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ABSTRACT

In this study, the research activities and the participation of the elementary school and Turkish

language teachers to important researches in terms of their professional development and their
perspectives on these issues were examined. First, in order to determine the participation of
teachers in academic studies over the last decade 150 academic research studies in the field of
Turkish language and elementary school teaching in each, made in Turkey, were examined according
to the participation of the teachers. Later, interviews were done with 14 teachers using an in-depth

semi-structured interview form. After the transcription of the interviews, the data were analyzed

and

reported by critical discourse analysis. Within the scope of the research, demographic

information will be presented to the participants in a way that does not violate personal privacy; In
the analysis of the opinions, utmost attention was paid to the rules of scientific and research ethics,
assuring that the participants will be coded in a way that does not evoke identity information.

In the study, it was observed that teachers' participation in the research decreased relatively; It has
been concluded that there is inequality in access to research and postgraduate education, and the
returns to participation are low. The reflection of teacher candidates or the university class on

academic studies almost five times more than the teachers or the schools and classrooms where

they work was observed in these studies. Therefore, teachers and the schools and classes where
they work are less studied and appear in academic studies. In addition, as a result of the research, it

was

revealed that the teachers were insufficient in academic literacy and scientific-academic

activities. In addition, it was concluded that gainings of the academic research was not satisfactory

for the teachers.

Keywords: Turkish teacher, elementary school teacher, critical discourse analysis, research

participation, professional development.
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INTRODUCTION

Professional Development of Teachers and Participation in Research

Teaching is one of the professions that require constant renewal and learning. This renewal and development take
the biggest place in teachers' professional development. In other words, the professional development of teachers
is a continuous process in their perceptions, concepts, and practices within the framework of pedagogy,
methodology, and didactics and in the light of needs and progress-within their contexts (Cardenas et al., 2010;
Diaz-Maggioli, 2003; Estrada, 2009). Successful professional development also includes strengthening
collaboration for continuous and practice-based research in the field, which combines theory with practice and
supports the initiatives and actions of schools in this direction (Gonzalez & Darling-Hammond, 1997; Parsad, Lewis
& Farris, 2001). As a matter of fact, the teaching process is a continuous search and renewal process (Ayers, 1995);
while teaching, like learning, encounters the most important and deep questions in life, the teacher is the most

primary and important person who ask questions (Ayers, 1993; Hansen, 1997).

Newly employed teachers frequently criticize and complain about the gap between their teaching method
knowledge, which they took during teaching education, and the reality they encounter in the classroom (Nagel,
Golez, Nieto & Whitney, 1999). In the social constructivist approach, students learn better in their own social
contexts by discovering or creating information themselves (Wood, 1988; Dixon-Krauss, 1996). The same principle
applies to teachers, and instead of directives from sources such as textbooks and program developers, they
develop their own knowledge better with their own classroom or in-school practices (Bissex, 1996; Cochran-Smith

& Lytle, 1993).

The data obtained from many studies on the benefits of teachers' participation in research, which are very
important for professional development in the West and studies are showing that their contribution to education
and training is positive. For example, the teacher is more flexible and open to new ideas (Oja & Smulyan, 1989);
more aware of his influence on the student (Allen, Cary & Delgado, 1995); is more confident about less successful
students (Boudah & Knight 1998); Increasing the status of the teaching profession in the eye of all stakeholders
related to education and training (society, administrators, researchers, decision-makers, etc.) (Francis, Hirsch &
Rowland, 1994) can be counted among the benefits of doing research for teachers. In the same direction, action
researches conducted in the classroom enrich classroom learning with the mutual relations of the researcher and
the teacher (Casanova, 1988). In addition, school-university cooperation in research contributes to respect,

recognition, and empowerment among teachers (Lieberman, 1986).

Many researchers stated that teacher research is a tool of rapid change in education (Fleischer, 1994;
Hollingsworth & Sockett, 1994), and it is changing their perceptions by themselves and improving their professional
perception and knowledge (Goswami & Stillman, 1987; Hubbard & Power, 1999). To summarize, the participation
of teachers in research contributes both to self-development and to the students and the education system if

considered more holistic.
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Professional Development Problem of Teachers and Studies in Our Country

When we talk about vocational training of vocational teachers in Turkey, generally, in-service training in the form
of seminars that they receive about compulsory participation is understood (Biimen et al., 2012). The in-service
training department, which is one of the sub-units of the Ministry, tries to contribute to teachers with training or
projects that include universities. These activities, in which teachers, National Education bureaucracy, and
administrators also participated, with international travel observations and project collaborations with various

institutions and opportunities of the European Union, can be considered as professional development activities.

Only 12% of the teachers had stated that they followed a periodical about educational sciences or their fields,
16.4% had not read any books on professional development in the last year, 1.1% had a printed copy of new
teaching programs, 47% read only 1-2 books a year (TED, 2009). These results reveal that our teachers do not need

to improve themselves (Ozoglu, 2010b).

The necessary qualifications for teaching in the teaching programs at our universities are special field knowledge,
general culture education, and knowledge, and skills related to professional formation. The development of this
knowledge and skills by feeding with continuous updates can be seen as the definition of the professional
development of teachers. Academic research and postgraduate education help teachers to improve themselves in
terms of specialization, following innovations, and solving problems (Alabas, 2011: 2897). Approximately 7% of
teachers in our country are graduate students, and the rate of highly educated teachers is 59% in Austria, 84% in

Belgium, 94% in Poland, and 96% in Slovakia (NEM, 2010: 17).

It has been stated in the international literature that seminar and workshop-type studies are not practical,
ineffective, boring, and not oriented to the need and implementation, as they do not reflect audits and feedback
(Bimen et al., 2012). Again, in the World Bank report (2006), it was stated that while the program change made in
our country at that time, aimed at a modern approach, the activities regarding the professional improvement of
teachers were in line with the old didactic methods. Thus, these professional development efforts that are
detached from the context are far from success because they do not take the beliefs and needs of teachers into
account (Fullan, 1990; Bumen, 2009). These points can be shown as the reasons for the failure of professional

development studies given for teachers in our country.

The aim of this study is to examine the Turkish language and elementary school teachers' participation in research
and their approaches to research, which are important for their professional development. Therefore, the study is
structured in two dimensions. First of all, in the academic articles published in our country in the last ten years,
the participation status of teachers was examined by the content analysis technique. Afterward, the study group
formed from two fields, and the teachers' opinions about participation in the research were analyzed with the

critical discourse analysis technique. The research problems investigated in both studies are as follows.
a) How is the participation of teachers in published academic research as researchers and/or samples?

b) What are the teachers' approaches to research, problems, and evaluations about research?
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Itis thought that this study will contribute to the literature in terms of examining teachers' participation in research
through the studies conducted in the field of Turkish language and elementary school teaching in the last decade
and examining their approaches and thoughts about the research with the method of “critical discourse analysis”.
The results of the study are expected to be beneficial for institutions such as the Ministry of National Education,

teachers, researchers and universities.
METHOD

Critical discourse analysis -also used as critical linguistics- has its roots in social linguistics, pragmatism, classical
rhetoric, text linguistics, and applied linguistics, and it defines and interprets sociological variables and phenomena
such as ideology, power, hierarchy in a discourse by examining their duties and distributions (Wodak & Meyer,
2001). Critical discourse analysis sees "language as a social practice". While this social experience, social conditions,
situations that occur in the linguistic-fictional world shape discursive situations and events, they shape language.
Many social phenomena such as power distribution, inequality, and ideology are reflected in discourses (Fairclough
& Wodak, 1997: 258) and critical discourse analysis examines them. Therefore, critical discourse analysis tries to
reveal social relations, inequality, power distribution and sharing, and the relationships that arise from these,
rather than a descriptive approach. In this study; The relationship and problems between the teacher, the
researcher, the Ministry, and the university were examined on a research basis. For this purpose, the linguistic
indicators - explicitly stated and implied - reflected in the discourse of the teachers in the study group such as
opinions, judgments, evaluations, complaints, and praise about the research were examined, and their approaches

to scientific research were determined.
Working Group, Data Collection and Data Analysis Processes

The data of this study were obtained in two ways and analyzed using separate research techniques. Firstly, based
on the studies conducted in the field of elementary school and Turkish language teaching, the participation status
of teachers in research was examined; in the second part, interviews with Turkish language and elementary school

teachers on scientific research were examined.

1. Examination of Articles Published in the Last Ten Years in the Field of Elementary School and Turkish Language

Teaching

In this study, Turkish language and elementary school teachers’ participation in scientific research and their
perspectives' on scientific research were examined. In the study, 150 articles selected from both fields in order to
determine the participation of elementary school and Turkish language teachers were determined as the sample
of the study and examined by content analysis method-only with coding suitable for the study. Content analysis is
a research technique defined in different ways in the literature. The scientific analysis of the message (Barcus,
1959: 72); a research technique used to draw systematic and unbiased conclusions from certain characters defined
in the text (Stone et al., 1966: 213); the ones in the form of a research technique (Krippendorff, 1980: 25) used to

draw repeatable and valid conclusions about its content from verbal or written linguistic data can be given to
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illustrate some of these definitions. Based on such definitions, it is a research technique that tries to reach valid

and acceptable results from a data set with the help of various classifications and coding.

