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ABSTRACT

Gifted students are often considered unique and challenging students. Because gifted students
are naturally curious, creative, very careful and extra sensitive. While giftedness is conceptualized
as having a natural ability in some areas, being gifted is generally defined as a product of
developing these abilities. Gifted students, no matter where they live, are the potential future
leaders of their generation in any community and the smartest and brightest of their present
group. In light of these, since gifted students are individuals who are intellectual, creative, artistic
or high performers in leadership, capacity or specific academic areas, they need special academic
services or activities which are not normally provided by the school to fully develop their talents.
Social studies course is one of the most important courses in which all elements of life can be
discussed together and social skills are transferred to the person as well as historical information.
It is a known fact that there are differences in both social studies courses and educational
programs applied to gifted students around the world. The study carried out with document
analysis. This study aims to comparatively evaluate the social studies education implemented for
gifted students in Turkiye and England in line with document analysis. While making this
evaluation, the educational programs of the countries were examined and document analysis
was made on written materials. In Turkiye, social studies education for gifted students generally
consists of in-school and out-of-school supports. However, in England, students are offered a
more specialized education, while in Turkiye, a more general and standard approach is adopted.
These differences reflect the differences in the education systems of both countries and their
approaches to gifted students.
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215



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 9, Issue: 26 2024

INTRODUCTION

The basic principle of special education for gifted students is that programs aim to provide learning experiences
that are qualitatively different from general education. Although the definition of qualitative difference is
relative, the general opinion is that qualitative differences should be differentiated according to the
characteristics and needs of gifted students. Depending on these characteristics, qualitative and quantitative
differences may arise in individual characteristics such as development, learning, thinking, motivation and

interest (Bedur ve al., 2015; Citil, 2018).

Differentiated curriculum includes advanced cognitive and affective concepts, topics, processes, and strategies
that are not found in the general curriculum and are specifically suited to the learning styles of gifted students.
The curriculum for gifted students is qualitatively different from the general curriculum and this can be done
through the content, process and product scope of the programme. These three basic scopes were used in the
development of special education programs for gifted students, and these dimensions were separated from
each other within the framework of the principles discussed below. In addition, new programs are evaluated

differently in different countries according to these principles (Ozer, 2021).

The education system for gifted students in the field of social studies in Turkey has undergone significant
changes in recent years. Special education programs are designed to provide advanced learning opportunities
to students who demonstrate exceptional talent or interest in specific areas, such as social studies. These
programs offer enriched curriculum, individualized education, and opportunities for independent research and
projects (Unal & Er, 2015). One of the most important names in the field of private education in Turkiye is
Mustafa Kemal Atatiirk, the founder of the Republic of Turkiye, who emphasized the importance of education
in building a modern and developed nation. Ataturk believed that education should be accessible to all citizens
and that every individual should have the opportunity to develop their abilities to the highest level. His vision
has had a lasting impact on education in Turkey, including programs for gifted students in social studies. In
England, significant progress has been made in special education programs for talented students in the field of
social studies. The UK government has implemented initiatives to support and nurture gifted students in a
range of academic disciplines, including social studies. These programs aim to provide challenging and
stimulating learning experiences to students who show potential in specific areas of study (Rimm & al., 2018).
One of the influential figures in the field of special education in England is Sir Ken Robinson, an internationally
recognized expert on creativity and education. Robinson has been a vocal advocate for redesigning education
systems to better support and develop the talents and interests of all students, including the gifted. His work
has inspired educators and policymakers to rethink traditional approaches to education and create more

inclusive and personalized learning environments (Robinson & Aronica, 2016).

The education of gifted students in the field of social studies in Turkey and England is a subject that requires
attention and has witnessed various developments over the years. It is thought that by comparing educational

practices for gifted students in the field of social studies in Turkiye and England, valuable information can be
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obtained regarding the strengths and weaknesses of each system, as well as areas for potential improvement
and future development. There are both positive and negative aspects to consider while comparing education
systems for gifted students in the field of social studies in Turkiye and England. Both countries strive to provide
enriched learning opportunities for gifted students and recognize their unique needs and abilities, as well as
challenges and challenges such as ensuring equitable access to special education programs, providing adequate
resources and support to teachers, and addressing possible biases in identifying and selecting gifted students

are the positive areas that need improvement.

Considering the future, there are opportunities for development and cooperation in the field of special
education for students who are talented in social studies. By sharing best practices, research and resources,
Turkey and the UK can work together to improve educational outcomes for gifted students and promote
excellence in social studies education. Through continued innovation and collaboration, both countries can
create more inclusive and effective educational opportunities for gifted students in social studies. In this study,
it has been aimed to compare the educational programs applied to gifted students within the scope of social
studies courses in our country and England, and a detailed literature review has been carried out for this

purpose.

METHOD

Questions of Research

1. What are the similarities and differences between the goals in Social Studies Education for Students
with gifted?
2.  What are the similarities and differences between content and approaches in Social Studies Education

for Students with gifted?

Pattern of the Research

The study carried out with document analysis. Document analysis; It includes the analysis of written materials
containing information about the phenomenon or phenomena targeted to be investigated (Yildirrm & Simsek,
2013). While the strengths of document analysis are stated as subjects that cannot be easily reached, lack of
reactivity, long-term analysis, sample size, individuality and originality, relatively low cost, and quality, its
weaknesses are; It was expressed as possible bias, selectedness, incompleteness, accessibility, sampling bias,

limited non-verbal behavior, lack of a standard format, and difficulty in coding.

This study aims to comparatively evaluate the social studies education implemented for gifted students in
Turkiye and England in line with document analysis. While making this evaluation, the educational programs of

the countries were examined and document analysis was made on written materials.
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Limitations of the Research

This study is limited to the social studies education programs implemented for gifted students in Turkiye and

England and the resources that were given in the bibliography.

Data Collection Tools

Current programs on the websites of the ministries of education of the two countries examined has been used
as primary sources in the research. In addition to the primary sources used, the sources obtained in the official
domestic and foreign literature review, the reports published by national and international organizations, all
accessible books, theses, articles, papers and websites regarding social studies education for gifted students in

the relevant countries are used as the data sources of the study.

Data Analysis

For data analysis in the study, a sample was first selected from the data subject to analysis. Therefore, the
objectives, content and approach titles of both programs on Social Studies Education for Students with gifted
were selected as samples. Afterwards, these data were examined and categories suitable for the purpose of
the research were developed. In this study, the goal, content and approaches of the training programs were
created as themes. While determining these categories, comparison studies in the literature were used. The
data obtained was organized and interpreted according to previously determined themes. After creating the
themes, the unit of analysis was determined depending on the purpose of the research. In this study, sentences
and paragraphs in the training program have been used as the unit of analysis. Finally, the data obtained within
the framework of predetermined themes were organized, defined, and interpreted and explained depending

on the cause and effect relationship (Yildirim & Simsek, 2011).

FINDINGS

Education Program Implemented for Gifted Students in Turkiye

Education programs for specially gifted students in Turkiye are carried out by the Ministry of National
Education. In this sense, Science and Art Centers provide a different education to gifted students in our country
through a project-based learning model, enriched programs and activities. In addition, within the scope of the
"Intelligence and Mind Games Project" implemented in schools, it is aimed to develop the potential of gifted
students, support their creativity and increase their academic success (Nar, 2017). In Turkiye, observations and
evaluations of teachers and counselors are generally taken as a basis for identifying gifted students and
providing access to these programs. Programs are determined according to criteria such as students' academic
success, creativity, leadership skills and superior abilities in a particular field (Demirci & Celik, 2023). Within the
scope of the projects organized for gifted students, activities such as special course programs, competitions,

seminars, workshops and projects are organized for gifted students. These activities allow students to discover
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and develop their talents in different fields. Education programs implemented for gifted students in Turkiye can
be flexible according to the students' individual needs and abilities. These programs aim to help students
develop their academic and social skills, express themselves and maximize their potential (Kaya, 2013). Turkiye
has a long history of providing education for gifted students, including in the field of social studies. Special
education programs are implemented for gifted students to improve their abilities in various subjects, including
social studies. These programs aim to challenge gifted students academically and provide them with
opportunities to explore their interests and improve their skills in social studies (Ozer, 2021). In Turkiye, special
education programs for gifted students in the field of social studies have developed over the years to meet the
needs of these students. The historical context of special education for gifted students in our country dates
back to the early 20th century, when studies were carried out to identify and provide educational opportunities
for gifted students (Boyraz & al., 2021). In the 1960s, special education programs for gifted students began to
be implemented in various subjects, including social studies. These programs focus on providing enriched and
accelerated curriculum to challenge gifted students and help them reach their full potential. One of the most
important names who contributed to the field of special education for gifted students in our country is Emin
Karip, an important Turkish educator who has worked extensively in the field of education of gifted. Karip has
developed innovative teaching methods and curricula for gifted students in the field of social studies, which has
significantly influenced the education system in Turkiye His work helped raise awareness about the needs of
gifted students and the importance of providing them with opportunities to be successful in their talent areas
(Karip & Koksal, 1996). The impact of special education programs for gifted students in the field of social
studies is quite great. These programs have helped gifted students succeed academically, develop critical
thinking skills, and pursue their interests in social studies. By providing enriched and accelerated curriculum,
these programs have encouraged gifted students to reach their full potential and prepared them for higher
education and future careers in social studies. Among the influential people who contribute to the field of
special education for gifted students in Turkiye include educators, researchers and policy makers who work to
develop and implement effective programs for gifted students. These individuals have played an important role
in advocating for the needs of gifted students, conducting research on best practices in special education, and
developing innovative approaches to instruction and curriculum design for gifted students in social studies

(Polat & Polat, 2021).

