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ABSTRACT

In this study, it is aimed to examine the online learning readiness levels of associate degree
students and to explore the opinions of the students about their experiences related to the
online learning process. For this purpose, the research was carried out in an explanatory
sequential design. The research was carried out with the participation of 447 students studying at
four different vocational schools affiliated to a state university in Turkey in spring term of 2019-
2020 academic year. The data were collected through "Personal Information Form", "Online
Learning Readiness Scale" and semi-structured interview form. The data obtained were analyzed
by Mann Whitney U test, Kruskal Wallis H test, descriptive statistics and content analysis.
According to the findings obtained from the research, it was determined that students' online
learning readiness level was high and did not differ significantly depending on grade level, gender
and age, but according to the years of digital tools use. In addition, according to the experiences
of the students regarding the online learning process, most of the students described themselves
as active/independent users in terms of their competencies/skills to use online learning tools.
Besides, students expressed that the online learning environment reduced motivation in the
process in terms of learning motivation and attention deficit was the most common problem with
regards to managing individual learning processes.
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INTRODUCTION

The Coronavirus (Covid-19) epidemic, known to have emerged in Wuhan, China at the end of 2019 and turned
into a global effect in a short time, has affected all areas of life. One of the areas in question is education. Many
countries around the world have temporarily suspended educational activities in order to control the epidemic,
and this has affected millions of students who continue their formal education (UNESCO, 2020). Each country
has embarked on various searches to minimize the adversities that occur in the context of education during the
epidemic process and to ensure the sustainability of education. The reasons arising due to the epidemic forced
educational institutions to suspend face-to-face learning in order to prevent the spread of the virus. This forced
them to consider new ways and alternative strategies in education. As a result, the online environment was
started to be used in order to ensure the sustainability of the learning-teaching process (Zayapragassarazan,
2020). Thus, it can be expressed that while online learning environment had rather a supportive role, in face-
to-face teaching process, due to the developing outbreak conditions it started to become the alternative to
face-to-face teaching soylenebilir. Also, Turkey decided to conduct learning-teaching process in the online
environment in order to close the gap in education in the period when face-to-face training is not possible due
to the epidemic process. In this context, the Ministry of National Education (MEB) primary school, secondary
school and high school students started to receive education through the TRT-EBA TV and Education
Information Network (EBA) (MEB, 2020). The Council of Higher Education (YOK) has also applied to similar
measures like the Ministry of National Education, and the distance education process with digital facilities has
been initiated in all universities that have distance education capacity (YOK, 2020). It can be specified that in

this way the Covid-19 outbreak has changed the way universities work (Kumar, 2020).

Online learning is defined as the use of the internet in order to gain access to learning material and content, to
interact with instructors and other students, to create personal meaning in obtaining information within the
learning-teaching process, and to take the learning experience to a better point (Ally, 2004). Online learning
has started to become widespread also in higher education with its flexibility and accessibility advantages (Park
& Kim, 2020). As online learning becomes widespread, the quality and sustainability of this process has become
an important issue. Therefore, it is important to distinguish which qualifications are essential for students'
success and satisfaction in the online learning environment (Lau & Shaikh, 2012). The quality of the student is
also important in terms of both academic success and adaptation to the process. As a matter of fact, the online
learning environment has brought many changes and innovations with it. One of the most affected
components of this period of change is students. Therefore, online learning readiness of students is very

important for the success and sustainability of the mentioned process.

As a concept, online learning readiness is expressed as mental and physical preparedness in terms of e-learning
experience and action (Borotis & Poulymenakou, 2004). Choucri et al. (2003) defined it as the ability to pursue
value creation opportunities facilitated by internet use. In other words, e-preparation is the measure of how

ready or willing a group can be to benefit from information and communication technologies (Dada, 2006). The
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traditional concept of preparation for online learning is linked to students' ability to use technology for learning
purposes (Buzdar et al.,2016). The readiness of learners on this issue is also very important in order to obtain
the desired level of efficiency from online learning environments and tools that are becoming more and more
common today. As a matter of fact, the popularity of online programs offered by educational institutions is
increasing constantly with the huge demand from students who do not have the opportunity to access
traditional education. In this respect, it is also important that students are ready and competent enough to

learn online (llgaz & Gilbahar, 2015).

It can be stated that as the scientific studies on online learning are increasing over time, they are also examined
in terms of different variables. It is seen from the related studies that the ones which were conducted on online
readiness has made significant contributions to the literature. For this purpose, scales measuring the online
readiness levels of learners have been developed. The online learning readiness scale used as data collection
tool in this study was developed by Hung et al. (2010) and adapted to Turkish by Yurdugiil and Alsancak
Sirakaya (2013). The scale consists of 5 factors: computer/internet self-efficacy, self-directed learning, learner

control, motivation for learning, and online communication self-efficacy.

When the sub-dimensions of the scale approached within the scope of the research are examined; the first of
these sub-dimensions is computer/internet self-efficacy. Self-efficacy, being an important element of Bandura's
social cognitive theory, is defined as an individual's belief in his/her potential to fulfill a task other than his/her
skills (Bandura, 1997). Self-efficacy is an important psychological factor that affects academic motivation,
permanence and success (Thompson & Verdino, 2019). In terms of computer self-efficacy, it was defined as an
individual's self-belief about using a computer (Karsten & Roth, 1998). Knowing the students' belief in
computer use competence is one of the basic requirements for learning in a technology-enhanced environment
(Abdullah & Mustafa, 2019). As a matter of fact, it can be specified that motivation and success in computer
classes are affected by the strength of students' self-efficacy beliefs (Srisupawong et al., 2018). Therefore, the

readiness of the students in this dimension is important.

Another sub-dimension of the research scale is self-directed learning. The aforementioned concept is used in
the sense of a process in which individuals take responsibility for the selection of learning strategies,
implementation of these strategies and evaluation of the learning outcomes in terms of determining their
needs and learning goals, whether others help or not (Knowles, 1975). Self-directed learning is a fundamental
competence for adults in an environment where social conditions are rapidly changing in the digital age

(Morris, 2019). In this respect, it is an important dimension in terms of online learning readiness.

Another sub-dimension is learner control. Learner control is defined as the ability of students to manage what,
when, where and how they will learn (Kraiger & Jerden, 2007). Online learning can pose a variety of challenges
for inexperienced students (Taipjutorus et al., 2012). As a matter of fact, Lawless and Brown (1997) also stated
that self-control ability of a person can improve learning, increase attitudes and increase self-efficacy. In this

context, learner control is a sub-dimension that should be minded in terms of online learning readiness.
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Motivation for learning is another sub-dimension of the scale used within the scope of the research. Motivation
to learn has started to become an important component in the field of educational technology with the gradual
decrease in the availability of physical education (Hauze & Marshall, 2020). Online learning motivation is an
important problem in the online learning process to prevent academic performance problems (Mercer, 2018).
In addition, motivating students has been an important challenge faced by instructors in a non-face-to-face
educational environment (Zhao & Mei, 2016). Motivation is considered as a necessary element for success in
the online classroom (Banyas, 2019). Therefore, motivation, like other sub-dimensions, is an important sub-

dimension for online learning readiness.

The last sub-dimension discussed within the scope of the research is online communication self-efficacy.
Advances in technology, including the internet, social media, and mobile devices, have increased the options
for communication tools used in the online classroom (Bailie, 2017). While increasing diversity in the context of
communication, this has also brought some difficulties, because facilitating effective interaction between
students in the learning-teaching process is an important challenge for online teaching (Messersmith, 2015).
Communication self-efficacy of students in online environment is very important in solving this challenge.
Therefore, it is important to consider online communication self-efficacy as a sub-dimension of online learning

readiness (Yurdugll & Alsancak Sirakaya, 2013).

Studies conducted on students' online learning readiness are gaining importance day by day. Although there
are studies that examine the relationship between online learning readiness and different variables (Demiralay
et al.2016), and examine online learning readiness (Cigdem & Yildirim, 2014), the absence of a study on the
online learning readiness of associate degree students during the Covid-19 epidemic created the need to
conduct this study. In this respect, the research was deemed important in terms of describing the online
learning readiness of associate degree students during the Covid-19 epidemic period and guiding the steps to
be taken in this regard. In this context, it was aimed to examine the online learning readiness levels of associate
degree students according to various variables and to explore their opinions about their experiences regarding

the process. For this purpose, answers to the following questions were sought within the scope of the research;

1. What is the online learning readiness level of associate degree students?

2. Do associate degree students' online learning readiness levels differ significantly depending on grade
level?

3. Do associate degree students' online learning readiness levels differ significantly depending on
gender?

4. Do associate degree students' online learning readiness levels differ significantly depending on age?

5. Do associate degree students' online learning readiness levels differ significantly depending on the
years of digital tools use?

6. What do associate degree students think about the competencies/skills of using online learning

tools?
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7. What do associate degree students think about the effect of online learning environment on
motivation for learning in terms of learning motivation?

8. What do associate degree students think about their inadequacies in managing their individual
learning processes while using online learning environments and the problems they experience

accordingly?

METHOD

The Model of the Research

The research was carried out in an exploratory sequential design, one of the mixed research methods. The
aforementioned design consists of two stages. First of all, quantitative data related to the study are collected
and these data are analyzed. The second stage which is qualitative stage is designed based on the results
obtained during the quantitative research process. Thus, the researcher makes use of the qualitative results in
explaining the quantitative results (Creswell & Plano Clark, 2011). In line with the explanatory sequential
design, at the first stage the online learning readiness levels of students were examined in a quantitative
context. And in the second phase, the students' opinions regarding students' competencies/skills to use online
learning tools in a qualitative context, the subject of the online learning environment making the students
willing to learn in terms of learning motivation, the deficiencies in managing individual learning processes, and
the problems experienced were examined in a qualitative context. Thus, the experiences of the students in the
process were tried to be revealed in depth. Accordingly, it was thought that the subject in which readiness was
examined quantitatively could be explained better by exploring the opinions of the students about their

experiences in the process.

Study Group

The data collection process was carried out in two different ways within the scope of the research. Therefore,
the selection of the students included in the study was made in two different ways. Accordingly, in this study,
which aimed to examine the online learning readiness levels of the associate degree students and explore the
opinions of the students about their experiences in the online learning process, 447 students studying at four
different vocational schools affiliated to a state university in Turkey in spring term of 2019-2020 academic year
selected by the stratified sampling method were included in the study in order to examine the online learning
readiness levels of the associate degree students. Personal information regarding the students participating in
the study is given in Table 1. Stratified sampling aims to identify subgroups in the population and ensures that
they are represented in the sample with their ratios within the size of the population (Bliytkéztirk et al.2016).
In this direction, the total number of students continuing education in 4 vocational schools is 849. Krejcie and
Morgan (1970) revealed as a result of their calculations that when the volume of the population is 900, 269

participants with a margin of error of 0.05 and with a confidence level of 95% are sufficient for the study. In this
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case, it can be stated that the sample size in this study is above the sufficient number in terms of representing

the population.

Table 1. Personal Information Regarding The Students Participating in The Study

Variables Category N %
A 216 48,3
Vocational High B 98 21,9
Schools C 75 16,8
D 58 13,0
1. Grade 294 65,8
Grade level 2. Grade 153 34,2
Gender Female 292 65,3
Male 155 34,7
20 and below 147 32,9
Age 21-24 246 55,0
25 and above 54 12,1
.. 3 and below 43 9,6
g 7 and above. 172 38,5

As seen in Table 1, 216 (48.3%) of the participants in the study consisted of students studying at A coded
vocational schools, 98 (21.9%) of them B coded, 75 (16.8%) of them C coded and 58 (13%) of them D coded
vocational schools. In addition, 294 (65.8%) of the students are in the first grade, 153 (34.2%) of them are in
the second grade, 292 (65.3%) of them consisted of female students and 155 (34%, 7) of them consisted of
male students. Besides, 147 (32.9%) of the students were at the age of 20 and below, 246 (55%) of them were
between 21-24, 54 (12.1%) of them were 25 and over, and when the participants were examined in terms of
years of digital tools usage, 43 (9.6%) of them had a usage experience of 3 years and below, 232 (51.9%) of
them between 4-6, and 172 (38.5%) of them 7 years and above. In the second stage, after the online learning
process started, 29 voluntary students who were selected on a voluntary basis from 4 different vocational

schools were asked about their experiences regarding the online learning process.
Data Collection Tools

The data of the study were collected through "Personal Information Form", "Online Learning Readiness Scale"
and an interview form with open-ended questions. The personal information form was prepared by the
researcher and contains the demographic information of the participants. This information are; class level,
gender, age and for how many years digital tools have been used. The "Online Learning Readiness Scale" used
as a data collection tool in the study was developed by Hung et al. (2010) and adapted to Turkish by Yurdugiil
and Alsancak Sirakaya (2013). The scale consists of 18 items and is in the 5-point Likert scale type ranging from
Strongly Disagree to Strongly Agree. The lowest score that can be obtained from the scale is 18 and the highest
score is 90. It is interpreted that as the higher the score, the higher the online learning readiness level of the
students. The scale consists of 5 factors as computer/internet self-efficacy, self-directed learning, student
control, motivation for learning, and online communication self-efficacy. Scale scores are interpreted as

follows: for the overall scale: very low between 18 and 32.3, low between 32.4 and 46.7, medium between
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46.8 and 61.1, high between 61.2 and 75.5, very high between 75.6 and 90; for the dimensions of
computer/internet self-efficacy, student control and online communication self-efficacy, very low between 3
and 5.3, low between 5.4 and 7.7, medium between 7.8 and 10.1, high between 10.2 and 12.5, very high
between 12.6 and 15. 5; for self-directed learning dimension, very low between 5 and 8.9, low between 9 and
12.9, medium between 13.0 and 16.9, high between 17.0 and 20.9, very high between 21 and 25; for
motivation for learning dimension, very low between 4 and 7.1, low between 7.2 and 10.3, medium between

10.4 and 13.5, high between 13.6 and 16.7, very high between 16.8 to 20.

A semi-structured interview form consisting of three open-ended questions was also used as a data collection
tool in the study. In the process of creating the interview form, necessary corrections with regards the form in
terms of both language and content were made by taking the opinions of experts in the fields of curriculum and
instruction, educational technologies and Turkish, and the form was used as a data collection tool. There are
three basic questions in the final form of the form. One of them is about the competencies and skills of
students to use online learning tools, the other is about the outcomes of the online learning environment with
regards to learning motivation in terms of the motivation for learning, and finally, the issues related to their
deficiencies that students see in terms of managing their individual learning processes while using online

learning environments.

Data Collection Process

The data needed within the scope of the study were collected through the "Personal Information Form",
"Online Learning Readiness Scale" and semi-structured interview form. The scale, which was used as a data
collection tool was shared with students in online media due to the Covid-19 outbreak and the data related to
the subject were collected. Afterwards, a focus group meeting was held with the students in order to examine
their experiences regarding the online learning process in depth in the context of the students' online learning
readiness. Since there was no face-to-face meeting opportunity due to the epidemic process, focus group
meetings were held with the students in three different sessions online, and the interviews lasted a total of
three lesson period, one class period for each group on average. Interviews were recorded with permission

during the interview process and the data obtained were analyzed.

Analysis of Data

For the selection of the tests to be used in the analysis of the quantitative data of the study, first the normality
distribution was examined. For this purpose, Kolmogorov Smirnov test and Q-Q chart were examined.
Kolmogorov-Smirnov (K-S) test results being below p<.05 for the overall scale and its sub-dimensions, and the
data being seen away from diagonal line in the Q-Q graph in these dimensions indicate that the data were not
normally distributed (Buyukoztirk, 2016; Field, 2018). In addition, the fact that the skewness and kurtosis
coefficient values do not remain between -1 and +1 as a result of the analysis is another indicator that the

distribution is not normal (Cokluk et al., 2010; Hair et al., 2014). Since the data were not distributed normally, it
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was decided to use nonparametric tests in the study. The Mann Whitney U test was used for the studies in
which the independent variable was approached in 2 categories, and the Kruskal Wallis H test was used for the
parts where it was treated in 3 categories. In cases where the results of the Kruskal Wallis H test differ
significantly, Bonferroni-Dunn test was used in order to determine between which groups the significant
difference was. The effect size was examined in cases where there was a significant difference according to the
Mann Whitney U test. It is recommended to use r value for effect size in nonparametric tests (Fritz et al., 2012;
Kerby, 2014). The formula r=z/VN was used to calculate this value (Fritz et al., 2012). In addition the mean and
standard deviation from the descriptive statistics were used for the average online readiness levels of the

students. IBM SPSS and AMOS statistical package programs were used in the analysis of quantitative data.