In this study, only related to the participation of teachers in the research, “the sampling of the studies was
examined in terms of studies conducted on teachers, studies conducted with teachers as researchers, studies
conducted with pre-service teachers, and studies conducted in elementary and secondary school or class based on

m

the researches’ by taking researcher and the name and subject of the research into consideration. Before this
classification study, the codes to be used were sent to three field experts, and their approval was obtained. The
articles were classified according to the above items, their frequency and percentages were calculated, analyzed,

and interpreted.

Reliability in content analysis and being objective (Ogmis, 1991); creating clear and understandable categories with
coding (Tanberkan, 2015: 2) can be said for sample selection. While analyzing the content of this study, the studies
carried out in the field of elementary school teaching and Turkish education in the last ten years, each keyword
group from the articles listed in three different databases with the keywords “Turkish language education, Turkish
language teacher and Turkish language teaching” taken as 100 times for each one and the first 150 academic
articles were examined in this study. The same process has been applied to studies published in the field of
elementary school teaching. The sample was chosen in this way with an objective approach. The coding was
created by taking the opinions of three expert fields. Therefore, the content analysis application made is

considered to be reliable.
2. Turkish and Elementary School Teachers' Approaches and Views on the Research

Approximately 160 minutes of semi-structured face to face interview form constituted, groups were formed and
interviews were done with six Turkish language (T1, T2, T4, T8, T10 and T13) and 8 elementary school (T3, T5, T6,
T7, 19, T11, T12, T14) teachers who make up the study group. The speeches of approximately 16,000 words
obtained from the 350-minute interviews in total were transcribed in detail. The data of this part of this study were
combined according to the topics of the speeches of the teachers in both branch groups, and the data set of this
study was analyzed with the method of critical discourse analysis. In reporting the interviews, results were given
based on the responses of the previously prepared interview forms and the in-depth discussions of the issues
raised during the discussion. In addition, within the scope of the research, demographic information will be
presented in a way that does not violate personal privacy; In the analysis of the opinions, utmost attention was
paid to scientific and research ethics rules, assuring that the participants would be coded in a way that would not

evoke their identity information.

In addition, within the scope of the research, demographic information will be presented in a way that does not
violate personal privacy; In the analysis of the opinions, utmost attention was paid to scientific and research ethics

rules, assuring that the participants would be coded in a way that would not evoke their identity information.
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FINDINGS

In this study, the perspectives of the Turkish language and elementary school teachers' participation in research
activities, as reflected in academic publications, which are important for their professional development, are
examined. In this context, primarily teachers in order to assess the results and findings of the study and research
more efficiently content axis is given. Then, 150 articles from each field (when relevant keywords were entered in
Academic Google and with the limitation of 2010-2020) were analyzed with content analysis techniques in the field
of elementary school teaching and Turkish language teaching. In this study, the studies were evaluated according
to the sample of the study, the study group, the place of the study and content of the study, and the status of
teachers' participation in the research, and what the study was done, coding and classifications were made
according to the content of this study, and the expert opinion was reported, together with the percentage and
frequency. Afterward, the views of teachers about research activities, participating in researches, and doing

research, in general, were examined with a critical discourse analysis approach.
Context

The Turkish national education system, which has 18 million students and approximately one million teachers,
consists of official schools (approximately 54 thousand), which their needs are met by the central government, and
schools established by private enterprises (approximately 13 thousand). Teachers in Turkey are appointed to the
state schools by the Ministry of Education, after a vocational school entrance exam, after a four-year college
education. As of the date of preparation of the study, there is no official obligation for teachers to participate in
any postgraduate education and research. When teachers obtain a master's or doctorate degree, they can gain
small advantages without much income or prestige, such as “being a specialist teacher, head teacher or
promotion”. In this context, the doctorate degree does not make a great contribution to them in the ministry
hierarchy and the salary system. Despite being encouraged by the ministry, according to the reports of the ministry,

the number of graduate program graduates among teachers does not reach 10% (NEM, 2010: 17).

T4, T7, T8, T13, four of the teachers participating in the study, work in environments with relatively good socio-
economic status and schools with more than 30 teachers. Other teachers, on the other hand, work in schools
where disadvantaged students attend and fewer teachers work. All of the teachers have five to ten years of
experience and work in public schools. One of these teachers (T4) is continuing his master's degree. 4 of these
teachers stated that they had applied for graduate education before but could not pass the entrance-admission
exam. Turkish language teachers stated that they were working for four days on average, and elementary school
teachers stated that they work for five days at school, and Turkish language teachers gave lessons more than 20
hours per week and elementary school teachers over 25 hours a week. 9 of the teachers stated that they never
went to any university after graduation and that they did not participate in any research activities except answering

the questionnaires directed by the National Education Ministry.

While the research activities in the field of education in Turkey are generally performed by the university teaching

staff, the researches made by the Ministry of Education, TUBITAK as official government agencies, and some
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private institutions and individuals have a relatively small proportion. It is almost impossible for teachers to acquire
the necessary scientific background for being able to do research during their undergraduate education. Because
almost the only research course in teaching undergraduate programs is the "scientific research methods" course,
which is an introductory course that only teaches prospective teachers about research and scientific methods and
academic publications. The Ministry of National Education prepares and convey the rubrics, questionnaires, or
similar studies that it has developed centrally to teachers, and does not allow for use of any measurement or

research product related to teaching - for coordination and supervision - without permission.
1. Teachers' Participation in Research

Researches have been done and published in the field of elementary school teaching and Turkish language teaching
and 150 of them in each field were analyzed by content analysis method in terms of teachers' contribution to the

research or their role in the research. The results in the Table 1 below are reached.

Table 1. Teachers' Participation in Research

Researches Turkish Language Elementary Total of the
Teaching School Teaching Groups

F % f % f %

Researches on the teacher 11 7 19 13 30 10

Researches where the teacher is a researcher 5 3 7 5 12 4
Researches on pre-service teachers 70 47 69 46 139 46
Researches on elementary or secondary school 16 11 20 13 36 12
Other 48 32 35 23 83 28
Total 150 100 150 100 300 100

As a result of examining the determined and published academic studies for the study according to the
participation of teachers in the field of elementary school teaching and Turkish language teaching, 14 percent of
the studies were conducted with teachers, and the majority of this 14 percent study was done on teachers. The
rate of teachers' participation in the studies as researchers is around four percent. Another striking point in this
review is that only around 12 percent of the studies took place in the elementary or secondary school class. The

largest proportion of the study was carried out with pre-service teachers (46 percent).
2. Doing Research and Benefiting from Research

a. When the teachers defined academic research, they stated that they generally see boring studies made by
academicians and presented in scientific journals and symposiums. Most of the teachers stated that they did not
read or follow the research products unless requested by the Ministry or the administrators. Although all of them
accepted that the research was beneficial, they said that they were conducting research from internet-based non-
academic sources, which they thought were also benefited from academic studies, and that was sufficient. While
only three of the teachers stated that they read more than five articles and scientific reports a year, 7 of them

stated that they have not read any in the last year.
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b. While teachers see professional development as a necessary phenomenon, they stated that this development
mostly takes place with their own efforts, and then the ministry provides them resources and training for
development. It was reflected in their statements that the changes in the ministry bureaucracy and legislation
came to them in the form of information updates, and they have put them into practice. Teachers - apart from
themselves - consider the Ministry's efforts to adapt and improve on changes in curriculum, course content,
method, or perspective sufficient for professional development. It appears that they are using their own
experience-efforts and input from the ministry for professional development. All but except three of the teachers

stated that they did not benefit from scientific studies in this development.

c. Most of the teachers stated that academic studies contain very little information applicable in their professional
lives and are far from classroom reality. In this context, they stated that it is an occupation that requires a lot of
time and effort for the researches which are prepared by researchers who know little about the classroom
environment, which the context in the study does not match the actual classes and students, which is not in

accordance with the schedule and schedule expected from them by the ministry, and overwhelmed with theory.

d. Teachers have the belief that the necessary information is conveyed to them by the ministry, that is, the
resources provided by the ministry are sufficient for them in terms of research. Although the ministry's central
bureaucracy encourages postgraduate education, the teachers' opinion that "the ministry offers us everything
about academic research" comes to the fore among teachers. In addition, the perception that the research is only
the duty of academics and people and organizations responsible for the research work reflected in the views of

teachers. Teachers do not consider doing research or participating in research within their job description.

