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ABSTRACT

The aim of this study is to reveal the effects and reflections of primary school students'
experiences with literature circles on their attitudes towards reading. The participants of the
study consisted of a total of 174 primary school fourth grade students studying at seven different
primary schools. The study was designed according to the mixed method research techniques. In
the quantitative stage of the study, single group pretest-posttest model was preferred. At this
stage, the effect of literature circles on primary school students' attitudes towards reading was
examined. At this stage, the effect of reading circles on primary school students' attitudes
towards reading was examined. During one academic year, 12 literature circles were held with
the participants, and a total of 12 books were read. In the qualitative part of the study, during the
application process, after every four literature circles, focus group interviews were conducted
three times with each group of nine students in seven primary schools. 21 focus group meetings
were held in one year. Qualitative data obtained through interviews were analyzed with content
analysis in order to reveal how the experiences of primary school students with literature circles
reflect on their attitudes towards reading. As a result of the quantitative data analysis, it was
observed that there was an increase in the participants' attitudes towards reading; however, this
increase did not create a statistically significant difference. Besides, according to the findings
obtained from the qualitative data, the dimensions that emerged included reading disposition,
benefits of literature circles and developing reading habits. The results obtained from the
research are important in terms of contributing to the improvement of primary school students
in the way of being a literate society in Turkey.

Keywords: Literature circles, reading attitudes, instructional strategies, primary school students,
mixed method
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INTRODUCTION

The vital role of reading attitude in developing and using lifelong reading skills (Lazarus & Callahan, 2000)
reveals the necessity of developing positive attitudes towards reading in students starting from an early age.
Today, the fact that mass media such as television, computers and smart phones offer more entertaining
options for readers makes it even more difficult for teachers to improve students' reading attitudes (McKenna
et al., 1995a; Palani, 2012). Besides the fact that teachers are forced to implement an education based on the
standards set forth by parents, school boards and the media (Krashen & Von Sprecken, 2002; Sanacore, 2000),
the pressure of international exams makes the situation turn into an impasse. Owing to these reasons, teachers
avoid reading practices for pleasure/fun, which are not valued as much as acquiring basic skills in reading, even
though they consider these practices as an effective way of developing positive attitudes towards reading

(Sanacore, 2000).

One of the ways that teachers can follow to develop positive attitudes in their students towards reading is
literature circles. In addition to developing a positive attitude towards reading in their students, teachers who

desire to contribute to their cognitive and social progress can benefit from literature circles in their classrooms.

Literature Circles

Literature circles is a practice in which students who choose to read the same stories, poems, articles or books
gather together to form small groups and discuss and share what is read in these groups (Daniels, 2002). Tasks
performed in small groups are considered valuable in the literature (Peterson, 2016). The literature circles
method is theoretically based on Vygotsky's (1978) socio-cultural theory and Rosenblatt's (1978; 2004) reader-
response theory. Vygotsky's (1978) zone of proximal development that aims to support learners in small, social
groups with different abilities provides the basis of literature circles. Zone of proximal development refers to
the distance between the child's independent problem solving level and the potential development level under
adult guidance or in collaboration with more skilled peers. According to this theory, learning takes place when
an interaction occurs between individuals. Another theoretical framework for literature circles is based on
Rosenblatt's (1978) views regarding reader-response theory. This theory is considered to bring into the process
a series of networks that include the reader's past experiences, and it is suggested that this network is not only

about life but also includes experiences about literature.

The process of literature circles based on experiences combines both the reader-response theory developed by
Rosenblatt (1978; 2004), the socio-cultural theories developed by Vygostsky (1978) and the basic principles of

collaborative learning (Daniels, 2002).

Due to their nature, literature circles provide students with cognitive, affective and social contributions (Dogan
et al,, 2018). It is suggested that discussions in literature circles cognitively enrich students' interpretation of

the text (Pearson, 2010). Additionaly, in literature circles, students perform reflective conversations and use
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their reading and questioning skills in interactive environments, and so they learn to take both reflective and
reflexive stances in their conversations (Mills & Jennings, 2011). In terms of an affective perspective, it is
observed that activities in literature circles have a positive effect on attitudes towards reading, and reading
motivation (Bernadowski, 2013; Carrison & Ernst-Slavit, 2005; Certo et al., 2010; Dogan et al., 2020; Heineke,
2014; Peterson & Belizaire, 2006; Simpson, 1995; Whittingham, 2014). As for the social contributions, Venegas
(2019) noted that literature circles have benefits in terms of socio-emotional skills, socio-emotional learning,
self-management, social awareness, social metacognition and empathy. Thanks to their qualities such as the
sensitivity to students’ choices, allowing small interactive groups to be led by students, providing the
opportunity to work with mixed-ability groups, and ensuring a significant amount of time to read at school,
literature circles make participants responsible, classroom environment more collaborative, and reading more

enjoyable (Burns, 1998). Therefore, all of these factors promote development in reading.

Sandmann and Gruhler (2007) described five basic features of literature circles including students' making their
own choices, mini-lessons, reading programs, note-taking skills, and evaluation. Students’ making choices gives
them the opportunity to choose which book to read at school. Mini-lessons are short, teacher-centered lessons
that students need before or after a literature circle meeting. Another feature is the reading programs, in
which students prepare a schedule covering what they will read/how much they should read in a certain
amount of time. For this reason, this is where students have the most say in their own learning. All of these are
the points where literature circles contribute to the affective development of students. The fact that students
come together and form a group in line with the books they choose, share what they do as part of their roles in
the process, listen to each other, help each other, and present a product at the end of the process, highlights

literature circles in terms of developing both affective (Young & Mohr, 2018) and social aspects.

In literature circles, group members take on specific roles and are actively involved in the discussions. The roles
assumed in literature circles are divided into two groups as basic and optional roles. Basic roles include
questioner, connector, literary luminary, and illustrator (Daniels, 2002; Marchiando, 2013; Shelton-Strong,
2019; Tracey & Morrow, 2006). Optional roles include the roles such as travel tracer, summarizer, word wizard,
and predictor (Daniels, 2002). Participants get prepared in accordance with the roles they have chosen before a
discussion meeting. Preparations made before the meeting are regarded as a requirement that boosts
participant responsibility (Helgeson, 2017). Together with each new literature circle cycle the roles change and
rotate. In this way, students have different focuses in each reading and discussion, and their reading awareness
increases thanks to having different reasons for reading (Shelton-Strong, 2012). These roles determine
students' interaction framework with the text, as explained by Daniels (2002). The tasks performed as required
by the roles mainly contribute to improving the cognitive aspect as well as the affective aspect. The last
element of literature circles is evaluation that can be carried out through teacher observations, student
evaluations, and self-assessment (Sandmann & Gruhler, 2007). Self-evaluations also contribute to the

development of children both cognitively and affectively.
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The Present Study

There exist studies indicating that literature circles aimed at primary school students are cognitively beneficial
(Avci et al., 2013; Kaya-Tosun & Dogan, 2020). However, it is evident that there is a need to study the effects of
literature circles on students' attitudes towards reading in order to be able to point to its contributions in terms
of affective aspects. In this study, which aims to reveal the effects of literature circles on primary school

students' attitudes towards reading, the following two questions were basically intended to be answered.

(1) Can extended involvement in literature circles show statistically significant effects on primary school fourth

grade students’ attitudes towards reading?

(2) What extent did the experiences of the primary school fourth grade students with literature circles

transform their attitudes towards reading?

METHOD

Research Design

This study was conducted based on mixed method research design (Creswell & Plano Clark, 2018) in order to
reveal the effect of literature circles on primary school students' attitudes towards reading and how the
experiences they have gained with literature circles reflect on their attitudes towards reading. In the study, in
which both quantitative and qualitative data were collected, especially the data collected from the qualitative
part were emphasized (quan + QUAL). The quantitative phase of the study was designed in a single group
pretest-posttest model and the effect of literature circles on primary school students' attitudes towards
reading was investigated. The stages followed based on the sequential mixed method used are presented in

Figure 1.
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Figure 1. Research Design
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One of the reasons why single-group pretest-posttest model was preferred is that the application process
based on literature circles covers a long period of time namely an academic year. Another reason is the cost of
the research. As a matter of fact, in the study involving 174 participants, 12 literature circles were carried out
and each book in each literature circle was read by 174 participants. It was not considered possible to form a
control group in the study due to the cost of purchasing books 12 times by 174 participants in one year and the
necessity to read these books. The aforementioned reasons made it necessary to prefer this pattern. In the
qualitative phase of the study, the focus group interviews were conducted with the primary school students
and their views on how their experiences with literature circles reflect on their attitudes towards reading were

obtained.

Participants of the Study

The study was carried out in seven primary schools in a low socioeconomic area in a province in the Aegean
Region in accordance with the permissions obtained within the research scope. First of all, the reading
attitudes of 1110 students studying at all of the fourth grade classes of these seven primary schools were
determined through the Attitude towards Reading Scale developed by Erkenay (2013). The data were analyzed

and the results obtained are presented in Table 1.

Table 1. Reading Attitude Scores of Fourth Grade Primary School Students

Schools Class-branches f % Attitude Means
A 23 2.07 93.48
B 25 2.25 69.50
1 C 20 1.80 60.20
D 21 1.89 47.64
E 17 1.53 50.18
F 25 2.25 68.04
Subtotal 131 11.80
A 22 1.98 44.41
B 21 1.89 43.05
2 C 10 0.90 41.30
D 22 1.98 43.18
Subtotal 75 6.80
A 26 2.34 76.33
B 29 2.61 89.16
C 32 2.88 93.71
3 D 29 2.61 89.45
E 22 1.98 79.59
F 30 2.70 76.53
Subtotal 168 15.10
A 23 2.07 118.54
B 24 2.16 123.85
C 25 2.25 98.48
D 25 2.25 84.58
a E 26 2.34 84.56
F 19 1.71 93.34
G 27 2.43 127.70
H 28 2.52 126.80
| 25 2.25 140.28
Subtotal 222 20.00
5 A 22 1.98 39.89
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B 25 2.25 33.88
C 23 2.07 33.07

Subtotal 70 6.30
A 20 1.80 146.28
B 26 2.34 130.00
C 21 1.89 109.67
D 28 2.52 133.66
6 E 25 2.25 90.12
F 31 2.79 109.23
G 27 2.43 104.15
H 25 2.25 96.26
| 28 2.52 125.13

Subtotal 231 20.80
A 30 2.70 119.93
B 29 2.61 116.36
C 33 2.97 100.85
7 D 30 2.70 90.62
E 33 2.97 95.73
F 27 2.43 109.35
G 31 2.79 118.08

Subtotal 213 19.20

SUM TOTAL 1110 100.00

After determining the reading attitude score means on the basis of the class branches in the schools, the class
branch of each school with the highest attitude mean was first eliminated. Then, considering the opinions of
the school administration and group teachers, it was decided to include a class branch out of the remaining

ones in each school in the study. Table 2 demonstrates the number of students in these class branches below.

Table 2. Numerical Data about the Participants of the Study

The Number of the Students

Schools Class The Number of Drop-
Branches Female Male Total outs
1 4-F 15 10 25 2
2 4-D 7 15 22 ]
3 4-B 14 15 29 2
4 4-F 9 10 19 ]
> 4-C 9 14 23 2
6 4-F 15 16 31 _
/ 4€ 12 21 33 2
Total 81 101 182 8

As can be seen in Table 2, the practice of literature circles was started with a total of 182 fourth-grade
students, but the study was carried out with 174 students when eight students dropped out of their schools
during the implementation process, which included one academic year. Descriptive statistics regarding the
pretest scores of the responses given by the participants to the items in the attitude towards reading scale

were determined and presented in Table 3.
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Table 3. Arithmetic Mean and Standard Deviation Values of the Fourth Graders’ Pretest Scores of Attitudes

towards Reading

Schools N X SD
1 25 3.28 34
2 22 3.28 .32
3 29 3.30 .20
4 19 3.09 .26
5 23 3.26 .55
6 31 3.22 .50
7 33 3.14 51

Table 3 indicates that as a result of the pretest, the reading attitudes of a total of 174 participants corresponds
to the level happy (X = 3.21). The results of the one-way ANOVA analysis conducted to determine whether
there is a significant difference in the pretest total attitude score means of the primary school fourth grade

students according to the schools they study at are presented in Table 4.

Table 4. ANOVA Results Regarding the Pretest Scores of the Fourth Grade Students' Attitudes towards Reading

Source of Variation Sum of Squares df Mean Squares f p
Between Groups .852 6 142
Within Groups 29.980 175 171 .829 .549
Total 30.832 181

As is seen in Table 4, there is no significant difference in the participants' attitude towards reading according to

the pretest mean scores [F (6,175) =. 829, p = .549].

Data Collection Tools

In the quantitative stage of the study, the data were collected by applying the Attitude towards Reading Scale
developed by Erkenay (2013) to the participants before and after the one-year literaure circles practice. In the
qualitative stage, on the other hand, semi-structured interview form was utilized to determine the opinions of

the participants about the literature circles.

Attitude towards Reading Scale

The scale, which was used to collect quantitative data and developed by Erkenay (2013), consists of a total of
13 items, all of which are positive, and is a four-point Likert type scale. Score ranges were interpreted as
follows: 1-1.75 very upset; 1.76-2.50 upset; 2.51-3.25 happy, and 3.26-4.00 very happy. As a result of the
Exploratory Factor Analysis, it was determined that the scale has a one-dimensional structure that explains
48.80% of the total variance. The internal consistency coefficient of the scale was .86. Test-retest reliability
coefficient was .83. In this study based on mixed design, the internal consistency coefficient (Cronbach's Alpha)

for the whole Attitude towards Reading Scale was found to be .85 in the pre-test and .89 in the post-test.
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Semi-Structured Interview Form

During the research process, the focus group meetings were held three times, one at the end of each literature
circle, in order to determine the participants' views on the literature circles. The data were collected in the
focus group interviews through the semi-structured form prepared by the researchers. This form contains

questions aiming at determining the participants' attitudes.

The questions are as follows: (a) What changes have you experienced in your feelings about reading after
conducting the activities in the literature circles? (b) What do you think about participating in the next
literature circles? (c) What would you like to tell a friend who could not attend the literature circles about
attending these activities? (d) What do you think about whether literature circles will increase a new
participant’s love of reading in such a practice? Within the research scope, the focus group interviews
conducted three times with different 9 students each time in seven primary schools were carried out through

this form.

Data Collection Process

The approval of the ethics committee was obtained, indicating that there are no ethical inconveniences in the
institutions where the study will be carried out. The permission of the relevant institutions was obtained, and
also informed consent form corfirming that the participants are volunteering to participate in the study was

signed by the parents of the participants.

The quasi-experimental implementation process in the study was carried out with 174 students in seven
primary schools during one academic year. In the study, 21 pre-service teachers studying in the fourth grade of
the Faculty of Education took part as implementers. The aforementioned preservice teachers received practical
training regarding the literature circles conducted by the project researchers in their third academic year of the
Faculty of Education, a year ago before the study, and completed the training successfully (Dogan et al., 2020).
Three pre-service teachers, one active and two observers, performed their duties in each school. The data in
the study were collected by four fellows, who were assigned to the project and were trained by the

researchers, as well as the project researchers.

During the literature circles implementation process, a total of 12 books were read with 21 implementers and
174 participants. In the process of selecting the books, a reading list was created in line with the opinions of
field experts and field teachers. 12 books from this reading list of fifty-eight books were selected by the
participants to be read in each circle. The books read are included in APPENDIX A in the order of author names

and reading order.
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Quantitative Data Collection Method

At the beginning of the study, the Attitude towards Reading Scale was applied as a pretest. During the
implementation process covering one academic year, 12 literature circles, including one circle for each book,
were conducted and 12 books were read. One literature circle covered a period of two weeks. Regular
meetings were held with the participants in the literature circles every week, two hours a week for each circle.
The only meeting, which could not be held during the semester break, was held for two consecutive weeks at
the beginning of the second term and compensated. At the end of the experimental study, the Attitude

towards Reading Scale was applied as a posttest.