Content analysis was used while analyzing the qualitative data obtained as a result of the research. As content
analysis can be defined as scanning the text in terms of repetitive words or themes, it is also stated as any
qualitative data reduction and interpretation attempt to determine the basic consistencies and meanings by
taking the voluminous qualitative material (Patton, 2014, p.453). Accordingly, in the analysis of the data,
content analysis was used in the data analysis process in order to gather similar data within the framework of
certain concepts and themes (Yildirim & Simsek, 2013). In this process, the records of the interviews conducted
in three different online sessions through focus group interviews were transferred to written text. There after,
the data regarding the interview transferred to writing were analyzed by two experts in the field of curriculum
and instruction. During the analysis process, data were coded and categories were reached based on the codes.
The emerging categories are divided into themes and sub-themes within the scope of the answers received
regarding the questions asked during the interview process. In the coding process, the students were given

codes such as S1, S2, S3,...

Validity and Reliability Studies

In the quantitative aspect of the research, Cronbach Alpha reliability coefficient which is one of the internal
consistency measures for scale reliability was calculated. In order for the Cronbach's Alpha coefficient to be
considered sufficient, it should be above 0.70 (Buyukoztirk, 2016; DeVellis, 2003; Kline, 2000). As a result of
the analysis conducted, the Cronbach's Alpha reliability coefficient was found to be at a sufficient level of 90.6
for the overall scale, 86.4 for computer/internet self-efficacy, 84.0 for self-directed learning, 77.5 for learner
control, 83.3 for motivation for learning and 84.9 for online communication self-efficacy. In addition,
confirmatory factor analysis was performed to test whether the data set in the study confirmed the structure
of the scale. According to the confirmatory factor analysis findings, x?/sd=2,200, CFl=,96, GFI=,93, AGFI=,91,
RMSEA=,05 SRMR =,04 (Kline, 2016; Schermelleh-Engel et al. 2003).

Various strategies are applied for validity and reliability in qualitative research. These are credibility,
consistency, transferability and verifiability (Lincoln & Guba, 1985). The value of a scientific study depends on
demonstrating the credibility of the findings obtained by the researchers (LeCompte & Goetz, 1982). Within the

scope of credibility, strategies such as triangulation, long-term interaction, participant verification, expert
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review, and researcher stance are used (Lincoln & Guba, 1985; Meriam, 2013; Patton, 2014). In this context, in
addition to the research design used in the research, the opinions of experts in such scientific studies in the
field were consulted in the process of creating the developed interview form and analyzing the data obtained.
Detailed description and purposeful sampling methods can be applied in terms of transferability (Erlandson
Harris, Skipper & Allen, 1993). Accordingly, purposeful sampling method was used and each step of the
research was explained in detail. One of the strategies applied in terms of internal reliability is consistency
analysis (Yildinm & Simsek, 2013). For consistency, it is important to what extent the obtained results are
consistent with the collected data in terms of the reliability of qualitative research (Merriam, 2013). The
analysis of the research was carried out by two researchers. The opinions of the students in the study group
were analyzed in a process consisting of 3 separate stages. In this process, two researchers coded the first 7
students and examined together the code and code explanations which they created independently. This
process was carried out in the same way for the remaining student groups. With this three-stage evaluation
and examination process, it is aimed to enrich and deepen the analysis process in terms of understanding. In
addition, it was aimed to ensure harmony between the researchers' codes. In this process, the consensus
formula suggested by Miles and Huberman (1994) was used. In this process, the reliability coefficient of the
consensus among the coders was calculated as 87%. According to the criterion that a reliability percentage of
at least 70% should be reached among the coders determined by Yildirrm and Simsek (2013), it can be

expressed that the data obtained as a result of the research are reliable.

FINDINGS

In this section, the findings obtained within the scope of examining the online learning readiness of the
associate degree students and exploring the opinions of the students about their experiences regarding the

online learning process are included.

The Findings regarding the Examination of the Online Learning Readiness of the Associate Degree Students

The Findings Obtained regarding the First Sub-problem within the scope of the Research

The findings obtained regarding the online learning readiness average levels of the associate degree students in

terms of each dimension included in the scale are given in Table 2.

Table 2.The Findings regarding the Online Learning Readiness Average Levels of the Associate Degree Students

Dimension N X S.d.
General 447 69,55 8,39
Computer/internet self-efficacy 447 10,85 1,99
Self-directed learning 447 20,19 2,75
Learner control 447 11,00 2,05
Motivation for learning 447 16,24 2,29
Online communication self-efficacy 447 11,24 2,10
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When Table 2 is examined, it has been concluded that the avarage levels of associate degree students'

readiness are high in the overall scale and in each sub-dimension.

The Findings Obtained regarding the Second Sub-problem within the scope of the Research
The findings obtained regarding the online learning readiness levels of associate degree students in terms of

each dimension included in the scale according to the grade levels are given in Table 3.

Table 3. Mann Whitney U Test Results regarding Online Learning Readiness Levels of Associate

Degree Students by Grade Level

Dimension Grade Level N Mean Rank Rank Sum V) p
1. 294 221,61 152
General Grade 9 /6 65152,50 21787,5 585
2. Grade 153 228,60 34975,50
i 1. 294 211,2 2111
Compu.ter/mternet Grade 9 , 26 6 ,00 18746 1003
self-efficacy 2. Grade 153 248,48 38017,00
1. Grad 294 229,65 67518,00
Self-directed learning rade 20829 ,190
2. Grade 153 213,14 32610,00
1. Grade 294 221,71 65184,00
Learner control 21819 ,597
2. Grade 153 228,39 34944,00
1. Grade 294 223,04 65574,50
Motivation for learning 22209,5 ,822
2. Grade 153 225,84 34553,50
i icati 1. Grade 219,13 64424,00
Online Fommunlcatlon 294 21059 257
self-efficacy 2. Grade 153 233,36 35704,00

When Table 3 is examined, it is concluded that the overall online learning readiness levels of associate degree
students do not differ significantly depending on grade level (U=21787.5, p>.05). When the sub-dimensions are
examined, it is concluded that there is a significant difference in the computer/internet self-efficacy sub-
dimension according to the grade level (U=18746, p<.05). According to this, the mean rank of
computer/internet self-efficacy of 2nd grade students is significantly higher than that of 1st grade students. It
was found as r=-0.14 also in the effect size calculation done for this significant difference size. It was seen that
the significant difference was low (Cohen, 1992). There was no significant difference in self-directed learning
(U=20829, p>.05), learner control (U=21819, P>.05), motivation for learning (U=22209.5, p>.05) and online

communication self-efficacy (U=21059, p>.05) sub-dimensions.

The Findings Obtained regarding the Third Sub-problem within the scope of the Research

The findings obtained regarding the online learning readiness levels of associate degree students in terms of

each dimension included in the scale according to the gender are given in Table 4.
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Table 4. Mann Whitney U Test Results Regarding Online Learning Readiness Levels of Associate Degree

Students by Gender

Dimension Gender N Mean Rank Rank Sum U p

Female 292 227,35 66387,50

General 21650,5 ,449
Male 155 217,68 33740,50
i _ Female 292 230,61 67339,50

Computer/lnternet self 206985 128
efficacy Male 155 211,54 32788,50
_di Female 292 216,87 63327,00

Self qlrected 20549 102
learning Male 155 237,43 36801,00
Female 292 230,72 67370,00

Learner control 20668 ,124
Male 155 211,34 32758,00
Female 292 217,73 63578,00

Motivation for learning 20800 ,146
Male 155 235,81 36550,00
i icati Female 292 236,22 68975,50

Online Fommunlcatlon 19062,5 1005
self-efficacy Male 155 200,98 31152,50

When Table 4 is examined, it is concluded that the online learning readiness levels of associate degree students
do not differ significantly depending on gender (U=21650.5, p>.05). When the sub-dimensions were examined,
it was seen that there was a significant difference according to gender in the online communication self-
efficacy dimension (U=19062.5, p<.05). Accordingly, it was seen that female students' online communication
self-efficacy mean rank was significantly higher than male students. It was found as r=-0.13 also in the effect
size calculation done for this significant difference size. It was seen that the significant difference was low
(Cohen, 1992). On the other hand, no significant difference was found in terms of gender in sub-dimensions of
computer/internet self-efficacy (U=20698.5, p>.05), self-directed learning (U=20549, p>.05), learner control
(U=20668, p>.05) and motivation for learning (U=20800, p>.05).

The Findings Obtained regarding the Fourth Sub-problem within the scope of the Research

The findings obtained regarding the online learning readiness levels of associate degree students in terms of

each dimension included in the scale according to age are given in Table 5.

Table 5. Kruskal Wallis H Test Results regarding Online Learning Readiness Levels of Associate Degree

Students by Age

Dimension Age N Mean Rank sd x? p
20 and below 147 223,26
Generall 21-24 246 221,28 2 ,793 ,673
25 and above 54 238,41
. 20 and below 147 228,41
g;;“&?lt;rc/ \'/”ter”et 21-24 246 216,26 2 2,943 1230
25 and above 54 247,25
) 20 and below 147 223,99
Self-directed
learning 21-24 246 221,66 2 AT1 ,790
25 and above 54 234,69
20 and below 147 219,48
Learner control 21-24 26 226,45 2 ,283 ,868
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25 and above 54 225,16

Motivation f 20 and below 147 227,25
le;’r;‘i’s lonfor 21-24 246 222,59 2 1151 1927

& 25 and above 54 221,58

Online communicati 20 and below 147 227,31
Ine « unication 51 o4 246 222,50 2 1153 1926

self-efficacy
25 and above 54 221,83

When Table 5 is examined, it is concluded that the online learning readiness levels of associate degree students
do not significantly differ according to age (x?(sd=2, n=447)=,793, p>.05). There was no significant difference
according to age in sub-dimensions of computer/Internet self-efficacy (x*(sd=2, n=447)= 2.943, p>.05), self-
directed learning (x*(sd=2, n=447) =,471, p>.05), learner control (x*(sd=2, n=447)=,283, p>.05), motivation for
learning (x*(sd=2, n=447)=,151, p>.05) and online communication In the self-efficacy (x*(sd=2, n=447)=,153,
p>.05).

The Findings Obtained regarding the Fifth Sub-problem within the scope of the Research

The findings obtained regarding the online learning readiness levels of associate degree students in terms of

each dimension included in the scale according to the years of digital tools use are given in Table 6.

Table 6. Kruskal Wallis H Test Results regarding Online Learning Readiness Levels of Associate Degree Students

by Years of Digital Tools Use

. . Years of Digital Mean 2 .
Dimension Tools Use N Rank sd X o] Difference
3 and below 43 177,94 7 and ab
General 4-6 232 216,05 2 11,546 003 . °2naavove
3 and below
7 and above 172 246,23
c ter/int ¢ 3 and below 43 211,60 7 and ab
omputer/internet 46 232 207,31 2 11581 003 ' andabove
self-efficacy 4-6
7 and above 172 249,61
Self-directed 3 and below 43 173,37 3 and below and 4-6
learnin ¢ 4-6 232 226,41 2 7,936 ,019 3 and below and 7
& 7 and above 172 233,40 and above-
3 and below 43 189,41 3 and bel nd
Learner control  4-6 232 215,59 2 8510 014 °ondPeowa
7 and above-
7 and above 172 243,99
Motivation f 3 and below 43 175,17 3 and below-
|e:rrl1\i/: ontor 46 232 230,10 2 7,289,026 7and above-

& 7 and above 172 227,98 3 and below-4-6
Online 3 and below 43 194,58 7 and above-
communication 4-6 232 212,26 2 10,212 ,006 3 and below
self-efficacy 7 and above 172 247,19 7 and above-4-6

When Table 6 is examined, it is concluded that the online learning readiness levels of associate degree students
differ significantly depending on the years of using digital tools (x?(sd=2, n=447)=11.546, p<.05). As a result of
the multiple comparison test conducted in order to determine between which aforementioned groups this
difference was, it was determined that this difference was between those who have been using digital tools for

7 or more years and those who have been using digital tools for 3 and 6 years. Significant differences were
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observed according to the years of digital tools use also in the sub-dimensions of computer/internet self-
efficacy (x*(sd=2, n=447)=11.581, p<.05), self-directed learning (x3(sd=2, n=447)=7.936, p<.05), learner control
(x*(sd=2, n=447)=8.510, p<.05), motivation for learning (x*(sd=2, n=447)=7.289, p<.05) and online
communication self-efficacy (x*(sd=2, n=447)=10.212, p<.05). According to the multiple comparison test
conducted in order to determine this difference, it was found that there is a significant difference between 7
and above-4-6 in the computer/internet self-efficacy sub-dimension, between 3 and below 4-6-7 and above in
the self-directed learning sub-dimension, between 3 and below-7 and above in the learner control sub-
dimension, between 3 and below-7 and above-4-6 in the motivation for learning sub-dimension, between 7

and above-3 and below-4-6 in the online communication self-efficacy sub-dimension.

Findings Obtained from the Opinions of Students related to Their Experiences regarding the Online Learning

Process

Within the scope of the study, the opinions of the research group, in which the online learning readiness scale
was applied, related to their experiences regarding the online learning process were also consulted. The data
obtained through focus group interviews in the online environment were coded and collected under some
categories. These categories are divided into themes and sub-themes within the scope of the questions asked
during the interview process. In this section, the findings obtained in the context of the emerging themes and

sub-themes are given.

Findings Regarding the Sixth Sub-problem within the scope of the Research

The findings obtained regarding the question of “What do you think about your competence/ability to use

online learning tools?” are given in Table 7.

Table 7. Findings Regarding the Opinions of Students on Their Competencies/Skills of Using

Online Learning Tools

Theme Sub-theme f
Active/independent users 9

Those Who Have the Sufficient / P .

Student Profile Those who have basic knowledge 8
Researcher users 5
Inexperienced Users 4

Those Who Have the Insufficient Thosg who are insufficient in terms of )

. technical data

Student Profile . - . .

Those who are insufficient in terms of basic 1

knowledge

In Table 7, frequency values of the sub-themes emerging from each theme are given. Students' opinions on the
competencies/skills of using online learning tools were gathered under two themes as those with sufficient
student profiles and those with insufficient student profiles. Accordingly, it was seen that under the theme of
those who have the sufficient student profile, students classified themselves as active/independent users (f=9),

users having basic knowledge (f=8) and researcher users (f=5) in terms of their competencies/skills to use
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online learning tools. And under the theme of those with inadequate student profiles, students described
themselves as inexperienced users (f=4), insufficient users in terms of technical knowledge (f=2), and
insufficient users in terms of basic knowledge (f=1). Some quotations obtained from the interviews regarding
the mentioned theme are given below.

524: “I think my ability to use online learning tools is well. | can use technology tools without

the help of anybody.”

S4: “I cannot say that | know very well because | do not possess that opportunities. Now | take

care to research and add new knowledge to what | have learned.”

S$10: “Of course, there are things that | know, and | also need to research, this makes it easier

for me to learn and so | become someone who can use it easier.”

Findings Regarding the Seventh Sub-problem within the scope of the Research
The findings obtained regarding the question of “What is your opinion about whether the online learning

environment makes you sufficiently willing to learn in terms of motivation to learn?” are given in Table 8.