Special education programs for gifted students in social studies have provided opportunities for gifted students
to develop their skills and succeed in a supportive and challenging environment. However, there are some
negative aspects that should be taken into consideration. Some critics argue that special education programs
for gifted students in Turkiye may not always be accessible to all gifted students, which may lead to inequalities
in the education system (llik, 2019). In addition, there may be difficulties in identifying and supporting gifted
students in the field of social studies and providing educational opportunities appropriate to their needs. In this
context, special education programs for gifted students in the field of social studies in Turkey have had

significant effects on the education system and the development of talented students. Thanks to the efforts of
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notable figures and influential individuals, these programs have provided opportunities for gifted students to
succeed academically, develop critical thinking skills, and pursue their interests in social studies. Although there
are both positive and negative aspects to consider, the future of special education for gifted students in Turkiye

looks promising as efforts continue to support and develop the talents of these students.

Education Program for Gifted Students in England

The education system in the United Kingdom has a structure that covers England, Scotland, Northern Ireland
and Wales, and therefore educational programs are complex and diverse. In England, there is an education
system in which education programs vary and since there is no Ministry of National Education, the control of
education is in the hands of local governments. Schools in England are classified as public schools and private
schools (Ates & Orug, 2021). The duration of compulsory education is divided into 4 groups according to the

age groups of the students:

e Stage 1: 5-7 years (Primary School 1)
e Stage 2: 7-11 years (Primary 2)
e Stage 3: 11-14 years old

* Key Stage: 14-16 years

According to CIA The World Factbook (2014), the literacy rate in England is 99%. The expected school age is 16
for men and 17 for women. Research on higher education standards to increase financial efficiency in England
has led to significant legislative changes (Act. de Wet, 2021). Compulsory education in England lasts 11 years
and has five full days of classes per week. In England, the annual education period is 190 days and the lesson
duration is 40 minutes. Article 16 of the Constitution also emphasizes that families must comply with the law
regarding the compulsory education of their children. Education is free, at least at the basic level (Keslair & al.,
2012). Basic skills qualifications are available for adults in England who lack the literacy, mathematics, language
and ICT skills that individuals need for life and work. These degrees are accredited at three different levels
within the nine-level National Qualifications Framework (NQF). These levels are Entry Level (divided into Entry
Level 1, 2 and 3), First Level and Second Level. Entry sublevels have no direct link to national curriculum levels.
It is a scale used to measure achievement in primary (ISCED 1) and secondary education (ISCED 2, also known
as Key Stage 3) in the National Curriculum. The purpose of education is to ensure fundamental freedoms,
respect for human rights and personality development. Families have the right to choose their children's
education. Children with learning disabilities can receive education separately or in an inclusive school (Gorard,

2012; Dimitriadis & al., 2021).

Education programs implemented for gifted students in England are generally called "Gifted and Talented
Education" (GATE) and aim to maximize the potential of students. These programs use various methods and
resources to develop the abilities of gifted students in academic, artistic, sports or other fields (Thomas, 2024).

These programs are usually implemented at the school or regional level. The programs provide students with
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opportunities such as expanded course content, advanced courses, participation in artistic and cultural events,
mentoring programs and special projects, as well as providing training for teachers to better serve specially
talented students (Alcorn & al., 2019). In the UK, there are some standards and policies regarding identifying
gifted students and providing access to these programmes. Students are generally identified and accepted into
programs based on criteria such as their academic success, creativity, leadership abilities or outstanding
abilities in a particular field. The aim of these programs is to provide an education appropriate to the needs of
gifted students and to help them realize their full potential (Reis & McCoach, 2002). In England, official policy
guidelines define gifted students as those who have the capacity to progress academically in one or more
subjects, and gifted students as those who have the ability to progress in activities such as games and sports,
and practical skills such as leadership and artistic performance (Daniels & al., 2019). However, the policy
requirement to use a percentage-based identification strategy requiring schools to place 5 to 10% of their
students on the gifted student register appears to have been taken as motivation to use test-based,
guantitative measures. In conclusion, and in relation to our framework, the UK's education system appears to
be more aligned with the concept that giftedness includes both academic and non-academic excellence, but
due to poor policy design, gifted and talented programs do not appear to be specialized in the field of social
studies and cannot be considered to be successful. Programs are generally created within the scope of all

courses or focus on numerical courses and are thought to support only academic success (Lambert, 2015).

Comparison Between Two Countries Regarding Social Studies Education for Students with Gifted

Under this heading, comparisons of both programs were made in terms of goals, content and approach.

Comparison of Social Studies Education in Terms of Content and Approach

The concept of social studies was first discussed in the United States by the National Education Council, which
met in 1892. In this council, a social studies course was organized to create the understanding of national
society. The curriculum of the course is; It was created from history, geography and civics courses and the
content was structured according to the needs of the society (Donmez, 2003: 31-32). Social studies over time;
It has begun to be taught as a course at different grade levels for different reasons, not only in the United
States but also in countries such as Canada, Finland, Denmark, Argentina, Turkey, New Zealand and Ireland
(Yazici, 2009). Although today's educational needs are emphasized in the current social studies program in
Turkiye, it is accepted that the needs of individuals change according to modern technological developments
and perceived change, and the roles expected from individuals change with the changing needs. Nowadays,
those are people who produce knowledge are determined, entrepreneurial, empathetic, have communication
skills, have the ability to influence society and culture, etc. It is desired to raise people with these qualities. For
this reason, the social studies curriculum is designed with a simple structure that takes into account differences
and aims to provide skills and values rather than providing information to raise these competent people (Koshy

& al., 2012). Spiral programs prepared for this purpose are current, valid and relevant to real life. Social studies
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curriculum can offer developed opportunities that allow students to explore and utilize their special interests.
Social studies course; It offers the opportunity to work on projects and joint projects such as discussion,
reading and writing. By doing this, higher order thinking skills can also be benefited from. For example,
alternative solutions can be produced to real problems; Activities that develop problem solving, critical and
creative thinking can be created. In addition, it is possible to develop these programs to enable gifted students
to better control their metacognitive functions (Sayler, 2021). In our country, gifted students have positive
attitudes towards social studies courses. Students' interests, abilities, learning speeds and styles, and
expectations from school can be very different, and the social studies course is very suitable both in terms of
program and content to eliminate the learning difficulties of gifted students. Educational resources for the
gifted within specially developed programs greatly encourage the integration of students into both educational
life and society (Dogrukék, 2022). Skills learned in the social studies curriculum (2018); research, environmental
literacy, perception of change and continuity, digital literacy, critical thinking, empathy, financial literacy,
entrepreneurship, observation, map skills, legal literacy, communication, collaboration, recognizing stereotypes
and prejudices, using evidence, decision making, local analysis, mass media, situational awareness, self-control,
political literacy, problem solving, social participation, drawing and interpreting tables, graphs and charts, using
Turkish correctly, beautifully and effectively, innovative thinking, perceiving time ca ne sorted chronologically.
Success when implementing the social studies curriculum; It should not be forgotten that it should be
combined with research skills such as critical thinking, problem solving, decision making, using evidence and
using various discussion techniques on current and controversial issues (Ates & Orug, 2021). The skills included
in the social studies curriculum are designed taking into account students with normal intelligence and
development. This sequence of development is not the same for gifted individuals in many areas as for their
peers. Especially gifted students who show higher mental performance than their peers get bored easily in
class. On the other hand, social studies course offers excellent opportunities for students who are more
interested in understanding society and solving society's problems than their peers. Particularly, the fact that it
includes interdisciplinary relations, real-world problems, historical, geographical, cultural and geopolitical

issues increases students' interest in the social studies course.

In England, the issue is open to debate since academic research on social studies education for gifted students
is limited. Special education programs for gifted individuals have evolved over the years, focusing specifically
on providing social studies instruction designed to meet the needs of these students (Bulgren & al., 2013).
Historically, the concept of special education for gifted students in England dates back to the early 20th
century, when educators began to understand the importance of providing special education to students with
exceptional abilities. Over time, a variety of programs and initiatives, including social studies education, have
been developed to meet the specific needs of these students. This focus on social studies is crucial for gifted
students as it helps them develop critical thinking skills, deepen their understanding of complex social issues,
and foster a sense of civic responsibility (McGinnis & Stefanich, 2013) Important people in the field of social

studies education for gifted students in England have played an important role in shaping the educational
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environment for talented individuals. These individuals, including educators, policy makers, and researchers,
have made active efforts to promote the importance of special education for gifted students and advocate for
the integration of social studies into curricula (Satterley, 2015). Their efforts have helped raise awareness of
the unique needs of gifted students and highlight the benefits of providing them with a challenging and
enriching educational experience. The impact of social studies education for gifted students in England is huge;
because this not only benefits students but also contributes to the overall education system (Al-Shammari &
Mintz, 2022). By offering specialized programs for talented individuals, schools create a more inclusive and
diverse learning environment that recognizes and develops the potential of all students. Additionally, social
studies education for gifted students helps develop creativity, leadership skills, and a deeper appreciation for
the world around them and has far-reaching effects on society as a whole. Many influential people have made
significant contributions to the field of social studies education for gifted students in England (Taboada Barber
ve al., 2015). One of these people is Dr. Howard Gardner, a well-known psychologist known for his theory of
multiple intelligences. Gardner's work revolutionized the way educators viewed intelligence and paved the way
for more personalized and holistic approaches to educating gifted students (White, 2005). Other influential
people in this field include Dr. Dr., a leading expert on gifted education. Frances Karnes and Sir Ken Robinson,
one of the leading advocates of creativity in education (Karnes & Bean, 2021). From various perspectives, social
studies education for gifted students in England is seen as both a valuable opportunity and a challenge. On the
one hand, providing specialized education to talented individuals allows them to reach their full potential and
make meaningful contributions to society. On the other hand, there are concerns about elitism, equity, and
access to resources for all students, regardless of ability. On the one hand, providing specialized education to
talented individuals allows them to reach their full potential and make meaningful contributions to society. On
the other hand, there are concerns about elitism, equity, and access to resources for all students, regardless of
ability. It is important to strike a balance between meeting the needs of gifted students and ensuring that all

students have equal opportunities to succeed (Bulgren & al., 2013).

