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ABSTRACT

The aim of this study is to examine the effect of organizational identification on emotional labor. In
the study, the relational screening model one of the quantitative research methods was used. The
sample of the study consists of 392 teachers, 114 male and 278 female, “Organizational
Identification Scale” by Mael and Ashforth (1992) and “Emotional Labor Scale” by Basim and
Begenirbas (2012) were used as the data collection tools. Emotional Labor Scale has three
dimensions as surface acting, deep acting, and genuine emotions. The data were tested using
Pearson moments multiplication correlation coefficient, regression, T-test, one-way analysis of
variance (ANOVA). As a result of the research; it was found that organizational identification has a
positive effect on emotional labor and its sub-dimensions. Additionally, there is a positive and low
relation between organizational identification and emotional labor and its sub-dimensions. Results
of the study suggest that deep acting sub-dimension of emotional labor has the strongest relation
with organizational identification. In addition to, it was found that organizational identification levels
of the teachers vary significantly according to marital status, age and the time period of working at
the same institution and emotional labor levels of teachers vary according to gender. It was
concluded that the level of genuine emotions of the teachers working at private institutions are
higher when compared to the teachers working at government institutions.
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INTRODUCTION

In today's competitive conditions, organizations attach importance to high employee performance and increased
efficiency in order to differentiate from other organizations and to be at the forefront. Organizational identification
is an important factor in increasing the performance of employees within the organization (Ashforth & Mael, 1989).
Thanks to organizational identification, individuals who see themselves as the representatives of the organization
try to hide their negative emotions and display positive emotions in their communication with the people they
serve in order not to evaluate the service quality of the organization negatively. Efforts to control the expression
of emotions and to regulate gestures and facial expressions during service are defined as emotional labor (Erézkan

& Uzakgiden, 2019).

Organizational identification, which is important for organizational behavior, emphasizes the psychological bond
between individuals serving and the organization (Karabey, 2005). Individuals perceive the success and failure of
the organization as their own, because they see themselves as a member of the organization. In short,
organizational identification is a person's perception of being united and belonging to the group in success and
failure (Ashforth & Mael, 1989). Efforts to increase the productivity of employees by identifying with the
organization started towards the end of the 19th century (Kreiner & Ashforth, 2004). Hall and et al. (1970) made
the first study to use the concept of organizational identification in the field of social sciences. In this study, in an
organization named U.S. Forest Service, they examined the personal factors affecting organizational identification
and stated that the concept of organizational identification is the process in which the goals of the organization

and individual goals become integrated and harmonized.

Human beings are social creatures, so they need to live with other people and to be attached to people or
organizations. People whose needs are not met may experience social and psychological problems. Therefore,
individuals identify in order to meet the need for organizational belonging (Tliziin, 2006). Organizational
identification constitutes an invisible control mechanism over organizational behavior (Glinbek, 2007). If the
managers succeed in increasing the organizational identification of the employees in the organization, or if they
can find the opportunity to work with individuals with high organizational identification, the goals of the

organization will be easier to achieve (Polat & Meydan, 2010).

Managers want to increase the organizational identification of their employees. The reason for this is that they
believe that the work determination and pace of the employees will increase (Fiol, 2001). A study that supports
these beliefs of managers was conducted by Elton Mayo et al. As a result of the study conducted by Elton Mayo et
al. At Hawthorne factories affiliated to Western Electric, it was observed that there was an increase in productivity
even when there was no difference in technical and physical conditions. The reason for this situation was stated
as the employees forming a group, the strong friendship and love ties in this group and the adoption of superiors

(Eren, 2012).
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Another concept important for organizational behaviors such as organizational identification is emotional labor.
Emotional labor is a condition that is common in many professions and the concept of emotional labor is a concept
that is being studied by researchers in the sub-disciplines of organizational behavior and organizational behavior
(Basim & Begenirbas, 2012). The concept of emotional labor, which first appeared in Arlie Hochschild's book "The
Manager Heart" in 1983, is an effort to fulfill the task by using a certain emotional expression and to create a
feeling on the other side (Secer, 2005). Emotional labor consists of three dimensions. These are: surface acting,
deep acting, and genuine emotions. In the surface acting dimension, the service providers change the external
appearance of the emotion and wear a mask on their real feelings (Psilopanagioti et al., 2012) Deep acting means
that the service provider thinks that the emotional behaviors required by the job are necessary and that they serve
by feeling these emotions (Kaya & Ozhan, 2012). In the dimension of genuine emotions, it is not necessary to

dominate the behavior as in surface acting and deep acting but the behavior is shown as it is felt (Ozgen, 2010).

The reasons why emotional labor is considered important in the service sector is that employees in the
organization, who are in contact with customers, act as a bridge between the customer and the organization.
Employees represent the organization vis-a-vis the outside, and this depends on the effort of the employee, as
service activities often require face-to-face communication. In addition, the service industry is in an uncertainty
arising from customers. The things offered to the customers are generally intangible values, therefore it is difficult

to measure the service quality and evaluate the customers (Hochschild, 1983).

Emotional labor is the process of converting positive emotions into behaviors for some professions, and the
opposite, converting negative emotions into behaviors in some professions. For example, a salesperson tries to
sell the product by showing the customer their positive emotions, but a police officer does his job by displaying
negative emotions. The common feature of both situations is that the obligation to feel emotions is expected from
the employee (Turkay et al., 2011). Among the professions that require emotional labor, the teaching profession
comes to mind. This profession requires a high level of emotional labor. Teachers are in constant communication
with the administrators of the institution, parents and especially with the students, therefore it is not possible to
reflect the feelings they feel. In such cases, they have to change these feelings and reflect them to their
environment in different ways, and sometimes they try to act according to the emotions that the institution

expects from them (Aytekin, 2020; iscan, 2006).

When analyzed studies conducted in Turkey has not been demonstrated in a study examining the impact on
organizational identification on emotional labor (Aytekin, 2020; Deniz, 2017; Turhan, 2018). In addition, it can be
said that this study has a special importance in terms of revealing whether emotional labor and organizational
identification vary according to the demographic characteristics of people working in educational institutions and
according to the employment status in private or public schools. It is thought that determining the organizational
identification and emotional labor levels of teachers and determining the individual characteristics that affect the

evaluations related to these levels, revealing the effect of organizational identification on emotional labor, will
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contribute to the increase in the quality of education by encouraging teachers' behaviors. In this context, the

purpose of this study is to examine the effect of organizational identification on emotional labor behavior.

Purpose of the Study

The purpose of this study is to examine the effect of organizational identification on emotional labor behavior.
In the research, the answers to the following questions were sought in accordance with the general purpose:
1. What s the organizational identification level of teachers?
2. Do teachers' organizational identification level vary significantly according to their gender, marital status,
age, sector of the institution and duration of work in the institution?
3.  What is the emotional labor level of teachers?
4. Do teachers' emotional labor level vary significantly according to their gender, marital status, age, the
sector of the institution and the duration of work in the institution?
5. Isthere asignificant relationship between teachers' organizational identification level and their emotional
labor level?

6. What is the effect of teachers' organizational identification on emotional labor and its sub-dimensions?

METHOD

Research Model

This study is a descriptive research prepared with a relational survey model. In descriptive research, the event,
phenomenon or situation that is wanted to be examined is handled and described in its natural conditions without
changing it. Screening method is generally used in descriptive studies. In the screening method, the situations of

the individuals in the sample group are tried to be described (Karakaya, 2009).