Table 8. Findings regarding Students' Opinions about Online Learning Environment Making the Students

Willing to Learn in terms of Learning Motivation

-

Theme Sub-theme

[Eny
N

Reducing the motivation
Problems causing unwillingness
Decreasing of in-class interaction
Adaptation/Focusing problem

Negative Not being able to learn actively

Lack of Discipline/graveness

Online environment not being suitable

Neglection of individual differences

Making students willing to learn

. Increasing learning responsibility
Positive i i
Having the opportunity to repeat

N W W Bk N W WS VIO

Providing easy access to knowledge

In Table 8, frequency values of the sub-themes emerging from each theme are given. Students' opinions on the
online learning environment making the students willing to learn in terms of motivation to learn were gathered
under two themes, positive and negative. Under the negative theme, students stated that the online learning
environment reduces motivation (f=12), problems that occur during the process make them unwilling (f=9), the
online learning environment decreases in-class interaction (f=5), they experience problems such as adaptation
and focus (f=4), they do not have an effective learning process (f=3), there was no discipline and seriousness
(f=3), it was not suitable as an environment (f=2), and individual differences were neglected in the learning-
teaching process (f=1). And under the positive theme, they specified that the online learning environment

makes them willing to learn (f=4), increases learning responsibility (f=3), enables repetition (f=3), and provides
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easy access to knowledge (f=2). Some quotations obtained from the interviews regarding the mentioned theme
are given below.
$22: “I don't think that the online learning environment does not make me willing to learn at all
in terms of motivation to learn. On the contrary, | can say that it even reduced my interest in
learning. Because when there is no certain order and discipline, the student makes light of the
lesson, the lesson seems to be disregarded when it is not face-to-face. "
S5: "I cannot use distance education very actively and enthusiastically during the pandemic
process, | think it does not replace education at school in any way because everyone does not
have the equal conditions, it can be beneficial for some students, but | think that students with
large families like me cannot follow the lessons in a sufficiently active way."
S$10: "It cannot be said that online learning is as effective as face-to-face education because
most of us live in rural areas, and the internet connection problem can make us unwilling in
terms of education, but | think in case the lessons are recorded as videos and there is a good
internet connection it can provide a little efficiency in terms of listening to these lessons
whenever we want and closing the gap. | wish we could return to face-to-face training as soon
as possible."
S6: “Yes, it makes us willing because | can attend different online seminars and courses without
being dependent on school classes. Thus, | have the opportunity to train myself in different
branches because there is not enough area to improve myself due to the place I live, but | can
say that | have access to courses and seminars in most branches thanks to online learning. Thus,

I have the opportunity to improve myself even during this pandemic process."

Findings Regarding the Eight Sub-problem within the scope of the Research
The findings obtained regarding the question of “What is your opinion about your shortcomings in managing
your individual learning process while using online learning environments and the problems you experience

accordingly?” are given in Table 9.

Table 9. Findings regarding the Opinions of Students about Their Shortcomings in Managing Individual Learning

Processes and the Problems They Experience

Theme Sub-theme

Problem of experiencing attention deficit

Problem of disconnecting from the learning process
Problem of Time/Duration/Planning

Problem of Communication/Interaction

Learning requirements
based problems

Problem of not having equal conditions

Environment based problems . .
Problem of learning environment

Problem of not acting responsibly
Problem of self control

Not having learning responsibility
Problem of readiness

Student based problems

P NN DD ONDDSO™
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In Table 9, frequency values of sub-themes emerging from each theme are given. The opinions of students
about their shortcomings in managing individual learning processes in the online learning environment and the
problems they experience accordingly are gathered under the themes of learning requirements, student and
environment based problems. Under the theme of learning requirements based problems; they emphasized
that they experienced problems in terms of attention deficit in the online environment (f=6), disconnecting
from the learning process (f=4), time, duration and planning (f=4), and communication and interaction in the
process (f=2). Under the theme of environment based problems, students stated that they did not have equal
conditions with their other friends (f=5) and they experienced problems in terms of the learning environment
(f=4). Under the theme of student based problems; students specified that they could not act responsibly in the
online environment (f=4), had self-control problems (f=2), could not have the responsibility of learning (f=2),
and had problems in terms of readiness (f=1). Some quotations obtained from the interviews regarding the
mentioned theme are given below.

S7: “I have difficulty in willingness for study. | feel very incomplete as | don't have the internet and

technological equipment to listen to the lectures properly. | cannot get the best out of the lesson

by reading the slides, but I think | can focus better with the help of my friends."

S11: “There is a lack of attention and coordination. The environment | am in affects negatively, |

think this can be corrected only through face-to-face training. "

528: “Actually, there are many, the most important thing is not being able to get efficiency and

not taking it seriously, there must be a discipline in order to eliminate them. It is necessary to have

all students talk and to make all the cameras open in such environments so that graveness can

come into existence, because some students do this while lying down or they stay online, but they

leave the phone on the table and deal with other stuff.

529: "Since the online learning environment is an environment that does not contain interaction, |

am very reluctant to participate. | see myself incomplete in this regard."

$20: “I have so many shortcomings, | think that | am not motivated too much. | can't really pay

attention because we are going through a difficult process and we don't have some teachers that

we are accustomed to, so | can't decide exactly how to act."
DISCUSSION, CONCLUSION and SUGGESTIONS

The Covid-19 epidemic, which is effective all over the world, has affected all areas of social life. Education
comes first among the affected areas. In the extraordinary period when face-to-face teaching was not possible,
online learning environments emerged as an important alternative. The learning-teaching process has moved
to the online environment and it can be stated that serious transformations have been experienced in this
process. One of the important components of this transformation process is undoubtedly students. Instead of
face-to-face teaching, students quickly started to continue their education with online learning tools within the
scope of their opportunities. During this process, many questions to be answered arose. One of these is how

well students adapted to the online learning environment. At this point, the online learning readiness level of
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students has become an important issue in higher education as in all levels of education. Readiness for online
learning is one of the important factors affecting learning (Kumar, 2021). Based on this requirement, the online
learning readiness levels of associate degree students were examined and the students' opinions related to the

ongoing process in this regard were explored.

When the findings obtained accordingly are evaluated; it has been concluded that the average levels of
associate degree students' readiness levels are high in general and in all dimensions of the scale. In the studies
conducted by Cakir and Horzum (2015), Cigdem and Yildirim (2014) and Kayaoglu and Dag Akbas (2016) and
Chen et al. (2020), it was found out that the online learning readiness levels of university students were higher
than the middle value in all dimensions of the scale. And in a study conducted by Alsancak Sirakaya and
Yurdugiil (2016), it was found out that the online learning readiness levels of university students studying at
faculty of education were close to the average value in all dimensions. Findings from this study and other
studies show that students have aboveaverage readiness levelin general. Today, it can be stated that students
have some digital competencies and interests as they frequently benefit from information and communication

technologies. It can be expressed that this is effective in online learning readiness levels being high.

In the study, it was also determined that the online learning readiness levels of associate degree students did
not differ significantly depending on grade level. When the sub-dimensions are examined, it is seen that in the
computer/internet self-efficacy sub-dimension, the computer/internet self-efficacy level of the 2nd grade
students was significantly higher than the 1st grade students. It was also understood that this significant
difference was low. As a matter of fact, in the study conducted by Alsancak Sirakaya and Yurdugil (2016), a
significant difference was found in the computer/internet self-efficacy dimension according to grade level, and
this difference was found to be higher in the 4th grade than the 1st grade. There was no significant difference
in other dimensions other than this dimension. The fact that there was no significant difference in the overall
scale indicates that the differences in the experiences of the students related to the online learning
environment and in their feelings and thoughts about this environment were not distributed decisively
according to the class level. However, in the computer/internet self-efficacy dimension, it can be stated that
the significant difference between 2nd grade students and 1st grade students is a result of the reflection of the
fact that 2nd grade students take more courses in this field in the context of digitalization steps in the

university, in other words, the fact that they are more experienced to their level of readiness.

Another finding obtained from the study is that the online learning readiness levels of associate degree
students do not differ significantly depending on gender. When the sub-dimensions are examined, it is seen
that the online communication self-efficacy levels of female students were significantly higher than that of
male students. And it was understood that this significant difference is low. Similarly Chung et al. (2020) found
in their study that the online learning readiness of female participants was higher. In the study conducted by
Caspi et al. (2008), it was concluded that women prefer communication in the online learning environment

more. It can be expressed that the finding in this study results from the female students in the sample being
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more willing to communicate in the online learning environment than male students. On the other hand, in the
study conducted by Sakal (2017), it was observed that the readiness level of male students in the dimension of
online communication self-efficacy was higher than that of female students. No gender-based difference was
observed in terms of other dimensions. In the study conducted by Chen et al. (2020) on university students, no
significant difference was found in sub-dimensions. This brought to the fore the view that the environment or
conditions in the students' personal characteristics, knowledge and skills may cause differences in terms of

results.

Age variable is another variable examined in the study. According to the findings obtained from the study, it
was concluded that the online learning readiness levels of associate degree students did not differ significantly
depending on age. Also, there was no significant difference according to age in sub-dimensions. Also in the
study conducted by Cigdem and Yildirim (2014) and Cakir and Horzum (2015), no significant difference was
found in the online learning readiness level and its sub-dimensions according to age. Although there are
students in different age groups, today students may have to meet online learning tools at different levels of
education at an early age until they reach higher education level, which may have contributed to the fact that

no significant difference was formed in online readiness levels according to age.

Another finding obtained within the scope of the research is that the online learning readiness levels of
associate degree students differ significantly depending on the years of use of digital tools. It has been
observed that students who use digital tools for 7 years or more have higher online learning readiness than
those who use digital tools for 3 years and below. When the sub-dimensions are examined, it is seen that those
who use digital tools more in terms of years have higher levels than those who use less digital tools.
Understanding the potential of technology tools for active learning is an important step in the successful
implementation of online learning (Vonderwell & Savery, 2004). It can be stated that those who use digital
tools for a long time feel more ready for the online learning environment and have high self-esteem because

they are accustomed to and adapted to the digital environment.

Within the scope of the research, the opinions of the students regarding the process about the subject were
also explored. In this context, students' answers to three different questions were analyzed. Accordingly, when
the findings obtained regarding the first question of students' opinions about their competencies/skills of using
online learning tools are evaluated; it was observed that the opinions under the theme of those who have
sufficient student profile were shaped mostly under the sub-themes ofactive/independent users and those who
have basic knowledge. And under the theme of those who have insufficient student profile, it was observed that
opinions were mostly gathered under the sub-theme of inexperienced users. Accordingly, it can be specified
that most of the students have good competencies/skills in using online learning tools. Some of the students
stated that they are not at the desired level in terms of technological tool opportunities and that they are not
experienced enough in this area and that these affect their competencies in some subjects. As a matter of fact,

the necessary infrastructure and instrumental equipment are supposed to be sufficient in order for the

252



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

technological tools to be used in an effective way. Also in the research conducted by Sriwichai (2020), it has
been determined that the lack of experience and skills for digital tools is one of the main problems students

encounter in learning.

Another question for which an answer is sought within the scope of the research is the question in which the
opinions of the students about the online learning environment motivation to learn are taken in terms of
learning motivation. Insufficient level of preparedness in the online learning process can lead to a decrease in
motivation, a decrease in academic success, and many problems in terms of interaction (Ozgiir et al., 2014). It
can be expressed that this increases the importance level of the problem. When the findings obtained in this
context are examined; the students mostly expressed their opinions under the negative theme about online
learning environment making students willing to learn. They stated this by saying that the mentioned learning
environment reduces motivation and the problems that arise in the learning-teaching process make them
unwilling. In addition, students stated that classroom interaction decreased. De Bruyn (2004) also emphasized
the limitations of student interaction, inadequacy in terms of social readiness and communication anxiety
among the difficulties of asynchronous computer mediated communication process. Another issue emphasized
by the students is the problems they experienced about adaptation/focus in the process. Similarly, in the study
conducted by Yildiz (2020), it was stated that the participants being reluctant to participate in the system and
the decrease in their motivation originated from their nonacquaintance with the system. On the other hand,
there were some students who stated that the online learning environment made them willing to learn,
increased their learning responsibilities, and provided them with the opportunity to repeat the lesson. As a
result of the research, one of the main reasons for the prevalence of the view that the online learning
environment reduces motivation is the fact that the learning-teaching process is carried out in an online
environment with the disappearance of the opportunity of face-to-face education due to extraordinary

conditions.

The last question to which the students were consulted within the scope of the research was about their
shortcomings in managing their individual learning processes and the problems they experienced. Students'
opinions were collected under the themes of learning requirements, environment and student based problems.
Under the theme of problems based on learning requirements, students mostly emphasized attention deficit
and disconnection from the learning process, time/duration/planning problems. Under the theme of
environment based problems, they drew attention to not having equal conditions with other students and
problems stemming from the learning environment. Finally, under the theme of student based problems, they
mostly emphasized that they could not act responsibly in the process. One of the issues that should be
addressed in terms of readiness to online learning process is the management of students' individual learning
processes. In order to pass this process efficiently, along with the individual's level of readiness, the individual
is also supposed to be at the desired level in terms of some individual competencies in the process, but the
inadequacies experienced by students in terms of readiness levels cause problems such as students' adaptation

to the online teaching process and going out of the system (Bilgi¢c & Tuizin, 2015). In a study conducted by
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Dinger and Yesilpinar-Uyar (2015), the inadequacy of students' level of readiness and student indifference were
listed among the problems related to classroom management experienced in the use of e-learning systems.
Also in this study, students emphasized issues such as attention deficit, inability to act responsibly, and
readiness problem. While different problems were experienced with regards to the management of individual
learning processes from learner's point of view, it can be stated that these problems lead to different results in
terms of the instructor. Therefore, the problems related to the management of the learning process should not
be considered independently for both the learner and the instructor, and inferences should be made from both

point of views at the point of problem solving.

As a result, within the scope of the research, primarily the online learning readiness levels of the students were
examined, and then the students selected from the same research group were interviewed about their
experiences in the online learning process. When the data obtained in the quantitative context were examined,
it was concluded that the average levels of associate degree students were at a high level in general and in all
dimensions of the scale. In other words, when the data obtained as a result of the scale applied in the first
stage within the scope of the research were analyzed, it was seen that the readiness of students regarding
online learning was at a high level in all dimensions. On the other hand, while the learning-teaching process
continued in the online environment, the opinions of the students were explored after a certain experience
period and it was observed that there were some similarities and differences between the data obtained and
the data obtained from the online learning readiness scale. For example, the computer/internet self-efficacy
levels of the students were found to be high, and also the number of students who thought to have a sufficient
student profile in the students' opinions regarding their competencies/skills to use online learning tools was
also parallel to this. On the other hand, although the readiness of the students regarding the motivation to
learn sub-dimension obtained from the scale was high, when the data obtained from the focus group interview
were analyzed, it was observed that students who went through a certain process in the online learning-
teaching process expressed negative opinions in terms of motivation to learn. In other words, although
students' readiness levels were good in the context of the data obtained from the scale, it was seen that those
who stated that the online learning-teaching process reduced their motivation and some problems made them
unwilling predominated. In the other sub-dimensions of the scale, such as self-directed learning and learner
control, while students' readiness levels were also high, in the focus group interview with the students
regarding the process, they stated that they experienced problems due to learning requirements, environment
and themselves in managing individual learning processes. For example, students specified that they
experienced problems such as attention deficit, disconnection from the learning process, not having equal

conditions with other friends, inability to act responsibly and self-control problem in the process.

All of these have shown that although the readiness of students is at a high level at the beginning of the online
learning process, the process may have different results in the online learning-teaching process, in other words,
it may cause changes in their views. In addition to many factors such as student profile, learning-teaching

process, learning environment and tools, opportunities of students, attitudes and competencies of instructors,
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the extraordinary situation caused by the epidemic can be cited as a reason for the emergence of this result.
Although negative situations are encountered, efforts should be made to increase the competence of the
students in this process and to minimize the problems in order to carry out the online learning process
effectively and efficiently. As a matter of fact, it is known that students' online learning competencies and
online learning outcomes are related (Joosten & Cusatis, 2020). This research is expected to contribute to
readers, educators, researchers, and the literature on readiness and experience in the online learning process.

The following suggestions can be made in line with the findings obtained within the scope of the research:

e Compliance training for the use of online learning environments such as learning management
systems to be used can be given to students who are new to the online learning process.

e  Studies can be conducted to increase the digital competencies of students.

e Preventive measures can be taken by universities to eliminate technical problems faced by
students in the online learning process.

e In the current period, research can be conducted on online learning readiness and online learning
experiences with students who study at different levels such as primary and secondary schools.

e Students' online learning readiness and online learning experiences can be researched from
different point of views using different data collection techniques.

e The relationship between students' online learning readiness and their achievement in online
courses can be examined.

e The online readiness levels of the students and the reasons of the situations that arise in the online

learning-teaching process can be examined.
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ON LiISANS OGRENCILERININ CEVRiIMiCi OGRENME HAZIRBULUNUSLUKLARI VE
CEVRiMIiCi OGRENME SURECINE iLiSKiN DENEYiMLERI

0z

Bu arastirmada on lisans 06grencilerinin ¢evrimici 6grenme hazirbulunusluk dizeylerinin
incelenmesi ve c¢evrimi¢i 6grenme sirecince iligkin deneyimlerine yonelik 6grencilerin
goruslerinin alinmasi amaglanmistir. Bu amag dogrultusunda arastirma, agimlayici sirali desende
yurittlmastir. Arastirma 2019-2020 egitim-6gretim yili bahar yariyilinda Tirkiye’de bulunan bir
devlet Universitesine bagl dort farkli meslek yiiksekokulunda 6grenim goéren 447 6grencinin
katilimiyla gergeklestirilmistir. Veriler “Kisisel Bilgi Formu”, “Cevrimici Ogrenme Hazirbulunusluk
Olgegi” ve yar yapilandirilmis gériisme formu aracihigiyla toplanmistir. Elde edilen veriler ise
Mann Whitney U testi, Kruskal Wallis H testi, betimsel istatistikler ve icerik analizi ile
¢O6zUmlenmistir. Arastirmadan elde edilen bulgulara gore 6grencilerin c¢evrimici 6grenme
hazirbulunusluk diizeylerinin yiiksek oldugu; sinif diizeyine, cinsiyete ve yasa gére anlamli sekilde
farklilasmadigi ancak dijital arag kullanim yilina gére anlamli bir sekilde farkhlastigi belirlenmistir.
Ayrica 6grencilerin gevrimici 6grenme sirecine iliskin deneyimlerine gére de ¢ogu 6grencinin
kendisini ¢evrimici 6grenme araglarini kullanma yetkinlikleri/becerileri agisindan etkin/bagimsiz
kullanicilar olarak nitelemislerdir. Bunun yani sira 6grenciler, 6grenme motivasyonu agisindan
siiregte cevrimici 6grenme ortaminin motivasyonu distirdigini ve bireysel 6grenme sireglerini
yonetebilme noktasinda dikkat eksikliginin en sik yasanan sorun oldugunu belirtmislerdir.