Comparison of Social Studies Education in Terms of Goals

The main purpose of education is to raise people who have intellectual potential and can think in versatile
ways. Education is central to the individual because education is the most important part of a strong society.
Teaching social sciences to individuals is very important for the future of societies. Because these individuals
are very likely to become the innovators and leaders of the future. Moreover, it is possible that these students
will form the intellectual mass that will move society forward. Therefore, the education of gifted students is
very important for the future of societies. It is an indisputable fact that the social studies course, which has a
very important place in the perception of the world, is also very important in terms of understanding the
society and culture we live in and creating a sense of belonging to society. It is thought that the points that
need to be improved in order to make the social studies course more attractive for gifted students in our

country are as follows;
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¢ Teachers should be supported to prepare activities for gifted. Teachers need to be able to make changes not
only in the lessons but also in the content and process.

e Course topics should address real problems and current events. Current news and developments in other
parts of the world need to be addressed by establishing connections between the past, present and future.
Concepts should be expanded and students should be guided to understand the difference between truth and
propaganda.

¢ Students should have the opportunity to work independently on very interesting research topics. It is very
important for students to be able to produce projects. Applications that encourage entrepreneurship, working
alone, creativity and curiosity can attract people's attention. These studies should not be given as an additional
burden to students, and care should be taken to ensure that students do not feel like they are being punished.
e It should be instilled that contradictions should not be feared in class thought and discussions. It is important
to be curious to develop critical thinking in discussion or research. Perceived contradictions and questions
increase students' interest in the course. It is important to be objective in these discussions and not between
students or ideas.

¢ A meaningful, planned and comprehensive preparation should be made for the concepts and topics related
to the subject being studied.

e The functioning of the social studies curriculum must be continued by taking individual differences into
account. Individual differences are felt more in classes with gifted students. In this case, differentiated
education is the method that best meets this need. Thanks to differentiation, class time can be used most

effectively for the learning of all students in the class.

Looking ahead, social studies education for gifted students in England is likely to continue to evolve to meet the
changing needs of students and society. As technology advances and the world becomes increasingly
interconnected, educators will need to adapt their approaches to ensure that gifted students are prepared to
tackle complex global challenges (Satterley, 2015). As we continue to strive for excellence in education, it is
critical to recognize the unique needs of gifted students and provide them with the support and resources they
need to thrive. To summarize, the 'gifted and talented' policy, designed to target the underachievement of
bright students in inner-city areas in England, has since been expanded to a program covering the entire 4-19
age range (Brady ve Koshy, 2014). Teachers are expected to identify a gifted population consisting of 5-10% of
the gifted students in their school and to deliver a distinct and noticeably different teaching and learning
program to meet the needs of the selected group of children. Schools are expected to prepare policies that
outline how systems are designed to operate and how goals will be set for these students in order to improve
the quality of education provided to these children (Lowe, 2018). Schools are expected to use 'direct teaching'
models that are effective in teaching the gifted. These models have a structure that includes questioning,
inductive learning and teaching through analogy. Additionally, these models require students to collaborate
and learn together and help them create new knowledge, understand concepts and incorporate

‘constructivism and problem solving’ (Eyre, 2009) The requirement for schools to identify a certain percentage
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of their children as 'gifted' and make appropriate accommodations for them remains at the heart of the policy
initiative. Support for teachers is organized through local education authorities and through the appointment
of lead teachers within each school or cluster of schools (Tomlinson, 2008) Just like in Turkiye, the National
Strategy team, which is responsible for training teachers and providing support with professional development
materials in England, needs to do more work. However, the capable policy coordination team within the
government department no longer exists. Recently, the government's select committee held discussions with
key players in the field of gifted education and raised concerns. Experts have described the national gifted
program as inconsistent and noted that 'the overall impact on provision in classrooms has been uneven'
(Dimitriadis and Georgeson, 2018). When we look at all these studies on historical thinking skills in both
England and Turkey, it becomes clear that there is a fundamental difference between them. In the research
conducted in England, it was first aimed to understand the development of students' historical thinking, and
after this aim was thought to be achieved, research was started to support the use of historical materials in
classes. Research in the UK has first sought to understand how students' historical thinking develops, and then,
once this has been achieved, parallel research has been undertaken to support the use of historical evidence in
the classroom. Unlike the first phase of western study, there is a direct transition to classroom practices in
Turkiye. In other words, Turkish research has focused on classroom activities that use the western theoretical

framework.

CONCLUSION and DISCUSSION

Comparing social studies education for gifted students in Turkey and England is important to understand the
education systems and approaches of both countries. In both countries, educational programs for gifted
students generally differ from the general education system. This comparative evaluation considers how social
studies education is structured and effective for gifted students in both countries. In Turkiye, social studies
education for gifted students generally consists of in-school and out-of-school supports. In-school supports
include private classes or groups, extra lessons, project-based learning, and individual study plans. Out-of-
school supports are primarily the implementation of enriched education for students at the Science and Art
Center. It also includes services such as psychological counseling, guidance and family support to meet the
social and emotional needs of students. In England, social studies education for gifted students generally
adopts a more customized approach. These students are offered programs specifically designed according to
their interests and abilities. These programs often offer more challenging and advanced content, helping
students develop to their fullest potential. In both countries, when providing social studies education to gifted
students, the students' unique needs and potential are taken into account. However, in England, students are
offered a more specialized education, while in Turkiye, a more general and standard approach is adopted.
These differences reflect the differences in the education systems of both countries and their approaches to

gifted students.
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SUGGESTIONS

Regarding the social studies teaching given to gifted students in our country; Models such as multiple
intelligence and collaborative learning should be used in social studies courses, our own teaching models
should be created by evaluating different models applied abroad, and different centers should be established

so that gifted students can make use of their out-of-school time.
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TURKIYE’DE VE iNGILTERE’DE OZEL YETENEKLI OGRENCILER iCiN UYGULANAN
SOSYAL BILGILER EGiTiMiNiN KARSILASTIRMALI OLARAK DEGERLENDIRILMESi

0z

Makalenin Ozel vyetenekli &grenciler genellikle benzersiz ve zorlu &grenciler olarak
degerlendirilmektedirler. Zira 6zel yetenekli 6grenciler dogalari geregi merakli, yaratici, ¢ok
dikkatli ve ekstra duyarl bir yapiya sahiptirler. Ozel yeteneklilik, bazi alanlarda dogal bir yetenege
sahip olmak olarak kavramsallastirilirken, yetenekli olmak genellikle bu yetenekleri gelistirmenin
bir Griini olarak tanimlanmaktadir. Ozel yetenekli 6grenciler, nerede yasarlarsa yasasinlar
herhangi bir toplulukta kendi nesillerinin gelecekteki potansiyel liderleri ve mevcut grubun en
zeki ve en parlak olanlaridirlar. Bunun isiginda, 6zel yetenekli 6grencilerin entelektiel, yaratici,
sanatsal veya liderlik, kapasite veya belirli akademik alanlarda yiksek performans gosteren
bireyler olmalari nedeniyle sahip olduklari yetenekleri tam olarak gelistirmek icin 6zel akademik
hizmetlere veya normalde okul tarafindan saglanmayan faaliyetlere ihtiyag duymaktadirlar.
Sosyal bilgiler dersi, yasama dair tim unsurlarin birlikte ele alinabildigi ve kisiye tarihi bilgilerin
aktariminin yani sira sosyal yetilerin aktarildigi en 6nemli derslerden birisidir. Diinyada hem
sosyal bilgiler derslerinde hem de 6zel yetenekli 6grencilere uygulanan egitim programlarinda
farkhliklarin oldugu bilinmektedir. Bu makalede iilkemizde ve ingiltere’de sosyal bilgiler dersi
kapsaminda 06zel yetenekli Ogrencilere uygulanan egitim programlarinin karsilastiriimasi
saglanmistir. Bu degerlendirme yapilirken dlkelerin egitim programlari incelenmis ve vyazih
materyaller Gzerinden dokiiman analizi yapilmistir. Turkiye'de Gstiin yetenekli 6grencilere yonelik
sosyal bilgiler egitimi genel olarak okul ici ve okul disi desteklerden olusmaktadir. Ancak
ingiltere'de 6grencilere daha uzmanlasmis bir egitim sunulurken, Tirkiye'de daha genel ve
standart bir yaklasim benimseniyor. Bu farkliliklar her iki tGlkenin egitim sistemlerindeki ve Ustilin
yetenekli 6grencilere yaklasimlarindaki farkliliklari yansitmaktadir.

Anahtar kelimeler: ingiltere’de egitim, 6zel yetenekli 6grenciler, sosyal bilgiler egitimi,
Tirkiye'de egitim.
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GiRiS

Ozel yetenekli dgrencilere yonelik 6zel egitimin temel ilkesi, programlarin niteliksel olarak genel egitimden
farkli 6grenme deneyimleri sunmayi amaglamasidir. Niteliksel farkliligin tanimi géreceli olsa da genel gords,
niteliksel farkhliklarin 6zel yetenekli 6grencilerin 6zelliklerine ve ihtiyaglarina gore farkhlastiriimasi gerektigi
yonindedir. Bu 6zelliklere bagh olarak gelisim, 6grenme, diisinme, motivasyon, ilgi gibi bireysel 6zelliklerde
niteliksel ve niceliksel farkliliklar ortaya c¢ikabilmektedir (Bedur ve ark., 2015; Citil, 2018). Farklilastiriimig
mifredat, genel mifredatta bulunmayan ve 6zel yetenekli 6grencilerin 6grenme stillerine 6zel olarak uygun

olan ileri dizeydeki bilissel ve duyussal kavramlari, konulari, sliregleri ve stratejileri icermektedir.