Universe and Sample

The universe of the research consisted of 101,116 teachers working in the European side of Istanbul in the 2019-
2020 Education and Training Year (Ministry of National Education Istanbul Education Statistics Announced, 2019).
In order to comment on a quality, observation results belonging to the quality are required, but it is difficult to
reach all observation results. This data group is defined as the sample (Sahin, 2009). The sample of the study
consists of 392 participants selected by using random method among the teachers who are the universe of the
study. Information on the demographic characteristics of the teachers who make up the sample is given in Table

1.
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Table 1. Information on Demographic Characteristics of Teachers in the Sample Group

Baseline characteristic Group n %
Gender Female 114 29,1
Male 278 70,9
Marital Status Married 253 64,5
Single 139 35,5
Age 21 - 25 years old 59 15,1
26 - 30 yearsold 105 26,8
31-35yearsold 83 21,2
36 - 40 years old 52 13,3
41 years and above 93 23,7
Type of Institution State Institution 302 77,0
Private Institution 90 23,0
Tenure 5 years and under 234 59,7
6 -10years 102 26,0
11- 15 years 28 7,1
16 — 20 yeas 8 2,0
21 years and above 20 5,1

Data Collection Tools

The data in the study were collected by using the "Personal Information Form" created by the researchers,
"Organizational Identification Scale" and "Emotional Labor Scale" .Organizational Identification Scale was created
by Ashforth and Mael (1992) to measure the level of organizational identification of employees, and was adapted
to Turkish by Tiizlin (2006). The scale consists of 6 items and is a 5-point Likert type (1-Strongly Disagree, 5- Strongly
Agree). The reliability coefficient of the scale was found by Mael and Ashforth (1992) as 0.87, and Tiiziin (2006) as
0.78. In this study, the reliability coefficient of the organizational identification scale was found to be 0.78.

The other scale used in the study is the Emotional Labor Scale developed by Diefendorf et al. (2005) and adapted
into Turkish by Basim and Begenirbas (2012). There are 13 items in the Emotional Labor Scale representing 3 sub-
dimensions. Two sample groups were used for the adaptation study of the scale, and the reliability analysis was
found to be 0.80 in both sample groups. Study results revealed that business life in Turkey's scale is reliable and
valid to measure emotional labor (Basim & Begenirbas, 2012). Aytekin (2020) repeated the reliability analysis of
the scale in his study with the teachers and found the reliability analysis of the scale as .80. In this study, the

reliability analysis result of the emotional labor scale was found to be .80.

Based on the assumption that the scales used in the study are equally spaced, the score range coefficient for
arithmetic averages was found to be 0.80. Score Range = (Highest Value-Lowest Value) / 5 = 4/5 = 0.80. Accordingly,
the evaluation range of arithmetic means is as follows: 1.00-1.80 is "very low", 1.81-2.60 is "low", 2.61-3.40 is

"medium", 3.41-4.20 is "high", 4.21-5.00 is "very high".
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Data Collection and Analysis Process

The data collection form was applied face-to-face to the teachers at the school designated as a sample in the 2019-
2020 Academic Year, after the permissions obtained from the Istanbul Provincial Directorate of National Education.
In order to determine the analyzes to be used in the study, normality test was conducted. Table 2 shows the

normality test results of the scales.

Table 2. Normality Test Results Regarding Organizational Identification, Emotional Labor Scale and Its Sub-

Dimensions
n Kurtosis Skewness p
Organizational Identification (Total) 392 -0.031 -0,121 0,01**
Surface Acting 392 -0,355 0,490 0,00**
Deep Acting 392 0,051 -0,777 0,00**
Genuine Emotions 392 0,532 -0,657 0,00**
Emotional Labor (Total) 392 0,401 0,227 0,00**

**p<0.01

When the related literature is examined, it was concluded that the kurtosis and skewness values between -2.0 and
+2.0 (George & Mallery, 2010), -1.5 and +1.5 (Tabachnick & Fidell, 2013) are accepted as normal distribution.
Percentage and frequency analyzes were used in the analysis of the data, and the levels of the teachers were
determined according to the results of the scale by using the arithmetic mean and standard deviation. Parametric
tests (T-test, ANOVA. Correlation Analysis and Regression Analysis) were used in the analysis of the study, as it was
observed that the skewness and kurtosis values in organizational identification and emotional labor scales were

examined to have a normal distribution.

FINDINGS (RESULTS)

It is seen that the average of teachers' Organizational Identification is 3.246 + 0.745. According to the score range

values, teachers' organizational identification is at a medium level (Table 3).

Table 3. Organizational Identification Levels of Teachers

n M SD Level
Organizational Identification 392 3,246 0,745 Medium

While the organizational identification levels of teachers did not differ according to their gender and their
employment in public and private schools; there are significant differences according to their marital status, age,

duration of work in the institution and tenure.

As seen in Table 4, it is seen that the organizational identification levels of teachers differ significantly according
to the marital status variable (t (390) = 4.10; p <0.01). Organizational identification scores of married teachers (x =
3.35) were found higher than the organizational identification scores of single teachers (x = 3.04).

Table 4. Differentiation Status of Teachers' Organizational Identification Levels by Marital Status

Group n X SD T DF p
Organizational Married 253 3,35 0,75 4,10 390 0,00**
Identification Single 139 3,04 0,68

**p<0.01
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Teachers' organizational identification was found to differ significantly according to the age variable (F (4,38) =
6,46; p = 0.00 <0.05). The organizational identification scores of teachers aged 36-40 (X = 3,532) and those aged 41
and above (X = 3,392) are higher than those of teachers aged 21-25 (x = 2,997) and 26-30 years old (x = 3,066).
(Table 5).

Table 5.0rganizational Identification of Teachers and ANOVA Test Results Regarding the Age Variable

Group n X Ss Var. K. KT DF KO F p Diff.
_ 21-25 59 2,99 0,64 G.Betw. 13,59 4 3,39 1<4
S5 2630 105 306 0,73 1<5
= ® 3135 8 330 074 G.Inside 203,51 387 052 646 0,00% 2<4
=5 3640 52 353 074 * 25
& o Total ~ 217,10 391 0,00
©~ 41+ 93 339 074

**p<0.01

The organizational identification of teachers shows a significant difference according to the duration of work in the
institution (F (4, 38) = 4.75; p <0.01). The organizational identification scores of teachers with 11-15 years of
working in the institution (x = 3.738) are higher than the organizational identification scores of teachers with 0-5

years (x = 3.162) and 6-10 years (x = 3.236). (Table 6).

Table 6. Organizational Identification of Teachers and ANOVA Test Results Regarding Their Working Time in the

Institution
Group n X SD Var. K. KT DF KO F p Diff.
0-5 years 234 3,16 0,74  G.Betw. 10,1 4 2,54 1<3
6-10 years 102 3,23 0,73 2<3

11-15 years 28 3,73 0,66 G.Inside 206,9 387 053 4,75 0,00*%*
16-20 years 8 3,58 0,54

Total 217,1 391 0,00

Organizational
Identification

21 years + 20 3,45 0,67

*%p<0.01

Findings regarding the levels of emotional labor in teachers are included in Table 7. The average of the responses
given by the teachers to the "surface acting" sub-dimension is low 2.391 £ 0.995, the average of their answers to
the "deep acting" sub-dimension is 3.523 + 1.041, the average of their answers to the "genuine emotions" sub-
dimension is very high 4.286 + 0.601, and they have given the whole scale. The average of the answers is at the
average level of 3.174 + 0.607. It was concluded that the teachers displayed their genuine emotions the most and

the least surface acting behavior (Table 7).

Table 7.Emotional Labor Levels of Teachers

n X SD Level

Surface Acting 392 2,391 0,995 Low

Deep Acting 392 3,523 1,041 High
Genuine Emotions 392 4,286 0,601 Very High
Emotional Labor (Total) 392 3,174 0,607 Medium
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While the emotional labor levels of the teachers differ significantly according to their gender and their working
status in private or public schools; it does not differ significantly according to their marital status and duration of

employment in the institution.

As can be seen in Table 8, teachers' levels of surface acting according to their gender differ significantly (t (390) =
3.11; p <0.01). Male teachers' surface acting (x = 2.63) is higher than female teachers (x = 2.29). It was concluded
that the deep acting levels of the teachers differ significantly according to their gender (t (390) = = 1.86; p <0.05).
Deep acting scores of male teachers (x = 3.67) are higher than female teachers' deep acting scores (x = 3.46).
Female teachers ' genuine emotion levels (x = 4.35) were found to be higher than male teachers' genuine emotion
levels (x 4, =4.12) (t (390) = -3.43; p <0.01). As a result of these findings, it can be said that female teachers exhibit
their natural feelings more than male teachers. Finally, it was found that the general emotional labor level of male

teachers (x = 3.29) is higher than the general emotional labor level of female teachers (x = 3.12) (Table 8).

