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ABSTRACT

People encounter risky situations in almost every stage of their lives and develop certain types of
behaviour as a reaction to these situations. As far as educational activities are concerned, the
risks faced are called academic risks. Individuals either desire to cope with these instances of
academic risks bravely or experience a sense of uncertainty due to the lack of information and
action stemming from being in a quandary. On the other hand, students who feel enthusiastic
when faced with academically risky circumstances are able to participate in academic activities
with high motivation despite the possibility of making a mistake. However, the behaviour
displayed by students towards academically risky situations are not uniform; a student who is
willing to take academic risks in one subject might not have the same enthusiasm in another. The
present study attempted to identify the extent of social studies-oriented academic risk-taking
behaviours among middle school students in terms of multiple variables. As the data collection
tool, it employs the "Social Studies-Oriented Academic Risk-Taking Scale" developed by Gezer,
ilhan and Sahin (2014). It makes use of the SPSS package software for data analysis. The study
concluded that the participating middle school students display high levels of social studies-
oriented academic risk-taking behaviours throughout the scale. It was concluded that there is a
significant difference between the grade level and father education levels of secondary school
students. Besides, it also found that middle school students participating in the study do not
show significant differences in social studies-oriented academic risk-taking behaviours in terms of
the gender variable.
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INTRODUCTION

The desire of humankind to discover the universe and its mysteries dates back to its very origins. To pave the
way for the definition of learning as a constant tracking of behaviour within the context of an ever-changing
and developing world, people aspire to raise inquisitive and self-actualised individuals with high self-esteem
who are capable of adapting to these changes, addressing the needs of the age, and examining themselves. The
only way to attain this goal is education (Anil, 2009; Bozpolat & Kog, 2017). During this process, sometimes
people might be asked to take some risks. Risk taking can be defined as the desire to act in an uncertain
situation (Young, 1991). This is because the ultimate purpose of improving individual success and development
is to deal with the obstacles and problems along the way in an original way, going beyond the safety of the
comfort zone of the individual (Abdullah & Osman, 2010). As far as education is concerned, risk-taking signifies
the attempt of the student to answer a question even if they do not know the correct response (Atkins, Leder,

O'Halloran, Pollard & Taylor, cited in Agikglil & Sahin, 2019).

Although there are no definite explanations regarding the concept of academic risk-taking, Korkmaz (2002)
defines academic risk as the enthusiasm and courage of the student concerning difficult instances.
Furthermore, Beghetto & Baxter (2012) elaborate on this concept as a collection of adaptable behaviours such
as sharing temporary opinions, asking questions, learning about new subjects, making mistakes, and the risk of
appearing to be less talented than others. Generally speaking, academic risk-taking can be defined as the act of
defending situations not accepted by everyone despite the possibility of making a mistake or the willingness
felt towards the problems for which no clear ideas can be put forward in order to reach a definite solution
(Yildiz, 2012). Based on these statements, academic risk-taking denotes the enthusiasm and resolution of
students regarding actions such as thinking about a problem or difficulty, seeking solutions for it, asking
questions, sharing opinions, and getting feedback despite the risk of making mistakes and appearing as less
talented when compared with their colleagues (Agikgiil & Sahin, 2019). Collected under three headings,
academic risk behaviours might be listed as follows: behaviours that lead to negative feelings following a
failure, those favouring difficult processes, and those reflecting the issues of recovery and regaining effective

(Avcr & Su-Ozenir, 2016). Individuals might display all of these behaviours either simultaneously or separately.

The positive contributions of academic risk-taking to education might be understood upon examining the
definitions provided for the concept. However, these contributions would occur provided that teachers are
able to observe students accurately and guiding them accordingly since academic risk-taking behaviour shows
parallelism with the behaviours of the student in the classroom setting (Cetin, ilhan & Yilmaz, 2014). On the
other hand, it is known that academic risk taking behavior affects academic achievement (House, 2002).
Therefore, correctly identifying the positive and negative aspects of academic risk-taking among students and
determining the extent of this behaviour as well as the variables affecting it is essential to support academic

risk-taking behaviours (ilhan, Cetin, Oner-Siinkiir & Yilmaz, 2013).
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Students with high levels of academic risk-taking are known to be resistant against challenges and have self-
reliance and problem-solving skills. Students who can take academic risks are able to actively participate in
learning processes, making it easier for them to achieve high academic success (Sharma, 2015). Furthermore,
they show high levels of class participation and motivation (Gezer, ilhan & Sahin, 2014). These students willing
to take academic risks display lower levels of learned helplessness and are far less stressed regarding academic
expectations when compared with their colleagues. Additionally, they make constant endeavours to renew
themselves (Cetin, ilhan & Yilmaz, 2014). It is also accepted that taking academic risks improves students'
critical thinking and questioning skills (Freeman & Rossignol, 2010). Students with lower levels of academic risk-
taking behaviours experience a lack of information arising from the incapacity of deciding on what to do, the
inability to making decisions at the right time, and, as a result, missing presented opportunities (Oner-Siinkdr,
2013). In other words, students hesitating to take academic risks are, consequently, are not able to reflect their

potentials to the maximum extent (Kiran-Esen, 2005).

A review of the literature on the subject matter reveals various studies on academic risk-taking. These studies
are likely to be relational and tend to develop a scale and to analyse the impact of a method or approach on
academic risk (Clifford, 1988; Clifford, Lan, Chou & Qi, 1989; Ciftci, 2006; Cinar, 2007; Beghetto, 2009; Tay,
Ozkan & Akyiirek Tay, 2009; Bas, 2012; Celik, 2010; Yildiz, 2012; Cetin, Oner-Siinkiir & Yildiz, 2013; ilhan &
Cetin, 2013; Oner-Siinkiir, ilhan, Kinay & Kiling, 2013; Gezer, ilhan & Sahin, 2014, Varisoglu & Ekinci-Celikpazu,
2019; Nacaroglu & Kizkapan, 2020; Uztemur, Ding & Acun, 2020). An examination of the studies in question
shows that they deal with academic risk in terms of subjects such as social studies, mathematics, and science.
Yet the idea claiming that the body of research concerning different subjects is not at the desired level and that
the volume of studies on academic risk-taking must be expanded to cover other areas is the common ground in
all these studies. This stems from the argument that as a result of the unique situations taking place in each
subject, the willingness of students to take academic risks differs from one course to another. Due to this
reason, taking academic risk-taking into consideration as a whole might result in certain limitations in terms of
its impacts on the learning process. Thus, the necessity of examining academic risk-taking in a subject-specific
manner becomes apparent (ilhan & Cetin, 2013; Avcl & Su-Ozenir, 2016). The literature review shows that
scholars like Cinar (2007) and Beghetto (2009) analyse academic risk-taking in science classes while researchers
such as ilhan & Cetin (2013), Avcl & Su-Ozenir (2016), and Acikgiil & Sahin (2019) conducted studies concerning
mathematics. As for the present study, it attempts to identify the extent of social studies-oriented academic
risk-taking behaviours among middle school students in terms of multiple variables. This is because the subject
of social studies differs from science and mathematics in terms of content, applications, symbol structure, and
the extent of abstractness (Steiner, cited in Gezer, ilhan & Sahin, 2014). Owing to its structure, the subject of
social studies provides knowledge on life and consists of information, concepts, and skills that individuals will
use frequently even after the end of their formal education. The fact that it provides knowledge on life itself
would influence the behaviours and reactions individuals will display towards academic risk-taking situations

throughout their lives. Therefore, identifying the extent of social studies-oriented academic risk-taking among
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middle school students is crucial. On the other hand, the study is considered to be beneficial for the existing

literature as the body of research on social studies-oriented academic risk-taking is not sufficient.

Research Objective

The purpose of this study is to identify the social studies-oriented academic risk-taking levels of middle school

students. Within the framework of this fundamental objective, the study addresses the following questions:

1. Do the social-studies oriented academic risk-taking behaviours of middle school students change
based on;
a. gender,
b. grade level,
c. the educational background of the mother,

d. the educational background of the father?

METHODOLOGY

This chapter includes the research model, study group, data collection tools and data analyses.

Research Model

Aiming to see if the social studies-oriented academic risk-taking behaviours of middle school students display
significant differences in terms of different variables, the study employs the descriptive survey model, one of
the quantitative research methods. Quantitative research is considered to be the observation, measurement,
and analysis of an external real situation by the researcher in an objective manner (Blyukozturk, Kilig-Cakmak,
Akgiin, Karadeniz & Demirel, 2019). According to Creswell (2013), if a problem requires the identification of
factors affecting an outcome, the quantitative approach is the best method to use (Creswell, 2013). As for the
survey model, it denotes the expression of a past or currently prevalent situation as it is (Karasar, 1999). In
other words, survey research consists of larger samples when compared with other types of studies and
methodology in which the opinions or features of participants such as interests, skills, capabilities, and

attitudes regarding a certain topic (Buyuikoztirk et al., 2019).