Implementation/Experiment

In the process of implementing the literature circles (Dogan et al., 2018) it was of great importance to form
groups of five students by gathering them in line with the book they chose. The groups were not fixed and the
group members changed in each literature circle. Each student took a role in the discussion activities. It was
given primary consideration that each student take on a role other than the previous one in the next literature
circle. The group members were provided with some role sheets regarding the roles they took on. The roles are
classified into basic and optional roles (Daniels, 2002). The basic roles should be distributed first. The tasks
required by each role were explained in each role sheet with instructions. The group members were
responsible for fulfilling the tasks assigned to them. The connector, one of the basic roles, is responsible for
establishing a link between the book and the outside world. In other words, the student with this role tries to
make connections with what he reads and his/her own life, school life or life in another community, or
establish connections with similarities or problems at different times and places (Daniels, 2002; Shelton-Strong,
2019). The role sheet of a participant who assumes the role of the connector for Sevim Ak's book The Girl with
Tomato Hair is presented in Figure 2 (APPENDIX B). Another basic role, the illustrator is tasked with drawing a
picture of the chapter he read. This drawing can be in the form of drawing sketch, line character, diagram, etc.
It can be an element of the story (plot, character, and event) or something that he remembers upon reading a
part. The role sheet of a student who assumes the role of an illustrator for Sevim Ak's book titled My Kite is
Cloud Now is presented in Figure 3 (APPENDIX C). Students with role of the questioner, which is another basic
role, prepare questions that enable them to reveal their thoughts and feelings as follows: "What are the things
that are you are curious about while reading? Do you have questions about what is described? What does this
word mean?" (Daniels, 2002; Shelton-Strong, 2019). The role sheet of a student who assumes the role of
guestioner for Vladimir Tumanov's book Lost in a Map is presented in Figure 4 (APPENDIX D). The students who
took on the basic role of the literary luminary chose a paragraph or sentence from the book to discuss with
their group members. The aim of the participant who assumes this role is to choose something interesting,
powerful, fun, surprising, and important in the book and share it with other friends (Daniels, 2002). The role
sheet of a student who assumes the role of a literary luminary for Samet Behrengi's book Little Black Fish is

presented in Figure 5 (APPENDIX E).
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After the distribution of the basic roles in the group, other roles are selected from the optional roles based on
preferences. Students who took the role of Summarizer as an optional role made a summary of what they read
(Daniels, 2002; Shelton-Strong, 2019). These students were asked to focus only on the important parts of the
story, not the whole story. Word wizards were resposible for searching for important words or concepts that
are not clear in terms of meaning while reading (Daniels, 2002). Those who take on this role identify the
unknown words while reading and mark them immediately, look up their meaning in the dictionary and take
notes. Travel tracers, on the other hand, need to keep track of where the events take place in a book in which
the characters move a lot or the scenes change frequently, and how the events take place. In order to show his
friends in the group the places of the action and ensure discusions, the task of the travel tracer is to trace
where the action takes place, describe the setting of the story in detail or show on a map (Daniels, 2002). The
role sheet of a student who assumes the role of a travel tracer for the story called Goat Going to School in
Ismet Bertan's book The Gorgeous Duo is presented in Figure 6 (APPENDIX F). The character analyser is
responsible for writing the features of the characters in the book he reads. They give information about what
the characters like and know. They also make comparisons with the characteristics of the people around
themselves. The role sheet of a student who assumes the role of character analyzer for Samed Behrengi's book

Little Black Fish is presented in Figure 7 (APPENDIX G).

In accordance with the roles assumed, the group members participated in the discussions in the literature
circles. The connectors presented their previous experiences, their lives in their environment, in the school or
another community, connections they established with different times and places, and the connections with
different people or problems. The questioners posed their questions, and these questions were tried to be
answered altogether. The literary luminaries presented and discussed the interesting, powerful, entertaining,
surprising, important paragraphs or sentences they had chosen in the book. The illustrators draw pictures of an
element of the story (plot, character, and event) related to the part they had read, which can be in the form of
sketch, line character, diagram, etc., and presented them to the class. Apart from these basic roles, those who
took on optional roles fulfilled what their roles required, presented and shared them with the class. All these
processes were carried out under the guidance of the implementation leaders. An example photograph of a

discussion in the literature circles is presented in Figure 8.
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Figure 8. The Photo Depicts a Discussion with a Role Sheet in a Literature Circle.

In the process of evaluation, both process and product evaluations were carried out in accordance with the
contemporary approaches. Finally, a project was presented by the group members regarding the book read.
These projects were designed in the form of drama, poster preparation and book cover. In addition, the
students met with one of the authors whose book was read and the book was evaluated. The ones that were
read online were shared in the form of a forum. In order to see whether the students' reading comprehension
skills improved or not, the evaluation was enriched with product-oriented measurement tools consisting of

multiple choice questions. An example photo of a group project related to the book read is presented in Figure

Figure 9. This Photo Shows a Photograph of a Group's Project Regarding the Book They Read in One Literature

Circle.
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The circle created for a book that was read was thus terminated and another book was selected and a new
circle was formed. In the new circle, it was taken into consideration that the members of the previous circle

came together with different students and the roles assumed by the members differ.

Qualitative Data Collection Method

The qualitative data of the study were collected through semi-structured focus group interviews during one
academic year. During this period, the fourth grade primary school students were interviewed at the end of
every four literature circles. There were nine students in each focus group formed separately in seven different
primary schools. In the focus group interviews conducted after every four literature circles, attention was paid
to diversifying the students. Accordingly, 21 focus group interviews were held during a year. In the preliminary
interviews, the purpose of the interview and the way it would be conducted were specified, the interviewees
were asked whether they would like to participate in the interview, and they were asked for permission to use
a tape recorder during the interview. The interviews were held in a meeting room in the schools and lasted an
average of half an hour. It was observed that most of the participants gave sincere answers during the
interviews. However, some of the participants looked a little bit anxious. The participants' anxiety was

considered to be normal, and ethical principles were explained them to relieve their anxiety.

Data Analysis

Descriptive statistical techniques were used to analyse the quantitative data obtained from the research.
Kolmogorov Simirnov test was performed first to find out whether the data showed normal distribution on the
attitude scores of the students in the study group towards reading books. The attitudes of the participants

towards reading books were analysed using paired samples t test, which is a parametric test.

The qualitative data obtained in the study were analysed through content analysis. Content analysis provides
in-depth analysis of data and identification of themes and dimensions that are previously unclear. The purpose
of content analysis is to reach concepts that can explain the data obtained. Concepts help reach themes and
better organization of cases through themes (Yildirim & Simsek, 2013). All the interviews conducted with the
participants were transcribed at first. Then, the first two researchers created a code list independently from
each other to reveal the opinions expressed by the participants and reached the sub-themes and main themes
based on these codes. Later, these two researchers came together and worked on the sub-themes and main
themes until they reached a consensus and a form was developed. This form was presented to the third
researcher. The third researcher once again assigned the opinions expressed by the participants to this form.
The reliability of the study was calculated using the formula Reliability = Consensus / (Agreement +
Disagreement). It was concluded that the reliability was achieved with 94% level of agreement, and values of
70% and above are considered acceptable (Miles & Huberman, 1994). In addition, the researchers' continuous

discussions and control over the data also improved the validity (Sarantakos, 2005).
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In order to increase the credibility (internal validity) of the data, the consistency of the findings obtained from
the data collected from the focus group interviews after every four literature circles was examined. The
compatibility of the findings with the conceptual framework used in the development of the interview form
was continuously checked. The study model, data sources, data collection tools, data collection process, data
analysis and interpretation, and how the findings are organized are described in detail to ensure the
transferability (external validity) of the study. In addition, all of the participants in focus group meetings were
tried to be reached. Findings obtained from the focus group interviews are presented in a table. In the
reporting stage, themes are explained by making quotations that support each other. For the selection of the
guotations, the criteria of "being striking", "relevance to the theme" and "being explanatory" were taken into
account (Yildirim & Simsek, 2013). The quotations given are presented in italics by indicating the school code,
participant code, gender of the participant, and the number of the interview in parentheses. For example, the
statements made in the third interview by a male participant who ranks fifth among the nine students in the
second school out of seven primary schools are presented in parentheses with the following codes: 2, 5, M, 3.

The names of the pre-service teachers stated in the quotations are given as code names.

FINDINGS

Findings Regarding the Effects of Literature Circles on Primary School Students' Attitudes towards Reading

In order to find out whether there were significant differences between the pretest and posttest attitude
scores of the students in schools, the normality of the data was examined at first. Kolmogorov-Smirnov test
was performed on the pretest and posttest difference scores to reveal whether the data showed normal
distribution. It was determined that the total attitude difference scores of the Attitude towards Reading Scale
(K -S (z) = 1,047; p> 0.05) had a normal distribution. For this reason, paired samples t-test, one of the
parametric tests, was used to find out whether there were significant differences between the pretest and

posttest attitude scores of the primary school students, and the analysis results are presented in Table 5.

Table 5. Paired Samples t-test Results for the Comparison of the Students' Pretest and Posttest Total Attitude

Scores
Test N X sS df t p
Pretest 174 3.21 41 173 1.560 -
Posttest 174 3.27 48 - ‘

Table 5 indicates that the pretest mean scores of the students were at the level of happy (X = 3.21) and their
posttest mean scores were at the level of very happy (X = 3.27). Although there was an increase in favour of the
students’ posttest mean scores and the attitude as a category increased from happy to very happy, this
increase did not make a significant difference between the students' pretest and posttest attitude scores

(t(173)=-1.560, p=.12).
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Reflections of the Primary School Students' Experiences of Literature Circles on Their Attitudes towards

Reading

In the qualitative phase of this study, which had a mixed design, the data obtained from the opinions of the
participants were analysed through content analysis. Themes and sub-themes that emerged as a result of the

content analysis are given in Table 6.

Table 6. Reflections of Literature Circles on Primary School Students' Attitudes towards Reading

Themes Subthemes

Love of reading
Reading dispositions Desire to read
Curiosity in reading

Reading preference

Language development
Benefits of literature circles Imagination

Knowledge acquisition

Recognizing different types of books
Developing reading habits Reading more books
Content-based reading

Reading books at appropriate level

Table 6 illustrates that the opinions of the primary school fourth grade students on literature circles are
categorized under three themes. These emerged as reading disposition, benefits of literature circles, and

developing reading habits.

Reading Disposition

According to the findings obtained from the research, it is observed that the primary school students had a
disposition towards reading. This disposition manifested itself as love of reading, desire to read, curiosity in

reading, and reading preference.

From the first interviews, the participants stated that the literature circles helped them love reading. Regarding
this issue, one of the participants said, "I realized how nice it is to read a book." (5, 3, M, 1), another participant
remarked, “I also didn't like reading books in the third grade or so. Now I've started to love." (3, 3, F, 1) and
another participant stated, “After literature circles, | started to like reading books a little bit more.” (7, 7, M, 1).
Similarly, the participants expressed their thoughts in the second interviews with the following statements: "/
want to participate in other circles, too, because how can | say... it makes people love reading books, it makes
people feel good." (1, 5, M, 2), and "Now [ love reading books more." (4,9, M, 2). The fact that participants’ love

of reading continued in the last interview can be understood from the expressions "I have lovely thoughts
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about literature circles." (7, 7, F, 3) and "I also did not enjoy reading books. Since | joined the circle, I've started

to love reading." (5, 1, M, 3).

It is observed that the fact that the participants started to like reading also increased their desire to read.
Regarding this issue, one of the participants expressed her feelings and thoughts by stating "/ want the next
literature circle to come quickly because | am having a lot of fun, and | am reading books." (6, 5, F, 1) while
another said “/ used to read books from time to time. Now, as soon as | and my cousin go home, we want to
read a book” (2, 6, F, 2). In addition, another participant stated “The activities are fun. | like it. You need to read
the book so that you can do the activities. To do this, you must read the book. The more you read a book, the
more you want to read." (1, 1, F, 2). In the third interview, it was understood from the expressions of the
participants that their desire to read was continuous. With respect to this issue, one participant said, “/ would
join if there were another literature circle. | would even join it with great eagerness. This is because it is very
enjoyable, and our reading skill improves" (1, 1, F, 3), and another participant stated,“My mother used to tell
me to read a book, and so | read a book in this way. Then, when Mehmet teacher came, | started to read a book

myself" (3, 3, F, 3).

It is understood that literature circles increased curiosity in reading, and the participants had reading
dispositions accordingly. The participants expressed their thoughts about reading curiosity in the first interview
by stating, “I did not like reading books in the past. Now, | am reading books, and this is very exciting, and |
wonder about the next chapters of the book. We last read the book called Eep. There were very nice things in it.
Thus, | liked reading books more " (4, 4, M, 1) and “I read a book in the morning when | must go to school and |
wonder about it. My desire to read has increased. In the past, | did not use to read a book" (4, 5, F, 1). Like their
thoughts in the first interview, the participants remarked on reading curiosity in the second interviews as well
by stating “Before the project, | didn't want to read. We stop halfway through the book and we finish it later.
Now | started to love reading " (2, 2, M, 2) and “It’s because this work is very good. If we read 5-10 pages of the
book, then the rest will be read." (5, 9, F, 2). In the last interview, one participant expressed his thoughts in
parallel with the previous interviews by stating “For example, my reading pleasure increased. This is because
the books we read were sometimes thin, but when it was thick, it looked very boring. As we read, we got more
curious about the rest, so we were reading the book.” (5, 2, M, 3). From these statements, it is possible to

deduce that the participants' curiosity in reading continued throughout the year.

In parallel with the development of technology, students have started to prefer to spend time on the computer
or with tools such as phones and tablets rather than reading books. However, based on the opinions of the
participants, it can be claimed that the literature circles have positive effects on this issue. For example, in the
first interview, while one of the participants said, “/ used to read a lot of books in third grade, but | stopped
reading because the internet was available in our house. | got back to reading a book with this activity." (5, 4,

M, 2), another participant remarked his thoughts on the issue with the statements “/ used to take the tablet
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when | came home and do my homework in the evening. Then, the literature circles started and now I read a

book." (2,9, M, 3).

Benefits of Literature Circles

The findings obtained from the research indicate that literature circles contributed to the primary school
students in many ways. While these contributions manifested themselves as fluent reading, reading
comprehension, speaking skill, and writing skill within the scope of language development, they also appeared

as development of imagination and knowledge acquisition.

It is observed that literature circles had positive reflections on the students' fluent reading skills. In this regard,
the participants expressed their thoughts by stating “My reading got a little better thanks to the books. Then, |
started to read faster." (6, 3, F, 1), “I did not like to read books before. When the teacher started giving books,
my reading started to improve." (6, 1, F, 1), “I was a slow reader, and when | read these books, my reading
speed increased." (4, 8, M, 2), and "I used to spell more. Now my reading has improved." (6, 7, M, 2). In
addition, a foreign student explained the benefits of literature circles for himself with the statements “My
reading speed increased. | started to read in a way that everyone can hear and understand." (6, 9, F, 2).
Likewise, in the third interviews, the participants expressed their opinions by stating “/ definitely recommend
my friends to attend literature circles, because their reading speeds increase, and they start to enjoy reading
books more.” (6, 7, M, 3) and “My friends should join the literature circle because they read more, and their
reading speed increases, and their reading skill improves. Their cultural knowledge develops, too." (4, 4, F, 3).
Based on these statements, it can be put forward that the positive effects of literature circles on the

participants’ reading fluency are continuous.

It is seen that the literature circles had a positive effect on the students' reading comprehension as well as their
reading fluency and reading speed. In this regard, a foreign student said, “I like reading books the most. When |
read a book, | did not understand anything. Then when | read the books in this way, | understood everything."
(7,4,F,3). In addition, the participants stated that their speaking skills also improved by expressing "You
distributed books, and my reading skill and my Turkish improved." (1, 7, F, 2) and “I would like my friends to join
the literature circles because they improve our speech.” (4, 8, F, 3). As for the benefits of literature circles for
their writing skill, the participants said, "/ want to write a book." (4, 6, F, 1) and “As | read books, my desire to

write a book increased. | wrote stories. Some books have sad endings." (4, 8, M, 1).

It can be deduced that literature circles improved students' language development as well as their imagination.
The participants voiced their opinions regarding this issue with the statements “When | dream, | feel like | am
that person. | started to read a lot of books." (3,9, M, 2) and “I was not a person who liked reading very much.
The more different books you see, the more you want to read. Your imagination improves, so | liked reading."
(1, 2, F, 3). Another participant expressed her view about the benefits of literature circles on improving

imagination by saying "Literature circles are entertaining, and we both read books and act." (2, 7, F, 1).
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Finally, the participants remarked that they acquired new information in literature circles. In this regard, one
participant said in the first interview, “The more we read, the more knowledgeable we become. Our brains
develop, and reading a book is a very enjoyable activity, too." (2, 4, M, 1). Another participant talked about the
reflection of reading on her life by saying “We have discovered new things. Our life has changed. For example, if
the book we read is about mother, we understand the value of our mother. We have learned lessons from the
book we read." (6, 3, F, 2). In the third interview, one participant voiced his view with the statements “The
events in the books are like dreams. At the end of the book, | felt like a captain. | gained differences." (3, 7, M,
2).