Table 8. Differentiation Status of Teachers' Emotional Labor Levels by Gender

Group n X SD T DF p
Male 114 2,63 0,94 3,11 390 0,00**
Surface Acting Female 278 2,29 0,99
Male 114 3,67 0,89 1,86 390 0,04*
Deep Acting Female 278 3,46 1,09
Male 114 4,12 0,65 -3,43 390 0,00%*
Genuine Emotions Female 278 4,35 0,56
Male 114 3,29 0,57 2,45 390 0,01**
Emotional Labor (Total) Female 278 3,12 0,61

**p<0.01, *p<0.05

As can be seen in Table 9, while teachers’ surface acting, deep acting and general emotional labor levels do not
differ according to the type of institution they work (p> 0.05); genuine emotions levels of teachers do not differ
significantly according to the type of institution they work in (t (389) = 2.40; p <0.01). The genuine emotion scores
of the teachers working in the private institution (x = 4.41) are higher than the natural emotions scores (x = 4.24)

of the teachers working in the state institution.

Table 9.Differentiation Teachers' Emotional Labor Levels According to the Institution Status of Employment

Group N X SD T DF P

State Institution 302 2,37 0,96 -0,45 390 0,66

Surface Acting Private Institution 90 2,43 1,09
State Institution 302 3,48 1,01 -1,37 390 0,16

Deep Acting Private Institution 90 3,65 1,12

State Institution 302 4,24 0,58 -2,45 390 0,01**

Genuine Emotions Private Institution 90 4,42 0,63

State Institution 302 3,14 0,58 -1,51 390 0,15

Emotional Labor (Total)  Private Institution 90 3,25 0,65

The results of the correlation analysis regarding the relationship between the organizational identification and

emotional labor level of teachers are shown in Table 10. There is a low-level positive relationship between
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organizational identification and surface acting behavior (r = 0.148; p <0.01), a positive low-level relationship
between organizational identification and deep acting behavior (r = 0.269; p <0.01) , organizational identification
and genuine emotions positively low-level relationship (r = 0.123; p <0.05), positive low-level correlation between
organizational identification and emotional labor (general) (r =0.276; p <0.01 ) has been found. The sub-dimension

that has the strongest relationship with organizational identification is deep acting.

Table 10. Correlation Analysis of Organizational Identification and Emotional Labor Levels

Surface Acting Deep Acting Genuine Emotional Labor
Emotions (Total)
Organizational R 0,148** 0,269** 0,123* 0,276**
Identification P ,003 0,000 0,014 0,000

**p<0.01, *p<0.05

The results of the regression analysis examining the effects of teachers' organizational identification on emotional
labor and its sub-dimensions are included in Table 11. Organizational identification positively affects on surface
acting (F = 8.73; p <0.01) and is explained by 2% (R2 = 0.02); effects on deep acting positively (F = 30.54; p = 0.00
<0.05) and explains 7% (R2 = 0.07) and positively effects genuine emotions (F = 6.03; p=0, 01 <0.05) and explained
at 1% (R2 = 0.01); it effects emotional labor (general) positively (F = 32.18; p = 0.00 <0.05) and explains it at a rate
of 7% (R2 = 0.07).

Table 11. Regression Analysis for the Effect of Organizational Identification on Emotional Labor and Its Sub-

Dimensions
Dependent Independent Variable R T P F Model R?
Variable (p)
Constant 1,74 7,85 ,00 8,73 ,00%* ,02

Surface Acting Organizational Identification ,19 2,95 ,00

Constant 2,30 10,14 ,00 30,54 ,00%* ,07
Deep Acting Organizational Identification ,37 5,52 ,00

Constant 3,96 29,36 ,00 6,03 ,01** ,01
Genuine Organizational Identification ,10 2,45 ,01
Emotions
Constant 2,44 18,50 0,0 32,18 ,00¥* 07
Emotional Labor  Organizational Identification 0,22 5,67 0,0
(Total)
**p<0.01

CONCLUSION and DISCUSSION

The organizational identification and emotional labor (general) levels of the teachers participating in the study
were found to be moderate. Among the sub-dimensions of emotional labor, the teachers participating in the study
exhibit the most genuine emotion and the least surface acting behavior. Although Ozgiin (2015) did not study, it

was concluded that, contrary to the findings of this study, teachers exhibited the most surface acting and least
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genuine emotions. Cukur (2007), on the other hand, found that similar to the findings of this study, teachers

working in primary schools mostly used the deep acting sub-dimension.

Teachers' emotional labor levels differ significantly according to their gender. While male teachers' surface acting
and deep acting behaviors were higher than female teachers, genuine emotion levels of female teachers were
found higher than male teachers. As a result of the studies of Hosgorir and Yorulmaz (2015), it was concluded that
male teachers had higher surface acting levels than female teachers and female teachers had higher genuine
emotions than male teachers. As a result of the research of Akin, Aydin, and Erdogan (2014), it was found that
female teachers showed deep and surface acting behaviors more than male teachers. Ozgiin and Tozkoparan
(2015) concluded that female teachers exhibit more genuine emotions than male teachers. Findings of this study

overlap with the findings in the literature.

It was concluded that the emotional labor levels of the teachers did not differ significantly according to their marital
status. Begenirbas (2013) concluded that married teachers exhibit higher levels of emotional labor than single
teachers. As a result of Yilmaz et al.'s (2015) study, it was found that married teachers have more surface acting

than single teachers. The findings of this study do not match the findings in the literature.

It was concluded that the emotional labor levels of the teachers did not differ significantly according to their ages.
As a result of the literature review, it was seen that Hochschild (1983) stated that older individuals would have
higher emotional labor levels. Ertiirk et al. (2016) concluded that the emotional labor levels of older teachers are
higher than those of younger teachers. It does not support the findings of this research and the findings in the

literature.

Teachers' emotional labor levels (general), surface and deep acting sub-dimensions do not differ significantly
according to the type of institution; it was concluded that the genuine emotion levels of the teachers working in
private institutions were higher than those working in the state institutions. Kagamak (2019), on the other hand,
found in his research that teachers working in private schools had higher levels of emotional labor compared to

teachers working in public schools.

Teachers' organizational identification levels do not differ significantly according to gender. Karakus (2019) found
that men's levels of organizational identification are higher than women, while Yaykiran (2020) found that
organizational identification does not differ significantly according to gender. As the findings of this research

coincide with the finding of Karakus (2019), consistent with the finding of Yaykiran (2020).

It has been found that the organizational identification levels of teachers differ significantly according to their ages.
The organizational identification levels of teachers the age of between 26-30, 36-40 and 41 and over are higher
than those aged 21-25. In addition, it was found that the organizational identification levels of teachers the age of
36-40 and 41 and over were higher than those of 21-25 and 26-30 years old teachers. Taskin (2016) found in his
research that teachers between the ages of 40-49, 20-29 and 40-49 have higher levels of organizational

identification than teachers aged 30-39. The findings of this research coincide with the findings of Taskin (2016).
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Teachers' organizational identification levels differ significantly according to their working time in the same
institution. The organizational identification levels of teachers working in the same institution for 11-15 years are
higher than teachers working in the same institution for 0-5 and 6-10 years. Yaykiran (2020) found that teachers
who worked at the same school for 1-5 to 6-10 years had higher levels of organizational identification than teachers
who worked for 11-15 and 16 years or more. Demirer (2014) concluded that there is no significant difference in
organizational identification levels according to the duration of work at the same school. The findings of this

research coincide with the finding of Yaykiran (2020); it does not coincide with the finding of Demirer (2014).

Organizational identification positively affects emotional labor and the sub-dimensions of emotional labor such as
surface acting, deep acting, and genuine emotion. Yilmaz et al. (2017) concluded that organizational identification
has a significant effect on emotional labor and its sub- dimensions. Aytekin (2020) also found that there is a low
level positive relationship between organizational identification and emotional labor. The findings of this study

coincide with the findings of Yilmaz et al. (2017) and Aytekin (2020).

RECOMMENDATIONS

Suggestions for practitioners and researchers in the light of the findings of this study are presented in the appendix:
» Teachers' surface acting levels were found to be low, their deep acting levels were found to be high, and their
level of genuine emotion was found to be very high. When we examined their general emotional labor levels, it
was concluded that they were at a medium level. Teachers' organizational identification was also found at a
medium level. This is an undesirable situation for educational institutions. Studies can be organized to increase the
organizational identification and emotional labor levels of teachers.

e As a result of the literature review, there are few studies that examine the concepts of organizational
identification and emotional labor together. More studies can be done that examine the concepts of organizational
identification and emotional labor together.