Study Group

The study group consists of a total of 532 secondary school students, including the 8th grade and the 5th, 6th
and 7th grade, who are taking the social studies course, who are attending 5 public schools in the city centre
Sivas during the 2019-2020 school year. It includes middle school students voluntarily participating in the study
conducted with the method of convenience sampling. Some descriptive data concerning the students

participating in the study are tabulated below.
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Table 1.Statistical Results Concerning the Gender and Class Levels of Participants

Grade
5th Grade 6th Grade 7th Grade 8th Grade
f 63 61 72 80
Female % Gender 22,8% 22,1% 26,1% 29,0%
% Total 11,8% 11,5% 13,5% 15,0%
Gender
f 66 62 65 63
Male % Gender 25,8% 24,2% 25,4% 24,6%
% Total 12,4% 11,7% 12,2% 11,8%
f 129 123 137 143
Total
% Total 24,2% 23,1% 25,8% 26,9%

Table 1 shows that 51.9% of the middle school students participating in the study are female whereas the
remaining 48.1% are male. Additionally, 129 of these students are fifth-graders, 123 are sixth-graders, 137 are

seventh-graders, and 143 are eighth-graders.
Data Collection Tool

As the data collection tool, it employs the "Social Studies-Oriented Academic Risk-Taking Scale" developed by
Gezer, ilhan & Sahin (2014) comprised of 21 items and 2 factors. The factors of the scale are titled "the
approach to taking academic risk[s]" (ATTAR) and "the avoidance from taking academic risk[s]" (AFTAR). The
statements in the scale are constructed in a way revealing the social studies-oriented academic risk-taking
behaviours of middle school students. The scale is constructed as a 5-point Likert scale with the options
"strongly agree", "agree", "neutral", "disagree", and "strongly disagree". The study conducted by Gezer, ilhan &
Sahin (2014) found the Cronbach's Alpha internal consistency coefficient throughout the scale to be .78. The
internal consistency coefficients for each dimension were calculated as .81 and .68 for ATTAR and AFTAR,
respectively. The present study, however, calculates the Cronbach's Alpha internal consistency coefficient as
.77. Furthermore, it found the internal consistency coefficients for each dimension to be .70 and .63 for ATTAR

and AFTAR, respectively. Overall, scales with a reliability coefficient equal to or greater than .70 are considered

to be reliable (Blylikozturk et al., 2019).
Data Analysis

Attempting to identify the social studies-oriented academic risk-taking behaviours of middle school students in
terms of different variables, the study makes use of the SPSS package software to analyse the data. To detect
whether the data satisfies the condition of suitability for normal distribution, one of the parametric test
conditions, the Kolmogorov-Smirnov test was conducted; the test concluded that the data shows parametric

distribution (p>.05). Therefore, parametric tests were used for data analysis.
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Table 2.Normality Test Results for the Data

N X sd z p
532 3,27 1321 1,338 ,056

The findings of the study were analysed using arithmetic means, standard deviation, t-test, and one-way
ANOVA test; then, the question of whether the data are significant was addressed at the significance level of
0.05. In case of variance in the groups where the difference was observed, the Scheffe post-hoc test was
performed to examine the differences between the groups because the sample groups were provided. The
logic of 5 columns and 4 ranges was used to designate the range of arithmetic means. The value of this range

was calculated to be 4/5=0.8. Therefore, it is possible to classify the values as follows:

1.00-1.79 — Very low
1.80-2.59 — Low
2.60-3.39 — Moderate
3.40-4.19 — High
4.20-5.00 — Very high

FINDINGS AND INTERPRETATIONS

This chapter of the study presents the findings concerning the problem and sub-problems.

Findings on the Problem

The arithmetic mean of the data was calculated to answer the question of “What are the social studies-

oriented academic risk-taking levels of middle school students?”

Table 3. Descriptive Data on the Social Studies-Oriented Academic Risk-Taking Levels of Middle School Student

N X Ss
Item 1 532 3,48 1,189
Item 2 532 3,65 1,095
Item 3 532 3,14 1,302
Item 4 532 2,93 1,471
ltem 5 532 3,81 1,118
Item 6 532 3,80 1,151
Item 7 532 3,78 1,193
Item 8 532 2,88 1,457
Item 9 532 2,98 1,509
ltem 10 532 3,62 1,227
ltem 11 532 4,05 1,134
ltem 12 532 3,09 1,440
ltem 13 532 3,18 1,334
ltem 14 532 4,11 1,034
Item 15 532 4,24 ,960
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Item 16 532 3,73 1,353
Item 17 532 4,01 1,059
Item 18 532 4,31 ,892
Item 19 532 4,40 ,906
Item 20 532 2,34 1,504
ltem 21 532 3,95 1,018

Total 532 3,59 ,524

Table 3 shows that the levels of social studies-oriented academic risk-taking among middle school students are
within the "High" category throughout the scale. Based on this, one might say that middle school students

display high levels of social studies-oriented academic risk-taking behaviours.

Findings on Sub-Problems

To answer the questions of whether the social studies-oriented academic risk-taking behaviours of middle
school students change based on gender, grade levels, and the educational background of one's mother and
father, t-test and one-way ANOVA test were conducted for the independent groups in accordance with the

features of the variables for which the arithmetic mean was calculated.

Table 4.Independent Group t-Test Results Concerning the Social Studies-Oriented Academic Risk-Taking Levels

of Middle Students in Terms of the Gender Variable

Gender N X Sd Se df t p
Male 276 3,55 ,490 ,029

ATTAR 530 -,506 ,613
Female 256 3,58 ,557 ,034
Male 276 276 3,66 ,721

AFTAR 530 -,259 ,795
Female 256 256 3,68 ,748
Male 276 3,58 ,495 ,029

GENERAL 530 -,471 ,638
Female 256 3,60 ,555 ,034

Table 4 shows that based on the independent group t-test results, the arithmetic means of the social studies-
oriented academic risk-taking levels of male and female middle school students are 3.58 and 3.60, respectively,
throughout the scale; therefore, the study finds no significant differences in these levels for middle school

students in terms of the gender variable (ts3o=-471).
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Table 5. One-way ANOVA Test Descriptive Statistical Results Concerning the Social Studies-Oriented Academic

Risk-Taking Levels of Middle School Students in Terms of the Grade Level Variable

N X Sd Se
5th Grade (a) 129 3,63 ,449 ,039
6th Grade (b) 123 3,60 ,502 ,045
ATTAR 7th Grade (c) 137 3,61 ,630 ,053
8th Grade (d) 143 3,43 ,469 ,039
Total 532 3,57 ,523 ,022
5th Grade (a) 129 3,83 ,619 ,054
6th Grade (b) 123 3,68 ,771 ,069
AFTAR 7th Grade (c) 137 3,72 ,778 ,066
8th Grade (d) 143 3,44 ,705 ,058
Total 532 3,66 ,733 ,031
5th Grade (a) 129 3,68 ,436 ,038
6th Grade (b) 123 3,61 ,513 ,046
GENERAL  7th Grade (c) 137 3,64 ,629 ,053
8th Grade (d) 143 3,44 ,466 ,038
Total 532 3,59 ,524 ,022

Table 5 shows the arithmetic means concerning the social studies-oriented academic risk-taking levels of
middle school students in terms of the grade level variable. The data indicate that the mean value decreases as
the grade level increases (5th-grade (a) — 3, 68 ; 6th-grade (b) — 3, 61; 7th-grade (c) — 3, 64; 8th-grade (d) - 3,
44) . 5th-grade middle school students are observed to have higher scores regarding social studies-oriented
academic risk-taking in both factors of the scale when compared with students from more advanced grade
levels. Table 6 presents the results of the variance analysis conducted to address the question of whether the

difference in arithmetic means is significant.

Table 6. One-way ANOVA Test Results Concerning the Social Studies-Oriented Academic Risk-Taking Levels of

Middle School Students in Terms of the Grade Level Variable

Significant
SS df MS F p Difference
(Scheffe)
Between-groups 3,482 3 1,161
ATTAR Within-group 141,915 528 1269 4318 ,005* a’:
Total 145,397 531 <
Between-groups 11,244 3 3,748
AFTAR Within-group 274,782 528 ,520 7,202  ,000%* a-:
Total 286,027 531 <
Between-groups 4,862 3 1,621
GENERAL Within-group 141,371 528 ,268 6,053 ,000* a-((;l
Total 146,233 531 <
(* p<0.05)
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The variance analysis conducted to see if the arithmetic means of social studies-oriented academic risk-taking
levels of middle school students change based on grade levels revealed significant differences between the
grade levels and social studies-oriented academic risk-taking levels, in the factors concerning the approach to
taking academic risks (Fs3;=4.318) and avoidance from taking risks (Fs31=7.202) as well as throughout the scale
(Fs31=6.053). The results of the Tukey-HSD test to detect the groups between which the difference occurs
showed that it is between 5th-graders and the students with more advanced grade levels, in favour of the
former. This might suggest that as students advance in grade levels, their courage to cope with the difficulties
they encounter within the social studies-oriented learning environment decreases relatively, with their

unwillingness increasing slightly.