Developing Reading Habits

Findings obtained from the study revealed that literature circles had positive reflections on the development of
the reading habits of the participants. The findings emerged as recognizing different types of books, reading

more books, content-based reading, and reading books at appropriate levels within the scope of reading habits.

It can be asserted that students recognized different types of books and tended to discover different genres
with literature circles. Regarding this issue, one of the participants said, “My interest in reading has increased a
little more. | started to read different types of books. Because all the books are in different genres, | liked this
very much." (7, 4, F, 1), while another participant stated, “/ was reading funny books, now | started to read
adventure books, too.” (4, 3, F, 2). Similarly, one participant gave her opinion with the statements “/ did not use
to like reading books much. Then, the books brought by Yilmaz teacher looked different and enjoyable. Some of
those books were adventure and some were of different genres. That's why literature circles changed me." (3, 1,

F, 3).

It can be suggested that literature circles helped students read more. Regarding this issue, one of the
participants said in the first interview, “I am more attracted to reading. | wanted more to read. | read more." (1,
8, F, 1) and another participant expressed his views by stating “/ used to read books, but | read less. Now | read
more." (5. 5, M, 1). Positive impacts of literature circles on reading habits can be understood from the
expressions of a participant who said, "I want the literature circle time to come quickly, | am not bored at all,
and | read more books than my mother and father." (5, 1, F, 1). What is more, concerning the necessity of
reading more books, one participant remarked, “I used to have difficulty in reading. Then | started to improve
myself, but in the fourth grade, when Erol and Fusun teachers arrived, | started to read more books. | thought |
should read more books; | became more conscious." (2, 3, M, 1). Similar to the previous interviews, in the
second and third interviews, the participants said, "I did not use to read many books, but after the circle |
started to read a lot." (5, 7, M, 2), and “I did not read much before the literature circle. It increased and | love
it." (4, 3, F, 3). In addition, one of the participants stated that the number of pages he read per day increased
even more with the statements “/ did not use to read much before the circle. | only read 20 pages a day. When |

started the literature circle, | started to read at least 40-45 pages a day." (3, 7, M, 3).
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It can be put forward that literature circles had positive reflections on students' book selection. One participant
said, "The amount that | read did not change much, but | decided to read books considering the content, not the

pictures." (5, 1, F, 1).

It is also observed that some participants gained awareness of reading books at appropriate levels with the
literature circle activities. One participant expressed her thoughts on this issue by saying “I was not a person
who liked reading books in the past. This is because my books were holdover from my brother's childhood and
more childish. Since the books you gave me were appropriate for my age, | wanted to read more, and this made

me love reading " (1, 1, F, 2).

CONCLUSION, DISCUSSION AND SUGGESTIONS

The first finding of the study is that literature circles do not have a significant effect on primary school students'
attitudes towards reading. In a study conducted on primary school fourth grade students, Roche (1998) found
out that literature circles did not have a significant effect on students' attitudes towards reading. On the other
hand, there are also studies in the literature suggesting that literature circles have a significant impact on
attitudes towards reading (Carrison & Ernst-Slavit, 2005; Certo et al., 2010; Simpson, 1995; Whittaker, 2012).
However, it should be noted that although literature circles did not have a significant impact on students'

attitudes towards reading in the present study, they led to a positive increase.

Research on reading at the primary school level includes studies that indicate a decrease in students' attitudes
towards reading and a negative reading disposition during primary school years (Davies & Brember, 1995; Kush
& Watkins, 1996; McKenna et al., 1995b). The finding obtained in the present study can be interpreted
positively in a way because the implementation carried out at least prevented the supposed decrease in
attitudes towards reading. As a matter of fact, the findings obtained from the qualitative data demonstrated

that the experiences of literature circles reflected positively on the attitudes of primary school students.

The themes related to the reflections on the primary school students' attitudes towards reading emerged as
reading disposition, benefits of literature circles, and developing reading habits. Reading disposition manifests
itself as love of reading, desire to read, curiosity in reading and reading preference. Literature circles are
considered to be fun activities by the students (Certo et al., 2010). It is understood that in the literature circles
students' curiosity in reading increases and they have productive conversations (Peterson & Belizaire, 2006),
which include making inferences, informing their peers about the discoveries in the books they read, and

interpreting the newly discovered information.

The sub-themes of benefits of literature circles emerged as language development, imagination, and
knowledge acquisition. Their benefits to language development were found in the areas of fluent reading,
reading comprehension, speaking skills, and writing skills. The main reason for these benefits might be

explained by the fact that students gather regularly in literature circles and discuss what they have read
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(Daniels, 2002). In addition, it can be stated that students make sense of what they read with different
perspectives in each literature circle. This can result from the differentiation of roles. It is observed that in the
literature circles, students started to apply reading comprehension strategies (Certo et al., 2010) such as
making connections, questioning, making inferences, summarizing, and evaluating as in the studies of Daniels
and Steineke (2004) and used different types of reading comprehension strategies as revealed in the study by
Coccia (2015). They actively and carefully constructed meaning by making inferences, creating visual images,
and establishing creative connections between personal experiences and other texts, which coincide with the
findings of Brabham and Villaume's (2000) study. In addition, it is determined that with literature circles
students started to read, participated in discussions, learned how to question, and experienced the text first
and then discussed on the text with others. This finding is in line with the findings of Long and Gove (2003). It
was understood that as the time progressed in the literature circles, the students started to have high-level and
in-depth discussions through the roles taken and collaborative discussions. This was pointed out in the studies
by Helgeson (2017) and Scott (1994). The students discussed what they had read in small groups. It can be
asserted that the low number of members in the group affected the quality of the discussion positively.
Similarly, Young and Mohr (2018), who addressed the size of the group as one of the factors explaining the

quality of literature circles, remark that groups of three people engage in higher quality discussions.

Another point emerging in the context of language development in literature circles is the development of
speaking and writing skills. In accordance with the research conducted, the participants, who stated that
literature circles offered a collaborative environment in which they felt safe, indicated that their verbal and
written expression skills improved as well (Elhess & Egbert, 2015; Heller, 2006). Another benefit of the
literature circles emerged as the development of imagination and the acquisition of new knowledge by the
participants. In the literature circles, it is witnessed that discussions made over events and characters reflected
on the participants' own lives. Pearson (2010) asserts that cumulative talk, narration of events, and behaviours
of different characters encourage interaction in book discussions, help bringing texts to life, and has a useful

function in improving children's opinions on literature.

The view that literature circles develop reading habits was determined as the last theme in the study.
Developing reading habits emerged as recognizing different types of books, reading more books, content-based
reading, and reading books at appropriate levels. Burns (1998) put forward that literature circles transform the
classroom environment into a more enjoyable environment and encourage development in reading. The view
that reading books of different genres also contributes to constructing meaning is similar to the findings
obtained by Schwabe et al. (2015). Unlike short, skill-focused passages, literature circles are claimed to
encourage sustainable and successful interaction with authentic readings (Venegas, 2018). Long and Gove
(2003), on the other hand, suggest that during the process, with well-chosen reading books teachers need to
create an environment in which students must make comments and reflect their opinions from more than one
perspective and point of view, and which encourages curiosity and questioning and forces students to read,

write, feel, speak, and go beyond the known.
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Finally, the quantitative results of the study indicate that literature circles lead to a positive, even if not
significant, increase in primary school fourth grade students' attitudes towards reading, and the qualitative
results of the study show that the experiences of literature circles create positive reflections on their reading
attitudes. On the other hand, studies conducted on literature circles have started to reveal how teachers
participate in in-depth conversations with their students in literature circles and to aim at teachers' decisions
based on questioning the process of literature circles in order to improve the quality of students' interactions
and learning potential during conversations in literature circles (Mills & Jennings, 2011). In future studies, using
observational techniques in order to follow more closely how students think and react in discussions on
literature circles and to see how teachers participate in the process may contribute to further increasing the

quality of applications to be conducted with literature circles.

ETHICAL DECLARATION

This article conforms to the journal writing rules, publication principles, research and publication ethics rules,
and journal ethical rules. The approval to conduct study was obtained from the Ethics Committee of the
relevant university, with the permission dated 31.08.2016 and numbered 70581129/2016/G07. The

responsibility belongs to the authors for any violations that may arise regarding the article.

Author(s) Contribution Rate: “1st author contributed 25%, 2nd author contributed 25%, 3rd author

contributed 25%, 4th author contributed 25%.

REFERENCES

Avci, S., Baysal, N., Gul, M., & Akinci, Y. (2013). The effect of literature circle method on reading comprehension
skills. Journal of Theoretical Educational Sciences, 6(4), 535-555.

Bernadowski, C. (2013). Improving the reading attitudes of college students: Using literature circles to learn
about content reading. Journal on English Language Teaching, 3(3), 16-24.

Brabham, E. G., & Villaume, S. K. (2000). Questions and answers: Continuing conversations about literature
circles. The Reading Teacher, 54(3), 278-280.

Burns, B. (1998). Changing the classroom climate with literature circles. Journal of Adolescent & Adult Literacy,

42(2), 124-129. https://www.jstor.org/stable/40016796.

Carrison, C., & Ernst-Slavit, G. (2005). From silence to a whisper to active participation: Using literature circles
with ELL students. Reading Horizons: A Journal of Literacy and Language Arts, 46(2), 93-113.

Certo, J., Moxley, K., Reffitt, K., & Miller, J. A. (2010). | learned how to talk about a book: Children's perceptions
of literature circles across grade and ability levels. Literacy Research and Instruction, 49(3), 243-263.

https://doi.org/10.1080/19388070902947352.

Coccia, L. (2015). Literature circles and their improvement on comprehension a focus on elementary students

[Unpublished master’s thesis]. St. John Fisher College.

107


https://www.jstor.org/stable/40016796
https://doi.org/10.1080/19388070902947352

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

Creswell, J. W., & Plano Clark, V. L. P. (2018). Designing and conducting mixed methods research. Sage
Publications Inc.

Daniels, H. (2002). Literature circles voice and choice in book clubs and reading groups (2nd ed). Pembroke
Publishers.

Daniels, H., & Steineke, N. (2004). Mini-lessons for literature circles. Heinemann.

Davies, J., & Brember, I. (1995). Stories in the kitchen: Reading attitudes and habits of year 2, 4 and 6 children.
Educational Research, 37(3), 305-313.

Dogan, B., Yildirim, K., Cermik, H., & Ates, S. (2020). Promoting pre-service teachers’ reading attitudes through
literature circles: A mixed methods design. International Journal and Educational Methods, 6(4), 653-
667. https://doi.org/10.12973/ijem.6.4.653

Dogan, B., Yildirim, K., Cermik, H., & Ates, S. (2018). Okuma cemberleri: Nicin ve nasil? Ornek bir uygulama.
[Literature circles: Why and how? An example of implementation]. Journal of Mother Tongue Education,

6(3), 747-765.https://doi.org/10.16916/aded.428415.

Elhess, M., & Egbert, J. (2015). Literatue circles as support for language development. English Teaching Forum,
53(3), 13-21.

Erkenay, N. (2013). llkokul 3. sinif ogrencilerinin okumaya iliskin tutumlarinin cesitli degiskenlere gore
incelenmesi [Examination of the attitudes of 3rd grade elementary school students towards reading
according to various variables] [Unpublished master’s thesis ]. Pamukkale University.

Heineke, A. J. (2014). Dialoging about English learners: Preparing teachers through culturally relevant literature

circles. Action in Teacher Education, 36(2), 117-140. https://doi.org/10.1080/01626620.2014.898600.

Helgeson, J. (2017). Differentiating through literature circles. Kappa Delta Pi Record, 53(1), 41-44.
https://doi.org/10.1080/00228958.2016.1264821.

Heller, M. F. (2006). Telling stories and talking facts: First graders’ engagements in a nonfiction book club. The

Reading Teacher, 60(4), 358-369. https://doi.org/10.1598/RT.60.4.5.

Kaya-Tosun, D., & Dogan, B. (2020). The effects of literature circles on reading fluency, reading comprehension
and reader responses: A mixed method study. Education and Science, 45(203), 153-176.
https://doi.org/10.15390/EB.2020.8716.

Krashen, S., & Von Sprecken, D. (2002). Is there a decline in reading romance? Knowledge Quest, 29 (3), 11-17.
Kush, J. C., & Watkins, M. W. (1996). Long-term stability of children’s attitudes toward reading. The Journal of
Educational Research, 89(5), 315—319. https://doi.org/10.1080/00220671.1996.9941333.

Lazarus, B. D., & Callahan, T. (2000). Attitudes toward reading expressed by elementary school students
diagnosed with learning disabilities. Reading Psychology, 21(4), 271-282.
https://doi.org/10.1080/027027100750061921.

Long, T. W., & Gove, M. K. (2003). How engagement strategies and literature circles promote critical response
in a fourth-grade, urban classroom. Reading Teacher, 57(4), 350-361.
https://www.jstor.org/stable/20205370.

108


https://doi.org/10.16916/aded.428415
https://doi.org/10.1080/01626620.2014.898600
https://doi.org/10.1080/00228958.2016.1264821
https://doi.org/10.1598/RT.60.4.5
https://doi.org/10.15390/EB.2020.8716
https://psycnet.apa.org/doi/10.1080/00220671.1996.9941333
https://doi.org/10.1080/027027100750061921

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

Marchiando, K. (2013). Creating lifelong readers: Student ownership and peer interaction in literature circles.
lllinois Reading Council Journal, 41(3), 13-21.

McKenna, M. C., Kear, D. J., & Ellsworth, R. A. (1995a). Children’s attitudes toward reading: A National Survey.
Reading Research Quarterly, 30, 934-955.

McKenna, M.C., Stratton, B. D., Grindler, M.C., Stephen J., & Jenkins, S. J. (1995b). Differential effects of whole
language and traditional instruction on reading attitudes. Journal of Reading Behavior, 27 (1), 19-44.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis. Thousand Oaks.

Mills, H., & Jennings, L. (2011). Talking about talk: Reclaiming the value and power of literature circles. The

Reading Teacher, 64(8), 590-598. https://doi.org/10.1598/RT.64.8.4.

Palani, K. K. (2012). Promoting reading habits and creating literate society. International Refereed Research
Journal, 2(1), 90-94.

Pearson, C. (2010). Acting up or acting out? Unlocking children’s talk in literature circles. Literacy, 44(1), 3-11.
https://doi.org/10.1111/j.1741-4369.2010.00543.x.

Peterson, K. (2016). Making meaning with friends: Exploring the function, direction and tone of small group
discussions of literature in elementary school classrooms. Reading Horizons, 55(3), 29-61.

Peterson, S., & Belizaire, M. (2006). Another look at roles in literature circles. Middle School Journal, 37(4), 37-
43, https://doi.org/10.1080/00940771.2006.11461544.

Roche, K. (1998). The effects of literature circles on the reading attitudes of fourth grades students
[Unpublished master’s thesis]. Rowan University.

Rosenblatt, L. M. (1978). The reader, the text, the poem: The transactional theory of the literary work. Southern
Illinois University Press.

Rosenblatt, L. M. (2004). The transactional theory of reading and writing. In R.B. Ruddell & N.J. Unrau (Eds.),
Theoretical models and processes of reading (pp. 1363-1368). International Reading Association.

Sanacore, J. (2000). Promoting the lifetime reading habit in middle school students. The Clearing House, 73(3),
157-161. https://doi.org/10.1080/00098650009600937.

Sandmann, A., & Gruhler, D. (2007). Reading is thinking. International Journal of Learning, 13(10), 105-113.

Sarantakos, S. (2005). Social research (3rd ed). Palgra and Macmillian.

Schwabe, F., McElvany, N., & Trendtel, M. (2015). The school age gender gap in reading achievement:
Examining the influences of item format and intrinsic reading motivation. Reading Research Quarterly,

50(2), 219-232. https://doi.org/10.1002/rrq.92.

