I.I OE E C (International Journal of EurasianEducationandCulture)  Vol: 6, Issue: 12 2021

- Bozdag, B. & Ergin, M. (2021). The Effect of Empathic Tendencies of University Students
_JJ @ - E' on Their Leadership Behaviors Preferred in Sports, International Journal of Eurasian
— Education and Culture, 6(12), 60-87.

DOI: http://dx.doi.org/10.35826/ijoecc.347

(ISSN: 2602-4047) ArticleType (Makale Turi): Research Article

THE EFFECT OF EMPATHIC TENDENCIES OF UNIVERSITY STUDENTS ON THEIR
LEADERSHIP BEHAVIORS PREFERRED IN SPORTS

Berkan BOZDAG
Dr., Yozgat Bozok University, Yozgat, Turkey, brknbozdag @gmail.com
ORCID: 0000-0003-3657-4359

Murat ERGIN
Dr., Aksaray University, Aksaray, Turkey, muratergin@aksaray.edu.tr
ORCID: 0000-0001-6188-0492

Received: 21.12.2020 Accepted: 27.02.2021  Published: 12.03.2021

ABSTRACT

In this study, it was aimed to determine the effect of empathic tendencies of university students
on their leadership behaviors. Within the scope of this purpose, the sample of the study consists
of a total of 414 participants, 201 female and 213 male, determined by the convenience sampling
method among university students studying at Yozgat Bozok University and Kirsehir Ahi Evran
University in the academic year 2019-2020. In the study, "Empathic Tendency Scale" (ETS) and
"Leadership for Sports Scale" were used as data collection tools. The distribution of the data was
examined with the Kolmogorov-Smirnov test and it was determined that the data showed a normal
distribution when the kurtosis and skewness values were taken into account. Independent-
Samples t Test, One-Way ANOVA, Pearson Correlation and Simple Linear Regression Analysis were
used to analyze the data. As a result of the analyses made in this direction, it was determined that
the mean scores of the leadership behaviors of the students were high while the mean scores of
their empathic tendencies were at the medium level. When the correlation between the
participants' empathic tendencies and leadership behaviors is examined, it is seen that there is no
significant relationship between the mean scores of students obtained from the empathic
tendency scale and the mean scores obtained from the leadership behavior tendency scale. When
the linear regression analysis results regarding the effect of empathic tendencies on leadership
behaviors were examined, it was determined that empathic tendencies had a positive effect on
leadership behaviors, but this effect was not statistically significant. As a result, it is recommended
to prepare training programs for students and to implement these programs regularly, since their
leadership qualities and empathy skills can be improved with education.

Keywords: University student, leadership behavior, empathic tendency.
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INTRODUCTION

Living beings have to communicate in order to maintain their lives. The communication that all living beings need
has a completely different place in human life. This is because, unlike other living beings, human beings have the
opportunity to examine and develop their ongoing communications (Dékmen, 2004). For human beings, who are
a social entity, the quality of communication and the feedback they receive after communication affect the
person's perception of him/herself. In this sense, empathic skill levels have a very important place in the quality

of the communication process of individuals (Kaya & Siyez, 2010).

When the literature on the concept of empathy is examined, it is seen that the concept of empathy has been
defined in different ways in the historical process. For example, Rogers, who has worked on empathy throughout
his career, defined empathy in the 72's as "the process of putting him/herself in the place of the other person
and looking at events from his/her perspective, understanding and perceiving the feelings and thoughts of that
person correctly and communicating this situation to him/her" (Rogers, 1970; cited in Dékmen, 2004). In
addition, there are different opinions about the training of empathy. Some researchers claim that this concept is
an innate feature, while others state that empathy can be developed later. Today, the common opinion is that
people can be taught to empathize in addition to having innate empathy skills (Shapiro, 2000). The aims of
training are to ensure the creativity, entrepreneurship, taking responsibility and socialization of individuals, and
to raise successful people with high motivation and advanced leadership characteristics who can live in harmony

with people of different personalities (Dokmen, 1994).