Table 7. One-way ANOVA Test Descriptive Statistical Results Concerning the Social Studies-Oriented Academic

Risk-Taking Levels of Middle School Students in Terms of the Mother's Educational Background

N X Sd Se
Primary school (a) 151 3,62 ,527 ,042
Middle school (b) 155 3,57 ,487 ,039
High school (c
ATTAR g (c) 143 3,50 ,558 ,046
Undergraduate or
. 83 3,59 ,515 ,056
higher (d)
Total 532 3,57 ,523 ,022
Primary school (a) 151 3,78 ,753 ,061
Middle school (b) 155 3,70 ,680 ,054
High school (c
AFTAR g (c) 143 3,50 ,742 ,062
Undergraduate or
. 83 3,68 ,743 ,081
higher (d)
Total 532 3,66 ,733 ,031
Primary school (a) 151 3,65 ,537 ,043
Middle school (b) 155 3,60 ,481 ,038
High school (c
GENERAL g (c) 143 3,50 ,547 ,045
Undergraduate or
. 83 3,61 ,527 ,057
higher (d)
Total 532 3,59 ,524 ,022

Table 7 shows the arithmetic means concerning the social studies-oriented academic risk-taking levels of
middle school students in terms of the mother's educational background. The data suggest that the mean value
decreases as the education level of the mother increases. Middle school students whose mothers have lower
education levels are observed to have higher scores regarding social studies-oriented academic risk-taking in
both factors of the scale when compared with those with mothers with more advanced degrees. Table 8
presents the results of the variance analysis conducted to address the question of whether the difference in

arithmetic means is significant.
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Table 8.0ne-way ANOVA Test Results Concerning the Social Studies-Oriented Academic Risk-Taking Levels of

Middle School Students in Terms of the Mother's Educational Background

Significant
SS df MS F p Difference
(Scheffe)
Between-groups 1,068 3 ,356
ATTAR Within-group 144,329 528 ,273 1,302 ,273 -
Total 145,397 531
Between-groups 5,889 3 1,963
AFTAR Within-group 280,137 528 ,531 3,700 ,012%* a-c
Total 286,027 531
Between-groups 1,851 3 ,617
GENERAL Within-group 144,382 528 ,273 2,257 ,081 -
Total 146,233 531

(* p<0.05)

The variance analysis conducted to see if the arithmetic means of social studies-oriented academic risk-taking
levels of middle school students change based on the education levels of their mothers revealed no significant
differences between the grade levels and social studies-oriented academic risk-taking levels in terms of the
ATTAR factor (Fs3;=1.302) nor in the overall scale (Fs3;=2.257), yet it found significant differences in terms of
the AFTAR factor (Fs3;=3.700). The Tukey-HSD test conducted to detect between which groups the difference
occurs found that it is prevalent between the middle school students whose mothers have primary school
diplomas and those with mothers having a high school diploma, in favour of the former. Even though the
significant difference is detected in these two categories, the examination of the mean values concerning the
overall scale and its factors might indicate that as their mothers' education levels increase, middle school
students show relatively less courage in tackling the issues arising within the social studies-oriented learning

environments with their unwillingness increasing parallelly.

Table 9.0ne-way ANOVA Test Descriptive Statistical Results Concerning the Social Studies-Oriented Academic

Risk-Taking Levels of Middle School Students in Terms of the Father's Educational Background

N X Sd Se
Primary school (a) 65 3,66 ,520 ,064
Middle school (b) 131 3,64 ,515 ,045
High school (c
ATTAR g (c) 193 3,48 ,542 ,039
Undergraduate or
. 143 3,56 ,492 ,041
higher (d)
Total 532 3,57 ,523 ,022
Primary school (a) 65 3,87 ,733 ,091
Middle school (b) 131 3,76 , 718 ,062
AFTAR High school (c) 193 3,59 ,756 ,054
Undergraduate or
. 143 3,58 ,695 ,058
higher (d)
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Total 532 3,66 ,733 ,031
Primary school (a) 65 3,71 ,531 ,065
Middle school (b) 131 3,67 ,518 ,045
High school (c

GENERAL B (c) 193 3,51 ,546 ,039
Undergraduate or

. 143 3,57 ,480 ,040

higher (d)
Total 532 3,59 ,524 ,022

Table 9 shows the arithmetic means concerning the social studies-oriented academic risk-taking levels of
middle school students in terms of the father's educational background. The data suggest that the mean value
decreases as the education level of the father increases. Middle school students whose fathers have lower
education levels are observed to have higher scores regarding social studies-oriented academic risk-taking in
both factors of the scale when compared with those with fathers with more advanced degrees. Table 10
presents the results of the variance analysis conducted to address the question of whether the difference in

arithmetic means is significant.

Table 10. One-way ANOVA Test Results Concerning the Social Studies-Oriented Academic Risk-Taking Levels of

Middle School Students in Terms of the Father's Educational Background

Significant
SS df MS F p Difference
(Scheffe)
Between-groups 2,685 3 ,895
ATTAR Within-group 142,712 528 ,270 3,311  ,020* b-c
Total 145,397 531
Between-groups 5,870 3 1,957
AFTAR Within-group 280,156 528 ,531 3,688 ,012%* a-;
Total 286,027 531 -
Between-groups 3,126 3 1,042
GENERAL Within-group 143,107 528 ,271 3,844  ,010* Zz
Total 146,233 531

(* p<0.05)

The variance analysis conducted to see if the arithmetic means of social studies-oriented academic risk-taking
levels of middle school students change based on their fathers' education levels revealed significant differences
between the grade levels and social studies-oriented academic risk-taking levels, in the factors concerning the
approach to taking academic risks (Fs3;=3.311) and avoidance from taking risks (Fs3;=3.688) as well as
throughout the scale (Fs3;=3.844). The Tukey-HSD test conducted to detect between which groups the
significant difference occurs revealed that the difference is between the middle school students whose fathers
have primary school diplomas and those with fathers having high school diplomas for the approach to taking
academic risks while occurring between students with fathers having a primary school diploma and those with
high school diplomas or degrees equal to or higher than the undergraduate level for the factor of avoidance
from taking risks. As for the scale in general, the difference is prevalent between the students with fathers with

high school diplomas and those with primary and middle school diplomas. The differences appear to be in
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favour of those with lower education levels. The examination of the mean values concerning the overall scale
and its factors might indicate that as their fathers' education levels increase, students show relatively less
courage in tackling the issues arising within the social studies-oriented learning environments with their

unwillingness increasing parallelly.

CONCLUSION AND DISCUSSIONS

At the end of the present study aiming to identify social studies-oriented academic risk-taking behaviours
among middle school students, it was revealed that the students generally show "high" levels of risk-taking
throughout the scale. Based on this, it is possible to claim that middle school students are willing to take
academic risks with a focus on social studies or, in other words, they have the courage/will to cope with the
difficulties they might encounter within social studies learning environments. The studies conducted by
Beghetto & Baxter (2012) as well as by Agikgil & Sahin (2019) focusing on the subject of mathematics
concluded that students generally display high levels of academic risk-taking. These conclusions support the

outcome of the present study.

The present study found that middle school students participating in the study do not show significant
differences in social studies-oriented academic risk-taking behaviours in terms of the gender variable. This
shows that the gender variable is not influential as far as social studies-oriented risk-taking is concerned since
both female and male students show similar levels of academic risk-taking. The studies of Clifford and
colleagues (1989), Avci & Su-Ozenir (2016), and Bozpolat & Kog (2017) also produced similar results. This

conclusion supports the outcome of the present study.

Another outcome of the research was that the social studies-oriented academic risk-taking levels among
middle school students show significant differences in terms of the grade level variable for both the entire scale
and its sub-factors. This suggests that middle school students in 5th grade are more willing to take academic
risks when compared with students with higher grade levels. As a result of the decrease in the academic risk-
taking behaviours among middle school students as they advance in grades within the scope of the social
studies course, it is possible to say that students become less willing to deal with the risks arising while taking
risks for the said course. Although the reason behind this decrease requires a separate study on its own, it
might be associated with a variety of causes such as the concerns about the future, the impact of centralised
exams, and the developmental stages of students. The studies of Clifford & Colleagues (1989), Avci & Su-Ozenir
(2016), Deveci & Aydin (2018) and Acikgil & Sahin (2019) also reach a similar conclusion regarding the grade

level variable. This conclusion supports the outcome of the present study.

The study also found that in terms of the education level of a student's mother, while the social studies-
oriented academic risk-taking levels of middle school students do not display significant differences for the
ATTAR factor nor throughout the scale, there are significant differences for the AFTAR factor. Therefore, middle

school students whose mothers are primary school graduates and those with mothers with high school
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diplomas show differences in terms of social studies-oriented academic risk-taking, with the former group
being more likely to take risks. On the other hand, the examination of the mean values regarding the scale as a
whole as well as its factors reveals that as the education levels of their mothers increase, the willingness of
students to cope with the difficulties encountered within the social studies learning environment as well as
their courage to take risks decrease relatively. A study by Avc & Su-Ozenir (2016) focusing on the subject of
mathematics reached the exact opposite conclusion; in other words, it found that students having mothers
with university degrees have higher scores in terms of mathematics-oriented academic risk-taking when
compared with their colleagues whose mothers are literate or have primary and middle school diplomas. This

suggests that students display different behaviours regarding academic risk-taking based on the subject.

