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ABSTRACT

The world which has changed and transformed in the 20th and 21st century has also directly
influenced the concepts of education, culture, society and understanding of the state. The 21st
century, which we call the Age of Information, has forced organisations to make a change in their
ways of raising individuals and their qualifications as well as restructuring their pedagogical
processes. Just as societies and public institutions should be ready for such novelties, the values
of the community in which individuals live should also be observed in the educational process.
Through these values, related systems ensure their continuity and reproduce themselves and the
process is updated based on socio-political conditions. In this way, educational goals and values
are transferred to the target audience. The behaviourist approach adopted in the Turkish
education system was abandoned after the 2000s, and the constructivist approach has been
adopted in curriculum design, and course materials have been shaped according to the newly
adopted approach. Values, education, goals, achievements were discussed under separate
headings and their importance for the MEB was demonstrated. In this study, the values
transferred by MEB through Turkish language textbooks either formally or informally were
examined. For this purpose, the use of root values in Turkish language textbooks (5th, 6th, 7th
and 8th grade) prepared in line with the principles of Turkish Curriculum developed in 2019, and
the developmental progress of each root value in Turkish language textbook between the 5th
grade and 8th grade was identified. However, it has been found that the root values presented in
the Turkish teaching curriculum are used more often traditionally, and the root values, which are
taken into account as the skills within the framework of basic Turkish competencies, remain in
the background. It was found that the root values such as patriotism, compassion, friendliness,
helpfulness have come to the fore, while the root values such as Patience, respect, responsibility,
Justice, which are pedagogically very important, have remained in the background. It was also
found that the root values are not distributed in the examined textbooks in a balanced way. The
findings of similar research conducted in the literature were compared, and it has been
concluded that contemporary theoretical frameworks are followed but are not reflected in our
education system satisfactorily. Although educational programs and theoretical content are
updated in our educational system in line with general evaluations, it has been found with this
study that this is not reflected on the system at the desired level, and traditional reflexes are
maintained in the socio-cultural sense.
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INTRODUCTION

Education is a form of systematic reflection of values to institutions, to which individuals, society and the state
belong. Education and system transfer knowledge, skills and ideas to society through individuals. In addition to
academic purposes, schools that are the main elements of this process are also obliged to reproduce the

authentic values of the state and society and to ensure their continuity for future generations.

Ancient civilizations structured their educational processes within this framework while shaping the meaning
and value, and thus they created the centuries-old state and educational theories. The values that have shaped
the intellectual, political, economic action and preferences of communities in the history are directly influenced
by individuals’ thought. Values cover traditions, customs, the whole written and oral culture of people and
societies. The value that is so important in individual and public life, when considered as a concept, seems to
have very different definitions in this area (Ulusoy and Dilmag, 2012). Turkish Language Institution (TDK)
defines (2019) value as an abstract measure used to determine a nation and the importance of social, cultural,
economic and scientific values, covering the whole relevant elements, to develop individuals’ own beliefs about
what is true and false in life, desirable and nondesirable judgments (Dilmag, Deniz and Deniz, 2009, p. 10), what
is desired, what is desirable, human attitudes to events, the judgment given according to needs and ideals
regarding facts and objects. As can be seen from this definition, it is important to transfer values, principles,
and unwritten rules that society and state have created over the centuries to future generations. The most
important part of this function is performed by educational institutions. Transferring target values to future
generations through educational institutions will enable the future generation to act commonly on important
issues concerning the society or state. Besides, the unification of society and public order around a shared goal

will give acceleration to achieving the shared goals.

While the concept of “value”, which could be claimed to function as the living data of social memory, is passed
onto future generations, implicit and open programs are used within educational institutions. Values education
in schools has important goals. According to Ulusoy (2019), these purposes are; It covers subjects such as
conducting needs analysis for values education, determining the necessary and appropriate values for the
needs of the day, reaching different resources about values, raising virtuous individuals, preparing materials
and learning environments for gaining values, raising just and compassionate individuals who fulfill the
requirements of their profession. In general, the focus is on the value and its transfer to the future generation,
and for this purpose, implicit approach and message transfer are frequently used. In the Turkish education
system, one of the main courses on values and value transfer is Turkish language courses, and a separate title
has been opened to values in the Turkish language curriculum. Turkish language course has a very important
role in explaining our education system and the policies of the Ministry of Education to the society as well as
structuring society within the framework of short, medium and long-term plans. The courses which are closely
related to native language education, such as Turkish language and literature course, are important resources

for the target audience to adopt the values of the society in which they live; to develop positive feelings for the
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concepts such as homeland and the state; to raise awareness about aesthetics and art. The realization of this
process is only possible with appropriate course content and course material. As could be agreed, the text
content and other activities used within the materials carry implicit and explicit curriculum elements regarding
values. In terms of values in the curriculum content, the Turkish language curriculum has undergone significant

changes in recent years.

Turkish Language Curriculum and Values

The world of education, which has changed and transformed extremely rapidly in the 21st century, has been
involved in this process with all its components. In this context, the typology of human resources needed has
changed and also brought about some significant transformations in the field of education. Besides, with the
age of Information, the market economy and the open market have maximized the need for competitive
individuals. In the Turkish national education system, which had been based on behavioural approach until the
2000s, human resources have been restructured based on the constructivist approach to raise human
resources needed by these processes in the 2005-2006 academic year, and instructional programs have been
the main factor in this transformation. In this way, it aimed to transform the approach, practice and outcomes

adopted considering students ' mental and academic success in the education system.

While educational institutions and administrators have sought ways to guide society for academic success, at
the same time they considered the values that help society survive and ensure its continuity. The aim of
academic success is highlighted in the curriculum, which is the main driving force of education. The world of
meaning and value in a society is explicitly observed in officially prepared educational programs, as well as

implicit observations. The most important implicit tools of the curriculum are textbooks.

Turkish national education system, dominated by the behavioural approach until the end of the 20th century
has undergone a significant transformation with the constructivist approach adopted in 2005 to raise the
changing typology of human resources. In 2006, a skill-weighted system was created with the constructivist
approach applied to secondary school education programs. Besides, values within the program were
highlighted as “it aims to raise individuals with aesthetic pleasure and sensitive to national values” and
“expresses their values with examples.". In addition to this, in particular, the qualifications that should be
included in the texts in the curriculum and the integrity of the state and society were referred as “texts should
not contain any elements contrary to national, cultural and moral values, the integrity of our nation" (MEB,
2006). A total of 20 values are included in the 2006 Turkish curriculum, and they are presented under a

separate heading on values, as shown in Table 1.
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Table 1. Values in the 2006 Turkish Language Curriculum

No Value No Value

1 Emphasis on the unity of the family 11 Tolerance

2 Fairness 12 Aesthetic

3 Independence 13 Hospitality

4 Peace 14 Caring to be healthy
5 Freedom 15 Respect

6 Scientificness 16 Compassion
7 Industriousness 17 Responsibility
8 Solidarity 18 Cleanliness

9 Sensitivity 19 Patriotism

10 Honesty 20 Helpfulness

In the Turkish Curriculum developed in 2015, it is stated that the curriculum aims to raise individuals who
understand what they listen and read in printed and electronic media, express themselves in written and oral
form, who think critically, reflectively and creatively, who are sensitive to national, spiritual and universal
values (MEB, 2015: 3). Within the framework of the constructivist approach, the Turkish curriculum, which
experienced the most radical change in 2006, reached its final form in 2019 following some partial changes in
2015, 2017 and 2018. In the final version of the Turkish curriculum, values are again mentioned under a
separate title, while the number of values and the way the value is handled have changed. In the main title,
which is stated as “root values", 10 general values have been highlighted; and thus educators and content
producers have been provided with a space to work in. The content of 10 root values, attitudes and behaviours

has been included in the Turkish language curriculum of the Ministry of National Education (2017).

Table 2. Values and Attitudes and Behaviours Related to Values (MEB, 2017: s. 24)

Values Attitudes and Behaviours related to Values

Justice Fairness, equal treatment, sharing...

Friendliness altruism, trust, be understanding, solidarity, being loyal, faithfulness, cooperation

Honesty Being clear and open, frankness, reliability, keeping promise...

Self-control Controlling behaviours, taking responsibility of behaviours, self-confidence, apologizing when
necessary ...

Patience Determined, underbearing, know to wait

Respect humbleness, treating others as they want to be treated, valuing others’ personalities, paying regard
to collocutor's position and characteristics

Compassion Caring about the integrity of the family, making a sacrifice, feeling trust, tender-heartedness,
faithfulness...

Responsibility Being responsible to himself, others, his homeland and his family; keeping the promise, being
consistent and reliable, bearing the consequences of his behaviours...

Patriotism Being industrious, cooperation, sticking to rules and law, loyalty, sensitiveness to historical and
natural heritages, caring the society

Friendliness Being generous, cooperating, being merciful, being hospitable, sharing

According to Sallabas and Dag (2020), it was stated in the curriculum that values shape our society and that
individuals should be raised as the ones who have gained basic values; for this purpose, values are not seen as
a separate unit for teachers, and on the contrary, they are considered as a whole because they are the major
purpose of the education systems. Turkish language curriculum of 2019 (MEB, 2019) included 10 root values:
Justice, Friendliness, Honesty, self-control, patience, respect, Compassion, responsibility, patriotism, helpfulness.

The 10 root values in the Turkish language curriculum of 2019 have been influenced by the liberal trends that
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gradually accelerated in the 21st century, and it has also created a ground that allowed field experts to
highlight educational qualities and content production skills from a limited structure. Besides, with this adopted
approach, the change in the influence of the official ideology adopted by the Ministry of National Education in
the historical process and the mental transformation in education are also highlighted. However, the reflection

of this change and transformation over values in course materials is not known well.

Socio-political role of educational institutions in the relationship between the state and society

Education and education institutions have the mission of transferring the thoughts and ideas adopted by the
organisations named as “states” to the community that they govern, shaping the community around these
facts, prevailing political regime and to reproduce to ensure stability. Organizations that we can call the “state”
or “executive” are looking for ways to spread their strong and dominant philosophy of life and ideologies and
manipulate the human masses. Ideas, ideologies and values are generally spread through formal means such as
media and written visual content. Another important dimension of this process is the educational institutions,
the materials used in these institutions and the curriculum. In this context, as stated by Cetin (2001) and Olgun
(2017), education transforms the holistic world that the state has created with an adopted ideology into an
institutional space or a ‘public space’ to continue its existence. Education and school come to the fore as an
important tool in making the society adopt the ideas and content determined by the executive mechanism.
Ulug (1999:49), on the other hand, claims that education is effective both in the settlement of certain rules
regarding social behavior and in the realization of the social integrity. Society has an expectation of social
behavior from the individuals who make up it. The basis of these social behaviors extends to the process of

socialization. The main variable of the socialization process is undoubtedly education.

Sociopolitics includes both social and political concepts. As a concept, sociopolitical corresponds to a
combination of social and political factors (Sociopolitical, 2014). In the combination of the relationship between
education and society, the process naturally includes executive or state organization, that is, politics, and thus
the concept of “sociopolitical” arises. From the point of view of public institutions and social role determinants,
the sociopolitical field is important because people cannot spend their whole lives in a completely socially
isolated structure. Being involved in the sociopolitical field also gives individuals a sense of sociopolitical
control. In brief, participation in community institutions, organizations, and activities is related to sociopolitical
control (Zimmerman and Zahniser, 1991). A more detailed criterion of socio-political control is that it provides a
theoretical framework for practitioners who will engage in community-oriented interventions with the
psychological benefits and costs associated with participation in society (Zimmerman & Zahniser, 1991). The
most obvious institution of this intervention and shaping process is education. Education shapes individuals’
relationship with society, the executive, institutions or state organization and norms through implicit or explicit
pedagogical processes. Furthermore, institutions or state organizations adopt the social, cultural and political

goals they plan in their future projections to the society through education and observe the socio-economic
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and sociopolitical outcomes appropriate to this process. In this way, institutions can use education as a tool

and build sociopolitical grounds, ideas and ideologies.

According to Althusser (2001), “ideological devices of the state” comes to the fore as the best way to spread
ideas and ideologies and create obedient citizens, while the state continues to exist under the influence of
ideological devices and the power it creates over society. The cost of labour and energy spent on the adoption
of ideas, thoughts or values that dominate society through the ideological devices of the state is minimal.
These devices are civil, legal institutions such as churches, schools, law enforcement, families, and courts.
These mechanisms gain their power through their adoption in society. Sitting down under the authority,
acceptance of social norms is learned implicitly in environments such as school, church, home, and people

often do not question it.

Education, as one of the most important ideological tools of the state, tries to make society accept its
existence, so it trains society in line with its ideological principles through schools (Cetin, 2001), and it also
consciously spreads the codes, symbols and language of its ideological forms through education. The state also
uses textbooks while conveying the state ideology and priorities to students through the curriculum with the
help of teachers as the representatives of the state in the schools. One of the biggest tools that guide activities
in the educational environment is textbooks. The implicit adoption of social roles in textbooks is a state policy
(Akbulut, 2011). It is claimed that the subjects and approaches presented in the textbooks are determined and
controlled by the ideology and life philosophy of those in dominant positions. Simsek (2019) claims that
textbooks have an important role in achieving the objectives of the school or formal educational institutions
and, therefore, people in power has an important role in spreading ideologies and their beliefs. In this context,
the focus of this study is to determine the status of the root values presented in Turkish language textbooks

and the priorities of the Ministry of Education in presenting the ideas and ideologies.

Aim of Research

This research aims to find out the use of 10 root values in the textbooks prepared in line with the Turkish
language course curriculum developed in 2019, to reveal the root values, ideas and implicit aims that the
Ministry of National Education prioritizes. In addition to this, this study also aims to define the changes

regarding values in the examined textbooks with the help of research conducted in the relevant literature.

Research Questions

1. What are the frequency of the root values in the 5th and 8t Grade Turkish Language textbooks used in
2019 Turkish Language Curriculum?

2. What is the developmental trend of these values from the 5th grade to 8th grade?

3. What is the description of these root values in terms of value classification (Akbas, 2004) in 5th-8th

grade Turkish Language textbooks?
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4. What are the priorities of the Ministry of National Education for the prominent values in terms of

pedagogical and ideological perspective?

METHOD

This research, which has been designed as research to examine the values presented in the texts of 5th-8th
grade Turkish language textbooks, was designed as a case study. The true “case study” (Stake, 1995) approach,
out of the case study approaches, was adopted in the study. In this approach, the researcher tries to define a
particular situation to better understand it or make clear the details of the event (Fraenkel, Wallen, 2006).
During the research process, the values presented in Secondary School Turkish language textbooks were
defined. Data was obtained using interview, observation, document analysis, listening and viewing records in
the data collection process (Bloor, 2006). During the research process which was conducted to examine the
root values presented in the secondary school Turkish language textbooks, data was collected through
document analysis, and content analysis was used in the analysis. When the collected data was analysed
through content analysis, the data that were found to be similar and related to each other were interpreted by

combining them within the framework of certain themes (Altunisik, Coskun, Bayraktaroglu, 2010: 302)

Universe and Sample

The universe of the study is the 5%, 6%, 7" and %" grade Turkish language textbooks, which represent each
grade; therefore, the sample is representative of the whole for the secondary school Turkish language courses.
As the sampling method, the maximum variation sampling method was used. This method aims to identify
common or separated aspects, patterns between different situations determined consistently for research and
to describe the problem in a wider context (Buyukoztiirk, Cakmak, Akgiin, Karadeniz and Demirel, 2015, p.91).
As an example, the 5th, 6th, 7th and 8th-grade Turkish language textbooks published by the Ministry of
National Education and used at the secondary Schools and Imam Hatip Secondary Schools were chosen as the

sampling of the research.