¢ Organizational identification and emotional labor concepts can be examined in different sample groups and using

different variables.
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ORGUTSEL OZDESLESMENiIN DUYGUSAL EMEK UZERINDEKI ETKiSiNiN
iNCELENMESI

6z

Bu ¢alismanin amaci oOrgitsel 6zdeslesmenin duygusal emek (zerindeki etkisini incelemektir.
Arastirma nicel arastirma yontemlerinden iliskisel tarama modelinde yapilmistir. Arastirmanin
orneklemini 114 erkek, 278 kadin 6gretmen olmak lizere toplam 392 6gretmen olusturmaktadir. Veri
toplama araci olarak, Mael ve Ashforth (1992)'un “Orgiitsel Ozdeslesme Olcegi” ve Basim ve
Begenirbas’in (2012) “Duygusal Emek Olgegi” kullaniimistir. Duygusal Emek Olcegi yiizeysel rol
yapma, derinden rol yapma ve dogal davranis olmak Uzere 3 alt boyuttan olusmaktadir. Arastirma
verileri t-testi, tek yonlii varyans analizi (ANOVA), korelasyon analizi, regresyon analizi kullanilarak

test

edilmistir. Arastirma sonucunda; orgutsel 6zdeslesmenin duygusal emek ve alt boyutlari

tizerinde pozitif yonli bir etkisinin oldugu sonucuna ulasiimistir. Orgiitsel 6zdeslesme ile duygusal
emek ve alt boyutlari arasinda pozitif yonli disiik bir iliski bulunmustur. Orgiitsel 6zdeslesme ile en
giicli iliskiye sahip olan alt boyut derinden rol yapmadir. Ogretmenlerin 6rgiitsel dzdeslesme
dizeyleri medeni durumlari, yaslari ve ayni kurumda galisma sirelerine gore anlamli sekilde

farkl

ilagirken; o6gretmenlerin duygusal emek dizeyleri cinsiyetlerine gére anlamh farklilik

gostermektedir. Ozel kurumda galisan dgretmenlerin dogal davranis diizeyleri devlet kurumunda
calisanlara gore daha yuksektir.

Anahtar Kelimeler: Orgiitsel 6zdeslesme, duygusal emek, égretmen.
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GiRiS

GUnUmuz rekabet kosullarinda 6rgiitler diger orgitlerden farklilasabilmek ve 6n planda olabilmek amaciyla ¢alisan
performanslarinin yiksek olmasina ve verimin artmasina 6nem vermektedirler. Calisanlarin 6rgit icerisindeki
performanslarini artirmak igin ise orgitsel 6zdeslesme dnemli bir etken olmaktadir (Ashforth ve Mael, 1989).
Orgiitsel 6zdeslesme sayesinde kendisini érgiitiin temsilcisi gibi gdren bireyler érgiitiin hizmet kalitesinin olumsuz
degerlendirilmemesi icin hizmet verdikleri kisiler ile olan iletisimlerinde olumsuz duygularini saklayip olumlu
duygular sergilemeye calismaktadirlar. Hizmet aninda duygu gosterimini kontrol etmek, jest ve mimikleri

diizenlemek igin verilen gabalar duygusal emek olarak tanimlanmaktadir (Er6zkan ve Uzakgiden, 2019).

Orgiitsel davranis icin dnemli olan érgiitsel dzdeslesme, hizmet veren bireyler ile drgiit arasindaki psikolojik bag!
vurgulamaktadir (Karabey, 2005). Bireyler, orgiit basarisini ve basarisizligini kendilerine ait olarak algilar bunun
nedeni ise kendilerini orglitiin bir Uyesi olarak gormeleridir. Kisaca orgutsel 6zdeslesme, kisinin basari ve
basarisizliklarda grupla birlik olup gruba ait olmay algilayisidir (Ashforth ve Mael, 1989). Calisanlarin 6rgitle
ozdesleserek verimliliklerinin artmasi konusunda yapilan calismalar 19. ylzyil sonlarina dogru baslamistir (Kreiner
ve Ashforth, 2004). Orgiitsel 6zdeslesme kavramini sosyal bilimler alaninda ilk kullanan calismayi Hall, Scheider ve
Harold (1970) yapmislardir. Bu ¢alismada U.S. Forest Service (Orman Hizmetleri) isimli bir 6rgitte orgutsel
ozdeslesmenin etkilendigi kisisel etmenleri inceleyip 6rgitsel 6zdeslesme kavraminin 6rgiitiin amaglari ile bireysel

amaglarin bitinlesme ve uyumlu hale geldikleri slire¢ oldugunu belirtmislerdir.

insan sosyal bir varliktir bu yiizden diger insanlarla birlikte yasama, kisi veya érgiitlere baglanma ihtiyaci duyar. Bu
ihtiyaclari karsilanmayan kisiler sosyal ve psikolojik sorunlar yasayabilir. Bu ylizden bireyler orgitsel aidiyet
ihtiyacini karsilayabilmek amaciyla 6zdeslesirler (Tiiziin, 2006). Orgiitsel dzdeslesme, 6rgiitsel davranislar tizerinde
gorilmez bir denetim mekanizmasi olusturmaktadir (Glinbek, 2007). Yoneticiler orgltteki ¢alisanlarin 6rgutsel
ozdeslesmelerini artirabilmeyi basarabilirlerse ya da 6rgiitsel 6zdeslesmeleri yiiksek olan bireylerle ¢calisma imkani

bulabilirlerse 6rglitiin amaglarina ulasilmasi daha kolay olacaktir (Polat ve Meydan, 2010).

Yoneticiler galisanlarinin orglitsel 6zdeslesmelerini artirmak isterler bunun sebebi galisanlarin ¢alisma azimlerinin
ve tempolarinin artacagina inanmalaridir (Fiol, 2001). Yoneticilerin bu inanglarini destekler bir calisma Elton Mayo
ve arkadaslari tarafindan yapilmistir. Elton Mayo ve arkadaslarinin Western Elektrik kurulusuna bagh Hawthorne
fabrikalarinda yaptiklari calisma sonucunda teknik ve fiziksel kosullarda farklilik olmadigi durumlarda dahi verimlilik
artisinin oldugu gorilmistir. Bu durumun sebebi galisanlarin grup olusturmasi, bu grupta arkadashgin ve sevgi

baglarinin gii¢li olmasi ve lstlerin benimsenmesi olarak belirtilmistir (Eren, 2012).

Orgiitsel 6zdeslesme gibi 6rgiitsel davranislar icin 6nemli olan bir diger kavram ise duygusal emektir. Duygusal
emek, bircok meslekte yaygin olarak goriilmekte olan bir durumdur ve duygusal emek kavrami 6rgiitsel davranis
ile 6rgitsel davranisin alt disiplinlerinde bulunan arastirmacilar tarafindan incelenmekte olan bir kavramdir (Basim
ve Begenirbas, 2012). 1983’de Arlie Hochschild ‘in “Yonetilen Kalp” (The Manager Heart) adh kitabinda ilk kez

ortaya cikan duygusal emek kavrami, gorevi belli bir duygu ifadesi takinilarak yerine getirme ve karsi tarafta bir his
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olusturma gabasidir (Seger, 2005). Duygusal emek li¢ boyuttan olusmaktadir. Bunlar: ylzeysel rol yapma, derinden
rol yapma ve dogal davranistir. Yizeysel rol yapma boyutunda, hizmet verenler duygunun dis gériintsini
degistirmekte ve gercek hislerine maske takmaktadirlar (Psilopanagioti vd., 2012). Derinden rol yapma, hizmet
verenin isin gerektirmis oldugu duygusal davranislarin gereklilik oldugunu diisiinmesi ve bu duygulari gergekten
hissederek hizmet vermesidir (Kaya ve Ozhan, 2012). Dogal davranis boyutunda yiizeysel davranis ve derinden
davranistaki gibi davranisa hilkkmetmek gerekmemekte davranis hissedildigi sekilde gdsteriimektedir (Ozgen,

2010).