A true leader has to provide the necessary environment and motivate the members of the organization to use
their capacities in the best way. The leader is expected to master the emotions of the individuals in his/her team.
This is because team members perform better when they feel comfortable and know they are valued. Therefore,
correct team interaction brings success (Bilbiloglu, 2001). In summary, one of the keys to being a successful
leader, which is an important part of education (Ayyildiz Durhan, 2020), is to establish successful communication

with empathy (Goleman, Welch & Welch, 2012).

According to Dokmen (2004), one of the obstacles to successful communication is interpersonal conflict, which
is @ common situation today. It is stated that individuals, who generally have a negative attitude towards their
environment and who are prone to conflict, have a higher tendency to engage in communication conflicts and

that their empathy levels may be lower (D6kmen 2004).

Empathy skills become even more important during the university period when conflicts are inevitable and the
individual begins to socialize, leave the family and open up to the outside world, get involved in the social
environment, and especially when relationships with family, friends and other circles differ and emotional
changes begin. It is known that in this period, there is a strong desire to be included in the peer group and to be
accepted by them and interpersonal interaction is experienced intensely. For this reason, it is a matter of curiosity

to what extent the empathic actions of university students have an effect on their leadership behavior. When
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the literature is examined, it is seen that the number of studies evaluating the effects of the empathic tendencies
of university students on their leadership behavior is quite limited. In this context, the effect of the empathic
tendencies of university students, who are the adults of our future, on their leadership behavior is a matter of
curiosity. In addition, it is thought that the results obtained from the research and the suggestions made will

contribute to the literature.

METHOD

In the study, it was aimed to examine the effect of empathic tendencies of university students on their leadership
behaviors and to determine whether there is a significant difference between students' demographic
characteristics. The model of this research is the relational screening model. In this approach, which is based on
investigating and describing a past or present situation as it is, the event, phenomenon or situation under
investigation is tried to be explained as it is (Karasar, 2015). Ethics committee approval of the study was obtained

from Yozgat Bozok University Ethics Committee before starting the study (Decision No: 19/21).

Study Group

The sample of the study consists of a total of 414 participants, 201 female and 213 male, determined by easily
accessible sampling method among university students studying at Yozgat Bozok University (YOBU) and Kirsehir

Ahi Evran University (KAEU) in the academic year 2019-2020.

Table 1. Frequency and Percentage Distributions Regarding the Demographic Characteristics of the Students

Variable Groups f %
Female 201 48.6
Gender Male 213 51.4
Total 414 100
Yozgat Bozok 237 57.2
University Kirsehir Ahi Evran 177 42.8
Total 414 100
1st 99 23,9
2nd 124 30,0
Grade 3rd 87 21,0
4th 104 25,1

Total 414 100

When Table 1 is examined, 51.4% (n=213) of the students were male and 48.6% (n=201) of them were female
according to the gender variable. According to the university variable, 42.8% (n=177) of the students participating
in the study were studying at Kirsehir Ahi Evran University, while 57.2% (n=237) were studying at Yozgat Bozok
University. In terms of grade variable, 23.9% (n=99) of students were studying in the 1st grade, 30% (n=124) in
the 2nd grade, 21% (n=87) in the 3rd grade, and 25.1% (n=104) in the 4th grade.

Data Collection Tools

The "Empathic Tendency Scale" (ETS) prepared by Dékmen (1988) to determine the empathic tendencies of the
students and the "Leadership Scale for Sports" developed by Chelladurai and Saleh (1980) and adapted to Turkish
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Culture by Tiryaki (2000) to determine the leadership behavior that students prefer and perceive were used as

data collection tools.