Data Collection and Data Analysis

Data was collected through document analysis, which is one of the qualitative research techniques. Document
analysis is the analysis of written materials containing information regarding the topics to be examined
(Yildirnm & Simsek, 2006). Document analysis is also a systematic examination of existing records or documents
as a data source. The most basic requirement of a successful document analysis is to find out the necessary
documents, to examine them and to make relevant arrangement with these documents to have a synthesis
that will make certain situations clear (Karasar, 2007). In this context, the textbooks used as the datasets in the

reseacrh were obtained in printed forms and examined by the researcher.
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Within the scope of this paper, the root values presented in Turkish language coursebooks used in 2019 Turkish
language curriculum, “Justice, friendship, Honesty, self-control, Patience, respect, compassion, responsibility,
patriotism, helpfulness” were examined in terms of their use of frequency in the reading texts presented in the

examined cousebooks.

In this context, frequency f() was assigned to each sentence, paragraph with a reference to the relevant root
values, and if no rooting value was found, the remaining text was analyzed. For example, in a reading text
presented in the 5% grade Turkish language coursebook (p207,) a frequency value f(1) was assighed to the root
value of self-control-responsibility when the following statement was found out "I promised myself. When |
have learned to read and write, | will write a letter to him”. After that, the root value expressions were
evaluated within the framework of the classification made by Akbas (2004) and they were placed under

relevant themes. Akbas classified the values under the following headings in his study.

Table 3. Value Classification of Akbas (2004) Regarding The Affective State

Value Groups Examples for Values

Traditional Values National security, being helpful, family’s safety, being sparing, being reliable, accepting what life
offers

Democratic Being respectful, being kind, being tolerant, cooperating

Values

Work-related Values Being industrious, being determined, being enterprising, being responsible

Scientific values Being investigative, being creative, being curious, being scientific, being judgmental

Basic Values Aesthetic, being health, protecting the environment, being clean

After coding, the root values that come to the fore with their frequency values were evaluated based on grade.
The researcher focused on which root values MEB prioritizes in their educational institutions, and a
comparative analysis was conducted with other studies in the field regarding the implicit and explicit

curriculum elements.

When assigning a frequency value to each sentence or paragraph for referring a certain root value, five texts
from each grade, which makes 20 texts in total, were analysed by two researchers and the reliability
consistency between the researchers was found to be 93%. The following formula (Tavsancil ve Aslan, 2001)

was used for this:

The root values were assigned frequency value at the sentence or paragraph level within the scope of the
study, to ensure reliability, two researchers analysed 5 texts from each grade, which makes 20 texts, and it was
found that the consistency between researchers was found to be reliable (93%). Since the result obtained is
higher than 0.70 means an acceptable match (Tavsancil and Aslan, 2001), it was concluded that inter-
examination reliability exists, in other words, an acceptable level of reliability is achieved for this method used
in the research. The following formula (Tavsancil and Aslan, 2001) was used for this purpose:

Number of Agreement
Agreement + Number of agreement

Reliability =
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FINDINGS

The findings regarding the root values obtained from the 5th-grade Turkish language textbook used at the

schools of the Ministry of National Education are presented in Table 4.

Table 4. Root Values Found in The 5th Grade Turkish Language Textbook and Their Classification Based on
Affective State

Value Category Root Values Frequency f()
f() % f() %
Democratic Values Patience 13 5 16 6
Respect 3 1
Traditional Values Justice 4 1 112 45
Patriotism 45 18
Helpfulness 37 15
Friendliness 22
Honesty 4 2
Basic Values Compassion 38 15 38 15
Work-related values Responsibility 64 26 83 34
Self-control 19 8
Total 245 100

The root values found in the 5th-grade Turkish language textbook were identified and then they were classified
based on the affective state. In this context, the percentage and frequency values of the root values most often
found in the examined textbook are as follows: responsibility f(64) - 26%, patriotism f(45) - 18%, compassion
f(38) - 15%, helpfulness f(37) - 15%. The root values of respect f(3) - %1, Justice and honesty f(4) - % 2 were
found to be very low in the examined textbook. The root values of friendliness f(22) - 9%, self-control f(19) -
8%, patience f(13) - 5% were found to have been used at the normal level. The least data regarding root values

were found to have been identified in this textbook.

Distribution of Data Distribution of Root Values

regarding VaIuJes_ Based on Affective state
ustice

Respect 1%
Self-control Patience  1q,
8% 5% | Patriotism
Responsibil 18%
ity
26% —

helpfulness
15%

Compassio
n honesty
15% 2%

Friendlines
s

9%

Graph 1. Root Values Found in the 5th-Grade Turkish Language Textbook and Their Distribution Based on
Affective State
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When the root values are classified based on affective states, the category of “traditional values” was found to
account for 45% of the data in the 5th-grade Turkish language textbook, and the category of “work-related
values” was found to account for 34% of the collected data. The category of “democratic values” was found to
account for 6%, and the category of “basic values” was found to account for 15%. In terms of representation
levels, democratic values and work-related values were found to remain in the background compared to other
value categories. From the root values perspective, it could be stated that the data collected especially for the

categories of justice, respect, honesty was inadequate.

In the data set, some example statements regarding root values taken from the 5th-grade Turkish language
textbook are provided. Self-Control-Responsibility: | promised myself. Let me learn to read and write a letter
and then | will write to him (P.207). Helpfulness-Friendliness:..... He recognized the woman who offered him a
glass of milk years ago. He did his best to save her life (P.215). Patriotism: ... Well, you want to die for the sake
of your homeland, just like us (p.112). Compassion: ... in this atmosphere full of compassion, the trees smiled
upon my eyes (P.36). Patience: He was supposed to go on tirelessly. When he became pessimistic, the factory
owner's smile came to his mind (P.69). Honesty: thank you for keeping me informed about this... always
maintain this state and never change (p.71). Respect: ...we, as people who know the value, should respect our

elders who have contributed to us a lot (p.209).

The findings regarding the root values found in the 6th-grade Turkish language textbook used at the

institutions of the Ministry of National National Education are presented in Table 5.

Table 5. Root Values Found In the 6th-Grade Turkish Language Textbook and Their Classification Based on
Affective States

Values Root values Frequency f()
f() % f() %
Democratic values Patience 12 4 24 8
Respect 12 4
Traditional values Justice 2 1 122 38
Patriotism 48 14
Helpfulness 32 10
Friendliness 32 10
Honesty 8 3
Basic values Compassion 58 17 58 17
Work-related values Responsibility 72 21 127 37
Self-control 55 16
Total 331 100

The root values found in the texts of the 6th-grade Turkish language textbook were identified and then
classified based on their affective state. In this context, the percentage and frequency values of the root values
most presented in the examined textbook were as follows: responsibility f(72) - 21%, compassion f(58) - 17%,
self-control f(55) - 16%, patriotism f(48) - 14%. The root values of Justice f(2) - 1%, Honesty f(8) - 3%, Patience
and respect f(12) - 4% were found to be very low. The root values of friendliness and helpfulness f(32) - 10%

were found to be at a normal level.
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Graph 2. Root Values Found in The 6th-Grade Turkish Language Textbook and Their Distribution Based on the
Affective State.

The 6th-grade Turkish language textbook is also notable for being the one presenting the most data regarding
root values among the other textbooks. It is also noteworthy that while the self-control root value had the
highest level in this book, no data for the Justice root value was provided. The 6th-grade Turkish language

textbook was found to be the source presenting the most root value content in the dataset.

When the root values were classified based on affective state, the category of “traditional values” was found to
account for 38% of the data in the 6th-grade Turkish textbook, and the category of “work-related values”
accounted for 37%. The category of “democratic values” accounted for 8%, the category of “basic values”
accounted for 17%. When representation levels were considered, it was found that democratic values and
basic values remained in the background compared to other value categories. From the root values
perspective, it could be stated that the data regarding especially the categories of Justice, respect, honesty is

insufficient when the relevant grade of the collected data was considered.

Some examples of the statements regarding the root values in the 6th-grade Turkish language textbook are
provided. Self-Control-Responsibility: ... a new war begins. It's about culture and art, and it is rendered reading
books. Now, put my books in those crates where we carry ammunition...(P.39). Helpfulness: ... he lifted it off the
ground, shouldering it slowly towards our trenches (P.45). Friendliness: Be friendly with trees, clouds ... (P.26).
Patriotism: ... | want to see the one who saved the country from the giaour once (P.50). Compassion: ...
unlovable? This is the book to read. Especially if it is the most beautiful one (P.26). Patience: Later, | loved some
books, | couldn't read some of them; | was bored. In time, the door opened one by one (P.12). Self-control: ... |
could help patients who were waiting for a cure to get better. For this purpose, | decided to study medicine
(p.75). Honesty...with a sense of confidence that fills him with: ‘what a smart boy you are. Both smart and

honest, “he said” P.251). Respect: ... younger ones cannot misbehave to older ones (P.75). Justice:..what
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happened to the housekeeper was an example to everyone. Those who learned from the incident saw how bad

it could be to reveal secrets (P.131).

The findings regarding the root values found in the 7th-grade Turkish language textbook used at the schools of

the Ministry of National education are presented in Table 6.

Table 6. Root Values Found in the 7th-Grade Turkish Language Textbook and Their Classification Based on
Affective State

Values Root values Frequency f()
f() % f() %
Democratic values Patience 24 10 26 11
Respect 2 1
Traditional values Justice 1 - 92 37
Patriotism 31 13
Helpfulness 35 14
Friendliness 21 8
Honesty 4 2
Basic values Compassion 92 37 92 37
Work-related values Responsibility 18 7 37 15
Self-control 19 8
Total 247 100

The root values were identified in the texts of the 7th-grade Turkish language textbook and then they were
classified based on the affective state. In this context, the percentage and frequency values of the root values
that are mostly found in the textbook are as follows: compassion f(92) - 37%, helpfulness f(35) - 14%,
patriotism f(31) - 13%. The root values of Justice f(1) - 0%, honesty f(4) - 2%, and respect f(2) 1% were found to
be at the low level of frequency and percentage. The other findings regarding root values are as follows;
Friendliness F(21) - 8%, Patience f(24) - 10%, self-control f(19) - 18% responsibility f (18) - 7%, and these root

values could be claimed to be represented in the textbook at the normal level.

When the root values were classified based on affective state, it was found that the category of “traditional
values” was found to account for 37% of the data in the Turkish language textbook, and the “basic values”
category accounted for 37%. The Democratic values category was found to account for 11%, and the work-
related values category was found to account for 15% in the 7th-grade Turkish language textbook. In terms of

representation levels, “Democratic values”, “Work-related values” were found to remain in the background

compared to other value categories.
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Graph 3. Root Values Found in the 7th-Grade Turkish Language Textbook and Distribution of These Root Values
Based on Affective State
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From the root values perspective, the data found especially in the categories “Justice”, “respect”, “Honesty”
were found to be at a very low level and the distribution of the root values shows a clear and obvious
imbalance. Besides, given the importance of these root values in terms of basic character development, it could
be considered as a major deficiency for relevant course material.

In the data set, examples of the statements including the most often found root values in the 7th-grade Turkish
language textbook are provided. Self-Control-Responsibility-Patriotism-Helpfulness: Ayses, Fatmas, Hatices all
work together sharing job, some wash sheets, some cooked food (P.44). Friendliness: Ahmet Kutsi advanced his
friendship with Tecer and developed his poetic skills..(P.234). Patience:..Don't you miss our village? The sufferer
sighed. What if | miss it, what if | don't? (P.23). Self-control: ...we must first begin with ourselves to transform
this emotion into behaviours (P.89). Honest... “thirty-six pounds is a lot of money! Then they ask me where | got
it.” He turned to those around him: “This is how it should be " (P.54).

Findings regarding the root values found in the 8th-grade Turkish language textbook used at the schools of the

Ministry of National Education are presented in Table 7.

Table 7. Root Values Found in the 8th-Grade Turkish Language Textbook and Their Distribution Based on the
Affective State.

Values Root values Frequency f ()
f( % () %
Democratic values Patience 13 4 30 9
Respect 17 5
Traditional values Justice 7 2 151 47
Patriotism 54 17
Helpfulness 39 12
Friendliness 38 12
Honesty 13 4
Basic values Compassion 62 20 62 20
Work-related values Responsibility 33 11 75 24
Self-control 42 13
Total 318 100
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The root values in the 8th-grade Turkish language textbook were identified and then classified based on the
affective state. In this context, the percentage and frequency values of the root values most found in the
textbook are as follows: compassion f(62) - 20%, patriotism F(54) - 17%, self-control f(42) - 13%, helpfulness
f(39) - 12%, Friendliness f(38) - 12%, responsibility f(33) - 11%. The root value of Justice f(7) - 2% were found to
have a low frequency. The frequency value for Honesty and Patience f(13) was found to be 4%, and that of
respect f(17) was found to be 5%, and these root values were found to be represented in the textbook at the
normal level. The 8th-grade Turkish language textbook was found to have a relatively more balanced
distribution in terms of frequency and rates of the root values among the other secondary school Turkish

language textbooks.

Distribution of Date regarding Distribution of Root Values
Root Values based on Affective state

Self-control ) Respect Justice
13% — Patience 59 2%

4%
Sorumluluk \ S ,._L\ Patriotism ; L

11% WOrk-
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24%
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12%
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Graph 4. Root Values Found in The 8t Grade Turkish Language Textbook and Their Distribution Based on the
Affective State.

When the root values were classified based on affective state, the category of “traditional values” in the 7th
grade of Turkish language textbook was found to account for 37% of the data, and the “basic values” category
accounted for 37%. The Democratic values category was found to account for 11%, and the work-related values
category was found to account for 15%. In terms of representation levels, “democratic values” and “work-
related values” were found to remain in the background compared to other value categories. From the root
values perspective, the data found especially in the categories “Justice”, “respect”, “honesty” was found to be
very low, and the distribution of root values was found to have a clear and obvious imbalance. Besides, given

the importance of these root values in terms of basic character development, it could be considered as a major

deficiency in the relevant course material.

Some examples of the statements regarding root values found in the 8th-grade Turkish language textbook are
provided. Self-Control-Responsibility-Patience: ...when existing research methods were insufficient to provide
progress, he developed new and original methods. He did not give up when he faced difficulties (P.91).

Helpfulness: ... the other wolves and the stallions could not resist much when they faced their effort (P.219).
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Friendliness:..all travellers were so caught up in this that ...meanwhile, they mingled with each other like forty-
year friends (P.145). Patriotism:...when | gave up hoping the day before, | run away to our flag with my son
(P.47). Compassion-honesty: ...Kinali Ali, thanks to his caring and honest attitude towards his friends, soon won
their compassion (P.28). Patience:.. (P.12). Self-control: Life strikes such a balance between optimism and
pessimism that, like compound doors, when one rises, the other goes down; when the other increases, the other
rises. Here are the differences between real optimists and pessimists (P.13). Honest... (P.251). Respect: ... dying
and lying dead on the borders of the homeland; we respectfully commemorate the martyrs (P.186). Justice:
Sultan is very surprised by this. And he resents the fact that the person he trusts so much is going undercover.

But he decided not to get angry and investigate the subject in detail (P.40).

The finding regarding the root values found in the 5th, 6th, 7th and 8th-grade Turkish language textbooks at

the schools of the Ministry of National Education are presented in Table 8.

Table 8. Root Values Found in the Turkish Language Courses of Secondary Schools And Their Classification
Based on The Affective State.