Duygusal emegin hizmet sektériinde dnemsenmesinin nedenleri Orglitte mdisteriler ile iletisim icinde olan
calisanlarin musteri ve oOrglt arasinda koprii gorevi kurmalaridir. Calisanlar disariya karsi 6rgiti temsil
etmektedirler ve hizmet faaliyetleri genellikle yiiz yize iletisim kurulmasini gerektirdigi icin bu durum calisanin
¢abasina bagli olmaktadir. Ayrica hizmet sektdrii musterilerden kaynaklanan bir belirsizlik icerisindedir. Musteriye
sunulan seyler genel olarak soyut degerler olmaktadir bu sebeple hizmet kalitesini 6lgmek ve miusterilerin

degerlendirmeleri zor olmaktadir (Hochschild, 1983).

Duygusal emek, bazi meslekler i¢in olumlu duygularin davranisa donistirtlmesi, bazi mesleklerde de tam tersi
olumsuz duygular davranisa dénistiirme siirecidir. Ornegin satis gorevlisi, misteriye olumlu duygularini
gostererek Grlin satmaya cgalisir fakat bir polis memuru olumsuz duygular sergileyerek gérevini yapar. Her iki
durumun ortak 6zelligi duygulari hissetme yiikimlGliginin ¢alisandan beklenmesidir (Tiirkay, Tasar ve Unal,
2011). Duygusal emek gerektiren meslekler arasinda ise 6gretmenlik meslegi akla gelmektedir. Bu meslek yiiksek
diizeyde duygusal emek gerektirmektedir. Ogretmenler kurum yoneticileriyle, velilerle ve dzellikle de &grencilerle
surekli iletisim halinde olmaktadirlar bu sebeple egitim kalitesini artirmak adina her zaman hissettikleri duygulari
oldugu gibi yansitmalari mimkin olamamaktadir. Béyle durumlarda bu duygularini degistirerek farkh sekillerde
cevrelerine yansitmak zorunda kalmakta bazen de kurumun kendilerinden bekledigi duygulara gore hareket

etmeye calismaktadirlar (Aytekin, 2020; iscan, 2006).

Tirkiye'de yapilan galismalar incelendiginde orglitsel 6zdeslesmenin duygusal emek lzerindeki etkisini inceleyen
bir galismaya rastlanmamistir (Aytekin, 2020; Deniz, 2017; Turhan, 2018). Ayrica duygusal emek ve orgutsel
o6zdeslesmenin egitim kurumlarinda galisan kisilerin demografik 6zelliklerine gore ve 6zel okul veya devlet okulunda
calisma durumuna gore degisiklik gosterip gostermedigini ortaya koymak agisindan bu arastirmanin 6zel bir 6neme
sahip oldugu séylenilebilir. Ogretmenlerin 6rgiitsel dzdeslesme ve duygusal emek sergileme diizeyleri ile bu
dizeylere iliskin degerlendirmelere etki eden bireysel 6zellikleri belirlemenin, orglitsel 6zdeslesmenin duygusal
emek Gizerindeki etkisini ortaya koymanin, 6gretmenlerin s6z konusu davranislarinin tesvik edilip egitim kalitesinin
artmasinda katki saglayacagl distnilmektedir. Bu baglamda bu arastirmanin amaci, orgitsel 6zdeslesmenin
duygusal emek davranigi izerindeki etkisini incelemektir.

Arastirmada genel amaca bagli kalinarak asagida belirtilen sorulara yanit aranmistir:

1. Ogretmenlerde drgiitsel 6zdeslesme ne diizeydedir?
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2. Ogretmenlerin 6rgiitsel 6zdeslesmeleri diizeyleri cinsiyetlerine, medeni durumlarina, yaslarina, galisilan
kurumun sektoriine ve kurumda c¢alisma sirelerine gére anlaml farkliliklar gésterir mi?

3. Ogretmenlerde duygusal emek ne diizeydedir?

4. Ogretmenlerin duygusal emek diizeyleri cinsiyetlerine, medeni durumlarina, yaslarina, calisilan kurumun
sektériine ve kurumda galisma siiresine gore anlamli farkliliklar gésterir mi?

5. Ogretmenlerin 6rgiitsel 6zdeslesmeleri ve duygusal emek sergileme diizeyleri arasinda anlaml bir iliski
bulunmakta midir?

6. Ogretmenlerin 6rgiitsel dzdeslesmelerinin duygusal emek ve alt boyutlarina etkisi nedir?

YONTEM

Arastirmanin Modeli

Bu calisma iliskisel tarama modeli ile hazirlanmis betimsel bir arastirmadir. Betimsel arastirmalarda incelenmek
istenilen olay, olgu veya durum dogal kosullarinda, degistiriimeden ele alinip betimlenmektedir. Betimsel
¢alismalarda genellikle kullanilan yontem tarama yontemidir. Tarama yonteminde 6rneklem grubundaki bireylerin

konu ile ilgili durumlari betimlenmeye calisiimaktadir (Karakaya, 2009).

Evren ve Orneklem

Arastirma evrenini 2019-2020 Egitim ve Ogretim Yilinda istanbul ili Avrupa yakasinda gérev yapan 101.116
dgretmen olusturmustur (Milli Egitim Bakanhigi istanbul Egitim istatistikleri Aciklandi, 2019). Bir nitelikle ilgili yorum
yapabilmek icin nitelige ait olan gozlem sonuglari gerekmektedir fakat tim gézlem sonuglarina ulasmak zor
olmaktadir bu gibi durumlarda evreni temsil edebilecegi dusliniilen veri grubuna iliskin gézlemlerin sonuglari pratik
ve yeterli olmaktadir. Bu veri grubu 6rneklem olarak tanimlanmaktadir (Sahin, 2009). Calismanin evreni olan
o6gretmenler icerisinden tesadifi (random) yontemi kullanilarak secilen 392 katihmci arastirmanin érneklemini
olusturmaktadir.

Orneklemi olusturan égretmenlerin demografik dzelliklerine iliskin bilgilere Tablo 1’ de yer verilmistir.

Tablo 1. Orneklem Grubundaki Ogretmenlerin Demografik Ozelliklerine iliskin Bilgiler

Degiskenler Grup n %
Cinsiyet Erkek 114 29,1
Kadin 278 70,9
Medeni Durum Evli 253 64,5
Bekar 139 35,5
Yas 21-25vyas 59 15,1
26 - 30 yas 105 26,8
31-35yas 83 21,2
36 - 40 yas 52 13,3
41 yas ve Uzeri 93 23,7
Kurum Turd Devlet kurumu 302 77,0
Ozel kurum 90 23,0
CGalisma Siiresi 5 yil ve alti 234 59,7
6-10yil 102 26,0

11- 15yl 28 7,1

16-20yil 8 2,0

21 yil ve Gzeri 20 5,1
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Veri Toplama Araglari

Arastirma verileri arastirmacilar tarafindan olusturulan “Kisisel Bilgi Formu” , “Orgiitsel Ozdeslesme Olgegi” ve

“Duygusal Emek Olgegi” kullanilarak toplanmistir.

Orgiitsel Ozdeslesme Olgegi; Ashforth ve Mael (1992) tarafindan calisanlarin érgiitsel 6zdeslesme diizeylerini
dlcmek amaciyla olusturulmus, Tiziin (2006) tarafindan Tirkceye adapte edilmistir. Olcek 6 maddeden
olusmaktadir ve 5’li Likert tipinde (1-Kesinlikle Katilmiyorum, 5- Kesinlikle Katiliyorum) bir dlcektir. Olcegin
givenirlik katsayisini Mael ve Ashforth (1992), 0.87, Tiiziin (2006) ise 0.78 olarak bulmustur. Bu ¢alismada ise

orgutsel 6zdeslesme Olgeginin givenirlik katsayisi 0.78 olarak bulunmustur.