e. In the analyzed discourse, it has emerged in many places that teachers see the academic community as an
isolated community. They stated that they quit academic studies and researchers after completing their
undergraduate education and starting their profession. They stated that this isolation was not caused by them, but
by the researchers and the practices of the universities. Teachers reflected on their views that the academic
community was "a community that grew up looking after each other, who gave little or no right to enter their
communities to those they did not know, where there were many people with self-confidence at the level of
arrogance, which people who put too many obstacles in the majority and regard themselves respected". In fact,
some of the teachers did not hesitate to criticize the lecturers who gave lectures during their undergraduate
education, stating that the information in their undergraduate education is of little or no use when they start to
work. For these reasons, they consider themselves working more but more disadvantaged than them. As can be
seen, these assumptions, which can be seen as prejudices, can be counted as the reasons for their distance

standing from the research and the researcher.

f. Most of the teachers stated that they were both bored and not understanding while reading or analyzing
academic work. When asked to explain their views a little, they stated that while reading articles or scientific
publications since their undergraduate education -especially when they read a few consecutive times- they always

come across with boring, difficult-to-read texts that repeat the same things, use a different language with a lot of
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foreign terms. From this, it can be concluded that the teachers in the study group are not familiar with academic

literacy and academic language.

g. Teachers have stated that the necessary opportunities and conditions for conducting research are not created
either by the legislation of their ministry or by the University and researchers. Most of the teachers stated that
they want the making research in order to be more efficient in their profession, and for privilege and superiority
in their profession when the opportunities and conditions are formed, but that these conditions and possibilities
are constantly emphasized in their own communities which is putting teachers at a disadvantage. While expressing
the obstacles regarding these possibilities and conditions, they frequently emphasized that this is a common

opinion among teachers, especially by giving examples from their colleagues who are not in the study group.

h. It was reflected in the statements of the teachers in the study group that they did not follow The developments
in the work done in their fields and academic studies. This conclusion has been drawn from their inability to give
examples on the subject, speeches that are far from academic literacy, that the research can be obtained from the
summary or rumors on the internet, that the notification and training of the Ministry are sufficient for them,

keeping a distance from academic studies due to their own conditions, and the context of the current discussions.

i. According to the teachers, their lives and working conditions are difficult, and their jobs related to their
profession take a lot of time. The teachers who qualify their research activities in this way also believe that the
research will not contribute to them, even if they have some contribution to professional satisfaction, and they
will not be appreciated. It is seen that the postgraduate education has no value in the provincial organization and
it is made difficult, contrary to what is stated in the legislation of national education ministry, by giving negative
examples from his friends who have completed/did postgraduate education (the simplest is not being allowed for

the graduate course, everything continues the same after graduation, etc.).

j. Teachers stated that they trust and are committed to the experience, knowledge, and educational activities they
have created within the scope of the ministry's request, and they have reflected on their statements that they are

not willing to work and research that contradicts with them or predicts changes.
RESULTS

In this study, Turkish language and elementary school teachers’ participation in researches and their perspectives
on researches, which are important for the professional development of which has been carried out in the last
decade, were examined. First of all, the participation status of teachers reflected in academic studies conducted
and published in their own fields was evaluated by selecting 150 studies from each field in the last ten years.
Afterward, in-depth group discussions were made with teachers using semi-structured interview forms, and these
interviews were analyzed with the method of critical discourse analysis. The following results were achieved in the

study

1. Teachers are hardly involved in research, either as researchers or as a study or sample. The reflection of pre-
service teachers or the university class on academic studies almost five times more than the teachers or the schools

and classrooms where they work was observed in the examination of these studies. Therefore, teachers and the
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schools and classes where they work are less studied and appeared in academic studies. As a result, teachers'

academic work and participation are very low.

2. Teaching is a profession that takes a lot of time and energy. Therefore, although there is a desire to participate

in academic studies, these characteristics of the profession have been identified as obstacles.
3. It has been revealed that the teachers are insufficient in academic literacy and scientific-academic activities.

4. National education ministry legislation and bureaucracy that teachers are involved in, universities and

researchers make it difficult for teachers to enter/continue the academic research environment.
5. The reward for academic research is not satisfactory for teachers.
CONCLUSION and DISCUSSION

In this study, it was concluded that the studies conducted in the field of both elementary school teaching and
Turkish language teaching in the elementary-secondary school environment and teachers took place very little in
published academic studies in terms of being both researchers and the subject of study. Varisoglu, Sahin and
Goktas (2013) examined academic studies conducted over a ten-year period on Turkish language education in their
study. When examining the samples in academic publications in their studies, it is seen that the rate of studies
done on teachers is about 17 percent and that on the pre-service teachers is 19 percent. While it is stated that the
studies conducted on students studying at both levels of elementary education are approximately 43 percent, this
rate is 12 percent in this study. As can be seen, in this study, which covers approximately ten years after the studies
of Arrivaloglu, Sahin and Goktas (2013), an increase is observed in the studies conducted with pre-service teachers,
while the intensity of research in the field of Turkish language and elementary school teaching has partially shifted

from elementary or secondary school classes to education faculty classes.

Kuglkoglu and Ozan (2013), in their study examining the theses in the field of elementary school teaching, found
that the rate of teachers and elementary school students participating in the studies was approximately eighty
percent. While the theses were examined in the studies of Kiiglikoglu and Ozan (2013), only articles were examined
in this study. As it is known, theses require more effort and data, it is thought that article studies are studied with

relatively easily accessible samples.

San (2020) examined 50 articles in the master's thesis made in the field of education in Turkey with the use of
mixed methods. San stated that the studies done with undergraduate students were 33%, and those on teachers
were around 26% in his study. Unlike the study of San, 300 studies in Turkish language and elementary school
teaching were examined in this study, and more articles were examined, and articles from other fields related to
education were not examined. Nevertheless, it was revealed in San’s study that more studies were done on pre-

service teachers.

In the study conducted by Bektas, Diindar and Ceylan (2013) in which they examined the papers presented at the
USOS scientific meetings, they determined the rate of studies with pre-service teachers as approximately 35% and

the rate of studies with teachers as approximately 31%. In this study, which examined the USOS congresses until
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2010, it is seen that the studies conducted with pre-service teachers are more than the studies with teachers, but
the pre-service teacher's studies reached in this study are less and more than the studies done with the teachers
in this study. When the study of Varisoglu, Sahin and Goktas (2013) was evaluated together with the studies of
Kuglkoglu and Ozan (2013) and Bektas, Diindar and Ceylan (2013), it is concluded the studies conducted with the
pre-service teachers in the last ten years have increased proportionally, and the studies conducted with the

teachers have decreased.

Christiensen and Turner (2014) with Pekrun and Schutz (2007) stated in their study that teachers develop negative
emotions and they are uncomfortable in their approach to professional development when their current
knowledge and practices are contradicted. The results that the teachers are satisfied with their existing knowledge,
experience, and practices and are resistant to change, which are obtained in this study complement with the

results of studies of (Christiensen & Turner, 2014; Pekrun & Schutz, 2007).
RECOMMENDATIONS

In this study, only some of the article studies in the field of elementary school and Turkish language teaching were
examined. More holistic data and results can be reached with studies that include academic papers, articles, and
theses in all teaching fields. If the lack of work with teachers emerges as a general problem, solution suggestions

can be made with all stakeholders.

The obstacles to increasing teachers' research competence, improving their academic literacy, and their
participation in research should be removed. For this, both researchers, universities, and teachers of the Ministry
of National Education should cooperate to make the necessary studies and arrangements in order to change the
possibilities and conditions for which they complain and request. For this, research / academic literacy courses in
teaching undergraduate programs should be increased, and equal access to postgraduate education should be
provided after graduation. When necessary, the Ministry of National Education should open postgraduate quotas
for teachers only. In addition, adequate convenience and satisfactory rewarding mechanisms for teachers

participating in academic research should be developed.

This study only examined teachers' views on the axis of professional development and research. The contribution
of research and research to the professional development of teachers should be increased by examining the
perspectives of researchers, universities, and the Ministry of National Education, who deal with the more holistic

and productive results of this issue.
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TURKGE VE SINIF OGRETMENLERININ BiLIMSEL ARASTIRMALARA KATILIM VE

BAKISLARI: ELESTIiREL BiR SOYLEM ¢OZUMLEMESI

6z

Bu c¢alismada sinif ve Tirkce o6gretmenlerinin mesleki gelisimleri agisindan; arastirma yapma,
arastirmalara katilimlari ve bu konulara bakis agilari incelenmistir. Oncelikle 6gretmenlerin akademik
calismalara katiim durumlarini tespit etmek icin son on yilda Tirkce ve sinif 6gretmenligi alaninda

Turk

iye’de yapilmis akademik calismalarinin her birinden 150 akademik calisma 6gretmenlerin

katilim durumlarina gore incelenmistir. Daha sonra 14 6gretmenle derinlemesine yari yapilandiriimis

goru
¢ozu
dem

sme formu ile gériismeler yapilmistir. Gorlismelerin transkripsiyonundan sonra elestirel sdylem
mlemesi ile veriler ¢6zimlenmis ve raporlanmistir. Arastirma kapsaminda katilimcilara
ografik bilgilerinin kisisel gizliligi ihlal etmeyecek sekilde sunulacagi; goruslerin analizinde,

katilimcilarin kimlik bilgilerini ¢cagristirmayacak sekilde kodlanacagi giivencesi verilerek bilimsel ve
arastirma etigi kurallarina azami derecede dikkat edilmistir. Arastirmada, Ogretmenlerin
arastirmalara katimlarinin goreceli olarak dustligli; arastirma ve lisansistl egitime ulasimlarinda

esits

izlik oldugu ve katilimin getirilerinin az oldugu sonuclarina ulasilmistir. Ogretmen adaylari ya da

tniversite sinifinin 6gretmenler ya da onlarin ¢alistiklari okul ve siniflardan neredeyse bes kat fazla
daha fazla akademik calismalara yansimasi bu arastirmalarin incelenmesinde goérilmustir.