Ozel yetenekli 6grencilere yonelik miifredat niteliksel olarak genel miifredattan farklidir ve bu, programin
icerik, siire¢ ve Griin boyutlari araciligiyla yapilabilmektedir. Ozel yetenekli dgrencilere yénelik dzel egitim
programlarinin gelistirilmesinde bu Ug¢ temel boyut kullaniimis ve bu boyutlar asagida ele alinan ilkeleri
cercevesinde birbirinden ayrilmistir. Ayrica yeni programlar da bu ilkelere gore farkh (lkelerde farkh sekilde

degerlendirilmektedir (Ozer, 2021).

Tirkiye'de sosyal bilgiler alaninda 6zel yetenekli 6grencilere yonelik egitim sistemi son yillarda 6nemli
degisikliklere ugramistir. Ozel egitim programlari, sosyal bilgiler gibi belirli alanlarda olaganiistii yetenek veya
ilgi gosteren 6grencilere ileri 6grenme firsatlari saglamak lizere tasarlanmistir. Bu programlar zenginlestirilmis
miifredat, bireysellestirilmis egitim ve bagimsiz arastirma ve projeler igin firsatlar sunmaktadir (Unal ve Er,
2015). Turkiye'de 6zel egitim alanindaki en 6nemli isimlerden biri, cagdas ve gelismis bir ulus insa etmede
egitimin 6nemini vurgulayan Tirkiye Cumhuriyeti'nin kurucusu Mustafa Kemal Atatilirk'tlir. Atatirk, egitimin
tiim vatandaslar icin erisilebilir olmasi gerektigine ve her bireyin yeteneklerini en Ust dizeyde gelistirme
firsatina sahip olmasi gerektigine inanmistir. O’nun vizyonu, sosyal bilgiler alaninda 6zel yetenekli 6grencilere
yonelik programlar da dahil olmak lizere Tirkiye'deki egitim lizerinde kalici bir etki yaratmistir. ingiltere'de ise
sosyal bilgiler alaninda yetenekli 6grencilere yonelik 6zel egitim programlarinda da o6nemli ilerlemeler
kaydedilmistir. ingiltere hikiimeti, sosyal bilgiler de dahil olmak Uzere cesitli akademik disiplinlerdeki &zel
yetenekli 6grencileri desteklemek ve yetistirmek icin girisimler uygulamaya koymustur. Bu programlar, belirli
¢alisma alanlarinda potansiyel gosteren 6grencilere zorlayici ve tesvik edici 6grenme deneyimleri saglamayi
amaglamaktadir (Rimm ve ark., 2018). ingiltere'de 6zel egitim alaninda etkili isimlerden biri, yaraticilik ve egitim
konusunda uluslararasi alanda taninmis bir uzman olan Sir Ken Robinson'dur. Robinson, Ozel yetenekliler de
dahil olmak lizere tiim 6grencilerin yeteneklerini ve ilgi alanlarini daha iyi desteklemek ve gelistirmek icin egitim
sistemlerini yeniden tasarlamanin sesli bir savunucusu olmustur. Calismalari, egitimcilere ve politika yapicilara,
egitime yonelik geleneksel yaklasimlari yeniden dislinmeleri ve daha kapsayici ve kisisellestirilmis 6grenme

ortamlari yaratmalari konusunda ilham olmustur (Robinson ve Aronica, 2016).

Tirkiye ve ingiltere'de sosyal bilgiler alaninda dzel yetenekli dgrencilerin egitimi ilgi gdsterilmesi gereken bir
konu olup yillar icerisinde gesitli gelismelere sahne olmustur. Tiirkiye ve ingiltere'deki sosyal bilgiler alanindaki

Ozel yetenekli 68rencilere yonelik egitim uygulamalarini karsilastirarak, her sistemin gicli ve zayif yonlerine,
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ayrica potansiyel iyilestirme ve gelecekteki gelisim alanlarina iliskin degerli bilgilerin edinilebilecegi
disiinilmektedir. Tiirkiye ve ingiltere'deki sosyal bilgiler alaninda &zel yetenekli 6grencilere yénelik egitim
sistemlerini karsilastirirken dikkate alinmasi gereken hem olumlu hem de olumsuz yénler vardir. Olumlu taraf,
her iki Ulke de 6zel yetenekli 6grencilere zenginlestirilmis 6grenme firsatlari saglamak ve bu 06grencilerin
benzersiz ihtiyaclarini ve yeteneklerini tanimak icin caba harcamalarinin yani sira 6zel egitim programlarina adil
erisimin saglanmasi, 6gretmenlere yeterli kaynak ve destegin saglanmasi ve yetenekli 6grencilerin belirlenmesi
ve secilmesinde olasi dnyargilarin ele alinmasi gibi zorluklar ve iyilestirilmesi gereken alanlardir. Gelecek
degerlendirildiginde sosyal bilgiler alaninda yetenekli 6grenciler igin 6zel egitim alaninda gelisme ve is birligi
firsatlari bulunmaktadir. Tiirkiye ve ingiltere, en iyi uygulamalari, arastirmalari ve kaynaklar paylasarak 6zel
yetenekli 6grencilere yonelik egitim ciktilarini gelistirmek ve sosyal bilgiler egitiminde mikemmelligi tesvik
etmek igin birlikte galisabilmektedir. Strekli yenilik ve is birligi sayesinde her iki lilke de sosyal bilgiler alaninda
Ozel yetenekli 6grenciler icin daha kapsayici ve etkili egitim firsatlari yaratabilir. Bu ¢alismada da tlkemizde ve
ingiltere’de sosyal bilgiler dersi kapsaminda 6zel yetenekli 6grencilere uygulanan egitim programlarinin

karsilastiriimasi amaglanmis ve bu amag dogrultusunda detayl bir literatiir taramasi gergeklestirilmistir.

YONTEM

Aragtirma sorulari

1. Ozel Yetenekli Ogrencilerde Sosyal Bilgiler Egitiminde hedefler arasindaki benzerlik ve farkliliklar nelerdir?
2. Ozel Yetenekli Ogrencilerde Sosyal Bilgiler Egitiminde icerik ve yaklasimlar arasindaki benzerlikler ve

farkliliklar nelerdir?

Arastirmanin Deseni

Bu calisma nitel bir calisma olup nitel arastirma yontemlerinden biri olan dokiiman analizi kullanilmistir.
Dokiiman analizi; arastiriimasi hedeflenen olgu veya olgular hakkinda bilgi iceren yazili materyallerin analizini
kapsamaktadir (Yildirrm ve Simsek, 2013). Dokiiman analizinin glgli yo6nleri, kolay ulasilamayacak 6zneler,
tepkiselligin olmamasi, uzun sireli analiz, 6rneklem biyiklGgl, bireysellik ve 6zglinlik, goreli dusiik maliyet,
nitelik olarak belirtilirken, zayif yonleri; olasi yanlilik, segilmislik, eksiklik, ulasilabilirlik, drneklem yanliligi, sinirh

sozel olmayan davranis, standart bir formatin olmamasi, kodlama zorlugu seklinde ifade edilmistir.

Bu calismada dokiiman analizi dogrultusunda Tiirkiye’de ve ingiltere’de 6zel yetenekli 8grenciler icin uygulanan
sosyal bilgiler egitiminin karsilastirmal olarak degerlendirilmesidir. Bu degerlendirme yapilirken tlkelerin egitim

programlari incelenmis ve yazili materyaller izerinden dokiiman analizi yapilmistir.
Aragtirmanin Sinirliliklari

Bu calisma Tiirkiye’de ve ingiltere’de 6zel yetenekli dgrenciler igin uygulanan sosyal bilgiler egitim programlari

ve kaynakcada verilen kaynaklar ile sinirhdir.
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Veri Toplama Araglari

Arastirma da birincil kaynak olarak incelenen iki Ulkenin egitim bakanliklarinin sitelerinde yer alan giincel
programlar kullanilmistir. Birincil olarak kullanilan kaynaklarin yaninda, resmi yerli ve yabanci literatlr
taramasinda elde edilen kaynaklar, ulusal ve uluslararasi kuruluslarin yayinladigi raporlar, ilgili tlkelerin 6zel
yetenekli 6grenciler icin uygulanan sosyal bilgiler egitimi ile ilgili ulagilabilen tum kitap, tez, makale, bildiri ve

web sitesi ¢calismanin veri kaynaklari olarak kullaniimistir.

Veri Analizi

Calismada veri analizi icin, ilk olarak analize konu olan veriden érneklem segilmistir. Dolayisiyla Ozel Yetenekli
Ogrencilerde Sosyal Bilgiler Egitimine iliskin her iki programin hedefler, icerik, yaklasim basliklari érneklem
olarak secilmistir. Daha sonra bu veriler incelenerek arastirmanin amacina uygun kategoriler gelistirilmistir. Bu
¢alismada egitim programlarinin hedefi, igerigi ve yaklasimlari temalar olarak olusturulmustur. Bu kategoriler
belirlenirken literaturde yer alan karsilagtirma ¢alismalarindan yararlanilmistir. Elde edilen veriler daha 6nceden
belirlenen temalara gore diizenlenmis ve yorumlanmistir. Temalarin olusturulmasinin ardindan, arastirmanin
amacina bagh olarak analiz birimi saptanmistir. Bu ¢alismada analiz birimi olarak egitim programinda yer alan
climle ve paragraflar kullanilmistir. Son olarak 6nceden belirlenen temalar gergevesinde elde edilen veriler
diizenlenmis, tanimlanmis ve neden sonug iliskisine bagh olarak yorumlanmis ve acgiklanmistir (Yildirrm ve

Simsek, 2011).

