algilarinin
belirlenmesi amaclanmistir. Calisma, ¢ok yontemli nitel calisma olarak desenlenmis betimsel 6zel
durum ¢ahismasidir. Calisma grubu, 478 ilkokul dordiinci sinif 6grencisinden olusmaktadir. Veri
toplama araci olarak; “Kisisel Bilgi Formu”, “Sevgi Dederine Yénelik Uygulama Calismasi” ve “Yari
Yapilandiriimis Gériisme Formu” kullanilmistir. Arastirma sonucunda; 6grencilerin sevgi degeri ile
ilgili 19 farkl alt boyutta resim yaptigi belirlenmistir. Bu durumda &grencilerin sevgi degerine
yonelik algilarinin gesitlilik gésterdigi anlasilmistir. Ogrenciler sevgi ile ilgili resimlerinde daha gok
arkadas sevgisine yer vermislerdir. Bunun yaninda 6grencilerin resimlerinde en az Atatiirk sevgisi,
okul sevgisi ve kitap sevgisine yer vermis olmalari dikkat cekmistir. Ogrenciler resimlerinde ¢ok
sayida renk kullanmislardir. Ogrencilerle yapilan gériismelerden elde edilen sonuglarda dérdiincii
sinif 6grencilerinin sevgiyi c¢esitli kavramlarla ve genis bir c¢ercevede tanimlayabildikleri,
ogrencilerin daha ¢ok yakinda bulunan kisilere sevgi duyulacagl yoninde bir algisinin oldugu
gorilmustir. Ogrenciler sevgi degerine yénelik etkinlikleri cogunlukla Tiirkce, Sosyal bilgiler,
Resim/gérsel sanatlar ve insan haklari dersinde vyaptiklari yéniinde gériis bildirmislerdir.
Ogrenciler sevgi degerinin nerede &gretilmesi gerektigine yonelik gériislerinde ise cogunlukla her
yerde 6gretilmesi gerektigi yoniinde goris belirtmislerdir. Kigulk yaslarda kazanilan davranislarin
daha kalici oldugu distntldiglinde sevgi degeri egitiminin okul 6ncesi donemleri de kapsayacak
sekilde planlanarak bu degerin dogrudan kazandirilmasina yonelik calismalar yapiimali ve
o6grencilerde dogru sevgi anlayisi olusturulmalidir.

Anahtar Kelimeler: Degerler egitimi, ilkokul dérdiinci sinif 6grencileri, sevgi degeri
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GiRiS

Kaltirel birikimin hizli olmasi, bilim ve teknolojideki gelismeler, kiiresellesen diinyada farkli toplumlarin
birbirleriyle etkilesime girmesi sliphesiz ki toplum ve aile yapisinda var olan degerleri etkilemektedir. Bu
degisim ahlaki, sosyal, kiltirel boyutta yasamin her alaninda o6zellikle de egitim kurumlarinda kendini
gostermektedir (Saglam ve Geng, 2014). Temel amaci iyi davranislar kazandirmak, iyi vatandas yetistirmek,
toplumsal yasama uyum saglamak ve kultir aktarimi yapmak olan okullarda degerler egitimi verilmektedir
(Akbas, 2008; Simsek, 2013; Yigittir ve Ocal, 2010). Degerler egitimi, saygi, sevgi, sorumluluk, diristlik ve
adalet gibi evrensel bazi degerlerin dogrululugunu vurgular ve 6grencilerin bunlari anlamalarini, bunlara 6nem
vermelerini ve yasamlarini bu degerlere gore yasamalari konusunda kendilerine yardimci olur (Yaman Atalay,
2013: 1). Degerler egitimi, dogru ve etkili bir sekilde yapildigi zaman bireyin gelisimine 6nemli katkilari
olmaktadir. Yanlig ve sistemsiz yapildiginda ise bireylerde sorun kaynagi olabilmektedir. Ginliimlzde yanlig bir
takim inanglarin, davranislarin cogunun kiiglik yaslarda alinan yanls bilgi ve egitimden kaynaklanmakta oldugu
bilinmektedir. Birgcok yanlis fikir ile islenen suclar degerler egitiminin dogru ve etkin olarak yapilamamasindan
kaynaklanmaktadir. Bu sebeple degerler egitiminin, ©zellikle de egitim kurumlarinda O6grencilere cesitli
programlar araciliglyla dogru bir sekilde verilmesi gerekmektedir (Yel ve Aladag, 2009: 118). Bu baglamda
ozellikle ilkokullarda degerler egitimi ele alinmaya baslanmistir. Nitekim Akdag’in (2009) da belirttigi gibi ilkokul
basamagi, egitim biliminin gereklerine uygun, ilkeli ve duyarli olunmasi gereken énemli bir donemdir. Kisiligin
blyuk oranda sekillendigi ilkokul kademesinde, degerler egitiminin saglkli bir sekilde verilmesi, cocugun ileriki
yasami icin dengeli bir kisilik olusturmasi bakimindan 6nemlidir (Yel ve Aladag, 2009: 118). Bir toplum,
gelecegini ancak her yoniyle iyi yetismis, degerlere sahip, donaniml bireyler tarafindan insa eder. Bu bireylerin
yetisme siireci, 6nce ailede daha sonraki dénemlerde okulda devam eder. ilkokul ¢agindan baslayip belirli
degerleri bireylere kazandirmak egitim sisteminin en énemli gorevleri arasinda goriilmektedir (Ozden, 2010:

11).

Ogretim programlari, egitim ve 6gretim faaliyetlerinin amag;, icerik, kapsam ve siire bakimindan ele alindigi bir
yapidir. Varis’ a (1996) gore 6gretim programi, “editim programi icinde adirlik tasiyan, genellikle belli bilgi
kategorilerinden olusan ve beceriye ve uygulamaya adirhk taniyan, bilgi ve becerinin egitim programinin
amaclari dogrultusunda ve planh bir bicimde kazandirilmasina déniik bir program” olarak tanimlanmaktadir.
2018 yilinda giincellenen 6gretim programlari temel egitim ve ortadgretimde kademeli gegis yerine bitin
basamaklarda uygulamaya koyulmustur. Bu giincellemeden en fazla etkilenen program 6gesi deger egitimi
bashgl olmustur. 2018 6gretim programlarinda giris bélimindeki baslklarda standartlastiriimaya gidildigi ve
neredeyse her baslikta degerlere vurgu yapildigi gérilmektedir (Beldag, 2019: 143). Sevgi degeri, 2018 yilinda
ilkokul 6gretim programlarina eklenen kok degerler igerisinde yer alan en énemli degerlerden biri olmakla
birlikte alt boyutlari ile distndldiginde birgcok degerin 6ncisi olan kdk cati deger olma 6zelligine de sahiptir.
Sevgi, sosyal bir varlik olarak, insan olmanin gerektirdigi dogal bir ihtiyactir. Maslow'un siraladigi ihtiyaclar
hiyerarsisinde sevgi, temel olarak belirlenen fizyolojik ve giiven gereksiniminden sonra gelmektedir. Bununla

beraber, sevginin, temel gereksinimlerin de 6niine gecerek ilk sirada yer alacak kadar glicli bir gereksinim
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oldugunu gésteren sayisiz 6rnek vardir (Ozmen, 1999). insanlar arasi ¢atismalarin azaltimasinda degerler
egitimi ve bu egitim yoluyla verilecek evrensel degerler biiylik 6neme sahiptir. Bu evrensel degerlerin basinda
“sevgi degeri” gelmektedir. Clinkli sevgi insani-insana, insani-dogaya, insani hayvana yaklastiran ve arada bag
kurabilen 6nemli bir degerdir. Degerler egitimi ile sevgi degerinin kazandirildigi bireyler, insanliga, dogaya ve
tim canhlara karsi; duyarh, hosgorili, saygili, sorumlulugunu bilen bireyler haline gelirler. Boylelikle toplum

icerisinde mutlu bir ortam olusturularak insanlar arasindaki ¢atismalar en aza indirilebilir (Onlen, 2017: 29-30).

ilgili alan yazin incelendiginde, sevgi kavraminin bilim adamlari, sanatgilar ve disiinirler tarafindan degisik
bicimlerde tanimlanmaya ¢alisildigi gortlmektedir. Fromm (1994: 14-31), sevgiyi insanlarda bulunmasi gereken
olumlu bir gilic, 6grenilmesi ve uygulanmasi gereken bir sanat olarak ele almakta ve gercek sevginin ilgi,
sorumluluk, saygi ve bilmek ile siki sikiya bagli oldugunu vurgulamaktadir. Sevgi insanlari birbirine yaklastiran ve
kaynastiran, i¢sel olarak baglayan dogal, ruhsal bir egilimdir. Kisiyi 6teki insanlardan ayiran duvarlari yikan, oteki
insanlarla birlestiren etkin bir glictlr. Sevgi, kisinin bUtlinlGgini, bireyselligini yitirmeden diger insanlar ve
varliklarla birlesmesidir (Hokelekli, 2011: 83). Sevgi; ilgi demektir, hosgori demektir. Sevgi, karsinin hakkina
saygl gostermek ve korumak demektir. Sevgi, tahammiil gdstermek demektir. Sevgi, kisinin kendisini agsmasi,
dogaya, cevreye, tim canlilara karsi duyarli ve sorumlu olmasi demektir. Sevgi; onarir, korur, gelistirir,
sevgisizlik ise yipratir, yok eder (Ozmen, 1999). Sevgi goniilde duyulan, insana huzur veren bir duygudur.
Sorumlu ¢abayla eyleme déniisen bir degerdir. insana giic veren bir enerjidir. Sevgi bir alisveristir, vereni de
alani da zenginlestirir, mutlu eder (Yildirim, 2004: 37). Sonmez’e (1987) gore ise sevgi; duygu ve dislincelerin
paylasiimasi, hosgord, kisinin en énemli gereksinimi, bilgi, beceri ve duygunun incelmesi, tutarli olmasi, kisinin
kendini gelistirmesine ve yardimci olmasina yardimci bir unsurdur. Sevgi tek basina bir duygu olmakla birlikte,
sevgi nesneleri ¢ok ve gesitlidir. Sevgi, canli-cansiz tim varligi kapsar. Benlik sevgisi, anne-baba sevgisi, es
sevgisi, cocuk sevgisi, arkadas sevgisi, vatan sevgisi, tabiat sevgisi ve Allah sevgisi bunlarin basinda gelir
(Hokelekli, 2011: 85-86). Sevgi; fedakarhgi, dzverili olmayi ve karsi tarafin iyiligini istemeyi gerektirmektedir.
Sevgi adaletin kaynagidir, merhametle i¢ icedir ve tiim sanatlarin 6ziinii olusturur (Sahin, Okmen ve Kilig, 2018).
Ozden’ e (2004) gére de canli varliklarin varolusunda sevgi en basta gelen etken oldugu gibi tim giizelliklerin,
sanatin, bilimin, kisacasi tim olumlu durumlarin kaynaginda da sevgi bulunur. Sevgi stirdirulebilir, bitinleyici
bir degerdir. Bu degerin i¢sellestirilmesi nitelikli bir yasam icin son derece énemlidir. Stirekli gelisim ve degisimi
benimseyen, kendini gergeklestirme c¢abasina giren, empati kuran, kendini taniyan, yeteneklerini bilen,

elestiriye agik, hosgorili, treten ve paylasimci bireyler sevgi degerine sahip bireylerdir (Akyol, 2010: 58).