Arastirmada kullanilan diger 6lgek ise Diefendorf ve arkadaslarinin (2005) gelistirdigi, Basim ve Begenirbas (2012)
tarafindan Tiirkgeye uyarlamasi yapilan Duygusal Emek Olcegi’dir. Duygusal Emek Olcegi’'nde 3 alt boyutu temsilen,
13 madde yer almaktadir. Olcegin uyarlama calismasi icin iki 6rneklem grubu kullanilmistir ve giivenilirlik analizleri
her iki 6rneklem grubunda 0.80 olarak bulunmustur. Calisma sonuglari 6lgegin Turkiye’deki is hayatinda duygusal
emegin 6lctilmesinde glvenilir ve gecerli oldugunu ortaya koymustur (Basim ve Begenirbas, 2012). Aytekin (2020),
O0gretmenler ile yapmis oldugu ¢alismada 6lgegin glivenirlik analizini tekrarlamistir ve dlgegin glivenirlik analizini

.80 olarak bulmustur. Bu ¢alismada ise duygusal emek 6lgeginin glivenirlik analizi sonucu .80 olarak bulunmustur.

Arastirmada kullanilan 6lgeklerin esit aralikli oldugu varsayimindan hareket edilerek, aritmetik ortalamalar igin
puan araligi katsayisi 0.80 olarak bulunmustur. Puan Araligi= (En Yiiksek Deger-En Duisiik Deger)/5=4/5 =0.80. Buna
gore aritmetik ortalamalarin degerlendirme aralgi soyledir: 1.00-1.80 arasi “¢ok diisiik”, 1.81-2.60 arasi “dlsik”,

2.61-3.40 arasi “orta”, 3.41-4.20 arasi “yiksek”, 4.21-5.00 “cok yliksek”.
Verilerin Toplanmasi ve Analizi

Veri toplama formu istanbul il Milli Egitim Midirligi’nden alinan izinler sonrasinda, 2019-2020 Egitim - Ogretim
Yilinda 6rneklem olarak belirlenen okuldaki 6gretmenlere yiiz ylize uygulanmistir. Arastirmada kullanilacak olan
analizlerin belirlenmesi amaciyla normallik testi yapilmistir. Tablo 2’ de odlgeklerin normallik testi sonuglari yer

almaktadir

Tablo 2. Orgiitsel Ozdeslesme, Duygusal Emek Olgegi ve Alt Boyutlarina iliskin Normallik Test Sonuglari

n Kurtosis Skewness p
Orgiitsel Ozdeslesme Genel 392 -0.031 -0,121 0,01%**
Yiizeysel Rol Yapma 392 -0,355 0,490 0,00**
Derinden Rol Yapma 392 0,051 -0,777 0,00**
Dogal Duygular 392 0,532 -0,657 0,00**
Duygusal Emek (Genel) 392 0,401 0,227 0,00**

**p<0.01

ilgili alanyazin incelendiginde basiklik ve carpiklik degerlerinin -2.0 ile +2.0 (George ve Mallery, 2010), -1.5 ile +1.5

(Tabachnick ve Fidell, 2013) arasinda olmasinin normal dagilim olarak kabul edildigi sonucuna ulasiimistir. Verilerin
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analizinde yiizde ve frekans analizleri kullaniimis, aritmetik ortalama ile standart sapma kullanilarak 6gretmenlerin
dlcek sonuglarina goére diizeyleri belirlenmeye calisilmistir. Orgiitsel 6zdeslesme ve duygusal emek 6lceklerinde
carpiklik ve basiklik degerleri incelendiginde normal dagilima sahip olduklari gorildiigu icin ¢calismada yapilan

analizlerde parametrik testler (T-testi, ANOVA, Korelasyon Analizi ve Regresyon Analizi) kullaniimistir.

BULGULAR
Ogretmenlerin “Orgiitsel Ozdeslesme” ortalamasinin 3,246+0,745 oldugu goriilmektedir. Puan araligi degerlerine

gore 6gretmenlerin orgiitsel 6zdeslesmeleri orta diizeydedir (Tablo 3).

Tablo 3. Ogretmenlerin Orgiitsel Ozdeslesme Diizeyleri

n M SD Diizey
Orgiitsel Ozdeslesme 392 3,246 0,745 Orta

Ogretmenlerin érgiitsel 6zdeslesme diizeyleri cinsiyetlerine, devlet okulunda ve &zel okulda ¢alisma durumlarina
gore farklilasmazken; medeni durumlarina, yaslarina, kurumda calisma siirelerine ve mesleki kidemlerine gére

anlamli farkhihklar gostermektedir.

Tablo 4’te gorildagi tGzere, 6gretmenlerin 6rgitsel 6zdeslesme diizeyleri medeni durum degiskenine gére anlamli
farkhhk gostermektedir (t(390) =4,10; p<0,01). Evli 6gretmenlerin 6rgltsel 6zdeslesme puanlari (x=3,35), bekar

O0gretmenlerin 6rgutsel 6zdeslesme puanlarindan (x=3,04) daha ylksek bulunmustur.

Tablo 4. Ogretmenlerin Orgiitsel Ozdeslesme Diizeylerinin Medeni Durumlarina Gére Farklilasma Durumu

Grup n X SD T DF p
Orgiitsel Evli 253 3,35 0,75 4,10 390 0,00%*
Ozdeslesme Bekar 139 3,04 0,68

**p< 0.01

Ogretmenlerin orgiitsel 6zdeslesme diizeylerinin yas degiskenine gére anlaml farkliik gdsterdigi bulunmustur
(F(4,38)=6,46; p=0.00<0.05). 36-40 yasindaki 6gretmenler (x =3,532) ile 41 yas ve lzerindeki 6gretmenlerin (X
=3,392) orgutsel 6zdeslesme puanlari, 21-25 yas (X =2,997) ile 26-30 yasindaki 6gretmenlerin 6rgltsel 6zdeslesme
puanlarindan (x =3,066) daha ylksektir (Tablo 5).

Tablo 5. Ogretmenlerin Orgiitsel Ozdeslesmeleri ve Yas Degiskenine Yénelik ANOVA Test Sonuglari

Grup n X Ss Var. K. KT SD KO F p Fark
21-25 59 299 0,64 G.Arasi 13,59 4 3,39 1<4
o 26-30 105 3,06 0,73 1<5
T E 3135 8 330 074 G.igi 203,51 387 0,52 6,46 0,00+ 2<4
:?D % 36-40 52 353 0,74 * 2<5
o T Toplam 217,10 391 0,00
© 41 ve 93 3,39 0,74
Uzeri
**p<0.01

Oretmenlerin orgiitsel 6zdeslesmeleri kurumda calisma siiresine gére anlamli farklihk gostermektedir (F(4,

38)=4,75; p<0.01). Kurumda 11-15 yil calisma siiresi olan 6gretmenlerin orglitsel 6zdeslesme puanlari (x =3,738),
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0-5 yil (x =3,162) ve 6-10 yil ¢calisma siresi (x =3,236) bulunan 6gretmenlerin orgltsel 6zdeslesme puanlarindan

daha yiksektir (Tablo 6).

Tablo 6. Ogretmenlerin Orgiitsel Ozdeslesmeleri ve Kurumda Calisma Siirelerine Yénelik ANOVA Testi Sonuglari

Grup n X SD Var. K. KT DF KO F p Fark
£ 05yl 234 316 0,74 G.Arasi 10,1 4 2,54 1<3
ki 6-10yil 102 3,23 0,73 2<3
g’ 11-15yil 28 3,73 0,66 G.igi 2069 387 0,53 4,75 0,00%*

O 16-20 yil 8 3,58 0,54
g Toplam  217,1 391 0,00
=1 21ylve 20 3,45 0,67
) Uzeri
**p<0.01

Ogretmenlerde duygusal emek diizeylerine iliskin bulgular Tablo 7’de yer almaktadir. Ogretmenlerin “yiizeysel rol
yapma” alt boyutuna verdikleri cevaplarin ortalamasi diisiik 2,391 + 0,995, “derinden rol yapma” alt boyutuna
verdikleri cevaplarin ortalamasi yiksek 3,523 + 1,041, “dogal duygular” alt boyutuna verdikleri cevaplarin
ortalamasi ¢cok yiiksek 4,286 + 0,601 ve 6lgegin tamamina vermis olduklarin cevaplarin ortalamasinin ise orta 3,174
+ 0,607 diizeydedir. Ogretmenlerin en cok dogal duygularini sergiledikleri en az ise yiizeysel rol yapma davranisini

gosterdikleri sonucuna ulasiimistir (Tablo 7).