The study also concluded that the social studies-oriented academic risk-taking levels among middle school
students show significant differences in terms of the education levels of their fathers for the ATTAR and AFTAR
factors as well as throughout the scale. This means that the differences occur between the middle school
students whose fathers are primary school graduates and those with fathers having high school diplomas for
the ATTAR factor while for the AFTAR factor, the difference is prevalent between the students whose fathers
are primary school graduates and those with fathers having high school diplomas or university degrees. As for
the entirety of the scale, the difference occurs between students with fathers having high school diplomas and
those whose fathers are middle school and primary school graduates. The differences favour the students with
fathers having lower educational credentials. On the other hand, the mean values for the scale as well as its
factors indicate that as the education levels of their fathers increase, the courage of students to deal with the
difficulties they encounter within the social studies-oriented learning environment as well as their willingness
in this respect decrease. A study by Avcl & Su-Ozenir (2016) focusing on the subject of mathematics reached
the exact opposite conclusion; in other words, it found that students having fathers with university degrees
have higher scores in terms of mathematics-oriented academic risk-taking when compared with their
colleagues whose fathers are literate or have primary and middle school diplomas. This suggests that students
display different behaviours regarding academic risk-taking based on the subject. The study proposes the

following suggestions based on these results:

e The reasons behind the differences in the social studies-oriented academic risk-taking levels of middle
school students might be examined in a new study.

e Based on the results of this study, the reasons behind the inverse proportion between the social
studies-oriented academic risk-taking and the education levels of the students' parents might be
handled in a novel study.

o The academic risk-taking behaviours of middle school students as far as the social studies subject is
concerned might be examined from different perspectives such as attitudes towards the subject,
anxieties, and self-efficacy.

e This study uses the survey pattern, one of the quantitative research methods. One might suggest the

use of mixed models using quantitative data or incorporating both qualitative and quantitative data to
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acquire in-depth knowledge on social studies-oriented academic risk-taking among middle school
students and to make a multi-dimensional assessment.
o This study was conducted within a single province, at a local level. Studies making use of larger study

groups might produce results allowing generalisations.
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ORTAOKUL OGRENCILERiININ SOSYAL BiLGILER ODAKLI AKADEMIK RiSK ALMA
DAVRANISLARININ BAZI DEGiISKENLERE GORE BELIRLENMESi

0z

insanoglu hayatinin hemen her asamasinda birtakim riskli durumlarla karsilasmakta ve bu
durumlar karsisinda davranislar gelistirmektedir. S6z konusu egitim 0gretim faaliyetleri
oldugunda ise karsilasilan risk akademik risk olarak adlandiriimaktadir. Bireyler karsilastiklari
akademik risk durumlari karsisinda ya cesaretle micadele istegine biriinmekte ya da ne
yapacagini bilememenin olusturdugu bilgi ve eylem yetersizligine bagh olarak kararsizliklar
yasayabilmektedir. Ote yandan akademik risk tasiyan durumlar karsisinda istekli olan dgrenciler
hata yapma ihtimaline ragmen yliksek motivasyonla akademik katilim gerceklestirebilmektedirler.
Ancak ogrencilerde akademik risk tasiyan durumlar karsisinda gosterilen davranislar bitin
dersler icin benzer olmamakta; bir derste akademik risk alma konusunda istekli olan bir 6grenci
baska bir derse karsi isteksiz olabilmektedir. Bu arastirmada da ortaokul 6grencilerinin sosyal
bilgiler dersi odakli akademik risk alma durumlari gesitli degiskenler agisindan belirlenmeye
calisilmistir. Arastirmada veri toplama amaciyla Gezer, ilhan ve Sahin (2014) tarafindan gelistirilen
“Sosyal Bilgiler Odakli Akademik Risk Alma Olcegi” kullaniimistir. Verilerin analizinde SPSS paket
programi kullaniimistir. Arastirma sonucunda arastirmaya katilim gésteren ortaokul 6grencilerinin
sosyal bilgiler odakl akademik risk alma davranislarinin 6lgcek genelinde yiiksek diizeyde oldugu
sonucuna ulasiimistir. Ortaokul 6grencilerinin sinif diizeyi ve baba egitim dizeylerinde anlamli bir
farklilik oldugu sonucuna varilmistir. Ote yandan ortaokul &grencilerinin cinsiyet degiskenine gore
sosyal bilgiler odakl akademik risk alma dizeylerinde anlamli bir farklihk olmadigl sonucuna
ulasiimistir.

Anahtar Kelimeler: Akademik risk, ortaokul 6grencileri, sosyal bilgiler dersi.
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GiRiS

insanoglunun evreni ve evrenin bilinmeyen ydnlerini giin yiiziine ¢ikarma arzusu yaratilisi ile baslamistir. Stirekli
degismekte ve gelismekte olan diinya sartlarinda 6grenmenin stirekli bir davranis takibi olarak tanimlanmasini
saglamak igin insanlar; gelismelere ayak uydurabilecek, ¢agin isteklerine cevap verebilen, kendilerini muayene
eden, sorgulayici ve kendini gergeklestirmis, benlik saygisi yiiksek bireyler yetistirmek isterler. Bunu basarmanin
tek yolu ise egitimden gecmektedir (Anil, 2009; Bozpolat & Kog, 2017). Bireylerden bu sireg igerisinde bazen
risk almalari istenmektedir. Risk alma belirsiz bir durum kargisinda hareket etme istegi olarak tanimlanabilir
(Young, 1991). Clunki bireysel basari ve gelismeyi ylikseltmenin nihai amaci kisi ile bireyin gtivenli bélge olarak
tabir edilen noktanin ilerisine gecerek karsilasilan engel ve sorunlara karsi 6zgiin bir sekilde miicadele vermesi
olarak tanimlanabilir (Abdullah & Osman, 2010). Egitim acisindan bakildiginda risk alma, 6grencinin sorulan
sorunun cevabini bilmese dahi ona cevap verme girisiminde bulunmasini karsilik gelmektedir (Atkins, Leder,

O'Halloran, Pollard & Taylor akt. Agikgll & Sahin, 2019).

Akademik risk alma ile ilgili kesin bir aciklama olmamasi ile birlikte Korkmaz (2002) akademik riski 6grencilerin
zor durumlarla miicadele konusundaki istegi ve cesareti olarak tanimlamistir. Beghetto & Baxter (2012) ise
gegcici fikirleri paylasma, soru sorma, yeni seyler 6grenme, hata yapma veya digerlerinden daha az yetenekli
gorinme riski gibi uyarlanabilir 6grenme davranislar olarak agiklamistir. Akademik risk alma genel anlamda;
hatanin yapilmasi olasiligina karsilik herkes tarafindan kabul gérmeyen durumlari savunmaya ya da kesin
¢o6zimleri hakkinda net fikirler ortaya koyulamayan problemlere karsi hissedilen isteklilik durumu olarak ifade
edilebilir (Yildiz, 2012). Bu ifadelere dayanarak akademik risk alma, bir 6grenme etkinligi sirasinda 6grencilerin
hata yapma veya diger sinif arkadaslariyla karsilastirildiginda onlara gére daha az yetenekli bulunmasi riskine
ragmen bir sorun ya da zorluk hakkinda diistinmek, ¢6ziim aramak, soru sormak, distinceleri paylasmak, geri
bildirim almak, zor durumlarla ugrasmak vb. davranisini gosterme istegi ve cesaretidir (Agikgil & Sahin,2019).
Uc baslik altinda toplanan akademik risk davranislari su sekilde siralanabilir; basarisizhigin takipgisi olarak
olumsuz duygulara yonlendiren davranislar, derece bakimindan zor siiregleri isteyen davranislar, tekrardan
toparlanma ve etkili bir rol oynama konusunu yansitan davranislar (Avci & Su-Ozenir, 2016). Bireyler bu

davranislarin hepsini ayni anda sergileyebilecekleri gibi mustakil davranislar olarak da gosterebilmektedirler.

Akademik risk almanin egitime olumlu manada katkida bulunacagl yapilan tanimlar incelendiginde
anlasilmaktadir. Fakat akademik risk almanin egitime olumlu katkida bulunmasi, 6gretmenlerin 6grencileri
gozlemleyerek dogru yonlendirmeleri ile gerceklesecektir. Clinkii akademik risk alma davranislari ile 6grenci
sinif ortamindaki davranislari arasinda paralellik bulunmaktadir (Cetin, ilhan, & Yilmaz, 2014). Ote yandan
akademik risk alma davranisinin akademik basariya etki ettigi de bilinmektedir (House, 2002). Bu nedenle
ogrencilerin akademik risk alma davranislarinin olumlu veya olumsuz yonlerinin tespit edilmesi ve de akademik
risk davranislarinin ne diizeyde hangi degiskenler tarafindan etkilendiginin belirlenmesi, 6grencilerin akademik
risk alma davranislarinin desteklenmesi konusunda kaynak teskil etmektedir (ilhan, Cetin, Oner-Siinkiir, &

Yilmaz, 2013).
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Akademik risk alma seviyeleri yliksek olan 6grencilerin, zorluklara karsi direngli, 6z yeterlilige ve problem ¢6zme
becerisine sahip olduklari bilinmektedir. Akademik risk alabilen 6grenciler 6grenme siireglerine etkin katihm
gosterebildiklerinden yiiksek akademik basari elde etmeleri kolaylasmaktadir (Sharma, 2015). Ote yandan sinif
katiimlari ve motivasyonlari ise yiiksektir (Gezer, ilhan, & Sahin, 2014). Akademik risk alma konusunda istege
sahip Ogrencilerde 6grenilmis garesizlik duygular disik olup; bu 6grenciler akademik beklenti konusunda
oldukg¢a az streslidirler. Bununla birlikte bu 0Ozellige sahip 6grenciler kendilerini sirekli yenileme gayreti
icerisindedirler (Cetin, ilhan, & Yilmaz, 2014). Ayrica akademik risk almanin 6grencilerde elestirel diisiinme ve
sorgulama yetenegini gelistirdigi de kabul gormektedir (Freeman & Rossignol, 2010). Akademik risk alma
seviyeleri dlisik 6grencilerde ise ne yapacagina karar verememenin ortaya cikarmis oldugu bilgi yetersizligi ile
istenilenlere tam zamaninda karar verememe ve bunun neticesinde sunulan firsatlari kagirma durumu ortaya
ctkmaktadir (Oner-Stinkiir, 2013). Bir baska ifade ile akademik risk alma konusunda ¢ekingen kalan &grenciler

bunun sonucu olarak potansiyellerini tam anlamiyla yansitamamaktadirlar (Kiran-Esen, 2005).