Sevgi, seving, mutluluk gibi duygular yasama olanaklari verilmemis cocuklar; fiziksel, bilissel ve toplumsal
bakimdan saglikh gelisemez, hareket, dil ve zihinsel becerilerinde olasi gecikmelerle karsilagirlar. Gunlik
yasaminda sevgi ve ilgiden yoksun birakilmis kiclik ¢ocuklar sosyal iliskilerde sikinti ¢eker, baskalarindan
cekinme, saldirganhk, diismanlik gibi uygun olmayan toplumsal egilimler gosterebilirler (Ulusoy, 2005). Her
gecen glin toplumda, ailede, evliliklerde ve dostluklarda iletisim, empati ve sevgi yoniinde bozulmalar ortaya
¢ikmakta, iliskilerde bazi noktalarda tikanmalar yasandigi goriilmekte ve insanlar bu sorunlara nasil ¢6zim

bulacaklari konusunda problem yasamaktadirlar (Ladner, 2003). Dinyada vyasanan siddet olaylari,
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kiiresellesmenin sinirlari kaldirmasiyla farkh kiltirlere hosgoru gésterme gerekliligi, tiiketimin artmasi ve gegici
hazlara olan ilgi, insanlarin manevi degerlere olan ihtiyacini ortaya ¢ikarmistir. Tim degerlerin 6zl sevgi
olduguna gore sevgi degerinin egitimde, siyasette, ekonomide ise kosulmasi gerekli bir ¢6zim unsuru olarak
kabul edilebilir. “Sevgi gelince tiim eksiklikler biter” diyen Yunus Emre’nin s6zi bu baglamda en 6zetleyici

ifadedir (Akyol, 2010: 61).

Bu baglamda 6grencilere kazandiriimasi gereken en 6nemli degerlerden birinin sevgi degeri oldugu séylenebilir.
Sevgi butlnleyici, birlestirici bir deger olmakla beraber butin olumlu degerler sevginin agilimidir. Sevginin
egitimde bilingli olarak ise kosulmasi degerler egitimi icin gereklidir. Butlinleyici ve semsiye deger olma o6zelligi
taslyan bu degeri etkili bicimde 6grencilere kazanim olarak sunmak, egitimin temel islevleri arasinda olmalidir
(Yaman Atalay, 2013: 5). “Egitim ve Sevgi” sozclkleri bir araya getiriimesi gereken en uygun iki sézciktar.
Modern egitim olarak cagimiza damgasini vuran butiin egitime iliskin kuramlarda Usti kapali olsa da sevgi hep

én plandadir (Ozden, 2003).

Bu calisma ile ilkokul dérdiinci sinif 6grencilerinin sevgi degerine yonelik algilarinin belirlenmesinin 6grencilerin
degerlere ve Ozellikle sevgi degerine karsi olan tutumlarinin olumlu yonde etkilenmesinin énemli oldugu
disinulmektedir. Bununla beraber bu galisma ile galismanin yirGtilduga ilkokullardaki basta uygulamanin
yapildig1 6grencilere, calismayi izleyen sinif 6gretmeni ve okul idarecilerine sevgi degeri konusunda farkh bakis
acisi kazandirmis olabilecegi duslUnilmektedir. Ayrica literatiirde degerler ile ilgili yapilan calismalar da
incelendiginde c¢esitli degerlerin ele alindigi ancak dogrudan ilkokul diizeyinde sevgi degerine yonelik
cahismalarin kisith oldugu gortlmustir. Bu ¢alismanin alandaki boslugu doldurmasina, 6grencilerin zihninde yer
alan sevgi algisinin tanimlanmasina ve cergevesinin belirlenmesine yardimci olacagi disliniilmektedir. Bunun
yaninda arastirmanin gesitli veri toplama araglari kullanilarak ayrintili sekilde ele alinmis olmasinin bu
arastirmaya degerler egitimi alaninda yapilmis 6zgiin bir ¢alisma olma 6zelligi katacagi distnilmektedir.
Boylece bu galismanin degerler egitimi alaninda 6nemli bir eksikligi doldurarak bu alanda ¢alisacak olan diger

arastirmacilara ve degerler egitiminin esas uygulayicisi olan 6gretmenlere yol gbsterici olacagina inanilmaktadir.

Arastirmanin Amaci

Bu arastirmada, ilkokul dordinct sinif oOgrencilerinin sevgi degerine yoénelik algilarinin  belirlenmesi
amaclanmistir. Bu temel amag dogrultusunda asagida yer alan arastirma problemlerine yanit aranmaya

caligiimgtir:

1. ilkokul dérdiincii sinif &grencilerinin sevgi degeri ile ilgili yaptiklari resimlerde yer alan konu, renk,
bilissel, duyussal, davranissal tepkiler, figlir ve nesneler nelerdir?

2. ilkokul dérdiincii sinif 8grencilerinin sevgi degerine yonelik gérisleri nelerdir?
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YONTEM

Arastirmanin Modeli

Arastirma, cok yontemli nitel calisma olarak desenlenmis, betimsel 6zel durum calismasidir. Durum galismalari
glncel bir olgunun gercek yasam baglaminda arastirilmasinda ve olgu ile baglam arasinda belirgin gizgilerin
cizilemedigi durumlarda olgu ile baglam arasindaki orlntileri ayrintili bir bigcimde derinlemesine
belirleyebilmek igin kullanihr (Yin, 2003: 13). Bu calismada da, sire¢ icindeki ilkokul dordinci sinif
Ogrencilerinin sevgi degerine yonelik algilari ile ilgili derinlemesine bilgi edinmek amaglandigindan, 6zel durum

¢alismasi yaklasiminin benimsenmesi uygun gorilmustdr.

Calisma Grubu

Arastirmanin ¢alisma grubu, Rize il merkezindeki 12’si devlet, 2’si 6zel toplamda 14 ilkokulda 6grenim goren
478 dordinci sinif 6grencisinden olusmaktadir. Calisma grubunun belirlenmesinde ilk asamada kolay
ulasilabilir 6rnekleme yontemi kullanilmistir. Arastirmada bu yontemin kullanilma nedeni arastirmanin daha
hizli ve pratik olmasini saglamaktir. Ayrica bu yontemin maliyetinin daha diisik olmasi da arastirmada
kullaniimasinin bir diger nedenidir (Yildinm ve Simsek, 2016: 123). Calismanin ikinci asamasinda goriisme
yapilacak 6grencilerin belirlenmesinde amagsal 6rnekleme yéntemi kullanilmistir. Amagsal 6rnekleme,
¢alismanin amacina bagh olarak bilgi acisindan zengin durumlarin segilerek derinlemesine arastirma
yapilmasina olanak tanir (Blyukoéztirk vd., 2014: 90). Arastirmanin c¢alisma grubunu 478 dordinci sinif

ogrencisi (kiz: 245, (% 51), erkek: 233 (% 49)) olusturmaktadir.

Veri Toplama Araglari

Veri toplama araci olarak; “Kisisel Bilgi Formu”, “Sevgi Degerine Yonelik Uygulama Calismasi (Haydi Resmet!)”
ve “Yari Yapilandiriimis Gérisme Formu” kullanilmistir. Veri toplama araglarinin arastirilan olguyu ortaya koyup
koyamayacagini saptamak icin uzman goéruslerine basvurulmustur. Tarkiye’ deki farkli Gniversitelerde gorev
yapmakta olan c¢ogunlugu Sosyal Bilgiler ve degerler egitimi alanlarinda uzman 48 6gretim elemanina veri
toplama araglari mail yoluyla génderilmistir. 8 uzmandan (Sosyal bilgiler/ deger egitimi (5), istatistik Analiz ve
Uygulamalari (1), Resim-is Egitimi (1), Fen Egitimi (1) ) gelen déniitler dogrultusunda veri toplama araclarina

son sekli verilmistir.

Veri toplama araclarinin hepsi “Ogrenci Goriis Formu” bashgl altinda birlestirilerek, veri toplama, analiz ve

yorumlama asamalarinda yasanabilecek olasi karisikhgin 6niine gegilmistir.

1.Kisisel Bilgi Formu

Ogrencilerin  demografik ve kisisel &zelliklerini belirlemek amaciyla arastirmaci tarafindan yedi soru
belirlenmistir. Bu formda 6grencilere sirasiyla cinsiyet, yas, sinif, ailedeki kisi sayisi, annenin egitim dizeyi,
annenin meslegi, annenin yasi, babanin egitim diizeyi, babanin meslegi, babanin yasi ve oturulan ev ile ilgili

bilgilerinin sorgulandigi sorular yer almaktadir.
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2. Sevgi Degerine Yonelik Uygulama Calismasi (Haydi Resmet!)

Bu formda 6grencilerden “Sevgi degisimin sihridir.” climlesi ile sevgi ve sevgi degeri kavramlarinin zihinlerinde
uyandirdiklarini istedikleri boyalarla resmetmeleri istenmistir. Ayrica resmini tamamlayan 6grencilerden kagidin

arka yuzune resimde gizdiklerini anlatan agiklayici bir yazi yazmalari istenmistir.

3. Yari Yapilandirilmig Gorliisme Formu

Bu formda o6grencilerin sevgi degeri ile ilgili goruslerini derinlemesine belirlemek amaciyla arastirmaci
tarafindan 9 soru hazirlanmistir. Sorularin hazirlanmasinda konu ile ilgili literatir taramasindan elde edilen
bilgilerden yararlanilmistir.  Hazirlanan form ile ilgili uzman gorisleri alinmis ve o6neriler dogrultusunda
dizeltmeler yapilmistir. Hazirlanan sorular 6gretmen ve 6grencilerle birlikte belirlenen uygun zamanlarda
arastirmaci tarafindan 6grencilere sorulmustur. Goértismeler ses kayit cihazi ile kayit altina alinmistir.

Gorusmeler yaklasik olarak 4-10 dakika stirmustur.

Veri Toplama Siireci

Arastirma icin gerekli izinler alinip, calismanin strdirilecegi okullarla iletisime gecildikten sonra, okullarin
yOneticileri ve dorduncl sinif 6gretmenleri arastirmanin amaci ve niteligi hakkinda bilgilendirilmistir. Sinifinda
¢alisma yapilmasina gonilli katihm gosteren dérdincli sinif 6gretmenleri belirlenerek elde edilen verilerin

yalnizca bilimsel amagla kullanilacagi ve 6grencilerinin kimliklerinin kesinlikle gizli tutulacagi ifade edilmistir.

