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ABSTRACT

It can be said that the methods and techniques used in teaching environments affect all variables
related to the learning process. Many methods and techniques have been used over time in the
process of teaching Turkish as a foreign language. In this context, the aim of this study is to
examine the trends in postgraduate studies on teaching Turkish to foreigners, where different
methods and techniques have been tried. The master's theses included in the study were
examined based on specific variables. Given the nature of the research, document analysis alone
was deemed sufficient, and no additional methods were employed. The data source for the study
consists of 117 master's theses available from the YOK National Thesis Center, which examine the
impact of different methods and techniques on the teaching of Turkish as a foreign language. An
evaluation form was prepared to classify the master's and doctoral research that formed the data
source of the study according to the type of thesis, research topic, approach/method used in the
thesis, and language skill variables addressed in the research. An examination of the findings
reveals that 74 of the master's and doctoral studies were at the master's level and 43 were at the
doctoral level. It was determined that the preferred topics in the studies were generally skill
development. It was observed that most of the studies were prepared using a quantitative
research approach, and experimental and survey methods were also frequently preferred. When
looking at the types of language skills, it was seen that most of the studies covered all language
skills.
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INTRODUCTION

In the education and teaching process, it is necessary for educators to adopt a teaching approach and
determine methods and techniques to achieve their teaching objectives. This is because teaching activities are
carried out using the determined methods and techniques. In each period, educators determine methods and
techniques according to the conditions of the time for the transfer of knowledge and teaching, and the
teaching process is carried out accordingly. According to Sarigoban (2016), methods are an important way of
determining the roles of the teacher and the student in the teaching process and determining how the
classroom environment will be organized and how the lesson will be conducted. In order for the teaching
process to be carried out in the most efficient way, stakeholders need to determine in advance the methods
and techniques they will use in their lessons within the framework of their approaches and conduct their
lessons accordingly.

For an approach to become a method, a teaching system design must be developed, that is, a teaching
curriculum must be prepared. This design or curriculum should provide important and effective explanations to
both practitioners and students regarding the objectives of the method, how language content is selected and
organized within the method (i.e., the curriculum model covered by the method), the learning tasks and types
of teaching activities proposed by the method, the roles of the teacher and student, and the role of teaching
materials (Richard & Theodore, 2000; Stern, 1991). The curriculum is the framework in which the preferred
language approach is implemented and choices are made about the content to be taught, the skills to be
developed, the sequence of content, etc.

The preferred language approach influences the organization and selection of the curriculum (Richard &
Theodore, 2000). Different methods have different types of curricula associated with them, meaning there are
various ways of selecting and organizing content. The methods employed in foreign language teaching assign
different roles and responsibilities to teachers and learners. For the teacher, the method determines which
materials will be selected or prepared for the lesson, how they will be used, how the learning environment will
be organized, and what the teacher's role will be when activities are implemented. For learners, methods
determine how students will participate in the learning process and what roles they should adopt (Bell, 2007;
Borg, 2015; Bygate et al., 2001). Therefore, it is possible to say that the methods and techniques to be applied
in the lesson are effective on all variables related to the learning process. As in every discipline, many methods
and techniques have been used in the foreign language teaching process from the past to the present (Gigli et
al., 2017; Giines, 2013a).

The methods and techniques used in foreign language teaching are definitions prepared based on a specific
learning approach or language theory, which provide guidance on how the teacher should teach and how the
student should learn. The broader framework, referred to as the learning approach or language learning
theory, which profoundly influences the process of determining methods and techniques, expresses theories
about the nature of language and language learning that reflect its linguistic and psycholinguistic characteristics
and serve as the source of the practices and principles used in language teaching (Kumaravadivelu, 2006).

When we talk about teaching Turkish as a foreign language, one of the first things that comes to mind is how
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teaching activities will be carried out. This is because the methods and techniques used in foreign language
teaching contain important information and practices for both teachers and learners about how this task is

performed.