Scott, J. E. (1994). Literature circles in the middle school classroom: Developing reading, responding, and

responsibility. Middle School Journal, 26(2), 37-41. https://doi.org/10.1080/00940771.1994.11494408.

Shelton-Strong, S. J. (2012). Literature circles in ELT. ELT Journal, 66(2), 214-223.
Shelton-Strong, S. J. (2019). An analysis of collaborative dialogue in literature circles. In C. Jones (Ed.),
Literature, spoken language and speaking skills in second language learning (pp. 176-201). Cambridge

University Press.

109


https://doi.org/10.1598/RT.64.8.4
https://doi.org/10.1111/j.1741-4369.2010.00543.x
https://doi.org/10.1080/00940771.2006.11461544
https://doi.org/10.1080/00098650009600937
https://doi.org/10.1002/rrq.92
https://doi.org/10.1080/00940771.1994.11494408

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

Simpson, A. (1995). Not the class novel: A different reading program. Journal of Reading, 38(4), 290-294.
https://www.jstor.org/stable/40016586.

Tracey, D., & Morrow, L. M. (2006). Lenses on reading: An introduction to theories and models. Guilford Press.

Venegas, E.M. (2018). Strengthening the reader self-efficacies of reluctant and struggling readers through
literature circles. Reading & Writing Quarterly: Overcoming Learning Difficulties, 34(5), 419-435.
https://doi.org/10.1080/10573569.2018.1483788.

Venegas, E. M. (2019). “We listened to each other”: Socioemotional growth in literature circles. The Reading

Teacher, 73(2), 149-159. https://doi.org/10.1002/trtr.1822.

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard University
Press.

Whittingham, J. (2014). Reading motivation: A study of literature circles. Academic Exchange Quarterly, 18(2),
1096-1453.

Whittaker, C. R. (2012). Integrating literature circles into cotaught inclusive classroom. Intervention in School

and Clinic, 47(4) 214-223. https://doi.org/10.1177/1053451211424601.

Yildirim, A., & Simsek, H. (2013). Qualitative research methods in the social sciences (9th ed.). Seckin Publishing.
Young, C., & Mohr, K. A. J. (2018). Exploring factors that influence quality literature circles. Literacy Research
and Instruction, 57(1), 44-58. https://doi.org/10.1080/19388071.2017.1366606.

110


https://doi.org/10.1080/10573569.2018.1483788
https://doi.org/10.1002/trtr.1822
https://doi.org/10.1177%2F1053451211424601
https://doi.org/10.1080/19388071.2017.1366606

I.I OE E C (International Journal of Eurasian Education and Culture)

Vol: 6, Issue: 12

2021

APPENDIX A. List of Books Read during the Literature Circles Implementation Process and their Authors

2
o

Book Title

Author

ol
LoV NO VA WN R

[N
N

Aesop's Fables

My Kite is Cloud Now
One Peach, Thousand Peaches
The Girl With Tomato Hair

The Little Black Fish
Eep!
Gorgeous Duo
The Bastinado
Lostin a Map
Living in Dreams
The Pens
Black Beauty

Aisopos
Sevim Ak
Samed Behrengi
Sevim Ak
Samed Behrengi
Joke van Leeuwen
Ismet Bertan
Omer Seyfettin
Vladimir Tumanov
Mustafa Unver
Yasar Kemal
Anna Sewell
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APPENDIX B. The Role Sheet of a Student who Assumes the Connector Role for Sevim Ak's Book The Girl with
Tomato Hair

Bu okuma girevinde bildugum bazs baglanalar /
,‘ “ 7/ i
'L' A; 1 2 IWV1\/l o 1:_“ i:/‘i’..d_ _;1{ ‘—‘ .JI_'.J:_.__L— ,'
DHGT€ 7 J

) _t.if_-'...-?;rimfj;bdyﬂd MJJJ— V€ Zé}/.z‘

Some connections | have found in this reding task:

My mother and father stayed in dormitory, as well.
My mother also made sales.

My elder sister also feels annoyed at chatterers.

| also read magazine.

My brother is also chatterer like crows.

LAREE o

Figure 2. The Role Sheet of a Student who Assumes the Connector Role for

Sevim Ak's Book The Girl with Tomato Hair

112



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

APPENDIX C. The Role Sheet of a Student who Takes on the lllustrator Role for Sevim Ak's Book titled My Kite is
Cloud Now.

Ak |

A Seuim
UCURTMAM - Bahie A |

Figure 3. The Role Sheet of a Student who Takes on the lllustrator Role for Sevim Ak's Book titled My Kite is
Cloud Now.
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APPENDIX D. The Role Sheet of a Student who Takes on the Questioner Role for Vladimir Tumanov's Book Lost

in a Map

Questions

Sorular;

Lehes Vﬁ_pmg____ﬁm

" H.(':.J_{M_ - L\lZl Wak‘ar‘. i(an }3:( 5 Am_ Lq‘aqé] ‘iol(
Jo0ra, ‘ i
2 ([‘ A IRA Chfli Suidn m: Q;ﬁgfxioch(

Suian Uif@ﬁ Manv.\n C!me(*:)of,
) 5\1 49a 2 lm&m qjs ‘noi’%’; Sd}uﬁél
mgir.l

Cnb Simb{ 45{«‘%9( & ol Bm[w
3 )

_&/MSZ Téfe,;g

1. Why are Chris and Francis aging fast?

Because they're eating a lot of sugar that makes them age quickly.
2. Whom did Francis and Chris pull out of the water?

Peevish Marvin

3. Why do they call Teresa as cry-baby?

Because she constantly cries.

Figure 4. The Role Sheet of a Student who Takes on the Questioner Role for Vladimir Tumanov's Book Lost in a

Map
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APPENDIX E. The Role Sheet of a Student who Takes on the Literary Luminary Role for Samet Behrengi's Book
Little Black Fish

Yer Secme nedeni

( " ]
|..Sayfa _ Paragral Anne bolit kenofa Cekilin Yo (Vra hkumahnl,

12 5040e_Porycaf

’ \ * Sy ' \
2..Sayfa _ Paragraf SQMQ}G Eebfe wkelete Seclenit Qovledeni
5. Syl Panagaf gickaS Yo kike ; b’716§9$k\0 Lic holot AME&

19 S0{a patofraf

. Soyia_ Pamgrf a0 1 galik mgoalini buit dikben 9otra enlfi-
L3 Sotdq pataleg

1. Page13- Mother fish: “step aside, don't touch my baby”.
2. Page 22- The he called out the lizard and said ...
3. Page 32- For a few minutes he just stood there confused

4. Page 47- After the baby fish finished his story...

Figure 5. The Role Sheet of a Student who Takes on the Literary Luminary Role for Samet Behrengi's Book Little

Black Fish

115



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

APPENDIX F. The Role Sheet of a Student who Takes on the Travel Tracer Role for Ismet Bertan's Book The

Gorgeous Duo

Olay nerede bagliyor? Olaym tanimlandif yer- sayfa

DCA?Qx N & C) \Y)c)g S C“\ﬂ‘ﬁ:\ QB%

)50\13):9&”

Anahtar olay nerede gergeklesiyor? Olaym tammlandif yer- sayfa

\é’ ) JG‘ \Af‘;: SQC)?“‘\ ?)g
O’H c:},ri@n

Olay nerede bitiyor? Olaymn tanimlandif yer- sayfa

Ok ol Syl oy

‘3'/’} : \j,o(‘

Where does the event begin? Behind the mountain

Where is the event described in the book- page: Page 93

Where does the key event take place? On the path while grazing the goat
Where is the event described in the book — page: page 95

Where does the event end? At school

Where is the event described in the book — page: page 106

Figure 6. The Role Sheet of a Student who Takes on the Travel Tracer Role for Ismet Bertan's Book The

Gorgeous Duo
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APPENDIX G. The Role Sheet of a Student who Takes on the Character Analyser Role for Samed Behrengi's

Book Little Black Fish
Karakterler Ozellikleri
' i oF cAHIctenes!, 19/ bl
!*‘«'f%:k Ken, !Merf“bs“i”%/ 3 9 N €&, 171 //eih.J
|tesy n |
1 bel | f
|

|
i 1

! | bises Ql:co® JI5% Kok €, I Veyis
yerlere 9/'/(:/)

(g/‘VO”f’/ﬂ ‘ g/e(\g/,'/iéf/'q/ §€I/€q7 8/173/6f/€ﬁ///)( Ql’f@"/)
- | 17¢€q '

é/t'AVl”ly € kl/fpo/gb C/\l;l///f/ rla;C k/z 7/0" ﬁ/ab/,//r)() 7/(/' /-a
l Corwve P [(FF Sple? D e se .

The character and features

Little Black Fish: Curious, timid, chatty, brave

Mother fish: is afraid that something bad will happen, and goes to safe places
The Larvas: Love themselves and call others as ugly

Mother Frog: Protects her children and never allows others to scold her children

Figure 7. The Role Sheet of a Student who Takes on the Character Analyser Role for Samed Behrengi's Book

Little Black Fish
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OKUMA CEMBERLERI DENEYiMINLERINiN iLKOKUL OGRENCILERININ
OKUMAYA YONELIK TUTUMLARI UZERINE ETKiSi2

0z

Bu arastirmanin amaci, ilkokul 6grencilerinin okuma c¢emberleri ile edindikleri deneyimlerin
okumaya yonelik tutumlari Gzerindeki etkisini ve yansimalarini ortaya gikarmaktir. Aragtirmanin
katihmcilarini yedi farkh ilkokulda 6grenim goren toplam 174 ilkokul dérdinci sinif 6grencisi
olusturmaktadir. Karma desene dayali olarak yiritilen arastirmanin nicel agamasinda tek gruplu
On test-son test modeli tercih edilmistir. Arastirmanin nicel kismi olan bu asamasinda da okuma
c¢emberlerinin ilkokul 6grencilerinin okumaya iliskin tutumlarina etkisi incelenmistir. Katihmcilarla
bir egitim-6gretim yili boyunca 12 okuma ¢emberi gerceklestirilmis ve her cemberde bir kitap
olmak Uzere toplam 12 kitap okunmustur. Arastirmanin nitel boyutunda ise uygulama siirecinde
her dort okuma ¢emberinin ardindan yedi ilkokulda dokuzar 6grenciden olusan gruplarla tger kez
odak grup gériismeleri yapilmistir. Bir yilda 21 odak grup gériismesi gerceklestirilmistir. ilkokul
ogrencilerinin okuma ¢emberleri ile edindikleri deneyimlerin okumaya yonelik tutumlarina nasil
yansidigini agiga cikarmak amaciyla gérismeler yoluyla elde edilen nitel veriler igerik analizi ile
¢O6zUmlenmistir. Arastirmanin nicel verilerinin analizi sonucunda, katiimcilarin okumaya yoénelik
tutumlarinda bir artis saglandigi ancak bu artisin istatistiksel olarak anlamli bir fark olusturmadigi
gorilmustiar. Bunun yaninda nitel verilerden elde edilen bulgulardan ise okumaya yonelik egilim,
okuma c¢emberlerinin yararlari ve okuma aliskanligini gelistirme boyutlari agiga c¢ikmistir.
Arastirmadan elde edilen sonuglar, okuma ¢emberlerinin okur-yazar bir toplum olma yolunda
ilkokul 6grencilerinin yetismelerine katki sunmasi agisindan dnem tasimaktadir.

Anahtar kelimeler: Okuma ¢emberleri, okuma tutumlari, ilkokul 6grencileri, karma desen.

2 Bu arastirma TUBITAK 1001 Projesi kapsaminda (Proje No: 117K108) desteklenmistir.
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Okuma tutumunun yasam boyu okuma becerilerini gelistirme ve kullanmadaki hayati roll (Lazarus ve Callahan,
2000), kiigiik yaslardan itibaren 6grencilerde okumaya yonelik pozitif tutum gelistirme gerekliligini ortaya
¢ikarmaktadir. Ginimuzde televizyon, bilgisayar, akilli telefon gibi kitle iletisim araglarinin okuyucular i¢in daha
eglenceli segenekler sunmasi 6gretmenlerin 6grencilerin okuma tutumlarini olumlu yénde gelistirme cabalarini
daha da zorlastirmaktadir (McKenna vd., 1995a; Palani, 2012). Ote yandan 6gretmenlerin; ebeveynler, okul
kurullari ve medya tarafindan 6ne gikarilan standartlara dayal egitime zorlanmalari (Krashen ve Von-Sprecken,
2002; Sanacore, 2000) ve uluslararasi sinavlarin getirdigi baskilar da dustnaldiginde bu durum bir ¢ikmaza
dontsmektedir. S6z konusu nedenlerle 6gretmenler okumaya karsi olumlu tutum gelistirmenin etkili bir yolu
olarak gordikleri halde okumada temel becerilerin kazanilmasi kadar deger gérmeyen haz/eglence amagli
okuma uygulamalarindan kaginmaktadirlar (Sanacore, 2000). Ogretmenlerin dgrencilerinin okumaya y&nelik
olumlu tutum gelistirmek icin izleyebilecegi yollardan biri okuma cemberleridir. Ogrencilerinde okumaya
yonelik olumlu tutum gelistirmenin yanisira bilissel ve sosyal yonden de ilerlemelerine katkida bulunmak

isteyen 6gretmenler siniflarinda okuma ¢emberlerini kullanabilir.
Okuma Cemberleri

Okuma g¢emberleri, ayni 6ykd, siir, makale ya da kitaplari okumayi segcen 6grencilerin bir araya gelerek kiiglik
gruplar olusturmasi ve bu gruplarda okunanlarin tartisilmasi ve paylasiimasi etkinligidir (Daniels, 2002). Kiigiik
gruplarda yapilan ¢alismalar alanyazinda degerli olarak goriilmektedir (Peterson, 2016). Okuma c¢emberleri
Vygotsky’nin (1978) sosyo-kiiltiirel teorisi ve Rosenblatt'in (1978; 2004) okur-tepki kuramina dayanmaktadir.
Okuma ¢emberlerinde Vygotsky'nin (1978) yakinsal gelisim alani iginde 6grencinin duydugu destek ve rehberlik
akranlarindan gelebilir. Clnki yapi icerisindeki her 6grenci ayni zamanda digerleri icin belirli konularda birer
destek saglayici, beceri gelistirici ve anlamayi kolaylastirici niteligindedir. Bu kapsamda her bir 6grenciden
beklenen temel rol ise siirece etkin katiimdir. Okuma ¢emberlerinin dayandig diger kuram ise Rosenblatt'in
(1978) okur-tepki kuramidir. Okuru anlamadan hangi metnin ne kadar 6nemli oldugunu belirlemenin olasi
olmadigini belirten Rosenblatt (2004) 6gretmenin roliiniin bu siirecte 6nemli oldugunu, 6grencilerin gegcmis
deneyimler ve glincel ilgiler 1siginda okuduklarini, kisisel tepkilerde bulunduklarini, arkadaslarinin farkh
tepkilerini gordiklerini ve daha sonra metne tekrar dénerek tepkilerini glincellediklerini ifade etmistir. Okuma
¢emberlerinin, Rosenblatt'in (1978) kuraminda acikladig gibi, okurlarin gesitli bakis agilarini kullanarak metne
yaklagsmasini saglayacagl disliniilmektedir. Okuma g¢emberleri siirecinde yasantilara ve deneyimlere dayall
olarak gergeklesen sosyal etkilesim hem Rosenblatt (1978; 2004) tarafindan gelistirilen okur-tepki kurami hem
de Vygostsky (1978) tarafindan gelistirilen sosyo-kultirel kuramin ortaya koydugu temel ilkeleri birlestirirken is

birligine dayali 6grenmeyi de desteklemektedir (Daniels, 2002).