Tablo 7. Ogretmenlerin Duygusal Emek Diizeyleri

n X SD Dilizey
Yizeysel Rol Yapma 392 2,391 0,995 Distk
Derinden Rol Yapma 392 3,523 1,041 Yiuksek
Dogal Duygular 392 4,286 0,601 Cok Yiksek
Duygusal Emek (Genel) 392 3,174 0,607 Orta

Ogretmenlerin duygusal emek diizeyleri cinsiyetlerine ve dzel ya da devlet okulunda ¢alisma durumlarina gére
anlamh olarak farklilagsirken; medeni durumlarina ve kurumda c¢alisma sirelerine gore anlamli farklilik

gostermemektedir.

Tablo 8'de gorildigiu lzere, 6gretmenlerin cinsiyetlerine gore yiizeysel rol yapma dizeyleri anlamli farkhhk
gostermektedir (t(390)=3.11; p<0,01). Erkek Ogretmenlerin yilizeysel rol yapma duzeyleri (x=2,63), kadin
dgretmenlerinkinden (x=2,29) daha yiiksektir. Ogretmenlerin derinden rol yapma diizeylerinin cinsiyetlerine gére
anlamh farklilik gosterdikleri sonucuna ulasilmistir (t(390)= =1.86; p<0,05). Erkek 6gretmenlerin derinden rol
yapma puanlari (x=3,67), kadin 6gretmenlerin derinden rol yapma puanlarindan (x=3,46) daha yuksektir. Kadin
ogretmenlerin dogal duygular dizeyleri (x=4,35), erkek 6gretmenlerin dogal duygular diizeylerinden(x=4,12) daha
yuksek bulunmustur (t(390)= -3.43; p<0,01). Bu bulgular sonucunda kadin 6gretmenlerin dogal duygularini erkek
O0gretmenlerden daha fazla sergiledikleri soylenilebilir. Son olarak erkek 6gretmenlerin genel duygusal emek
dizeylerinin (x=3,29), kadin 6gretmenlerin genel duygusal emek dizeylerinden (%=3,12) daha yuksek oldugu

bulunmustur (Tablo 8).
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Tablo 8. Ogretmenlerin Duygusal Emek Diizeylerinin Cinsiyete Gére Farklilasma Durumu

Grup n X SD T DF p
Erkek 114 2,63 0,94 3,11 390 0,00**
Yiizeysel Rol Yapma Kadin 278 2,29 0,99
Erkek 114 3,67 0,89 1,86 390 0,04*
Derinden Rol Yapma Kadin 278 3,46 1,09
Erkek 114 4,12 0,65 -3,43 390 0,00**
Dogal Duygular Kadin 278 4,35 0,56
Erkek 114 3,29 0,57 2,45 390 0,01**
Duygusal Emek Genel Kadin 278 3,12 0,61

**p<0.01, *p<0.05

Tablo 9'da goéruldigiu Gzere, 6gretmenlerin ylzeysel rol yapma, derinden rol yapma ve genel duygusal emek
dizeylerine gore calistiklari kurum tirtine gore farkhilasmazken (p>0,05); 6gretmenlerin dogal duygu sergileme
diizeyleri calistiklar kurum tiiriine anlamli farklilik géstermemektedir (tsso) =2,40; p<0,01). Ozel kurumda calisan
O6gretmenlerin dogal duygular puanlarinin (x=4,41), devlet kurumunda calisan 6gretmenlerin dogal duygular

puanlarindan (x=4,24) daha yuksektir.

Tablo 9. Ogretmenlerin Duygusal Emek Diizeylerinin Calisilan Kurum Tiiriine Gére Farklilasma Durumu

Grup n X SD T DF p

Devlet Kurumu 302 2,37 0,96 -0,45 390 0,66

Yiizeysel Rol Yapma Ozel Kurum 900 2,43 1,09
Devlet Kurumu 302 3,48 1,01 -1,37 390 0,16

Derinden Rol Yapma Ozel Kurum 90 3,65 1,12

Devlet Kurumu 302 4,24 0,58 -2,45 390 0,01**

Dogal Duygular Ozel Kurum 90 4,42 0,63

Duygusal Emek (Genel) Devlet Kurumu 302 3,14 0,58 -1,51 390 0,15

Ozel kurum 90 3,25 0,65

**p<0.01

Ogretmenlerin érgiitsel 6zdeslesmeleri ve duygusal emek sergileme diizeyleri arasindaki iliskiye yonelik korelasyon
analizi sonuclar Tablo 10’da yer almaktadir. Orgiitsel 6zdeslesme ve yiizeysel rol yapma davranisi arasinda pozitif
yonlu dislik dizeyde bir iliski (r=0.148; p<0,01), 6rgitsel 6zdeslesme ile derinden rol yapma davranisi arasinda
pozitif yonll diistik diizeyde bir iliski (r=0.269; p<0,01), 6rgitsel 6zdeslesme ile dogal duygular pozitif yonli disik
duzeyde bir iliski (r=0.123; p<0,05), 6rgltsel 6zdeslesme ile duygusal emek (genel) arasinda derecesinde pozitif
yonde duisiik diizeyde iliski (r=0.276; p<0,01) bulunmustur. Orgiitsel 6zdeslesme ile en giiclii iliskiye sahip olan alt

boyut derinden rol yapmadir.

Tablo 10. Orgiitsel Ozdeslesme ve Duygusal Emek Diizeylerinin Korelasyon Analizi

Yiizeysel Derinden Dogal Duygusal Emek
Rol Yapma Rol Yapma Duygular (Genel)
Orglitsel R 0,148** 0,269** 0,123* 0,276**
Ozdeslesme p ,003 0,000 0,014 0,000

**p<0.01, *p<0.05
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Ogretmenlerin érgiitsel 5zdeslesmelerinin duygusal emek ve alt boyutlari izerindeki etkisinin incelendigi regresyon
analizi sonuglari Tablo 11’de yer almaktadir. Orgiitsel 6zdeslesme yiizeysel rol yapma davranisini pozitif ydnde
etkilemekte (F=8,73; p<0.01) ve %2 oraninda ac¢iklanmakta (R?=0,02); derinden rol yapma davranisini pozitif yénde
etkilemekte (F=30, 54; p=0,00<0.05) ve %7 oraninda aciklamakta (R?=0,07) ve dogal duygulari pozitif yénde
etkilemekte (F=6,03; p=0,01<0.05) ve %1 oraninda aciklanmakta (R?=0,01); duygusal emegi (genel) pozitif yénde
etkilemekte (F=32,18; p=0,00<0.05) ve %7 oraninda ac¢iklamaktadir (R?=0,07).

Tablo 11. Orgiitsel Ozdeslesmenin Duygusal Emek ve Alt Boyutlari Uzerindeki Etkisine Yonelik Regresyon Analizi

Bagimli Degisken Bagimsiz Degisken R T P F Model R?
(p)
Sabit 1,74 7,85 ,00 8,73 ,00%* ,02
Yiizeysel Rol Yapma Orgiitsel Ozdeslesme ,19 2,95 ,00
Derinden Sabit 2,30 10,14 ,00 30,54 ,00%* ,07
Rol Yapma Orgiitsel Ozdeslesme ,37 5,52 ,00
Sabit 3,96 29,36 ,00 6,03 ,01** ,01
Dogal Duygular Orgiitsel Ozdeslesme ,10 2,45 ,01
Duygusal Sabit 2,44 18,50 0,0 32,18 ,00%* ,07
Emek(Genel) Orgiitsel Ozdeslesme 0,22 5,67 0,0
*%<0.01
SONUC ve TARTISMA

Arastirmaya katilan Ogretmenlerin orgilitsel 6zdeslesme ve duygusal emek (genel) dizeyleri orta diizeyde
bulunmustur. Arastirmaya katilan 6gretmenler duygusal emek alt boyutlarindan en fazla dogal duygu en az
yiizeysel rol yapma davranisini sergilemektedir. Ozgiin (2015) ise ¢alismasin da bu ¢alisma bulgularinin aksine
ogretmenlerin en fazla ytzeysel rol davranisini, en az dogal duygulari sergiledigi sonucuna ulasilmistir. Cukur(2007)
ise bu calismanin bulgularina benzer olarak, ilkogretim okullarinda gorev yapan 6gretmenlerin en fazla derinden

rol yapma alt boyutunu kullandiklarini bulmustur.