Anahtar Kelimeler: Cevrimigi 6grenme, hazirbulunusluk, 6n lisans.
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GiRiS

Cin’in Vuhan kentinde 2019 yilinin sonlarinda ortaya ¢iktigi bilinen ve kisa bir sirede kiresel bir etkiye
doniserek salgin haline gelen Koronaviriis (Covid-19) salgini, yasamin her alanini etkilemistir. S6z konusu
alanlardan biri de egitimdir. Diinyada bir¢ok Glke salginin kontroliini saglamak igin gegici olarak egitim
faaliyetlerine ara vermis ve bu durum 6rgin egitime devam eden milyonlarca 6grenciyi etkilemistir (UNESCO,
2020). Her ulke salgin siirecinde egitim baglaminda ortaya ¢ikan olumsuzluklari en aza indirgemek ve egitimin
sirdardlebilirligini saglayabilmek icin cesitli arayislara girmistir. Salgina bagli olarak ortaya ¢ikan nedenler,
egitim kurumlarini virsiin yayillmasini engelleyebilmek icin yiiz ylize 6grenimi askiya almak zorunda birakmistir.
Bu da egitimde yeni yollari ve alternatif stratejileri disiinmeye zorlamistir. Bunun sonucunda 6grenme-6gretme
strecinin slrdurdlebilirligini  saglayabilmek igin ¢evrimici ortama gegcilmistir (Zayapragassarazan, 2020).
Dolayisiyla gevrimici 6grenme ortami, ylz ylze Ogretim slrecinde daha ¢ok destekleyici bir role sahipken
gelisen salgin kosullarina baglh olarak yiiz ylize 6gretimin alternatifi olmaya basladig soylenebilir. Turkiye de
salgin slrecinden kaynakh olarak ylz ylze egitim olanaginin olmadigi siirecte egitimdeki acigl kapatmak
amaciyla 6grenme-6gretme siirecini ¢evrimici ortamda gercgeklestirmeye karar vermistir. Bu kapsamda Milli
Egitim Bakanligi (MEB) ilkokul, ortaokul ve lise 6grencileri TRT-EBA TV ve Egitim Bilisim Agi (EBA) lzerinden
egitim gdéremeye baslamistir (MEB, 2020). Yiiksekdgretim Kurulu (YOK) da MEB gibi benzer énlemlere
basvurmus ve dncelikle uzaktan egitim kapasitesine sahip olan bitin Universitelerde dijital imkanlar ile uzaktan
dgretim sireci baslatilmistir (YOK, 2020). Bu sekilde Covid-19 salgininin (iniversitelerin ¢alisma seklini

degistirdigi soylenebilir (Kumar, 2020).

Cevrimigi 6grenme; 6grenme materyaline ve igerigine erisim saglamak, egitmen ve diger Ogrencilerle
etkilesimde bulunmak, 6grenme-6gretme sirecinde bilgi elde etmede kisisel anlamini olusturmak ve 6grenme
deneyimini daha iyi bir noktaya tasimak amaciyla internetin kullanimi olarak tanimlanir (Ally, 2004). Cevrimigi
o6grenme, esneklik ve erisilebilirlik avantajlari ile yiksekogretimde de yayginlasmaya baslamistir (Park & Kim,
2020). Cevrimigi 68renme yayginlasirken, bu sirecin kalitesi ve surdtrulebilirligi 6nemli bir sorun haline
gelmeye baslamistir. Bu nedenle, ¢evrimigi 6grenme ortaminda 6grencilerin basarisi ve memnuniyeti icin hangi
niteliklerin gerekli oldugunu ayirt etmek 6énemlidir (Lau & Shaikh, 2012). Hem akademik basari hem de silrece
uyumu agisindan 6grencinin niteligi de dnemlidir. Nitekim g¢evrimigi 6grenme ortami birgok degisikligi ve yeniligi
beraberinde getirmistir. S6z konusu degisim sirecinin en c¢ok etkilenen bilesenlerinden biri de 6grencilerdir.
Dolayisiyla s6z konusu siirecin basarisi ve siirdirilebilirligi icin 6grencilerin ¢evrimici 6grenme hazirbulunusluk

duzeyleri olduk¢a 6nemlidir.

Kavram olarak ¢evrimici 6grenme hazirbulunuslugu, zihinsel ve fiziksel olarak e-6grenme deneyimi ve eylemi
acisindan hazirlikh olma olarak ifade edilir (Borotis & Poulymenakou, 2004). Choucri ve dig. (2003) ise internet
kullaniminin kolaylastirdigl deger yaratma firsatlarini takip etme yetenegi olarak tanimlamistir. Baska bir
ifadeyle e-hazirlik, bir grubun bilgi ve iletisim teknolojilerinden faydalanma noktasinda ne kadar hazir veya

istekli olabileceginin 6lgusidir (Dada, 2006). Cevrimici 6grenmeye yonelik geleneksel anlamda hazirlik kavrami,
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ogrencilerin teknolojiyi 6grenme amaciyla kullanma yeterlilikleriyle baglantilidir (Buzdar ve digerleri, 2016).
GuUnumiuzde gittikge daha ¢ok yayginlasan ¢evrimici 6grenme ortam ve araglarindan istenilen diizeyde verimin
alinabilmesi icin 6grenenlerin bu konudaki hazirbulunuslugu da oldukga énemlidir. Nitekim egitim kurumlarinin
sundugu cevrimigi programlarin poplilaritesi, geleneksel egitime erisim firsati bulamayan 6grencilerden gelen
buyuk taleple birlikte stirekli artmaktadir. Bu agidan 6grencilerin ¢evrimici 6grenmeye yeterince hazir ve yetkin

olmalari da 6nemlidir (llgaz & Giilbahar, 2015).

Cevrimici 6grenmeye iliskin ylratilen bilimsel galismalar giin gectikce arttigi gibi farkli degiskenler agisindan da
incelendigi soylenebilir. ilgili calismalardan cevrimici hazirbulunuslukla ilgili yapilanlarin alanyazina énemli
katkilar sundugu goriilmektedir. Bu amagla 6grenenlerin gevrimici hazirbulunusluk dizeylerini 6lgen 6lgekler
gelistirilmistir. Bu arastirmada veri toplama araci olarak kullanilan ¢evrimici 6grenme hazirbulunusluk olcegi
Hung ve digerleri (2010) tarafindan gelistirilmis ve Tirkge’'ye Yurdugill ve Alsancak Sirakaya (2013) tarafindan
uyarlanmistir. Olcek, bilgisayar/internet dzyeterligi, dzgiidiimli 6grenme, 6grenen kontrolii, 6grenme igin

motivasyon ve gevrimigi iletisim 6zyeterliligi olmak lizere 5 faktérden olusmustur.

Arastirma kapsaminda ele alinan o6lgegin alt boyutlari incelendiginde; s6z konusu alt boyutlardan ilki
bilgisayar/internet dzyeterligidir. Ozyeterlik, Bandura'nin sosyal bilissel teorisinin énemli bir &gesi olmakla
birlikte bireyin sahip oldugu becerilerin disinda bir gbrevi yerine getirme potansiyeline olan inanci olarak
tanimlanir (Bandura, 1997). Ozyeterlik, akademik motivasyonu, kaliciligi ve basariyi etkileyen &nemli bir
psikolojik faktordir (Thompson & Verdino, 2019). Bilgisayar dzyeterlik agisindan ele alindiginda ise bireyin
bilgisayar kullanma konusunda kendine olan inanci olarak tanimlanmistir (Karsten & Roth, 1998). Ogrencilerin
bilgisayar kullanma yetkinligine olan inancini bilmek, teknolojiyle gelistirilmis bir ortamda 6grenme igin gerekli
olan temel gerekliliklerdendir (Abdullah & Mustafa, 2019). Nitekim bilgisayar derslerindeki motivasyon ve
basarinin 6grencilerin 6zyeterlik inanglarinin glicinden etkilendigi sdylenebilir (Srisupawong et al., 2018). Bu

nedenle 6grencilerin bu boyut kapsamindaki hazirbulunusluklari dnemlidir.

Arastirma Olgegine ait diger bir alt boyut ise 6zglidumli 6grenmedir. S6z konusu kavram, 6grenme igin
bireylerin ihtiyacini ve 6grenme hedeflerini belirleme agisindan 6grenme stratejilerin segilmesi, uygulamaya
konulmasi ve 6grenme acisindan elde edilen ¢iktilarin degerlendirilmesinde baskalarinin yardimi olsun veya
olmasin sorumluluk aldiklari bir siire¢ anlaminda kullanilir (Knowles, 1975). Ozgiidiimlii grenme, dijital cagda
sosyal kosullarin hizla degistigi bir ortamda yetiskinler agisindan temel bir yeterliliktir (Morris, 2019). Bu agidan

cevrimici 6grenme hazirbulunuslugu agisindan énemli bir boyuttur.

Bir diger alt boyut ise 6grenen kontroliidiir. Ogrenen kontrolii, dgrencilerin neyi, ne zaman, nerede ve nasil
O0greneceklerini yonetebilme durumu olarak tanimlanir (Kraiger & Jerden, 2007). Cevrimi¢ci O0grenme
deneyimine sahip olmayan Ogrenciler agisindan c¢esitli zorluklara yol acabilir (Taipjutorus ve digerleri,
2012). Nitekim Lawless ve Brown (1997) da kisinin kendini kontrol etme vyeteneginin Ogrenmeyi
gelistirebilecegini, tutumlar ylikseltebilecegini ve 6zyeterligi artirabilecegini belirtmistir. Bu baglamda 6grenen

kontrol, ¢cevrimici 6grenme hazirbulunuslugu acisindan 6nemsenmesi gereken bir alt boyuttur.
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Ogrenme icin motivasyon, arastirma kapsaminda kullanilan &lgegin diger bir alt boyutudur. Ogrenme
motivasyonu, fiziksel agidan egitimenin varliginin giderek azalmasi ile egitim teknolojisi alaninda 6nemli bir
bilesen olmaya baslamistir (Hauze & Marshall, 2020). Cevrimic¢i 6grenme motivasyonu, akademik performans
sorunlarinin ortaya g¢ikmasini 6nlemek igin ¢evrimigi 6grenme siirecinde 6nemli bir sorundur (Mercer, 2018).
Ayrica 68rencileri motive etmek, yiiz yiize olmayan egitim ortaminda egitmenlerin karsilastigi dnemli bir zorluk
olmustur (Zhao & Mei, 2016). Motivasyon, g¢evrimici sinifta basari icin gerekli bir unsur olarak kabul edilir
(Banyas, 2019). Bu nedenle motivasyon da diger alt boyutlar gibi ¢evrimi¢ci 6grenme hazirbulunuslugu igin

onemli bir alt boyuttur.

Arastirma kapsaminda ele alinan son alt boyut ise ¢evrimigi iletisim 6zyeterligidir. internet, sosyal medya ve
mobil cihazlar dahil olmak (zere teknolojideki gelismeler, g¢evrimici sinifta kullanilan iletisim araglarinin
seceneklerini arttirmistir (Bailie, 2017). Bu da iletisim baglaminda cesitliligi artirirken bazi zorluklari da
beraberinde getirmistir, ¢clinkii 6grenme-6gretme siirecinde 6grenciler arasinda etkili etkilesimi kolaylastirmak,
gevrimigi ortamda 6gretim icin 6nemli bir zorluktur (Messersmith, 2015). S6z konusu zorlugun ¢oziilmesinde
Ogrencilerin ¢evrimici ortamda iletisim 06zyeterliligi olduk¢a 6nemlidir. Bu nedenle c¢evrimigi iletisim
Ozyeterliginin ¢evrimici 6grenme hazirbulunuslugun bir alt boyutu olarak dikkate alinmasi 6nemlidir (Yurdugiil

& Alsancak Sirakaya, 2013).

Ogrencilerin cevrimici 6grenme hazirbulunusluklari Gizerine yapilan calismalar her gecen giin dnem
kazanmaktadir. Cevrimici 6grenme hazirbulunuslugu ile farkl degisken arasindaki iliskiyi inceleyen (Demiralay
ve digerleri, 2016), cevrimici 6grenme hazirbulunusluklarini inceleyen (Cigdem & Yildirim, 2014) calismalar
bulunmasina ragmen tiim diinyayi etkisi altina alan ve 6rgiin egitim uygulamalarini daha ¢ok g¢evrimigi olacak
sekilde donustiren Covid-19 salgini siirecinde 6n lisans 6grencilerinin ¢evrimici 6grenme hazirbulunusluklarina
iliskin bir calismanin olmayisi bu calismayl yapma ihtiyacini dogurmustur. Bu agidan arastirma, 6n lisans
Ogrencilerinin Covid-19 salgini dénemindeki g¢evrimigi 6grenme hazirbulunusluklarinin betimlemesi ve bu
konuda atilacak adimlara rehberlik etmesi bakimindan 6nemli goriilmistir. Bu baglamda arastirmada 6n lisans
ogrencilerinin ¢evrimici 6grenme hazirbulunusluk dizeylerinin incelenmesi ve 6grencilerin sirece iliskin
deneyimleri hakkinda gorislerinin alinmasi amaclanmistir. Bu amag¢ dogrultusunda arastirma kapsaminda

asagidaki sorulara yanit aranmistir;

1. On lisans égrencilerin ¢cevrimici 6grenme hazirbulunusluk puan ortalamalari ne diizeydedir?

2. On lisans 6grencilerinin gevrimici 6grenme hazirbulunusluk diizeyleri sinif diizeyine gdre anlamli bir
sekilde farklilasmakta midir?

3. On lisans 6grencilerinin cevrimici 6grenme hazirbulunusluk diizeyleri cinsiyete gére anlamli bir sekilde
farkhlagsmakta midir?

4. On lisans 6grencilerinin cevrimici égrenme hazirbulunusluk diizeyleri yasa gére anlaml bir sekilde

farklilasmakta midir?
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5. On lisans 6grencilerinin cevrimici 6grenme hazirbulunusluk diizeyleri dijital araclari kullanim yilina gére
anlamh bir sekilde farklilasmakta midir?

6. On lisans égrencilerin cevrimigi 6grenme araclarini kullanma yetkinlikleri/becerileri hakkindaki gérisleri
nelerdir?

7. Ogrencilerin 6grenme motivasyonu agcisindan cevrimici 6grenme ortaminin 6grenmeye istekli kilma
konusundaki gorusleri nelerdir?

8. On lisans 6grencilerin cevrimici 6grenme ortamlarini kullanirken bireysel 6grenme siireglerini
yonetebilme noktasinda eksik gordikleri yonleri ve buna bagl olarak yasadiklari sorunlar hakkindaki

gorisleri nelerdir?