Values Root values Frequency f()
f() % f() %
Democratic values Patience 62 5 96 8
Respect 34
Traditional values Justice 17 1 480 42
Patriotism 178 16
Helpfulness 143 13
Friendliness 113 10
Honesty 29 2
Basic values Compassion 250 22 250 22
Work-related values Responsibility 187 16 322 28
Self-control 135 12
Total 1148 100

The root values in the 5th, 6th, 7th and the grade Turkish language textbook were identified and then they
were classified based on the affective state. In this context, the percentage and frequency values of the root
values found in the Turkish language textbook are as follows: compassion f(250) - 22%, responsibility f(187) -
16%, patriotism f(178) - 16%, helpfulness f(143) - 13%, self-control F(135) - 12%, Friendliness f(113) - 10%. The
root values for Justice f(17) % 1, Honest f(29) % 2, respect f(34) % 3, Patience f (62) % 5 were found to be at a
very low level. When the data set was examined, it was seen that the value transfer graph is directly

proportional to the students’ grade.

Root values were classified based on the affective state; in this context, the category of "traditional values" was
found to account for 42% of the data in Secondary School Turkish language textbook, work-related values were
found to account for 28%, and Basic values category was found to account for 22%. Justice, which is in the
subcategories of these three categories, could be claimed to be balanced in the examined textbook, except for

the root values of honest category. The category of Democratic values was found to account for 8% of the data
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in the examined Turkish language textbook. In terms of representation levels, it was found that the category of

democratic values significantly remained in the background compared to other value categories.

Distribution of Data Distribution of Root Values

Regarding Root Values Bsed on Affective state
Justice

Self-control Respect 1%

Patiance
12% : 3%
\ SA’_\ Patriotism
Responsibility e 16%
16%

\
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13%

\
Honesty \
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10%

Graph 5. Distribution of Root Values Found in the Secondary School Turkish Language Textbook and Their
Classification Based on Affective State

From the root values perspective, the data collected especially from the categories “Justice”, “respect”,
"Honesty", "Patience” were found to be very low, and the distribution of root values shows a clear and obvious
imbalance. Besides, given the importance of these root values in terms of basic character development, it could

be considered as a major deficiency for the relevant course materials.

CONCLUSION, DISCUSSION and RECOMMENDATIONS

The world of education, which has changed and transformed extremely rapidly in the 21st century, has been
involved in this process with all its components. In this context, the typology of human resources needed has
changed and brought about significant transformations in the field of education. Besides, with the age of
Information, the market economy and the open market have maximized the need for competitive individuals.
The Turkish national education system which had been based on a behavioural approach till the 2000s was
restructured based on the constructivist approach in 2005-2006 academic year to raise and shape human
resources in line with the demand of modern time and thus curriculum has become the major driving force of
the curriculum. In this way, the approach adopted to increase students' mental and academic success in the

education system aimed to transform the practice and outcomes as a whole.

Educational institutions and administrators have sought ways to guide society for academic success, and they
also care about the values that help society to ensure its continuity. Academic success is highlighted in the
curriculum, which is the main driving force of education. The world of meaning and value of society in which
individuals live is explicitly stated in the officially prepared curriculum, as well as implicit observation. The most

important instrument of the implicit curriculum is textbooks. Through textbooks, the meaning and values of
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organized mechanisms, which we refer to as “state” and “society”, are transferred to future generations. As a
result of this process, society and political system are reproduced and thus continuity is ensured. In this study,
the root values found in the 5th, 6th, 7th and 8th grades Turkish language textbooks in Turkey, as stated in the
Turkish language curriculum (MEB, 2019), the root values that the Ministry of National Educationtus prioritizes

and the outcomes targetted through implicit root values were examined.

When the first textbook, which was the 5th-grade textbook, was examined in terms of root values and affective
state, the most often encountered root value in the examined textbook was found to be responsibility f(64) -
26%, patriotism f(45) - 18%, compassion f(38) - 15%, helpfulness f(37) - 15%. The root values of “Respect” f(3) -
%1, and “Justice” and “honesty” f(4) - % 2 were found to be very low. The root values of Friendship f(22) - 9%,
self-control f(19) - 8%, Patience f (13) - 5% were found to be at the normal level. In this context, it was found
that the root values were not evenly distributed in the examined textbooks. Whereas the root values of
respect, justice and honesty, which are considered very important for character and personal development, are
the least encountered ones, the most often encountered root value in the data set was found to be
“responsibility”. The traditional values, such as Patriotism, compassion and helpfulness, were found to be

among the root values that are mostly found in the examined textbooks.

When the root values found in the 5th-grade Turkish language textbook were classified based on affective
state, the category of traditional values was found to account for 45% of the data, and work-related values
were found to account for 34%. The category of “democratic values” was found to account for 6% and the
category of Basic values at 15%. In terms of representation levels, democratic values and work-related values
were found to remain in the background compared to the other value categories. Considering the need to
make students adopt democratic attitudes and behaviours, this comes to the fore as an important deficiency in

the textbook.

When the root values found in the 6th grade Turkish language textbook were examined based on affective
state, the following results were obtained; responsibility f(72) - 21%, compassion f(58) - 17%, self-control f(55) -
16%, patriotism f(48) - 14%. Although traditional root values such as compassion and patriotism were
highlighted, it was found that the root values of responsibility and self-control were also given weight in terms
of personality and character development in the examined course material. Friendliness and helpfulness f(32) -
10% root values were found to have a normal distribution in the examined course material. In the course
material, the root values were found not to have a balanced distribution; the root values of Justice f(2) - 1%,
Honesty f(8) - 3%, Patience and respect f(12) - 4% were found to be very low. This is a significant deficiency in
the education of important values. The root value of “patriotism” value was found to have come to the fore

together with the root value of "compassion" in the 6th-grade textbook as in the 5th-grade textbook.

When the root values found in the 7th-grade Turkish language textbook were examined based on affective

state, the following results were obtained; compression f(92) - 37%, kindness f(35) - 14%, patriotism f(31) -
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13%. The root values of Justice f(1) - 0%, honesty f(4) - 2%, respect f(2) % 1 were found to be very low. The
findings for the other categories are; friendship f(21) - 8%, patience f(24) - 10%, self-control f(19) - 18%
responsibility f (18) - 7%, and these root values could be claimed to be represented in the textbook at the
normal level. Although traditional root values such as Compassion, patriotism, and helpfulness came to the
fore, the course material rarely presented the root values of Justice, Honesty, respect in terms of personality
and character development. In terms of the characteristics of students and the development of their
interpersonal relationships, the Justice root value is not presented at all, and honesty and respect root value
was found to be given at a very low level, and this is a very important deficiency. Patriotism root value was

found to come to the fore together with the root value of “compassion” as in the 5th and 6th-grade textbooks.

When the root values found in the 8th grade Turkish language textbook were examined based on the affective
state, the following results were obtained; compassion f(62) - 20%, patriotism f(54) - 17%, self-control f(42) -
13%, helpfulness f(39) - 12%, Friendliness f(38) - 12%, responsibility f(33) - 11%. The root value of “Justice” f(7)
- 2% was found to be very low. Honesty and Patience and respect f(17) - 5%, had the frequency value f(13) - 4%
and these root values could be claimed to be represented in the textbook at the normal level. Among the other
secondary school Turkish language textbooks, it is seen that the 8th-grade Turkish language textbook had a
relatively more balanced distribution in the frequency and ratios of root values. Patriotism root value was
found to have come to the fore in the 5th, 6th and 7th-grade textbook together with the root value of

compassion as in the 8th-grade textbook.

The Use of Root Values in Turkish Language Textbook
(%)

m 5th Grade Textbook m 6th Grade Textbook m 7th Grade Textbook m 8th Grade Textbook m All Textbook

Graph 6. Distribution of Root Values in the Secondary School Turkish Language Textbooks
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The roots values in the 5th, 6th, 7th ve 8th. Grade Turkish language textbooks were identified and then they
were classified based on the affective state. The frequency and percentages of the most found root values in
the examined textbooks are as follows; Compassion f(250) - % 22, responsibility f(187) - % 16, patriotism f(178)
- % 16, helpfulness f(143) - % 13, self-control f(135) - % 12 and Friendliness f(113) - % 10. The most often found
root values in the books were found to be Compassion, responsibility, patriotism, Friendliness ve self-control.
The Ministry of Education also has a marked sensitivity to the root value of patriotism. In the examined course
materials, the root value of patriotism is addressed as; serving the homeland, the beauty and cultural values of
the country, as well as historical personalities and the integrity of the country, while it had a common context

with “compassion” value.

The use of Root Values in the Turkish Language
Textbooks (%)

5 8
1F=W1 “ o

™

| B 7th Grade Textbook 10 2 |

m 5th Grade Textbook m 6th Grade Textbook m 7th Grade Textbook m 8th Grade Textbook = All Textbook

Graph 7. Distribution of Root Values in secondary School Turkish Language textbooks

The root values such as “Justice” f(17) % 1, “Honesty” f(29) % 2, “respect” f(34) % 3, “Patience” f(62) % 5 were
found to be very low. In the textbooks, the root values of Justice, Honesty, Respect, Patience, which are of
great importance in terms of personality and character development, are used at a very low level. A very low
level of inclusion of these root values in the examined materials is an important deficiency in terms of the
characteristics of students and the development of their interpersonal relationships. When the data set was
evaluated in terms of root value use, the 6th-grade textbook was found to have had the highest content in a
Turkish language textbook. However, the 8th-grade textbook was expected to have the highest root value
content hierarchically. The failure found in the distribution of the dataset by Root values is also seen in the

distribution based on grade.

During the research process, the distribution of root values in Turkish language textbooks was found to be

largely unbalanced. In terms of affective state, traditional values and basic values came to the fore, while
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democratic values remained far behind. Sentiirk and Aktas (2015) researched to comparatively examine the
6th, 7th and 8th-grade Turkish language textbooks, and found that the texts in Turkish language textbooks
were distributed at a balanced level in the use of root values. Similar research was conducted in the relevant
literature (Karagoz, 2009; Parlakyildiz, 2009; Somuncu, 2008; Sen, 2008), and their findings were found to be

similar to those of this research.

This research has found that the root values coming to the fore were the values of Compassion, helpfulness,
Friendliness, patriotism, and these findings are in line with the findings of the research conducted on the
textbooks prepared in line with the principles of traditional Turkish language curriculum (Aktan & Kilig, 2015;
Aktan & Padem, 2013 Aral, 2008; Dogan & Giiliisen, 2011; Karagéz, 2009; Kirmizi, 2014; Kumbasar, 2011; Sahin,
2010; Sen, 2007, Deniz ve Karagél, 2018; Tiirkben, 2019. It seems that the root values that are least found in
the textbooks are the root values of Honesty, Patience, Respect and Justice. Similar results have been obtained
in other studies conducted in the relevant field (Aktan & Padem, 2011; Aral, 2008; Cengelci, Hanci ve
Karaduman, 2013; Sahin, 2010; Deniz ve Karagol, 2018; Mutlu ve Ding, 2019; Tlrkben, 2019)

When the root values in Turkish language textbooks were examined, it is generally seen that the traditional
values such as patriotism, compassion are dominant in the dataset, and democratic values, work-related values
and basic values were found to be given least place in the examined textbooks. With the Liberal policies and
market economics adopted in the 21st century, the human resources model has also changed the human
resources needed and education policies in the International sense have also been updated. The use of the
root values of self-control, Justice, honesty, respect, patience, which are very important both from society’s

and state’s perspective, were found to be very low.

Education and education institutions have the missions of transferring the ideas, thoughts and values of the
organisations named as “state” to the communities that they govern, shaping the community according to
these facts, ensuring the continuity of the dominant political regime and reproducing. As Cetin (2001) and
Olgun (2017) claimed, education transforms the holistic world, which the state has created with ideology, into
an institutional space or a 'public space' to continue its existence. Althusser (2001: 40-62) states that schools
have a growing influence on modern societies as a dominant ideological state apparatus (IDA). The state makes
the community accept its existence through education, which is one of the most important ideological tools
and educates the community it governs in line with the principles of its ideology (Cetin, 2001) and also spreads
its ideological codes, forms, symbols and language consciously. The most important tool of this process is

schools, textbooks, explicit and implicit curriculum content.

The biggest problem in the historical development of Turkish modernization is theory and practice (Mardin,
2015:145). In the failure to achieve the targetted goals in the field of education through transformations, the
internal dynamics, the philosophical infrastructure of the theories adopted could be given as driving factors,

and it is noteworthy that these factors could be claimed to be still true in today's world. The constructivist
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approach has been adopted within the framework of the requirements and needs of the 21st century, and
education and educational processes were structured according to this approach. However, no solution could
be created to prevent the dominancy of the official ideology from having more weight than pedagogical and

academic processes in the employed curriculum.

Turkish curriculum prepared in 2006 gives importance to more than 20 values such as family unity, tolerance,
fairness, aesthetic, independence, hospitality, peace, being healthy, freedom, respect, scientificness,
compassion, industriousness, responsible, solidarity, cleanliness, sensitivity, patriotism, honesty, helpfulness.
Turkish curriculum developed in 2006 adopted a detailed values education content, and it highlighted local
values. The root values adopted in the Turkish curriculum updated in 2019 provided a very flexible space for

the staff who prepared textbooks in a theoretical sense.

There are 10 root values, which are Patience, respect, Justice, patriotism, helpfulness, Friendliness, Honesty,
compassion, responsibility and self-control, in the Turkish curriculum updated in 2019. When the 2019 Turkish
language curriculum was examined, it is noted that root values are largely universal values. However, while
traditional values come to fore in textbook content, universal values seem to remain in the background. This
indicates that both the textbook writers and the Ministry of National Education have been slow to act
innovatively. In the Turkish textbooks prepared by the Ministry of Education, it is generally observed that
traditional values such as patriotism, compassion are the dominant values in the data set, but the category of
democratic values, work-related values and basic values are given relatively less place in the textbooks. The
fact that these root values are very dominant in the dataset indicates that the official concerns of the Ministry

of Education are far ahead of the pedagogical and academic concerns.

With liberal policies and market economics employed in the 21st century, the human resources model has
changed the human resources needed, the education policies have been updated internationally. However, it
seems that the content regarding the individual's character development and mental skills remains in the
background. After 2005, the constructivist approach adopted in learning and teaching approaches and teaching
programs seems to have remained in theory, and the content of materials in the pedagogical and academic
sense could not be updated adequately. In this context, the fact that the root values directly related to learning
processes such as Patience, self-control remain in the background in the materials is one of the important

indicators.

When the root values were examined in the secondary school Turkish language textbooks, the data obtained

from the 5th and 7th grades were found to have decreased in the 6th and 8th-grade textbooks.

The level of finding root values in the 6th and 8th grades textbooks stands out. It is stated that the gains in
Turkish curriculum are organized based on spiral programming based on grades and that integrity is prioritized
(MEB, 2019:3). As a result of the research, the need for regulation of the distribution of root values and its

integrity comes to the fore.
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Turkish curriculum (MEB, 2019: 4) states that our education system aims to educate individuals with
knowledge, skills and behaviours integrated into competencies. Competencies, which are the range of skills
that students will need in their personal, social, academic and business lives at both national and international
levels, are specified within the Framework of Turkish Qualification (TYC). Qualifications framework of Turkey
includes communication in the mother tongue, communication in foreign languages, mathematical
competence, digital competence, learning to learn, social and civic competences, initiative-taking and
entrepreneurship, cultural awareness and expression. When the data set and findings are considered, it is seen
that the root values of patriotism, compassion, helpfulness, Friendliness are covered under the title of “social

and citizenship-related competencies” while the other 7 competencies are not covered equally.