Alan yazin incelendiginde akademik risk alma ile ilgili farkli cahsmalarin oldugu gbze carpmaktadir. Bu
¢alismalara bakildiginda calismalarin iliskisel, 6lgek gelistirme, bir yontem veya yaklasimin akademik riske olan
etkisini incelemeye yonelik oldugu goriulmektedir (Clifford, 1988; Clifford, Lan, Chou & Qi, 1989; Ciftci, 2006;
Cinar, 2007; Beghetto, 2009; Tay, Ozkan & Akyiirek Tay, 2009; Bas, 2012; Celik, 2010; Yildiz, 2012; Cetin, Oner-
Siinkiir & Yildiz, 2013; ilhan & Cetin, 2013; Oner-Siinkiir, ilhan, Kinay & Kiling, 2013; Gezer, ilhan & Sahin, 2014,
Varisoglu & Ekinci-Celikpazu, 2019; Nacaroglu & Kizkapan, 2020; Uztemur, Ding & Acun, 2020). S8z konusu olan
calismalar incelendiginde sosyal bilgiler, matematik, fen bilimleri gibi derslere karsi akademik riski konu alan
calismalar olduklar gorilmektedir. Fakat bu farkli alanlara yonelik yiritiilen ¢alismalarin istenilen dizeyde
olmadigl ve akademik risk alma davraniglarinin farkli alanlardaki ¢alismalarla artirilmasinin gerektigi fikri tim
calismalarda hemen hemen sabit kilinmistir. Bunun nedeni olarak da farkl alanlarin kendine has durumlari
neticesinde bir 6grencinin akademik risk alma isteginin farkli derslerde degisik sonuclar sergileyecegi olarak
belirtilmistir. Bahsedilen nedene baglh olarak akademik risk alma davranisinin genel olarak ele alinmasi
o6grenme slirecine etki etmesi konusunda bilgi bakimindan bazi sinirliliklara sebep olabilmektedir. Bu nedenle
akademik risk alma davranislarinin alan odakli incelenmesi gerekliligi kendisini hissettirmektedir (ilhan & Cetin,
2013; Avci & Su-Ozenir, 2016). Alanyazin incelendiginde akademik risk alma davranislarina yénelik Cinar (2007)
ve Beghetto (2009) gibi arastirmacilar fen bilimleri alaninda, ilhan & Cetin (2013), Avcl & Su-Ozenir (2016),
Acikgiil & Sahin (2019) gibi arastirmacilar ise matematik alaninda galismalar ylritmastir. Bu arastirmada ise
ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma davranislan cesitli degiskenler agisindan
belirlenmeye c¢alisilmistir. Zira sosyal bilgiler dersi igerik, uygulama, sembol yapisi ve soyutluk derecesi
bakimindan fen bilimleri ve matematik derslerinden farklilik géstermektedir (Steiner akt. Gezer, ilhan & Sahin,
2014). Sosyal bilgiler dersi yapisi geregi hayata dair bilgiler sunan ve bireylerin egitim-6gretim hayatlari
sonrasinda da siklikla ihtiya¢ duyacaklari bilgi, kavram ve beceriler barindirmaktadir. Sosyal bilgiler dersinin
hayata dair bilgiler sunmasi bireylerin hayatlari boyunca karsilasacaklari akademik risk durumlarina karsi
gosterecekleri davranislarda ve tepkilerde etki edecektir. Bu nedenle ortaokul diizeyindeki 6grencilerin sosyal

bilgiler odakli akademik risk alama davranislarinin belirlenmesi &nem tasimaktadir. Ote yandan sosyal bilgiler
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odakli akademik risk davraniglarinin belirlenmesine yonelik yapilan ¢alismalarin yeterli diizeyde olmayisina bagli

olarak bu galismanin alana katkida bulunacagi distiniilmektedir.

Arastirmanin Amaci

Bu ¢alismanin amaci; ortaokul 6grencilerinin sosyal bilgiler odakh akademik risk alma davranig diizeylerini

belirlemektir. Bu temel amag ¢ercevesinde asagidaki sorulara cevaplar aranmistir:

1. Ortaokul 6grencilerinin sosyal bilgiler odakh akademik risk alma davranislari;
a. Cinsiyete
b. Sinif Diizeyine
c. Anne Egitim Dlzeyine

d. Baba Egitim Dizeyine gore farklilasmakta midir?

YONTEM

Bu bolimde arastirmanin modeli, ¢alisma grubu, veri toplama araglari ve veri analizlerine dair bilgiler yer

almaktadir.

Aragtirmanin Modeli

Ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma davraniglarinin farkli degiskenlere goére anlaml
farkhlik gosterip, gostermedigini tespit etmek icin yapilan bu calismada nicel arastirma yontemlerinden,
betimsel tarama deseni kullanilmistir. Nicel arastirma, kendi disinda olan gergekligin arastirmaci tarafindan
nesnel olarak gozlenip, 6lgllip analiz edilmesi olarak kabul edilmektedir (Buyulkozturk, Kilig, Akgtin, Karadeniz
& Demirel, 2019). Creswell (2013)’e gore problem bir sonucu etkileyen faktorlerin belirlenmesini gerektiriyorsa
kullanilacak en iyi yontem nicel yaklasimdir. Tarama modeli ise, gecmiste ya da halen var olan bir durumun var
oldugu sekliyle ortaya konulmasidir (Karasar, 1999). Farkli bir anlatimla bir konuya iliskin katimcilarin
gorislerinin veya ilgi, beceri, yetenek, tutum gibi ozelliklerin belirlendigi genellikle diger arastirmalara gore

biyuk 6rneklemler esas alindigi arastirmalara tarama arastirmalari denilmektedir (Bliylikoztirk, vd., 2019).

Calisma Grubu

Arastirmanin ¢alisma grubunu 2019-2020 6gretim yilinda Sivas il merkezinde bulunan 5 devlet ortaokulunda
o6grenim goren; sosyal bilgiler dersini alan 8. sinif ve sosyal bilgiler dersini almakta olan 5, 6 ve 7. sinif
ogrencileri olmak lzere toplam 532 ortaokul 6grencisi olusturmaktadir. Arastirma kolay ulasilabilir 6rnekleme
yoluyla arastirmanin yapildigi dénemde c¢alismaya gonilli katihm gosteren ortaokul 6grencilerini kapsamistir.

Calisma grubunu olusturan ortaokul 6grencilerine yonelik bazi betimsel veriler asagida tablo halinde verilmistir.
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Tablo 1.Katilimcilarin Cinsiyet ve Sinif Diizeyine iligkin Betimsel istatistik Sonuglar

Sinif

5.5nif 6.Sinif 7.51nif 8.Sinif

f 63 61 72 80
Kiz % Cinsiyet 22,8% 22,1% 26,1% 29,0%
% Toplam 11,8% 11,5% 13,5% 15,0%
Cinsiyet
f 66 62 65 63
Erkek % Cinsiyet 25,8% 24,2% 25,4% 24,6%
% Toplam 12,4% 11,7% 12,2% 11,8%
f 129 123 137 143
Toplam
% Toplam 24,2% 23,1% 25,8% 26,9%

Tablo 1 incelendiginde arastirmaya katilan ortaokul 6grencilerinin %51,9’unu kadin, % 48,1’ini ise erkek
dgrencilerin olusturdugu gériilmektedir. Ote yandan arastirmaya katilan ortaokul 6grencilerinin 129’u 5. sinif,

123’0 6. sinif, 137’si 7. sinif ve 143’0 8. sinif ortaokul 6grencilerinden olusmaktadir.
Veri Toplama Araci