YONTEM

Arastirmanin Modeli

Arastirma karma arastirma yodntemlerinden agimlayici sirali desende yurutiilmistir. S6z konusu desen iki
asamadan olusmaktadir. Oncelikle calismaya iliskin nicel veriler toplanir ve sz konusu verilerin analizi yapilir.
ikinci asamasi olan nitel asama ise nicel arastirma siirecinde elde edilen sonuglardan yola ¢ikarak tasarlanir.
Boylece arastirmaci nicel sonuglarin agiklanmasinda nitel sonuglardan yararlanir (Creswell & Plano Clark, 2011).
Acimlayici sirall desen dogrultusunda ilk asamada nicel baglamda Ogrencilerin ¢evrimici 6grenme
hazirbulunusluk diizeyleri incelenmistir. ikinci asamada ise nitel baglamda 6grencilerin cevrimici égrenme
araclarini kullanma vyetkinlikleri/becerileri, 6grenme motivasyonu agisindan c¢evrimici 6grenme ortaminin
o0grenmeye istekli kilma konusu ile bireysel 6grenme siireglerini yonetebilme noktasindaki eksik yonler ve
yasanilan sorunlarla ilgili 6grenci gorusleri incelenmistir. Boylece 0Ogrencilerin sirecteki deneyimleri de
derinlemesine ortaya konulmaya calisiimistir. Buna gore nicel olarak hazirbulunuslugun arastirildigl konu daha
sonra Ogrencilerin silirecteki deneyimlerine iliskin goérisleri de alinarak mevcut konunun daha iyi

aciklanabilecegi dustnulmistar.

Calisma Grubu

Arastirma kapsaminda veri toplama siireci iki farkh sekilde yirGtiilmUstir. Bu nedenle arastirma kapsamina
dahil edilen 6grencilerin sec¢imi iki farkh sekilde yapilmistir. Buna gbére o6n lisans 6grencilerinin ¢evrimigi
o6grenme hazirbulunusluk diizeylerinin incelenmesi ve ¢evrimici 6grenme siirecince iliskin deneyimlerine yonelik
ogrencilerin goruslerinin alinmasinin amaglandigl bu ¢alismada, ilk asamada 6n lisans 6grencilerinin ¢evrimigi
o6grenme hazirbulunusluk diizeylerini incelemek igin 2019-2020 egitim-6gretim yili bahar yariyilinda Tirkiye’'de
bulunan bir devlet Universitesine bagh dort farkli meslek yiksekokulunda 6grenim goren 447 6grenci tabakal
ornekleme yoéntemi ile secilerek arastirmaya dahil edilmistir. Arastirmaya katilan ogrencilere iliskin kisisel

bilgiler Tablo 1’de verilmistir. Tabakali 6rnekleme, evrendeki alt gruplarin belirlenip bunlarin evren bayuklGga
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icindeki oranlariyla érneklemde temsil etmelerini amaglar (Blyukoztirk ve digerleri, 2016). Bu dogrultuda 4
meslek yiksekokulunda 6grenime devam eden toplam 6grenci sayisi 849’dur. Krejcie ve Morgan (1970) yaptigi
hesaplamalar sonucunda ana kitlenin 900 oldugu durumda %95 glven dizeyinde ve 0,05 hata payinda 269
katihmcinin g¢alisma igin yeterli oldugunu ortaya koymustur. Bu durumda bu arastirmada katilimci sayisinin

evreni temsil etmesi agisindan yeterli sayinin lizerinde oldugu sdylenebilir.

Tablo 1. Arastirmaya Katilan Ogrencilere iliskin Kisisel Bilgiler

Degiskenler Kategori N %
A 216 48,3
Meslek B 98 21,9
Yiiksekokullar C 75 16,8
D 58 13,0
L 1. Sinif 294 65,8
Sinif Dizeyi 2. Sinif 153 34,2
Cinsivet Kadin 292 65,3
¥ Erkek 155 34,7
20 ve alti 147 32,9
Yas 21-24 246 55,0
25 ve Uzeri 54 12,1
3vealtl 43 9,6
7 ve Uzeri 172 38,5

Tablo 1’de goriildGgl Gzere arastirmaya katilanlarin 216’s1 (%48,3) A, 98’i (%21,9) B, 75’i (%16,8) C ve 58'i (%13)
D kodlu meslek yiiksekokullarinda 6grenim goéren 6grencilerden olusmustur. Ayrica 6grencilerin 294’ (%65,8)
1. sinif, 153’0 (%34,2) ise 2. sinifta 6grenim gérmekte olup, 292’si (%65,3) kadin, 155’i (%34,7) ise erkek
Ogrencilerden olusmustur. Bunun yani sira 6grencilerin 147’si (%32,9) 20 ve alti, 246’s1 (%55) 21-24, 54’0
(%12,1) 25 ve lzeri yasa sahip, dijityal araglari kullanim yili agisindan incelendiginde ise 43’0 (%9,6) 3 ve alti,
232’si (%51,9) 4-6, 172 (%38,5) 7 yil ve lizeri kullanim deneyimine sahip olduklar gériilmiistir. ikinci asamada
cevrimici 6grenme siireci basladiktan sonra daha Once cevrimici hazirbulunusluk diizeyleri arastiriimis
ogrenciler arasindan 4 farkli meslek yiksekokulundan gonillik esasina gore arastirmaya dahil edilen 29

6grencinin ¢evrimici 6grenme siirecine iliskin deneyimleri Gizerine gorusleri alinmistir.

Veri Toplama Araglari

n o«

Arastirmanin verileri “Kisisel Bilgi Formu”, “Cevrimici Ogrenme Hazirbulunusluk Olcegi” ve acik uglu sorularin
yer aldig1 gorisme formu araciligiyla toplanmistir. Kisisel bilgi formu, arastirmaci tarafindan hazirlanmis olup
katilimcilarin demografik bilgilerini icermektedir. Bu bilgiler; sinif dlizeyi, cinsiyet, yas ve dijital araglari kullanim
yilina iliskin bilgilerdir. Arastirmada veri toplama araci olarak kullanilan “Cevrimici Ogrenme Hazirbulunusluk
Olgegi” ise Hung ve digerleri (2010) tarafindan gelistirilmis ve Tiirkce’ye Yurdugiil ve Alsancak Sirakaya (2013)
tarafindan uyarlanmistir. Olgek 18 maddeden olusmakta olup ve Kesinlikle Katilmiyorum’dan Kesinlikle
Katiiyorum’a uzanan 5’li likert tipindedir. Olcekten alinabilecek en diisiik puan 18, en yiiksek puan ise 90’dir.

Alinan puan vyilkseldikce 6grencilerin ¢evrimici 6grenme hazirbulunusluk dizeylerinin de arttigi seklinde
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yorumlanmaktadir. Olgek bilgisayar/internet dzyeterligi, dzglidimli 6grenme, dgrenci kontrolii, 6grenme icin
motivasyon ve cevrimici iletisim ozyeterliligi olmak (izere 5 faktérden olusmaktadir. Olgek puanlari 6lgegin
geneli icin 18 ile 32.3 arasi ¢ok dusik, 32,4 ile 46,7 arasi disik, 46,8 ile 61,1 arasi orta, 61,2 ile 75,5 arasi
yiksek, 75,6 ile 90 arasi ise ¢ok yiiksek olarak; bilgisayar/internet 6zyeterligi, 6grenci kontrolii ve g¢evrimigi
iletisim 6zyeterliligi boyutlari yorumlanirken 3 ile 5.3 arasi dusuk, 5.4 ile 7.7 arasi dusuk, 7.8 ile 10.1 arasi orta,
10,2 ile 12,5 arasi yiiksek, 12,6 ile 15 arasi ¢ok yliksek olarak, 6zglidiimli 6grenme boyutunda 5 ile 8,9 arasi ¢ok
disik, 9ile 12,9 arasi dusik, 13,0 ile 16,9 arasi orta, 17,0 ile 20,9 arasi yuksek, 21-25 arasi ¢ok yliksek; 6grenme
icin motivasyon boyutunda 4 ile 7.1 arasi ¢ok dusik, 7.2 ile 10.3 arasi dislik, 10,4 ile 13,5 arasi orta, 13,6 ile

16,7 arasi ylksek, 16,8 ile 20 arasi ¢ok yliksek olarak yorumlanmaktadir.

Arastirmada veri toplama araci olarak ayrica (¢ agik uglu sorudan olusan yari yapilandirilmis bir gériisme formu
kullanilmistir. Gorisme formu olusturma siirecinde egitim programlar ve 6gretim, egitim teknolojileri ve
Tirkge alaninda uzmanlarin gorisleri alinarak form ile ilgili hem dil hem de icerik agisindan gerekli dizeltmeler
yapilmig ve form veri toplama araci olarak kullanilmistir. Formun son seklinde ¢ temel soru yer almistir.
Bunlardan biri 6grencilerin ¢evrimici 6grenme araclarini kullanma yetkinlikleri ve becerileri ile ilgili, bir digeri
6grenme motivasyonu agisindan ¢evrimici 6grenme ortaminin 6grenme istekleri agisindan ¢iktilari, son olarak
da 6grencilerin ¢evrimici 6grenme ortamlarini kullanirken bireysel 6grenme siireglerini yonetebilme noktasinda

gordukleri eksikliklerine iliskin konulari kapsayan sorulardir.

Veri Toplama Siireci

” o«

Arastirma kapsaminda ihtiyag duyulan veriler “Kisisel Bilgi Formu”, “Cevrimici Ogrenme Hazirbulunusluk Olcegi”
ve yarl yapilandiriimis gériisme formu aracihiglyla toplanmistir. Covid-19 salgini nedeniyle veri toplama araci
olarak basvurulan 6lgek ¢evrimici ortamda 6grencilerle paylasiimis ve konuya iligkin veriler toplanmistir. Daha
sonra Ogrencilerin cevrimici 6grenme hazirbulunusluklari baglaminda cevrimici 6grenme sirecine iligkin
deneyimlerini derinlemesine arastirmak amaciyla 6grencilerle odak grup goriismesi gerceklestirilmistir. Salgin
sirecinden kaynakli olarak ylz yiize gérisme olanagl olmadigindan 6grencilerle ¢evrimici ortamda Ug farkli
oturumda odak grup goérismesi gerceklestirilmis ve ortalama her bir grup igin gériismeler birer ders saati olmak
lizere toplam (g ders saati sirmustiir. Gorlisme silirecinde izin alinarak goriismeler kayit altina alinmis ve elde

edilen veriler analiz edilmistir.
Verilerin Analizi

Arastirmanin nicel verilerinin analizinde kullanilacak olan testlerin segimi icin dncelikle normallik dagilimina
bakilmistir. Bunun igin Kolmogorov Smirnov testi ve Q-Q grafigi incelenmistir. Olcegin geneli ve alt boyutlari igin
Kolmogorov Smirnov testi sonuglari p<.05 olmasi ve bu boyutlarda Q-Q grafiginde ise verilerin diyagonal
dogrudan uzak bir sekilde goriilmesi verilerin normal dagilmadigina isaret etmektedir (Blylkozturk, 2016; Field,
2018). Ayrica yapilan analizler sonucunda carpiklik ve basiklik katsayl degerlerinin de -1 ile +1 arasinda

kalmamasi da dagilimin normal olmadiginin diger bir gostergesidir (Cokluk ve digerleri, 2010; Hair ve digerleri,
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2014). Veriler normal dagilmadigi i¢cin g¢alismada nonparametrik testlerin kullanilmasina karar verilmistir.
Bagimsiz degiskenin 2 kategoride ele alindigi calismalar icin Mann Whitney U, 3 kategoride ele alindigi kisimlar
icin Kruskal Wallis Htesti kullanilmistir. Kruskal Wallis H testi sonuglarinin anlamli farklihk gosterdigi
durumlarda anlamli farkliigin hangi gruplar arasinda oldugunun tespit edilmesi igin Bonferroni-Dunn testi
kullanilmistir. Mann Whitneyy U testine gore de anlamh farkliigin oldugu durumlarda etki blyuklGgu
incelenmistir. Parametrik olmayan testlerde etki bliytkligu icin r degerinin kullanilmasi énerilmektedir (Fritz ve
digerleri, 2012; Kerby, 2014) Bu degerin hesaplanmasinda r=z/VN formula kullanilmistir (Fritz ve digerleri,
2012). Ayrica 6grencilerin gevrimigi hazirbulunusluk puan ortalamalari igin betimsel istatistiklerden ortalama ve
standart sapmaya basvurulmustur. Nicel verilerin analizlerinde IBM SPSS ve AMOS istatistik paket

programlarindan yararlaniimistir.

Arastirma sonucunda ortaya cikan nitel veriler analiz edilirken icerik analizine basvurulmustur. igerik analizi,
metnin tekrar eden sozcukler veya temalar agisindan taranmasi olarak tanimlanacagi gibi hacimli olan nitel
materyali alarak temel tutarliliklari ve anlamlari belirlemeye yonelik herhangi bir nitel veri indirgeme ve
anlamlandirma cabasi girisimi olarak da ifade edilir (Patton, 2014, s. 453). Bu dogrultuda verilerin analizinde
birbirine benzeyen veriler, belirli kavramlar ve temalar ¢ercevesinde bir araya getirilerek veri analizi sirecinde
icerik analizine basvurulmustur (Yildirim & Simsek, 2013). Bu siregte gevrimigi ortamda Ug farkli oturumda odak
grup gorlsmesi yoluyla gerceklestirilen gorisme kayitlari yazili metne aktarilmistir. Daha sonra yaziya aktarilan
goriasmeye iliskin veriler, egitim programlari ve 6gretim alaninda iki uzman tarafindan analiz edilmistir. Analiz
sirecinde veriler kodlanmis ve kodlardan kategorilere ulasiimistir. Ortaya ¢ikan kategoriler gériisme siirecinde
basvurulan sorulara iliskin alinan yanitlar kapsaminda tema ve alt temalara ayrilmistir. Kodlama sirecinde

dgrencilere 01, 02, 03,... seklinde kodlar verilmistir.
Gegerlik ve Giivenirlik Calismalari

Arastirmanin nicel boyutunda 6lgek givenirligi icin ic tutarlik olgtlerinden biri olan Cronbach Alpha glivenirlik
katsayisi hesaplanmistir. Cronbach Alpha katsayisinin yeterli gérilmesi icin 0.70 Gzeri olmahdir (Bayukozturk,
2016; DeVellis, 2003; Kline, 2000). Yapilan analiz sonucunda Cronbach Alpha glvenirlik katsayisi 6lgegin geneli
icin 90.6, bilgisayar/internet 6zyeterligi icin 86.4, 6zgidumli 68renme icin 84.0, 6grenen kontroli igin 77.5,
O6grenme icin motivasyon icin 83.3 ve cevrimigi iletisim 6zyeterligi icin 84.9 olarak yeterli dizeyde bulunmustur.
Ayrica, arastirmadaki veri setinin 6lgegin yapisini dogrulayip dogrulamadiginin test edilmesi icin dogrulayici
faktor analizi yapilmistir. Dogrulayici faktor analizi bulgularina gére x?/sd=2,200, CFl=,96, GFI=,93, AGFI=91,
RMSEA=,05 SRMR=,04 olarak kabul edilebilir diizeyde bulunmustur (Kline, 2016; Schermelleh-Engel ve digerleri,
2003).

Nitel arastirmalarda gecerlik ve glvenirlik icin gesitli stratejilere basvurulur. Bunlar, inandiricilik, tutarlik
aktarilabilirlik (transfer edilebilirlik) ve teyit edilebilirliktir (Lincoln & Guba, 1985). Bilimsel bir calismanin degeri
arastirma yapanlarin elde ettigi bulgularin inanilirhgini ortaya koymasina baghdir (LeCompte & Goetz, 1982).

inandiricilik kapsaminda ticgenleme, uzun siireli etkilesim, katiimci dogrulamasi, uzman incelemesi ve
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arastirmaci durusu gibi stratejilere basvurulur (Lincoln & Guba, 1985; Meriam, 2013; Patton, 2014). Bu
kapsamda arastirmada kullanilan arastirma deseninin yani sira gelistirilen gérlisme formunun olusturulmasi ve
elde edilen verilerin analizi slirecinde alanda bu tir bilimsel ¢alismalarda uzman olan kisilerin gorisiine
bagvurulmustur. Aktarilabilirlik agisindan ayrintili betimleme ve amaglh 6rnekleme yontemlerine basvurulabilir
(Erlandson, Harris, Skipper & Allen, 1993). Bu dogrultuda amagli 6rnekleme ydntemine basvurulmus ve
arastirmanin her bir basamagi ayrintili bir sekilde agiklanmustir. i¢ giivenirlik agisindan basvurulan stratejilerden
biri de tutarhk incelemesidir (Yildirnrm & Simsek, 2013). Tutarhlik igin nitel arastirmalarin giivenirligi agisindan
varilan sonuglarin toplanmis verilerle ne diizeyde tutarh oldugu 6nemlidir (Merriam, 2013). Arastirmanin analizi
iki arastirmaci tarafindan gergeklestirilmistir. Calisma grubunu olusturan 6grencilerin gorisleri 3 ayri asamadan
olusan bir siirecte analiz edilmistir. Bu siregte iki arastirmaci ilk 7 kisilik 6grenciyi kodlamis ve bagimsiz olarak
olusturduklari kod ve kod agiklamalarini birlikte incelemislerdir. Bu siireg geriye kalan 6grenci grubu igin de ayni
sekilde gerceklestirilmistir. U¢ asamali bu degerlendirme ve inceleme siireci ile analiz siirecinin kavrayis
acisindan zenginlesmesi ve derinlesmesi amaglanmistir. Bunun yaninda arastirmacilarin kodlamalari arasindaki
uyumun saglanmasi hedeflenmistir. Bu sliregte Miles ve Huberman (1994) tarafindan 6nerilen goris birligi
form@liu kullaniimistir. Bu siirecte kodlayicilar arasindaki goris birligine ait glivenirlik katsayisi %87 olarak
hesaplanmistir. Yildirm ve Simsek (2013) tarafindan belirlenen kodlayicilar arasinda en az %70 diizeyinde bir
glvenirlik ylizdesine ulasilmasi gerektigi ol¢litiine gore arastirma sonucunda ulasilan verilerin glivenilir oldugu

soylenebilir.