Dola

yisiyla 6gretmenler ve onlarin galistiklari okul ve siniflar akademik ¢alismalarda az galisiimakta

ve goriinmektedir. Ayrica arastirmanin sonucunda 6gretmenlerin akademik okuryazarlik ve bilimsel-
akademik faaliyetler konusunda vyetersiz olduklari ortaya cikmistir. ilave olarak akademik
arastirmanin karsiligi 6gretmenleri tatmin edici dizeyde olmadigi sonucuna da ulasiimistir.

Univ

ersiteler, bakanlik ve arastirmacilara 6gretmenler ile arastirma yapma ya da onlarin arastirma

yapmasinin énlindeki bariyerlerin tespiti ve kaldirilmasi konusunda oneriler getirilmistir.

Anahtar Kelimeler: Tiirkce 6gretmeni, sinif 6gretmeni, elestirel sdylem ¢dzliimlemesi, arastirmalara
katilim, mesleki gelisim.
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GiRiS
Ogretmenlerin Mesleki Gelisimi ve Arastirmalara Katilimi

Ogretmenlik siirekli yenileme ve 6grenme gerektiren mesleklerden biridir. Bu yenileme ve gelisim mesleki
gelisimleri icinde en buylk yeri tutar. Bir bagka deyisle, 6gretmenlerin mesleki gelisimi onlarin algilama, kavram ve
uygulamalarini pedagoji, metodoloji ve didaktikler cercevesinde ve ihtiyaclar, ilerlemeler 1s1ginda -kendi baglamlar
icinde- strekli devam eden bir sirectir (Cardenas vd., 2010; Diaz-Maggioli, 2003; Estrada, 2009). Basarili mesleki
gelisim; kuram ile uygulamay: birlestiren, okullarin bu dogrultudaki girisim ve eylemlerini destekleyen siirekli ve
alanda uygulama temelli arastirmaya yonelik isbirligini giiclendirmeyi de icerir (Gonzalez ve Darling-Hammond,
1997; Parsad, Lewis ve Farris, 2001). Zaten 6gretmenlik sireci, sirekli arama ve yenilenmedir (Ayers, 1995)
o6grenme gibi 6gretme de hayattaki en 6nemli ve derin sorularla karsilasirken, 6gretmen en birincil ve dnemli soru

sorandir (Ayers, 1993; Hansen, 1997).

ise yeni baslayan 6gretmenler 6gretmenlik egitiminde aldiklari metot bilgileri ile sinifta karsilastiklari gergeklik
arasindaki bosluk konusundan sikca elestiri ve sikayette bulunurlar (Nagel, Golez, Nieto ve Whitney, 1999). Sosyal
yapilandirmaci yaklagimda 6grencilerin bilgileri kesfederek ya da kendileri olusturarak kendi sosyal baglamlari
icinde daha iyi 6grenirler (Wood, 1988; Dixon-Krauss, 1996). Ayni ilke 6gretmenler icin de gegerli olup ders kitabi,
program gelistiriciler gibi kaynaklardan gelen direktifler yerine, kendi sinif ya da okul ici uygulamalar ile kendi

bilgilerini daha iyi gelistirirler (Bissex, 1996; Cochran-Smith ve Lytle, 1993).

Bati'da mesleki gelisim i¢in ¢cok onemli olan, 6gretmenin arastirmaya katilmasi ve/veya arastirma yapmasinin
faydalari konusunda bir¢ok calismadan elde edilen veriler, egitim ve 6gretime katkisinin olumlu yénde olduguna
dair calismalar oldukga fazladir. Ornegin, 6gretmenin daha esnek disiinceli ve yeni fikirlere daha acik olmasi (Oja
ve Smulyan 1989); 6grenci Uzerindeki etkisinin daha fazla fakinda olmasi (Allen, Cary ve Delgado 1995); az basarili
6grenciler konusunda daha 6zgtlivenli oldugu (Boudah ve Knight 1998); egitim ve 6gretimle ilgili tUm paydaslar
(toplum, yoneticiler, arastirmacilar, karar vericiler vb.) nezdinde 6gretmenlik mesleginin statlsini artirmasi
(Francis, Hirsch ve Rowland, 1994) o6gretmen arastirmasinin 6gretmen igin faydalarindan sayilabilir. Ayni
dogrultuda, sinifta yapilan eylem arastirmalari dogasi geregi sinif i¢i 6§renmeyi arastirmaci ve 6gretmenin karsilikh
iliskileri ile zenginlestirir (Casanova, 1988). Ayrica arastirmalardaki okul-tniversite isbirligi 6gretmenler arasinda

sayglya, tanimaya (recognition) ve giiclendirmeye katki saglar (Lieberman, 1986).

Bircok arastirmaci 6gretmen arastirmasini egitimde hizli degisimin bir araci (Fleischer, 1994; Hollingsworth ve
Sockett, 1994), onlarin algilarini kendi kendilerine degistirme ve mesleki algi ve bilgilerini gelistirmede (Goswami
ve Stillman, 1987; Hubbard ve Power, 1999) faydali oldugunu belirtmislerdir. Ozetlemek gerekirse, 6gretmenlerin
arastirmalara katilmasi hem kendini gelistirmesine hem de daha butlincul degerlendirilirse 6grencilere ve egitim

sistemine 6nemli katkilarda bulunur.
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Tiirkiye’de Ogretmenlerin Mesleki Gelisim Sorunu ve Arastirmalar

Tirkiye'de 6gretmenlerin mesleki egitimi denildiginde genelde 6gretmenlerin meslekleri ile ilgili aldiklari seminer
seklinde olan ve katilmin mecburi olan hizmet ici egitimleri anlasiimaktadir (BiUmen vd., 2012). Bakanhgin alt
birimlerinden olan hizmet i¢i egitim daire baskanligi Universitelerin de iginde oldugu egitimler ya da projeler ile
ogretmenlere katkida bulunmaya calismaktadir. Son zamanlarda Avrupa Birliginin ¢esitli kurum ve imkanlariyla
uluslararasi gezi gozlem ve proje isbirlikleri ile de 6gretmen, Milli Egitim biirokrasi ve idarecilerinin de katildig1 bu

faaliyetler mesleki gelisim faaliyetlerinden sayilabilir.

Ogretmenlerin yalnizca %12’si egitim bilimleri ya da alanlari ile ilgili bir siireli yayini izledigini, %16.4’{i son bir yilda
mesleki gelisimle ilgili hi¢ kitap okumadigini, %1.1’i yeni 6gretim programlarinin basili bir nishasini edindigini,
%47’si son bir yilda sadece 1-2 kitap okudugunu belirtmektedir (TED, 2009). Bu sonuglar, 6gretmenlerimizin

kendilerini gelistirme ihtiyaci duymadigini ortaya koymaktadir (Ozoglu, 2010b).

Universitelerimizdeki 6gretmenlik programlarinda -6gretmenlik icin- gerekli nitelikler dzel alan bilgisi, genel kiiltiir
egitimi ve mesleki formasyonla ilgili bilgi ve becerilerdir. Bu bilgi ve becerilerin strekli giincellemeler ile beslenerek
gelistirilmesi ise 6gretmenlerin mesleki gelisiminin tanimi olarak gorulebilir. Akademik arastirmalar ve lisansisti
egitim ogretmenlere uzmanlasma, yenilikleri takip etme, problemleri ¢ozme gibi yonlerden 6gretmenlerin
gelisimine yardimci olur (Alabas, 2011: 2897). Ulkemizde &gretmenlerin yaklasik %7’si yiiksek lisans mezunudur ve
yuksek diizeyde egitimli 6gretmen orani Avusturya’da %59, Belgika’da % 84, Polonya’da % 94, Slovakya’da % 96’dir
(MEB, 2010: 17).