In line with general evaluations, the world of education, which has been changing and transforming very
rapidly, is closely related to society, politics, culture with its all components. Education systems aim to
transform the practices and outcomes adopted to improve students' mental and academic achievements.
Among these goals are the social, cultural and political outcomes. Shaping educational programs and course
materials within the framework of these means to deliver such goals to the masses of people in the society.
Community's values, culture and general political attitude are shaped through education and school
curriculums (Cetin, 2001; Olgun, 2017; Althusser, 2001). With this study conducted on Turkish language
textbooks and root values used in these coursebooks, it can be claimed that institutions that determine and
implement educational policies prioritize traditional root values, while the continuity of the system from a
sociopolitical and sociocultural point of view is preceded pedagogical goals. The root values of helpfulness,
patriotism and compassion, which could be claimed to be traditional root values, are very important in terms of
the students ' belonging to society and the memory of the society. Education and shaping of the society in
which students live in line with the conception of civilization, the world of meaning and value codes are among
the top priority missions of the state. However, this mission should not be more important than raising
students who can adapt to industry 4.0 technologies, who follow actual structure, who have a competitive
advantage in the rapidly changing and transforming world in the 21st century. The root values such as patience,
respect, self-control, honesty, should be distributed in the textbooks in a balanced way, and multifaceted

contents regarding patience and self-control values as they are in interaction with “learning to learn”.
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TURKGE DERS KiITAPLARINDA YER ALAN KOK DEGERLERIN DAGILIMININ
SOSYOPOLITIK ACIDAN DEGERLENDIRILMESI

0z

20 ve 21. Yiizyilda degisen ve donlsen diinya egitim, kiltlr, toplum ve devlet kavramlarini
dogrudan etkilemistir. Bilisim ¢agi olarak niteledigimiz 21. ylzyil bu etki ve etkilesim neticesinde
egitim slireglerini yapilandirirken yaklasim, yéntem ve insan niteliginde de 6nemli degisimlere
kurumlari mecbur birakmistir. Toplumlarin ve kamu kurumlarinin bu tip degiskenlere hazir olmasi
gerektigi gibi mensup olunan toplum, medeniyet ve millet gibi yapilarin degerleri de egitim
surecinde gozetilmektedir. Bu degerler araciligi ile ilgili yapilar devamhhgini saglayip kendi
kendilerini yeniden (iretirken sosyopolitik duruma gore siireg glincellenmektedir. Boylece egitim
hedefleri ve degerler tek cizgi halinde ama derin yapilar biinyesinde hedef kitleye aktarilmaktadir.
Tirk egitim sisteminde 2000’li yillardan sonra benimsenen davranis¢i yaklasim terkedilmis;
Yapilandirmaci yaklasim benimsenerek 6gretim programlari ve ders materyalleri bu yaklagima
gore sekillendirilmistir. Degerler egitimi sirecte amag, kazanim ve mustakil baslklar halinde ele
alinmis ve MEB igin ifade ettigi 6nem goézler dniline serilmistir. Bu ¢alismada da MEB tarafindan
Tirkge ders kitaplari araciligiyla formal ya da informal olarak aktarilan degerler incelenmistir. Bu
kapsamda Milli Egitim Bakanliginin (MEB) 2019 yilinda yayinladigi Tirkge 6gretim programinda
yer alan kok degerlerin Tirkge ders kitaplarinda (5, 6, 7 ve 8. sinif) yer alma durumu incelenmis;
her bir kok degerin 5. sinif ile 8. sinif dlizeyleri arasinda gegen zamanda Tirkge ders kitaplarindaki
gelisim sireclerinin saptanmistir. Ancak Tirkge 6gretim programi blnyesinde yer alan kok
degerlerden geleneksel olanlar gozetildigi; Tirkiye Yeterlilikler cergevesinde ele alinan becerileri
gozeten kok degerler arka planda kaldigi tespit edilmistir. Bu baglamda Tiirk¢e ders kitaplarinda
vatanseverlik, sevgi, dostluk, yardimseverlik gibi geleneksel kok degerler 6ne gikarken pedagojik
acidan da oldukga 6nem arz eden sabir, saygi, sorumluluk, adalet kék degerlerinin arka planda
kaldig1; kok degerlerin ders kitaplarinda dengeli olarak yayilmadigi tespit edilmistir. Genel
degerlendirmeler cercevesinde egitim sistemimizde 6gretim programlari ve kuramsal icerikler
giincellense de bu durumun zemine istenilen diizeyde yansitilamadigi; sosyokdiltiirel anlamda
geleneksel reflekslerin stirdlrtldigi saptanmistir.

Anahtar kelimeler: Ders kitabi, kok degerler, degerler, sosyopolitik, Tlrkce
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GiRiS
Egitim, birey, toplum ve devletin mensup oldugu anlam deger diinyasinin sistematik sekilde kurumlara yansima
seklidir. Egitim ve sistem birlikteligi birey Gzerinden topluma bilgi, beceri, fikir aktarir. Bu siirecin basat 6gesi

konumunda yer alan okullar akademik gayeler disinda devletin, toplumun otantik degerlerini yeniden uretip

nesiller boyu devamliligini saglamakla da ylikumliddr.

Kadim medeniyetler, anlam deger diinyalarini sekillendirirken egitim siirecini de bu ¢ercevede yapilandirmis;
asirhk devlet ve egitim nazariyelerini olusturmustur. Topluluklarin disinsel, siyasal, ekonomik aksiyon ve
tercihlerini tarihsel sireg icinde sekillendiren degerler, disiince diinyasindan dogrudan etkilenmektedir.
Degerler insanlarin ve toplumlarin geleneklerini, orfind, yazili ve s6zIi kaltirinin tamamini kapsamaktadir.
Birey ve toplum hayatinda bu kadar dnemli olan deger, bir kavram olarak ele alindiginda bu alanda ¢ok farkli
tanimlarin oldugu goriilmektedir (Ulusoy ve Dilmag, 2012). Turk Dil Kurumuna (TDK) gore (2019) deger; “bir
seyin dnemini belirlemeye yarayan soyut 6l¢l ve bir ulusun sahip oldugu sosyal, kiiltiirel, ekonomik ve bilimsel
degerlerini kapsayan maddi ve manevi 6gelerin biitinu” , bireyin kendi yasaminda neyin dogru, neyin yanlis
oldugu konusundaki gelistirdigi inanclari, arzu edilen ve edilmeyen yargilari (Dilmag, Deniz ve Deniz, 2009, s.
10), arzu edilen, arzu edilebilen sey, olaylarla ilgili insan tavri, olgular ve nesneler hakkinda ihtiyag ve ideallere
gore verilen yargl olarak ifade edilmektedir. Tanimlardan da anlasilacagl lzere toplum ve devletin asirlar
boyunca olusturduklari degerleri, ilkeleri, yazili olmayan kurallar silsilesini yeni nesillere aktarmak énemli bir
ihtiyactir. Bu ihtiyacin en 6nemli kismini ise egitim kurumlari karsilamaktadir. Egitim kurumlari vasitasiyla hedef
degerler manzumesinin yeni nesillere aktarilmasi; bu neslin toplumu ya da devleti ilgilendiren énemli
konularda ortak bir tavir icinde hareket etmesini saglayacaktir. Ayrica toplum ve kamu dizeninin ortak bir

hedef etrafinda birlesmesi hedeflerin gerceklestiriimesinde ivme kazandiracaktir.

Toplumsal hafizanin canli verileri olarak niteleyebilecegimiz “deger” kavrami yeni nesillere aktarilirken egitim
kurumlari blnyesinde 6rtik ve agik programlardan faydalanilir. Okullarda verilen degerler egitiminin 6nemli
amagclari bulunmaktadir. Ulusoy’a (2019) gore bu amaclar; degerler egitimine yonelik ihtiya¢ analizinin
yapilmasi, gerekli olan ve ginin ihtiyacglarina uygun degerlerin belirlenmesi, degerlerle ilgili farkh kaynaklara
ulasma, erdemli bireyler yetistirme, degerlerin kazandirilmasina yonelik materyal ve 6grenme ortamlarinin
hazirlanmasi, mesleginin geregini yerine getiren adaletli, merhametli bireyler yetistirmek gibi konulari
kapsamaktadir. Genel olarak bir deger ve o degerin aktarimina odaklanilirken ortiik yaklasim ile mesajin
transferi de sik kullaniimaktadir. Turk egitim sisteminde degerlerin ve deger aktariminin ana akim derslerden
biri Tirkce olup Tirkce o6gretim programinda degerlere ayri bir bashk acilmistir. Turkce dersi egitim
sistemimizin ve Milli Egitim Bakanhg! politikalarinin topluma anlatilmasi; kisa, orta ve uzun vadeli planlar
cercevesinde toplumun yapilandiriimasi agisindan da oldukg¢a énemli bir yere sahiptir. Tiirkce ve edebiyat gibi
anadili egitimi ile yakindan ilgili dersler hedef kitlenin iginde bulundugu toplumun degerlerini benimsemesi;
vatan ve devlet gibi kavramlara yonelik olumlu duygular gelistirmesi; estetik ve sanat ile ilgili biling kazanmasi

icin onemli kaynaklardir. Bu slirecin gercgeklestirilmesi ders icerigi ve ders materyali ile mimkindir. Takdir
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edilecegi Uzere materyaller blinyesinde kullanilan metin igerikleri ve diger etkinlikler degerler agisindan &rtiik
ve aclk mifredat 6gelerini tasimaktadir. Mifredat iceriklerindeki degerler agisindan Tirkge 6gretim programlari

son yillarda 6nemli degisiklikler yasamistir.

Tiirkge Ogretim Programlari ve Degerler

21. yizyillda son derece hizli sekilde degisen ve doniisen egitim diinyasi tim bilesenleri ile bu sirece dahil
olmustur. Bu baglamda ihtiya¢ duyulan insan kaynaklari tipolojisi degismis ve egitim alaninda 6nemli
donlisimleri beraberinde getirmistir. Ayrica bilisim cagiyla piyasa ekonomisi ve serbest pazar rekabetgi
bireylere yonelik ihtiyaci en list seviyeye ¢ikarmistir. 2000l yillara kadar davraniggi yaklagim tizerine kurgulanan
Tirk milli egitim sistemi, stirecin ihtiya¢ duydugu insan profilini yetistirme, insan kaynaklarini zamanin ruhuna
gore sekillendirme gayesiyle 2005-2006 egitim Ogretim yilinda vyapilandirmaci yaklasim etrafinda
sekillendirilmis; 6gretim programlari da bu degisimin ana faktéri olmustur. Boylece egitim sisteminde
ogrencilerin zihinsel ve akademik basarilari agisindan benimsenen yaklasim, uygulama ve ¢iktilarin bastan ayaga

doniismesi hedeflenmistir.

Egitim kurumlari ve yoneticiler toplumu akademik basari odaklari etrafinda yonlendirmeye calisirken ayni
zamanda o toplumu var eden, devamliligi saglayan degerler diinyasini da gozetmistir. Akademik basari gayesi
egitimin ana lokomotifi olan 6gretim programlarinda agik sekilde gozetilmektedir. Toplumun mensup oldugu
anlam deger diinyasi ise resmi olarak hazirlanan 6gretim programlarinda acik bir sekilde gozetildigi gibi ortik
olarak da gézetilmektedir. Ortiik miifredatin en dnemli araci ise ders kitaplaridir.

20. yuzyilin sonlarina kadar davranisgl yaklasimin hakim oldugu Tirk Milli Egitim sistemi degisen insan
kaynaklari tipolojisi ve bu kaynaklari temin etme aksiyonuyla 2005 yilinda yapilandirmaci yaklasim ile 6nemli bir
donlisime girmistir. 2006 yilinda ortaokul 6gretim programlarina uygulanan yapilandirmaci yaklasim ile beceri
agirlikli bir dizen ortaya ¢ikmistir. Ayrica degerler, program biinyesinde “estetik zevk kazanmis ve milli
degerlere duyarli bireyler yetistirilmesi amaclanmistir” ifadesi ve “Kendi degerlerini érneklerle ifade eder.”
kazanimi ile vurgulanmistir. Bu bilgilere ek olarak 6gretim programinda metinlerde bulunmasi gereken nitelikler
ozelinde “Metinlerde milli, kiltirel ve ahlaki degerlere, milletimizin bolinmez biitinlugline aykiri unsurlar yer
almamalidir” ilkesi ile devletin ve toplumun bitinlGgi Gzerinden degerlere atifta bulunulmustur (MEB, 2006).
Degerler Gzerine mistakil bir bashgin da bulundugu 2006 Tirkce 68retim programinda Tablo 1'de gosterildigi
Uzere toplam 20 deger yer almaktadir.

Tablo 1. 2006 Tiirkge Ogretim Programinda Degerler

No Deger No Deger

1 Aile birligine 6nem verme 11 Hosgori

2 Adil olma 12 Estetik

3 Bagimsizhk 13 Misafirperverlik
4 Baris 14 Saghklh olmaya 6nem verme
5 Ozgiirlik 15 Saygl

6 Bilimsellik 16 Sevgi

7 Caliskanhk 17 Sorumluluk

8 Dayanisma 18 Temizlik

9 Duyarlilik 19 Vatanseverlik
10 Durustlik 20 Yardimseverlik
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2015 Tiirkge 6gretim programinin amaglar kisminda ise “Tiirkge Dersi Ogretim Programi ile basili ve elektronik
ortamlarda dinlediklerini ve okuduklarini anlayan, kendilerini yazili ve s6zIU olarak ifade eden; elestirel, yansitici
ve yaratici diisiinen, milli, manevi ve evrensel degerlere duyarli bireyler yetistirilmesi amaglanmistir.” ifadesine
yer verilmistir (MEB, 2015:3). Yapilandirmaci yaklasim gergevesinde en kokli degisimi 2006 yilinda yasayan
Tirkce 6gretim programi 2015, 2017 ve 2018 yillarinda kismi diizenlemeler ve mufredat degisiklikleri ile son
haline 2019 yilinda kavusmustur. Tlrkge 6gretim programinin son halinde degerler yine mistakil bir baslk
halinde yer alirken deger sayisi ve deger kavraminin ele alinis sekli degismistir. “Kok Degerler” olarak
benimsenen Ust baslikta 10 genel deger 6ne gikariimis ve bir bakima egitimci ve igerik Ureticilere ¢calisma alani
tahsis edilmistir. 10 Kok degerin igerigi, icerikle ilgili tutum ve davranislar MEB (2017) Tirkce 6gretim

programinda yer almistir.

Tablo 2. Degerler ve Degerlerle iliskili Tutum ve Davranislar

Degerler Degerlerle ilgili Tutum ve Davranislar

Adalet Adil olma, esit davranma, paylasma...

Dostluk Digerkamlik, given duyma, anlayish olma, dayanisma, sadik olma, vefali olma, yardimlasma

Diiriistliik Acik ve anlasilir olma, dogru sozli olma, glivenilir olma, sdziinde durma...

Oz Denetim Davraniglarini kontrol etme, davraniglarinin sorumlulugunu Ustlenme, 6z gliven sahibi olma,
gerektiginde 6zur dileme...

Sabir Azimli olma, tahammiil etme, beklemeyi bilme

Saygi Alcakgonilli olma, baskalarina kendine davranilimasini istedigi sekilde davranma, diger insanlarin
kisiliklerine deger verme, muhatabinin konumunu, 6zelliklerini ve durumunu gézetme

Sevgi Aile birligine dnem verme, fedakarlik yapma, gliven duyma, merhametli olma, vefali olma...

Sorumluluk Kendine, gevresine, vatanina, ailesine karsi sorumlu olma; séziinde durma, tutarli ve gilivenilir olma,
davraniglarinin sonuglarini Gstlenme...