Turkish has been intensively taught as a foreign language from the past to the present. From Divanu Lugati’t
Tirk, the first work in which Turkish was taught as a foreign language, to the present day, both traditional and
contemporary methods and techniques have been used. Here, rather than which of the traditional or
contemporary methods is better or worse, it is important to know which of them is suitable for the teaching
objectives. It is not right to completely abandon traditional methods that were used in the past and achieved
quite successful results, or to turn to current methods and techniques in a way that does not fit the structure
and functioning of the course. What matters is applying the right method and technique at the right time.
While traditional methods and approaches were used more frequently in the past, today's information,
technology, and especially digital opportunities have led to the updating of these methods and techniques in

this direction or the emergence of new ones.

Over the past decade, Turkey has become a country frequently mentioned globally in terms of both its
economy and its political and security affairs. This situation has attracted the attention of other nations, and
interest in Turkey has grown steadily. This has also led to Turkish becoming a language preferred by foreigners.
As of the 2024-2025 academic year, 337,119 international students are pursuing higher education in different
cities and universities in Turkey (YOK, 2025). The steady increase in the number of international students in

Turkey is statistically evident in Figure 1.
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Figure 1. Distribution of International Students in Higher Education Institutions in Turkey by Academic Year
(Higher Education Information Management System, 2025)
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In teaching Turkish to foreigners, various methods have long been used, such as the "grammar-translation
method, direct (direct input) method, auditory-linguistic method, silent way, group/tutorial language teaching
method, cooperative learning method, suggestion method, audio-visual method, communicative language
teaching method, multiple intelligence applications, project-based learning, content-based/focused teaching,
task-based method, eclectic/selective/optional method" (G6gen, 2020). Furthermore, a review of the relevant
literature reveals that numerous methods and techniques such as drama, creative drama, educational games,
simulation, web-based applications, word web creation, short films, multimedia materials, suggestion method,
social media, task-based approach, advertising films, music, and folk songs are used in teaching Turkish as a
foreign language. Many studies have been conducted examining their effects on various variables such as
success, attitude, cultural transmission (Arslan & Giirsoy, 2008; Arslan & Adem, 2010; Aytas, 2008; Biydikaslan,
2007; Demirci, 2019; Giirel, 2019; iscan, 2011; inal & Cakir, 2021; Kalfa, 2013; Stiglimlii & Teksan, 2018; Unliiler
Arabaci, 2015; Yilmaz, 2022; Yilmaz & Kocaoglu, 2017; Yilmaz & Akkaya, 2018; Yilmaz & Talas, 2015).

Teachers of Turkish as a foreign language are expected to be familiar with both traditional and contemporary
language teaching approaches, methods, and techniques, and to apply them when appropriate. This enables
teachers to recognize what and how to teach, thereby ensuring more efficient teaching processes. Teachers'
purposeful selection of methods and techniques according to language teaching objectives will also eliminate
the need for methodological uncertainty in the classroom. This situation not only determines methodological
and technical needs but also enables the determination of students' needs to achieve faster and better
language learning goals. In this way, instructors will be able to identify students' needs, the language skills to be

developed, and the objectives of teaching, thereby selecting the necessary methods (Gégen, 2020).

As with the teaching of any language, global methods and techniques are used in the teaching of Turkish as a
foreign language. However, researchers are attempting to identify more effective and up-to-date methods and
techniques through testing. This is because conducting research to find better ways to teach the language also

determines the characteristics of teacher-student roles in language teaching methods (G6égen, 2020).

In this context, since Turkish is a language preferred by foreigners, instructors need to both improve
themselves further in line with this demand and master the methods and techniques frequently and
successfully used in global language teaching. First, it is expected that the types of methods and techniques
used in this field be identified and that the appropriate ones be selected according to the student-teacher and
learning environment. To this end, it is beneficial to examine relevant studies in the field. Indeed, in the field of
teaching Turkish as a foreign language, there are many academic studies aimed at introducing language
teaching methods to teachers (Alver, 2019; Calp, 2017; Demir & Acik, 2011; Dilidiizgiin, 2015; iscan, 2011;
Uysal, 2019; Yilmaz & Kocaoglu, 2017).

In this study, various methods and techniques that have been preferred and tested in postgraduate studies in

this field from the past to the present, which enable more detailed and comprehensive applications, have been
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attempted to be revealed, given that we are in the age of information, digital technology, and artificial
intelligence, and that Turkish is receiving intense interest as a foreign language. In this respect, the research is
important in terms of presenting the different methods and techniques used in theses related to the field as a
whole and serving as a guide for researchers and educators. In this context, the research question is defined as
“What are the trends in postgraduate studies on teaching Turkish to foreigners where different methods and

techniques are tested?” In line with this, the research seeks answers to the following sub-questions:

1. What is the distribution of graduate studies by type?
2. What is the distribution of graduate studies by subject?
3. What is the distribution of graduate studies in terms of the approaches and methods used?