BULGULAR

Tiirkiye’de Ozel Yetenekli Ogrenciler igin Uygulanan Egitim Programi

Tirkiye'de Ozel yetenekli 6grenciler icin uygulanan egitim programlari, Milli Egitim Bakanligi tarafindan
yuritilmektedir. Bu anlamda Bilim ve Sanat Merkezleri, Ulkemizde 6zel yetenekli 6grencilere proje tabanl
0grenme modeli, zenginlestirilmis program ve etkinlikler yoluyla farkh bir egitim uygulamaktadir. Ayrica
okullarda uygulanan "Zeka ve Akil Oyunlari Projesi" kapsaminda, 6zel yetenekli 6grencilerin potansiyellerini
gelistirmek, yaraticiliklarini desteklemek ve akademik basarilarini artirmak amaclanmaktadir (Nar, 2017).
Tirkiye'de 6zel yetenekli 6grencilerin tanimlanmasi ve bu programlara erisim saglanmasi igin genellikle
ogretmen ve rehber 6gretmenlerin gézlem ve degerlendirmeleri temel alinmaktadir. Programlar, 6grencilerin
akademik basarilari, yaraticiliklari, liderlik yetenekleri ve belirli bir alanda gosterdikleri Gstlin yetenekleri gibi
kriterlere gére belirlenmektedir (Demirci ve Celik, 2023). Ozel yetenekli égrenciler icin diizenlenen projeler
kapsaminda, 6zel yetenekli 6grencilere yonelik 6zel ders programlari, yarismalar, seminerler, atélye galismalari
ve projeler gibi etkinlikler dizenlenmektedir. Bu etkinlikler, 6grencilerin farkh alanlardaki yeteneklerini
kesfetmelerine ve gelistirmelerine olanak saglamaktadir. Turkiye'de 6zel yetenekli 6grenciler igin uygulanan
egitim programlari, 6grencilerin bireysel ihtiyaglarina ve yeteneklerine gore esneklik gosterebilmektedir. Bu

programlar, 6grencilerin akademik ve sosyal becerilerini gelistirmelerine, kendilerini ifade etmelerine ve
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potansiyellerini en (st dizeye ¢ikarmalarina yardimci olmayi hedeflemektedir (Kaya, 2013). Turkiye, sosyal
bilgiler alani da dahil olmak lizere 6zel yetenekli 6grencilere yonelik egitim saglama konusunda uzun bir
gecmise sahiptir. Ozel yetenekli &grencilere yonelik, sosyal bilgiler de dahil olmak iizere gesitli konulardaki
yeteneklerini gelistirmek amaciyla 6zel egitim programlari uygulanmaktadir. Bu programlar 6zel yetenekli
Ogrencileri akademik agidan zorlamayi ve onlara ilgi alanlarini kesfetme ve sosyal bilgiler alanindaki becerilerini
gelistirme firsatlari sunmayi amaglamaktadir (Ozer, 2021). Tiirkiye'de sosyal bilgiler alaninda 6zel yetenekli
ogrencilere yonelik 6zel egitim programlari yillar icinde bu o6grencilerin ihtiyaglarini karsilayacak sekilde
gelismistir. Ulkemizdeki 6zel yetenekli dgrencilere yénelik &zel egitimin tarihsel baglami, 6zel yetenekli
ogrencilere yonelik egitim firsatlarinin belirlenmesi ve saglanmasina yonelik ¢alismalarin yapildigi 20. yizyilin
baslarina kadar uzanmaktadir (Boyraz ve ark., 2021). 1960'li yillarda sosyal bilgiler de dahil olmak tzere gesitli
konularda 6zel yetenekli 6grencilere yonelik 6zel egitim programlari uygulanmaya baslanmistir. Bu programlar,
Ozel yetenekli 6grencilere meydan okumak ve onlarin tam potansiyellerine ulagsmalarina yardimci olmak igin
zenginlestirilmis ve hizlandirlmis mifredat saglamaya odaklanmistir. Ulkemizdeki &zel yetenekli 6grencilere
yonelik 6zel egitim alanina katkida bulunan en énemli isimlerden biri de 6zel yeteneklilerin egitimi alaninda
yogun calismalar yapmis onemli bir Tirk egitimci olan Emin Karip'tir. Karip, sosyal bilgiler alaninda 6zel
yetenekli 6grencilere yonelik, Turkiye'deki egitim sistemini 6nemli 6lgide etkileyen yenilikci 6gretim yontemleri
ve mifredati gelistirmistir. Calismalari, 6zel yetenekli 6grencilerin ihtiyaglari ve onlara yetenek alanlarinda
basarili olmalari igin firsatlar sunmanin 6nemi konusunda farkindaligin artmasina yardimci olmustur (Karip ve
Koksal, 1996). Sosyal bilgiler alaninda 6zel yetenekli 6grencilere yonelik 6zel egitim programlarinin etkisi
oldukca buyuktir. Bu programlar 6zel yetenekli 6grencilerin akademik olarak basarili olmalarina, elestirel
disinme becerilerini gelistirmelerine ve sosyal bilgiler alanindaki ilgi alanlarini sirdirmelerine yardimci
olmustur. Bu programlar, zenginlestirilmis ve hizlandirilmis mifredat saglayarak, 6zel yetenekli 6grencileri tam
potansiyellerine ulasmaya tesvik etmis ve onlari yiuksek 6grenime ve sosyal bilgiler alanindaki gelecekteki
kariyerlerine hazirlamistir. Turkiye'de 6zel yetenekli 6grencilere yonelik 6zel egitim alanina katkida bulunan
etkili kisiler arasinda yetenekli 6grencilere yonelik etkili programlar gelistirmek ve uygulamak igin galisan
egitimciler, arastirmacilar ve politika yapicilar da yer almaktadir. Bu kisiler, 6zel yetenekli 6grencilerin
ihtiyacglarinin savunulmasinda, 6zel yetenekli egitiminde en iyi uygulamalara iliskin arastirma yapilmasinda ve
sosyal bilgiler alaninda 6zel yetenekli 6grencilere yonelik 6gretim ve miifredat tasarimina yonelik yenilikgi

yaklagimlarin gelistiriimesinde 6nemli bir rol oynamistir (Polat ve Polat, 2021).

Sosyal bilgiler alaninda 6zel yetenekli 6grencilere yonelik 6zel egitim programlari, yetenekli 6grencilerin
destekleyici ve zorlayici bir ortamda becerilerini gelistirmeleri ve basarili olmalari igin firsatlar saglamistir. Ancak
dikkate alinmasi gereken bazi olumsuz yonler de mevcuttur. Bazi elestirmenler, Tirkiye'deki 6zel yetenekli
ogrencilere yonelik 6zel egitim programlarinin her zaman tim yetenekli 6grenciler icin erisilebilir
olmayabilecegini ve bunun da egitim sisteminde esitsizliklere yol acgabilecegini 6ne strmektedir (llik, 2019).
Ayrica sosyal bilgiler alaninda 6zel yetenekli 6grencilerin tespit edilmesi, desteklenmesi ve ihtiyaclarina uygun

egitim olanaklarinin saglanmasinda da zorluklar yasanabilmektedir. Bu baglamda Tirkiye'de sosyal bilgiler
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alaninda o6zel yetenekli 6grencilere yonelik 6zel egitim programlarinin egitim sistemi ve yetenekli 6grencilerin
gelisimi (zerinde &nemli etkileri olmustur. Onemli sahsiyetlerin ve etkili bireylerin gabalari sayesinde bu
programlar, 6zel yetenekli 6grencilere akademik olarak basarili olma, elestirel diisinme becerilerini gelistirme
ve sosyal bilgiler alanindaki ilgi alanlarini stirdirme firsatlari saglamistir. G6z 6nilinde bulundurulmasi gereken
hem olumlu hem de olumsuz yoénler olsa da bu 6grencilerin yeteneklerini desteklemeye ve gelistirmeye yonelik
cabalar devam ettikge, Tirkiye'de o6zel yetenekli 6grencilere yonelik 6zel egitimin gelecegi umut verici

gorinmektedir.
ingiltere’de Ozel Yetenekli Ogrenciler igin Uygulanan Egitim Programi

Birlesik Krallik’ta egitim sistemi ingiltere, iskogya, Kuzey irlanda ve Galler'i kapsayan bir yapiya sahiptir ve bu
nedenle egitim programlari karmasik ve gesitlidir. ingiltere'de egitim programlarinin gesitlilik gdsterdigi ve Milli
Egitim Bakanligi bulunmadigindan egitimin denetiminin yerel yénetimlerin elinde oldugu bir egitim sistemi
bulunmaktadir. ingiltere'de okullar devlet okullari ve 6zel okullar olarak siniflandiriimaktadir (Ates ve Orug,