Veriler iki asamali olarak toplanmistir. ilk asamada géniillii katihm gosteren 6gretmenlerin belirledigi uygun
saatlerde derse girilmis, ¢alisma Oncesinde 6grencilere arastirmanin amaci ve 6neminden bahsedilerek
dgrenciler bilgilendirilmistir. Ogrencilere 6ncelikle kendileri ve aileleri ile ilgili bilgilerin soruldugu “Kisisel Bilgi
Formu” verilerek seceneklerden kendilerine uygun olani isaretlemeleri ve bosluklara uygun bilgileri yazmalari
istenmistir. Daha sonra 6grencilerden “Sevgi dedisimin sihridir.” cumlesi ile birlikte sevgi ve sevgi degeri
kavramlarinin zihinlerinde uyandirdiklarini istedikleri boyalarla resmetmeleri istenmistir. Resmini tamamlayan
ogrencilerden kagidin arka yuzine resimlerinde cizdiklerini anlatan aciklayici bir yazi yazmalari istenmistir. Her

bir sinifta calisma bir ders saati (40 dakika) stirmastar.

Ogrencilerin ¢izdigi resimler ve resimlerinin arka yiziine yazdiklari agiklayici yazilardan yola ¢ikilarak sevgi
degeri ile ilgili 19 alt boyut (Arkadas sevgisi, hayvan sevgisi, insan sevgisi, aile sevgisi, doga sevgisi, anne sevgisi,
baba sevgisi, 6gretmen sevgisi, kardes sevgisi, vatan sevgisi, bayrak sevgisi, evlat/cocuk sevgisi, ders sevgisi,
Atatiirk sevgisi, oyun sevgisi, okul sevgisi, kitap sevgisi ask/sevgi, sevginin giicii) arastirmaci tarafindan tespit
edilmistir. 478 6grencinin ¢izdigi resimler tespit edilen alt boyutlara gore sevgi degerini ifade etme, sevgi degeri
ile ilgili olma ve aciklayici yazi yazma durumlarina gére 6n elemeden gegcirildiginde 128 6grenci resmi ikinci

elemeye alinmistir. Segilen 128 resim, iki uzman ile birlikte tekrar incelenerek, 6grencilerden derinlemesine veri
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elde edebilmek amaciyla belirlenen her boyut igin konuyu en iyi yansitan en az iki resim olmak lizere toplam 56

ogrenci ile gorisme yapilmasina karar verilmistir.

ikinci asamada, ilk asamadan elde edilen veriler incelendikten sonra segilen 56 dgrenciye okul idarecileri ve
O0gretmenlerden izin alinarak uygun saatlerde yari yapilandirilmig gériisme formu uygulanmigtir. Ses kayit cihazi
ile kayit altina alinan gorismeler 4 ile 10 dakika arasinda degisen siirelerde tamamlanmigtir. Gériisme yapilan
56 6grenciden elde edilen veriler incelendiginde gériisme sorularina en uygun cevaplari veren ve ayni zamanda
sevgi degerini en iyi resmeden toplamda 36 6grencinin verileri icerik ve gorsel analiz edilmek lizere iki uzman ile

birlikte segilmistir.

Tirk Dil Kurumu Soézliginde algi, bir seye dikkati yonelterek o seyin bilincine varma, idrak seklinde
tanimlanmaktadir (TDK, 2020). Bu calismada o6grenci algilari ile 6grencilerin yasam deneyimleri (zerine
distiinmelerini saglayarak sevgi degerine verdikleri anlami ve deneyimlerine iliskin yansitma yapmalari
hedeflenmistir. Bu hedefe “Kisisel Bilgi Formu”, “Sevgi Egilim Olgegi”, “Sevgi Degerine Yonelik Uygulama

Calismasi (Haydi Resmet!)” ve “Yari Yapilandiriimis Gériisme Formu” ile ulasiimaya calisiimistir.

Verilerin Analizi

Arastirmada veriler 6grenci resimleri ve gériisme sorularindan olusan veri toplama formu ile toplandigindan

icerik analizi ve gorsel analiz tekniginden yararlaniimistir.

“Sevgi Degerine Yonelik Uygulama Calismasi (Haydi Resmet!)” ve “Yar Yapilandiriimis Gértiisme”lerden elde

edilen veriler asagidaki sekilde analiz edilmistir;

e ilk olarak 478 6grenciden elde edilen resimler Buyurgan ve Demirel (2013) tarafindan gelistirilen
resim degerlendirme kriterlerine (konu, renk kullanimi, bilissel, duyussal, davranissal tepkiler, en ¢ok kullanilan
figlir ve nesneler) gore incelenerek, elde edilen veriler frekans kullanilarak tablolastirilmistir. Bulgularin
sunumunda 6grencilere verilen kodlar araciligiyla resimlere de yer verilmistir.

e 56 Ogrenciden elde edilen, ses kayit cihazi ile kayit altina alinan gértusmeler 6ncelikli olarak
bilgisayar ortamina aktarilmistir. Gériisme sorularina en uygun cevaplari veren 36 6grencinin verileri (izerinden
belli kodlamalar yapilmis ve bu kodlamalardan yola gikarak kategoriler elde edilmistir. Daha sonra elde edilen
veriler frekans kullanilarak tablolastirilmis ve bulgular yorumlanmistir. Gériisme yapilan 6grencilerin bakis
acilarini yansitabilmek amaciyla bulgularin sunumunda 6grencilere verilen kodlar araciligiyla alintilara da yer

verilmistir.

Arastirmanin Gegerligi ve Guvenirligi

Calisma kapsaminda gegerlik ve giivenirligin arttirilmasini saglamak amaci ile birden fazla veri toplama araci
kullanilmistir. Arastirmada i¢ gecerligi artirmak amaciyla uzman goéruslerine basvurulmustur. Arastirma konusu

hakkinda bilgiye sahip ve nitel arastirma yontemleri ile ilgili uzmanhg olan kisilerden arastirmayi cesitli
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boyutlarda incelemelerini istemek, arastirmanin inandiriciligi konusunda alinabilecek bir 6nlemdir (Yildirim ve
Simsek, 2016: 279). Gorisme esnasinda birden fazla 6grenci ile gérisme yapildigi icin karsilastirma yapilabilmis
ve kullanilan ses kayit cihazi sayesinde sorulan ek sorular da kayit altina alinabilmistir. Dis gecerligi artirmak
amaciyla dogrudan alintilar yapilmistir. Ayrica arastirma sureci ile ilgili ayrintili betimlemelere yer verilmistir.
Creswell ve Miller’'a (2000) gére bir arastirmada guvenirligi (inandiricilik) saglamanin yollarindan birisi de

arastirilan durumu, katihmcilari ve nitel arastirmanin temalarini ayrintili bir sekilde betimlemektir.

BULGULAR

Arastirmanin bu boéliminde, “Sevgi Degerine Yonelik Uygulama Calismasi (Haydi Resmet!)” ve “Yari

Yapilandirilmis Gorlisme” sorulari araciligiyla elde edilen veriler alt problemler dogrultusunda analiz edilerek

yorumlanmustir.

Birinci Alt Probleme Ait Bulgular

Arastirmanin birinci alt problemi “llkokul dérdiincii sinif 6g§rencilerinin sevgi ile sevgi dederi kavramlari ile ilgili
yaptiklari resimlerde yer alan konu, renk, bilissel, duyussal, davranissal tepkiler, figiir ve nesneler nelerdir?”
seklinde diizenlenmistir. Bu amagla 6grencilerden “Sevgi degisimin sihridir.” climlesi ile sevgi ve sevgi degeri
kavramlarinin zihinlerinde uyandirdiklarini resmetmeleri istenmis, elde edilen resimler resim degerlendirme

kriterlerine gore analiz edilerek yorumlanmistir.

Bu baglamda ilk olarak 6grencilerin resimlerindeki sevgi degeri alt boyutlarina yonelik elde edilen bulgular

Tablo 1’de sunulmustur.

Tablo 1. Ogrencilerin Resimlerindeki Sevgi Degeri Alt Boyutlarina Yoénelik Frekans Dagilimi

Resmedilen Sevgi Degeri Alt Boyutlari f
Arkadas sevgisi 115
Hayvan sevgisi 89

iliskisiz 65
insan sevgisi 49
Aile sevgisi 44
Doga sevgisi 41
Ask/sevgi 29
Anne sevgisi 24
Ogretmen sevgisi 16
Sevginin glcu 13
Kardes sevgisi 12
Oyun sevgisi 10
Vatan sevgisi 8
Bayrak sevgisi 8
Evlat/cocuk sevgisi 6
Baba sevgisi 5
Ders sevgisi 4
Atatlirk sevgisi 2
Okul sevgisi 2
Kitap sevgisi 2
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Tablo 1'e gore o6grencilerden “Sevgi degisimin sihridir.” clmlesi ile sevgi ve sevgi degeri kavramlarinin
zihinlerinde uyandirdiklarini resmetmeleri istendiginde, 6grencilerin sevgi degerinin 19 farklh alt boyutuna
yonelik resim yaptigi gortlmistiir. Bunlar arkadas sevgisi, hayvan sevgisi, insan sevgisi, aile sevgisi, doga
sevgisi, ask/sevgi, anne sevgisi, 6gretmen sevgisi, sevginin glicli, kardes sevgisi, oyun sevgisi, vatan sevgisi,
bayrak sevgisi, evlat/cocuk sevgisi, baba sevgisi, ders sevgisi, Atatiirk sevgisi, okul sevgisi, kitap sevgisidir.
Ogrenciler sevgi ile ilgili resimlerinde daha ¢ok arkadas sevgisine (115 é§renci) yer vermislerdir. Ogrencilerin en
az Atatlirk sevgisi (2 égrenci), okul sevgisi (2 6grenci) ve kitap sevgisi (2 dgrenci) ile ilgili resimler yaptigl tespit
edilmistir. Bunun yaninda sevgi degeri alt boyutlari icerisine giremeyen, konu ile alakali olmayan resimler
iliskisiz (65 égrenci) kategorisine alinmistir. Ogrencilerin resimlerinde en ¢ok kullandiklari renklere yénelik elde
edilen bulgular Tablo 2’de sunulmustur.