Uluslararasi alanyazinda seminer ve galistay tlirl ¢alismalarin uygulamaya yonelik olmadigi, denetim ve dénitleri
yansitmadigindan etkisiz oldugu, sikici oldugu ve ihtiyag ve uygulamaya yonelik olmadigi belirtilmistir (Bimen vd.,
2012). Yine Diinya Bankasi (World Bank) raporunda (2006) lilkemizde o zaman yapilan program degisikligi ile cagdas
yaklasimi hedeflerken, 6gretmenlerin mesleki gelisimi konusundaki etkinliklerin eski didaktik yontemler
dogrultusunda oldugu belirtilmistir. Boylece baglamdan kopan bu mesleki gelisim ¢abalari, 6gretmenlerin inang ve
ihtiyaclarini géz oniine almadigindan basaridan uzaktir (Fullan, 1990; Bimen, 2009). Bu noktalar lkemizde

ogretmenler icin verilen mesleki gelisim ¢alismalarinin basarisizliginin sebepleri olarak gosterilebilir.

Bu calismanin amaci Tirkcge ve sinif 6gretmenlerinin kendi mesleki gelisimleri icin dnemli olan, alanlari ile ilgili
arastirmalara katihm ve arastirmalara yaklasimlari incelenecektir. Dolayisiyla c¢alisma iki boyutlu olarak
yapilandiriimistir. Oncelikle iilkemizde son on yilda yayimlanmis akademik makalelerde &gretmenlerin katilim
durumlar icerik ¢oziimlemesi teknigiyle incelenmistir. Daha sonra ise iki alandan olusturulan galisma grubu
o6gretmenler ile derinlemesine gorlisme ile arastirmalara katilim ile ilgili gorlsleri elestirel soylem ¢ozimlemesi

teknigi ile incelenmistir. Her iki incelemede arastirilan arastirma problemleri su sekildedir.
a) Yayimlanmis akademik arastirmalara 6gretmenlerin arastirmaci ve/veya 6rneklem olarak katilimlari nasildir?

b) Ogretmenleri arastirmaya yaklasimlari, arastirma ile ilgili problemleri ve degerlendirmeleri nasildir?
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Bu arastirmanin, son on yilda Tirkge ve sinif 6gretmenligi alaninda yapilan ¢alismalar tzerinden, 6gretmenlerin
arastirmalara katiim durumlarini inceleyip, onlarin arastirmayla ilgili yaklasim ve diisiincelerini “elestirel soylem
¢6zimlemesi yontemiyle incelemesi” agisindan alan yazina katki saglayacagl duslinilmektedir. Arastirmanin
sonuglarinin Milli Egitim Bakanligi, 68retmenler, arastirmacilar ve Universite gibi arastirma yapan kurumlar igin

faydali olmasi beklenilmektedir.
YONTEM

Elestirel sdylem ¢ozimlemesi-elestirel dilbilim olarak da kullanilir- kdkleri toplum dilbilim, pragmatizm, klasik
retorik, metin dilbilim ve uygulamali dilbilimden kéklerini alan; bir soylemdeki ideoloji, glig, hiyerarsi gibi sosyolojik
degisken ve olgulari onlarin gérevlerini ve dagilimlarini inceleyerek sdylemi tanimlar ve yorumlar (Wodak ve Meyer,
2001). Elestirel soylem ¢dziimlemesi "dili sosyal bir uygulama" olarak gorir. Bu sosyal deneyim; toplumsal sartlar,
dilsel-kurmaca diinyada olusan durumlar séylemsel durum ve olaylari sekillendirirken, onlar da dili sekillendirir.
Glg dagilimi, esitsizlik, ideoloji gibi birgok sosyal olgunun séylemlere yansir (Fairclough ve Wodak 1997, 258) ve
elestirel séylem ¢éziimlemesi bunlari inceler. Dolayisiyla elestirel sdylem ¢oziimlemesi betimlemeci yaklasimdan
¢ok sosyal iliskileri, esitsizligi, glic dagilimlari ve paylagimlari ve bunlardan dolayi ortaya ¢ikan iliskileri metinlerde
ortaya ¢ikarmaya calisir. Bu ¢alismada; 6gretmen, arastirmaci, Bakanlik ve Giniversite arasindaki iliski ve problemler
arastirma eksenli incelenmistir. Bunun i¢in ¢alisma grubundaki 6gretmenlerin arastirma konusundaki gorus, yargi,
degerlendirme, sikdyet, ovgl gibi soylemlerine yansiyan -aciktan sodylenmis, ima edilmis- dilsel gostergeler

incelenerek bilimsel arastirma ile ilgili yaklagimlari tespit edilmistir.
Calisma Grubu, Veri Toplama ve Verilerin Analiz Suregleri

Bu calismanin verileri iki sekilde elde edilip ayri arastirma teknikleri ile ¢dziimlemeleri yapilmistir. Once sinif ve
Turkce 6gretmenligi alaninda yapilan ¢alismalardan yola gikilarak 6gretmenlerin arastirmalara katilim durumlari
incelenirken, ikinci kisimda Tiirk¢e ve sinif 6gretmenleri ile bilimsel arastirmalar konusunda yapilan goriismeler

incelenmistir.
1) Sinif ve Tiirkge Ogretmenligi Alaninda Son On Yilda Yayimlanmis Makalelerin incelenmesi

Bu calismada Tirkce ve sinif 6gretmenlerinin arastirmalara katihm ve bilimsel arastirmaya bakis agilari
incelenmistir. Calismada 6nce sinif ve Tirkce 6gretmenlerinin katilimini belirlemek i¢in her iki alandan segilen 150
makale g¢alismanin 6rneklemi olarak belirlenip -sadece arastirmaya uygun kodlamalar ile- icerik ¢oziimlemesi
yontemiyle incelenmistir. icerik ¢6ziimlemesi alan yazinda farkli sekillerde tanimlanan bir arastirma teknigidir. Bu
tanimlardan bazilarini 6rneklemek gerekirse, mesajin bilimsel analizi (Barcus 1959: 72); metin iginde tanimlanan
belirli karakterlerden sistematik ve tarafsiz sonuglar ¢ikarmak icin kullanilan bir arastirma teknigi (Stone ve ark.
1966: 213); s6zIU ya da yazil dilsel veriden onun igerigine iliskin tekrarlanabilir ve gecerli sonuglar ¢ikarmak tzere
kullanilan bir arastirma teknigi (Krippendorff, 1980: 25) seklinde olanlari sayilabilir. Bu gibi tanimlardan yola
cikilarak bir veri setinin icinden cesitli siniflama ve kodlamalar yardimiyla, gecerli ve kabul edilebilir sonuglara

ulasmaya calisan arastirma teknigidir.
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Bu incelemede sadece 6gretmenlerin arastirmalara katilimi ile ilgili olan “yapilan calismalarin drneklemi,
arastirmaci ve arastirmanin konu ve isimlerinden yola cikarak, arastirmalar 6gretmenler Uzerinde yapilan,
ogretmenlerin arastirmaci olarak katildigi calismalar, 6gretmen adaylariyla yapilan ¢alismalar ve ilk ve ortaokulda
ya sinifinda yapilan c¢alismalar” bakimindan incelenmistir. Bu siniflama g¢alismadan o6nce kullanilacak olan
kodlamalar g alan uzmanina génderilip onaylari alinmistir. Makaleler yukaridaki maddelere gére siniflandirilip

frekans ve yiizdeleri hesaplanip ¢dziimleme ve yorumlamalari yapiimistir.

icerik ¢éziimlemesinde giivenirlik konusunda &rneklem seciminin dogru yapilmasi ve nesnel olmasi (Ogilmis,
1991); kodlamalarin ile agik, anlasilir kategoriler olusturulmasi (Tanberkan, 2015:2) sayilabilir. Bu ¢alismanin igerik
¢6ziimlemesi yapilirken 6rneklem olarak segilen sinif 6gretmenligi ve Tirkge egitimi alaninda son on yilda yapilan
calismalar, Turkce 6gretmenligi alani icin “Tiurkce egitimi, Tlrkce 6gretmenligi ve Tirkce 6gretimi” anahtar
kelimeleri ile Ug farkl veri tabaninda tam metin sartiyla listelenen makalelerden her bir anahtar kelime grubu igin
ylzer tane alinmis, ¢apraz incelemeler ile ayni ¢alismalar listeden cikarilmis ve ilk 150 akademik makale bu
calismada incelenmistir. Ayni sire¢ sinif 6gretmenligi alaninda yayimlanmis calismalar icin de uygulanmistir.
Orneklem bu sekilde nesnel bir yaklasimla secilmistir. Kodlamalar ise {ic uzman alaninin gérisleri alinarak

olusturulmustur. Dolayisiyla yapilan igerik ¢6zimlemesi uygulamasinin giivenilir oldugu distintlmektedir.
2. Tiirkge ve Sinif Ogretmenlerinin Arastirma ile ilgili Yaklasim ve Goriisleri

Calisma grubunu olusturan 6 Tirkge (T1, T2, T4, T8, T10 ve T13) 8 sinif (T3, T5, T6, T7, T9, T11, T12, T14) 68retmeni
ile yliz yuze yaklagik 160 dakikalik yari yapilandiriimis gérisme formu ile brans gruplari olusturularak gériisme
yapilmistir. Toplam 350 dakikalik gériismelerden elde edilen yaklasik 16.000 kelimelik konusmalarin ayrintili olarak
transkripsiyonu yapilmistir. Her iki brans grubundaki 6gretmenlerin konusmalari konularina goére birlestirilmis bu
arastirmanin bu kisminin verisi olusturulmus ve elestirel sdylem ¢dziimlemesi yontemiyle bu ¢alismanin veri seti
analiz edilmistir. Gorlismeleri raporlamada gerek daha 6nce hazirlanmis goriisme forumlarinin cevaplarindan,
gerekse tartisma esnasinda gliindeme gelen konularin derinlemesine tartismalarindan yola c¢ikilarak sonuglar
verilmistir. Ayrica arastirma kapsaminda demografik bilgilerinin kisisel gizliligi ihlal etmeyecek sekilde sunulacagi;
gorislerin analizinde, katihmcilarin kimlik bilgilerini cagristirmayacak sekilde kodlanacagi gilivencesi verilerek

bilimsel ve arastirma etigi kurallarina azami derecede dikkat edilmistir.