Ogretmenlerin cinsiyetlerine gére duygusal emek diizeyleri anlaml farklihk géstermektedir. Erkek 6gretmenlerin
ylzeysel rol yapma ile derinden rol yapma davranislari kadin 6gretmenlerden fazla iken kadin 6gretmenlerin dogal
duygular duzeyleri erkek 6gretmenlere gore yiksek bulunmustur. Hosgorir ve Yorulmaz'in (2015) galismalari
sonucunda erkek 6gretmenlerin yiizeysel rol yapma diizeylerinin kadin 6gretmenlerden, kadin 6gretmenlerin de
dogal duygular diizeylerinin erkek 6gretmenlerden daha yiiksek oldugu sonucuna ulasiimistir.  Akin, Aydin ve
Erdogan’in (2014) arastirmasi sonucunda kadin 6gretmenlerin derinden ve ylzeysel rol yapma davranislarini erkek
dgretmenlerden daha fazla gosterdiklerine ulasiimistir. Ozgiin ve Tozkoparan (2015) ise kadin 6gretmenlerin erkek
ogretmenlerden daha ¢ok dogal duygular sergiledikleri sonucuna ulasmislardir. Bu arastirmanin bulgulari ile

alanyazindaki bulgular 6rtiismektedir.

Ogretmenlerin medeni durumlarina gére duygusal emek diizeylerinin anlamli farklihk géstermedigi sonucuna

ulasiimistir. Begenirbas (2013), evli 6gretmenlerin bekar 6gretmenlerden daha yliksek diizeyde duygusal emek

Tore, E. & Erel, A.N. (2020). Effects of Teacher Organizational Identificatiion on Emotional Labor,
1744 International Journal of Eurasian Education and Culture, Issue: 10, pp. (1722-1748).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

sergiledikleri sonucuna ulagsmistir. Yilmaz ve arkadaslarinin (2015) arastirmasi sonucunda evli 6gretmenlerin bekar
O0gretmenlere gore ylzeysel davranisa daha fazla sahip olduklari sonucunu bulmustur. Bu arastirmanin bulgular

alanyazindaki bulgulari desteklememektedir.

Ogretmenlerin duygusal emek diizeylerinin yaslarina gére anlamli farklihk gdstermedigi sonucuna ulasilmistir.
Literatlir incelemesi sonucunda Hochschild (1983) ‘in yasi blyik bireylerin duygusal emek dizeylerinin daha
yuksek olacagini belirttigi gértilmastir. Ertiirk ve arkadaslan (2016), yasi biyiik olan 6gretmenlerinin duygusal
emek diizeylerinin yasi kiiglik olan 6gretmenlere gore daha yiliksek diizeyde oldugu sonucuna ulagmislardir. Bu

arastirmanin bulgulari ile alanyazindaki bulgular értiismemektedir.

Opretmenlerin duygusal emek diizeyleri (genel), yiizeysel rol yapma ve derinden rol yapma alt boyutlari kurum
tlrtine gore anlamh bir farklihk gostermezken; 6zel kurumda calisan 6gretmenlerin dogal duygular diizeylerinin
devlet kurumunda ¢alisanlara gére yiksek oldugu sonucuna ulasiimistir. Kagamak ise (2019) arastirmasinda o6zel
okulda gorev yapmakta olan 6gretmenlerin devlet okulunda gorev yapmakta olan 6gretmenlere goére duygusal

emek diizeylerinin daha yliksek oldugu sonucuna ulagmistir.

Ogretmenlerin &rgiitsel 6zdeslesme dizeyleri cinsiyete gére anlamli farklilik géstermemektedir. Karakug (2019),
erkeklerin orgltsel 6zdeslesme dizeylerinin kadinlardan daha fazla oldugunu, Yaykiran (2020) ise cinsiyete gore
orgutsel 6zdeslesmenin anlamh farkhlik géstermedigini bulmustur. Bu arastirmanin bulgulari Karakus’un (2019)

bulgusu ile 6rtiismektedir.

Ogretmenlerin érgiitsel 6zdeslesme diizeylerinin yaslarina gére anlamli sekilde farkhlastigi bulunmustur. 26-30, 36-
40 ve 41 yasindan fazla olan 6gretmenlerin orgitsel 6zdeslesme dizeyleri, 21-25 yaslarindakilere gére daha
yuksektir. Ayrica 36-40 ve 41 yasindan fazla olan 6gretmenlerin 6rgiitsel 6zdeslesme dizeylerinin 21-25 ve 26-30
yaslarindaki 6gretmenlere gore daha ylksek oldugu bulunmustur. Taskin da (2016) arastirmasinda 40-49, 20-29 ve
40-49 yaslan arasinda olan 6gretmenlerin 30-39 yasindaki 6gretmenlere goére daha yiksek diizeyde o6rgitsel

o6zdeslesme dizeyleri oldugunu bulmustur. Bu arastirmanin bulgulari Taskin’in (2016) bulgusu ile 6rtiismektedir.

Ogretmenlerin &rgiitsel 6zdeslesme diizeylerinin ayni kurumda ¢alisma siirelerine gére anlamh sekilde
farkhlagsmaktadir. 11-15 sene ayni kurumda ¢alisan 6gretmenlerin orgiitsel 6zdeslesme diizeyleri, 0-5 ve 6-10 sene
ayni kurumda galisan 6gretmenlere gore daha yulksektir. Yaykiran (2020) ayni okulda 1-5 ile 6-10 yil gérev yapan
o6gretmenlerin, 11-15 ve 16 yil ve zeri goérev yapan 6gretmenlere gore 6rgitsel 6zdeslesme dizeylerinin daha
yuksek oldugunu bulmustur. Demirer (2014) ayni okulda ¢alisma siiresine gore o6rgitsel 6zdeslesme dlzeylerinde
anlamli farklilik olmadigi sonucuna ulasmistir. Bu arastirmanin bulgulari Yaykiran’in (2020) bulgusu ile 6rtismekte;

Demirer’in (2014) bulgusu ile ise 6rtismemektedir.

Orgiitsel 6zdeslesme duygusal emek ve duygusal emegin alt boyutlari olan yiizeysel rol yapma, derinden rol yapma
ve dogal duygular pozitif yonde etkilemektedir. Yilmaz ve arkadaslari (2017) duygusal emek ve alt faktorleri

Gzerinde orgitsel 6zdeslesmenin anlamli etkisi oldugu sonucuna ulasmislardir. Aytekin (2020) de orgitsel
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O0zdeslesme ve duygusal emek arasinda pozitif yonde disiik dizeyde iliski oldugunu bulmustur. Bu arastirmanin

bulgulari Yilmaz ve arkadaslarinin (2017) ile Aytekin’in (2020) bulgulari ile 6rtiismektedir.
ONERILER
Bu arastirmada ortaya ¢ikan bulgular isiginda uygulayicilara ve arastirmacilara yonelik 6neriler ekte sunulmaktadir:

o Ogretmenlerin yiizeysel rol yapma diizeyleri diisiik, derinden rol yapma diizeyleri yiiksek, dogal duygular
dizeyleri ise ¢ok yiksek bulunmustur. Genel duygusal emek diizeylerini inceledigimizde ise orta diizeyde olduklari
sonucuna ulasiimistir. Ogretmenlerin érgiitsel 6zdeslesmeleri de orta diizeyde bulunmustur. Bu egitim kurumlari
agisindan istenmeyen bir durumdur. Ogretmenlerin 6rgiitsel dzdeslesmelerini ve duygusal emek diizeylerinin
artmasini saglamak adina galismalar dizenlenebilir.

. Literatlr incelemesi sonucunda orgiitsel 6zdeslesme ve duygusal emek kavramlarinin beraber incelendigi
az sayida ¢alismaya rastlanmistir. Orgiitsel 6zdeslesme ve duygusal emek kavramlarinin beraber incelendigi daha
fazla ¢alisma yapilabilir.

. Orgiitsel 6zdeslesme ve duygusal emek kavramlari farkli érneklem gruplarinda ve farkli degiskenler
kullanilarak incelenebilir.

o Ayni ¢calisma farkli kademedeki 6gretmenler ve brans degiskenleri ele alinarak tekrarlanabilir.

ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.”
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