Tablo 2. Ogrencilerin Resimlerinde En Cok Kullandiklari Renklere Yénelik Frekans Dagilimi

Kullanilan Renkler f
Mavi 337
Sari 313
Yesil 306
Kirmizi 276
Kahverengi 248
Siyah 203
Mor 178
Pembe 170
Turuncu 169
Ten rengi 74
Renksiz 38

Gri 3

Tablo 2’ye gore 6grencilerin sevgi ve sevgi degeri ile ilgili resimlerinde en ¢ok kullandiklari renklerin mavi (337
6grenci), sari (313 égrenci) ve yesil (306 6grenci) oldugu gorilmektedir. Resimlere bakildiginda mavi rengin
genellikle bulut, gdkyiizii, deniz ve kiyafetlerde kullanildigi gériilmustir. Ogrencilerin resimlerinde en az gri (3
ogrenci) rengi kullandiklari gorilmektedir. Ayrica resimlerinde higbir renk kullanmayan 6grenciler de
bulunmaktadir. Bu resimler tabloda renksiz (38 &grenci) olarak kodlanmistir. Ogrencilerin resimlerinde
resmettikleri bilissel, duyussal ve davranissal tepkilere yonelik elde edilen bulgular sirasiyla Tablo 3, Tablo 4 ve
Tablo 5’te sunulmustur.

Tablo 3. Ogrencilerin Resmettigi Bilissel Tepkilere Yonelik Frekans Dagilimi

Biligsel Tepkiler f
Guzel s6z 56
Birlik, beraberlik 18
Sihir, bliyl 13
Kutlama 8
Olim 4
Evlilik 3
Hayal kurma, gérme 2
Degisim 2
Duyarhlik 1
Bilim 1
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Tablo 3 6grencilerin resimlerindeki bilissel tepkileri ortaya koymaktadir. “Sevgi degisimin sihridir” climlesi ile
sevgi ve sevgi degeri kavramlari ile ilgili yapilan resimler incelendiginde 6grencilerin bilissel anlamda ¢ogunlukla
konusma balonlari icerisinde glizel sézler (56 Ggrenci) sikhkla kullandiklari goriilmistir. Bunun yaninda birlik,
beraberlik (18 égrenci), sihir, biiyti (13 6grenci) gibi durumlar da ¢ogunlukla resmedilen bilissel tepkilerdendir.
Ogrencilerin resimlerinde en az yer verdigi bilissel tepkilerin ise duyarlilik (1 6Grenci) ve bilim (1 6§renci) oldugu
gorilmektedir.

Tablo 4. Ogrencilerin Resmettigi Duyussal Tepkilere Yoénelik Frekans Dagilimi

Duyugsal Tepkiler f
Sevme 70
Mutluluk, nese 38
Uziinti 24
Ofke 17

Ask 14
Yalnizlik 4
Pismanlik 4
Sevmeme 4
Eglence 2
Saskinlik 2
Sikilma 1

Tablo 4 6grencilerin resimlerindeki duyussal tepkileri ortaya koymaktadir. “Sevgi degisimin sihridir” sozi ile
sevgi ve sevgi degeri kavramlari ile ilgili yapilan resimler incelendiginde Ogrencilerin duyussal anlamda
¢ogunlukla sevme (70 égrenci), mutluluk, nese (38 égrenci) gibi olumlu durumlari resmetmislerdir. Bunun
yaninda dziintii (24 &grenci), éfke (17 6grenci) gibi olumsuz durumlari resmeden 6grencilerin de oldugu
gorilmistir. Ogrencilerin resimlerinde en az yer verdigi duyussal tepki ise sikiima (1 6drenci) oldugu
gorilmektedir.

Tablo 5. Ogrencilerin Resmettigi Davranissal Tepkilere Yonelik Frekans Dagilimi

Davranigsal Tepkiler F Davranigsal Tepkiler f
Elele tutusma 55 Misafir karsilama 1
Yardim etme 30 Cicek koklama 1

Hediye alip verme 29 Ugurtma ugurma 1
Cicek verme 26 Alay etme 1
Basini oksama 25 Yumak verme 1
Sarilma 24 Atesi sondirme 1

Yemek, yem verme 22 Kitap okuma 1
Oyun oynama 21 Korkma 1

Fidan dikme, sulama 10 lyilestirme 1

Gezme, dolasma 8 Uyuma 1
Sihir, buyl yapma 7 Bagirma 1
Kisme 6 Bayragi kaldirma 1
Uyarma 5 Alkislama 1
Kurtarma 4 Saldirma 1
Bayrak tutma 4 Kirma 1
Paylasma 4 Bekleme 1
Balon ugurma 3 Bakma 1
Balon verme, alma 3 Kurtarma 1
Kopegi gezdirme 3 Not yazma 1
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Cop toplama 3 Elini 6pme 1
Barisma 3 Diz ¢cokme 1
Ata binme 3 Kaydiraktan kayma 1
Evlenme teklifi etme 3 Piknik yapma 1
Agac kesme 2 Balik tutma 1
Fotograf cekinme 2 Sohbet etme 1
Yemek yapma 2 Bebegi havaya ziplatma 1
Yere ¢Op atma 2 Mum (ifleme 1
Salincakta sallanma 2 Bomba atma 1
Davranissal Tepkiler F Davranigsal Tepkiler f
ip atlama 2 Képege doéniisme 1
Aglama 2 insana déniisme 1
Catisma 2 Resim yapma 1
Dévme, doviis 2 Piknik yapma 1
Ders ¢alisma 2 Denizi seyretme 1
Yiizme 2 Siniftan ayrilma 1

Sag kesme 1

Tablo 5 6grencilerin resimlerindeki davranissal tepkileri ortaya koymaktadir. “Sevgi degisimin sihridir” s6zi ile
sevgi ve sevgi degeri kavramlari ile ilgili yapilan resimler incelendiginde Ogrencilerin davranissal anlamda
¢ogunlukla el ele tutusma (55 6grenci), yardim etme (30 &grenci), hediye alip verme (29 6grenci), ¢icek verme
(26 6grenci), basini oksama (25 égrenci) gibi durumlari resmettikleri gorilmustir. Bununla beraber frekansi 1
olan resmedilen davranissal tepkilerden bazilari ise sunlardir; sa¢ kesme, misafir karsilama, ¢icek koklama, kitap
okuma, alkislama, elini 6pme, balik tutma, mum (ifleme, resim yapma en az resmedilen davranissal tepkilerdir.
Ogrencilerin sevgi ile ilgili resimlerinde en cok kullandiklar figiir ve nesnelere yénelik elde edilen bulgular
siraslyla Tablo 6 ve Tablo 7'de sunulmustur.

Tablo 6. Ogrencilerin Resimlerinde En Cok Kullandiklari Figiirlere Yonelik Frekans Dagilimi

insan Figiirleri F Hayvan Figiirleri f
Kiz cocuk 225 Kedi 39
Erkek cocuk 218 Koépek 34
Anne 75 Kus 29
Adam, erkek 51 Kelebek 16
Baba 50 Tavsan 11
Kadin, Kiz 30 Balk 8
Kardes 22 At 5
Ogretmen 22 inek 5
Abla 11 Koyun 2
Agabey 9 Ari 2
Melek, peri 9 Kuzu 1
Kotu insan 6 Horoz 1
Dede 5 Tavuk 1
Teyze 4 Tirtl 1
Yagli insan 3 Esek 1
Cadi 2 Aslan 1
Nine 2 Ayl 1
Bebek 2 Maymun 1
Engelli insan 2 Ahtapot 1
Robot 2 Kugu 1
Amca 1 Flamingo 1
Polis 1 Dadi 1
Misafir 1 Sihirbaz 1
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Tablo 6’da 0Ogrencilerin sevgi ile ilgili yaptiklari resimlerinde en ¢ok kullandiklari figlrlerin neler oldugu
gorilmektedir. Ogrenciler sevgi ile ilgili resimlerinde insan figiirii olarak cogunlukla kiz cocuk (225 égrenci) ve
erkek cocuk (218 6grenci) resmetmislerdir. Bunun yaninda anne (75 6grenci), baba (50 égrenci), kardes (22
6grenci), 6gretmen (22 6grenci) gogunlukla resmedilen insan figiirleri arasindadir. Bununla beraber frekansi 1
olan figlirlerden bazilari ise sunlardir; amca, polis, misafir, dadi ve sihirbaz en az resmedilen insan
figlirlerindendir. Resmedilen hayvan figlirlerine baktigimizda ise genellikle kedi (39 égrenci), képek (34 6grenci)
ve kus (29 dgrenci) figirlerinin ¢ogunlukta oldugu gorilmektedir. Frekansi 1 olan figlrlerden; kuzu, horoz,

tavuk, tirtil, esek, aslan, ayi, maymun, ahtapot, kugu ve flamingo ise en az resmedilen hayvan figiirleridir.

Tablo 7. Ogrencilerin Resimlerinde En Cok Kullandiklari Nesnelere Yénelik Frekans Dagilimi

Nesneler F Nesneler f
Kalp 170 Dondurma 2
Giines 145 Ugak 2
Bulut 104 Ates 2
Agac 88 Havug 2

Ev 81 Kuliibe 2

Cicek 70 ip 2
Meyve 25 Ari kovani 2
Hediye paketi 24 Mezar 2
Masa 24 Agag kesme motoru 2
Bayrak 23 Hortum 2
Araba 17 Ugurtma 2
Sopa, sihirli degnek, asa 16 Vazo 2
Sandalye 15 Hali 2
Balon 14 Ay 2
Yemek, yem 13 Cadir 2
Top 12 Tekerlekli sandalye 2
Deniz, gol, dere 10 Yatak 2
Sira 10 Cikolata 1
Yildiz 10 Saat 1

Kapi 9 Nazar boncugu 1
Defter, kalem, silgi 9 Sato 1
Gokkusagl 9 Bomba 1
Cop 8 Marul 1
Yagmur 8 Kopri 1
Cop kutusu 8 Tuval/firga 1
Dag 8 Anahtar 1

Okul 8 Olta 1

Su, sulama kabi 7 Gemi 1
Park 6 Canavar/yaratik 1
Simsek 6 Kus kafesi 1
Tahta 5 Kopri 1
Pencere, perde 5 Kitaplk/raf 1
Semsiye 5 Teleferik 1
Kale 5 Sapka 1
Kitap 5 Seker 1
Emoji 5 Kemik 1
Dogum gini pastasl 4 Saha 1
Poset 4 Bakkal 1
Muzik, nota 4 Ruj 1
Mum 3 Yaya gecidi 1
Bisiklet 3 Atatirk heykeli 1
Fidan 3 Pano 1
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Bank 3 Balta 1

Diinya 3 Cukur/Kuyu 1

iksir 3 Havuz 1

Cesme 3 Tank 1
Oyuncak, Oyuncakgi 3 Kuru kafa 1
Yizik 3 Makas 1

Trafik lambasi 3 Dolap 1
Cami 3 Calisma masasi 1
Baston 2 Basket potasi 1

Tablo 7’de 6grencilerin sevgi ile ilgili yaptiklari resimlerinde en ¢ok kullandiklari nesneler gérilmektedir.
Ogrencilerin sevgi ile ilgili resimlerinde nesne olarak cogunlukla kalp (170 6§renci) resmettikleri gériilmektedir.
Bunun yaninda giines (145 6grenci) ve bulut (104 &grenci) nesnelerinin de 6grencilerin sevgi ile ilgili
resimlerinde sikhkla kullanildigi goriilmektedir. Bununla beraber frekansi 1 olan nesnelerden bazilari ise

sunlardir; saat, nazar boncudu, anahtar, olta, kus kafesi, képri, balta, makas en az resmedilen nesnelerdendir.

ikinci Alt Probleme Ait Bulgular

Arastirmanin ikinci alt problemi “ilkokul dérdiincii sinif 6§rencilerinin sevgi dederine yénelik gériisleri nelerdir?”
seklinde dizenlenmistir. Bu amagla 6grencilere arastirmaci tarafindan hazirlanan yari yapilandiriimis gériisme
sorulari yoneltilmis ve elde edilen veriler analiz edilerek yorumlanmistir.