BULGULAR

Bu bélimde 6n lisans 6grencilerinin ¢evrimici 6grenme hazirbulunusluk diizeylerinin incelenmesi ve gevrimigi
6grenme sirecine iliskin deneyimlerine yonelik 6grencilerin goruslerinin alinmasi kapsaminda elde edilen

bulgulara yer verilmistir.
On Lisans Ogrencilerinin Cevrimici Ogrenme Hazirbulunusluk Diizeylerinin incelenmesine iligkin Bulgular

Arastirma Kapsaminda Birinci Alt Probleme iliskin Elde Edilen Bulgular
On lisans 6grencilerinin dlgekte yer alan her bir boyut agisindan gevrimigi 6grenme hazirbulunusluk puan

ortalamalarina iliskin elde edilen bulgular Tablo 2’de verilmistir.

Tablo 2. On Lisans Ogrencilerinin Cevrimici Ogrenme Hazirbulunusluk Puan Ortalamalarina iliskin Bulgular

Boyut N X S.d.
Genel 447 69,55 8,39
Bilgisayar/internet dzyeterligi 447 10,85 1,99
Ozgiidimlii 8grenme 447 20,19 2,75
Ogrenen kontrolii 447 11,00 2,05
Ogrenme icin motivasyon 447 16,24 2,29
Cevrimigi iletisim o6zyeterligi 447 11,24 2,10

269



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

Tablo 2 incelendiginde, 6n lisans 6grencilerinin hazirbulunusluk puan ortalamalarinin dlgegin genelinde ve her

bir alt boyutta yiiksek diizeyde oldugu sonucuna ulasiimistir.

Arastirma Kapsaminda ikinci Alt Probleme iliskin Elde Edilen Bulgular
On lisans &grencilerinin sinif diizeyine gére 6lgekte yer alan her bir boyut agisindan cevrimigi 6grenme

hazirbulunusluk diizeylerine iliskin elde edilen bulgular Tablo 3’te verilmistir.

Tablo 3. On Lisans Ogrencilerinin Sinif Diizeyine Gore Cevrimici Ogrenme Hazirbulunusluk Diizeylerine iliskin

Mann Whitney U Testi Sonuglari

Boyut Dsiil:t:/i N Ortasll.':?naﬂ Tospllr:ml v P

Genel 1. Sinif 294 221,61 65152,50 217875 585
2. Sinif 153 228,60 34975,50

Bilgisayar/internet 1. Sinif 294 211, 26 62111,00 18746 003

Gzyeterligi 2. Sinif 153 248,48 38017,00 '

?)vzg(jd(jmll'j 1. Sinif 294 229,65 67518,00 20829 190

6grenme 2. Sinif 153 213,14 32610,00

ogrene? 1. Sinif 294 221,71 65184,00 51819 507

kontrolt 2. Sinif 153 228,39 34944,00

Ogrenme icin 1. Sinif 294 223,04 65574,50 592005 -

motivasyon 2. Sinif 153 225,84 34553,50 ' '

Cevrimici iletisim 1. Sinif 294 219,13 64424,00 51059 -

Gzyeterligi 2. Sinif 153 233,36 35704,00 '

Tablo 3 incelendiginde, 6n lisans 6grencilerinin ¢evrimici 6grenme hazirbulunugluk dizeylerinin sinif diizeyine
gore anlamli bir sekilde farklilasmadigl sonucuna ulasilmistir (U=21787,5, p>.05). Alt boyutlara bakildiginda ise
bilgisayar/internet dzyeterligi alt boyutunda sinif diizeyine gére anlamli bir farkhlik oldugu sonucuna ulasiimistir
(U=18746, p<.05). Buna gore 2. sinif 6grencilerinin bilgisayar/internet 6zyeterligi sira ortalamalarinin 1. sinif
ogrencilerinkinden anlamli bir sekilde yiiksek oldugu gorilmustir. Bu anlaml farkhlik buayaklGgia icin yapilan
etki blyukligi hesaplamasinda da r=-0.14 olarak bulunmustur. Anlamh farkhhgin disiik diizeyde oldugu
gorilmistiir (Cohen, 1992). Ozgiidiimli 6grenme (U=20829, p>.05), dgrenen kontroli (U=21819, p>.05),
O6grenme icin motivasyon (U=22209,5, p>.05), cevrimigi iletisim ozyeterligi (U=21059, p>.05) alt boyutlarinda ise

anlamh bir farkhhk bulunmamugtir.

Arastirma Kapsaminda Ugiincii Alt Probleme iliskin Elde Edilen Bulgular
On lisans 6grencilerinin cinsiyete gdére 6lcekte yer alan her bir boyut agisindan cevrimici dgrenme

hazirbulunusluk diizeylerine iliskin elde edilen bulgular Tablo 4’te verilmistir.
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Tablo 4. On Lisans Ogrencilerinin Cinsiyete Gére Cevrimici Ogrenme Hazirbulunusluk Diizeylerine iliskin

Mann Whitney U Testi Sonuglari

A Sira Sira

Boyut Cinsiyet N Ortalamasi Toplami v P
Kadin 292 227,35 66387,50

Genel 21650,5 ,449
Erkek 155 217,68 33740,50

ilgi i Kadin 292 230,61 67339,50

I?llglsaya.[/.lnternet 206985 128

ozyeterligi Erkek 155 211,54 32788,50

Ozgtidimli Kadin 292 216,87 63327,00

Ozgadimia 20549 1102

ogrenme Erkek 155 237,43 36801,00

Op Kadin 292 230,72 67370,00

Ogrenen 20668 124

kontroli Erkek 155 211,34 32758,00

O ici Kadin 292 217,73 63578,00

Ogrgnme igin 20800 /146

motivasyon Erkek 155 235,81 36550,00

imici iletisi Kadin 292 236,22 68975,50
?evrlmlg.lv!letlglm 19062,5 1005
Ozyeterligi Erkek 155 200,98 31152,50

Tablo 4 incelendiginde, 6n lisans 6grencilerinin ¢cevrimici 6grenme hazirbulunusluk dizeylerinin cinsiyete gore
anlamli bir sekilde farklilasmadigi sonucuna ulasilmistir (U=21650,5, p>.05). Alt boyutlara bakildiginda ise
cevrimigi iletisim Ozyeterligi boyutunda yasa gore anlamh bir farkhlk oldugu gérilmustiir (U=19062,5, p<.05).
Buna gore kadin 6grencilerin gevrimigi iletisim 6zyeterlik sira ortalamalarinin erkek 6grencilerinkinden anlamh
bir sekilde yuksek oldugu gorilmustir. Bu anlamli farkliigin bayGklGga icin ise yapilan etki blyuklGgu
hesaplamasinda da r=-0.13 olarak bulunmustur. Anlamh farkhhgin dusik dizeyde oldugu gérilmustiir (Cohen,
1992). Bilgisayar/internet ozyeterligi (U=20698,5, p>.05), 6zgludimli 6grenme (U=20549, p>.05), 68renen
kontroli (U=20668, p>.05), 6grenme igin motivasyon (U=20800, p>.05) alt boyutlarinda ise cinsiyete goére

anlamli bir farklilik gérilmemistir.

Arastirma Kapsaminda Dérdiincii Alt Probleme iliskin Elde Edilen Bulgular
On lisans dgrencilerinin yasa gore 6lgekte yer alan her bir boyut agisindan ¢evrimici 6grenme hazirbulunusluk

diizeylerine iliskin elde edilen bulgular Tablo 5’te verilmistir.

Tablo 5. On Lisans Ogrencilerinin Yasa Gore Cevrimici Ogrenme Hazirbulunusluk Diizeylerine iliskin

Kruskal Wallis H Testi Sonuglari

Sira

Boyut Yas N Ortalamas! sd x2 p
20 ve alti 147 223,26

Genel 21-24 246 221,28 2 ,793 ,673
25 ve Uzeri 54 238,41

Bilgisayar/internet 20vealt 147 228,41

. . 21-24 246 216,26 2 2,943 ,230

Ozyeterligi L
25 ve Gzeri 54 247,25

Szetidamli 20 ve alti 147 223,99

ggzrg:m:r: “ 2124 246 221,66 2 471 ,790
25 ve Uzeri 54 234,69

Ogrenen 20 ve alti 147 219,48

kontroli 21-24 246 226,45 2 283 /868
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25 ve iizeri 54 225,16
Be . 20 ve alti 147 227,25
grenme 1¢in 21-24 246 222,59 2 1151 927
mothaSyOn . .
25 ve uzeri 54 221,58
evrimici iletisim 20 ve alti 147 227,31
Gevrimigi iletisi 21-24 246 222,50 2 1153 1926
ozyeterligi -
25 ve Gzeri 54 221,83

Tablo 5 incelendiginde on lisans 6grencilerinin g¢evrimici 6grenme hazirbulunusluk dizeylerinin yasa goére
anlamli bir sekilde farklilasmadigi sonucuna ulasilmistir (x3(sd=2, n=447)= ,793, p>.05). Bilgisayar/internet
ozyeterligi (x*(sd=2, n=447)= 2,943, p>.05), dzgldimli 6grenme (x*(sd=2, n=447)= ,471, p>.05), 6grenen
kontrolii (x*(sd=2, n=447)=,283, p>.05), 6grenme icin motivasyon (x?>(sd=2, n=447)=,151, p>.05) ve cevrimici
iletisim ozyeterligi (x*(sd=2, n=447)= ,153, p>.05) alt boyutlarinda da yasa goére anlamh bir farkhhk

gorilmemistir.

Arastirma Kapsaminda Besinci Alt Probleme iliskin Elde Edilen Bulgular
On lisans égrencilerinin dijital araglari kullanim yilina gére &lgekte yer alan her bir boyut agisindan gevrimici

0grenme hazirbulunusluk diizeylerine iliskin elde edilen bulgular Tablo 6’da verilmistir.

Tablo 6. On Lisans Ogrencilerinin Dijital Araglari Kullanim Yilina Gére Cevrimigi Ogrenme Hazirbulunusluk

Diizeylerine iliskin Kruskal Wallis H Testi Sonuglari

Dijital Araglari Sira 2
Boyut Kullanim Yih N Ortalamasi sd X P Fark

3ve alti 43 177,94 7 ve iizeri
Genel 46 232 216,05 2 11,546 003 :2 :IZ:I’”

7 ve Uzeri 172 246,23
Bilgisayar/ 3vealti 43 211,60 o
. 7 ve Uzeri-
internet 4-6 232 207,31 2 11,581 ,003 46
dzyeterligi 7 ve Uzeri 172 249,61
Bzetidimli 3ve alti 43 173,37 3vealtiile 4-6
—zgudumid 46 232 226,41 2 7,936 ,019 3vealtiile
6grenme L -

7 ve Uzeri 172 233,40 7 ve Uzeri
Ry 3 ve alti 43 189,41 3 il

grenen 46 232 215,59 2 8,510 ,014 veaii e

kontroli L 7 ve lzeri

7 ve Uzeri 172 243,99
Be n 3ve alti 43 175,17 3 ve alti-
mirt‘?:ar:eo'ﬁ'“ 4-6 232 230,10 2 7,289 026 7 ve iizeri

y 7 ve Uzeri 172 227,98 3ve alt- 4-6

Cevrimigi 3vealti 43 194,58 7 ve Uzeri-
iletisim 4-6 232 212,26 2 10,212 ,006 3vealt
Ozyeterligi 7 ve Uzeri 172 247,19 7 ve Uzeri-4-6

Tablo 6 incelendiginde 6n lisans 6grencilerinin ¢evrimici 6grenme hazirbulunusluk dizeylerinin dijital araglar
kullanim yilina gére anlamli bir sekilde farklilastig sonucuna ulasiimistir (x3(sd=2, n=447)=11,546, p<.05). Bu
farkliigin s6z konusu hangi gruplar arasinda oldugunun belirlenmesi agisindan yapilmis olan ¢oklu karsilastirma
testi sonucunda bu farkhhgin 7 ve Gzeri yildir dijital araglari kullananlar ile 3 ve alti yildir dijital araglan

kullananlar arasinda oldugu belirlenmistir. Bilgisayar/internet ozyeterligi (x?(sd=2, n=447)=11,581, p<.05),
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dzgudimlu 6grenme (x*(sd=2, n=447)=7,936, p<.05), dgrenen kontroli (x*(sd=2, n=447)=8,510, p<.05),
6grenme igin motivasyon (x%(sd=2, n=447)=7,289, p<.05), cevrimigi iletisim dzyeterligi (x*(sd=2, n=447)=10,212,
p<.05) alt boyutlarinda da dijital ara¢ kullanim yilina goére anlamh farkhhiklar goériilmistiir. Hangi gruplar
arasinda soz konusu farkhhgin belirlenmesi agisindan yapilan ¢oklu karsilastirma testine gore bilgisayar/internet
Ozyeterligi alt boyutunda, 7 ve Ulzeri-4-6 arasinda, 6zgudimli 6grenme alt boyutunda 3 ve alti ile 4-6 ve 7 ve
Uzeri arasinda, 6grenen kontroll alt boyutunda 3 ve alti ile 7 ve Uzeri arasinda, 6grenme icin motivasyon alt
boyutunda 3 ve alti ile 7 ve Uzeri ve 4-6 arasinda, ¢evrimigi iletisim 6zyeterligi alt boyutunda ise 7 ve (zeri ile 3

ve alti ve 4-6 arasinda anlamli fark oldugu belirlenmistir.
Ogrencilerin Cevrimici Ggrenme Siirecine iliskin Deneyimlerine Yénelik Gériislerinden Elde Edilen Bulgular

Arastirma kapsaminda cevrimici 6grenme hazirbulunusluk olceginin uygulandigl arastirma grubunun ayni
zamanda ¢evrimici 6grenme siirecine iliskin deneyimlerine yonelik gorislerine de basvurulmustur. Cevrimigi
ortamda odak grup gorismesi yapilarak elde edilen veriler kodlanmis ve bazi kategoriler altinda toplanmistir.
S6z konusu kategoriler, goriisme siirecinde basvurulan sorular kapsaminda tema ve alt temalara ayrilmistir. Bu

boélimde ortaya g¢ikan tema ve alt temalar baglaminda elde edilen bulgular verilmistir.

Arastirma Kapsaminda Altinci Alt Probleme iliskin Elde Edilen Bulgular
“Cevrimigi 6grenme araclarini kullanma yetkinliginiz/beceriniz hakkinda neler distnlyorsunuz?” sorusuna

iliskin elde edilen bulgular Tablo 7’de verilmistir.