Empathic Tendency Scale

Empathic Tendency Scale (ETS): This scale, prepared by Dokmen in 1988, was developed to measure the empathy
potential of individuals in daily life, and is a one-dimensional Likert-type scale consisting of 20 questions. Each
question is scored between 1 and 5. A minimum of 20 points and a maximum of 100 points can be obtained from
the scale. While calculating the scores, 3rd, 6th, 7th, 8th, 11th, 12th, 13th, 15th questions are collected in reverse.
The total score obtained represents the empathic tendency scores of the subjects. ETS was administered to a
group of 70 students twice with three week intervals using the method of repeating the scale. The reliability of
the scale obtained from this application was found to be 0.82. The split-half reliability of the scale between the
scores the subjects got from the odd and even items of the scale was found to be 0.86 (D6kmen, 1988). The

Cronbach Alpha reliability coefficient of the scale calculated in our research group was calculated as 0.74.

Leadership for Sports Scale

The "Leadership for Sports Scale" developed by Chelladurai and Saleh (1980) and adapted to Turkish Culture by
Tiryaki (2000) consists of 40 items and five sub-dimensions. Answers given to the items are evaluated with a 5-
point Likert type grading. This evaluation is in the form of never, rarely, occasionally, often, always. The scale
consists of 5 sub-scales that describe leadership behaviors: Education and Training-ET, Democratic Behavior-DB,
Authoritarian Behavior-AB, Social Support-SS, Positive Feedback-PF (Tiryaki, 2000). The internal consistency
coefficients calculated by Toros and Tiryaki (2006) are .80 for (ET), .79 for (DB), .41 for (AB), .75 for (SS) and .60
for (PF). In this study, internal consistency coefficients calculated with Cronbach Alpha were calculated as .86 for
education-training behavior, .75 for democratic behavior, .78 for social support behavior, .86 for positive

feedback, and .68 for authoritarian behavior.

Data Analysis

The data obtained in the research were analyzed by using the SPSS 22.0 package program. The Kolmogorov-
Smirnov test was conducted to test whether the data showed normal distribution, and after the data was found
to be normally distributed, Independent Samples t-test and One-Way ANOVA (One-Way ANOVA) were used for
students' gender and university variables. Pearson Correlation test was used in relational analysis. Linear
regression analysis was used to determine the effect of university students' empathic tendencies on their

leadership behaviors preferred in sports.
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FINDINGS

Findings regarding the Data

Table 2. Distribution of the Mean Scores of the Participants from the Scales (n=414)

Scales and Sub-Dimensions X Sd
Education-Training (L1) 4.15 0.97
Democratic Behavior (L2) 412 0.99
Authoritarian Behavior (L3) 3.75 1.19
Social Support (L4) 4.05 1.02
Rewarding Behavior (L5) 4.01 0.99
Leadership Behavior (Total) 4.06 1.01
Empathic Tendencies Scale (ETS) 3.27 1.21

When Table 2 is examined, it is seen that the leadership behaviors of the students are at a high level with a mean
score of x=4.06, and their empathic tendency is at a medium level with a mean score of x=3.27. When the sub-
dimensions of the leadership behaviors scale applied to students are examined, it is seen that the mean scores
of the students in all sub-dimensions are high and the highest mean score in the sub-dimensions of the leadership

behaviors scale is in the education sub-dimension x=4.15.

Table 3 shows the results of the t test regarding the significant difference in the Empathic Tendencies and

Leadership Behaviors of the students according to their gender.

Table 3. T Test Results on the Significant Difference in the Empathic Tendencies and Leadership Behaviors of
Students According to Their Gender

Gender n X Sd t Df P
Education-Training (L1) F(;/In;fele ;251’ jié 8‘513 3.63 412 00**
Democratic Behavior (L2) F:/In;?ele ;2; jCZé 822 3.89 412 00**
Authoritarian Behavior (L3) Ft;ﬂrzfele ;251’ 22; 823 5.08 412 .00**
TR - T - ST
Rewarding Behavior (L5) F(;/In;fele ;251’ :gg 832 1.04 412 23
Leadership Behavior (Total) Fﬁ/T;fele 52; :;g 833 4.06 412 00**
Empathic Tendencies Scale (ETS) F;z/ln;?ele ;2; ;i: 8111 0.72 412 46

When Table 3 is examined, as a result of examining whether there is a significant difference in the mean scores
of the students' empathic tendencies according to their gender, no significant difference was found in their
empathic tendencies according to the gender. Except for the rewarding behavior sub-dimension of the students'
leadership behaviors scale, it was concluded that the total score of the scale and the mean scores obtained in all

other sub-dimensions were significantly different in favor of female students.
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Table 4 shows the results of the t test regarding the significant difference between the Students' Empathic

Tendencies and Leadership Behaviors according to their University.