Arastirmada veri toplama amaciyla Gezer, ilhan & Sahin (2014) tarafindan gelistirilen, 21 maddeden olusan ve
2 boyuttan olusan “Sosyal Bilgiler Odakli Akademik Risk Alma Olgegi” kullaniimistir. Olgegin boyutlarini
“Akademik Risk Almaya Yaklasma (ARAY)” ve “Akademik Risk Almaktan Kaginma (ARAK)” olusturmaktadir.
Olcekte yer alan ifadeler ortaokul 6grencilerinin sosyal bilgiler dersi odakli akademik risk alma davranislarini
ortaya cikaracak sekilde olusturulmustur. Olgek, “Tamamen Katiliyorum”, “Katiliyorum”, “Kararsizim”,
“Katilmiyorum” ve “Hi¢ Katilmiyorum” seklinde 5’li Likert olarak diizenlenmistir. Gezer, ilhan ve Sahin (2014)
tarafindan yapilan arastirmada 6lgegin genelinde Cronbach’s Alfa i¢ tutarlilik katsayisi ,78 olarak hesaplanmistir.
Boyutlarin i¢ tutarlilk katsayilari ise ARAY boyutunda ,81; ARAK boyutunda ise ,68 olarak hesaplanmistir. Bu
arastirmada ise Cronbach’s Alfa i¢ tutarliik katsayisi ,77 olarak saptanmistir. Boyutlarin i¢ tutarhihk katsayilari
ise; ARAY boyutunda ,70; ARAK boyutunda ise ,63 olarak hesaplanmistir. Genel olarak givenirlik katsayisi ,70

ve lzerinde olan olgeklerin glivenilir oldugu kabul edilmektedir (Blyukoztirk, vd., 2019).
Verilerin Analizi

Ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma davraniglarinin farkli degiskenler agisindan
belirlenmeye c¢alisildigl arastirmada elde edilen verilerin analizinde SPSS Paket programdan yararlaniimistir.
Verilerin parametrik test kosullarindan olan normal dagilima uygunluk sartini saglayip saglamadiginin tespiti icin
Kolmogorov-Smirnov testi gergeklestirilmis ve verilerin parametrik dagilim gosterdigi gérulmistir (p>,05). Bu

nedenle verilerin analizinde parametrik testler kullaniimistir.
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Tablo 2. Verilere iliskin Normallik Testi Sonuglari

N X Ss Z p

532 3,27 ,321 1,338 ,056

Calismada elde edilen bulgular aritmetik ortalama, standart sapma, t-testi ve Tek yonlii ANOVA testi araciligi ile
¢6ziimlenmis ve verilerin anlamli olup olmadigi 0,05 anlamhlik diizeyinde degerlendirilmistir. Anlamli farkhhgin
goruldigu gruplarda varyansin esit olmasi fakat 6rneklem gruplarinin esit olmamasi nedeniyle Scheffe post-hoc
testi yapilarak gruplar arasi farkhliklar incelenmistir. Aritmetik ortalamalarin araligini belirlemek amaciyla 5
sutun 4 aralik mantigindan hareket edilmistir. Bu araligin degeri 4/5= 0.8’dir. Buna gore ortalama verilerinin

yorumlanmasinda ve degerlendirilmesinde:

1.00 - 1.79 arasi Gok diistik

1.80 - 2.59 arasi Dustk

2.60 —3.39 arasi Kismen

3.40 - 4.19 arasi Yuksek

4.20 —5.00 arasi Cok yiiksek seklinde ifadelendirilebilir.

BULGULAR VE YORUM

Arastirmanin bu bélimiinde problem climlesi ile alt problemlere iliskin elde edilen bulgulara yer verilmistir.

Probleme iligkin bulgular

Arastirmanin problemi olan “ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma davranis dizeyleri

nedir?” sorusuna cevap bulmak icin verilerin aritmetik ortalamasi hesaplanmistir.

Tablo 3. Ortaokul Ogrencilerinin Sosyal Bilgiler Odakli Akademik Risk Alma Diizeylerine iliskin betimsel veriler

N X Ss
Madde 1 532 3,48 1,189
Madde 2 532 3,65 1,095
Madde 3 532 3,14 1,302
Madde 4 532 2,93 1,471
Madde 5 532 3,81 1,118
Madde 6 532 3,80 1,151
Madde 7 532 3,78 1,193
Madde 8 532 2,88 1,457
Madde 9 532 2,98 1,509
Madde 10 532 3,62 1,227
Madde 11 532 4,05 1,134
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Madde 12 532 3,09 1,440
Madde 13 532 3,18 1,334
Madde 14 532 4,11 1,034
Madde 15 532 4,24  ,960
Madde 16 532 3,73 1,353
Madde 17 532 4,01 1,059
Madde 18 532 4,31 ,892
Madde 19 532 4,40 ,906
Madde 20 532 2,34 1,504
Madde 21 532 3,95 1,018
Toplam 532 3,59 ,524

Tablo 3 incelendiginde ortaokul 6grencilerinin sosyal bilgiler odakl akademik risk alma davranis dizeyleri
olcegin genelinde “yiksek” dizeyinde oldugu gorilmektedir. Bu noktadan hareketle genel anlamda ortaokul

ogrencilerinin sosyal bilgiler odakli akademik risk alma davranis diizeylerinin yiiksek oldugu sdylenebilir.

Alt Problemlere iliskin Bulgular

Arastirmanin alt problemleri olan “Ortaokul 6grencilerinin sosyal bilgiler odakl akademik risk alma davranislari
cinsiyete, sinif diizeyine, anne ve baba egitim durumuna goére farklilasmakta midir?” sorularina cevap bulmak
icin verilerin aritmetik ortalamasi alinmis degiskenlerin 6zelliklerine gére bagimsiz gruplar icin t-Test ve Tek

yonli ANOVA testi uygulanmistir.

Tablo 4.Cinsiyet Degiskenine Goére Ortaokul Ogrencilerinin Sosyal Bilgiler Odakli Akademik Risk Alma

Diizeylerine iliskin Bagimsiz Gruplar t Testi Sonuglar

Cinsiyet N X Ss Sh sd T p
Erkek 276 3,55 ,490 ,029

ARAY 530 -,506 ,613
Kadin 256 3,58 ,557 ,034
Erkek 276 276 3,66 ,721

ARAK 530 -,259 ,795
Kadin 256 256 3,67 ,748
Erkek 276 3,58 ,495 ,029

GENEL 530 -,471 ,638
Kadin 256 3,60 ,555 ,034

Tablo 4 incelendiginde bagimsiz gruplar t testi sonuclarina gére erkek ve kadin ortaokul 6grencilerinin sosyal
bilgiler odakh akademik risk alma duzeylerine iliskin agirlikli ortalamalarinin 6lgek genelinde 3,58 ve 3,60
oldugu, bu calismada ortaokul 6grencilerinin cinsiyet degiskenine gore sosyal bilgiler odakli akademik risk alma

dizeylerinde anlamli bir farklilik olmadig1 gorilmektedir (tsso=-471).
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Tablo 5. Sinif Diizeyi Degiskenine Gére Ortaokul Ogrencilerinin Sosyal Bilgiler Odakli Akademik Risk Alma
Diizeylerine iliskin Tek Yonli ANOVA Testi Betimsel istatistik Sonuclari

N X Ss Sh
5.5inif (a) 129 3,63 ,449 ,039
6.Sinif (b) 123 3,60 ,502 ,045
ARAY 7.Sinif (c) 137 3,61 ,630 ,053
8.Sinif (d) 143 3,43 ,469 ,039
Toplam 532 3,57 ,523 ,022
5.5inif (a) 129 3,83 ,619 ,054
6.Sinif (b) 123 3,68 771 ,069
ARAK 7.Sinif (c) 137 3,72 , 778 ,066
8.Sinif (d) 143 3,44 ,705 ,058
Toplam 532 3,66 ,733 ,031
5.5inif (a) 129 3,68 ,436 ,038
6.Sinif (b) 123 3,61 ,513 ,046
GENEL 7.Sinif (c) 137 3,64 ,629 ,053
8.Sinif (d) 143 3,44 ,466 ,038
Toplam 532 3,59 ,524 ,022

Tablo-5’de sinif diizeyi degiskenine gore ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma
diizeylerine iliskin aritmetik ortalamalari verilmistir. Tablo 5’de yer alan veriler incelendiginde sinif diizeyi
arttikca ortalamanin dustigi (5. Sinif (a) — 3,68; 6. Sinif (b) — 3,61; 7. Sinif (c) — 3,64; 8. Sinif (d) — 3,44)
gozlemlenmektedir. 5. sinifta 6grenim gérmekte olan ortaokul 6grencilerinin sosyal bilgiler odakh akademik
risk alma duzeylerine iliskin puanlarinin 6lgegin her iki boyutunda da Ust siniflarda 6grenim gérmekte olan
ogrencilere nispeten daha yiiksek oldugu gorilmektedir. Aritmetik ortalamalarin aralarindaki farkin anlamh

olup olmadigina iliskin yapilan varyans analizi sonuglari Tablo-6’de sunulmustur.