Tablo 7. Ogrencilerin Cevrimici Ogrenme Araclarini Kullanma Yetkinlikleri/Becerileri Hakkindaki

Goruslerine iliskin Bulgular

Tema Alt Tema

Etkin/bagimsiz kullanicilar

Temel diizeyde bilgi sahibi olanlar
Aragtirmaci kullanicilar

Deneyimsiz kullanicilar

Teknik bilgi agisindan yetersiz olanlar
Temel diizeyde bilgi yetersizligi olanlar

Yeterli Ogrenci Profiline
Sahip Olanlar

Yetersiz Ogrenci Profiline
Sahip Olanlar

= N B[00 O=n

Tablo 7’de her bir temaya ait ortaya ¢ikan alt temalarin frekans degerlerine yer verilmistir. Ogrencilerin
cevrimici 6grenme araglarini kullanma yetkinlikleri/becerileri hakkindaki gérusleri, yeterli ve yetersiz égrenci
profiline sahip olanlar olmak Uzere iki tema altinda toplanmistir. Buna gore yeterli égrenci profiline sahip
olanlar temas! altinda 6grenciler, kendilerini ¢evrimici 6grenme araglarini kullanma yetkinlikleri/becerileri
acisindan etkin/bagimsiz (f=9), temel dizeyde bilgi sahibi (f=8) ve arastirmaci (f=5) kullanicilar olarak
sinifladiklari gortlmustilr. Yetersiz 6grenci profiline sahip olanlar temasi altinda ise 6grenciler, kendilerini
deneyimsiz (f=4), teknik bilgi acisindan (f=2) ve temel dizeyde bilgi acisindan yetersiz (f=1) kullanicilar olarak
betimlemislerdir. Asagida yapilan goriismelerden s6z konusu temaya iliskin elde edilen bazi alintilar verilmistir.
024: “Cevrimi¢i 6Grenme araglarini kullanma becerimin iyi oldudunu diisiiniiyorum. Kimseden

yardim almadan teknoloji araglarini kullanabiliyorum.”
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04: “Cok iyi bildigimi séyleyemem ciinkii elimde o kadar imkanim yok. Simdi arastirmaya,
6grendiklerime yeni bilgiler katmaya ézen gésteriyorum.”
010: “Tabii ki de bildigim seyler oluyor ve buna ihtiya¢ duyup arastirma geredinde bulunuyorum,

o6grenmeme kolaylik saglayip daha da kolay kullanabilir hale geliyorum.”

Arastirma Kapsaminda Yedinci Alt Probleme iliskin Elde Edilen Bulgular
“Ogrenme motivasyonu agisindan g¢evrimici 6grenme ortaminin sizi 5grenmeye yeterince istekli kilip kilmadig

hakkindaki gérusleriniz nelerdir?” sorusuna iliskin elde edilen bulgular Tablo 8'de verilmistir.

Tablo 8. Ogrencilerin Ogrenme Motivasyonu Agisindan Cevrimigi Ogrenme Ortaminin Ogrenmeye istekli Kilma

Konusundaki Gériislerine iliskin Bulgular

-

Tema Alt Tema
Motivasyonu diiglirmesi
Sorunlarin isteksiz kilmasi
Sinif igi etkilesimin azalmasi

=
N

Uyum/Odaklanma sorunu
Olumsuz Etkin 6grenememe
Disiplin/Ciddiyetin olmamasi
Cevrimigi ortamin uygun olmamasi

Bireysel farkhhklarin gz ardi edilmesi

Ogrenmeye istekli kilmasi

oluml Ogrenme sorumlulugunu arttirmasi
umlu .
Tekrar olanagi olmasi

N W W L, NN W WP VIO

Bilgiye kolay erisim saglamasi

Tablo 8'de her bir temaya ait ortaya cikan alt temalarin frekans degerlerine yer verilmistir. Ogrencilerin
O0grenme motivasyonu agisindan gevrimi¢i 6grenme ortaminin 6grenmeye istekli kilma konusunda goérisleri
olumlu ve olumsuz olmak lizere iki tema altinda toplanmistir. Ogrenciler, olumsuz temasi altinda; cevrimigi
6grenme ortaminin motivasyonu duslirdigini (f=12), slrecte ortaya cikan sorunlarin kendilerini isteksiz
kildigini (f=9), sinif ici etkilesimi azalttigini (f=5), uyum ve odaklanma gibi sorunlar yasadiklarini (f=4), etkin bir
O6grenme sireci gecirmediklerini (f=3), disiplin ve ciddiyetin olmadigini (f=3), ortam olarak uygun olmadigini
(f=2) ve 6grenme-6gretme siirecinde bireysel farkliliklarin gdz ardi edildigini (f=1) ifade etmislerdir. Ogrenciler
olumlu temasi altinda ise g¢evrimigi O0grenme ortaminin 68renmeye istekli kildigini (f=4), 06grenme
sorumlulugunu arttirdigini (f=3), tekrar olanagi sagladigini (f=3) ve bilgiye kolay erisim sagladigini (f=2)

belirtmislerdir. Asagida yapilan goriismelerden s6z konusu temaya iliskin elde edilen bazi alintilar verilmistir.

022: “Cevrimici 6drenme ortaminin, 6drenme motivasyonu acisindan beni zerre kadar
6grenmeye istekli kildigini diisiinmiiyorum. Aksine égrenmeye olan ilgimi bile azaltti diyebilirim.
Ciinkii belli bir diizen ve disiplin olmadiginda 6grenci basindan saliyor dersi, yiiz yiize olamayinca
6nemsenmiyor gibi oluyor.”

05: “Pandemi siirecinde uzaktan editimi ¢ok aktif ve istekli bir sekilde kullanamiyorum okuldaki

egitimin yerini hicbir sekilde tutmadigini diisiinliyorum ¢iinkii herkes esit sartlarda degil, bazi

274



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

ogrenciler igin faydali olabilir ama benim gibi kalabalik ailesi olan égrencilerin dersleri yeterince
aktif takip edemediklerini diisiiniiyorum.”

010: “Cevrimici éGrenmenin yiiz yiize editim kadar etkili oldugu séylenemez ¢iinkii co§umuz
kirsal alanda yasadidi icin internet sikintisi ve bu durumda ¢ekemiyor olmasi egitim agisindan
isteksiz kilabiliyor ama videolarin kayit altina alinip internetin ¢cekmesi durumunda istedigimiz
zaman da dinleyip bu eksikligi tamamlama ag¢isinda az da olsa verim sagladigini diisiinmekteyim.
Umarim en kisa zamanda yiiz yiize egitime ge¢cmeyi diliyorum.”

06: “Evet istekli kiliyor ciinkii sadece okul derslerine bagh kalmadan farkli online seminer ve
kurslarina katilabiliyorum. Béylece kendimi daha farkli dallarda yetistirme imkani buluyorum
clinkii yasadigim yer sebebiyle kendimi daha iyi gelistirmek icin yeterince alan yok ama cevrimici
6grenme sayesinde ¢ogu dallardaki kurs ve seminere erisebilme firsati elde ettigimi

soyleyebilirim. Béylece kendimi bu pandemi siirecinde bile gelistirme firsatim oluyor.”

Arastirma Kapsaminda Sekizinci Alt Probleme iliskin Elde Edilen Bulgular
“Cevrimici O0grenme ortamlarini kullanirken bireysel 6grenme siirecinizi yonetebilme noktasinda eksik
gordiigliniiz yonleriniz ve buna bagh olarak yasadiginiz sorunlar hakkindaki goérisleriniz nelerdir?” sorusuna

iliskin elde edilen bulgular Tablo 9’da verilmistir.

Tablo 9. Ogrencilerin Bireysel Ogrenme Siireglerini Yonetebilme Noktasinda Eksik Gérdiikleri Yonleri ve

Yasadiklari Sorunlar Hakkindaki Gériislerine iliskin Bulgular

Tema Alt Tema
Dikkat eksikligi yasama sorunu
Ogrenme gereklilikleri Ogrenme siirecinden kopma sorunu
temelli sorunlar Zaman/Sure/Planlama sorunu

iletisim/Etkilesim sorunu

Esit sartlara sahip olmama sorunu
Ogrenme ortami sorunu

Sorumlu davranamama sorunu
Ozdenetim sorunu

Ogrenme sorumluluguna sahip olamama
Hazirbulunugluk Sorunu

Ortam temelli sorunlar

Ogrenci temelli sorunlar

P NNNBP_OINDDO

Tablo 9’da her bir temaya ait ortaya cikan alt temalarin frekans degerlerine yer verilmistir. Ogrencilerin
cevrimici 6grenme ortaminda bireysel 6grenme siireglerini yonetebilme noktasinda eksik gérdukleri yonleri ve
buna bagli olarak yasadiklari sorunlara iliskin gérusleri 6grenme gereklilikleri, 6grenci ve ortam temelli sorunlar
temalari altinda toplanmistir. Ogrenme gereklilikleri temelli sorunlar temasi altinda &grenciler, cevrimigi
ortamda dikkat eksikligi (f=6), 6grenme sirecinden kopma (f=4), zaman, siire ve planlama (f=4) ile slrecte
iletisim ve etkilesim acisindan sorunlar yasadiklarini (f=2) vurgulamislardir. Ortam temelli sorunlar temasi
altinda ise 6grenciler, diger arkadaslariyla esit sartlara sahip olmadiklarini (f=5) ve 6grenme ortami (f=4)
agisindan sorunlar yasadiklarini ifade etmislerdir. Ogrenci temelli sorunlar temasi altinda; 6grenciler, cevrimigi

ortamda sorumlu davranamadiklarini (f=4), 6zdenetim sorunu yasadiklarini (f=2), 6grenme sorumluluguna
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sahip olamadiklarini (f=2) ve hazirbulunusluk agisindan (f=1) sorunlar yasadiklarini belirtmislerdir. Asagida
yapilan gorismelerden s6z konusu temaya iliskin elde edilen bazi alintilar verilmistir.
07: “Ders ¢alisma istedi konusunda ¢ok zorlaniyorum. Dersleri dodru diizgiin dinleyecek
internetim ve teknolojik aletim olmadigi icin kendimi ¢ok eksik hissediyorum. Slaytlari okuyarak
dersten verim alamam ama arkadaslarimin yardimi ile daha iyi odaklandigimi diisiintiyorum.”
011: “Dikkat ve koordinasyon eksikligi oluyor. icinde bulundugum ortam etkiliyor olumsuz yénde
bunun diizeltilmesi ancak yiiz ylize egitim ile miimkiindiir bence.”
028: “Aslinda c¢ok var en énemli olani ise verim alamamak ve ciddiye alamamak bunlarin
giderilebilmesi igin bir disiplin olmasi sart. Cevrimici ortamlarda biitiin 6grencilerin konusmasini
saglamak ve bu tiir ortamlarda kameralarin agik olmasi gerekir ki bir ciddiyet olusabilsin ¢linkdi
bazi 6grenciler yatarak yapiyor ya da derste agik birakip telefonu da masaya birakip baska islerle
ilgileniyor.”
029: “Cevrimici 6§renme ortami etkilesim icermeyen bir ortam oldugu icin katiim konusunda
oldukga isteksizim, bu konuda kendimi eksik gériiyorum.”
020: “Eksik yéniim fazla motive olmadigimi diisiiniiyorum. Tam olarak ilgimi veremiyorum ¢iinkii
zor bir siiregcten gegiyoruz ve alistigimiz bazi hocalarimiz yok, o yiizden tam olarak nasil

davranabilecegim konusunda karar veremiyorum.”
TARTISMA, SONUC ve ONERILER

Tum diinyada etkili olan Covid-19 salgini sosyal yasamin her alanini etkilemistir. Etkilenen alanlarin basinda da
egitim gelmektedir. Yiiz ylize 6gretim olanaginin olmadigl olaganiistii siirecte gevrimici 6grenme ortamlari
dnemli bir alternatif olarak 6n plana ¢ikmistir. Ogrenme-dgretme siireci, cevrimigi ortama tasinmis ve bu
sirecte ciddi dondstimlerin yasandigi soylenebilir. Bu donlsim siirecinin 6nemli bilesenlerinden biri de
stiphesiz égrencilerdir. Ogrenciler, yiiz ylize dgretimin yerine ¢ok hizli bir sekilde cevrimici 6grenme araglariyla
ogrenimlerine olanaklar 6lgiisiinde devam etmeye baslamislardir. Bu siiregte yanitlanmasi gereken birgok soru
ortaya cikmistir. Bunlardan biri de 6grencilerin ¢cevrimici 6grenme ortamina ne kadar uyum sagladiklaridir. Bu
noktada da egitim kademelerinin her dizeyinde oldugu gibi yliksekégretimde de Ogrencilerin ¢evrimigi
0grenme hazirbulunusluk diizeyi dnemli bir konu haline gelmistir. Cevrimici 6grenmeye hazir olma, 6grenmeyi
etkileyen 6nemli faktorlerden biridir (Kumar, 2021). Bu gereksinimden yola ¢ikarak 6n lisans 6grencilerinin
cevrimici 6grenme hazirbulunusluk diizeyleri incelenmis ve bu konuda devam eden siirece iliskin 6grencilerin

gorasleri alinmistir.

Buna gore elde edilen bulgular degerlendirildiginde; ©6n lisans 6grencilerinin hazirbulunusluk puan
ortalamalarinin 6lgegin genelinde ve bitiin boyutlarinda yiksek diizeyde oldugu sonucuna ulasiimistir. Cakir ve
Horzum (2015), Cigdem ve Yildirrm (2014) ile Kayaoglu ve Dag Akbas (2016) ve Chen ve digerleri (2020)
tarafindan yapilan calismalarda da Universite 6grencilerinin ¢evrimici 6grenme hazirbulunusluk puanlarinin

Olgegin biitin boyutlarinda orta degerden daha yiiksek oldugu sonucu bulunmustur. Alsancak Sirakaya ve
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Yurdugil (2016) tarafindan yapilmis arastirmada ise egitim fakiltesinde 6grenim goren Universite 6grencilerinin
cevrimici 6grenme hazirbulunusluk puanlarinin biitin boyutlarda ortalama degere yakin olduguna ulasilmistir.
Bu arastirma ve diger arastirmalardan elde edilen bulgular genel olarak, 6grencilerin ortalamanin lzerinde
hazirbulunusluga sahip oldugunu goéstermektedir. Glinlimlzde 6grencilerin bilgi ve iletisim teknolojilerinden
siklikla yararlandiklarindan bazi dijital yetkinliklerinin ve ilgilerinin oldugu soylenebilir. Bu da gevrimigi 6§renme

hazirbulunusluklarinin yiksek ¢ikmasinda etkili oldugu séylenebilir.

Arastirmada ayrica On lisans 6grencilerinin ¢evrimici 6grenme hazirbulunusluk dizeylerinin sinif diizeyine gore
anlamli bir sekilde farkhlasmadigi belirlenmistir. Alt boyutlara bakildiginda ise bilgisayar/internet 6zyeterligi alt
boyutunda 2. sinif 6grencilerinin bilgisayar/internet 6zyeterligi diizeylerinin 1. sinif 6grencilerinden anlaml bir
sekilde yiksek oldugu goértlmistir. Bu anlamh farkhihgin ise distk dizeyde oldugu anlasiimistir. Nitekim
Alsancak Sirakaya ve Yurdugul (2016) tarafindan yapilan arastirmada da bilgisayar/internet Ozyeterligi
boyutunda sinif diizeyine gore anlamh farklilik ortaya ¢ikmis ve bu fark 4. siniflarda 1. siniflardan daha yiiksek
bulunmustur. Bu boyut disinda kalan diger boyutlarda ise anlaml bir farklilik bulunmamistir. Olgegin genelinde
anlamh fark gérilmemesinin 6grencilerin ¢evrimici 6grenme ortamina yonelik yasanmishklarinin ve bu ortama
yonelik duygu ve disuncelerindeki farkhhklarin sinif dizeyine gore kararli bir sekilde dagilmadigini
gostermektedir. Ancak bilgisayar/internet dzyeterlik boyutunda 2. sinif 6grencilerinin anlamli bir sekilde 1. sinif
ogrencilerine gore farklihk gostermesi, 2. sinif 6grencilerinin Universitede dijitallesme adimlari baglaminda bu
alanda daha fazla ders almalarinin baska bir ifadeyle daha deneyimli olmalarinin hazirbulunusluk dizeylerine

yansimasinin bir sonucu oldugu séylenebilir.