BULGULAR

Bu calismada Turkge ve sinif 6gretmenlerinin mesleki gelisimleri agisindan énemli olan arastirma faaliyetlerine -
akademik yayinlara yansimis sekliyle- katihmlari bakis agilari incelenmistir. Bu kapsamda oncelikle ¢alismadaki
bulgu ve sonuclarin daha verimli degerlendirilmesi icin Tirkiye'deki 6gretmen ve arastirma eksenli baglam
verilmistir. Sonra ise sinif 6gretmenligi ve Tiirkgce 6gretmenligi alaninda yapilmis ve yayimlanmis her bir alandan
(Akademik Google’da ilgili anahtar kelimeler girilince ve 2010-2020 sinirlamasiyla) 150 makale icerik analizi
teknigiyle incelenmistir. Bu incelemede ¢alismanin 6rneklemine, ¢calisma grubuna, gercgeklestirildigi yer ve icerigine
gore calismalar degerlendirilmis, 6gretmenlerin arastirmalara katilim durumuna ve ¢alismanin ne lzerine yapildigi

-bu galismanin igerigine gore kodlama ve siniflamalari yapilip, uzman gorusi de alinarak- yiizde ve frekansiyla
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birlikte raporlanmistir. Daha sonra 6gretmenlerin genel olarak arastirma faaliyetleri, arastirmalara katilma ve

arastirma yapma konusundaki gérusleri elestirel soylem ¢6ziimlemesi yaklasimiyla incelenmistir.
Baglam

18 milyon 6grenci ve yaklasik bir milyon 6gretmenin oldugu Turk milli egitim sistemi merkezi hiiklimet tarafindan
her tirl ihtiyaci karsilanan resmi okullar (yaklasik 54 bin) ve 6zel tesebbiistin kurdugu okullardan (yaklasik 13 bin)
olusur. Turkiye’de 6gretmenler dort yillik bir Giniversite egitiminden sonra, mesleki giris sinavi ile devlet okullarina
Milli Egitim Bakanligi tarafindan goreve atanirlar. Calismanin hazirlandigi tarih itibariyle 6gretmenler icin herhangi
bir lisansiistii egitim ve arastirma yapma- katilma konusunda resmi bir mecburiyet bulunmamaktadir. Ogretmenler
yluksek lisans ya da doktora yaptiklarinda “uzman 6gretmenlik, baségretmenlik ya da gorevde yikselme” gibi cok
getirisi ya da prestiji olmayan kicik avantajlar kazanabilmektedir. Bu kapsamda bakanlik hiyerarsisi ve maas
sistemi icinde doktora derecesinin blyilik bir katkisi bulunmamaktadir. Bakanlk tarafindan tesvik edilmesine
ragmen bakanhgin raporlarinda gore Ogretmenlerin igindeki yiksek lisans mezunlarinin sayisi %10'u

bulmamaktadir (MEB, 2010: 17).

Calismaya katilan 6gretmenlerin 4 tanesi T4, T7, T8, T13 sosyo-ekonomik statilisti goreceli olarak iyi olan ¢evrede
ve 6gretmen sayisi 30’un lzerinde olan okullarda galismaktadir. Diger 6gretmenler ise dezavantajli sayilabilecek
dgrencilerin gittigi, daha az dgretmenin oldugu okullarda ¢alismaktadir. Ogretmenlerin hepsi bes ile on yil arasi
tecriibeye sahip olup devlet okullarinda gorev yapmaktadir. Bu 6gretmenlerden biri (T4) yiksek lisansa devam
etmektedir. Bu 6gretmenlerden 4 tanesi daha 6nce lisanslsti egitim igin basvuruda bulundugunu ama giris-kabul
sinavini kazanamadiklarini belirtmislerdir. Tlirkce 6gretmenleri ortalama dort giin, sinif 6gretmenleri bes gin
okulda isbasinda olduklarini ve Tiirkce 6gretmenleri haftalik 20 saat Ustd, sinif 6gretmenleri 25 saat Ustl ders
verdiklerin belirtmislerdir. Ogretmenlerin 9 tanesi mezun olduktan sonra herhangi bir (iniversiteye hig
gitmediklerini, Mili Egitim’in yonlendirdigi anketleri cevaplamak harig hig bir arastirma faaliyetine katilmadiklarini

belirtmislerdir.

Tirkiye’de egitim alanindaki arastirma faaliyetleri genelde Universite &gretim elemanlarinca gerceklestirilirken,
Milli Egitim Bakanhgi, TUBITAK gibi resmi devlet kurumlari ve bazi 6zel kurumlar ve kisiler tarafindan yapilan
arastirmalarin orani géreceli olarak azdir. Ogretmenlerin arastirma yapabilmesi icin gerekli bilimsel altyapiyi lisans
egitimleri sirasinda almalari nerdeyse imkansizidir. Clinki 6gretmenlik lisans programlarinda yer alan nerdeyse tek
arastirma dersi, -6gretmen adaylarina sadece arastirma ve bilimsel yontem ve akademik yayinlar hakkinda bilgi
veren bir giris dersi olan- “bilimsel arastirma yontemleri” dersidir. Milli egitim bakanhgi merkezi olarak gelistirdigi
rubrik, anket ya da benzeri calismalari 6gretmenlere hazirlayip iletip onlarin kendi gelistirdikleri herhangi bir 6lgme

ya da ders islenmesi ile ilgili bir arastirma Grlinlinl -esglidiim ve denetleme igin- izinsiz kullandirmamaktadir.
1. Ogretmenlerin Arastirmalara Katilim Durumlari

Sinif 6gretmenligi ve Turkce Ogretmenligi alaninda yapilmis ve yayimlanmis ve her bir alandan 150 calisma
ogretmenlerin arastirmaya katki ya da arastirmadaki rolleri agisindan icerik analizi ydontemi ile incelenmis ve Tablo

1.’deki sonuglara erisilmistir.
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Tablo 1. Ogretmenlerin Arastirmalara Katilim Durumlari

Calismalar Tirkce Sinif Gruplar
Ogretmenligi Ogretmenligi Toplami
f % f % f %
Ogretmen Uizerine yapilan calismalar 11 7 19 13 30 10
Ogretmenin arastirmaci oldugu calismalar 5 3 7 5 12 4
Oretmen aday! lizerinde yapilan calismalar 70 47 69 46 139 46
ilk ya da ortaokulda yapilan calismalar 16 11 20 13 36 12
Diger 48 32 35 23 83 28
Toplam 150 100 150 100 300 100

Galisma icin belirlenen ve yayimlanmis akademik ¢alismalarin sinif 6gretmenligi ve Tiirkge 6gretmenligi alanlarinda
O0gretmenlerin arastirmaya katilm durumlarina gore incelenmesi sonucunda galismalarin yiizde 14 lik orani
dgretmenlerle yapilmis, bu yiizde14lik calismanin da cogunlugu 6gretmen iizerine yapilmistir. Ogretmenlerin
arastirmaci olarak calismalara katilma oraniise ylizde dort civarindadir. Bu incelemede dikkat ceken bir baska husus
¢alismalarin sadece yiizde 12 civari ilkokul ya da ortaokul sinifinda gergeklesmistir. En blyiik oranda g¢alisma ise

ogretmen adaylari ile (ylzde 46) gergeklestirilmistir.
2. Arastirma Yapma ve Arastirmadan Faydalanma

a. Ogretmenler akademik arastirmayi tanimlarken genelde akademisyenler tarafindan yapilan, bilimsel dergi ve
sempozyumlarda sunulan sikici ¢calismalar olarak gordiiklerini belirtmislerdir. Ogretmenlerin cogunlugu, Bakanhk
ya da yoneticiler tarafindan istenmedik¢e arastirma Urlnlerini okumadiklarini ya da takip etmediklerini
soylemislerdir. Hepsi arastirmanin faydal oldugunu kabul etmesine ragmen, genelde internet temelli akademik
olmayan kaynaklardan -akademik ¢alismalardan da faydalanildigini disiindiikleri- arastirma yapmakta olduklarini
ve bunun da yeterli oldugunu séylemislerdir. Ogretmenlerden sadece ii¢ tanesi yilda besten fazla makale ve

bilimsel rapor okurken, 7 tanesi son bir yil icinde hic okumadiklarini belirtmislerdir.