Table 4. t Test Results for the Significant Difference in Students' Empathic Tendencies and Leadership Behaviors
According to Their University

University n X Sd t Df p

Education-Training (L1) YKQELLJJ ;;; jig 82; 1.90 412 06

Democratic Behavior (L2) YK(/-)\ELLJJ ;;; ji; 82;1 -0.30 412 76

Authoritarian Behavior (L3) YKSELLJJ Z; :gi 867;; 233 412 02+

mesaetio g 00w

Rewarding Behavior (L5) YK(/-)\ElLJJ g; ggg 82; 1.45 412 14

Leadership Behavior (Total) YKSELLJJ ;;; jgi 822 1.07 412 o8

Empathic Tendencies Scale (ETS KAEU 177 3.33 0.42

P | . YOBU 237 3.22 0.42 2.79 412 017

When Table 4 is examined, it is seen that there is a significant difference in the mean scores of the empathic
tendencies of the students according to the university variable, as a result of the examination of whether there
is a significant difference in the empathic tendencies of the students according to the university variable (p
<0.01). This significant difference is due to the fact that the mean scores (x=3.33) of the students at Kirsehir Ahi
Evran University obtained from the "Empathic Tendency" scale (x=3.33) are higher than the mean scores of the

students at Yozgat Bozok University obtained from the "Empathic Tendency" scale (x=3.22).

It was examined whether there is a significant difference in leadership behaviors of students according to the
university variable. When examining the levels of "Authoritarian Behavior Leadership", one of the sub-
dimensions of Leadership Behaviors, according to the university variable, it is seen that there is a significant
difference according to (p <0.05). The reason for this significant difference is that the mean scores of the students
at Yozgat Bozok University (x=3.81) from obtained from the "Authoritarian Behavior Leadership " sub-dimension
are higher than the mean scores of the students at Kirsehir Ahi Evran University (x=3.66). When the levels of
"Social Support Leadership", one of the Leadership Behaviors sub-dimensions, are examined according to the
university variable, it is seen that there is a significant difference according to (p <0.05). This significant difference
is due to the fact that the average scores of the students in Yozgat Bozok University (x=4.14) from the sub-
dimension of "Social Support Leadership" are higher than the mean scores (x = 3.99) of the students at Kirsehir
Ahi Evran University. According to the university variable, it is understood that there is no statistical significance
(p> 0.05) between the total mean scores of leadership behaviors and sub-dimensions of Education-Training,

Democratic Behavior and Rewarding Behavior of the same scale.
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Table 5 shows the One-Way ANOVA results regarding the difference in Empathic Tendencies and Leadership

Behaviors according to the variable of participants' grades.

Table 5. The One-Way ANOVA Results Regarding the Difference in Empathic Tendencies and Leadership
Behaviors According to the Variable of Participants' Grades

L Test
Scales and Sub-dimensions Grade Level n X Sd e.ve.ne es F p Tamhane’s
Statistics p