Vatanseverlik Caliskan olma, dayanisma, kurallara ve kanunlara uyma, sadik olma, tarihsel ve dogal mirasa duyarl

olma, toplumu 6nemseme
Yardimseverlik Comert olma, is birligi yapma, merhametli olma, misafirperver olma, paylasma

Sallabas ve Dag’a (2020) gbre programda degerlerin toplumumuzu sekillendirdigi ifade edilmis, temel degerleri
kazanmis bireylerin yetistirilmesi gerektigi; bu amacla da degerler ayri bir 6gretmen alani / Gnite olarak
gorilmemis ve aksine egitim — 6gretim siirecinin gayesi oldugundan bir bitin olarak ele alindigi vurgulanmistir.
2019 Turkge Ogretim programinda (MEB, 2019) 10 kok deger yer almistir: adalet, dostluk, diiriistliik, 6z

denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik, yardimseverlik.

2019 Tiirkge Ogretim programinda yer alan 10 kdk deger 21. yizyilda giderek hizlanan liberal egilimlerden
etkilenmis; detayli ve sinirlari, kalibi belli olan bir yapidan alan uzmanlarinin egitim nitelikleri ve igerik tGretme
becerilerini 6ne ¢ikarmalarina imkan taniyan bir zemin olusturmustur. Ayrica benimsenen bu yaklasim ile
tarihsel siireg icinde Milli Egitim Bakanligi tarafindan benimsenen resmi ideoloji etkisinin degisimi ve egitimdeki
zihinsel déntsiim de 6ne ¢ikmaktadir. Ancak bu degisim ve donlisiimin ders materyallerine degerler lizerinden

yansima durumu somut olarak bilinmemektedir.
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Devlet ve Toplum iliskisinde Egitim Kurumlarinin Sosyopolitik Rolii

Egitim ve egitim kurumlari, “devlet” olarak adlandirilan organizasyonlarin benimsemis olduklari fikir, diisiince
ve degerleri yonettikleri topluma nakletme, toplumu bu olgular etrafinda sekillendirme, hakim siyasi rejimin
istikrarini saglama ve yeniden lretme gibi dGnemli bir misyona sahiptir. Devlet ya da yuritme diyebilecegimiz
organizasyonlar toplumda gliclii ve hakim olan diinya gorislerini, ideolojilerini yaymanin, kitleleri manipdle
etmenin vyollarini ararlar. Fikirler, ideolojiler ve degerler genelde medya, yazili gorsel icerikler gibi formal
araglarla yayilmaktadir. Bu sirecin bir diger énemli ayagi ise egitim kurumlari, bu kurumlarda kullanilan
materyaller ve 6gretim programlaridir. Bu baglamda Cetin (2001) ve Olgun’un (2017) ifade ettigi Gzere egitim,
devletin varligini devam ettirebilmek igin ideoloji ile kurguladigi butiinsel dinyayr kurumsal bir alana ya da
‘kamusal bir alana’ donistirmektedir. Yiritme mekanizmasinin belirlemis oldugu fikir ve iceriklerin toplum
tarafindan benimsenmesi agisindan egitim ve okul énemli bir arag¢ olarak 6ne ¢ikmaktadir. Ulug (1999:49) ise
egitimi hem belli toplumsal davranis kurallarinin yerlesmesinde hem de bitinlikte toplumsallagsma sirecinin
gerceklestiriimesinde etkin oldugunu belirtmektedir. Toplum; kendisini olusturan bireylerden, toplumsal
davranislar konusunda bir beklenti icerisindedir. Bu toplumsal davranislarin temeli ise toplumsallagsma siirecine

kadar uzanmaktadir. Toplumsallagsma sirecinin ana degiskeni hic kuskusuz ki egitimdir.

Sosyopolitik hem sosyal hem politik kavramlarini icermektedir. Kavram olarak ise sosyopolitik; sosyal ve politik
faktorlerin bir araya gelmesine karsilik gelir (Sociopolitical, 2014). Egitim ve toplum iliskisinin bileskesinde
sirece dogal olarak yiritme ya da devlet organizasyonu yani politika da dahil olmakta ve “sosyopolitik”
kavrami ortaya cikmaktadir. Kamu kurumlari ve toplumsal rol belirleyiciler agisindan sosyopolitik alan
onemlidir; ¢iinkl insanlar yasamini sosyal olarak tamamen izole halde gegirmezler. Sosyopolitik alana dahil
olmak ayrica bireylere sosyopolitik kontrol duygusu yasatir. Sonu¢ olarak toplum kurum, organizasyon ve
aktivitelerine katilmak sosyopolitik kontrol ile ilgilidir (Zimmerman ve Zahniser, 1991). Sosyopolitik kontroliin
daha ayrintili bir 6lgitu ise topluma katilmanin getirdigi psikolojik yarar ve maliyetler ile toplum odakli
midahalelerde bulunacak olan uygulayicilara teorik bir cerceve sunmasidir. (Zimmerman ve Zahniser, 1991). Bu
midahale ve sekillendirme siirecinin en belirgin kurumu egitimdir. Egitim; bireyin toplum ile olan iliskisini;
yuritme, kurumlar ya da devlet organizasyonu ile iliskisini; normlarla olan iliskisini 6rtiik ya da acik pedagojik
slreglerde sekillendirir. Ayrica kurumlar ya da devlet organizasyonu gelecek projeksiyonlarinda planladiklar
sosyal, kiltirel ve siyasal hedefleri egitim aracihigl ile topluma benimsetmekte ve bu slirece uygun
sosyoekonomik, sosyopolitik ciktilari gozetmektedir. Béylece kurumlar egitim arag olarak kullanip sosyopolitik

zemini, fikirleri ve ideolojileri insa edebilmektedir.

Althusser'a (2001) gore devlet ideolojik aygitlar ve toplum Uzerinde olusturdugu giciin etkisiyle varligini
surdiriurken fikir ve ideolojileri yaymanin, itaatkar vatandaslar yaratmanin en iyi yolu olarak tanimlanan
“Devletin ideolojik Aygitlari” éne ¢ikmaktadir. Devletin ideolojik Aygitlari ile hakim fikir, diisiince ya da
degerlerin topluma benimsetilmesi icin harcanan emek ve enerji maliyeti asgari diizeydedir. Bu aygitlar kiliseler,

okullar, kolluk kuvvetleri, aileler, mahkemeler gibi sivil, yasal kurumlardir. Bu mekanizmalar gliglerini siireg
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icinde toplumda benimsenmeleri ile kazanmaktadir. Otoriteye boyun egmek, toplumsal normlari kabul etmek;

okul, kilise, ev gibi yerlerde ortiik olarak 6grenilir ve cogunlukla insanlar bunu sorgulamazlar.

Devletin en dnemli ideolojik araglarindan biri olan egitim ile varhigini topluma kabul ettirmeye ¢alismakta,
dolayisiyla okullar aracilig ile toplumu kendi ideolojik ilkeleri dogrultusunda egitmekte (Cetin, 2001) yine egitim
yoluyla kendi ideolojik formlarinin kodlarini, sembollerini ve dilini bilingli bir sekilde yaymaktadir. Devlet
ideolojisini, onceliklerini 6gretmenlerin temsilciliginde miifredat ile 6grencilere aktarirken ayrica ders kitaplarini
kullanir. Egitim Ogretim ortaminda faaliyetleri yonlendiren en buyik araglardan bir tanesi de ders kitaplaridir.
Ders kitaplarinda toplumsal rollerin gizli olarak benimsetilmesi bir devlet politikasidir (Akbulut, 2011). Ders
kitaplarinda yer verilen konu ve yaklasimlarin, sinifsal agidan egemen konumda olanlarin ideoloji ve diinya
gorisleri temel alinarak belirlendigi ve denetim altinda tutuldugu iddia edilmektedir. Simsek’e (2019) gore de
ders kitaplari, okul ya da formal egitim kurumlarinin bu amaglarinin gergeklesmesinde dnemli bir role sahiptir
ve dolayisiyla glcu elinde bulunduranlarin yani iktidarin inanglarini, ideolojilerini yaymalarinda da énemli bir
role sahiptir. Bu baglamda Tirkge ders kitaplarinda yer alan kdk degerlerin durumu ve Milli Egitim Bakanliginin

fikir, ideoloji kavramlari bakimindan énceliklerini tespit etmek bu ¢alismanin odak noktasidir.
Arastirmanin Amaci

2019 Turkge 6gretim programinda yer alan 10 kdk degerin Tiirkge ders kitaplarindaki durumunu, Milli Egitim
Bakanhginin dnceledigi kok degerleri, fikirleri, ortiik olarak benimsenen gayeleri tespit etmektir. Ayrica ders
kitaplarindaki degerlere yoénelik degisimin alanyazinda yapilan calismalar araciligl ile betimlenmesi de

amaglanmaktadir.

Problem Ciimlesi

1. 2019 Tirkce 6gretim programinda yer alan kok degerlerin 5 — 8. Sinif Tlrkge ders kitaplarindaki
tekrarlanma siklik ve oranlari nedir?

2. Bu degerlerin besinci siniftan ortaokul sekizinci sinif diizeyine kadar gegen siiregte gelisim ve degisim
durumu nedir?

3. Kok degerlerin 5 — 8. Sinif Tlrkge ders kitaplarinda Deger Siniflandirmasi (Akbas, 2004) agisindan
betimlemesi nedir?

4. One ¢ikan kdk degerler izerinden Milli Egitim Bakanliginin pedagojik ve ideolojik agidan &ncelikleri ne

durumdadir?

YONTEM

Ortaokul 5-8. siniflar Tuirkge ders kitaplari metinlerinde yer alan degerlerin incelenmesine yonelik gelistirilen bu
arastirma bir “6rnek olay” (case study) arastirmasidir. Ornek Olay calismalarindan “gercek érnek olay” (Stake,
1995) yaklasimi benimsenmistir. Bu yaklasimda arastirmaci belli bir durumu daha iyi anlamak veya olayin ne

oldugunu belirlemek Ulzere belli bir durumu tanimlamaya c¢alismaktadir (Fraenkel, Wallen, 2006).
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Gergeklestirilen arastirma siirecinde ise Ortaokul Tiirkce ders kitaplarinda yer alan degerler tanimlanmaya
calisilmistir. Ornek olay tekniginde veri toplama siirecinde roportaj, gézlem, dokiiman analizi, dinleme ve
izleme kayitlari tekniklerini kullanarak veriler elde edilmektedir (Bloor, 2006). Ortaokul Turkge ders kitaplarinda
yer alan kok degerlerin durumuna yonelik gerceklestirilen arastirma siurecinde veriler dokiiman incelemesi
yoluyla toplanmis; analiz siirecinde ise icerik analizi tercih edilmistir. icerik analizi yoluyla veriler tanimlanmaya
cahisilr; birbirine benzedigi ve birbiri ile iliskisi oldugu tespit edilen veriler belirli kavramlar ve temalar

cercevesinde bir araya getirilerek yorumlanir (Altunisik, Coskun, Bayraktaroglu, 2010:302)

Evren ve Orneklem

Calismanin evrenini 5, 6, 7 ve 8.sinif olmak Ulzere her sinif dizeyini temsil eden Tirkge ders kitaplari
olusturmaktadir; dolayisiyla 6rneklem ortaokul Tirkgce dersi icin biitini temsil edici nitelige sahiptir.
Ornekleme ydntemi olarak da maksimum cesitlilik drnekleme ydntemi kullanilmistir. Bu yéntemle, arastirmanin
amaciyla tutarli olarak belirlenen farkli durumlar arasindaki ortak ya da ayrilan yonlerin, 6rintilerin ortaya
¢ikartilmasi ve bu vasitayla problemin daha genis bir cercevede betimlenmesidir (Buyuikozturk, Cakmak, Akgiin,

Karadeniz ve Demirel, 2015, s.91).

Verilerin Toplanmasi ve Analizi

Veriler, nitel arastirma tekniklerinden dokiiman incelemesi yoluyla toplanmistir. Dokiiman incelemesi,
arastirilacak konular hakkinda bilgi iceren yazili materyallerin analizini kapsar (Yildirm & Simsek, 2006).
Dokiiman incelemesi, mevcut kayit ya da belgelerin, veri kaynagl olarak sistemli incelenmesi olarak ifade
edilmektedir. Basarili bir dokiiman incelemesinin temel sarti, konuya iliskin belgelerin bulunmasi, incelenmesi
ve belli durum ya da gorugsleri ortaya c¢ikartacak bir senteze varilabilmesi igin gerekli diizenlemelerin
yapilabilmesidir (Karasar, 2007). Bu kapsamda arastirmanin veri setinde yer alan ders kitaplari basili olarak

temin edilmis ve arastirmaci tarafindan incelenmistir.

Arastirma kapsaminda 2019 Tiirkce Ogretim programinda yer alan “adalet, dostluk, diiriistliik, 6z denetim,
sabir, saygi, sevgi, sorumluluk, vatanseverlik, yardimseverlik” kok degerlerine Tirkce ders kitaplarinda yer
verilme dizeyi okuma ve serbest okuma metinleri tzerinde incelenmistir. Bu baglamda ilgili kok degerlere atif
olan birim climleye, birim paragrafa frekans f() atanmus; farkli bir kok deger ifadesi bulunmamasi halinde
metnini kalan kismi analiz edilmis; veriler kategorilere gére kodlanmistir. Ornegin 5. sinif Tiirkge ders kitabinda
yer alan bir okuma metninde (s.207). ”Kendi kendime séz verdim. Okuma yazmayi bir 6greneyim ona ben
yazacadim bir mektup” ifadesi okundugunda Ozdenetim-Sorumluluk kdk degerine bir frekans degeri (1)

atanmistir.

Akabinde kok deger ifadeleri Akbas (2004) tarafindan yapilan siniflama gercevesinde degerlendirilmis; temalar

altinda ifade edilmeye calisilmistir. Akbas gerceklestirdigi calismada degerleri su basliklar altinda siniflamistir.
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Tablo 3. Akbas’in (2004) Duyussal Alana Yonelik Deger Siniflandirmasi

Deger Gruplari

Deger ornekleri

Geleneksel Degerler

verdiklerini kabul etmek

Ulusal glvenlik, yardimsever olmak, aile giivenligi, tutumlu olmak, givenilir olmak, hayatin

Demokratik Degerler Saygili olmak, kibar olmak, hosgorill olmak, isbirligi yapmak

Calisma-is Degerleri

CGahskan olmak, azimli olmak, girisimci olmak, sorumluluk sahibi olmak

Bilimsel Degerler

Arastirmaci olmak, yaratici olmak, merakli olmak, bilimsel olmak, elestirel olmak

Temel Degerler

Estetik, saghkl olmak, cevreyi korumak, temiz olmak

Kodlamalar sonrasinda frekans degeri bakimindan 6ne ¢ikan kék degerler sinif bazli degerlendirilmis; MEB’in

egitim kurumlarinda hangi koék degerleri onceledigi Gzerinde durulmus; ortik ve agik mifredat 6geleri

baglaminda alan yazindaki diger ¢alismalarla karsilagtirmali bir analiz gergeklestirilmistir.

Arastirma kapsaminda climle ya da paragraf diizeyinde kok degerlere frekans atanirken givenirligi saglamak

icin metinlerden rastgele her sinif seviyesinden bes metin olmak Uzere toplam 20 metin iki arastirmaci

tarafindan ¢6ziimlenmis, arastirmacilar arasindaki tutarhigin giivenilir oldugu (%93) gérilmustir. Elde edilen

sonucun 0.70'ten yiiksek olmasi kabul edilebilir bir uyusma diizeyi anlamina geldiginden (Tavsancil ve Aslan,

2001) incelemeler arasi uyusumun var oldugu, bir diger ifadeyle bu yontem icin kabul edilebilir diizeyde

glvenirligin saglandigi sonucuna ulasilmistir. Bunun icin asagidaki formil (Tavsancil ve Aslan, 2001)

kullanilmigtir:

Uzlazma Says

Glivenirlik =

Uzlazma +Uzlosmamoe Sayis:

BULGULAR

Milli Egitim Bakanligi blinyesinde 5.sinifta kullanilan Tiirkge ders kitabinda yer alan Kok Degerlere iliskin

bulgular Tablo 4'te gosterilmistir.