Tablo 6. Sinif Diizeyi Degiskenine Gore Ortaokul Ogrencilerinin Sosyal Bilgiler Odakli Akademik Risk Alma
Diizeylerine iligkin Tek Y&nlii ANOVA Testi Sonuglari

Anlamli  Fark

KT Sd KO F P
(Scheffe)

Gruplararasi 3,482 3 1,161

ARAY Gruplarigi 141,915 528 ,269 4,318 ,005* i
Toplam 145,397 531 «d
Gruplararasi 11,244 3 3,748

ARAK Gruplarigi 274,782 528 ,520 7,202 ,000* i
Toplam 286,027 531 e
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Gruplararasi 4,862 3 1,621
a-d
GENEL Gruplarigi 141,371 528 ,268 6,053 ,000*
c-d
Toplam 146,233 531

(* p<0,05)

Ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma dizeylerine iliskin aritmetik ortalamalarinin
sinif duzeyi degiskenine gore farkhlasip farklilasmadigini tespit etmek igin yapilan varyans analizi sonucunda
ogrencilerin sinif seviyesiyle sosyal bilgiler odakl akademik risk alma diizeyleri arasinda akademik risk almaya
yaklasma boyutunda (Fs31=4,318), akademik risk almaktan kaginma boyutunda (Fs31=7,202) ve 6lcek genelinde
(Fs31=6,053) anlamli fark oldugu bulunmustur. Anlamh farkliigin hangi gruplar arasinda oldugunun tespiti igin
yapilan Tukey-HSD testi sonuglarina gére farkhligin 5. sinifta 6grenim goren ortaokul 6grencileriyle Ust siniflarda
o6grenim goren 6grenciler arasinda, 5. siniflar lehine oldugu tespit edilmistir. Bu durum sinif seviyesi yikseldikce
ogrencilerin sosyal bilgiler odakli 6grenme ortaminda karsilastiklari glicliklerle miicadele etmedeki cesaretinin

nispeten azaldigi ve bu konudaki isteksizliklerinin nispeten arttigi seklinde yorumlanabilir.

Tablo 7. Anne Egitim Diizeyi Degiskenine Gore Ortaokul Ogrencilerinin Sosyal Bilgiler Odakli Akademik Risk

Alma Diizeylerine iliskin Tek Yonlii ANOVA Testi Betimsel istatistik Sonuglari

N X Ss Sh

ilkokul (a) 151 3,6200 ,527 ,042

Ortaokul (b) 155 3,5750 ,487 ,039

ARAY Lise (c) 143 3,5026 ,558 ,046
Universite ve (izeri (d) 83 3,5911 ,515 ,056

Toplam 532 3,5708 ,523 ,022

ilkokul (a) 151 3,7815 ,753 ,061

Ortaokul (b) 155 3,7019 ,680 ,054

ARAK Lise (c) 143 3,5063 ,742 ,062
Universite ve (izeri (d) 83 3,6867 ,743 ,081

Toplam 532 3,6695 ,733 ,031

ilkokul (a) 151 3,6585 ,537 ,043

Ortaokul (b) 155 3,6052 ,481 ,038

GENEL Lise (c) 143 3,5035 ,547 ,045
Universite ve (izeri (d) 83 3,6139 ,527 ,057

Toplam 532 3,5943 ,524 ,022

Tablo-7’de anne egitim duzeyi degiskenine gére ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma
dizeylerine iliskin aritmetik ortalamalar verilmistir. Veriler incelendiginde anne egitim diizeyi yukseldikce

ortalamanin dustigli gozlemlenmektedir. Annelerinin egitim diizeyi disik olan ortaokul 6grencilerinin sosyal
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bilgiler odakli akademik risk alma diizeylerine iliskin puanlarinin élgegin her iki boyutunda da annelerinin egitim
dizeyi yuksek olan oOgrencilere nispeten daha yiksek oldugu goérilmektedir. Aritmetik ortalamalarin

aralarindaki farkin anlamli olup olmadigina iliskin yapilan varyans analizi sonuglari Tablo-8’de sunulmustur.

Tablo 8. Anne Egitim Diizeyi Degiskenine Gore Ortaokul Ogrencilerinin Sosyal Bilgiler Odakli Akademik Risk
Alma Diizeylerine iliskin Tek Yonlii ANOVA Testi Sonuglari

Anlamli  Fark

KT Sd KO F
(Scheffe)

Gruplararasi 1,068 3 ,356

ARAY Gruplarigi 144,329 528 ,273 1,302 273 -
Toplam 145,397 531
Gruplararasi 5,889 3 1,963

ARAK Gruplarigi 280,137 528 ,531 3,700 ,012*  a-c
Toplam 286,027 531
Gruplararasi 1,851 3 ,617

GENEL Gruplarigi 144,382 528 ,273 2,257 ,081 -
Toplam 146,233 531

(* p<0,05)

Ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma dizeylerine iliskin aritmetik ortalamalarinin
anne egitim dizeyi degiskenine goére farkhlasip farklilasmadigini tespit etmek icin yapilan varyans analizi
sonucunda 6grencilerin anne egitim dizeyi ile sosyal bilgiler odakl akademik risk alma dizeyleri arasinda ARAY
boyutunda (Fs3:=1,302) ve Olgek genelinde (Fs31=2,257) anlamli fark yokken ARAK boyutunda (Fs3;=3,700)
anlamli fark oldugu bulunmustur. Anlamli farkliligin hangi gruplar arasinda oldugunun tespiti icin yapilan Tukey-
HSD testi sonuglarina gore farklihgin annesi ilkokul mezunu olan ortaokul 6grencileriyle annesi lise mezunu olan
ortaokul 6grencileri arasinda, annesi ilkokul mezunu olan 6grenciler lehine oldugu tespit edilmistir. Anlaml
farkhhik sadece iki kategoride goériinmesine karsin 6lgek geneli ve boyutlarina iliskin ortalamalar incelendiginde
anne egitim seviyesi ylkseldikce ortaokul 6grencilerin sosyal bilgiler odakh 6grenme ortaminda karsilastiklar
gicliiklerle micadele etmedeki cesaretinin nispeten azaldigi ve bu konudaki isteksizliklerinin nispeten arttig

seklinde yorumlanabilir.

Tablo 9.Baba Egitim Diizeyi Degiskenine Gére Ortaokul Ogrencilerinin Sosyal Bilgiler Odakli Akademik Risk Alma
Diizeylerine iliskin Tek Yonlii ANOVA Testi Betimsel istatistik Sonuglari

N X Ss Sh

ilkokul (a) 65 3,66 ,520 ,064

ARAY Ortaokul (b) 131 3,64 ,515 ,045
Lise (c) 193 3,48 ,542 ,039
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Universite ve Gizeri (d) 143 3,56 ,492 ,041
Toplam 532 3,57 ,523 ,022
ilkokul (a) 65 3,87 733 1091
Ortaokul (b) 131 3,76 ,718 ,062
ARAK Lise (c) 193 3,59 ,756 ,054
Universite ve tzeri (d) 143 3,58 ,695 ,058
Toplam 532 3,66 ,733 ,031
ilkokul (a) 65 3,71 ,531 ,065
Ortaokul (b) 131 3,67 ,518 ,045
GENEL Lise (c) 193 3,51 ,546 ,039
Universite ve Gizeri (d) 143 3,57 ,480 ,040
Toplam 532 3,59 ,524 ,022

Tablo-9’da baba egitim diizeyi degiskenine gore ortaokul 6grencilerinin sosyal bilgiler odakl akademik risk alma
diizeylerine iliskin aritmetik ortalamalari verilmistir. Veriler incelendiginde baba egitim dizeyi yukseldikce
ortalamanin distigi gézlemlenmektedir. Baba egitim diizeyi disiik olan ortaokul 6grencilerinin sosyal bilgiler
odakli akademik risk alma dlzeylerine iliskin puanlarinin 6lgcegin her iki boyutunda da babalarinin egitim dizeyi
yliksek olan 6grencilere nispeten daha ylksek oldugu gorilmektedir. Aritmetik ortalamalarin aralarindaki farkin

anlamli olup olmadigina iliskin yapilan varyans analizi sonuglari Tablo-10’da sunulmustur.

Tablo 10. Baba Egitim Diizeyi Degiskenine Gére Sosyal Bilgiler Odakli Akademik Risk Alma Diizeylerine iliskin
Tek Yonli ANOVA Testi Sonuglari

Anlamli  Fark

KT Sd KO F p
(Scheffe)

Gruplararasi 2,685 3 ,895

ARAY Gruplarigi 142,712 528 ,270 3,311 ,020*  b-c
Toplam 145,397 531
Gruplararasi 5,870 3 1,957

ARAK Gruplarigi 280,156 528 ,531 3,688 ,012* e
Toplam 286,027 531 i
Gruplararasi 3,126 3 1,042

GENEL Gruplarigi 143,107 528 ,271 3,844 ,010* e
Toplam 146,233 531 b

(* p>0,05)

Ortaokul Ogrencilerinin sosyal bilgiler odakh akademik risk alma davranis diizeylerine iliskin aritmetik

ortalamalarinin baba egitim dulzeyi degiskenine gore farkhlasip farklilasmadigini tespit etmek igin yapilan
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varyans analizi sonucunda ortaokul 6grencilerinin baba egitim duizeyleri ile sosyal bilgiler odakli akademik risk
alma davranis dizeyleri arasinda akademik risk almaya yaklasma boyutunda (Fs3;=3,311), akademik risk
almaktan kaginma boyutunda (Fs3;=3,688) ve olcek genelinde (Fs3;=3,844) anlamli fark oldugu bulunmustur.
Anlamh farkhiligin hangi gruplar arasinda oldugunun tespiti i¢in yapilan Tukey-HSD testi sonuglarina gore
akademik risk almaya yaklasma boyutunda farkliligin babasi ilkokul mezunu olan ortaokul 6grencileriyle babasi
lise mezunu olan ortaokul 6grencileri arasinda, akademik risk almaktan kaginma boyutunda babasi ilkokul
mezunu olan 6grencilerle babasi lise ve Universite mezunu olan ortaokul 6grencileri arasinda, 6lgek genelinde
ise babasi lise mezunu olan 6grencilerle babasi ortaokul ve ilkokul mezunu olan 6grenciler arasinda babasinin
egitim dizeyi diisiik olan 6grenciler lehine oldugu tespit edilmistir. Olcek geneli ve boyutlarina iliskin
ortalamalar incelendiginde baba egitim seviyesi yikseldikce 6grencilerin sosyal bilgiler odakli 6grenme
ortaminda karsilastiklari gigliiklerle miicadele etmedeki cesaretinin nispeten azaldigi ve bu konudaki

isteksizliklerinin nispeten arttig1 seklinde yorumlanabilir.