1st grade (1) 99 4.19 0.43
2ndgrade (2) 124 4.08  0.54

Education Training (L1) 3.88 0.01 2.69 .05* 2-3
3dgrade(3) 87 4.26 0.45
4thgrade (4) 104 4.17 0.44
1st grade (1) 99 4.24 0.46
) ) 2ndgrade (2) 124 4.07 0.62
D tic Beh L2 4.97 0.00 217 .09 -
emocratic Behavior (L2) 5y 0 40 3) 87 408 053
4thgrade (4) 104 4.09 0.47
1st grade (1) 99 3.96 0.66
o ) 27dgrade (2) 124 3.67 0.62 - 1-2
Authoritarian Behavior (L3) 3 grade (3) 87 371 0.62 0.94 0.42 4.59 .00 1.4
4thgrade (4) 104 3.68 0.71
1st grade (1) 99 4.09 0.47
2ndgrade (2) 124 4.08 051
ial L4 . 4 2.04 11 -
Social Support (L4) 3dgrade (3) 87 409  0.49 0.93 043 20
Athgrade (4) 104 3.95  0.49
1st grade (1) 99 4.08 0.55
) ) 2Mgrade (2) 124 401 0.62 o
Rewarding Behavior (L5) 39grade (3) 87 414 0.41 5.51 0.00 4.38 .01 3-4
4thgrade (4) 104 3.85 0.66
1st grade (1) 99 4.14 0.42
2nd 2 124 4.02 .
Leadership Behavior (Total) grade (2) 02 050 2.57 054 218 .09 ;

3dgrade(3) 87 4.10 041
4hgrade (4) 104 4.01 0.44

1st grade (1) 99 3.24 0.36

Empathic Tendencies Scale 2rdgrade (2) 124 3.27 0.43
(ETS) 3rdgrade (3) 87 3.33 0.47

4thgrade (4) 104 3.22 0.43

2.94 0.33 1.27 .29 -

When Table 5 is examined, there is no significant difference (p> 0.05) in the mean scores of the Empathic
Tendencies of the students according to their grade level as a result of examining whether there is a significant
difference in the Empathic Tendencies mean scores of the students according to their grade level. When
examining the findings regarding the difference in Leadership Behaviors scale and its sub-dimensions according
to the grade variable, it was determined that there is a significant difference at the grade level of the "Education
and Training" levels, one of the sub-dimensions of the "Leadership Behavior" scale (F=2.69, p=0.05, p <0.05). In
order to determine which group caused the significant difference, Tamhane's T2 test was performed as a result
of the variances not being homogeneous from Post Hoc tests. According to the Tamhane's T2 test result, it was
determined that there is a significant difference between the 2nd group and the 3rd group of the students' grade
levels at the level of “Education and Training” which is one of the sub-dimensions of the "Leadership Behaviors"
scale. It was observed that the levels of Education and Training, one of the sub-dimensions of the Leadership
Behavior, of the students at the 3rd grade level (x=4.26) were higher than the students at the 2nd grade level (x
=4.08).
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It was determined that students' levels of "Authoritarian Behavior", which is one of the sub-dimensions of the
"Leadership Behavior" scale, differ significantly according to the grade level (F=4.59, p=0.00, p<0.05). According
to the result of Tamhane's T2 test performed to determine which group caused the significant difference, it was
concluded that the mean scores of 1st grade students (Xx=3.96) were higher than the students of 2nd grade
(x=3.67) and 4th grade (x=3,68) in the "Authoritarian Behavior" sub-dimension of the "Leadership Behavior"
scale. It was determined that students levels of "Rewarding Behavior" which is one of the" Leadership Behavior"
sub-dimensions differ significantly according to the grade level (F = 4.38, p = 0.01, p <0.01). According to the
results of Tamhane's T2 test performed in order to determine which group caused the significant difference, it
was concluded that the mean score of the students in the 3rd grade (x=4.14) is higher than the mean score of
the students in the 4th grade (x = 3,85) in the "Rewarding Behavior" sub-dimension of the "Leadership Behavior"
scale. It was determined that there was no significant difference (p> 0.05) in the total score of "Leadership
Behaviors" scale and the Democratic Behavior and Social Support sub-dimensions of the scale according to the

grade variable.

Table 6 shows the correlation test results showing the relationship between Students' Empathic Tendencies and

Leadership Behaviors.