On lisans &grencilerinin cevrimici 6grenme hazirbulunusluk diizeylerinin cinsiyete gére anlamli bir sekilde
farkhlagsmadigi arastirmadan elde edilen diger bir bulgudur. Alt boyutlara bakildiginda ise kadin 6grencilerin
cevrimici iletisim Ozyeterligi duzeylerinin erkek 0Ogrencilerinkinden anlamli bir sekilde yiksek oldugu
gorilmustar. Bu anlamh farkliigin ise dusik diizeyde oldugu anlasiimigtir. Benzer sekilde Chung ve digerleri
(2020) de yaptiklar arastirmada da kadinlarin ¢evrimigi 6grenme hazirbulunusluklarinin daha yiiksek oldugu
sonucunu bulmuslardir. Caspi ve digerleri (2008) tarafindan yapilan arastirmada da kadinlarin gevrimigi
6grenme ortaminda iletisimi daha fazla tercih ettikleri sonucuna varilmistir. Bu arastirmadaki bulgunun da
orneklemdeki kadin 6grencilerin cevrimici 6grenme ortaminda iletisim kurma konusunda erkek 6grencilere
gore daha istekli olmalarindan kaynaklandigi soylenebilir. Buna karsin Sakal (2017) tarafindan yapilan
arastirmada erkek oOgrencilerin c¢evrimici iletisim ozyeterliligi boyutunda hazirbulunusluk dizeyleri kiz
ogrencilere oranla daha yiiksek diizeyde oldugu gorilmustir. Diger boyutlar agisindan cinsiyet bazinda farklilik
gorilmemistir. Chen ve digerleri (2020) tarafindan Universite 6grencileri izerine gergeklestirilen ¢alismada da
alt boyutlarda anlamli bir farkhilik gértilmemistir. Bu da 6grencilerin kisisel 6zelliklerinde, bilgi ve becerilerinde
sahip olunan ortam ya da kosullarin sonuglar acisindan farkliiga neden olabilecegi goriisini 6n plana

cikarmistir.
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Yag degiskeni arastirmada incelenen diger bir degiskendir. Arastirmadan elde edilen bulgulara gére 6n lisans
ogrencilerinin g¢evrimici 6grenme hazirbulunusluk dizeylerinin yasa gore anlamli bir sekilde farkhlasmadigi
sonucuna ulasiimistir. Ayrica alt boyutlarda da yasa goére anlamli bir farklilik gérilmemistir. Cigdem ve Yildirm
(2014) ile Cakir ve Horzum (2015) tarafindan yapilan galismada da ¢evrimigi 6grenme hazirbulunusluk
dizeyinde ve alt boyutlarinda yasa gore anlaml bir farklilik bulunmamistir. Her ne kadar farkh yas gruplarinda
Ogrenciler olsa da glinimizde Ogrenciler, yiksekdgretim dizeyine gelinceye kadar egitimin farkl
kademelerinde gevrimici 6grenme araclariyla erken yaslarda tanismak durumunda kalabilmektedirler bu da

cevrimigi hazirbulunusluk dizeylerinin yasa gére anlamli bir farkliligin olusmamasinda etkili olmus olabilir.

Arastirma kapsaminda elde edilen bir diger bulgu da 6n lisans 6grencilerinin gevrimigi 6§renme hazirbulunugluk
dizeylerinin dijital araglari kullanim yilina gore anlamli bir sekilde farklilasmasidir. 7 yil ve Uzerinde dijital
araglari kullanan 6grencilerin cevrimici 6grenme hazirbulunusluk diizeylerinin 3 yil ve altinda dijital araglari
kullananlardan daha yiksek oldugu gorilmustiir. Alt boyutlar incelendiginde, yil agisindan daha ¢ok dijital
araglari kullananlarin daha az dijital araglari kullananlara gore diizeylerinin daha yiksek oldugu gortlmuistdr.
Aktif 6grenme icin teknoloji aracglarinin potansiyelini anlamak, cevrimici 6grenmenin basarili bir sekilde
uygulanmasinda 6nemli bir adimdir (Vonderwell & Savery, 2004). Uzun zaman dijital araglari kullananlarin
dijital ortama aliskin olduklari ve uyum sagladiklari igin gevrimigi 6§renme ortamina karsi kendilerini daha hazir

hissettikleri ve ylksek 6zglivene sahip olduklari séylenebilir.

Arastirma kapsaminda 6grencilerin konu hakkinda sirece iliskin gorislerine de basvurulmustur. Bu kapsamda
ogrencilerin Gg farkh soruya verdikleri yanitlar analiz edilmistir. Buna gore ilk soru olan 6grencilerin ¢evrimigi
6grenme araglarini kullanma yetkinlikleri/becerileri hakkindaki gorislerine iliskin elde edilen bulgular
degerlendirildiginde; yeterli 6grenci profiline sahip olanlar temasi altinda, daha ¢ok etkin/bagimsiz kullanicilar
ile temel diizeyde bilgi sahibi olanlar alt temalari altinda goérislerin sekillendigi gorilmustir. Yetersiz 6grenci
profiline sahip olanlar temasi altinda ise daha ¢ok deneyimsiz kullanicilar alt temasi altinda gorislerin toplandigl
gorilmustir. Buna gore Ogrencilerin  ¢ogunlugunun  ¢evrimici  6grenme  araglarini  kullanma
yetkinliklerinin/becerilerinin iyi oldugu sdylenebilir. Ogrencilerin bir kismi ise teknolojik arac olanaklari
acisindan istenilen diizeyde olmadigindan bu konuda yeterince deneyimli olmadiklarini ve bunlarin da bazi
konularda vyetkinliklerini etkilediklerini ifade etmislerdir. Nitekim teknolojik araglarin etkin bir sekilde
kullanilabilmesi igin gerekli alt yapinin ve aragsal donanimin yeterli olmasi beklenir. Sriwichai (2020) tarafindan
yapilan arastirmada da dijital araglar icin deneyim ve beceri eksikliginin 6grencilerin 6grenmede karsilastiklari

baslica sorunlardan oldugu tespiti yapiimistir.

Arastirma kapsaminda yanit aranan bir diger soru da 6grencilerin 6g§renme motivasyonu agisindan ¢evrimigi
6grenme ortaminin 6grenmeye istekli kilma konusundaki gorislerinin alindigi sorudur. Cevrimigi 6grenme
slirecinde hazirbulunuslugun vyeterli diizeyde olmamasi motivasyonun azalmasina, akademik basarinin
diismesine ve etkilesim agisindan bircok sorunun ortaya ¢ikmasina yol acabilir (Ozgiir ve digerleri, 2014). Bunun

da sorunun 6nem derecesini arttirdigi séylenebilir. Bu kapsamda elde edilen bulgular incelendiginde; 6grenciler
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cevrimici 6grenme ortaminin 6grenmeye istekli kilma konusunda daha ¢ok olumsuz temasi altinda goris
bildirmislerdir. Bunu da s6z konusu 6grenme ortaminin motivasyonu dusirdigiine ve 6grenme-6gretme
sirecinde ortaya ¢ikan sorunlarin kendilerini isteksiz kildigi seklinde belirtmislerdir. Ayrica 6grenciler, sinif igi
etkilesimin azaldigini ifade etmislerdir. De Bruyn (2004) da eszamansiz bilgisayar aracili iletisim slirecinin
gugclukleri arasinda, 6grenci etkilesiminin sinirhligina, sosyal hazirbulunusluk agisindan yetersizlige ve iletisim
kaygisina vurguda bulunmustur. Ogrencilerin vurguladiklari bir diger husus da siiregte uyum/odaklanma
konusunda yasadiklari sorunlardir. Benzer sekilde Yildiz (2020) tarafindan yapilan galismada da katilimcilarin
sisteme katilma konusunda isteksiz davranmalari ve motivasyonlarinin diismesinin sistemi tanimamalarindan
kaynaklandig belirtilmistir. Buna karsin ¢evrimici 6grenme ortaminin kendilerini 6grenmeye istekli kildigini,
o6grenme sorumluluklarini arttirdigini ve kendilerine dersi tekrar etme olanaginin saglandigini belirten
ogrenciler de olmustur. Arastirma sonucunda 6zellikle ¢evrimici 6grenme ortaminin motivasyonu distrdigi
gorisltiniin hakim olmasinin temel gerekgeleri arasinda olaganiisti kosullardan kaynakli olarak yiiz ylize egitim
olanaginin ortadan kalkmasiyla birlikte 6grenme-6gretme silirecinin tamamiyla c¢evrimi¢ci ortamda

gerceklestirilmesi sayilabilir.

Ogrencilerin arastirma kapsaminda gériisiine basvuruldugu son soru, bireysel égrenme siireglerini ydnetebilme
noktasinda eksik gérdiikleri yénleri ve yasadiklari sorunlar hakkinda olmustur. Ogrencilerin gériisleri 6Grenme
gereklilikleri, ortam ve 6grenci temelli sorunlar temalar altinda toplanmistir. Ogrenciler 6grenme gereklilikleri
temelli sorunlar temasi altinda daha c¢ok dikkat eksikligi yasama ve 0Ogrenme sirecinden kopma,
zaman/sire/planlama sorunlarina vurguda bulunmuslardir. Ortam temelli sorunlar temasi altinda ise diger
Ogrencilerle esit sartlara sahip olmama ve 6grenme ortamindan kaynakh sorunlara dikkat ¢ekmislerdir. Son
olarak égrenci temelli sorunlar temasi altinda ise daha ¢ok siirecte sorumlu davranamadiklarina vurgu
yapmislardir. Cevrimici 6grenme siirecine hazirbulunusluk agisindan ele alinmasi gereken konulardan biri de
Ogrencilerin bireysel 6grenme sireglerinin yonetimidir. Bu sireci verimli bir sekilde gegirilebilmesi igin bireyin
hazirbulunusluk diizeyinin yani sira siirecte de bazi bireysel yetkinlikler konusunda istenilen diizeyde olmasi
beklenir ancak 6grencilerin hazirbulunusluk diizeyleri acisindan yasadiklar yetersizlikler, 6grencilerin ¢evrimigi
Ogretim siirecine uyumlari noktasinda ve sistem digsina gikmalari gibi sorunlara neden olmaktadir (Bilgic &
Tlzln, 2015). Dinger ve Yesilpinar-Uyar (2015) E-6grenme sistemlerinin kullaniminda yasanan sinif yonetimine
iliskin sorunlar arasinda 6grencilerin hazirbulunusluk dizeylerinin yetersizligi ve 6grenci ilgisizligi sayilmistir. Bu
arastirmada da o6grenciler dikkat eksikligi, sorumlu davranamama ve hazirbulunusluk sorunu gibi konulara
vurgu yapmislardir. Ogrenen agisindan bakildiginda bireysel 6grenme siireglerinin ydnetimi noktasinda farkli
sorunlar yasanirken s6z konusu sorunlar, 6greten agisindan farkli sonuglara yol actigl séylenebilir. Dolayisiyla
hem 6grenen hem de 6greten agisindan 6grenme slirecinin yonetimine iliskin sorunlar bagimsiz diistinilmemeli

ve sorun ¢ozme noktasinda her iki agidan ¢ikarimlarda bulunulmahdir.

Sonug olarak arastirma kapsaminda oncelikli olarak 6grencilerin ¢evrimici 6grenme hazirbulunusluk dizeyleri
arastirllmis daha sonra ayni arastirma grubundan secilen Ogrencilerle ¢evrimici 6grenme slrecindeki

deneyimleri Uzerine goriisme gerceklestirilmistir. Nicel baglamda elde edilen veriler incelendiginde, on lisans
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ogrencilerinin hazirbulunusluk puan ortalamalarinin 6lgegin genelinde ve bitiun boyutlarinda yiiksek dizeyde
oldugu sonucuna ulasiimistir. Baska bir ifadeyle arastirma kapsaminda ilk asamada uygulanan 6lgek sonucunda
elde edilen veriler analiz edildiginde, 6grencilerin gevrimici 6grenmeye iliskin hazirbulunusluklarinin tiim
boyutlarda ylksek diizeyde oldugu gorilmustir. Buna karsin 6grenme-6gretme sureci gevrimici ortamda
devam ederken belli bir deneyim siirecinden sonra 6grencilerin géruslerine basvurulmus ve elde edilen veriler
ile cevrimici 6grenme hazirbulunusluk 6lgeginden elde edilen verilerle bazi benzerlikler ve farkhliklar oldugu
gorulmustur. Sozgelimi 68rencilerin bilgisayar/internet 6zyeterlik hazirbulunusluk duzeyleri yiiksek ¢ikmis, buna
cevrimici 6grenme araglarini kullanma yetkinlikleri/becerilerine iliskin 6grenci goruslerinde de yeterli 6grenci
profiline sahip oldugunu diisiinen oOgrencilerin sayisi da paralellik géstermistir. Ancak olcekten elde edilen
O6grenme icin motivasyon alt boyutuna iliskin olarak 6grencilerin hazirbulunuslugu yiksek ¢ikmasina karsin,
odak grup goriismesinden elde edilen veriler analiz edildiginde ¢evrimigi 6grenme-6gretme sirecinde belli bir
sireci gegiren 6grencilerin 6grenme motivasyonu agisindan olumsuz gorus belirttikleri gortilmistir. Baska bir
ifadeyle olcekten elde edilen veriler baglaminda 6grencilerin hazirbulunusluk dizeyleri iyi olmasina karsin,
cevrimigi 6grenme-06gretme slirecinin motivasyonlarini disiirdugi ve bazi sorunlarin kendilerini isteksiz kildigini
ifade edenlerin ¢ogunlukta oldugu gérilmistir. Olcegin bir diger alt boyutlari olan 6zgiidiimli 6grenme ve
o6grenen kontrolli gibi alt boyutlarda 6grencilerin yine hazirbulunusluk dizeyleri yiksek iken, stirece iliskin
olarak 6grencilerle yapilan odak grup gériismesinde bireysel 6grenme sireglerini yonetme noktasinda 6grenme
gereklilikleri, ortam ve kendilerinden kaynakli sorunlar yasadiklarini ifade etmislerdir. Sozgelimi 6grenciler
surecte dikkat eksikligi yasama, 6grenme siirecinden kopma, diger arkadaslariyla esit sartlara sahip olamama,

sorumlu davranamama ve 6zdenetim sorunu gibi sorunlar yasadiklarini belirtmislerdir.

Tim bunlar ¢evrimici 6grenme siirecinin basinda 6grencilerin hazirbulunusluklarinin yiiksek diizeyde olmasina
karsin gevrimigi 6grenme-6gretme sirecinde sirecin farkli sonuglar dogurabilecegi, baska bir ifadeyle
gorislerinde degisiklikler olusturabilecegini gdstermistir. Bu sonucun ortaya c¢ikmasinda Ogrenci profili,
O6grenme-0gretme slireci, 6grenme ortami ve araclari, 6grencilerin sahip olduklari olanaklar, 6gretim
elemanlarinin tutumlari ve yetkinlikleri gibi bircok etkenin yani sira yasanilan salgin nedeniyle ortaya ¢ikan
olaganistl durum da gerekge olarak gosterilebilir. Her ne kadar olumsuz durumlarla karsilasilsa da ¢evrimigi
6grenme sirecinin etkili ve verimli bir sekilde yuritilebilmesi icin 6grencilerin bu slrecteki yetkinliklerinin
arttirilmasi ve sorunlarin en aza indirilmesi icin gayret gosterilmelidir. Nitekim 6grencilerin ¢evrimici 6grenme
yetkinlikleriyle cevrimici 6grenme c¢iktilarinin iliskili oldugu bilinmektedir (Joosten & Cusatis, 2020). Bu
arastirmanin gevrimigi 6grenme siirecinde hazirbulunusluk ve deneyim konularinda okuyuculara, egitimcilere
ve arastirmacilara ve alanyazina katki saglamasi beklenmektedir. Arastirma kapsaminda elde edilen bulgulara

gore su onerilerde bulunulabilir:

e Cevrimici 68renme sirecine yeni baslayan 6grencilere, kullanilacak 6grenme yonetim sistemleri gibi
cevrimici 6grenme ortamlarinin kullanimina yoénelik uyum egitimleri verilebilir.

e Ogrencilerin dijital yetkinliklerinin artirilmasi icin calismalar yapilabilir.
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e Ogrencilerin cevrimici 6grenme siirecinde karsilastiklar teknik sorunlarin giderilmesi icin tniversiteler
tarafindan onleyici tedbirler alinabilir.

e icinde bulundugumuz zaman diliminde ilkokul, ortaokul ve ortadgretim gibi farkli kademelerde
o6grenim goren 6grencilerle ¢evrimici 6grenme hazirbulunuslugu ve gevrimici 6grenme deneyimleri
lzerine arastirmalar yurutilebilir.

e Farkli veri toplama teknikleri kullanilarak 6grencilerin ¢evrimigi 6grenme hazirbulunusluklari ve
cevrimici 6grenme deneyimleri farkl acilardan arastirilabilir.

e Ogrencilerin gevrimici 6grenme hazirbulunusluklari ile cevrimici derslerdeki basarilari arasindaki iligki
incelenebilir.

e Ogrencilerin gevrimigi hazirbulunusluk diizeyleri ile cevrimigi 6grenme-6gretme siirecinde ortaya gikan

durumlarin nedenleri arastirilabilir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.”

Yazarin Katki Orani Beyani: Arastirmacinin bu ¢alismaya katki orani %100'ddr.
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