Bu baglamda ilk olarak 6grencilerin sevgi degeri denilince akillarina gelenlere yonelik elde edilen bulgular Tablo
8’de sunulmustur.

Tablo 8. Ogrencilerin Sevgi Degeri Denilince Akillarina Gelenlere Yénelik Frekans Dagilimi

Kod f
Aile, aile sevgisi 12
Arkadaslar, arkadas sevgisi 10

Mutluluk/nese

Sarilmak

Hayvanlar, hayvanlara sevgi

Birisinin digerini sevmesi

Ogretmen, 6gretmen sevgisi

Anne

Saygl, saygl duymak

Dostluk

Hediyelesmek

Baris

Kardes

Baba

Yardim etmek, yardimseverlik

Okul, okul sevgisi

Opmek

Paylagsmak

Bir insana deger/d6nem vermek

Sevilen insanlar

Doga sevgisi

Yalan s6ylememek

NINININININININININININININW(AlWWO|OV|(O

Ders sevgisi, ders galismak

w
wv

Diger

Ogrencilerin sevgi degeri denilince akillarina gelenlerle ilgili gorislerinin yer aldigi Tablo 8 incelendiginde;

ogrencilerin ¢cogunlugu aile, aile sevgisi (12 6grenci), arkadaslar, arkadas sevgisi (10 égrenci) ve mutluluk, nese
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(9 égrenci) seklinde goriis bildirmislerdir. Bunun yaninda sarilmak (7 égrenci), birisinin digerini sevmesi (6
6grenci), 6gretmen, égretmen sevgisi (6 dgrenci) seklinde goriis bildiren 6grencilerin de ¢ogunlukta oldugu
gorlilmektedir. Ayrica diger kategorisinde yer alan ve frekansi 1 olan ifadelerden bazilari ise sunlardir;
beraberlik, dayanisma, hosgériiliiliik, annemi épmek, yurttaslik, 6len baligim, birisinin diger bir kisiyi gériince
mutlu olmasi, vatan, iyi seyler séylemek, kiis olmamak, beraber edlenmek, vakit gecirmek, kétiiliik yapmamak,
ihanet etmemek, giizel sézler séylemek, ifadeleri de yer almistir. Goriisme yapilan Ogrencilerin kendi

ifadelerinden birkagi asagida siralanmistir:

e  “Sevgi; dostluk, baris, kiis olmamak, beraber egdlenmek, vakit gecirmek, karsimizdakine
inanmak, yalan séylememek, dogruyu takip etmek, iyi davranmak, kétiiliik yapmamak, ihanet etmemek éyle
seyler cagristiriyor.” (KO41)

o  “Aklima aile geliyor. Sonra sevdigim insanlar geliyor aklima. Hayvanlari ¢ok seviyorum
hayvanlar geliyor aklima. Bir de vatan geliyor.” (EO169)

o “Mutluluk, paylasmak, hediyelesmek, arkadaslk, aile icerisinde mutluluk, hayvanlarla

mutluluk, okul sevgisi, doga sevgisi.” (KO184)

Ogrencilerin neye/kime sevgi duyulacagl yonindeki gorislerine yonelik elde edilen bulgular Tablo 9'da

sunulmusgtur.

Tablo 9. Ogrencilerin Neye/Kime Sevgi Duyulacagi Yoniindeki Goriislerine Yonelik Frekans Dagilimi

Kod f
Hayvanlara 24
Ogretmenlere 23
Arkadaslara 22
Aileye 22
Anneye 17
Babaya 14
insanlara 11
Dogaya 11
Akrabalara 9
Kardeslere 8
Vatana 5
Okula 4
Dogadaki canlilara 3
Bitkilere 2
iyi davrananlara 2
Kitaplara 2
Diger 12

Ogrencilerin neye/kime sevgi duyulacagina yénelik gérislerinin yer aldigi Tablo 9 incelendiginde; égrencilerin
cogu hayvanlara (24 6grenci), 6gretmenlere (23 6grenci), arkadaslara (22 6grenci), aileye (22 dgrenci) seklinde
goris bildirmislerdir. Bunun yaninda anneye (17 égrenci), babaya (14 6grenci), insanlara (11 égrenci), dogaya
(11 é6grenci) seklinde goéris bildiren Ogrencilerin de c¢ogunlukta oldugu gorilmektedir. Ayrica diger

kategorisinde yer alan ve frekansi 1 olan ifadelerden bazilari ise sunlardir; Allah’a, Kendimize, Oyuncaklarima,
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Tanidiklara, Dedeye, Adaglara, Etrafimizdaki Kisilere, Biiyiiklere, Bayraga, Oyunlara, Topluma, Bir Esyamiza

ifadeleri de yer almistir. Gorlisme yapilan 6grencilerin kendi ifadelerinden birkagi asagida siralanmistir:

e  “Biitiin insanlara sevgi duyabiliriz. Yakinlarimiza, ailemize, hayvanlarimiza, akrabalarimiza.”
(kO38)

e “Ajlemize, dogadaki canlilara, hayvanlara, arkadaslarimiza, 6gretmenimize, ¢cevremizdekilere
sevgi duyariz.” (KO174)

e  “Ben mesela en ¢ok aileme sevgi duyarim. Cogu kiside 6yledir. Arkadaslarimiza sevgi duyariz.
Yani yakin ortamda bulundu§umuz onlarla beraber yasadigimiz kisilere sevgi duyariz. Ogretmene de sevgi

duyariz.” (EO253)

Ogrencilerin en son sevgiyi nerede/ne zaman hissettikleri ydniindeki gériislerine yonelik elde edilen bulgular

Tablo 10’da sunulmustur.

Tablo 10. Ogrencilerin En Son Sevgiyi Nerede/Ne Zaman Hissettikleri Yéniindeki Goriislerine Yonelik Frekans

Dagilimi

Kod

Anneme sarildigimda

Annem o6ptiigiinde

Annemle sohbet edince

Dogum glinimde

Ablama sarildigimda

Ogretmenler giiniinde

Geziye gidince

Annemi 6zledigimde

Annemle etkinlikler yapinca

Annem hediye alinca

Anneler giininde

Arkadasimla oyun oynadigimizda

Yeni arkadaslarim oldugunda

Babam istedigim oyuncagi alinca

Ogretmen sevgi kuliibiine alinca

Arkadasimla ayni okula gidice

Arkadasim hediye verince

Babam hediye alinca

Ogretmen sevdigim bir konuyu anlatinca

Anneanneme sarilinca

Piknige gidince

Babama sarildigimda

Kardesim s6zimu dinleyince

Ogretmenimi gdériince

Anneannem ikram ettigim seyi alinca

Bayramda herkesle bayramlasinca

Kardesim dogdugunda

Sacim istedigim gibi kestirilince

RiR(RPR(R|R(R[R[RPR|R|R|R[R[R|P|R|R|R[R[R|RPR|R|R|N[NNNN| W -

Hatirlamiyorum
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Ogrencilerin sevgiyi en son nerede/ne zaman hissettiklerine yénelik gérislerinin yer aldigi Tablo 10
incelendiginde; 6grencilerin ¢ogu sevgiyi hissettikleri an olarak anneme sarilinca (7 égrenci) seklinde goris
bildirmislerdir. Bunu yaninda annem 6éptiigiinde (3 &grenci), annemle sohbet edince (2 égrenci), dogum
gliniimde (2 égrenci), ablama sarildigimda (2 6grenci), 6gretmenler giiniinde (2 6grenci) seklinde goris bildiren
ogrencilerin de oldugu gorilmektedir. Ayrica frekansi 1 olan ifadelerden bazilari ise sunlardir; Annemi
6zledigimde, Annem hediye alinca, Arkadasimla oyun oynadigimizda, Babama sarilinca, Babam istedigim
oyuncadi alinca, Yeni arkadaslarim oldugunda, Kardesim doddugunda gibi ifadeler de yer almigtir. Bununla
beraber 6grencilerin bu soruya verdikleri yanitlar arasinda dikkat ¢eken, sasirtici ifadelerin de yer aldig
gorilmektedir. Ornegin; Hatirlamiyorum, Anneannem ikram ettigim seyi alinca, Odretmen sevdigim bir konuyu
anlatinca, Sag¢im istedigim gibi kestirilince yanitlari bunlara 6rnektir. Goriisme yapilan 6grencilerin kendi

ifadelerinden birkagi agsagida siralanmistir:

e “Dogum giiniimde hissettim. Dogum giiniim oldugunu bilmiyordum halamlarda kalmistim eve

gidince sok oldum. Bana siirpriz yaptilar orda hissettim.” (E028)

e “Her giin oluyor. Bir giin okuldaydim okuldan ¢ikinca annemin yanina gittim bana sariliyor,

sevgi gésteriyor orda hissettim.” (KO38)

e “Diin gece oldu babamin dodum giiniiydii ona sarildim orda hissettim.” (K0311)

Ogrencilerin sevgi dolu bir insanin 6zelliklerinin nasil oldugu yoniindeki gériislerine ydnelik elde edilen bulgular

Tablo 11'de sunulmustur.