Okuma g¢emberleri yapisi geregi 6grencilere hem bilissel hem duyussal hem de sosyal yonden katkilar
sunmaktadir (Dogan vd., 2018). Bilissel olarak okuma ¢emberlerindeki tartismalarin 6grencilerin metne yonelik

yorumlarini zenginlestirdigi belirtiimektedir (Pearson, 2010). Ote yandan okuma g¢emberlerinde &grenciler
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yansitici konugmalar yapmakta ve etkilesimli ortamlarda okuma ve sorgulama becerilerini kullanmaktadirlar
(Mills ve Jennings, 2011). Duyussal agidan bakildiginda, okuma ¢emberlerinde yapilan etkinliklerin okumaya
yonelik tutumlara ve okuma motivasyonuna olumlu yansidigi (Bernadowski, 2013; Carrison ve Ernst-Slavit,
2005; Certo vd., 2010; Dogan vd., 2020; Heineke, 2014; Peterson ve Belizaire, 2006; Simpson, 1995;
Whittingham, 2014) gorilmektedir. Sosyal yonden ise Venegas (2019) okuma ¢emberlerinin sosyo-doygusal
beceriler, sosyo-duygusal 6grenme, 6z yonetim, sosyal farkindahk, sosyal bilis bilgisi ve empati gibi
yararlarindan séz etmektedir. Ogrenci secimine duyarlihigi, kiigiik etkilesimli gruplarin 6grenciler tarafindan
yonetilmesine izin vermesi, karma yetenek gruplariyla ¢alisma imkani ve okulda okumak igin 6nemli miktarda
zaman sunmasi gibi nitelikleriyle okuma ¢emberleri, katilimcilari sorumlu, sinif ortamini daha isbirlikli, okumayi
daha zevkli hale getirmektedir (Burns, 1998). Dolayisiyla s6zii edilen etkenlerin tim{ okumada gelismeyi tesvik

etmektedir.

Sandmann ve Gruhler (2007) okuma g¢emberlerinin bes temel O6zelliginden s6z etmektedir. Bu Ozellikler
ogrencilerin kendi secimlerini, mini dersleri, okuma programlarini, not tutma becerilerini ve degerlendirmeyi
icermektedir. Ogrenci secimi, 6grencilere okulda hangi kitabi okuyacaklarini segme firsati verir. Mini dersler ise
bir okuma ¢emberi toplantisinin 6ncesinde veya sonrasinda 6grencilerin ihtiya¢ duyduklar, kisa, 6gretmen
merkezli olan derslerdir. Bir diger 6zellik, 68rencilerin belirli bir stiirede ne okuyacaklarina/ne kadar okumus
olmalar gerektigine dair bir takvim hazirladiklari yer/bdlim olan okuma programlaridir. Bu nedenle burasi
Ogrencilerin kendi 6grenmelerinde en fazla s6z sahibi olduklari yerdir. Butiin bunlar okuma g¢emberlerinin
dgrencilerin duyussal olarak gelisimine katki sundugu noktalardir. Ogrencilerin sectikleri kitaplar dogrultusunda
bir araya gelip grup olusturmalari, grup siirecinde rolleri geregi yaptiklarini birbirleriyle paylasmalari, birbirlerini
dinlemeleri, birbirlerine yardim etmeleri ve siirecin sonunda ortaya hep beraber bir Griin koymalari ise hem

duyussal (Young ve Mohr, 2018) hem de sosyal yoni gelistirmeye vurgu yapar.

Okuma ¢emberlerinde grup Uyeleri belirli roller alarak tartismaya aktif olarak katilmaktadir. Roller, temel roller
ve secimlik roller olmak Uzere iki kissmda ele alinmaktadir. Temel roller sorgulayici, bag kurucu, okuma
aydinlaticisi ve ressamdir (Daniels, 2002; Marchiando, 2013; Shelton-Strong, 2019; Tracey ve Morrow, 2006).
Secimlik roller ise hareket izcisi, 6zetleyici, s6zcik avcisi ve tahmin edici gibi rollerdir (Daniels, 2002).
Katilimcilar bir tartisma toplantisi dncesinde segtikleri rollere uygun olarak hazirlanmaktadir. Toplanti dncesi
yapilan hazirliklar katilimci sorumlulugunu tesvik eden bir gereklilik olarak gériilmektedir (Helgeson, 2017). Her
yeni okuma ¢emberinde gruptaki Uyeler ve roller de degismektedir. Bu sekilde 6grenciler her okuma ve
tartismada farkl bakislarla tartismaya katilmakta ve boylece okuma farkindaliklari artmaktadir (Shelton-Strong,
2012). Bu roller, Daniels (2002) tarafindan tanimlandigi lzere ogrencilerin metinle etkilesim cergevesini
belirlemektedir. Rollerin geregi olarak yerine getirilen goérevler agirlikli olarak bilissel bunun yani sira duyussal
yoni de gelistirmeye katki sunmaktadir. Okuma ¢emberlerinin son o6gesi 6gretmen goézlemleri, 6grenci
degerlendirmeleri ve 6z degerlendirme yoluyla gerceklestirilebilen degerlendirmelerdir (Sandmann ve Gruhler,

2007). Oz degerlendirmeler de hem bilissel, hem duyussal olarak ¢ocuklarin gelisimlerine katki sunar.
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Bu Galisma

ilkokul 6grencilerine yonelik okuma ¢emberlerinin bilissel agidan faydali oldugunu ortaya koyan arastirmalar
bulunmaktadir (Avci vd., 2013; Kaya-Tosun ve Dogan, 2020). Ancak duyussal agidan da faydali oldugundan sz
edebilmek icin okuma gemberlerinin 6grencilerin okumaya yonelik tutumlarina etkileri konusunda galismaya
ihtiyac oldugu agiktir. Okuma g¢emberlerinin ilkokul &grencilerinin okumaya yoénelik tutumlar lizerindeki

etkilerini ortaya koymayi amaglayan bu arastirmada temel olarak iki soruya yanit aranmustir.

(1) Okuma ¢emberlerine uzun sireli katihm ilkokul dérdiinct sinif 6grencilerinin okumaya yoénelik tutumlari

Uzerinde istatistiksel olarak anlamli bir farklilik géstermekte midir?

(2) ilkokul dérdiincii sinif 6grencilerinin okuma ¢emberleri deneyimleri onlarin okumaya yénelik tutumlarini ne

Olgude degistirdi?

YONTEM

Arastirmanin Modeli

Bu calisma okuma ¢emberlerinin ilkokul 6grencilerinin okumaya yénelik tutumlari izerindeki etkisini ve ilkokul
Ogrencilerinin okuma g¢emberleri ile edindikleri deneyimlerin okumaya yoénelik tutumlarina nasil yansidigini
aciga c¢ikarmak amaciyla karma desene (Creswell ve Plano Clark, 2018) dayali olarak ydratalmastar.
Arastirmada hem nicel hem de nitel veriler toplanmasina ragmen 6zellikle nitel kisimdan toplanan verilere
agirhk verilmistir. Arastirmanin nicel asamasi tek gruplu 6ntest-son test modelinde planlanmis ve okuma
¢emberlerinin ilkokul 6grencilerinin okumaya yonelik tutumlarina etkisi incelenmistir. Kullanilan sirali karma

desene dayali izlenen asamalar Sekil 1’de sunulmustur.

Sirali Karma
Desen

Ll

Yari-deneysel

12 Okuma
Cemberi

Nicel Nicel

On test Son test

Nitel

21 Odak Grup
Gorusmesi

Ortiisme

Sekil 1. Arastirma Modeli
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Okuma ¢emberlerine dayanan uygulama siirecinin bir egitim 6gretim yili gibi uzun bir zaman dilimini kapsamasi
tek gruplu o6ntest-son test modelinin tercih edilme nedenlerinden biridir. Bir diger neden ise arastirmanin
getirdigi maliyettir. Nitekim 174 katihmcinin yer aldig1 arastirmada, 12 okuma ¢emberi gergeklestirilmis ve her
okuma g¢emberindeki kitap 174 katiimci tarafindan okunmustur. Bir yilda 174 katiimcinin 12 kez kitap alim
maliyeti ve bunun yanisira bu kitaplarin okunmasi geregi nedeniyle arastirmada kontrol grubunun olusturulmasi
olasi gorilmemistir. S6zii edilen nedenler bu desenin tercih edilmesini gerekli kilmistir. Arastirmanin nitel
asamasinda ilkokul 6grencileri ile odak grup gorismeleri gergeklestirilmis ve ilkokul 6grencilerinin okuma
¢emberlerine yonelik deneyimlerinin okumaya yonelik tutumlarina nasil yansidigina iligkin gorusleri elde

edilmistir.

Katilimcilar

Arastirma, Ege Bolgesindeki bir ilde arastirma izni kapsaminda sosyoekonomik diizeyi disik ¢cevrede yer alan
yedi ilkokulda gerceklestirilmistir. Oncelikle bu yedi ilkokulun tiim dérdiincii sinif subelerinde grenim géren
1110 6grencinin okuma tutumlari Erkenay (2013) tarafindan gelistirilen Okumaya Yénelik Tutum Olcedi

aracihigiyla belirlenmistir. Elde edilen veriler analiz edilmis ve ulasilan sonuglar Tablo 1’de sunulmustur.

Tablo 1. ilkokul D&rdiincii Sinif Ogrencilerinin Okuma Tutum Puanlari

Okullar Subeler f % Tutum Ortalamalari
A 23 2.07 93.48
B 25 2.25 69.50
1 C 20 1.80 60.20
D 21 1.89 47.64
E 17 1.53 50.18
F 25 2.25 68.04
Ara toplam 131 11.80
A 22 1.98 44.41
B 21 1.89 43.05
2 C 10 0.90 41.30
D 22 1.98 43.18
Ara toplam 75 6.80
A 26 2.34 76.33
B 29 2.61 89.16
C 32 2.88 93.71
3 D 29 2.61 89.45
E 22 1.98 79.59
F 30 2.70 76.53
Ara toplam 168 15.10
A 23 2.07 118.54
B 24 2.16 123.85
C 25 2.25 98.48
D 25 2.25 84.58
a E 26 2.34 84.56
F 19 1.71 93.34
G 27 2.43 127.70
H 28 2.52 126.80
| 25 2.25 140.28
Ara toplam 222 20.00
A 22 1.98 39.89
5 B 25 2.25 33.88
C 23 2.07 33.07
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Ara toplam 70 6.30

A 20 1.80 146.28
B 26 2.34 130.00
C 21 1.89 109.67
D 28 2.52 133.66
E 25 2.25 90.12
6 F 31 2.79 109.23
G 27 2.43 104.15
H 25 2.25 96.26
| 28 2.52 125.13

Ara toplam 231 20.80
A 30 2.70 119.93
B 29 2.61 116.36
C 33 2.97 100.85
D 30 2.70 90.62
7 E 33 2.97 95.73
F 27 2.43 109.35
G 31 2.79 118.08

Ara toplam 213 19.20

GENEL TOPLAM 1110 100.00

Okullarda yer alan subeler bazinda okuma tutum puan ortalamalari belirlendikten sonra her okulun en yiksek
tutum ortalamasina sahip subesi 6ncelikle elenmistir. Geri kalan subeler arasindan okul yonetimi ile ziimre
o0gretmenlerinin goérusleri de dikkate alinarak her okuldan bir subenin calismaya dahil edilmesine karar

verilmistir. Bu subelerin 6grenci sayilarina iliskin bilgiler asagida yer alan Tablo 2’de sunulmustur.

Tablo 2. Arastirmanin Katiimcilarina iliskin Sayisal Bilgiler

Ogrenci Sayisi

Okullar Sube Kadin Erkek Toplam Ayrilan Ogrenci Sayisi
1 4-F 15 10 25 2
2 4-D 7 15 22 -
3 4-B 14 15 29 2
4 4-F 9 10 19 -
5 4-C 9 14 23 2
6 4-F 15 16 31 -
7 4-E 12 21 33 2
Toplam 81 101 182 8

Tablo 2 incelendiginde toplamda 182 dérdiinci sinif 6grencisi ile okuma ¢emberleri uygulamalarina baslandigi
ancak bir egitim 6gretim yilini iceren uygulama siirecinde sekiz 6grencinin okullarindan ayrilmasi ile 174 6grenci
ile calismanin yarattldigu gorilmektedir. Katilimcilarin okumaya yonelik tutum olgeginde yer alan maddelere

verdikleri yanitlarin 6n test puanlarina iliskin betimsel istatistikleri belirlenmis ve Tablo 3’te sunulmustur.
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Tablo 3. ilkokul Dérdiincii Sinif Ogrencilerinin Okumaya Yénelik Tutumlarinin On Test Puanlarina iliskin

Aritmetik Ortalama ve Standart Sapma Degerleri

Okullar N X SD
1 25 3.28 34
2 22 3.28 .32
3 29 3.30 .20
4 19 3.09 .26
5 23 3.26 .55
6 31 3.22 .50
7 33 3.14 51

Tablo 3 incelendiginde toplam 174 katilimcinin 6n test sonucunda okuma tutumlarinin sevingli diizeyde oldugu
(X=3.21) belirlenmistir. ilkokul dérdiincii sinif 6grencilerinin &grenim gérdiikleri okullara gére 6n test toplam
tutum puan ortalamalari arasinda anlamli bir fark olup olmadigina iliskin yapilan tek yonli ANOVA analizi

sonuglari ise Tablo 4’te sunulmustur.

Tablo 4. ilkokul D&rdiincii Sinif Ogrencilerinin Okumaya Yénelik Tutumlarinin On Test Puanlarina iliskin ANOVA

Sonuglari
Varyansin Kaynagi Kareler Toplami sd Kareler Ortalamasi f p
Gruplararasi .852 6 142
Gruplarigi 29.980 175 171 .829 .549
Toplam 30.832 181

Tablo 4 incelendiginde katilimcilarin okumaya yénelik tutumlarinin 6n test puan ortalamalari arasinda anlaml

bir farkin olmadig1 gérilmektedir [F(6,175)=.829, p=.549].

Veri Toplama Araci

Arastirmanin nicel boyutunda bir yil siiren okuma ¢emberleri uygulamalari dncesi ve sonrasinda, katilimcilara
Erkenay (2013) tarafindan gelistiriimis Okumaya Yonelik Tutum Olgegi uygulanarak veriler toplanmistir.
Arastirmanin nitel boyutunda ise katimcilarin okuma ¢emberlerine iliskin gérislerini belirlemek amaciyla yari

yapilandiriimis gériisme formu kullanilmigtir.
Okumaya Yénelik Tutum Olgegi

Nicel verileri toplamada kullanilan ve Erkenay (2013) tarafindan gelistirilen 6lcek, dortlu Likert tipinde ve hepsi
olumlu olmak Ulzere toplam 13 maddeden olusmaktadir. Puan araliklari; 1-1.75 ¢ok Uzgiin; 1.76-2.50 lizgln;
2.51-3.25 sevingli; 3.26-4.00 ¢ok sevingli seklindedir. Yapilan Agimlayici Faktor Analizi sonucunda 6lgegin toplam
varyansin %48.80’ini aciklayan tek boyutlu bir yapiya sahip oldugu gériilmistiir. Olcegin i¢ tutarlik katsayisi ise
.86’ dir. Test-tekrar test glivenirlik katsayisi ise .83'tlir. Karma desene dayal olarak yapilan bu g¢alismada ise
Okumaya Yénelik Tutum Olgegi’nin tiimiine iliskin i¢ tutarlik katsayisi (Cronbach’s Alpha) &n testte .85, son

testte ise .89 olarak tespit edilmistir.
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Yari Yapilandirilmis Gériisme Formu

Arastirma stlirecinde katilimcilarin okuma c¢emberlerine yonelik gorislerini belirlemek amaci ile her okuma
¢emberinin sonunda olmak (zere toplamda ¢ kez odak grup gériisme toplantilari yapilmistir. Odak grup
gorusmeleri arastirmacilar tarafindan hazirlanan yari yapilandiriimis form araciligiyla veriler toplanmistir. Bu
formda katihmcilarin tutumlarini belirlemeye yoénelik sorular yer almaktadir. Bu sorular ise (a) Okuma
¢emberlerindeki etkinliklerden sonra (kitap) okumayla ilgili duygularinizda nasil degisiklikler oldu? (b) Bir
sonraki okuma ¢emberlerine katilma konusunda ne distiniiyorsunuz? (c) Okuma ¢emberlerine katilamayan bir
arkadasiniza bu etkinliklere katihp katilmamasiyla ilgili ne(ler) séylemek isterdiniz? (d) Okuma ¢emberlerinin
boyle bir calismaya yeni katilacak 6grencinin okuma istegini artirip artirmayacagl konusunda ne(ler)
disinidyorsunuz?, seklindedir. Arastirma siirecinde yedi ilkokulda her seferinde farkli 6grenciler olmak (izere
9’ar oOgrenciden olusan ve U¢ kez tekrarlanan odak grup goérismeleri sd6z konusu form araciligiyla

gergeklestirilmistir.