2021). Zorunlu egitimin siiresi 6grencilerin yas gruplarina gore 4 gruba ayrilmaktadir:

e 1.asama: 5-7 yil (ilkokul 1)
e 2.asama: 7-11 yil (ilkokul 2)
e 3.asama: 11-14 yas

e Anahtar Asama: 14-16 yas

CIA The World Factbook'a (2014) gére ingiltere'de okuma-yazma orani %99'dur. Beklenen okul yasi erkekler igin
16, kadinlar icin 17'dir. ingiltere'de finansal verimliligi artirmak icin yiiksek 6gretim standartlarina iliskin
arastirmalar 6nemli mevzuat degisikliklerine yol agmistir (Akt. de Wet, 2021). ingiltere'de zorunlu egitim 11 yil
siirer ve haftada bes tam giin ders vardir. ingiltere'de yillik egitim siiresi 190 giin, ders siiresi ise 40 dakika
olarak belirtilmektedir. Anayasanin 16. maddesinde ailelerin, ¢ocuklarinin zorunlu egitimine iliskin yasaya
uymalari gerektigi de vurgulanmaktadir. Egitim en azindan temel diizeyde Ucretsizdir (Keslair ve ark., 2012).
ingiltere'de bireylerin yasam ve is icin ihtiyac duyduklari okuryazarlik, matematik, dil ve BIT becerilerine sahip
olmayan yetiskinler icin temel beceri yeterlilikleri mevcuttur. Bu dereceler dokuz seviyeli Ulusal Yeterlilikler
Cergevesi (NQF) kapsaminda Ug farkli seviyede akredite edilmektedir. Bu seviyeler Giris Seviyesi (Giris Seviyesi
1, 2 ve 3'e ayrilmistir), Birinci Seviye ve ikinci Seviyedir. Giris alt seviyelerinin ulusal miifredat seviyeleriyle
dogrudan bir baglantisi yoktur. Ulusal Mifredattaki ilkogretim (ISCED 1) ve ortadgretim (ISCED 2, Anahtar
Asama 3 olarak da bilinir) basarilarini 6lgmek igin kullanilan bir 6lgektir. Egitimin amaci temel 6zgirlikleri, insan
haklarina saygiyi ve kisilik gelisimini saglamaktir. Aileler cocuklarinin egitimini segme hakkina sahiptir. Ogrenme
glcliigu olan cocuklar ayri ayri veya kapsayici bir okulda egitim gorebilmektedirler (Gorard, 2012; Dimitriadis ve

ark., 2021).

ingiltere'de 6zel yetenekli dgrenciler icin uygulanan egitim programlari, genellikle "Gifted and Talented

Education" (GATE) olarak adlandirilir ve 6grencilerin potansiyellerini maksimize etmeyi hedefler. Bu programlar,
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Ozel yetenekli 6grencilerin akademik, sanatsal, sportif veya diger alanlardaki yeteneklerini gelistirmek igin gesitli
yontemler ve kaynaklar kullanilmaktadir (Thomas, 2024). Bu programlar genellikle okul bazinda veya bdolgesel
diizeyde uygulanir. Programlar, 6grencilere genisletilmis ders icerigi, ileri diizey dersler, sanatsal ve kdltirel
etkinliklere katilim, mentorluk programlari ve 6zel projeler gibi firsatlar sunmanin yani sira 6gretmenlerin 6zel
yetenekli 6grencilere daha iyi hizmet verebilmeleri igin egitim almalarini saglamaktadirlar (Alcorn ve ark., 2019).
ingiltere'de, dzel yetenekli 6grencilerin tanimlanmasi ve bu programlara erisim saglanmasi konusunda baz
standartlar ve politikalar bulunmaktadir. Ogrenciler genellikle akademik basarilari, yaraticiliklari, liderlik
yetenekleri veya belirli bir alanda gosterdikleri Ustiin yetenekleri gibi kriterlere gére tanimlanir ve programlara
alinirlar. Bu programlarin amaci, 6zel yetenekli 6grencilerin ihtiyaglarina uygun bir egitim saglamak ve
potansiyellerini tam olarak gergeklestirmelerine yardimci olmaktir (Reis ve McCoach, 2002). ingiltere'de resmi
politika yonergeleri, 6zel yetenekli 6grencileri bir veya daha fazla konuda akademik olarak ilerleme kapasitesine
sahip olanlar ve yetenekli 6grencileri ise oyun ve spor gibi faaliyetler, liderlik ve sanatsal performans gibi pratik
becerilerde ilerleme yetenegine sahip olanlar olarak tanimlamaktadir (Daniels ve ark., 2019). Bununla birlikte,
okullarin 6grencilerinin %5 ila 10'unu 6zel yetenekli 68renci kaydina yerlestirmesini talep eden yilizdeye dayali
bir tanimlama stratejisi kullanma politikasi gerekliligi, teste dayal, niceliksel dl¢imleri kullanma motivasyonu
olarak alinmis gibi gdériinmektedir. Sonug olarak ve gercevemizle baglantili olarak ingiltere'nin egitim sistemi,
Ustlin zekahhgin hem akademik hem de akademik olmayan mikemmelligi icerdigi kavramiyla daha uyumlu
gorinse de zayif politika tasarimi nedeniyle Ustlin zekah ve yetenekli programlarin sosyal bilgiler dersi alaninda
Ozellesmedigi gorilmektedir ve yiiksek basariya sahip oldugu disliniilememektedir. Programlar genellikle tim
dersler kapsaminda olusturulmus ya da sayisal derslere agirlik verilmistir ve yalnizca akademik basariyi

destekledigi dustnulmektedir (Lambert, 2015).

Ozel Yetenekli Ogrencilerde Sosyal Bilgiler Egitimine iliskin iki Ulke Arasi Karsilastirma

Bu baslik altinda, her iki programin hedefler, icerik ve yaklasim gibi acilardan karsilastirmalari yapilmstir.
Sosyal Bilgiler Egitiminin igerik ve Yaklasim Agisindan Karsilastirilmasi

Sosyal bilgiler kavrami ilk olarak Amerika Birlesik Devletleri’'nde, 1892 yilinda toplanan Milli Egitim Konseyi
tarafindan ele alinmistir. Bu konseyde milli toplum anlayisini olusturmak (izere sosyal bilgiler dersi
dizenlenmistir. Dersin 6gretim programi ise; tarih, cografya ve yurttaslik bilgisi derslerinden olusturulmus ve
toplumun gereksinimlerine gore igerik yapilandiriimistir (D6nmez, 2003: 31-32). Zaman igerisinde sosyal bilgiler;
sadece Amerika Birlesik Devletleri’nde degil, Kanada, Finlandiya, Danimarka, Arjantin, Tirkiye, Yeni Zelanda,
irlanda gibi iilkelerde de farkli gerekcelerle bir ders olarak farkli sinif seviyelerinde okutulmaya baslanmistir

(Yazici, 2009).

Tirkiye’de giincel sosyal bilgiler programinda glinimuziin egitim ihtiyaglari vurgulansa da modern teknolojik
gelismelere ve algilanan degisime gore bireylerin ihtiyaglarinin da degistigi, degisen ihtiyaclarla birlikte

bireylerden beklenen rollerin de degistigi kabul edilmektedir. Artik bilgi Greten insanlar azimli, girisimci,
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empatik, iletisim becerisine sahip, toplumu ve kiltiru etkileme becerisine sahip vb. kisilerdir. Bu niteliklere
sahip insanlarin yetistirilmesi istenmektedir. Bu nedenle sosyal bilgiler 6gretim programi, bu yetkin insanlari
yetistirmek icin bilgi vermekten ziyade, farkhliklari dikkate alan, beceri ve degerleri kazandirmayi amaglayan
basit bir yapiyla tasarlanmistir (Koshy ve ark., 2012). Bu amagla hazirlanan spiral programlar glincel, gegerli ve
gercek hayatla ilgilidir. Sosyal bilgiler ders programlari, 6grencilerin 6zel ilgi alanlarini kesfetmelerine ve
kullanmalarina olanak taniyan son derece gelismis firsatlar sunabilmektedir. Sosyal bilgiler dersi; tartisma,
okuma ve yazma gibi projeler ve ortak projeler lizerinde galisma firsati sunmaktadir. Bunu yaparak Ust dizey
disinme becerilerinden de yararlanilabilmektedir. Ornegin gercek sorunlara alternatif ¢dziimler
Uretilebilmekte; problem ¢6zmeyi, elestirel ve yaratici disinmeyi gelistiren etkinlikler olusturulabilmektedir.
Ayrica bu programlar 6zel yetenekli 6grencilerin Ustbilissel islevlerini daha iyi kontrol etmeleri agisindan

gelistirilebilmesi mimkiindir (Sayler, 2021).

Ulkemizde 6zel yetenekli &grencilerin sosyal bilgiler derslerine karsi olumlu tutumlari bulunmaktadir.
Ogrencilerin ilgileri, yetenekleri, 8grenme hizlari ve stilleri, okuldan beklentileri gok farkli olabilmektedir ve
sosyal bilgiler dersi 6zel yetenekli 6grencilerin 6grenme zorluklarini ortadan kaldirmaya hem program hem de
icerik olarak oldukca uygundur. Ozel olarak gelistirilen programlar icerisinde 6zel yeteneklilere yénelik egitim
kaynaklari, 6grencilerin hem egitim hayatina hem de topluma entegrasyonunu biyik 6l¢lide tesvik etmektedir
(Dogrukok, 2022). Sosyal bilgiler 6gretim programinda (2018) 6grenilen beceriler; arastirma, cevre
okuryazarhgi, degisim ve sireklilik algisi, dijital okuryazarlk, elestirel disinme, empati, finansal okuryazarlik,
girisimcilik, gbzlem, harita becerisi, hukuk okuryazarhgi, iletisim, is birligi, kaliplasmis yargilari ve dnyargilar
tanimak, kanit kullanmak, karar verme, yerel analiz, kitle iletisim araglari, durumsal farkindalik, 6z kontrol,
siyasal okuryazarlik, problem ¢dzme, toplumsal katihm, tablo, grafik ve gizelgeleri ¢izme ve yorumlama,
Tirkceyi dogru, gilizel ve etkili kullanma, yenilikgi dislinme, zamani ve kronolojiyi algilama seklinde
siralanabilmektedir. Sosyal bilgiler 6gretim programi uygulanirken basarinin; elestirel dislinme, problem
¢6zme, karar verme, kanit kullanma ve gilincel ve tartismali konularda c¢esitli tartisma tekniklerini kullanarak
arastirma becerileriyle birlestiriimesi gerektigi unutulmamaldir (Ates ve Orug, 2021). Sosyal bilgiler
mifredatinda yer alan beceriler, normal zeka ve gelisime sahip 6grenciler dikkate alinarak tasarlanmistir. Bu
gelisim sirasi, bircok alanda 6zel yetenekli bireyler icin akranlariyla ayni degildir. Ozellikle zihinsel olarak
yasitlarina gére daha yiiksek performans gosteren 6zel yetenekli égrenciler derste gabuk sikilmaktadirlar. Ote
yandan sosyal bilgiler dersi, toplumu anlamaya ve toplumun sorunlarini ¢gdzmeye akranlarindan daha fazla ilgi
duyan 6grenciler icin mikemmel firsatlar sunmaktadir. Ozellikle disiplinler arasi iliskileri, gercek diinya
sorunlarini, tarihi, cografi, kiltirel ve jeopolitik konulari igermesi 6grencilerin sosyal bilgiler dersine olan ilgisini

artirmaktadir.