Tablo 11. Ogrencilerin Sevgi Dolu Bir insanin Ozelliklerinin Nasil Oldugu Yéniindeki Goriislerine Yénelik Frekans

Dagilimi

Kod f

Saygili olur 13

Hosgorilu olur 10

Mutlu/neseli olur 10

Dirist olur

Yardimsever olur

insanlari sever

Yalan soylemez

Paylasimci olur

iyi kalpli olur

Guler yuzli olur

Kot sozler sOylemez

Hi¢ kavga etmez

Hayvanlari sever, saygi duyar

iyimser olur

iyi birisi olur

NINININININININWW U |

Derslerine iyi calisir

Diger

~
~N

Ogrencilerin sevgi dolu bir insanin &zelliklerinin nasil olduguna yénelik gorislerinin yer aldigi Tablo 11

incelendiginde; 6grencilerin dnemli bir kismi saygili olur (13 6grenci), hosgériilii olur (10 &grenci), mutlu/neseli
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olur (10 égrenci) seklinde gorus bildirmislerdir. Bununla beraber diger kategorisinde yer alan ve frekansi 1 olan
ifadelerden bazilari ise sunlardir; sevecen olur, empati kurabilir, pozitif, olumlu olur, iyi bir kisiligi olur, herkese
iyi davranir, kétiimser olmaz, kalbi sicak olur, yerlere ¢ép atmaz, kimseyi kirmamaya ¢alisir, basarili olur,
insanlarla iyi iliskiler kurar gibi ifadeler de yer almistir. Gériisme yapilan 6grencilerin kendi ifadelerinden birkagi

asagida siralanmistir:

e  “Arkadaslarina, dogaya, ailesine saygili olur, kimseyi kirmamaya ¢aba gésterir. Arkadaslarin
sana daha iyi yaklasir. Arkadaslarinla kavga edersen yalniz kalirsin.” (E0284)

e “Giiler yiizlii olurlar. Kalbi sicak olur. Konusmalari tath olur. icinde sevgi bulunur.” (KG334)

e “Hosgériilii, saygili olur, tarafsiz olur, kabalik yapmaz, mutlu olur, duygularini ifade edebilen

bir insan olur, insanlarla iyi iliskiler kurar, duygularini istedigi zaman istedigi yerde paylasir.” (KG450)

Ogrencilerin sevgi dolu bir insan olmazsak neler olabilecegi yoniindeki gériislerine yonelik elde edilen bulgular

Tablo 12’de sunulmustur.

Tablo 12. Ogrencilerin Sevgi Dolu Bir insan Olmazsak Neler Olabilecegi Yoniindeki Gériislerine Yonelik Frekans

Dagilimi

Kod

Kotd oluruz

Kimse bizi sevmez

Hi¢ arkadas edinemeyiz

Yalniz kaliriz

Kizgin, asabi oluruz

Kavga ederiz, kavgaci oluruz

Paylasimci olmayiz

Cimri oluruz

Hir¢in oluruz

Mutsuz oluruz

Hayat cok koti olur

NN (NN w w|S|[v || |-

Uzgiin oluruz

Vo]
o

Diger

Ogrencilerin sevgi dolu bir insan olmazsak neler olabilecegine yénelik gorislerinin yer aldigi Tablo 12
incelendiginde; 6grencilerin ¢cogu kétii oluruz (8 égrenci), kimse bizi sevmez (8 6grenci), hi¢ arkadas edinemeyiz
(5 dgrenci) seklinde goérus bildirmislerdir. Bunun yaninda yalniz kaliniz (4 égrenci), kizgin, asabi oluruz (3
6grenci), kavga ederiz, kavgaci oluruz (3 égrenci) seklinde goris bildiren 6grencilerin de oldugu gorilmektedir.
Ayrica diger kategorisinde yer alan ve frekansi 1 olan ifadelerden bazilari ise sunlardir; hi¢c arkadasimiz olmaz,
kimseyle iyi anlasamayiz, insanlara zarar veririz, ¢cevremize zarar verebiliriz, hep yalan séyleriz, kétii seyler
yapariz, arkadas edinemeyiz, herkes birbirini 6ldiiriir, herkes birbirine kétii davranir, arkadaslik kurmakta
zorlaniriz, bencil oluruz, mutlu olamayiz, herkese kétii davraniriz gibi ifadeler de yer almistir. Gériisme yapilan

ogrencilerin kendi ifadelerinden birkagi asagida siralanmistir:
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e “Hayatimiza daha da zor olur. Sevgi dolu olursak derslerimizle daha da ¢ok ilgilenebiliriz. Kétii
olursak aklimiza baska yerlerde kalir. Arkadaslarimiz bizi hi¢c sevmez. Ailemiz bile sevmeyebilir.” (EG104)

e “Dayanisma icinde yasayamayiz. insanlar birbirlerini sevmeseydi birbirleriyle anlasamazad..
Anlayissiz oluruz. Tek kaliriz. Arkadaslarimizla dayanisma icinde oyunlar oynayamayiz. Tek basimiza oynamak
zorunda kaliriz. Arkadasinda sana sevgi, saygi géstermez.” (KO133)

o “Karsimizdaki kisiler tarafindan sevilmeyiz. Ogretmenlerimizin géziinden diiseriz. Arkadashk
kurmakta zorlaniriz. Arkadaslarla, 6gretmenlerimizle iliskilerimiz azalir, mutsuz oluruz, duygularimizi ifade

edemeyiz. Uzgiin oldudumuz bir durumda baskalarina séyleyemeyiz.” (KG450)

Ogrencilerin sevgi degerine ydnelik etkinlikleri hangi derslerde yaptiklari ydniindeki gériislerine yénelik elde

edilen bulgular Tablo 13’te sunulmustur.

Tablo 13. Ogrencilerin Sevgi Degerine Yonelik Etkinlikleri Hangi Derslerde Yaptiklari Yoniindeki Gériislerine

Yonelik Frekans Dagilimi

Kod f

Tirkge 23

Sosyal Bilgiler 19

Resim/gorsel sanatlar 12

insan haklari 11

Fen Bilgisi

Din Kiltlri

Trafik

Hayat bilgisi

Beden

Matematik

Oyun ve fiziki etkinlikler

Muzik

Hatirlamiyorum

RININ[WWLWWwUL|Ioo|o |

ingilizce

Ogrencilerin sevgi degerine yonelik etkinlikleri hangi derslerde yaptiklarina yénelik gériislerinin yer aldigi Tablo
13 incelendiginde; 6grencilerin cogunlugu Tiirkce (23 &drenci), Sosyal bilgiler (19 6grenci), Resim/gérsel
sanatlar (12 égrenci) ve insan haklari (11 égrenci) seklinde goriis bildirmislerdir. Bunun yaninda Fen bilgisi (9
6grenci), Din Kiiltiirti (6 6grenci), Trafik (6 6grenci), Hayat bilgisi (5 égrenci), Beden (3 égrenci), Matematik (3
ogrenci), Oyun ve fiziki etkinlikler (3 égrenci), Miizik (2 égrenci) gibi derslerde de sevgi ile ilgili etkinlikler
yaptiklari yoninde gorus bildiren 6grencilerin oldugu gérilmektedir. Ayrica hatirlamiyorum (2 6grenci) seklinde
goriis bildiren dgrenciler de bulunmaktadir. Bunun yaninda sevgi degerine yénelik etkinlikleri en az ingilizce (1
ogrenci) dersinde yaptiklari goriilmektedir. Gorlisme yapilan 6grencilerin kendi ifadelerinden birkaci asagida

siralanmistir:

e  “Biitiin derslerde. Tiirkce, matematik, fen, sosyal. (KO38)

e  “Resim, Tiirkcede bazen sevgi konusu ¢ikiyor.” (EO104)
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e “insan haklar, trafikte yashlara yardim var orada. Tiirkcede bazi metinlerde sevgi var orda.”
(EO284)
e  “Fende. Sosyal bilgilerde vatan sevgisi ile. Tiirkcede hikayeler var.” (KO334)

e “Sosyal bilgiler, Tiirkce de bazi metinler sevgi ile ilgili.” (E0253)

Ogrencilerin sevgi degerinin nerede &gretilmesi gerektigi yoniindeki gériislerine yénelik elde edilen bulgular

Tablo 14’ te sunulmustur.

Tablo 14. Ogrencilerin Sevgi Degerinin Nerede Ogretilmesi Gerektigi Yoniindeki Goriislerine Yénelik Frekans

Dagilimi

Kategori Nedeni

Sevgi her yerde var

Her yerde sevdigin kisiler vardir

Okulda 6grendiklerimizi evde gevrede uygulariz

Sevginin olmadigi yerde koéti, baska yerde iyi oluruz

Her yerde davranislarimiz kot olabiliyor

Her insana sevgi, saygili, hosgorili olmaliyiz

Her yerde sevgi, saygi olmali

Cevrede daha fazla sevgi oldugunu goririz

Okulda da 6greniyoruz

Evde annemizin babamizin sevgisiyle 6greniyoruz

K6t kalpli biri olursak hem okulda, hem evde, hem gevreye zarar veririz

Sevgi degerli bir sey

Sevgi olmazsa insanlar yasayamaz

insanlar paylasmazsa diger insanlarda paylasmayi 6grenemez

Her yerde bir seyi sevebiliriz

Aile dogdugundan beri egitim vermesi lazim

Cocugun gevrede yansitmasi lazim

Her yerde Okulda derslerde 6gretiliyor

Okulda 6gretmenlere, arkadaslara sevgi duyulur

Cevrede hayvanlara dogaya sevgi duyulur

Evde aileye sevgi duyulur

Evde anne baba sevgisiyle 6grenirsin

Okulda 6gretmen ders anlatirken 6grenirsin

Cevrede daha ok insan var

Sevgiyi herkesin bilmesi gerekiyor

Cevrede daha ¢ok canli var

Cevrede herkes gorir

Cevrede insanlar seni 6rnek alir

Tum insanlar sevgiyle dolar

Cevredekilere sevgiyi 6gretince kendinde 0greniyorsun

Cevrede daha gok sevgi var

Cevreye daha ¢ok sevgi duymamiz gerekiyor

Cevrede sevilecek daha ¢ok sey var

Cevrede Cevrede hep insanlar olur onlara yardim edersin

Okula gitmeyenler gevrede 6grenebilir

Cevredeki iyiler kotiler karsilikli birbirlerine 6gretebilir

insanlar birbirlerine sevgi uyguladiginda sevginin nasil bir sey oldugunu daha iyi 6grenirsin

Ogretmen anlatiyor, gdsteriyor

Ogretmenlerden daha iyi 6grenilir

Cevrede iyi 6rnek olmayabilir

Ailede bazilari yanhs bilebilir

Okulda daha yogun dersler var

RR(R|R(R|INR|R|(R[R|R[R|R|(R[R|R[R|R|RPRV|R[R|R[R|R|R[R|R[R|RPR|R[R|R[R|R[(R[R|R[(R|RPR [P [P |N]|=-

Okulda Her seyi okulda 6greniyoruz
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Okulda daha iyi 6greniriz