Veri Toplama Yontemi ve Siireci

Arastirmada ¢alismanin yiritilecegi kurumlarda etik agidan herhangi bir sakinca tasimadigina iliskin etik kurulu
izni alinmistir. lgili kurumlardan da gerekli izinler alinmistir. Ayrica katilimcilarin ¢alismaya géniillii olarak
katilimlarina iliskin ve calismalardaki fotograflarinin kullanimina dair veliler bilgilendirilmis olup kendilerinden
imzali gonalla olur/onam formu alinmistir. Calismada arastirmadaki yari-deneysel uygulama sireci bir egitim
Ogretim yili boyunca yedi ilkokulda 174 6grenci ile birlikte gergeklestirilmistir. Calismada, Egitim Fakultesi
dordiincl sinifta 6grenim goren 21 6gretmen adayl uygulama yiriticlisi olarak gorev almistir. S6z konusu
adaylar bir yil 6nce Egitim Fakiltesi Gglnct sinif egitim 6gretim yili boyunca proje arastirmacilari tarafindan
yuritilen okuma ¢emberleri egitimini uygulamal olarak almis ve basarili olmuslardir (Dogan vd., 2020). Her
okulda biri aktif ikisi gdozlemci olmak lzere li¢ 6gretmen adayl gorev yapmistir. Arastirmadaki veriler, proje
arastirmacilarinin yani sira projede gorevli olan ve bu konuda arastirmacilar tarafindan egitim alan dért bursiyer

tarafindan toplanmistir.

Okuma g¢emberleri uygulama siirecinde 21 uygulama vyiritictsi ve 174 katilimci ile toplam 12 kitap
okunmustur. Kitaplarin belirlenmesi asamasinda alan uzmanlari ve alan 0Ogretmenlerinin gorisleri
dogrultusunda bir okuma listesi olusturulmustur. Elli sekiz kitaptan olusan liste icerisinden her cemberde bir
kitap okunmak lizere 12 kitap katilimcilar tarafindan segilmistir. Okunan kitaplar, yazar isimleri ve okuma sirasi

ile EK A’da yer almaktadir.
Nicel Veri Toplama Yéntemi

Calismanin baslangicinda Okumaya Yénelik Tutum Olgegi 6n test olarak uygulanmistir. Bir egitim-dgretim yilini
kapsayan uygulama sirecinde her bir kitap icin bir cember olmak lizere 12 okuma ¢emberi gergeklestirilmis ve

12 kitap okunmustur. Bir okuma ¢emberi iki haftalik bir zaman dilimini kapsamistir. Okuma ¢emberlerindeki
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katihmcilarla herbir cembere ait haftada iki saat olmak Uzere her hafta dizenli olarak toplaniimistir. Sadece
somestr tatilinde gergeklestirilemeyen toplanti ikinci donemin baslangicinda iki hafta Ust Uste yapilarak telafisi

gerceklestirilmistir. Deneysel calismanin sonunda Okumaya Yénelik Tutum Olgegi son test olarak uygulanmistir.
islem/Deney

Okuma ¢emberlerini uygulama slrecinde (Dogan vd., 2018) oncelikle 6grencilerin, segtikleri kitap
dogrultusunda bir araya gelerek beser kisilik gruplar olusturulmasina dikkat edilmistir. Gruplar sabit olmayip
her olusturulan okuma ¢emberinde 6grenci gruplari farklilasmistir. Tartisma etkinliklerinde her 6grenci bir rol
almigtir. Her 6grencinin bir sonraki okuma ¢emberinde 6nceki aldigi rol diginda bir roli almasina dikkat
edilmistir. Grup Uyelerine, aldiklari rollere iliskin ¢alisma yapraklari verilmistir. Roller temel roller ve se¢imlik
roller seklinde siniflandinlmistir (Daniels, 2002). Oncelikle temel rollerin alinmasi gerekmektedir. Her bir
calisma yapraginda uyelerin rolliiniin gerektirdigi isler, yonergelerle agiklanmistir. Grup Uyeleri kendilerine

verilen gorevleri yapmakla yikimlidar.

Temel rollerden bag kurucu, kitapla dis diinya arasinda bag kurmakla yukimlidir. Bir baska deyisle bu role
sahip 6grenci okuduklari ile kendi yasantisi, okul yasantisi ya da baska bir topluluktaki yasantilariyla, farkl
zaman ve yerdeki benzerlikler ya da problemlerle baglantilar kurmaya ¢alisir (Daniels, 2002; Shelton-Strong,
2019). Sevim Ak’in Domates Sach Kiz adli kitabina yonelik olarak bag kurucu roliini Ustlenen bir katilimcinin rol

yapragi Sekil 2’de sunulmustur (EK B).

Temel rollerden bir digeri olan ressam, okudugu boélimle ilgili bir resim ¢izmekle gorevlidir. Bu; kroki, gizgi
karakter, diyagram vb. olabilir. Okuduklarinin kendisine hatirlattigi bir sey ya da oykiniin bir 6gesi (konu,
karakter, olay) olabilir. Sevim Ak’in Ugurtmam Bulut Simdi adl kitabina yonelik olarak ressam rollinl tstlenen

bir 6grencinin rol yapragi Sekil 3’te sunulmustur (EK C).

Temel rollerden bir digeri olan sorgulayici roliini alan 6grenciler “Okurken merak ettikleriniz nelerdir,
betimlenen seylerle ilgili sorulariniz var mi, su soézcik ne anlama geliyor?” seklinde distincelerini ve
hissettiklerini ortaya koymaya yonelik sorular hazirlamaya g¢alismislardir (Daniels, 2002; Shelton-Strong, 2019).
Vladimir Tumanov’un Haritada Kaybolmak adli kitabina yonelik olarak sorgulayici rolini Ustlenen bir

6grencinin rol yapragi Sekil 4'te sunulmustur (EK D).

Temel rollerin bir digeri olan okuma aydinlaticisi rollinti alan 6grenciler kendi grup Uyeleriyle tartismak Uzere
kitaptan bir paragraf ya da climle segmislerdir. Bu rolii Gstlenen katilimcinin amaci, kitaptaki ilging, glicld,
eglenceli, sasirtici, dnemli bir seyi secip diger arkadaslari ile paylasmaktir (Daniels, 2002). Samet Behrengi’nin
Kiigiik Kara Balik adl kitabina yonelik olarak okuma aydinlaticisi rollini Gstlenen bir 6grencinin rol yapragi Sekil

5’te sunulmustur (EK E).
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Grupta temel roller alindiktan sonra segimlik rollerden tercihe dayal olarak roller segilir. Segimlik rollerden
Ozetleyici rollinii alan 6grenciler okuduklarinin 6zetini ¢ikarmislardir (Daniels, 2002; Shelton-Strong, 2019).
Oykiiyli yeniden anlatir gibi ve dykiiniin timiini degil, sadece 6nemli bélimlerine odaklanarak anlatmalarina
dikkat edilmistir. Sozcuk avcilar, okuduklarinda énemli ve anlamini bilmedikleri sdzclkleri ya da kavramlari
arastirmakla goérevlidir (Daniels, 2002). Bu roll Ustlenenler okurken bilinmeyen sozcikleri bulup hemen

isaretler ve s6zlikten anlamini arastirip yazarlar.

Hareket izcileri ise karakterlerin ¢cok hareket ettigi ya da sahnelerin sik sik degistigi bir kitapta olaylarin oldugu
yeri ve olaylarin gectigi yerin nasil degistigini bilmelidir. Hareket izcisinin isi, eylemin gergeklestigi yerin izini
sirmektir. Gruptaki arkadaslarina gostermek ve ayni zamanda tartismak icin oykiniin gectigi yeri, ayrintili
olarak sodzciiklerle ya da haritayla tanimlar (Daniels, 2002). ismet Bertan’in Muhtesem ikili adli kitabindaki Okula
Giden Kegi adl oykiye yonelik olarak hareket izcisi rolini Ustlenen bir 6grencinin rol yapragi Sekil 6'da

sunulmustur (EK F).

Karakter ¢6ziimleyici, okudugu kitaptaki karakterlerin 6zelliklerini yazmakla yukimltdir. Karakterlerin nelerden
hoslandigina, neleri bildiklerine dair bilgi verirler. Cevrelerindeki kisilerin ozellikleri ile de karsilagtirmalar
yaparlar. Samed Behrengi’'nin Kiigiik Kara Balik adl kitabina yonelik olarak karakter ¢éziimleyici roliini lstlenen

bir 6grencinin rol yapragi Sekil 7’de sunulmustur (EK G).

Alinan roller dogrultusunda okuma ¢emberlerinde grup Uyeleri tartismalara katilmistir. Bag kurucular, énceki
deneyimlerini, cevreleri, okul ya da baska bir toplulukta olanlarla iliskilendirdikleri yasantilarini, farkli zaman ve
yerle kurduklari iliskileri, farkl kisilerle ya da problemlerle kurduklari baglantilari sunmuslardir. Sorgulayicilar,
sorularini yoneltmistir. Sorulara hep birlikte cevap aranmistir. Okuma aydinlaticilari, kitaptaki sectikleri ilging,
glcli, eglenceli, sasirtici, 6nemli seyleri iceren paragraf ya da cimleleri sunmuslar ve tartismiglardir. Ressamlar,
okuduklari boltime iliskin 6ykinin bir 6gesine (konu, karakter, olay) dair gizdikleri resimleri -ki bunlar kroki,
cizgi karakter, diyagram vb. olabilir- sinifa sunmuslardir. Alinan bu temel roller disinda secimlik rolleri alanlar ise
rollerinin gerektirdiklerini yapip sinifa sunmuslar ve paylasmislardir. Bitlin bu strecler uygulama
yuratucilerinin rehberliginde gergeklestirilmistir. Okuma ¢emberlerinde yapilan bir tartismaya iliskin 6rnek bir

fotograf Sekil 8’de sunulmustur.
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Sekil 8. Fotograf, Okuma Cemberlerinde Rol Yapraklariile Yapilan Bir Tartismayi Gostermektedir.

Degerlendirme yapilirken hem siire¢ hem de sonug¢ degerlendirmeleri ¢cagdas yaklasimlara uygun bir bigimde
gerceklestirilmistir. Son olarak okunan kitaba iliskin grup Uyeleri tarafindan bir proje sunulmustur. Bu projeler,
drama, afis hazirlama, kitap kapagi tasarlama seklindedir. Ayrica okunan bir kitabin yazari ile bulusup kitabin
degerlendirmesi de yapilmistir. internet ortaminda okunanlar forum seklinde paylasilmistir. Ogrencilerin
okudugunu anlama becerilerinin gelisip gelismedigini gérmek icin coktan se¢meli sorulardan olusturulan sonuca
yonelik 6lgme araclari ile degerlendirme zenginlestirilmistir. Okunan kitaba iliskin bir grubun projesine ait 6rnek

bir fotograf Sekil 9’da sunulmustur.

Sekil 9. Fotograf, Okuma Cemberlerinde Okuduklari Kitaba iliskin Bir Grubun Projesine Ait Bir Fotografi

Gostermektedir.
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Okunan bir kitaba yonelik olusturulan gember béylece sonlandiriimig ve bir bagka kitap segilip yeni bir gember
olusturulmustur. Olusturulan bu ¢emberde, dnceki ¢emberde yer alan lyelerin farkli 6grencilerle bir araya

gelmesine ve Uyeler tarafindan alinan rollerin de farklilik gostermesine dikkat edilmistir.

Nitel Veri Toplama Yoéntemi

GCalismanin nitel verileri yari-yapilandirilmis odak grup gorismeleri ile ve bir egitim 6gretim yili boyunca
toplanmistir. Bu silre iginde her dort okuma c¢emberinin sonunda dordincia sinif ilkokul o6grencileriyle
goristlmastir. Yedi ilkokulda ayri ayri olusturulan her odak grupta dokuzar 6grenci bulunmaktadir. Her dort
okuma ¢emberinden sonra tekrarlanan odak grup gorismelerinde 6grencilerin farklilagtirlmasina da dikkat
edilmistir. Boylece bir yil boyunca 21 odak grup gériismesi yapilmistir. Yapilan 6n goérismelerde, gorlismenin
amaci, sekli belirtilmis, gorismeye katilmak isteyip istemedikleri sorulmus, katilmak isteyenlerden goriisme
sirasinda ses kayit cihazi kullanilmasi igin izin istenmistir. Gortsmeler, okullarda bir toplanti odasinda yapilmis
ve ortalama yarim saat sirmistir. Katiimcilarin ¢ogunun goriismeler sirasinda igten yanitlar verdikleri
gozlenmistir. Buna karsin kimi katiimcilarin biraz kaygi duydugu anlasilmistir. Katilimcilarin kaygilari dogal

karsilanmis, etik ilkeler agiklanarak giderilmeye g¢alisiimistir.
Verilerin Analizi

Arastirmadan elde edilen nicel verilerin analizinde betimsel istatistik tekniklerine basvurulmustur. Calisma
grubunda yer alan 6grencilerin kitap okumaya yonelik tutum puanlari tizerinde verilerin normal dagilim gosterip
gostermedigini gormek icin 6ncelikle Kolmogorov Simirnov testi uygulanmistir. Katilimcilarin kitap okumaya

iliskin tutumlari parametrik testlerden esli gruplar t testi kullanilarak ¢ézimlenmistir.

Arastirmadan elde edilen nitel veriler ise icerik analiziyle ¢dziimlenmistir. icerik analizi, verilerin derinlemesine
analiz edilmesini ve dnceden belirgin olmayan tema ve boyutlarin elde edilmesini saglar. igerik analizinde amacg,
elde edilen verileri agiklayabilecek kavramlara ulagsmaktir. Kavramlar da temalara ulasilmasini ve temalar
araciligiyla olgularin daha iyi diizenlenmesini saglar (Yildinrm ve Simsek, 2013). Katilimcilarla yapilan tim
gorismelerin 6ncelikle yaziya dokimu gerceklestirilmistir. Ardindan ilk iki arastirmaci birbirlerinden bagimsiz
olarak katilimcilarin ifade ettikleri diisiinceleri agiga cikarmak igin kod listesi olusturmus ve bu kodlardan
hareketle alt tema ve ana temalara ulagsmislardir. Daha sonra bu iki arastirmaci bir araya gelerek alt ve ana
temalar (izerinde goris birligine varincaya dek calismislar ve bir form hazirlanmistir. Hazirlanan bu form Gglinci
arastirmaciya sunulmustur. Uglincii arastirmaci, hazirlanmis bu forma katilimcilarin ifade ettikleri disiinceleri
bir kez daha atamistir. Arastirmanin guvenirligi Guvenirlik =Gorus birligi / (Gorus birligi + Gorls ayrilig) formalu
kullanilarak hesaplanmis; % 94 seviyesindeki uyum ile glivenirligin saglandigi gérilmistir ki % 70 ve Uzerindeki
degerler yeterli gorilmektedir (Miles ve Huberman, 1994). Ayrica arastirmacilarin veriler Gzerinde surekli

tartismalari ve siirekli bir denetim saglamalari da gegerliligi (Sarantakos, 2005) gliclendirmistir.
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Verilerin inandiricihigini (ic gecerligi) artirmak igin her dort okuma ¢emberinin ardindan tekrarlanan odak grup
gorismelerinden toplanan verilerden elde edilen bulgularin tutarliigina bakilmistir. Bulgularin, gériisme
formunun gelistiriimesinde kullanilan kavramsal gergeve ile uyumlulugu sirekli kontrol edilmistir. Calismanin
aktarilabilirligini (dis gecerligi) saglamak igin; calismanin modeli, veri kaynaklar, veri toplama araglari, veri
toplama sureci, verilerin ¢ézimlenmesi ve yorumlanmasi, bulgularin nasil diizenlendigi ayrintili bir bicimde
tanimlanmistir. Bunun yaninda odak grup gorismelerinde tim katilimcilara ulasilmaya galisilmistir. Odak grup
gorismelerinde ortaya ¢ikan bulgular bir tablo haline getirilerek sunulmustur. Raporlastirmada birbirini
destekler nitelikte alintilar yapilarak temalar agiklanmistir. Dogrudan alinti segimi igin “carpicilik”, “temaya
uygunluk” ve “aciklayicilik” élgitleri dikkate alinmistir (Yildirim ve Simsek, 2013). S6z konusu alintilar italik yazi
ile yazilarak, parantez igerisinde okul kodu, katiimci kodu, katihmcinin cinsiyeti ve kaginci gériisme oldugu
bilgisi belirtilerek sunulmustur. Ornegin, yedi ilkokuldan ikinci siradaki okulda bulunan dokuz 8grenciden besinci
sirada olan erkek bir katilimcinin Gglinci goriismesinde belirttigi ifadeler, parantez igerisinde su kodlar ile

sunulmustur: 2, 5, E, 3. Alintilarda ifade edilen 6gretmen adaylarinin isimleri kod isimler olarak verilmistir.
BULGULAR

Okuma Cemberlerinin ilkokul Ogrencilerinin Okumaya Yénelik Tutumlari Uzerindeki Etkilerine iliskin Bulgular
Okullardaki 6grencilerin 6n test ve son test tutum puanlari arasinda anlamli farklar olup olmadigini gérebilmek
icin oncelikle verilerin normal dagillip dagilmadigi incelenmistir. Verilerin normal dagilim gosterip
gostermedigini gormek icin 6on test ve son test fark puanlarina Kolmogorov-Smirnov testi yapiimigtir. Okumaya
Yénelik Tutum Olgegi’nin toplam tutum fark puanlarinin (K -S(z) = 1,047; p > 0.05) normal dagilim gosterdigi
belirlenmistir. Bu nedenle ilkokullardaki 6grencilerin 6n test ve son test tutum puanlari arasinda anlamli farklar
olup olmadigini gérebilmek amaciyla parametrik istatistiksel tekniklerden esli gruplar t-testi kullaniimis ve

analiz sonuglari Tablo 5’te sunulmustur.