b. Ogretmenler mesleki gelisimi gerekli ve olmasi gereken bir olgu olarak gériirken, bu gelisimin en cok kendi
cabalar ile gergeklestigini, daha sonra bakanhigin gelisim icin kendilerine kaynak ve egitimler verdigini
belirtmislerdir. Bakanlik biirokrasisi ve mevzuatindaki degisikliklerin kendilerine bilgi glincellemesi seklinde
geldigini ve uygulamaya gectikleri sdylemlerine yansimistir. Ogretmenler -kendileri disinda- mesleki gelisimi
bakanligin mifredat, ders icerigi, yontem ya da bakis agisi degisikleri konusundaki uyum ve gelistirme ¢abalarini
mesleki gelisim icin yeterli gormektedirler. Mesleki gelisim i¢in kendi tecriibe-gabalarindan ve bakanliktan aldiklari
girdileri kullanmakta olduklari gériilmektedir. Ogretmenlerden ii¢ tanesi hari¢c hepsi bu gelisimde bilimsel

calismalardan faydalanmadiklarini belirtmislerdir.

c. Ogretmenlerin ¢ogunlugu akademik calismalarin kendi mesleki hayatlarinda uygulanabilir bilgileri ¢ok az
icerdigini ve sinif gercekliginden uzak oldugunu belirtmislerdir. Bu baglamda, Sinif ortamini ¢ok az bilen

arastirmacilarin hazirladig;; ¢alismadaki baglamin gercek siniflari ve 6grencileriyle uyusmadigi; bakanlikga

Giir, T. & Coskun, i. (2020). Turkish Language and Elementary School Teachers' Participation and
1855 Perspectives in Scientific Research: A Critical Discourse Analysis, International Journal of Eurasian
Education and Culture, Issue: 10, pp. (1835-1861).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 10 Year / Yil: 2020

kendilerinden beklenen program ve takvime uygun olmadigi; teoriyle bogulmus; cok zaman ve emek isteyen bir

ugrasi oldugunu belirtmislerdir.

d. Ogretmenlerde gerekli bilgilerin bakanlik tarafindan kendilerine iletildigini yani bakanligin sagladigi kaynaklarin
kendileri igin arastirma agisindan yeterli oldugu inanci vardir. Bakanlk merkezi birokrasisi her ne kadar lisanststu
egitimi tesvik etse de 6gretmenlerin "bakanlik bize akademik arastirma ile ilgili her seyi sunmaktadir" gorusu
ogretmenlerde 6n plana ¢ikmaktadir. Ayrica arastirmayi sadece akademisyen ve arastirma isinden sorumlu olan
kisi ve kuruluslarin gérevi oldugu algisi 6gretmenlerin goriislerine yansimistir. Ogretmenler arastirma yapmayi ya

da arastirmaya katilmayi kendi meslek tanimlari icinde gormemektedirler.

e. incelenen sdylemde 6gretmenlerin akademik camiayi kendilerinden izole bir camia olarak gérdikleri bircok
yerde ortaya c¢ikmistir. Lisans egitimini tamamlayip, meslege basladiktan sonra, akademik calisma ve
arastirmacilardan ayrildiklarini belirtmiglerdir. Bu izolasyonun ise kendilerinden degil arastirma yapanlardan ve
Universitelerin uygulamalarindan kaynaklandigini  belirtmislerdir. Ogretmenler akademik camiayr “birbirini
kollayarak bliyliyen, tanimadiklarina camialarina giris hakkini cok az veren ya da hi¢ vermeyen, 6zgiveni kibir
derecesinde ¢ok insanin bulundugu, kendilerine ¢ok fazla engel gikaran insanlarin ¢gogunlukta oldugu, kendilerini
saygin goren” bir topluluk oldugunu gorislerine yansitmislardir. Hatta 6gretmenlerden bazilan lisans
egitimlerindeki bilgilerin ise baslayinca hi¢ faydasi olmadigini ya da ¢ok az faydasi oldugunu belirterek, lisans
doénemindeki ders veren 6gretim elemanlarini elestirmekten ¢cekinmemislerdir. Bu sebeplerden dolayi kendilerini
onlara gore daha ¢ok calisan ama daha dezavantajli gérmektedirler. Goruldigi gibi 6nyargi olarak gorilebilecek

bu kabuller, onlarin arastirma ve arastirmaciya mesafeli durmalarinin sebeplerinden sayilabilir.

e. Ogretmenlerin cogunlugu akademik calisma okurken ya da incelerken hem sikildiklarini hem de anlamadiklarini
belirtmiglerdir. Bu gorislerini biraz agmalari istendiginde genelde lisans egitimlerinden beri makale ya da bilimsel
yayin okurken -6zellikle birkag¢ tane arka arkaya okuduklarinda- hep ayni seyler tekrar eden, kendilerine yabanci
terimlerin ¢ok oldugu baska bir dil kullanilan, sikici, okumasi zor metinler ile karsilastiklarini belirtmislerdir. Buradan
¢alisma grubundaki 6gretmenlerin akademik okuma-yazmaya ve akademik dile asina olmadiklari sonucuna

varilabilir.

f. Ogretmenler arastirma yapmak icin gerekli imkan ve sartlarin gerek kendi bakanliklarinin mevzuati gerekse
Universite ve arastirmacilar tarafindan olusturulmadigini belirmislerdir. Ogretmenlerin ¢ogunlugu imkan ve
sartlarin olustugunda arastirmayr hem mesleklerinde daha verimli olmak, hem de meslek igerisinde bir ayricalik,
Ustlinlk icin istediklerini ancak bu sart ve imkanlarin -kendi camialarinda sirekli vurgulandigini da belirterek-
o6gretmenleri dezavantajli duruma distrdtgini belirtmislerdir. Bu imkan ve sartlar ile ilgili engelleri dile getirirken
ozellikle galisma grubunda bulunmayan meslektaslarindan 6rnek vererek bunun 6gretmenler arasinda yaygin bir

goris oldugunu sik stk vurgulamislardir.

g. Calisma grubundaki 6gretmenlerin alanlarinda yapilan ¢alismalardaki gelismelerden ve akademik calismalari
takip etmedikleri séylemlerine yansimistir. Konuyla ilgili érnek verememe, akademik okuryazarliktan uzak

konusmalar, arastirmanin internet ortamindaki 6zet ya da rivayetlerden alinabilecegi, Bakanhgin bildirim ve
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egitimlerinin kendileri igin yeterli oldugu, kendi sartlarindan baglamlarindan dolayi akademik ¢alismalara mesafeli

durmak gibi sozleri ve o andaki tartismalarin gidisatindan bu sonug ¢ikariimistir.

h. Ogretmenlere goére hayatlari ve galisma sartlari zor olup ve meslekleri ile ilgili isleri cok zaman almaktadir.
Arastirma faaliyetlerini de bu sekilde niteleyen 6gretmenler arastirmanin kendilerine -mesleki doyum konusunda
bazi katkilari olsa bile- bir katkisinin olmayacagina, takdir edilmeyeceklerine inanmaktadirlar. Lisansusti egitim
yapmis/yapan arkadaslarindan olumsuz( en basit olan yiksek lisans dersi icin izin verilmemesinden, mezun olunca
her seyin ayni devam etmesi vb. gibi) 6rneklerle vererek Lisansistii egitimin Milli egitimin mevzuatinda

belirtildiginin aksine, tasra teskilatinda degerinin olmadigi ve zorlastirildigl gorilmektedir.

i. Ogretmenler tecriibe, bilgi ve bakanligin istedigi kapsamda olusturduklari kendilerine has sekildeki egitim ve
ogretim faaliyetlerine glivendiklerini ve bagh olduklarini belirterek bunlarla celisen ya da degisiklik 6ngoren calisma

ve arastirmalara istekli olmadiklarini sdylemlerine yansitmiglardir.
SONUC ve TARTISMA

Bu calismada Tirkce ve sinif 6gretmenlerinin mesleki gelisimleri icin 6nemli olan -son on vyilda yapilimis-
arastirmalara katiim durumlari ve arastirmalara bakis acilari incelenmistir. Oncelikle 6gretmenlerin kendi
alanlarina yapilmis ve yayimlanmis akademik galismalara yansiyan katihm durumlari her alandan son on yilda
yapilmis 150 calisma secilerek degerlendirilmistir. Daha sonra ise 6gretmenlerle yari yapilandiriimis goriisme
formlari ile derinlemesine grup tartismalari yapilmis ve bu gorismeler elestirel séylem ¢ézlimlemesi yontemiyle

incelenmistir. Calismada su sonuglara ulasiimistir.