Okuldaki 6grenciler seni 6rnek alir

Okul sevgi dolu bir yer olur

Okulda sevgi olmazsa arkadaslari sevmeyiz

Evde sevgi olmazsa anne babayi sevmeyiz

Dogdugumuzdan beri her sey ailemizle oluyor

Evd
vae Annemiz bir sey oldugunda uyariyor

A I I I L

Annemiz sevgi duyar

Ogrencilerin sevgi degerinin nerede o6gretilmesi gerektigine yénelik gérislerinin yer aldig Tablo 14
incelendiginde; 6grencilerin biylk bir bolimi sevginin her yerde (24 &grenci) 6gretilmesi gerektigi yoninde
goris belirtmislerdir. Nedenine yonelik ise 6grenciler “sevgi her yerde var”, “her yerde sevdigin kisiler vardir”,
“her yerde bir seyi sevebiliriz” seklinde ifade etmislerdir. Bunun yaninda sevgi degerinin gcevrede (18 égrenci) ve
okulda (11 é&grenci) Ogretilmesi gerektigi yoninde gorlis bildiren Ogrencilerin de g¢ogunlukta oldugu
gorilmektedir. Cevrede 6gretilmesi gerektigini diisiinen 6grenciler neden olarak ¢ogunlukla “cevrede daha ¢ok
insan var” seklinde ifade etmislerdir. Okulda 6gretilmesi gerektigini disinen 6grenciler ise neden olarak
c¢ogunlukla okulda “6gretmen anlatiyor, gésteriyor” seklinde ifade ettikleri gérilmistir. Bunun yaninda
ogrenciler sevgi degerinin en az evde (4 6grenci) 6gretilmesi gerektigi yoninde goris belirttikleri gortilmastir.
Neden olarak 6grenciler “evde sevgi olmazsa anne babayi sevmeyiz”, “dogdugumuzdan beri her sey ailemizle
oluyor”, “annemiz bir sey oldugunda uyariyor”, “annemiz sevgi duyar” seklinde ifade etmislerdir. Gériisme

yapilan 6grencilerin kendi ifadelerinden birkagi asagida siralanmistir:

e “Daha cok okulda. Ciinkii okulda daha yogun dersler var. zaten her seyi orada é6greniyoruz.
Orda daha iyi 6§reniriz. Arkadaslarimiz falan var.” (E0104)

e  “Her yerde. Ciinkii sevgi illa bir yerde var diye bir sey yok. Sevgi her yerde var. Cevremizde,
ailemizde, okulda her yerde sevgi var ve bunun her yerde 6gretilmesi lazim.” (KG174)

e “Okulda ve evde. Ciinkii okulda 6gretmenimiz bize anlatiyor, gésteriyor. Evde de annemiz bir
sey oldugunda bizi uyariyor. Cevrede fazla 6gretilmiyor. Cevrede fazla kisi bizimle ilgilenmiyor sadece bazen bizi
uyariyorlar.” (E0284)

e  “Cevrede c¢iinkii gevrede &gretilirse daha fazla sevgi oldugunu gériiriiz. Okulda da ashinda
ogreniyoruz. Eger ¢evrede olursa insanlar, hayvanlar biitiin canlilar var. Evde de annemizin babamizin sevgisiyle.

Aslinda her yerde égretilir.” (KO419)
SONUC ve TARTISMA

Birinci alt probleme ait arastirma bulgularina gore; 6grencilerden “Sevgi degisimin sihridir.” climlesi ile sevgi ve
sevgi degeri kavramlarinin zihinlerinde uyandirdiklarini resmetmeleri istendiginde, 6grencilerin sevgi degeri ile
ilgili 19 farkl alt boyutta resim yaptig belirlenmistir. Bunlar arkadas sevgisi, hayvan sevgisi, insan sevgisi, aile
sevgisi, doga sevgisi, ask/sevgi, anne sevgisi, 6gretmen sevgisi, sevginin giicii, kardes sevgisi, oyun sevgisi,
vatan sevgisi, bayrak sevgisi, evlat/cocuk sevgisi, baba sevgisi, ders sevgisi, Atatlirk sevgisi, okul sevgisi, kitap

sevgisidir. Bu durumda 6grencilerin sevgi degerine yonelik algilarinin gesitlilik gosterdigi soylenebilir. Ak
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Tefek’in (2016) Hayat Bilgisi dersinde kazandirilan degerlere yonelik 6grenci goruslerini ve edinim durumlarini
belirlemeyi amacladigi ¢alismasinda da 6grenciler; insan sevmek (arkadas sevmek), aileden olanlari sevmek,
yuvayl sevmek, dogayl sevmek ve hayvan sevmek anlamlarina gelen resimler gizmislerdir. Ogrenciler sevgi ile
ilgili resimlerinde daha ¢ok arkadas sevgisine yer vermislerdir. Bu durum 6grencilerin yas grubunun (9-12 yas)
ozelligi de dikkate alindiginda gergeklik donemi ile alakali olabilir. Temel egitimin sonlarina sarkan bu déneme
“gruplasma” veya “baskaldirma” donemi de denmektedir (Artut, 2006). Bu dénemle ergenlik dénemine
girilmesiyle biligsel degisimdeki gelismelerle birlikte ergenin ¢evreyi tanima, okul igindeki akranlariyla iletisimin
artmasi, aileden bagimsiz olarak bazi konularda hareket edebilme vyetilerinin hissedilmesiyle gruplasmalar
baslar (Gegen, 2018). Bu durum o6grencilerin sevgi degeri ile ilgili gizimlerinde daha ¢ok arkadas sevgisini
resmetmelerine neden olmus olabilir. Ogrencilerin resimlerinde Atatiirk sevgisi, okul sevgisi ve kitap sevgisine
¢ok az yer vermis olmalari dikkat cekmistir. Bunun yaninda sevgi degeri alt boyutlari igerisine giremeyen, konu

ile alakal olmayan resimlerde tespit edilmistir.

Cizim yaparken sectigi ve siklikla kullandigi renk cocugun i¢ diinyasini, olumlu ve olumsuz duygularini
yansitmaktadir (Cankirili, 2012: 206). Ogrenciler sevgi degeri ile ilgili resimlerinde ¢ok sayida renk kullanmistir.
Sevgi degeri ile ilgili resimlerde mavi, sari ve yesil diger renklere gére daha cok tercih edilmistir. Ayrica
ogrencilerin cogunlugunun sevgi degeri ile ilgili resimlerinde kagidin tamamini kullandigi gérilmistir. Buyurgan
ve Demirel (2013) televizyon dizilerinin ¢ocuklar Gzerindeki etkisini inceledikleri calismalarinda 6grencilerin
resimlerinde en ¢ok tercih ettikleri renklerin mavi, siyah, yesil, kirmizi ve turuncu oldugu tespit edilmistir. Bu
durum arastirmanin bulgulari ile 6rtismektedir. Resimler incelendiginde mavi renk genellikle bulut, gokyiz,
deniz ve kiyafetlerde kullanilmistir. Cankirili (2012: 209) da kitabinda ¢ocuk resimlerinde mavi rengin genellikle
deniz, gol ve bulut gizimlerinde kullanildigina deginmistir. Resimlerde renk kullanimi agisindan kiz 6grencilerin
erkek 6grencilere gore daha gesitli renkler kullandigi ve renk kullaniminda daha basarili olduklari gérGimustdir.
Ayni sekilde Bostanci (2006) ¢alismasinda resimde renk kullanimi konusunda kiz 6grencilerin erkek 6grencilere
gore daha basarili oldugunu gérmiistiir. Ogrencilerin resimlerinde en az gri rengi kullandiklar gériilmis, ayrica
resimlerinde higbir renk kullanmayan 6grencilerin de oldugu tespit edilmistir. Resim yaparken veya belli
konulari c¢izerken renklere yer vermemesi, ¢ocugun duygusal yoksunluk c¢ektigini ve asosyallik egilimi
olabilecegini gosterir (Davido, 2014: 35). Yapilan ¢alismanin aksine Kinicioglu (2009) calismasinda 6grencilerin

yaptiklari resimlerde en fazla yesil rengi, en az ise mor rengi kullanmayi tercih ettiklerini tespit etmistir.

Ogrencilerin resimlerindeki bilissel, duygusal ve davranissal tepkiler incelendiginde dgrencilerin sevgi ile ilgili
resimlerinde bilissel anlamda c¢ogunlukla konusma balonlari icerisinde giizel sézler siklikla kullandiklar
gorulmdistir. Bunun yaninda birlik, beraberlik, sihir, biiyi gibi durumlar da g¢ogunlukla resmedilen bilissel
tepkilerdendir. Ogrencilerin resimlerinde en az yer verdigi bilissel tepkilerin ise duyarlilik ve bilim oldugu tespit
edilmistir. Benzer sekilde Buyurgan ve Demirel (2013) calismalarinda 6grencilerin yaptiklari resimleri
incelendiklerinde 6grencilerin bilissel anlamda genellikle dizi filmlerde izledikleri birlik-beraberlik, 6lim, sihir,
yoksulluk gibi kavramlardan etkilendikleri ve bu tarz kavramlarin gectigi sahneleri resmettikleri gorilmustar.

Buyurgan, Kiipeli ve Yildiz (2015) ise inceledikleri oyun konulu resimlerde bilissel anlamda genellikle birlik-
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beraberlik, yoksunluk, magdurluk, 6liim gibi kavramlari yansitan sahnelerin resmedildigini tespit etmislerdir.
Duygusal tepkiler incelendiginde ise, 6grenciler cogunlukla sevme, mutluluk, nese gibi olumlu durumlari
resmetmislerdir. Bunun yaninda dziinti, éfke gibi olumsuz durumlari resmeden 6grencilerin de oldugu
belirlenmistir. Ogrencilerin resimlerinde en az yer verdigi duyussal tepki ise sikilma oldugu tespit edilmistir.
Buyurgan ve Demirel (2013) ¢alismalarinda duygusal tepkileri incelediginde ise, 6grencilerin genelde korku,
mutluluk, alaycilik, eglence, ask-sevgi, Ustlinlik, caresizlik, kaygi ve o6fke gibi kavramlari anlatan sahnelerden
etkilendikleri ve resimlerinde bu sahnelere yer verdikleri gorilmustir. Buyurgan, Kipeli ve Yildiz (2015) ise
¢alismalarinda resimlerdeki duygusal tepkileri incelediklerinde gocuklarin genelde caresizlik, mutluluk, korku,
ofke, saskinlk, ask/sevgi ve Uziintl/yalnizhk gibi kavramlari anlatan sahneleri resmettikleri gortlmistar.
Davranissal tepkiler incelendiginde ise, 6grenciler cogunlukla el ele tutusma, yardim etme, hediye alip verme,

cicek verme, basini oksama gibi durumlari resmettikleri tespit edilmistir.