Table 6. Correlation Test Results Showing the Relationship Between Empathic Tendencies and Leadership

Behaviors
Variable LF1 LF2 LF3 LF4 LF5 L Top EEO
Education Training (L1) 1

Democratic Behavior (L2) 752%* 1

Authoritarian Behavior (L3) .529** .605** 1
Social Support (L4) TJ21%* 704%* .595** 1

Rewarding Behavior (L5) .651** .508** .368** 486** 1

Leadership Behavior (Total) 918%* 885%* 726** .854%* .705%* 1
Empathic Tendencies Scale (ETS) 088 .005 -.027 .064 .003 .042 1

When Table 6 is examined, it is seen that there is no significant relationship between the mean scores obtained
from the empathic tendencies scale by the students and the mean scores obtained from the scale of leadership

behavior tendencies.

Table 7 shows the Linear Regression Analysis Results Regarding the Effect of Empathic Tendencies on Leadership

Behaviors.

Table 7. Linear Regression Analysis Results Regarding the Effect of Empathic Tendencies on Leadership

Behaviors
Variable B Sd t p
Constant 156.695 6.816 22.988 .000
Empathic Tendencies 0.088 0.104 0.848 .397
R=0.042 R2=-0.001
F(1.413)=0.719 p=0.397 Durbin-Watson=1.839
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When Table 7 is examined, it is determined that our Durbin Watson value is greater than 1.5 and close to 2, so
there is no autocorrelation between the dependent variable (Leadership Behaviors) and the independent
variable (Empathic Tendencies), and the relationship between the dependent variable and the independent
variable is not false. The fact that Durbin Watson value is close to 2 indicates that we can make Regression
analysis to our data. Generally, a Durbin-Watson test value of 1.5-2.5 indicates that there is no autocorrelation
(Kalayci, 2005). The relationship between Empathic Tendencies and Leadership Behaviors was not found to be
significant (F (1.413)=0.719 p >0.05 p=0.397). According to the results of the regression analysis, the regression
equation for predicting the tendency towards leadership behaviors is as follows: Leadership Behaviors = 156.70
+ 0.088 * Empathic Tendencies. According to this equation, it is seen that when Empathic Tendencies are
increased by one unit, the tendency towards Leadership Behaviors is positively affected by 1.408, but this effect

is not statistically significant (p >0.05 p=0.397).

DISCUSSION and CONCLUSION

In this study, it was aimed to determine the empathic tendencies of university students and their effect on
leadership behaviors. As a result of the data obtained from the study, it was concluded that the mean scores
obtained by the female students from the "Empathic Tendencies" scale were significantly higher than the male
students according to the gender variable among the participants. When the literature is examined, it is seen
that there are many studies supporting this finding. Dorak and Vurgun (2006), in their study examining the
empathy levels of athletes of different genders engaged in team sports, concluded that the empathy levels of
female athletes are higher than that of men. In the study by Karakaya (2001) on the empathy skills of nursing
students, it was concluded that female students' empathy scores were significantly higher than male students.
As a result of their study on teacher candidates, Ekinci (2009) analyzed the mean scores of empathic tendencies
by gender and concluded that there is a significant difference in favor of female participants. In the study by
Satilmis (2012), it was stated that female students' affective, cognitive and total empathy levels were higher than
male students' empathy levels. In the study of Bakir (2019) on university students, it was found that women
generally have more empathy skills compared to men. In addition, there are findings that support the findings of
the present study in Ergoban (2003) study on primary school branch teachers, and also in the studies of Cohen
and Strayer (1996), D’Ambrosio, Olivier, Didon, and Besche (2009). In some studies in the literature, no difference
was found in the mean scores of empathic tendency according to gender. Ak¢akoyun, Caliskan, and Karli (2010)
concluded in their study on athletes that the gender variable does not make a difference on the level of empathy.
Yaydirgan (2008), on the other hand, stated that there is no significant difference between boys and girls in terms
of empathic tendency levels. In the present study, the reason for the high empathic tendency of female

individuals may be due to the more sensitive and emotional upbringing of female individuals from an early age.