SONUC VE TARTISMA

Ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma davranislarinin belirlenmeye calisildigi bu
arastirma sonucunda ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma davranis diizeylerinin
olgegin genelinde “yiksek” oldugu sonucuna ulasilmistir. Bu sonuca gore ortaokul 6grencilerinin sosyal bilgiler
odakli akademik risk almaya hevesli olduklarini, bir baska deyisle sosyal bilgiler odakl 6grenme ortamlarinda
karsilastiklan glicliklerle micadele etme cesaretini/istegini tasidiklari sdylenebilir. Behgetto & Baxter (2012) ve
Acikgiil & Sahin (2019) tarafindan matematik dersi odakli yapilan ¢alismalarda da 6grencilerin akademik risk

alma davranis diizeylerinin yiiksek oldugu sonucuna ulasiimistir.

Bu arastirma sonucunda ortaokul 6grencilerinin cinsiyet degiskenine gore sosyal bilgiler odakl akademik risk
alma dizeylerinde anlamli bir farklihk olmadigi sonucuna ulasiimistir. Bu durum sosyal bilgiler odakl akademik
risk alam davranislarinda cinsiyet degiskeninin etkili olmadigini; akademik risk alma noktasinda erkek ve kadin
dgrencilerin benzer diizeyde olduklarini géstermektedir. Clifford ve digerleri (1989), Avci & Su-Ozenir (2016) ve
Bozpolat & Kog¢ (2017) tarafindan ortaokul 6grencileri Gzerinde yiritilen c¢alismalarda da benzer sonuca

ulasiimistir. Bu sonug arastirmada ulasilan sonucu desteklemektedir.

Arastirmada ulasilan bir diger sonuca gore ortaokul 6grencilerinin sosyal bilgiler odakh akademik risk alma
davranis diizeyleri sinif diizeyine gore gerek Olcek genelinde gerekse alt boyutlara gore anlamli farklilik
gostermistir. Bu sonuca gore 5. sinifta 6grenim goren ortaokul 6grencileri, daha Ust siniflarda 6grenim goren
ortaokul 6grencilerine gore akademik risk alma davranislarinda daha istekli olduklari séylenebilir. Ortaokul
dizeyinde sinif seviyesi yukseldikge 6grencilerin sosyal bilgiler dersine yonelik akademik risk alma davranig
dizeylerinde bir azalmanin oldugu sonucundan hareketle 6grencilerin sosyal bilgiler dersine yonelik risk almada
karsilastiklar glicliklere karsi micadele etme isteklerinin azaldigi sdylenebilir. Bu azalmanin sebebi ayr bir
arastirma konusu olmakla birlikte daha st 6grenme donemlerinde karsilasilan gelecek kaygisi, merkezi

sinavlarin etkisi ve 6grencilerin icinde bulundugu gelisimsel dénemler gibi bircok sebeple iliskilendirilebilir.
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Clifford vd., (1989), Avcl & Su-Ozenir (2016), Deveci & Aydin (2018) ve Acikgiil & Sahin (2019) tarafindan
ylratilen galismalarda da sinif degiskeni cergevesinde benzer bir sonuca ulasilmistir. Bu sonug arastirmada

ulasilan sonucu desteklemektedir.

Arastirma sonucunda ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma davranis diizeyleri anne
egitim dlizeyi degiskenine gére ARAY boyutunda ve olgek genelinde anlaml fark gostermezken; ARAK
boyutunda anlamli fark oldugu gérilmistir. Bu sonuca gore annesi ilkokul mezunu olan ortaokul 6grencileriyle
annesi lise mezunu olan ortaokul 6grencileri arasinda, annesi ilkokul mezunu olan 6grencilerin sosyal bilgiler
odakli akademik risk alma davranislarinin daha yiiksek oldugu gériilmektedir. Ote yandan 6lgek geneli ve
boyutlarina iliskin ortalamalar incelendiginde anne egitim seviyesi yiikseldikgce ortaokul 6grencilerin sosyal
bilgiler odakli 6grenme ortaminda karsilastiklari glgliiklerle miicadele etmedeki ve risk almadaki cesaretinin
nispeten azaldig ve bu konudaki isteksizliklerinin nispeten arttigi goriilmektedir. Avcr & Su-Ozenir (2016)
tarafindan matematik dersi odakh yiritilen ¢calismada ise tam ters bir sonuca ulasiimis; annesi Universite
mezunu olan c¢ocuklarinin, okur-yazar, ilkokul mezunu ve ortaokul mezunu annelerin cocuklarina goére
matematik odakli akademik risk alma davranisi 6lgek puanlarinin daha yiiksek oldugu gorilmustir. Bu durum
ogrencilerin akademik risk alma davranislarinda ders disiplinlerine gore farkh davranislar gésterdiklerini ortaya

koymaktadir.

Arastirma sonucunda ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma davranis diizeyleri baba
egitim dizeyi degiskenine gore ARAY boyutunda, ARAK boyutunda ve &lgcek genelinde anlamh fark oldugu
gorilmustir. Buna gore babasi ilkokul mezunu olan ortaokul 6grencileriyle babasi lise mezunu olan ortaokul
ogrencileri arasinda, akademik risk almaktan kaginma boyutunda babasi ilkokul mezunu olan 6grencilerle
babasi lise ve Universite mezunu olan ortaokul 6grencileri arasinda, 6lgek genelinde ise babasi lise mezunu olan
ogrencilerle babasi ortaokul ve ilkokul mezunu olan 6grenciler arasinda babasinin egitim dizeyi disik olan
dgrenciler lehine oldugu sonucuna ulasilmistir. Ote yandan 6lcek geneli ve boyutlarina iliskin ortalamalar
incelendiginde baba egitim seviyesi yiikseldikge ortaokul 6grencilerin sosyal bilgiler odakli 6grenme ortaminda
karsilastiklar glicliklerle micadele etmedeki ve risk almadaki cesaretinin nispeten azaldigi ve bu konudaki
isteksizliklerinin nispeten arttigi goérilmektedir. Avcr & Su-Ozenir (2016) tarafindan matematik dersi odakli
ylriatilen gcalismada ise tam ters bir sonuca ulasilmis; babasi Gniversite mezunu olan ¢ocuklarinin, okur-yazar,
ilkokul mezunu ve ortaokul mezunu babalarin ¢ocuklarina gére matematik odakl akademik risk alma davranisi
olgek puanlarinin daha yiliksek oldugu goriilmistir. Bu durum 6grencilerin akademik risk alma davranislarinda

ders disiplinlerine gore farkh davranislar gosterdiklerini ortaya koymaktadir.

Oneriler

e Ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma davranis diizeylerinde sinif seviyesine

gore ortaya cikan farkliligin gerekgeleri yeni bir arastirmada incelebilir.
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e Bu arastirmanin sonuglarina gore ortaokul 6grencilerinin sosyal bilgiler odakli akademik risk alma
davranis diizeyleriyle anne ve baba egitim durumlarinin arasinda olan ters orantinin gerekgeleri yeni bir
arastirmada incelebilir.

e Ortaokul o6grencilerinin sosyal bilgiler dersine yonelik akademik risk alma davranislari derse karsi
tutum, kaygi ve 6zyeterlik gibi farkli agilardan ele alinabilir.

e Bu arastirma nicel arastirma yontemlerinden tarama deseninde gergeklestirilmistir. Ortaokul
ogrencilerinin sosyal bilgiler odakh akademik risk alma davranislarina yonelik derinlemesine bilgi
edilmesi ve ¢ok boyutlu degerlendirme yapilabilmesi adina nitel veya nicel ve nitel verilerin bir arada
kullanildigi karma modellerin kullanilmasi 6nerilmektedir.

e Bu calisma yerel diizeyde tek bir il dlceginde gerceklestirilmistir. Daha blylk calisma gruplariyla

yurutulecek ¢alismalarla genelleme yapilabilecek sonuglara ulasilabilir .
ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina ve dergi etik
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