Ogrenciler sevgi ile ilgili resimlerinde insan figiirii olarak gogunlukla kiz ¢ocuk ve erkek cocuk resmetmislerdir.
Bunun yaninda anne, baba, kardes, égretmen de cogunlukla resmedilen insan figirleri arasindadir. Buyurgan,
Kiipeli ve Yildiz (2015) inceledikleri resimlerde en ¢ok erkek ¢ocuk figlri kullanildigi gérilmistiir. Tozduman
Yaral, Ozkan ve Giingdér Aytar'in (2016) ise galismalarinda 7 yas cocuklarinin en sevdigi kisiyi cizdikleri
resimlerde en fazla arkadas figrini kullandiklari; bunu sirasiyla abla/agabey, 6gretmen ve baba figlrintin
izledigi goraliirken, on yas cocuklarinin en sevdigi kisiyi cizdikleri resimlerde ise yine en fazla arkadas figlirini
kullandiklar, aile bireylerinin ¢izilme oraninin azaldigi gérilmiistir. Ogrencilerin sevgi ile ilgili resimlerindeki
hayvan figirlerine bakildiginda ise genellikle kedi, képek ve kus gibi evcil hayvanlari resmettikleri gérGlmuastar.
Davido (2014: 46) kitabinda ¢ocuklarin ¢ogunlukla evcil hayvan resmi cizdiklerini bunun da genellikle ¢cocugun
cevresine iyi uyum sagladigini gosterdigine deginmistir. Nesne olarak ise, 6grencilerin resimlerinde ¢cogunlukla
kalp resmettikleri gortImustir. Kisi sevgisini gonliinde, kalbinde, ylireginde yasadigindan dolayi Tirkge’de kalp,
ylrek ve gonl ile sevgi degeri iliskilendirilmistir (Yildiz, 2013: 8). Bu ¢alismada 6grenciler cizdikleri resimlerde
kalbi sikhkla kullanarak sevgi degerini betimlemislerdir. Bunun yaninda giines ve bulut nesnelerinin de
ogrencilerin sevgi ile ilgili resimlerinde siklikla kullanildigi tespit edilmistir. Glnes-bulut, glines-dag
kompozisyonlari ortaya ¢ikan ilk kompozisyonlardandir. Glines ve onunla birlikte cizilen bulut ve dag daima
mutluluk, nese, biitinlik semboli olarak ¢ocuk resimlerinde yer alir. Mutsuz temalarda bu figiirlere rastlanmaz
(Paktuna Keskin, 2012: 32). Benzer sekilde Buyurgan, Kipeli ve Yildiz (2015) inceledikleri oyun konulu
resimlerde bulut, agag, araba, glines, top, ¢imen, ev ve bayrak gibi nesnelerin ¢ogunlukla resmedildigi

gorulmaustdr.

ikinci alt probleme ait arastirma bulgularina goére; 6grenciler sevgi degeri denilince akillarina gelenlerle ilgili
gorislerinde aile, aile sevgisi, arkadaslar, arkadas sevgisi ve mutluluk, nese seklinde goris bildirmislerdir.
Bunun yaninda sarilmak, birisinin digerini sevmesi, 6gretmen, égretmen sevgisi seklinde goris bildiren
ogrencilerin de c¢ogunlukta oldugu goérilmistir. Bu durumda dordinct sinif 6grencilerinin sevgiyi cesitli
kavramlarla ve genis bir cercevede tanimlayabildikleri sdylenebilir. Alan yazinda galismanin bu bulgular ile

drtiisen calismalar mevcuttur; Tozduman Yaral, Ozkan ve Giingdr Aytar (2016) calismalarinda yedi ve on yas
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cocuklarinin sevgi kavramina yonelik gérislerinde “paylasmak, mutluluk, sevmek, saygili/hosgoriliu davranmak,
iyi davranmak, hediyelesmek, glizel duygu, mutluluk” gibi yanitlar verdigi gorilmustir. Ak Tefek’in (2016)
calismasinda 6grenciler sevgiyi; insan sevmek (birini sevmek, arkadas sevmek), aileden olanlari sevmek (anne,
baba, kardes, amca, teyze vb.), hayvan sevme ve dogayl sevmek seklinde ifade edebilmislerdir. Ramazan ve
Ovec’in (2017) calismalarinda ise 6grenciler “sevgi nedir?” sorusuna ¢ogunlukla “bilmiyorum” yanitini verdikleri
gorilmustir. Bunun vyaninda “birisini sevmektir, arkadasliktir, asktir, gizel bir seydir, mutluluktur,
sarilmaktir/kucaklagsmaktir, yasamaktir, kardesini sevmektir, annemdir, birisine iyi davranmaktir, paylasmaktir”

seklinde yanit veren 6grencilerin de olmasi bu ¢alismanin bulgularini destekler niteliktedir.

Ogrenciler neye/kime sevgi duyulacagina yénelik gériislerinde hayvanlara, é§retmenlere, arkadaslara, aileye
seklinde goéris bildirmislerdir. Bu durumda 6grencilerin daha ¢ok yakinda bulunan kisilere sevgi duyulacagi
yoninde bir algisinin oldugu sdylenebilir. Bunun yaninda anneye, babaya, insanlara, dogaya seklinde goris

bildiren 6grencilerin de gogunlukta oldugu gérilmustir.

Ogrenciler sevgiyi en son nerede/ne zaman hissettiklerine yénelik gériislerinde cogunlukla anneme sarilinca
seklinde goris bildirmislerdir. Bunun yaninda annem éptiigiinde, annemle sohbet edince, dogum giiniimde,
ablama sarildigimda, 6gretmenler giintinde seklinde goris bildiren 6grencilerin de oldugu gorilmustir. Yapilan
calismanin yani sira Tozduman Yarali, Ozkan ve Glingér Aytar (2016) calismalarinda yedi ve on yas ¢ocuklarinin
sevginin gosterilis sekline iliskin gorislerinde ‘kucaklasarak, 6perek’, ‘hediyeleserek’, ‘slirpriz yaparak’, ‘saygih

davranarak’ seklinde yanit verdikleri gorilmustdr.

Ogrenciler sevgi dolu bir insanin 6zelliklerinin nasil olduguna yoénelik gériislerinde égrencilerin dnemli bir kismi
saygil olur, hosgériilii olur, mutlu/neseli olur seklinde gériis bildirmislerdir. Ogrenciler sevgi dolu bir insan
olmazsak neler olabilecegine yonelik goruslerinde cogunlukla kétii oluruz, kimse bizi sevmez, hi¢ arkadas
edinemeyiz seklinde goérus bildirmislerdir. Bunun yaninda yalniz kaliriz, kizgin, asabi oluruz, kavga ederiz,
kavgaci oluruz seklinde goris bildiren 6grencilerin de oldugu gorilmistir. Kayadibi (2002) calismasinda
sevginin olmadig yerde nefret, sikinti ve basarisizligin oldugunu; sevginin bulundugu yerde ise nese, mutluluk,

huzur, basari ve verimliligin olduguna deginmistir.

Ogrenciler sevgi degerine yoénelik etkinlikleri hangi derslerde yaptiklarina yonelik gériislerinde cogunlukla
Tiirkce, Sosyal bilgiler, Resim/gérsel sanatlar ve insan haklari seklinde gériis bildirmislerdir. Ogrencilerin sevgi
ile ilgili etkinlikleri daha ¢ok Turkge dersinde yaptiklarini séylemelerinde Tirkge dersi kitaplarinda sevgi ile ilgili
metinlere daha ¢ok yer veriliyor olmasi olabilir. Bunun yaninda Fen bilgisi, Din Kiiltiiri, Trafik, Hayat bilgisi,
Beden, Matematik, Oyun ve fiziki etkinlikler, Miizik gibi derslerde de sevgi ile ilgili etkinlikler yaptiklari yoniinde
goris bildiren 6grencilerin oldugu tespit edilmistir. Ayrica hatirlamiyorum seklinde goris bildiren 6grencilerin
de bulunmasi arastirma bulgularinda dikkat ¢cekmektedir. Bunun yaninda sevgi degerine yonelik etkinlikleri en

az Ingilizce dersinde yaptiklari tespit edilmistir. Bu duruma gerekce olarak ingilizce derslerinde 6grencilere daha
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¢ok temel bilgilerin 6gretilmeye calisildigi, degerler egitiminin daha ¢ok hayat bilgisi, sosyal bilgiler ve Tiirkce

derslerinde 6gretilebilecegi anlayisinin oldugu soylenebilir.

Ogrenciler sevgi degerinin nerede &gretilmesi gerektigine yonelik goriislerinde cogunlukla her yerde 6gretilmesi
gerektigi yonlinde goris belirtmislerdir. Nedenine yonelik ise 6grenciler sevgi her yerde var, her yerde sevdigin
kisiler vardir, her yerde bir seyi sevebiliriz seklinde ifade etmislerdir. Bunun yaninda sevgi degerinin ¢evrede ve
okulda 6gretilmesi gerektigi yoniinde goris bildiren 6grencilerin de ¢ogunlukta oldugu gorilmastir. Cevrede
Ogretilmesi gerektigini disinen 6grenciler nedeni olarak ¢ogunlukla ¢evrede daha ¢ok insan var seklinde ifade
etmislerdir. Okulda Ogretilmesi gerektigini disiinen 6grenciler ise nedeni olarak ¢ogunlukla okulda égretmen
anlatiyor, gésteriyor seklinde ifade ettikleri gérilmistir. Bunun yaninda 6grenciler sevgi degerinin en az evde
ogretilmesi gerektigi yoniinde goris belirttikleri tespit edilmistir. Nedeni olarak 6grenciler evde sevgi olmazsa
anne babayi sevmeyiz, dogdugumuzdan beri her sey ailemizle oluyor, annemiz bir sey oldugunda uyariyor,
annemiz sevgi duyar seklinde ifade etmislerdir. Kayadibi (2002) ¢alismasinda sevginin ailede, okulda ve

yasanilan her ortamda devamli olmasi gerektigine deginmistir.

ONERILER

Arastirmanin sonuglarina dayanarak gelistirilen déneriler asagida sunulmustur.

1. Sevgi ortaminin egitimdeki 6nemi (Aydin, 2006: 147; Solak, 2009: 28) diistinuldigiinde okullardaki sevgi
ortaminin 6nemi vurgulanmali ve degerler egitiminin tiim paydaslarinin (okul, 6gretmen, veli, 6grenci vb.)
bu ortama katkisi saglanmal.

2. Aile ve egitimcilere sevgi ortami olusturma, evde ve okulda sevgi dilini kullanma vb. konulari kapsayacak
sekilde “Sevgi Egitimi” basligl altinda uygulamali egitimler diizenlenmelidir.

3. Yenilenen 6gretim programlari ile birlikte her ne kadar basari odakl, sinavlara endeksli ve bilgi yiiklemeye
dayali bir egitim sisteminden c¢ok siire¢ odakli anlayisin hakim olsa da 6grenciler Uzerindeki sinav
streslerinin sevgi degeri baglaminda planlanacak sosyal, kiltirel, sportif ve sanatsal etkinlikleri ile
yonetilmesi saglanabilir.

4. Cevresinde sevgi goren, sevgiyi hisseden nesiller sevgiyi yasatacak nesillerdir. Bu baglamda 6grencilerin
ailede, okulda, medyada mimkin oldugunca sevgi ortamlari ile tanismalarina firsatlar sunulmalidir.

5. Bu arastirmada 6grencilerin sevgi degeri algilar “Kisisel Bilgi Formu”, “Sevgi Degerine Yonelik Uygulama
Calismasi (Haydi Resmet!)” ve “Yari Yapilandirilmis Goriisme Formu” veri toplama araglari ile incelenmistir.

Ogretmenlerin, idarecilerin ve velilerin de sevgi degeri algilari benzer ydntemlerle arastiriimalidir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazar(lar)a aittir.”
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