Tablo 5. Ogrencilerin Tutum On Test-Son Test Toplam Puanlarinin Karsilastirilmasina iliskin Esli Gruplar t-Testi

Sonuglari
Olgiim N X SS sd t p
On test 174 3.21 41 173 1560 1
Son ttest 174 3.27 48 - :

Tablo 5 incelendiginde 6grencilerin dn test puan ortalamalarinin sevingli (X=3,21), son test puan ortalamalarinin
ise cok sevingli (X=3,27) diizeyinde oldugu goriilmektedir. Ogrencilerin son test puan ortalamalari lehine bir
artis olmasina ve kategori olarak tutumun sevingli diizeyinden ¢ok sevingli diizeyine yiikselmesine ragmen bu
artisin 6grencilerin 6n test ve son test tutum puanlari arasinda anlaml bir fark olusturmadigi (t(173)=-1.560,

p=.12) anlasiimaktadir.
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ilkokul Ogrencilerinin Okuma Cemberleri Deneyimlerinin Okumaya Yonelik Tutumlarina Yansimalari

Karma desende gergeklestirilen bu arastirmanin nitel asamasinda katilimcilarin gérislerinden elde edilen veriler
icerik analizi ile ¢ozimlenmistir. Yapilan icerik analizi sonucunda ortaya g¢ikan temalar ve alt temalar Tablo 6’da

sunulmusgtur.

Tablo 6. Okuma Cemberlerinin ilkokul Ogrencilerinin Okumaya Yénelik Tutumlarina Yansimalari

Temalar Alt temalar

Okuma sevgisi
Okumaya yonelik egilim Okuma istegi
Okuma meraki
Okuma tercihi

Dil gelisimi
Okuma gemberlerinin yararlari Hayal gicii
Bilgi edinme
Farkli tirde kitaplari tanima
Okuma aliskanhgini gelistirme Daha fazla kitap okuma

icerige dayali okuma
Diizeye uygun kitap okuma

Tablo 6 incelendiginde ilkokul dordiincl sinif 6grencilerinin okuma ¢emberlerine iliskin gorislerinin lic tema
altinda toplandigi gorilmektedir. Bunlar okumaya yonelik egilim, okuma ¢emberlerinin yararlari ve okuma

aliskanligini gelistirme olarak ortaya ¢ikmistir.
Okumaya Yénelik Egilim

Arastirmadan elde edilen bulgulara gore ilkokul 6grencilerinin okumaya yoénelik bir egilim icinde olduklari
anlasilmaktadir. Bu egilim okuma sevgisi, okuma istegi, okuma meraki ve okuma tercihi olarak kendini

gostermektedir.

ilk gdriismelerden itibaren katilimcilar okuma gemberlerinin okumayi sevdirmeye basladigini belirtmislerdir. Bu
konuya yonelik olarak bir katihmci, “Kitap okumanin ne kadar giizel bir sey oldugunu anladim.” (5, 3, E, 1),
baska bir katilimci “Ben de kitap okumayi (igiinci sinifta falan sevmiyordum. Simdi sevmeye basladim.” (3, 3, K,
1) ve diger bir katihmci “Okuma gemberlerinden sonra kitap okumayi biraz daha sevmeye basladim.” (7,7, E, 1)
seklindeki sozleriyle okumayi sevmeye basladiklarina iliskin duygularini ifade etmislerdir. ikinci gériismelerde de
duslincelerini benzer olarak “Ben diger ¢emberlere de katilmak istiyorum ¢iinkii ne desem...kitap okumayi
insana sevdiriyor, insana giizel hissettiriyor.” (1, 5, E, 2), “Artik daha ¢ok seviyorum kitap okumay..” (4, 9, E, 2)
sozleriyle dile getirmektedirler. Son gorlismelerde de okuma sevgisinin devam ettigi, katilimcilarin “Ben okuma
cemberleri ile ilgili sevgi dolu seyler diisiintiyorum.” (7, 7, K, 3) ve “Ben de kitap okumayi sevmezdim ¢embere

katildigimdan bu yana okumayi sevmeye basladim.” (5, 1, E, 3) seklindeki ifadelerinden anlasiimaktadir.

Katiimcilarin  okumayi sevmeye baslamalarinin ayni zamanda onlarin okuma isteklerini de artirdig

gorilmektedir. Bu konuya yonelik olarak bir katilimci “Bir sonraki okuma ¢emberi cabuk gelsin isterim ¢iinkii ¢ok
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edleniyorum, kitap okuyorum.” (6, 5, K, 1) derken bir digeri “Eskiden bazen kitap okurdum. Simdi kuzenimle eve
gidince hemen kitap okumak istiyoruz” (2, 6, K, 2) sozleri ile bir diger katiimci da “Etkinlikler eglenceli oluyor.
insanin hosuna gidiyor. O etkinlikler icin de kitabi okuyup bitirmen, etkinligi yapabilmen lazim. Bunu yapabilmek
igin kitabr okuman gerekiyor. Kitap okuyunca insanin daha ¢ok okuyasi geliyor.” (1, 1, K, 2) seklinde duygu ve
disiincelerini dile getirmislerdir. Uglincii goériismede de katilimcilarin “Bir sonraki okuma cemberi olsa
katilirdim. Hatta kosa kosa katilirdim. Clinkii ¢ok giizel oluyor hem de okumamiz gelisiyor.” (1, 1, K, 3) ve

“Eskiden annem kitap oku derdi, éyle okurdum. Sonra Mehmet égretmen gelince kendim okumaya basladim.”

(3, 3, K, 3) seklindeki ifadelerinden okuma isteklerinin sireklilik gosterdigi anlasiimaktadir.

Okuma g¢emberlerinin okuma merakini artirdigl, katiimcilarin buna bagh olarak okuma egilimi gosterdikleri
anlasilmaktadir. Bu konuya yonelik olarak katilimcilar, birinci gériismede “Ben 6nceden kitap okumayi
sevmiyordum. Simdi okuyorum ¢ok heyecanli oluyor ilerisini de merak ediyorum. En son Cik kitabini okuduk. Cok
glizel seyler ¢ikti. Ben de kitap okumayi daha ¢ok sevdim.” (4, 4, E, 1) ve “Sabahlari okula gitmem gerekirken
kitap okuyorum ve merak ediyorum. Okuma istedim artti. Onceden kitap okumuyordum.” (4, 5, K, 1) seklinde
okuma merakina yonelik disiincelerini ifade etmislerdir. Katihmcilar ikinci gériismelerde de birinci gériismedeki
disincelerine benzer olarak, “Proje olmadan énce okuyasim gelmiyordu. Yarida kesiyoruz kitabi. Sonra
tamamliyoruz. Simdi sevmeye basladim.” (2, 2, E, 2) ve “Ciinkii bu ¢alisma ¢ok glizel. Kitabin 5-10 sayfasini
okursak sonra gerisi okunur.” (5, 9, K, 2) seklinde okuma merakina yonelik diisiincelerini ifade etmislerdir. Son
gorismede de bir katiimci, “Mesela kitap okuma zevkim artti. Ciinki bizim okudugumuz kitaplar bazen inceydi
ama kalin oldugunda ¢ok sikici gibi gériiniiyordu okuduk¢a devamini merak ettigimiz icin okuyorduk.” (5, 2, E, 3)
diyerek onceki gorismelere paralel olarak dustincelerini belirtmistir. Bu ifadelerden katilimcilarin okuma

merakinin yil boyunca siirdGgini ¢ikarmak mimkiinddr.

Teknolojinin gelisimine paralel olarak 6grenciler kitap okumaktansa bilgisayar basinda ya da telefon, tablet gibi
araglarla vakit gecirmeyi daha gok tercih etmeye baslamislardir. Ancak katilimcilarin gériislerinden yola gikilarak
okuma c¢emberlerinin bu konuya déniik olarak olumlu etkilerinin oldugu anlasiimaktadir. Ornegin, birinci
gdriismede bir katihmci, “Ugiincii sinifta ¢ok kitap okuyordum ama evimize internet geldidi icin kitap okumayi
birakmistim. Bu etkinlikle kitap okumaya geri déndim.” (5, 4, E, 2) derken Uglinci gorismede baska bir
katilimci, “Eskiden eve gelince elime tableti aliyordum. Aksam éddevlerimi yapiyordum. Sonra okuma gemberleri

baslad. Su an kitap okuyorum.” (2, 9, E, 3) seklinde duslncelerini ifade etmektedirler.

Okuma Cemberlerinin Yararlari

Arastirmadan elde edilen bulgulara gére okuma ¢emberlerinin ilkokul 6grencilerine pek ¢ok yonden katki
sundugu anlasilmaktadir. Bu katkilar dil gelisimi kapsaminda akici okuma, okudugunu anlama, konusma
becerisi, yazma becerisi olarak kendini gosterirken bunlarin disinda hayal giicliniin gelisimi ve bilgi edinme

olarak da ortaya ¢tkmaktadir.
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Okuma ¢emberlerinin 6grencilerin akici okuma becerilerine olumlu yansimalarinin oldugu gorilmektedir. Bu
konuda katihmcilar, “Kitaplar sayesinde okumam biraz daha iyilesti. Sonra daha hizli okumaya basladim.” (6, 3,
K, 1), “Onceden kitap okumayi pek sevmiyordum. Ogretmen kitap vermeye baslayinca okumam da diizelmeye
basladl.” (6, 1, K, 1), “Okumam yavasti bu kitaplari okuyunca daha ¢ok hizlandi.” (4,8,E,2) ve “Eskiden daha ¢ok
heceliyordum. Simdi okumam daha diizeldi.” (6, 7, E, 2) seklinde dusiincelerini dile getirmistir. Ayrica yabanci
uyruklu bir 6grenci, “Okumam hizlandi. Herkesin duyabilecegi, anlayabilecegi sekilde okumaya basladim.” (6, 9,
K, 2) diyerek okuma cemberlerinin kendine olan katkisindan sz etmistir. Ugilincii gériismelerde de benzer
olarak katiimcilar “Arkadaslarimin kesinlikle okuma cemberlerine katiimalarini tavsiye ederim. Ciinkii okumalari
hizlanir, kitap okumaktan daha ¢ok zevk almaya baslarlar.” (6, 7, E, 3) ve “Arkadaslarim okuma ¢emberine
katilsin ¢linkii okumasi artar, okumasi hizlanir gelisir. Kiiltiiri gelisir.” (4, 4, K, 3) seklinde distncelerini
belirtmiglerdir. Bu ifadelerden yola gikarak okuma ¢emberlerinin katilimcilarin akici okumalari tizerinde olumlu

etkilerinin sureklilik gosterdigi soylenebilir.

Okuma c¢emberlerinin akici ve hizli okuma becerilerinin yani sira 6grencilerin okudugunu anlamalarina da
olumlu olarak yansidigi goriilmektedir. Buna yonelik olarak yabanci uyruklu bir 6grenci, “Ben en ¢ok kitap
okumay! severim. Kitap okudugumda bir sey anlamiyordum. Sonra bu sekilde kitaplari okuyunca her seyi
anladim.” (7, 4, K, 3) seklinde diisiincesini belirtmistir. Ote yandan katilimcilar, konusma becerilerinin de
gelistigini “Kitaplar dagittiniz okumam ve Tiirkgem gelisti.” (1, 7, K, 2) ve “Arkadaslarimin okuma ¢cemberlerine
katilmasini isterdim ¢iinkii konusmamizi gelistiriyor.” (4, 8, K, 3) seklindeki ifadeleriyle agiklamaktadirlar. Okuma
¢emberlerinin yazma becerilerine olan katkilarini ise katilimcilar, “Kitap yazmak istiyorum.” (4, 6, K, 1) ve “Kitap
okudukg¢a benim kitap yazma istegim artti. Hikdyeler yazdim. Bazi kitaplarin sonu iiziicii oluyor.” (4, 8, E, 1)

seklinde distinceleri ile ifade etmektedirler.

Okuma ¢emberlerinin 6grencilerin dil gelisiminin yani sira hayal guclini gelistirdigi de anlasiimaktadir.
Katilimcilar bu konuya yonelik olarak “Hayal kurdugumda sanki o kisi ben oluyorum. Cok kitap okumaya
basladim.” (3, 9, E, 2) ve “Ben okumayi ¢ok seven bir insan degildim. Degisik kitaplar gérdiikce okuma istegi
artiyor insanda. Hayal glicii gelisiyor o yiizden okumayi sevdim.” (1, 2, K, 3) seklinde dusincelerini ifade
etmektedirler. Baska bir katilimci ise hayal gliciini gelistirmeye yonelik “Okuma ¢emberleri hem eglenceli, hem

kitap okuyoruz, hem canlandirma yapiyoruz.” (2, 7, K, 1) seklinde distncesini belirtmistir.

Son olarak katilimcilar okuma ¢emberlerinde yeni bilgiler edindiklerini ifade etmislerdir. Bu konuya yonelik
birinci goriismede bir katiimci, diisiincesini “Okuduk¢a daha bilgili oluyoruz. Hem beynimiz gelisiyor hem kitap
okumak c¢ok giizel bir sey.” (2, 4, E, 1) soOzleri ile ifade etmistir. Baska bir katilimci ise “Yeni seyler kesfetmis
olduk. Hayatimiz dedismis oldu. Ornedin, okududumuz kitap anne ile ilgili ise annemizin kiymetini anladik.
Okudugumuz kitaptan dersler ¢ikardik.” (6, 3, K, 2) seklindeki sozleriyle okumanin yasamina yansimasindan
bahsetmektedir. Uciincii gériismede diger bir katilimci ise “Kitaplardaki olaylar riiya gibi. Kitabin sonunda

kendimi kaptan gibi hissettim. Farkhliklar edindim.” (3, 7, E, 2) seklinde dislincesini dile getirmektedir.
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Okuma Aliskanligini Gelistirme

Arastirmadan elde edilen bulgular, okuma ¢emberlerinin katihmcilarin okuma aliskanliklarini gelistirmede de
olumlu yansimalar gergeklestirdigini agiga cikarmistir. Bulgular, okuma ahliskanligi kapsaminda farkh tirde

kitaplari tanima, daha fazla okuma, icerige uygun okuma ve diizeye uygun okuma olarak ortaya ¢ikmaktadir.

Okuma ¢emberleri ile 6grencilerin farkli tirde kitaplari tanidigi ve farkli tiirlere yoneldigi anlagiimaktadir. Bu
konuya yonelik olarak bir katilimci “Kitap okumaya ilgim biraz daha artti. Farkh tiirde kitaplar okumaya
basladim. Ciinkii kitaplarin hepsi farkh tarzda kitaplar bu ¢ok hosuma gitti.” (7, 4, K, 1) derken baska bir
katilimcr “Komik kitaplar okuyordum artik macerada okumaya basladim.” (4, 3, K, 2) seklinde distincelerini
belirtmislerdir. Benzer sekilde bir diger katilimci ise “Eskiden fazla sevmezdim kitap okumayi. Sonra Yimaz
6gretmenin getirdigi kitaplar degdisik ve glizel geldi. O kitaplarin bazilari maceraydi bazilari dedisik tiirdeydi. Bu

ylizden okuma gemberleri beni degistirdi.” (3, 1, K, 3) seklinde dustncesini agiklamistir.