4. What is the distribution of language skills addressed in graduate studies?

METHOD

Research Design

This study examines the trends in postgraduate studies on teaching Turkish to foreigners, where different
methods and techniques were tested at the YOK National Thesis Center. The postgraduate theses used as data
sources in the research were analyzed descriptively in line with the variables determined prior to the research.
Therefore, the document review method, which is one of the qualitative research methods and “involves the
analysis of written materials containing information about the phenomena and events to be investigated,” was
used in the study (Yildirnm & Simsek, 2018: 217). According to Yildirim and Simsek (2018), document review can
be used alone in qualitative research. Since the postgraduate theses subject to the research were examined in
terms of specific variables, document review was deemed sufficient on its own due to the nature of the

research, and no other method was used.

Data Source

The data source for the research consisted of 65 postgraduate theses, accessible from the YOK National Thesis
Centre between 2007 and 2022, which examined the impact of different methods and techniques in teaching
Turkish as a foreign language. This was due to the study being prepared for an international conference in
2023. However, the number increased to 117 with the inclusion of recent (2023-2025) theses obtained by the

researcher using the same method.

Data Collection and Analysis
The data collection process for the study was conducted in four stages. These stages are shown in Figure 2.

Preparation of
the Evaluation
Form

Literature Accessing the Classification of

Review Data Source Data Sources

Figure 2. Stages Followed in the Research
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In the first phase of the research, an evaluation form was prepared to classify the postgraduate studies that

constitute the data source. The variables included in this evaluation form are as follows:

* Thesis type

¢ Research topic

¢ Approach used in the thesis
e Method used in the thesis

¢ Language skill addressed in the research

In the second phase of the research, a search was conducted at the YOK National Thesis Center using the
keywords “teaching Turkish to foreigners, teaching Turkish as a foreign language,” and as a result of the initial
findings, 337+84 postgraduate theses on the subject of teaching Turkish as a foreign language were identified.
In the third stage, these 337+84 postgraduate theses were re-examined specifically for postgraduate theses on
the effect of different methods and techniques in teaching Turkish as a foreign language, and at the end of the
third stage, 65+52 postgraduate research papers were identified. In the fourth and final stage of the data
collection process, 117 postgraduate research papers were examined in terms of the variables in the form

prepared by the researcher.

Table 1. Distribution of Graduate Theses by Year

Year Master's degree Doctorat Total
2007 - 1 1
2011 1 2
2012 3 - 3
2013 1 - 1
2014 1 1 2
2015 3 - 3
2016 1 3 4
2017 3 2 5
2018 4 5 9
2019 13 3 16
2020 4 3 7
2021 5 2 7
2022 6 2 8
2023 6 8 13
2024 13 7 20
2025 10 5 15
Total 74 43 117

Table 1 shows that the theses covered by the study and available for access were completed between 2007 and
2025. While only one doctoral-level study was found in 2007, no studies on the subject were found until 2011.
In subsequent years, only master's-level thesis studies were found in 2012, 2013, and 2015, while both
master's and doctoral studies were conducted in other years. It is also seen that postgraduate studies on the
subject surged in 2019 but declined again in subsequent years. However, as of 2023, it is clear that interest in
this subject has increased and this is reflected in the studies. According to these findings, it is noticeable that

the highest number of studies (f=20) were conducted in 2024.
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In the analysis of postgraduate theses in the data source subject to the research, the descriptive analysis
technique, which is frequently used as a data analysis technique in qualitative research, was employed.
Frequency (frequency/f) and percentage (%) from simple statistical techniques were used for consideration.
The variables in the evaluation form of the data source addressed in the study were examined individually, and
to make these unprocessed data more understandable, frequency distribution was used; percentage values
were also calculated to determine the position of a certain measurement in this distribution relative to other

measurements (Karasar, 2017).

All stages of the research were conducted in accordance with ethical principles. As no experiments were

performed on any living beings, there was no need to obtain permission from an ethics committee.