ingiltere'de ise 6zel yetenekli dgrencilere yonelik sosyal bilgiler egitimi tizerine yapilan akademik arastirmalar
sinirh oldugu icin konu tartismaya aciktir. Yetenekli bireylere yonelik 6zel egitim programlari, 6zellikle bu
ogrencilerin ihtiyaglarini karsilayacak sekilde tasarlanmis sosyal bilgiler egitimi saglamaya odaklanarak yillar

icinde gelismistir (Bulgren ve ar., 2013). Tarihsel olarak, ingiltere'de &zel yetenekli 6grenciler igin 6zel egitim
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kavraminin kokeni, egitimcilerin olaganisti yeteneklere sahip 6grencilere 6zel egitim saglamanin 6nemini
anlamaya basladiklar 20. yizyilin baslarina kadar uzanmaktadir. Zamanla, bu 6grencilerin 6zel ihtiyaglarini
karsilamak icin, sosyal bilgiler egitimi de dahil olmak {izere gesitli programlar ve girisimler gelistirilmistir. Ozel
yetenekli 6grenciler icin sosyal bilgilere bu sekilde odaklanmak, onlarin elestirel disinme becerilerini
gelistirmelerine, karmasik toplumsal konulara iliskin anlayislarini derinlestirmelerine ve sivil sorumluluk
duygusunu gelistirmelerine yardimci oldugu icin ¢ok dnemlidir (McGinnis ve Stefanich, 2013). ingiltere'de &zel
yetenekli 6grencilere yonelik sosyal bilgiler egitimi alanindaki 6nemli kisiler, yetenekli bireylere yénelik egitim
ortaminin sekillendirilmesinde 6nemli bir rol oynamistir. Egitimciler, politika yapicilar ve arastirmacilar da dahil
olmak (zere bu kisiler, 6zel yetenekli 6grenciler icin 6zel egitimin 6nemini desteklemek ve sosyal bilgilerin
mifredatlarina entegre edilmesini savunmak icin etkin bir caba géstermislerdir (Satterley, 2015). Cabalari, 6zel
yetenekli 6grencilerin benzersiz ihtiyaglari konusunda farkindaligin artmasina ve onlara zorlayici ve
zenginlestirici bir egitim deneyimi sunmanin faydalarinin vurgulanmasina yardimci olmustur. ingiltere'de &zel
yetenekli 6grencilere yonelik sosyal bilgiler egitiminin etkisi ¢ok blylktlr; ¢linkl bu sadece 6grencilere fayda
saglamakla kalmaz, ayni zamanda genel egitim sistemine de katkida bulunur (Al-Shammari ve Mintz, 2022).
Yetenekli bireyler icin 6zel programlar sunarak okullar, tiim 6grencilerin potansiyelini taniyan ve gelistiren daha
kapsayicl ve cesitli bir 6grenme ortami yaratmaktadir. Ek olarak, 6zel yetenekli 6grencilere yonelik sosyal
bilgiler egitimi, yaraticiligin, liderlik becerilerinin ve etraflarindaki dinyaya karsi daha derin bir takdirin
gelistirilmesine yardimci olur ve bir bitln olarak toplum lzerinde genis kapsamli etkilere sahip olmaktadir.
ingiltere'de 6zel yetenekli 6grencilere yénelik sosyal bilgiler egitimi alanina birgok etkili kisi &nemli katkilarda
bulunmustur (Taboada Barber ve ark., 2015). Bu kisilerden biri, coklu zekd teorisiyle taninan taninmis bir
psikolog olan Dr. Howard Gardner'dir. Gardner'in galismasi, egitimcilerin zekaya bakis agilarinda devrim yaratti
ve Ozel yetenekli 6grencilerin egitimine yonelik daha kisisellestirilmis ve bitlinsel yaklasimlarin 6niini agmigtir
(White, 2005). Bu alandaki diger etkili kisiler arasinda Ozel yeteneklilerin egitimi konusunda &nde gelen
uzmanlardan Dr. Frances Karnes ve egitimde yaraticihgin 6énde gelen savunucularindan Sir Ken Robinson
bulunmaktadir (Karnes ve Bean, 2021). Cesitli acilardan ingiltere'de 6zel yetenekli &grencilere yénelik sosyal
bilgiler egitimi hem degerli bir firsat hem de bir zorluk olarak gorilmektedir. Bir yandan yetenekli bireylere 6zel
egitim saglamak, onlarin tam potansiyellerine ulasmalarina ve topluma anlamli katkilar yapmalarina olanak
tanir. Ote yandan, yetenekleri ne olursa olsun, elitizm, esitlik ve tiim 6grencilerin kaynaklara erisimi konusunda
endiseler mevcuttur. Ozel yetenekli 6grencilerin ihtiyaclarinin karsilanmasi ile tiim égrencilerin basarili olmak

icin esit firsatlara sahip olmasini saglamak arasinda bir denge kurmak 6nemlidir (Bulgren ve ark., 2013).

Sosyal Bilgiler Egitiminin Hedefler Agisindan Karsilagtirilmasi

Egitimin temel amaci entelektiiel potansiyele sahip, cok yonlii dislinebilen insanlar yetistirmektir. Egitim
bireysel olarak merkezidir ¢linkli egitim gigli bir toplumun en 6nemli pargasidir. Sosyal bilgilerin bireylere
ogretilmesi toplumlarin gelecegi acgisindan olduk¢a 6nemlidir. Clinkli bu bireylerin gelecegin yenilikgileri ve
liderleri olma olasiliklari ¢ok yiiksektir. Ustelik bu 6grencilerin toplumu ileriye tasiyacak entelektiiel kitleyi

olusturmalari da muhtemeldir. Bu nedenle 6zel yetenekli 6grencilerin egitimi toplumlarin gelecegi agisindan
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olduk¢a dnemlidir. Diinya algisinda ¢ok dnemli bir yere sahip olan sosyal bilgiler dersinin, iginde yasadigimiz
toplumu ve kiltiri anlamak, topluma aidiyet duygusu olusturmak agisindan da olduk¢a 6nemli oldugu
tartisiilmaz bir gergektir. Ulkemizde sosyal bilgiler dersinin &ézel yetenekli dgrenciler igin daha cekici hale

getirilmesi konusunda gelistiriimesi gereken noktalarin asagidakiler oldugu dusiintilmektedir;

o Ogretmenler 6zel yetenekli &grencilere yénelik etkinlik hazirlayacak sekilde desteklenmelidir.
Ogretmenlerin sadece derslerde degil, igerik ve siirecte de degisiklik yapabilmesi gerekmektedir.

. Ders konulari, gergek sorunlari ve giincel olaylari ele almalidir. Diinyanin diger yerlerindeki giincel
haber ve gelismelerin gegcmis, bugilin ve gelecek arasinda baglantilar kurularak ele alinmasi gerekmektedir.
Kavramlar genisletiimeli ve 6grencilere gercek ile propaganda arasindaki farki anlama konusunda rehberlik
edilmelidir.

o Ogrenciler ¢ok ilgi gekici arastirma konulari izerinde bagimsiz olarak galisma firsatina sahip olmalidir.
Ogrencilerin proje Uretebilmesi cok énemlidir. Girisimciligi, yalniz calismayi, yaraticiligi ve meraki tegvik eden
uygulamalar insanlarin ilgisini ¢ekebilmektedir. Bu c¢alismalar 6grencilere ek yik olarak verilmemeli ve
ogrencilerin kendilerini cezalandiriliyormus gibi hissetmemeleri i¢in 6zen gosterilmelidir.

o Sinif diistincesinde ve tartismalarda cgeliskilerden korkulmamasi gerektigi asilanmalidir. Tartisma veya
arastirmada elestirel disinmeyi gelistirmek icin merakli olmak o6nemlidir. Algilanan c¢eliskiler ve sorular
ogrencilerin derse olan ilgisini artirmaktadir. Bu tartismalarda objektif olmak, 6grenciler veya fikirler arasinda
olmamak 6nemlidir.

. Calisilan konu ile ilgili kavram ve konulara anlamli, planli ve kapsamli bir sekilde hazirlik yapiimaldir.

. Sosyal bilgiler 6gretim programinin isleyisinin bireysel farkliliklar dikkate alinarak slrdirilmesi
gerekmektedir. Ozel yetenekli 6grencilerin oldugu siniflarda bireysel farkliliklar daha fazla hissedilmektedir. Bu
durumda farkhlastirilmis egitim bu ihtiyaca en iyi cevap veren yontemdir. Farkhlastirma sayesinde ders zamani

siniftaki tim 6grencilerin 6grenmesi icin en etkili sekilde kullanilabilir.