Tablo 4. 5. Sinif Tiirkgce Ders Kitabinda Yer Alan K&k Degerler ve Duyugsal Alan Agisindan Siniflandiriimasi

Deger kategorisi

Kok degerler

Frekans f()

Demokratik Degerler

Geleneksel Degerler

Temel Degerler
Calisma Ve is Degerleri

Toplam

Sabir

Saygl

Adalet
Vatanseverlik
Yardimseverlik
Dostluk
Darustluk
Sevgi
Sorumluluk
Ozdenetim

f()

13

45
37
22

38
64

19

%

f()

16

112

38
83

245

%

45

15
34

100
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5. Sinif Turkge ders kitabi metinlerinde yer alan kok degerler tespit edilmis ve Duyugsal Alan agisindan
siniflandiriimasi yapilmistir. Bu baglamda ders kitabinda en fazla yer verilen kdk degerlerin yizde ve frekans
degerleri su sekildedir: sorumluluk f(64) - %26, vatanseverlik f(45) - %18, sevgi f(38) - %15, yardimseverlik f(37)
- %15 dlzeyinde yer verilmistir. Saygi f(3) - %1, adalet ve dirustlik f(4) - % 2, saygi f(3) - %1 kok degerlerine ise
¢ok dusuk dizeyde yer verilmistir. Dostluk f(22) - % 9, 6zdenetim f(19) - % 8, sabir f(13) - % 5 kok degerlerinin
ise normal diizeyde kendine yer buldugu gorilmektedir. Kok degerler agisindan en az veri bu ders kitabinda

tespit edilmistir.

Kok Degerlere Ait Verilerin Duyssal Alan Acisindan Kok
Dagilimi o degerlerin Dagilimi
ale

. Saygi _1%
Ozdenetim Sabir 1% .

8% —\ 5% Vatanseverlik
= 18%
/ Calismave
i degerleri
34%

Sorumluluk
26%

Sevgi Dostluk

15% [s173

Durustlik

2%

Yardimseve
rlik
15%

Grafik 1. 5. Sinif Tlrkce Ders Kitabinda Yer Alan Kok Degerler ve Duyussal Alan Bakimindan Kok Degerlerin
Dagilimi
Kok degerler Duyussal Alan agisindan siniflandirildiginda ise Geleneksel Degerler kategorisi 5. Sinif Tlrkge ders

kitabindaki verilerin % 45’ini, Calisma ve is Degerleri kategorisi ise % 34’Uni olusturdugu saptanmistir.
Demokratik Degerler kategorisi % 6 diizeyinde, Temel Degerler kategorisi %15 diizeyinde 5. sinif Tlrkge ders
kitabinda temsil edilmektedir. Temsil diizeyleri acisindan Demokratik Degerler, Calisma ve is Degerleri diger
deger kategorilerine gére oldukca arka planda kaldigi tespit edilmistir. Kok degerler agisindan 6zellikle adalet,

saygl, durustlik kategorilerinde saptanan verilerin ilgili sinif diizeyi agisindan yetersiz oldugu ifade edilebilir.

Veri setinde 5. sinif Tiirkge ders kitabinda kék degerlere yonelik ifadelerden alintilar 8rneklenmistir. Ozdenetim-
Sorumluluk: Kendi kendime s6z verdim. Okuma yazmay: bir 6greneyim ona ben yazacagim bir mektup(s.207).
Yardimseverlik-Dostluk:..Yillar énce kendisine bir bardak siit ikram eden kadini tanidi. Onun hayatini kurtarmak
icin elinden geleni yapti(s.215). Vatanseverlik:...Pekala siz de bizim gibi vatan yolunda 6Ilmek istiyorsunuz(s.112).
Sevgi: ...Bu sevgi ormaninda adaclar gézlerimin igine glildiiler(s.36). Sabir:..Bikmadan devam etmeliydi.
Karamsarliga kapildiginda fabrika sahibinin giiliisti geliyordu aklina(s.69). Durdistlik: Beni bu konuda haberdar
ettiginiz icin tesekkiir ederim... Bu halinizi her zaman koruyun hicbir zaman degismeyin (s.71). Saygi: ...Bizlerin
de deger bilen insanlar olarak iizerimizde bin bir emegi olan sevgili biiyiiklerimize saygi géstermesi gerekir

(5.209).
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Milli Egitim Bakanhg binyesinde 6.sinifta kullanilan Tirkge ders kitabinda yer alan Kok Degerlere iliskin

bulgular Tablo 5’'te gosterilmistir.

Tablo 5. 6. Sinif Tlrkge Ders Kitabinda Yer Alan Kok Degerler ve Duyussal Alan Agisindan Siniflandiriimasi

Degerler Kok degerler Frekans f()
f() % f() %
Demokratik Degerler Sabir 12 4 24 8
Saygl 12 4
Geleneksel Degerler Adalet 2 1 122 38
Vatanseverlik 48 14
Yardimseverlik 32 10
Dostluk 32 10
Dirustlik 8 3
Temel Degerler Sevgi 58 17 58 17
Calisma Ve is Degerleri Sorumluluk 72 21 127 37
Ozdenetim 55 16
Toplam 331 100

6. Sinif Turkce ders kitabi metinlerinde yer alan kok degerler tespit edilmis ve Duyussal Alan agisindan
siniflandiriimasi yapilmistir. Bu baglamda ders kitabinda en fazla yer verilen kdk degerlerin yizde ve frekans
degerleri su sekildedir: sorumluluk f(72) - %21, sevgi f(58) - %17, 6zdenetim f(55) - %16, vatanseverlik f(48) -
%14 diizeyinde yer verilmistir. Adalet f(2) - %1, durustlik f(8) - %3, sabir ve saygi f(12) - %4 kok degerlerine ise
cok disiik dizeyde yer verilmistir. Dostluk ve yardimseverlik f(32) - %10 kok degerlerinin ise normal diizeyde

kendine yer buldugu gérilmektedir.

KBk D e = R RE E 1 im Duyssal Alan Agisindan Kok
degerlerin Dagilimi

Sabir YE

o 1%
4%_ g
Vatanseverlik

\\ \
Ozdenetim ;
e’ \\ \ \ 14%
h . < =
Calisma ve

Sorumluluk = Yardimseve is degerleri
21% rlik... 37%
Dostluk
10%

Durustlik

3%

Grafik 2. 6. Sinif Tlrkce Ders Kitabinda Yer Alan Kok Degerler ve Duyussal Alan Bakimindan Kok Degerlerin
Dagilimi

6. Sinif Turkce ders kitabi diger ders kitaplari icinde kék degerlere yonelik en fazla veriye sahip materyal

olmasliyla da dikkat cekmektedir. Ayrica 6zdenetim kok degeri bu materyalde en yiksek diizeye sahipken adalet
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kok degerine yonelik veriye yer verilmemesi de dikkat ¢ekicidir. Ayrica 6. Sinif Tlirkge ders kitabinin veri setinde

en fazla kék deger igerigi barindiran kaynak oldugu tespit edilmistir.

Kok degerler Duyussal Alan agisindan siniflandirildiginda ise Geleneksel Degerler kategorisi 6. Sinif Tirkge ders
kitabindaki verilerin % 38’ini, Calisma ve Is Degerleri kategorisi ise % 37’sini olusturdugu saptanmistir.
Demokratik Degerler kategorisi % 8 diizeyinde, Temel Degerler kategorisi %17 diizeyinde 6. sinif Tirkge ders
kitabinda temsil edilmektedir. Temsil dizeyleri agisindan Demokratik Degerler, Temel Degerler diger deger
kategorilerine gore oldukga arka planda kaldigi tespit edilmistir. Kok degerler agisindan o6zellikle adalet, saygi,

diristlik kategorilerinde saptanan verilerin ilgili sinif diizeyi agisindan yetersiz oldugu ifade edilebilir.

Veri setinde 6. sinif Tlirkce ders kitabinda kok degerlere yénelik ifadelerden alintilar 8rneklenmistir. Ozdenetim-
Sorumluluk: ...Yeni bir savasimiz bashyor. O da kiiltiir sanat savasimizdir ve okumakla kitapla olur. iste simdi,
cephane tasidigimiz o sandiklara kitaplarimi koy...(s.39). Yardimseverlik:... Onu yerden kaldirdi, omuzlayarak
yavas vyavas bizim siperlere dogru yoneldi(s.45). Dostluk:..Adag¢larla, bulutlarla dost olmak...(s.26).
Vatanseverlik:...Memleketi gdvurdan kurtaran kisiyi bir kez gérmek istiyorum(s.50). Sevgi: ...Sevilmez mi? Kitap
bu. Hele en giizeliyse(s.26). Sabir:..Sonralari bazi kitaplari ¢cok sevdim, bazilarini okuyamadim; sikildim. Zamanla
kapi ardina dek agildi(s.12). Ozdenetim: ...care bekleyen hastalarin iyilesmesine yardimci olabilirdim. Bu amagla
tip editimi almaya karar verdim(s.75). Diristlik...icini dolduran giiven duygusuyla: ‘Ne akilli ¢cocuksun. Hem
akilli hem diiriist’ dedi(s.251). Saygi: ...Kiiclikler biiyiiklerine saygida kusur etmez (s.75). Adalet:..At bakicisinin
basina gelenler herkese ibret oldu. Olaydan ders ¢ikaranlar sirlari agiklamanin ne kadar kétii olabilecegini

g6rmlis oldular (s.131).

Milli Egitim Bakanligi blinyesinde 7.sinifta kullanilan Tiirkge ders kitabinda yer alan Kok Degerlere iliskin

bulgular Tablo 6'te gosterilmistir.

Tablo 6. 7. Sinif Tiirkce Ders Kitabinda Yer Alan K&k Degerler ve Duyugsal Alan Agisindan Siniflandiriimasi

Degerler Kok degerler Frekans f()
() % f( %
Demokratik Degerler Sabir 24 10 26 11
Saygl 2 1
Geleneksel Degerler Adalet 1 - 92 37
Vatanseverlik 31 13
Yardimseverlik 35 14
Dostluk 21 8
Darustlik 4 2
Temel Degerler Sevgi 92 37 92 37
Calisma Ve is Degerleri Sorumluluk 18 7 37 15
Ozdenetim 19
Toplam 247 100

7. Sinif Tirkge ders kitabi metinlerinde yer alan kok degerler tespit edilmis ve Duyussal Alan agisindan
siniflandirilmasi yapiimistir. Bu baglamda ders kitabinda en fazla yer verilen kék degerlerin ylzde ve frekans

degerleri su sekildedir: sevgi f(92) - % 37, yardimseverlik f(35) - % 14, vatanseverlik f(31) - % 13 dlzeyinde yer
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verilmistir. Adalet f(1) - % 0, duristlik f(4) - % 2, saygi f(2) % 1 kok degerlerine ise ¢ok dusiik dizeyde yer
verilmistir. Dostluk f(21) - % 8, sabir f(24) - % 10, 6zdenetim f(19) - % 18 sorumluluk f(18) - % 7 oranina sahip

olup bu kok degerler normal diizeyde ders kitabinda temsil edildigi séylenebilir.

Kok degerler Duyugsal Alan agisindan siniflandirildiginda ise Geleneksel Degerler kategorisi 7. Sinif Turkge ders
kitabindaki verilerin % 37’sini, Temel Degerler kategorisi ise % 37’sini olusturdugu saptanmistir. Demokratik
Degerler kategorisi % 11 diizeyinde, Calisma ve is degerleri kategorisi %15 dlzeyinde 7. sinif Turkce ders
kitabinda temsil edilmektedir. Temsil dizeyleri agisindan Demokratik Degerler, Calisma ve is degerleri diger

deger kategorilerine gore arka planda kaldigi tespit edilmistir.

Kok Degerlere Ait Verilerin Duyssal Alan Acisindan Kok
Dagilimi degerlerin Dagilimi

- y Adalet
Ozdenetlm_\ Sabir Saygl 0%
10% 1% /|
AN N\

Sorumluluk —_ / Vatanseverlik

7% N - 13%

Yardimsever

tluk 13
Duristluk il 14%

8%
2%

Grafik 3. 7. Sinif Tlrkge Ders Kitabinda Yer Alan Kok Degerler ve Duyussal Alan Bakimindan Kok Degerlerin
Dagilimi
Kok degerler agisindan oOzellikle adalet, saygi, dirustliik kategorilerinde saptanan veri ¢ok disiik dizeyde olup
kok degerlerin dagihmi il ilgili acik ve belirgin bir dengesizlik gorilmektedir. Ayrica bu kok degerleri temel
karakter gelisimi acisindan tasidi§i 6nem gozetilince ilgili ders materyali adina biylk bir eksiklik olarak

degerlendirilebilir.

Veri setinde 7. sinif Turkce ders kitabinda en sik karsilasilan kdk degerlere yoénelik ifadelerden alintilar
drneklenmistir. Ozdenetim-Sorumluluk-Vatanseverlik-Yardimseverlik: Miirefteli Ayseler, Fatmalar, Haticeler hep
birlikte is bélimii yaparak kimi ¢arsaflar yikiyor, kimi de yemek pisiriyordu(s.44). Dostluk:..Ahmet Kutsi Tecer’le
arkadashigini ilerleterek onun sayesinde ozanhgini gelistirdi..(s.234). Sabir:..Sen 6zlemedin mi kéyiimiizii? Dertli
dertli icini cekti. Ozlesem ne olacak, ézlemesem ne olacak? Elden bir sey gelmiyor(s.23). Ozdenetim: ...Bu
duyguyu davranisa dénlistiirmeye énce kendimizden baslamaliyiz(s.89). Duristlik... “otuz alti lira ¢ok para!

Sonra nereden aldin diye sorarlar bana” dedi. Yanindakilere dondi: “boyle olmali iste”(s.54).

601



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

Milli Egitim Bakanhg binyesinde 8.sinifta kullanilan Tirkge ders kitabinda yer alan Kok Degerlere iliskin

bulgular Tablo 7'de gosterilmistir.

Tablo 7. 8. Sinif Tlrkge Ders Kitabinda Yer Alan Kok Degerler ve Duyussal Alan Agisindan Siniflandiriimasi

Degerler Kok degerler Frekans f()
f() % f() %
Demokratik Degerler Sabir 13 4 30 9
Saygl 17 5
Geleneksel Degerler Adalet 7 2 151 47
Vatanseverlik 54 17
Yardimseverlik 39 12
Dostluk 38 12
DirGstliik 13 4
Temel Degerler Sevgi 62 20 62 20
Calisma Ve is Degerleri Sorumluluk 33 11 75 24
Ozdenetim 42 13
Toplam 318 100

8. Sinif Turkce ders kitabi metinlerinde yer alan kok degerler tespit edilmis ve Duyussal Alan agisindan
siniflandiriimasi yapilmistir. Bu baglamda ders kitabinda en fazla yer verilen kok degerlerin yizde ve frekans
degerleri su sekildedir: sevgi f(62) - % 20, vatanseverlik f(54) - % 17, 6zdenetim f(42) - % 13, yardimseverlik
f(39) - % 12, dostluk f(38) - % 12, sorumluluk f(33) - % 11 kok degerlerine yer verilmistir. Adalet f(7) - % 2 kok
degerine ise cok disik diizeyde yer verilmistir. Diristlik ve sabir f(13) - % 4, saygi f(17) - % 5 frekans degerine
sahip olup bu kok degerler normal dizeyde ders kitabinda temsil edilmektedir. Diger ortaokul Tiirkce ders
kitaplari arasinda 8.sinif Tirkge ders kitabinda kok degerlere ait frekans ve oranlar nispeten daha dengeli

dagildigi gérilmektedir.