1. Ogretmenler arastirmalarda gerek arastirmaci gerekse {izerinde calisilan ya da 6rneklem olarak ¢ok az yer
almaktadirlar. Ogretmen adaylari ya da (iniversite sinifinin 8gretmenler ya da onlarin calistiklari okul ve siniflardan
neredeyse bes kat fazla daha fazla akademik galismalara yansimasi bu arastirmalarin incelenmesinde gorilmustdr.
Dolayisiyla 6gretmenler ve onlarin cahstiklari okul ve siniflar akademik calismalarda az c¢alisiilmakta ve

gorinmektedir. Sonug olarak, 6gretmenlerin akademik ¢alisma yapma ve katihmlari ¢ok azdir.

2. Ogretmenlik cok zaman ve enerji alan bir meslektir. Bundan dolayi akademik calismalara katilma istegi olmasina

ragmen meslegin bu 6zellikleri engel olarak tespit edilmistir.

3. Ogretmenlerin akademik okuryazarlik ve bilimsel-akademik faaliyetler konusunda yetersiz olduklari ortaya

cikmstir.

4. Ogretmenlerin dahil olduklari Milli Egitim Bakanhg mevzuati ve biirokrasisi ile Universite ve arastirmacilar

Ogretmenlerin akademik arastirma ortamina girmesini/devam etmesini zorlastirmaktadir.
5. Akademik arastirmanin karsilig1 6gretmenleri tatmin edici diizeyde degildir.

Bu calismada gerek sinif 6gretmenligi gerekse Tirkce 6gretmenligi alaninda yapilan galismalarda ilk-ortaokul
ortaminda ve 6gretmenlerin gerek arastirmaci gerekse lizerinde galisma yapilan konu olma agisindan yayimlanmis
akademik arastirmalarda cok az yer aldigi sonucu bu galismada ulasiimistir. Varisoglu, Sahin ve Goktas (2013)

yaptiklari c¢alismada Tiirkce egitimi on vyillik bir zamanda yapilan akademik calismalari incelemislerdir.
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Calismalarinda akademik yayinlardaki 6rneklemleri incelerken, 6gretmenler tzerinde yapilan galismalarin oranini
yaklasik yiizde 17, dgretmen adaylarinin lizerinde ise yapilanlarin ise yiizde 19 oldugu gériilmektedir. ilkdgretim
her iki kademesinde okuyan 6grenciler lizerinde yapilan galismalarin yaklasik ylizde 43 oldugu belirtilirken bu
calismada bu oran yizde 12 olarak ortaya ¢ikmistir. Goruldigi gibi Varisoglu, Sahin ve Goktas'in(2013)
¢alismalarindan sonraki yaklasik on yili kapsayan bu incelemede 6gretmen adaylariyla yapilan ¢alismalarda bir artis
gorilurken, Turkce ve sinif 6gretmenligi alanindaki arastirmalarin yogunlugunun kismi olarak ilk ya da ortaokul

siniflarindan egitim fakiltesi siniflarina bir kayma gorilmektedir.

Kuglkoglu ve Ozan (2013), sinif 6gretmenligi alaninda yapilan tezleri inceledikleri ¢alismalarinda tezlerde
ogretmenlerin ve ilkokul 6grencilerinin ¢alismalara katildigi oranin yaklasik yizde seksen oldugunu tespit
etmislerdir. Kiiclkoglu ve Ozan’in (2013) calismalarinda tezler incelenirken bu calismada sadece makaleler
incelenmistir. Tezler bilindigi gibi daha ¢ok emek, veri ve emek gerektirdiginden, makale ¢alismalarinda nispeten

daha kolay ulasilan 6rneklemler ile ¢ahsildigi disliniilmektedir.

San (2020), Turkiye’de egitim alaninda yapilan ve karma yontemin kullanildigi makaleleri inceledigi yiksek lisans
tezinde 50 makaleyi incelemistir. San ¢alismasinda lisans 6grencileri ile yapilan galismalarin %33, 6gretmenler
Gzerinde olanlarin ise %26 civarinda oldugunu belirtmistir. San’in ¢alismasindan farkli olarak bu ¢alismada Tirkge
ve sinif 6gretmenligi alanindan 300 ¢alisma incelenmis olup incelenen makale sayisi daha fazla ve egitimle ilgili
diger alanlardan makale incelenmemistir. Yine de Ogretmen adaylari Uzerinde daha fazla ¢alisildigi San'in

¢alismasinda da ortaya ¢ikmistir.

Bektas, Dindar ve Ceylan’in (2013) yaptiklari ¢alismada USOS bilimsel toplantilarinda sunulan bildirileri
inceledikleri ¢alismalarinda 6gretmen adaylariyla yapilan ¢alismalarin oranini yaklasik %35, 6gretmenlerle yapilan
¢alismalarin oranin yaklasik %31 olarak tespit etmislerdir. 2010 yilina kadar olan USOS kongrelerini inceleyen bu
c¢alismada oOgretmen adaylari ile yapilan c¢alismalarin yine 6gretmenlerle yapilan galismalardan ¢ok oldugu
gorilmesine ragmen bu ¢alismada ulasilan 6gretmen adayi ¢calismalarinda az, bu ¢alismada bulunan 6gretmenlerle
yapilan g¢alismalar oranindan fazladir. Varisoglu, Sahin ve Goktas (2013); Kiiciikoglu ve Ozan (2013) ve Bektas,
Dundar ve Ceylan’in (2013) ¢alismalari ile bu galisma birlikte degerlendirildiginde son on yilda galismalarda

o6gretmen adaylariyla yapilan ¢alismalar oransal olarak artmis, 6gretmenlerle yapilan ¢alismalar azalmistir.

Christiensen ve Turner (2014); Pekrun ve Schutz (2007) yaptiklari calismada 6gretmenlerin profesyonel gelisime
karsi yaklasimlarinda, sahip olduklar mevcut bilgi ve uygulamalariyla gelistiginde olumsuz duygu gelistirdikleri veya
rahatsiz olduklarini belirtmislerdir. Bu c¢alismada elde edilen 6gretmenlerin mevcut bilgi, tecriibe ve
uygulamalarindan memnun olduklari ve degistirmeye karsi direncli olmalari sonucu yukaridaki calismalarin

(Christiensen ve Turner (2014); Pekrun ve Schutz (2007) sonuglariyla birbirlerini tamamlamaktadir.
ONERILER

Bu calismada sadece sinif ve Tiirkge 6gretmenligi alaninda yapilan makale ¢alismalarindan bir kisim incelenmistir.

Tum 6gretmenlik alanlarindaki akademik bildiri, makale ve tezleri de kapsayan ¢alismalar ile daha buttncil veri ve
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sonuglara ulasilabilir. Ogretmenlerle yapilan ¢alismalarin azligi genel bir sorun olarak ortaya cikarsa tiim

paydaslarla birlikte ¢6ziim onerileri getirilebilir.

Ogretmenlerin arastirma yeterliliklerinin artirilmasi, akademik okuryazarlklarinin gelistirilmesi ve arastirmalara
katihmlarinin 6niindeki engeller kaldirilmalidir. Bunun i¢in hem arastirmacilar, hem {niversiteler hem de Milli
Egitim Bakanhg 6gretmenleri sikayet ve istekte bulundugu imkan ve sartlari degistirmek igin isbirligi icinde gerekli
¢alisma ve dizenlemeleri yapmalidir. Bunun igin 68retmenlik lisans programlarindaki arastirma/akademik
okuryazarlk dersleri artirlmali ve mezuniyet sonrasinda ise lisansustu egitime esit ulasim hakki saglanmalidir.
Gerektiginde Milli Egitim Bakanligi Universitelere sadece 6gretmenler icin lisanslstli kontenjan agtirmalidir.
Bunlara ek olarak akademik arastirmalara katilan 6gretmenlere yeterli kolaylik ve tatmin edici 6dillendirme

mekanizmasi gelistirmelidir.

Bu calisma sadece mesleki gelisim ve arastirma ekseninde sadece &6gretmenlerin gorislerini incelemistir. Bu
konunun daha batincil ve verimli sonuglarini ele alan arastirmaci, liniversite ve Milli Egitim bakanliginin konuya

bakis acilari incelenerek 6gretmenlerin mesleki gelisimlerine arastirma ve arastirmaciligin katkilari artirilmahdir.
ETiK METNi

Arastirmacilar tarafindan katilimcilarla yapilan bireysel gériismelerde, toplanan verilerin yalnizca bu arastirma igin
kullanilacagi agiklandi. Arastirma kapsaminda demografik bilgilerinin kisisel gizliligi ihlal etmeyecek sekilde
sunulacagi; goéruslerin analizinde, katilimcilarin kimlik bilgilerini ¢agristirmayacak sekilde kodlanacagi giivencesi
verilerek bilimsel ve arastirma etigi kurallarina azami derecede dikkat edilmistir. Ayrica bu makalede dergi yazim
kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina da uyulmustur. Makale ile

ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.
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