Okuma g¢emberlerinin 6grencilerin daha fazla okuma yapmalarina katki sundugu sdylenebilir. Bunu, birinci
gorismede katilimcilardan biri “Okumaya daha ¢ok kapildim. Okumayi daha ¢ok istedim. Daha ¢ok okuma
yaptim.” (1, 8, K, 1) seklinde ifade ederken baska bir katihmci “Eskiden kitap okurdum ama daha az okurdum.
Artik daha ¢ok okuyorum.” (5, 5, E, 1) seklinde ifade etmistir. Baska bir katiimcinin “Okuma ¢emberi hemen
gelsin istiyorum, hi¢ sikilmiyorum ve annemden babamdan daha fazla kitap okuyorum.” (5, 1, K, 1) seklindeki
disincesinden okuma ¢emberlerinin okuma aliskanligina olumlu olarak yansidigi anlasilabilir. Ayrica bir
katihmci daha ¢ok kitap okumasi gerektigi konusunda “Ben eskiden okumakta ¢ok zorlaniyordum. Sonra
gelismeye basladim ama dérdiincii sinifta Erol ve Fiisun dgretmen geldiklerinde daha ¢ok kitap okumaya
basladim. Daha ¢ok kitap okumaliyim diye diisiindiim, bilin¢lendim.” (2, 3, E, 1) seklinde duslncesini dile
getirmistir. ikinci ve Ugilincli gériismede de katihmcilar éncekilere benzer olarak “Ben eskiden ¢ok kitap
okumazdim ama ¢emberden sonra ¢ok kitap okumaya basladim.” (5, 7, E, 2), “Okuma ¢emberlerinden énce
kitap fazla okumuyordum. Daha da artti ve seviyorum.” (4, 3, K, 3) seklinde dlstincelerini ifade etmislerdir.
Ayrica bir katilimc ginde okudugu miktarin daha da arttigini “Cember yapmadan é6nce fazla kitap
okumuyordum. Giinde 20 sayfa anca okuyordum. Cember yapmaya baslayinca her giin giinde en az 40-45 sayfa

okumaya basladim.” (3, 7, E, 3) diyerek belirtmistir.

Okuma ¢emberlerinin 6grencilerin kitap secimine de olumlu yansimalarinin oldugu goérilmektedir. Bir katilimci
bunu “Benim okuma miktarim ¢ok degismedi ama kitaplari resimlerine gére dedil igerigine gére okumaya karar

verdim.” (5, 1, K, 1) seklinde ifade etmistir.

Okuma ¢emberleri etkinlikleri ile bazi katilimcilarin diizeye uygun kitap okumaya iliskin farkindalik kazandiklari
da gozlenmistir. Bu konuda bir katilimci distincelerini “Ben eskiden kitap okumayi seven bir insan degildim.
Ciinkii benim kitaplarim abimin kiiglikliiGiinden kalma daha ¢ocuksuydu. Bu verdiginiz kitaplar yasima uygun

olunca daha ¢ok okuma istegi geldi, okumayi bana sevdirdi.” (1, 1, K, 2) seklinde belirtmistir.
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SONUGC TARTISMA VE ONERILER

Arastirmada ilk olarak ulasilan sonu¢ okuma g¢emberlerinin ilkokul 6grencilerinin okumaya yoénelik tutumlari
Gzerinde anlamli bir etkisinin olmadigidir. Roche (1998) da ilkokul dérdiinci sinif 6grencileriyle yaptigi
calismada okuma g¢emberlerinin 6grencilerin okumaya yonelik tutumlari Uzerinde anlamli bir etkisinin
olmadigini tespit etmistir. Ote yandan alanyazinda okuma ¢emberlerinin okumaya yoénelik tutumlar Gzerinde
anlamh etki olusturdugunu ifade eden arastirmalara daha ¢ok rastlanmaktadir (Carrison ve Ernst-Slavit, 2005;
Certo vd., 2010; Simpson, 1995; Whittaker, 2012). Ancak yapilan arastirmada okuma ¢emberlerinin 6grencilerin
okumaya yonelik tutumlari izerinde anlamli bir etki olusturmasa da olumlu bir artisa yol actig1 da dikkatlerden

kagmamalidir.

ilkokul diizeyinde okumaya yonelik yapilan arastirmalarda ilkokul yillari boyunca &grencilerin okuma
tutumlarinda disis ve negatif bir egilim oldugunu gosteren arastirmalara rastlanmaktadir (Davies ve Brember,
1995; Kush ve Watkins, 1996; McKenna vd., 1995b). Yiritiilen arastirmada ulasilan sonug¢ bu yoniyle yapilan
uygulamanin en azindan s6éz konusu distsli 6nledigi seklinde olumlu olarak yorumlanabilir. Nitekim nitel
verilerden elde edilen sonuglar okuma ¢emberleri deneyimlerinin ilkokul 6grencilerinin tutumlarina olumlu

yansidigi seklindedir.

ilkokul 6grencilerinin okumaya yénelik tutumlarindaki yansimalara iliskin temalar; okumaya yénelik egilim,
okuma ¢emberlerinin katkilari ve okuma aliskanhgini gelistirme seklinde ortaya ¢ikmistir. Okumaya yonelik
egilim; okuma sevgisi, okuma istegi, okuma meraki ve okuma tercihi olarak belirmektedir. Okuma ¢emberleri
Ogrenciler tarafindan eglenceli etkinlikler olarak gorilmektedir (Certo vd., 2010). Okuma g¢emberlerinde
ogrencilerin okuma merakinin arttigi ayni zamanda 6grencilerin ¢ikarimlar yapmayi, okuduklari kitaplardaki
kesifler hakkinda akranlari bilgilendirmeyi ve yeni kesfedilen bilgileri yorumlamayi iceren tretken konusmalar

(Peterson ve Belizaire, 2006) yaptiklari anlagiimaktadir.

Okuma ¢emberlerinin yararlari ise; dil gelisimi, hayal glicli ve bilgi edinme seklinde alt temalar olarak ortaya
¢ikmistir. Dil gelisimine olan yararlarin, akici okuma, okudugunu anlama, konusma ve yazma becerileri
alanlarinda oldugu saptanmistir. Bu yararlarin temel nedeni olarak okuma ¢emberlerinde 6grencilerin diizenli
araliklarla toplanmasi ve okuduklari Gizerinde tartismalari (Daniels, 2002) sayilabilir. Ote yandan 6grencilerin her
okuma ¢emberinde farkl bakis agilari ile okuduklarini anlamlandirdiklari da anlasiimaktadirlar. Bunun ise alinan
rollerin farklilasmasindan kaynaklandigi ifade edilebilir. Okuma g¢emberlerinde 6grencilerin Daniels ve
Steineke’in (2004) calismalarinda da gorildugi gibi baglanti kurma, sorgulama, ¢ikarim yapma, 6zetleme ve
degerlendirme gibi okudugunu anlama stratejilerini (Certo vd., 2010) uygulamaya basladiklari; Coccia’nin (2015)
¢alismasinda da ifade edildigi farkh tirde okudugunu anlama stratejileri kullandiklari gorilmektedir.
Cikarimlarda bulunarak, goérsel imajlar olusturarak, kisisel deneyimleri ile diger metinler arasinda yaratici
baglantilar kurarak aktif ve dikkatli bir sekilde anlami yapilandirdiklari, Brabham ve Villaume’in (2000)

calismasindaki sonuglarla ortiismektedir. Ogrencilerin ayni zamanda okuma c¢emberleri ile okumaya
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bagladiklari, tartismalara katildiklari, sorgulamayi 6§renmeye basladiklari, dnce metni deneyimledikleri sonra
baskalariyla metin tzerinde konustuklari gérilmektedir. Bu durumun, Long ve Gove’un (2003) ¢alismasindaki
sonuglarla uyum iginde oldugu goérilmektedir. Okuma ¢emberlerinde siireg ilerledikge 6grencilerin alinan
rollerle ve isbirligine dayall tartismalarla st diizeyde ve derinlemesine tartismalar da yapmaya basladiklari
anlagilmistir.  Helgeson (2017) ve Scott’in (1994) yaptigl calismalarda da buna dikkat cekilmistir. Ogrenciler
okuduklarini kiiglik gruplarda tartismislardir. Gruptaki Gyelerin sayinin az olmasinin tartismanin niteligini olumlu
yonde etkiledigi soylenebilir. Buna benzer olarak okuma ¢emberlerinin niteligini agiklayan faktorlerden biri
olarak grup buyikligiinden s6z eden Young ve Mohr (2018), g kisilik gruplarin daha nitelikli tartismalara

girdiginden bahsetmektedir.

Okuma ¢emberlerinde dil gelisimi baglaminda ortaya ¢ikan bir diger nokta, konusma ve yazma becerilerinin
gelisimidir. Okuma c¢emberlerinin, kendilerini glivende hissettikleri ve is birlig§ine dayali bir ortam sundugunu
belirten katilimcilarin ayni zamanda s6zli ve yazili ifadelerinin de gelistigi seklindeki gorisleri arastirmalarla
uyum icindedir (Elhess ve Egbert, 2015; Heller, 2006). Okuma ¢emberlerinin bir diger yarari hayal gicinin
gelisimi ve katilimcilarin yeni bilgiler kazanmalari olarak ortaya g¢ikmistir. Okuma g¢emberlerinde olaylar ve
karakterler tGzerinden yapilan tartismalarin katihmcilarin kendi yasamlarina yansidigi goriilmektedir. Pearson
(2010), toplu olarak konusmanin, olaylarin anlatilmasinin ve farkli karakterlerin davranislarinin kitap
tartismalarinda etkilesimi tesvik ettigini, metinleri hayata gecirmede yardimci oldugunu ve ¢ocuklarin okuma

hakkindaki diistincelerini gelistirmede yararli bir islevi oldugunu séylemektedir.

Okuma ¢emberlerinin okuma aliskanhgini gelistirdigi gorlisi arastirmada son tema olarak belirlenmistir. Okuma
aliskanligini gelistirme; farkh tirde kitaplari tanima, daha fazla kitap okuma, icerige dayali okuma ve dizeye
uygun kitap okuma seklinde belirmistir. Burns (1998), okuma ¢emberlerinin sinif ortamini daha zevkli bir ortam
haline dontstiirdiglini ve okumada gelismeyi tesvik ettigini soylemektedir. Farkl tiirde kitap okumalarinin da
ayni zamanda anlami yapilandirmalarina da katki sagladigl goriisi Schwabe, McElvany ve Trendtel (2015)
¢alismalarinda ortaya koydugu sonuglarla benzerlik géstermektedir. Kisa, beceri odakli pasajlarin aksine okuma
¢emberlerinin, otantik okumalarla siirdirilebilir ve basarili bir sekilde etkilesime girmeyi tesvik ettigi
arastirmalarda ifade edilmektedir (Venegas, 2018). Long ve Gove (2003) ise 6gretmenlerin, 6grencileriyle iyi
secilmis okuma kitaplari ile siireci yiritlirken birden fazla perspektif ve bakis agisindan yorum yapmalari,
dislncelerini yansitmalari; merak ve sorgulamayi tesvik eden, okumayi, yazmayi, hissetmeyi, konusmayi ve

bilinenin 6tesine gegcmeyi zorlayan bir ortam olusturmalari gerektiginden s6z etmektedir.

Sonug olarak arastirmanin nicel sonucu okuma g¢emberlerinin ilkokul dérdiinct sinif 6grencilerinin okumaya
yonelik tutumlari Gzerinde anlamli olmasa da olumlu bir artisa yol agtigl ve nitel veriler sonucu ise okuma
cemberleri deneyimlerinin onlarin okuma tutumlarinda olumlu yansimalar olusturdugu anlasilmaktadir. Ote
yandan okuma ¢emberleriyle yapilan arastirmalarda egilim, 6gretmenlerin 6grencileriyle okuma ¢emberlerinde
derinlemesine konusmalara nasil katildiklarini gosteren ve buna yonelik 6gretmenlerin 6grencilerin

etkilesimlerinin kalitesini ve okuma ¢emberleri sohbetleri sirasinda 6grenme potansiyelini iyilestirmek amaciyla
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okuma ¢emberlerinin siirecini sorgulamaya dayal kararlarina yonelik olmaya baslamistir (Mills ve Jennings,
2011). Bundan sonra yapilacak arastirmalarda okuma ¢emberlerine y6nelik yapilan tartismalarda 6grencilerin
nasil distindiiklerini ve tepki verdiklerini daha yakindan takip etmek ve 6gretmenlerin slirece nasil katildigini
gormek amaciyla gozleme dayali tekniklere yer verilmesi, okuma ¢emberleriyle yapilacak uygulamalarin

niteliginin daha da artirilmasina katki sunabilir.

ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Calisma ile ilgili Universite Etik Kurulu’ndan 31.08.2016 tarih ve 70581129/2016/G07 sayil izin

alinmistir (EK H). Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.

Yazarlarin Katki Orani Beyani: “1.yazar % 25 oraninda, 2.yazar %25 oraninda, 3.yazar %25 oraninda, 4. Yazar

%25 oraninda katki saglamistir.
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EKLER

EK A. Okuma Cemberleri Uygulama Siirecinde Okunan Kitap ve Yazarlarina iliskin Liste

No Kitabin Adi Kitabin Yazari

1 Ezop Masallari Ezop (Aisopos)
2 Ugurtmam Bulut Simdi Sevim Ak

3 Bir Seftali Bin Seftali Samed Behrengi
4 Domates Sagli Kiz Sevim Ak

5 Kuguk Kara Balik Samed Behrengi
6 Cik! Joke van Leeuwen
7 Muhtesem ikili ismet Bertan

8 Falaka Omer Seyfettin
9 Haritada Kaybolmak Vladimir Tumanov
10 Rayalardan Uyanmasak Mustafa Unver
11 Kalemler Yasar Kemal
12 Siyah inci Anna Sewell
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EK B. Sevim Ak'in Domates Sacli Kiz Adh Kitabina Yénelik Bag Kurucu Roliinii Ustlenen Bir Ogrencinin Rol
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Sekil 2. Sevim Ak’in Domates Sach Kiz Adli Kitabina Yénelik Bag Kurucu Roliinii Ustlenen Bir Ogrencinin Rol

Yaprag|
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EK C. Sevim AK'in Ucurtmam Bulut Simdi Adli Kitabina Yénelik Ressam Roliinii Ustlenen Bir Ogrencinin Rol

Yapragi

el

Sekil 3. Sevim Ak’in Ugurtmam Bulut Simdi Adh Kitabina Yénelik Ressam Roliinii Ustlenen Bir Ogrencinin Rol

Yapragi

143



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

EK D. Vladimir Tumanov’'un Haritada Kaybolmak Adh Kitabina Yénelik Sorgulayici Roliinii Ustlenen Bir

Ogrencinin Rol Yapragi
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Sekil 4. Vladimir Tumanov’un Haritada Kaybolmak Adli Kitabina Yénelik Sorgulayici Roliinii Ustlenen Bir

Ogrencinin Rol Yapragi
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EK E. Samet Behrengi’nin Kiiciik Kara Balik Adli Kitabina Yoénelik Okuma Aydinlaticisi Roliinii Ustlenen Bir

Ogrencinin Rol Yapragi
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Sekil 5. Samet Behrengi’nin Kiiciik Kara Balik Adh Kitabina Yonelik Okuma Aydinlaticisi Roliinii Ustlenen Bir

Ogrencinin Rol Yapragi
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EK F. ismet Bertan’in Muhtesem ikili Adl Kitabina Yénelik Hareket izcisi Roliinii Ustlenen Bir Ogrencinin Rol

Yapragi
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Sekil 6. ismet Bertan’in Muhtesem ikili Adl Kitabina Yonelik Hareket izcisi Roliinii Ustlenen Bir Ogrencinin Rol

Yapragi
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EK G. Samed Behrengi’'nin Kiiciik Kara Balik Adl Kitabina Yénelik Karakter Coziimleyici Roliinii Ustlenen Bir

Ogrencinin Rol Yapragi
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Sekil 7. Samed Behrengi’nin Kiiciik Kara Balik Adh Kitabina Yonelik Karakter Céziimleyici Roliinii Ustlenen Bir

Ogrencinin Rol Yapragi
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