Kok Degerlere Ait Verilerin Duyssal Alan Acisindan Kok
Dagilimi degerlerin Dagilimi

Ozdenetim Saygi Adalet

13% Sabir 5% 2%

>7 \_ =

4% /
~
Sorumluluk \ = S Vatanseverlik

1y 17% Calisma ve
X is degerleri

24%

Dostluk
12%

YarduLsever[ik
12%

Durastlik
4%

Grafik 4. 8. Sinif Tlrkge Ders Kitabinda Yer Alan Kok Degerler ve Duyussal Alan Bakimindan Kok Degerlerin
Dagilimi
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Kok degerler Duyugsal Alan agisindan siniflandinidiginda ise Geleneksel Degerler kategorisi 7. Sinif Tiirkge ders
kitabindaki verilerin % 37’sini, Temel Degerler kategorisi ise % 37’sini olusturdugu saptanmistir. Demokratik
Degerler kategorisi % 11 dizeyinde, Calisma ve is degerleri kategorisi %15 diizeyinde 7. sinif Tlirkge ders
kitabinda temsil edilmektedir. Temsil diizeyleri agisindan Demokratik Degerler, Calisma ve is degerleri diger
deger kategorilerine gore arka planda kaldigi tespit edilmistir. Kok degerler agisindan 6zellikle adalet, saygi,
diristlik kategorilerinde saptanan veri ¢ok diisiik diizeyde olup kok degerlerin dagilimi il ilgili agik ve belirgin
bir dengesizlik gorilmektedir. Ayrica bu kok degerleri temel karakter gelisimi agisindan tasidigi 6nem

gozetilince ilgili ders materyali adina blyik bir eksiklik olarak degerlendirilebilir.

Veri setinde 8. sinif Tlirkce ders kitabinda kok degerlere yonelik ifadelerden alintilar érneklenmistir. Ozdenetim-
Sorumluluk-Sabir: ...Mevcut arastirma yéntemleri asama sadlamasinda yetersiz kaldiginda yeni, 6zgiin
yoéntemler gelistirdi. Karsilastigi zorluklardan yilmadi (s.91). Yardimseverlik:...Diger kurtlar yilkiliklarin ve aygirin
glicii, ¢abasi karsisinda fazla diretemediler (s.219). Dostluk:..Tiim gezginler kendilerini bu ise 6yle kaptirdilar ki
..Bu arada birbirleriyle kirk yillik dost gibi kaynastilar(s.145). Vatanseverlik:...Evvelsi giin (imidi kesince bir tek
oglumu aldim, size, bizim bayraga kagtim(s.47). Sevgi-Diiristliik: ...Kinali Ali, arkadaslarina karsi sevecen ve
diiriist tutumu sayesinde kisa siirede hepsinin sevgisini kazandi(s.28). Sabir:.. (s.12). Ozdenetim: Yasam
iyimserdik ve kétiimserlik arasinda 6yle bir denge kuruyor ki bilesik kapilar gibi biri yiikseldiginde 6blirii azaliyor;
6biirii azaldiGinda beriki yiikseliyor. lste gercek iyimserlerle kétiimserler bunun ayrimindadirlar(s.13).
Durustluk... (s.251). Saygi: ...Hudut boylarinda can verip yatan; saygiyla anariz sehit diyerek (s.186). Adalet:
Sultan bu ise ¢cok sasirmis. Bu kadar giivendigi kisinin kendinden gizli isler ¢eviriyor olmasina da icerlemis. Ama

hiddete kapilmayip konuyu arastirmaya karar vermis(s.40).

Milli Egitim Bakanligi biinyesinde kullanilan 5, 6, 7 ve 8. sinif Tiirkge ders kitaplarinda yer alan Kék Degerlere

iliskin bulgular Tablo 8'de gosterilmistir.

Tablo 8. Ortaokul Tiirkce Ders Kitaplarinda Yer Alan Kok Degerler ve Duyussal Alan Agisindan Siniflandiriimasi

Degerler Kok degerler Frekans f()
f() % f() %
Demokratik Degerler Sabir 62 5 96 8
Saygl 34 3
Geleneksel Degerler Adalet 17 1 480 42
Vatanseverlik 178 16
Yardimseverlik 143 13
Dostluk 113 10
Daristlik 29 2
Temel Degerler Sevgi 250 22 250 22
Calisma Ve is Degerleri Sorumluluk 187 16 322 28
Ozdenetim 135 12
Toplam 1148 100

5, 6, 7 ve 8. Sinif Tlirkce ders kitaplari metinlerinde yer alan kdk degerler tespit edilmis ve Duyussal Alan
acisindan siniflandiriimasi yapilmistir. Bu baglamda Tiirkge ders kitaplarinda en fazla yer verilen kok degerlerin

yuzde ve frekans degerleri su sekildedir: sevgi f(250) - % 22, sorumluluk f(187) - % 16, vatanseverlik f(178) - %
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16, yardimseverlik f(143) - % 13, oOzdenetim f(135) - % 12, dostluk f(113) - % 10 dlzeyinde yer verilmistir.
Adalet f(17) % 1, diristliuk f(29) % 2, saygi f(34) % 3, sabir f(62) % 5 kok degerlerine ise ¢ok diisiik diizeyde yer

verilmistir. Veri seti incelendiginde sinif diizeyi ile dogru orantili bir deger aktarim grafigi gériilmemektedir.

Kok degerler Duyussal Alan agisindan siniflandiriimistir; bu baglamda Geleneksel Degerler kategorisi Ortaokul
Tirkce ders kitaplarindaki verilerin % 42’sini, Calisma ve is Degerleri kategorisi % 28’ini, Temel Degerler
kategorisi ise % 22’sini olusturdugu saptanmistir. Bu li¢ kategorinin alt kategorilerinde yer alan adalet,
diristlik kok degerleri disinda ders kitaplarinda dengeli dagildigi séylenebilir. Demokratik Degerler kategorisi
Tirkge ders kitaplarinda % 8 diizeyinde temsil edilmektedir. Temsil diizeyleri agisindan Demokratik Degerler

kategorisinin diger deger kategorilerine gére belirgin sekilde arka planda kaldigi tespit edilmistir.

Kok Degerlere Ait Verilerin Duyssal Alan Acisindan Kok

Dagilimi degerlerin Dagilimi
i p Adalet
Ozdenetim Saygi 1%
12% — Sabie 3% 2
2 5%

\ Vatanseverlik

Sorumluluk 16%

(174 ’
1% / Calismave

is degerleri
28%
Tem
Dostluk
10%

YardxmLeverlik
13%

Dirastlik

2%

Grafik 5. Ortaokul Tiirkge Ders Kitaplarinda Kok Degerlerin Dagilimi ve Kok Degerlerin Duyugssal Alan
Bakimindan Siniflandiriimasi

Kok degerler agisindan 6zellikle adalet, saygi, dirustliik, sabir kategorilerinde saptanan veri ¢cok disiik diizeyde
olup kok degerlerin dagilimi il ilgili acik ve belirgin bir dengesizlik gorilmektedir. Ayrica bu kék degerleri temel
karakter gelisimi agisindan tasidigi 6nem gozetilince ilgili ders materyalleri adina biyiik bir eksiklik olarak

degerlendirilebilir.

TARTISMA ve SONUG

21. yizyilda son derece hizli sekilde degisen ve dénisen egitim diinyasi tim bilesenleri ile bu siirece dahil
olmustur. Bu baglamda ihtiya¢c duyulan insan kaynaklari tipolojisi degismis ve egitim alaninda Onemli
doniisimleri beraberinde getirmistir. Ayrica bilisim cagiyla piyasa ekonomisi ve serbest pazar rekabetgi
bireylere yonelik ihtiyaci en (st seviyeye ¢ikarmistir. 2000’li yillara kadar davranisgi yaklasim tizerine kurgulanan
Tirk milli egitim sistemi, strecin ihtiya¢ duydugu insan profilini yetistirme, insan kaynaklarini zamanin ruhuna

gore sekillendirme gayesiyle 2005-2006 egitim 0Ogretim yilinda yapilandirmaci vyaklasim etrafinda
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sekillendirilmis; ©6gretim programlari da bu degisimin ana faktorli olmustur. Bdylece egitim sisteminde
ogrencilerin zihinsel ve akademik basarilari agisindan benimsenen yaklasim, uygulama ve ciktilarin bastan ayaga

doniismesi hedeflenmistir.

Egitim kurumlar ve ydneticiler toplumu akademik basari odaklari etrafinda yénlendirmeye caligirken ayni
zamanda o toplumu var eden, devamliligi saglayan degerler diinyasini da gdzetmistir. Akademik basari gayesi
egitimin ana lokomotifi olan 6gretim programlarinda agik sekilde gozetilmektedir. Toplumun mensup oldugu
anlam deger diinyasi ise resmi olarak hazirlanan 6gretim programlarinda agik bir sekilde gozetildigi gibi 6rtiik
olarak da gdzetilmektedir. Ortiik miifredatin en 6nemli araci ise ders kitaplaridir. Ders kitaplari araciligiyla hem
“devlet” hem de “toplum” olarak ifade ettigimiz 6rglitli mekanizmalarin anlam deger diinyalari yeni nesillere
aktarihr. Bu siirecin ciktisi olarak toplum ve siyasal sistem yeniden dretilir ve devamhlik saglanir. Bu
arastirmada da Tirkiye’de 5, 6, 7 ve 8.sinif diizeyinde Tiirkce ders kitabi olarak kullanilan -Tlrkge 6gretim
Programinda (MEB, 2019) ifade edildigi Uzere- kok degerlerin durumu, Milli Egitim Bakanlhginin 6nceledigi kok

degerler, ortiik olarak kok degerler (izerinden hedeflenen giktilar incelenmistir.

Arastirmanin ilk inceleme 6gesi olan 5. Sinif Tiirkge ders kitabi metinleri kok degerler ve Duyugsal Alan agisindan
incelendiginde ders kitabinda en fazla yer verilen kok degerlerin sorumluluk f(64) - %26, vatanseverlik f(45) -
%18, sevgi f(38) - %15, yardimseverlik f(37) - %15 diizeyinde oldugu saptanmistir. Saygi f(3) - %1, adalet ve
diristlik f(4) - % 2, saygi f(3) - %1 kok degerlerine ise ¢cok dislk diizeyde yer verilmistir. Dostluk f(22) - % 9,
Ozdenetim f(19) - % 8, sabir f(13) - % 5 kok degerlerinin ise normal dlizeyde kendine yer buldugu gérilmektedir.
Bu cercevede kok degerlerin ders kitabinda dengeli olarak dagilmadigi saptanmistir. Saygi, adalet, dirustlik gibi
karakter gelisimi ve kisisel gelisim agisindan oldukca 6nemli kok degerlere ¢ok az yer verilirken sorumluluk kok
degeri ise veri setinde en sik gorilen kok deger olarak tespit edilmistir. Vatanseverlik, sevgi, yardimseverlik gibi

geleneksel degerler ise ders kitabinda en fazla gozetilen kék degerler arasinda yer almaktadir.

5. Sinif Turkge ders kitabi metinlerindeki kok degerler Duyussal Alan agisindan siniflandirildiginda ise Geleneksel
Degerler kategorisi verilerin % 45’ini, Calisma ve is Degerleri kategorisi ise % 34’linii olusturdugu saptanmuistir.
Demokratik Degerler kategorisi % 6 diizeyinde, Temel Degerler kategorisi %15 diizeyinde temsil edildigi tespit
edilmistir. Temsil diizeyleri agisindan Demokratik Degerler, Calisma ve is Degerleri diger deger kategorilerine
gore oldukca arka planda kaldigi tespit edilmistir. Ogrencilerde demokratik tutum ve davranislarin
benimsetilmesine yonelik gereklilik dislinildiginde bu durum ders kitabina yonelik 6nemli bir eksiklik olarak

one ¢cikmaktadir.

6. Sinif Tlirkge ders kitabi metinleri kok degerler ve Duyussal Alan agisindan incelendiginde sorumluluk f(72) -
%21, sevgi f(58) - %17, 6zdenetim f(55) - %16, vatanseverlik f(48) - %14 dizeyinde oldugu saptanmistir. Sevgi,
vatanseverlik gibi geleneksel kok degerlere 6ne ¢ikmis olsa da ders materyalinde kisilik ve karakter gelisimi
acisindan sorumluluk, 6zdenetim kok degerlerine de agirlik verildigi saptanmistir. Dostluk ve yardimseverlik

f(32) - %10 kok degerlerinin ise normal diizeyde kendine yer buldugu gorilmektedir. Ders materyalinde kdk
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degerler dengeli olarak dagilmamis; adalet f(2) - %1, dirustlik f(8) - %3, sabir ve saygi f(12) - %4 kok
degerlerine ise ¢ok disik dizeyde yer verilmistir. Bu durum 6énemli degerler egitimi agisindan onemli bir
eksikliktir. Vatanseverlik kok degeri 5. Sinif ders kitabinda oldugu gibi 6. Sinif ders kitabinda da sevgi kok

degeriyle 6ne ¢ikmistir.

7. Sinif Tiirkge ders kitabi metinleri kok degerler ve Duyussal Alan agisindan incelendiginde sevgi f(92) - % 37,
yardimseverlik f(35) - % 14, vatanseverlik f(31) - % 13 dizeyinde yer verilmistir. Adalet f(1) - % 0, dirGstlik f(4)
- % 2, saygl f(2) % 1 kok degerlerine ise ¢ok diisiik diizeyde yer verilmistir. Dostluk f(21) - % 8, sabir f(24) - % 10,
O6zdenetim f(19) - % 18 sorumluluk f(18) - % 7 oranina sahip olup bu koék degerler normal diizeyde ders
kitabinda temsil edildigi soylenebilir. Sevgi, vatanseverlik, yardimseverlik gibi geleneksel kék degerlere 6ne
¢ikmis olsa da ders materyalinde kisilik ve karakter gelisimi agisindan adalet, diristlik, saygl kok degerlerine
neredeyse hig yer verilmemistir. Ogrencilerin karakteristik &zellikleri ve kisilerarasi iliskilerinin gelisimi agisindan
adalet kok degerine hig yer verilmemesi, diirtstlik ve saygl kok degerine ise ¢ok diisiik diizeyde yer verilmesi
onemli bir eksikliktir. Vatanseverlik kok degeri 5 ve 6. Sinif ders kitabinda oldugu gibi 7. Sinif ders kitabinda da

sevgi kok degeriyle 6ne gikmistir.