FINDINGS

In this section of the study, findings obtained from master's and doctoral theses, in which different methods
and techniques were tested in teaching Turkish to foreigners, have been examined in line with the aim of the

study and presented in the form of figures and tables.

The findings obtained for the first research question are presented in Figure 3.

%

0 10 20 30 40 50 60
Figure 3. Distribution of Theses by Type

When examining Figure 3, it can be seen that 74 of the theses on trying different methods and techniques in
teaching Turkish to foreigners are at master's level, while 43 are at doctoral level. Based on Figure 3, it can be
said that the majority (63.2%) of postgraduate studies on teaching Turkish to foreigners using different

methods and techniques are at master's level.

The findings obtained for the second research question are presented in Table 2.
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Table 2. Distribution of Research Topics in Postgraduate Theses

Topic f %
Skill development 63 53,7
Activity development 14 11,3
Material development 10 8
Vocabulary development 9 7,3
Word teaching 7 5,5
Artificial intelligence 5 4,2
Cultural transmission/teaching 3 4,5
Academic literacy 2 2,5
Value transmission 1 0,8
Grammar teaching 1 0,8
Assessment and evaluation 1 0,8
Socio-cultural adaptation 1 0,8

Total 117 100

Table 2 shows that the most frequently studied topics in the postgraduate theses included in the study are, in
order, skill development, activity development, material development, vocabulary development, vocabulary
teaching, and artificial intelligence. Table 2 shows that other topics addressed in postgraduate theses include
cultural transmission/teaching, academic literacy, value transmission, grammar teaching, measurement and

evaluation, and sociocultural adaptation.

The findings obtained for the third research question are presented in Figure 4 and Table 3.

When the methods used in the postgraduate theses examined within the scope of the research are evaluated

in terms of approach, the distribution shown in Figure 4 is obtained.

= Mi

f:
% :

= | Qualitative

f: 36
% 30,7

Figure 4. Distribution of Postgraduate Studies in the Context of Approach




I.I OE E C (International Journal of Eurasian Education and Culture)

Vol: 11, Issue: 31

2026

Upon examination of Figure 4, it is understood that most of the postgraduate studies were conducted using a

guantitative research approach, while the remaining studies were conducted using qualitative and mixed

research approaches in similar proportions.

Table 3. Approach and Methodology Status of Postgraduate Theses

Approach Method f %
Quantitative Experimental design 28 23,9
Survey (Descriptive) 15 13
Embedded design 15 13
Explanatory sequential design 14 12
Mixed Converg.ent pa.rallel design 5 4,2
Sequential design 2 1,9
Transformative design 1 0,8
Intervention design 0,8
Document review 12 10,2
Action research 9 7,6
L Case study 5 4,2
Qualitative Content analysis 4 3,4
Observation and interview 3 2,5
Design-based research 3 2,5
Total 117 100

Table 3 shows that the most frequently used research methods, in order, are experimental, screening

(descriptive), embedded design, explanatory sequential design, and document review. According to Table 3, it

is understood that experimental research is used more frequently than other research designs within

quantitative research, embedded design and explanatory sequential design are used more frequently than

other research designs within mixed research, and document review is used more frequently than other

research designs within qualitative research.

The findings obtained from the fourth research question are presented in Table 4.

Table 4. Language Skills Addressed in Postgraduate Theses

Language skills f %
Reading-Listening, Speaking-Writing 37 31,6
Writing 19 16,2
Reading-Comprehension 18 15,3
Speaking 17 14,5
Listening-Watching 11 9,4
Reading-Speaking 6 51
Reading-Listening 5 4,2
Speaking-Writing 2,5
Listening-Writing 1 0,8
Total 117 100

Table 4 shows that 31.6% of the postgraduate studies examined in the research addressed all four core

language skills. Among the studies that addressed only one of the core language skills, it is understood that the

most frequently addressed language skills were, in order, writing, reading comprehension, speaking and
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listening. Among the studies that addressed the core language skills in pairs, it is seen that the language skills

examined together were, in order, reading-speaking, reading-listening, speaking-writing, and listening-writing.

Based on Table 4, when examining the rates at which each language skill was addressed in the postgraduate

theses studied within the scope of the research, the distribution shown in Figure 5 is obtained.