Gelecege yonelik bir degerlendirme yapildiginda, ingiltere'deki 6zel yetenekli 6grencilere yonelik sosyal bilgiler
egitiminin Ogrencilerin ve toplumun degisen ihtiyaclarini karsilayacak sekilde gelismeye devam etmesi
muhtemeldir. Teknoloji ilerledikce ve diinya giderek daha fazla birbirine bagl hale geldikce, egitimcilerin 6zel
yetenekli 6grencilerin karmasik kiresel zorluklarla basa ¢ikmaya hazir olmalarini saglamak icin yaklasimlarini
uyarlamalari gerekecektir (Satterley, 2015). Okullar, politika yapicilar ve topluluklar arasindaki isbirlikci cabalar,
ingiltere ve otesinde yetenekli bireyler icin egitimin gelecegini sekillendirmede ¢ok &nemli olacaktir. Bu
baglamda ingiltere'de &zel yetenekli 6grencilere ydnelik sosyal bilgiler egitimi; 6grenciler, okullar ve bir biitiin
olarak toplum Uzerinde 6nemli etkiye sahip olan egitim sisteminin hayati bir yoniidiir (Jobling ve Moni, 2004).
Egitimde mikemmellik icin ¢abalamaya devam ederken, 6zel yetenekli 6grencilerin benzersiz ihtiyaglarini
tanimak ve onlara gelismek icin ihtiya¢c duyduklari destek ve kaynaklari saglamak cok dnemlidir. Ozetlemek
gerekirse, ingiltere’deki sehir ici bolgelerdeki parlak 6grencilerin basarisizligini hedeflemek icin tasarlanan
'Ustiin zekali ve yetenekli' politikasi, o zamandan beri 4-19 yas araliginin tamamini kapsayan bir programa

genisletilmistir (Brady ve Koshy, 2014). Ogretmenlerden, okullarindaki dzel yetenekli 8grencilerin %5-10'undan
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olusan 6zel yetenekli bir nifus belirlemeleri ve segilen gocuk gruplarinin ihtiyaglarini karsilamak igin farkl ve
fark edilebilir derecede farkh bir 6gretme ve 6grenme programi sunmalari beklenmektedir. Okullarin, bu
cocuklara verilen egitimin kalitesini artirmak amaciyla sistemlerin nasil isleyecek sekilde tasarlandigini ve bu
ogrencilere yonelik hedeflerin nasil belirlenecegini 6zetleyen politikalar hazirlamasi beklenmektedir (Lowe,
2018). Okullarin 6zel yeteneklilerin 6gretiminde etkili olan ‘dogrudan Ogretim’ modellerini kullanmasi
beklenmektedir. Bu modeller sorgulamayi, timevarimsal 6grenmeyi ve analoji yoluyla 6gretmeyi iceren bir
yapidadir. Ek olarak, bu modeller 6grencilerin is birligi yapmasini ve birlikte 6grenmesini gerektirir ve onlarin
yeni bilgi olusturmalarina, kavramlari anlamalarina ve 'yapilandirmacilik ve problem ¢6zmeyi' dahil etmelerine
yardimci olur (Eyre, 2009). 2007 yilinda, hiikimetin Ulusal Stratejiler ekibine, 6zel yetenekli 6grenciler igin
uygun hazirliklarin yapilmasina yonelik etkili stratejiler gelistirmelerine yardimci olmak amaciyla hem ilkogretim
hem de ortadgretim okullarindaki tim 6gretmenlere ulusal egitim saglama sorumlulugu verilmistir. Ozel
yetenekli 6grencilere sunulanlarin etkililigini degerlendirmek igin bir arag saglamak tzere tasarlanan 'Kurumsal
Kalite Standartlar' (IQS) adli bir dizi kilavuz, ingiltere ve Galler'deki tiim okullara dagitilmistir. Okullarin,
gocuklarinin belirli bir ylzdesini '6zel yetenekli' olarak belirleme ve onlara uygun diizenleme yapma gerekliligi,
politika girisiminin merkezinde yer almaya devam etmektedir. Ogretmenlere yénelik destek, yerel egitim
yetkilileri araciligiyla ve her okul icinde veya okullar kiimesinde 6nde gelen 6gretmenlerin atanmasi yoluyla
organize edilmektedir (Tomlinson, 2008). Tipki Tiirkiye’de oldugu gibi ingiltere’de de 6gretmen yetistirmekten
ve mesleki gelisim materyalleriyle destek saglamaktan sorumlu olan Ulusal Strateji ekibinin daha fazla ¢calisma
yapmasi gerekmektedir. Ancak hikiimet departmani igindeki yetenekli politika koordinasyon ekibi artik mevcut
degildir. Son donemde hiikiimetin segme komitesi, 6zel yeteneklilerin egitimi alanindaki kilit oyuncularla
gorismeler yapmis ve endiseleri dile getirmistir. Uzmanlar ulusal 6zel yetenekliler programini tutarsiz olarak
tanimlamislar ve 'hizmet konusunda genel olarak siniflardaki etkinin dizensiz oldugunu' belirtmislerdir

(Dimitriadis ve Georgeson, 2018).

Hem ingiltere'de hem de Tiirkiye'de tarihsel diisinme becerisine iliskin tim bu calismalara bakildiginda
aralarinda temel bir fark oldugu ortaya cikmaktadir. ingiltere'de yapilan arastirmada ilk olarak &grencilerin
tarihsel distinme gelisiminin anlasilmasi amaglanmis, bu amaca ulasildigi dislnildikten sonra tarihsel
materyallerin siniflarda kullanimini destekleyen arastirmalara da baslanmistir. ingiltere’deki arastirmalar ilk
olarak 6grencilerin tarihsel disinmelerinin nasil gelistigini anlamaya ¢alismistir ve daha sonra bu basarildiginda
tarihsel kanitlarin sinifta kullanimini destekleyen paralel arastirmalar yapilmistir. Tirkiye'de batili galismanin ilk
asamasindan farkli olarak sinif uygulamalarina dogrudan gecis gorilmektedir. Baska bir deyisle, Tirk

arastirmalari batil teorik gergeveyi kullanan sinif etkinliklerine odaklanmistir.

TARTISMA ve SONUC

Tirkiye ve ingiltere'de dzel yetenekli 6grenciler igin uygulanan sosyal bilgiler egitimini karsilastirmak, her iki
Ulkenin egitim sistemlerini ve yaklasimlarini anlamak igin 6nemlidir. Her iki ilkede de 6zel yetenekli 6grencilere

yonelik egitim programlari, genellikle genel egitim sisteminden farkliik goéstermektedir. Bu karsilastirmali
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degerlendirme, her iki Glkede de sosyal bilgiler egitiminin 6zel yetenekli 6grenciler igin nasil yapilandirildigini ve

etkinligini ele almaktadir.

Tirkiye'de 6zel yetenekli 6grenciler igin sosyal bilgiler egitimi genellikle okul ici ve okul disi desteklerden
olusmaktadir. Okul ici destekler arasinda 6zel siniflar veya gruplar, ilave dersler, proje tabanh 6grenme ve
bireysel calisma planlari yer almaktadir. Okul digi destekler ise dncelikle Bilim ve Sanat Merkezi’'nde 6grencilere
zenginlestirilmis egitimin uygulanmasidir. Ayrica 6grencilerin sosyal ve duygusal ihtiyaclarini karsilamaya
yonelik psikolojik danismanlik, rehberlik ve aile destegi gibi hizmetleri igermektedir. ingiltere'de ise 6zel
yetenekli 6grencilere yonelik sosyal bilgiler egitimi genellikle daha 6zellestirilmis bir yaklagim benimsemektedir.
Bu Ogrencilere, ilgi ve yeteneklerine gore 6zel olarak tasarlanmis programlar sunulmaktadir. Bu programlar
genellikle daha zorlayici ve ileri diizeyde icerik sunarak oOgrencilerin potansiyellerini en Ust dizeyde
gelistirmelerine yardimci olmaktadir. Her iki llkede de 6zel yetenekli 6grencilere sosyal bilgiler egitimi
verilirken, 6grencilerin benzersiz ihtiyaglari ve potansiyelleri gbéz ©6nunde bulundurulmaktadir. Ancak
ingiltere'de 6grencilere daha 6zellestirilmis bir egitim sunuldugu gérilmektedir, Tiirkiye'de ise daha genel ve
standart bir yaklasim benimsenmektedir. Bu farkhliklar, her iki Glkenin egitim sistemlerinin ve 6zel yetenekli

ogrencilere yaklagimlarinin farkhlklarini yansitmaktadir.

ONERILER

Ulkemizde &zel yetenekli 6grencilere verilen sosyal bilgiler dgretimine iliskin; sosyal bilgiler derslerinde ¢oklu
zeka, isbirlik¢i 6grenme gibi modeller kullanilmali, yurtdisinda uygulanan farkli modeller degerlendirilerek kendi
0gretme modellerimiz olusturulmali, 6zel yetenekli 6grencilerin okul disi zamanlarinin degerlendirebilmesi igin

farkh merkezler kurulmalidir.

Etik Metni

Bu calisma, dergi yazim prensiplerine, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik
standartlarina uygun bir bicimde olusturulmustur. Makalede meydana gelebilecek herhangi bir ihlal durumunda

sorumluluk yazarlara ait olacaktir. Bu ¢alisma etik kurul onayi gerektirmeyen bir ¢alismadir.

Yazar(lar)in Katki Orani Beyani: Bu ¢alismada birinci yazarin katki orani %60, ikinci yazarin katki orani %40’tir.
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