8. Sinif Tlirkge ders kitabi metinleri kok degerler ve Duyussal Alan agisindan incelendiginde sevgi f(62) - % 20,
vatanseverlik f(54) - % 17, 6zdenetim f(42) - % 13, yardimseverlik f(39) - % 12, dostluk f(38) - % 12, sorumluluk
f(33) - % 11 kok degerlerine yer verilmistir. Adalet f(7) - % 2 kdk degerine ise ¢ok disiik diizeyde yer verilmistir.
Dirustluk ve sabir f(13) - % 4, saygi f(17) - % 5 frekans degerine sahip olup bu kok degerler normal diizeyde ders
kitabinda temsil edilmektedir. Diger ortaokul Tirkge ders kitaplari arasinda 8.sinif Tiirkge ders kitabinda kok
degerlere ait frekans ve oranlar nispeten daha dengeli dagildigi gériilmektedir. Vatanseverlik kok degeri 5, 6 ve

7. Sinif ders kitabinda oldugu gibi 8. Sinif ders kitabinda da sevgi kok degeriyle 6ne ¢ikmistir.
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Grafik 6. Ortaokul Tiirkce Ders Kitaplarinda Kok Degerlerin Dagilimi
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5, 6, 7 ve 8. Sinif Tirkge ders kitaplari metinlerinde yer alan kdk degerler tespit edilmis ve Duyussal Alan
acisindan siniflandiriimasi yapilmistir. Bu baglamda Tirkge ders kitaplarinda en fazla yer verilen kok degerlerin
yuzde ve frekans degerleri su sekildedir: sevgi f(250) - % 22, sorumluluk f(187) - % 16, vatanseverlik f(178) -

16, yardimseverlik f(143) - % 13, 6zdenetim f(135) - % 12, dostluk f(113) - % 10 diizeyinde yer verilmistir. Ders
kitaplarinda yogunluk dizeyi agisindan en sik goriilen kok degerler sevgi, sorumluluk, vatanseverlik, dostluk ve
0z denetim kok degerleridir. Milli Egitim Bakanliginin da geg¢misten glinimize vatanseverlik kok degeri
konusunda belirgin bir hassasiyeti goze ¢carpmaktadir. Ders materyallerinde Vatanseverlik kék degeri fedakarhk
baglaminda; vatana hizmet etmek, Ulkenin giizellikleri ve kiiltiirel degerleri ile tarihi sahsiyetler ve ulkenin

bltinluga boyutlarinda ele alinirken sevgi degeri ile ortak baglami da dikkat gekmektedir.

Tiirkge Ders Kitaplarinda Kok Degerlerin Durumu (%)

18
16
14
12
10

8

6
4
2
0

m 5.5inif Ders Kitabi
m 6.S5inif Ders Kitabi

l B 7.Sinif Ders Kitabi “

B 8.Sinif Ders Kitabi
[ Tim Ders Kitaplan

m 5.5inif Ders Kitabi  m 6.Sinif Ders Kitabi  m 7.Sinif Ders Kitabi  m 8.Sinif Ders Kitabi Tum Ders Kitaplan

Grafik 7. Ortaokul Tiirkce Ders Kitaplarinda Kok Degerlerin Dagilimi

Adalet f(17) % 1, dirustlik f(29) % 2, saygi f(34) % 3, sabir f(62) % 5 kok degerlerine ise ¢ok diistik dizeyde yer
verilmistir. Ders kitaplarinda kisilik ve karakter gelisimi agisindan buylk dneme sahip adalet, diristliik, saygi,
sabir kék degerlerine cok diisiik diizeyde yer verilmistir. Ogrencilerin karakteristik 6zellikleri ve kisilerarasi
iliskilerinin gelisimi agisindan bu kok degerlere ¢ok disuk diizeyde yer verilmesi 6nemli bir eksikliktir. Kok
degerlere yonelik veri seti degerlendirildiginde en fazla icerige 6. Sinif Turkge ders kitabinin sahip oldugu
saptanmistir. Oysa hiyerarsik olarak 8.sinif Tiirkce ders kitabinin veri setinde en zengin kok deger icerigine sahip
olmasi beklenmektedir. Veri setinin kok degerlere gére dagiliminda tespit edilen aksaklik sinif diizeyine gore

dagilimda da gorilmektedir.

Arastirma strecinde Tirkge ders kitaplarinda yer alan kok degerlerin dagihminin biliylik oranda dengesiz oldugu
saptanmistir. Duyussal Alan bakimindan Geleneksel degerler ve Temel degerler 6ne ¢ikarken Demokratik

Degerlerin ¢ok geride kaldigi tespit edilmistir. Sentlirk ve Aktas’in (2015) 6, 7 ve 8. siniflar Turkce ders
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kitaplarinin karsilastirmali olarak incelendigi arastirmalarinda Tirkge ders kitaplarindaki metinlerin deger
aktarimi agisindan dengeli bir diizeyde dagilmadig belirtilmistir. Konu ile ilgili olarak yapilan ¢alismalarda da

benzer sonuglarin ortaya ciktigi saptanmistir (Karagéz, 2009; Parlakyildiz, 2009; Somuncu, 2008; Sen, 2008).

Arastirma cergevesinde ders kitaplarinda 6ne cikan degerlerin sevgi, yardimseverlik, dostluk vatanseverlik
degerleri oldugu saptanmis; bu durumun eski Tiirkge 6gretim programlarina gore hazirlanan materyallerle
yapilan ¢alismalarin sonucuyla ortlstiigu tespit edilmistir (Aktan & Kilig, 2015; Aktan & Padem, 2013 Aral,
2008;; Dogan & Giullisen, 2011; Karagbz, 2009; Kirmizi, 2014; Kumbasar, 2011; Sahin, 2010; Sen, 2007, Deniz ve
Karagol, 2018; Turkben, 2019). Ders kitaplarinda en az yer verilen kék degerlerin ise dirlstlik, sabir, saygi,
adalet kok degerleri oldugu gorilmektedir. Alanyazinda yapilan diger arastirmalarda da kismen bu bulgu ile
benzer sonuglar elde edilmistir (Aktan & Padem, 2011; Aral, 2008; Cengelci, Hanci ve Karaduman, 2013; Sahin,
2010; Deniz ve Karagol, 2018; Mutlu ve Ding, 2019; Turkben, 2019).

Tirkce ders kitaplarinda yer alan kok degerler incelendiginde genellikle vatanseverlik, sevgi gibi geleneksel
degerlerin veri setinde baskin oldugu, demokratik degerler, calisma-is degerleri ve temel degerlerin ders
kitaplarinda daha az yer buldugu goériilmektedir. Liberal politikalar ve piyasa ekonomisiyle 21. yiizyilda insan
kaynaklari modeli, ihtiya¢ duyulan insan kaynaklarini da degistirmis; uluslararasi anlamda egitim politikalari da
gilincellenmistir. Yapilandirmaci yaklasimin benimsenmis oldugu llkemizde hem toplum hem de devlet
acisindan oldukga 6nemli olan 6zdenetim, adalet, diristlik, saygl, sabir kok degerleri veri setinde ¢ok zayif

kalmaktadir.

Egitim ve egitim kurumlari, “devlet” olarak adlandirilan organizasyonlarin benimsemis olduklari fikir, dislince
ve degerleri yonettikleri topluma nakletme, toplumu bu olgular etrafinda sekillendirme, hakim siyasi rejimin
istikrarini saglama ve yeniden Uretme gibi 6nemli bir misyona sahiptir. Cetin (2001) ve Olgun’un (2017) ifade
ettigi Uzere egitim, devletin varligini devam ettirebilmek igin ideoloji ile kurguladigi biitiinsel diinyayi kurumsal
bir alana ya da ‘kamusal bir alana’ donustiirmektedir. Althusser (2001: 40-62) modern toplumun baskin bir
ideolojik Devlet Aygiti (iDA) olarak okulun artan bir etkisi oldugunu ifade etmektedir. Devlet, en &nemli
ideolojik araglarindan biri olan egitim ile varligini topluma kabul ettirmeye ¢alismakta, dolayisiyla okullar
araciligi ile toplumu kendi ideolojik ilkeleri dogrultusunda egitmekte (Cetin, 2001) yine egitim yoluyla kendi
ideolojik formlarinin kodlarini, sembollerini ve dilini bilingli bir sekilde yaymaktadir. Bu siirecin en 6nemli araci

okullar, ders kitaplari, acik ve 6rtik mufredat icerikleridir.

Tirk modernlesmesinin tarihsel gelisimi icinde en biylk problemi kuram ve uygulamadir (Mardin, 2015:145).
Tanzimat'tan glnimiize egitim alaninda yapilan doénisiimlerin hedeflenen basariya ulasmamasinda da
benimsenen kuramlarin i¢ dinamiklerine, felsefi alt yapilarina hakim olunamamasi vb. bugtiin bile ¢6zlilememis
durumdadir. 21. yizyihn gereklilikleri ve ihtiyaglari cercevesinde Yapilandirmaci yaklasim benimsenmis ve bu
yaklasima gore egitim, Ogretim siirecleri yapilandirilmis; ancak resmi ideoloji baglamindaki 6nceliklerin

pedagojik ve akademik siireglerin 6nline gegmesine ¢6ziim lretilememistir.
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2006 yilinda hazirlanan Tirkge 6gretim programi aile birligine 6nem verme, hosgori adil olma, estetik,
bagimsizlik, misafirperverlik, baris, saglkli olmaya énem verme o6zgiirlik, saygi bilimsellik, sevgi caliskanlik,
sorumluluk dayanisma, temizlik duyarhhk, vatanseverlik durustlik, yardimseverlik olmak (izere 20 deger
bulunmaktadir. 2006 Turkge 6gretim programi detayli bir degerler egitimi igerigi benimsemis; yerel degerleri
one gikarmistir. 2019 yilindan glincellenen Tiirkge 6gretim programinda benimsenen kék degerler kuramsal
anlamda ders kitabi hazirlayan kadrolara oldukg¢a esnek bir alan saglamaktadir. 2019 Tirkce Ogretim
programinda sabir, saygli, adalet, vatanseverlik, yardimseverlik, dostluk, diristlik, sevgi, sorumluluk,
O0zdenetim olmak Uzere 10 kok deger bulunmaktadir. 2019 Tirkge 6gretim programi incelendiginde koék
degerlerin ¢ok biylk oranda evrensel degerler oldugu dikkat ¢ekmektedir. Ancak ders kitabi iceriklerinde
geleneksel degerler 6ne gikarken evrensel degerlerin biliylik oranda geri planda kaldigi goriilmektedir. Bu durum
hem ders kitabi hazirlayan ekiplerin hem de Milli Egitim Bakanhginin yenilikg¢i davranmakta yavas kaldigini
gostermektedir. Milli Egitim Bakanligi tarafindan hazirlanan Tirkge ders kitaplarinda incelendiginde genellikle
vatanseverlik, sevgi gibi geleneksel degerlerin veri setinde baskin oldugu, demokratik degerler, g¢alisma-is
degerleri ve temel degerlerin ders kitaplarinda nispeten daha az yer buldugu gorilmektedir. Veri setinde bu kok
degerlerin ¢ok baskin olmasi Milli Egitim Bakanhginin resmi kaygilarinin pedagojik ve akademik kaygilardan ¢ok
onde oldugunu isaret etmektedir. Her ne kadar liberal politikalar ve piyasa ekonomisiyle 21. yizyilda insan
kaynaklari modeli, ihtiya¢c duyulan insan kaynaklarini degistirmis; uluslararasi anlamda egitim politikalari
gilincellenmis olsa da bireyin karakter gelisimi ve zihinsel becerilerine yonelik igeriklerin arka planda kaldig
gorulmektedir. 2005 yilindan sonra 6grenme ve 6gretme yaklagimlari ve Ogretim programlari biinyesinde
benimsenen Yapilandirmaci yaklasimin kuramsal cercevede kaldigi; pedagojik ve akademik anlamda materyal
iceriklerinin yapilandirilamadigi gortlmektedir. Bu baglamda sabir, 6z denetim gibi 6grenme siregleri ile

dogrudan iliskili kok degerlerin materyallerde geri planda kalmasi 6nemli gdstergelerden birisidir.

Kok degerler ortaokul Tirkge ders kitaplarinda incelendiginde elde edilen verinin 5 ve 7. sinif ders kitaplarinda 6
ve 8. Sinif ders kitaplarina gore azaldigi gérilmektedir. 6 ve 8. sinif ders kitaplarinin kék degerlere yonelik veri
bulundurma diizeyi ise bariz sekilde 6ne ¢ikmaktadir. Tiirkce Ogretim programlarinda kazanimlarin sinif
diizeylerine gore sarmal programlama temele alinarak diizenlendigi, buttinligiin dncelendigi ifade edilmektedir
(MEB, 2019:3). Yapilan arastirma neticesinde ise bu butiinlGgiin kok degerlerin dagilimina ve bitlnlige yonelik

dizenleme gerekliligi 6n plana gtkmaktadir.

Tirkce Ogretim Programi (MEB, 2019: 4) egitim sistemimizin yetkinliklerde biitiinlesmis bilgi, beceri ve
davranislara sahip karakterde bireyler yetistirmeyi amacladigini ifade etmektedir. Ogrencilerin hem ulusal hem
de uluslararasi diizeyde; kisisel, sosyal, akademik ve is hayatlarinda ihtiya¢ duyacaklari beceri yelpazeleri olan
yetkinlikler Tirkiye Yeterlilikler Cercevesinde (TYC) belirtilmistir. Tlrkiye Yeterlilikler Cercevesi ana dilde
iletisim, yabanci dillerde iletisim, matematiksel yetkinlik, dijital yetkinlik, 6grenmeyi 6grenme, sosyal ve
vatandaslikla ilgili yetkinlikler, inisiyatif alma ve girisimcilik, kilttrel farkindalik ve ifade becerilerinden

olusmaktadir. Arastirmanin veri seti ve bulgular degerlendirildiginde o6ne c¢ikan vatanseverlik, sevgi,
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yardimseverlik, dostluk kok degerlerinin daha gok “sosyal ve vatandaglikla ilgili yetkinlikler” baghgini kapsarken

diger 7 yetkinlik alaninin ayni diizeyde gozetilmedigi aciktir.

Genel degerlendirme gergevesinde son derece hizl sekilde degisen ve donisen egitim diinyasi tiim bilesenleri
ile toplum, politika, kiltur gibi alanlarla yakindan iligkili olmustur. Egitim sistemleri, 6grencilerin zihinsel ve
akademik basarilari agisindan benimsenen yaklagim, uygulama ve ciktilarin bastan ayaga donismesini
hedeflemistir. Bu hedefler iginde toplumsal, kiiltiirel ve siyasal ciktilar da bulunmaktadir. Ogretim programlari
ve ders materyallerini bu hedefler cercevesinde sekillendirmek hedefleri kitlelere ulastirma anlami
tagimaktadir. Egitimde, ders programlarinda, ders materyallerinde toplumun degerleri kiltiri, genel politik
tavri sekillendirilmektedir (Cetin, 2001; Olgun, 2017; Althusser, 2001) Tirkge ders kitaplari ve kék degerler
Gzerinden yapilan bu calisma kapsaminda egitim politikalarini belirleyen ve uygulayan kurumlarin geleneksel
kok degerleri dncelerken sosyopolitik ve sosyokiiltiirel agidan sistemin devamhligini pedagojik gayelerin 6niine
gecirdigi soylenebilir. Geleneksel degerler olarak ifade edebilecegimiz yardimseverlik, vatanseverlik ve sevgi kdk
degerleri elbette 6grencilerin aidiyeti ve mensup olduklari toplumun hafizasi agisindan olduk¢a 6nemlidir.
Ogrencinin iginde bulundugu toplumun, medeniyet tasavvurunun, anlam deger diinyasinin kodlarina gére
yetismesi, sekillendirilmesi devlet mekanizmasinin en o6ncelikli gorevleri arasinda yer almaktadir. Ancak bu
gorev 21. ylzyilda degisen ve donisen diinyada rekabet glici ylksek, aktiiel yapiyi takip eden, endistri 4.0 gibi
sireclere uyum saglayacak oOgrenciler vyetistirebilme gayesini geri planda birakmamalidir. Sabir, saygi,
O0zdenetim, diristlik kok degerleri ders materyallerinde dengeli bicimde dagiimali; 6zellikle “6grenmeyi
O0grenme” siireci ile etkilesim halinde olan sabir, 6zdenetim kok degerlerine yonelik ¢ok yonli igerikler

gelistirilmelidir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her turli ihlallerde sorumluluk yazar(lar)a aittir.”
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