Listening 47
55
- 51,2
Writ z
riting 60
Speaking >3,8 63
Reading 264 66
0 10 20 30 40 50 60 70
Reading Speaking Writing Listening
% 56,4 53,8 51,2 47
mf 66 63 60 55

Figure 5. Proportion of Each Language Skill Addressed

Figure 5 shows the rates at which basic language skills were examined in the postgraduate theses included in
the study. According to Figure 5, reading skills were emphasised in 66 of the 117 studies and were the most
frequently emphasised language skill among the other language skills. Subsequently, it is understood that
different methods and techniques were addressed in 63 studies for speaking, 60 studies for writing, and 55

studies for listening skills. Figure 5 also shows that the four basic language skills are examined at similar rates.

CONCLUSION and DISCUSSION

This study, which aimed to determine the research trends of master's and doctoral theses that experimented
with different methods and techniques in teaching Turkish to foreigners in terms of different variables, reached

the following conclusions:

The research indicates that the relevant postgraduate theses were completed between 2007 and 2025, with a
general increase observed in recent years. Specifically, it was found that the highest number of theses were
completed in 2024, followed by 2019. Similarly, Eyiip (2020), Maden and Onal (2021) also concluded in their
studies that the highest number of studies on teaching Turkish to foreigners were conducted in 2019. It can be

said that the accumulation of research in recent years is due to the rapid adoption of methods and techniques

10
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that are prevalent in the global sphere for teaching Turkish to foreigners. In this case, it can be considered that
technological developments, artificial intelligence, and digital materials have attracted the attention of

teachers and that their adaptation to teaching environments has played a role.

The first sub-question of the research, concerning the distribution of postgraduate studies by type, revealed
that 74 of the theses, which tested different methods and techniques in teaching Turkish to foreigners, were at

master's level, while 43 were at doctoral level.

The second sub-question of the research examined the distribution of postgraduate studies according to their
topics; it was concluded that the most frequently studied topics were skill development, activity development,
material development, and vocabulary development. A review of the literature reveals similar results. For
example, Maden and Onal (2021) concluded in their studies that vocabulary and skill teaching are frequently
addressed in postgraduate theses. Similarly, Tuna Turhan and Ozer (2019) stated that the postgraduate studies

covered in their research focused more on vocabulary, language skills, and material development.

When examining the distribution of approaches and methods used in postgraduate studies, which was the
third sub-question of the research, it was determined that the studies were predominantly quantitative
research approaches, while the remaining studies were conducted within the context of mixed and qualitative
research approaches. Furthermore, it was concluded that the most frequently used methods in the
postgraduate research examined were, in order, experiments, surveys (descriptive), embedded designs,
explanatory sequential designs, and document analysis. Additionally, it was observed that experimental
research was more frequently used within quantitative research, document analysis within qualitative

research, and embedded designs within mixed research compared to other research designs.

When examining the distribution of language skills addressed in postgraduate studies, which was the final sub-
question of the research, it was concluded that all four core language skills were addressed. Among studies
addressing only one of the core language skills, it was determined that the most frequently addressed skills

were, in order, reading comprehension, speaking, writing and listening skills.

Looking at the studies examined in general, it has been observed that contemporary teaching methods and
techniques have been preferred, especially in recent years. In the process of foreign language teaching, it is
extremely important for learners to be exposed to the target language, to engage in interaction in many ways,
and to acquire/learn all language skills together in order to achieve the desired goals. Therefore, under current
conditions, Turkish language teachers and curriculum and material developers should not be bound to a single
teaching method and technique. This is because there is a risk of falling short when compared to contemporary
teaching environments and the conditions and environments in which other languages are taught as foreign
languages. In particular, in order for Turkish language teachers to incorporate different methods and
techniques into teaching environments with a contemporary approach, they must first be aware of and

understand these methods and techniques.

11
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SUGGESTIONS

Although this research is limited to 117 postgraduate studies and, in terms of time frame, to the year 2025 at
the latest, it presents important findings that can serve as a source for subsequent studies. In this respect, it
can be said that the research is significant in terms of providing Turkish language teachers with a roadmap,
offering ideas regarding methods and techniques, and contributing to the literature in the field. It is
recommended that future research address both postgraduate studies and relevant articles in a broader sense

and present up-to-date data.
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