As a result of the data obtained from the study, it was concluded that gender female students' Leadership
Behavior levels are significantly higher than male students according to gender variable among the participants,

in terms of "Leadership in Education and Training", "Democratic Behavior Leadership", "Authoritarian Behavior
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Leadership", "Social Support Leadership", which are sub-dimensions of leadership behaviors, and Leadership
Behaviors scale. As a result of examining the "Rewarding Behavior Leadership" levels, one of the sub-dimensions
of Leadership Behaviors according to gender, it was concluded that there was no statistically significant
difference. When the literature is examined, there are studies that are in line with the current study: Gardiner
and Tiggemann (1999) found in their study that, according to gender, female individuals' interpersonal
relationship orientations and task orientations of leadership style behaviors were significantly higher than male
individuals. Unlike our study, Aydin et al. (2016) examined the leadership characteristics of students in Schools
of Physical Education and Sports and concluded that there is a significant difference in favor of women only in
the human resources frame sub-dimension of the scale, and the difference in other sub-dimensions is not
significant. In the study of Ozdenk (2015) on individuals who do sports and those who do not, it was stated that
supportive and participatory (people-oriented) situations do not make a difference on the gender variable. Again,
Eagly and Johnson (1990) found in their studies on gender and leadership characteristics that women display a
more democratic and participatory leadership style, while men show autocratic and imperative leadership styles.
This can be explained by the fact that female students have more skills to understand the feelings and thoughts

of the other person than male students by putting themselves in the place of the other person.

As a result of the analysis conducted to determine whether the empathic tendencies of the students differ
according to the variable of the university they study at, it was determined that the "Empathic Tendencies" levels
of the students studying at Kirsehir Ahi Evran University were significantly higher than the students studying at
Yozgat Bozok University. When the students' levels of ' Social Support Leadership", one of the sub-dimensions
of the leadership behaviors, are examined according to the university variable, it was determined that the "Social
Support Leadership" levels of the students studying at Kirsehir Ahi Evran University were significantly higher than
those of Yozgat Bozok University. When the students’ levels of "Authoritarian Behavior Leadership", one of the
sub-dimensions of leadership behaviors, are examined according to the university variable, it was concluded that
the mean scores of the students studying at Yozgat Bozok University were significantly higher than the students
studying at Kirsehir Ahi Evran University. There are no studies in the literature that reveal whether there is any
significant difference between the university variable and empathic tendency. This can be explained by the

difference between the sample group studied and the measurement tools.

As a result of the data obtained from the study, it was determined that there was no statistically significant
difference (p> 0.05) at the grade level in the "Empathic Tendencies" scale according to the grade level variable
(p>0.05). Studies related to this finding are very few in the literature. In the study conducted by Mete and Gergek
(2005) on nursing students, it was concluded that the higher the grade level, the higher the empathic skill mean
scores. In the study of Karakaya (2001) on the empathy skill scores of nursing students, it was stated that the
empathy skill scores of 4th grade students were significantly higher than the 1st grade students. Again, Ekinci
(2009) found that empathic tendencies of 4th grade students were higher than 1st grade students in their study
on teacher candidates. This finding may be due to the fact that empathy skill should have been acquired at an

earlier age.
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When examining the difference of the students' levels of "Education-Training", which is one of the sub-
dimensions of the "Leadership Behavior" scale according to the grade variable, it was determined that the
education and training levels, which are one of the sub-dimensions of leadership behavior, of the students who
are at the 3rd grade level are significantly higher than the students at the 2nd grade. When examining the
difference of the students' levels of "Authoritarian Behavior", which is one of the sub-dimensions of the
"leadership behavior" scale, according to the grade level, it was observed that the levels of the authoritarian
behavior, which is one of the sub-dimensions of leadership behaviors, of the students at the 1st grade level were
found to be significantly higher than the 2nd and 4th grade students. When examining the difference of the
students' levels "Rewarding behavior", which is one of the sub-dimensions of the "Leadership behavior" scale,
according to the grade level, it was observed that the rewarding behavior levels, which are one of the sub-
dimensions of leadership behavior, of students at the 3rd grade level were found to be significantly higher than
those of the 4th grade. When the literature was reviewed, it was found in the study by Uslu (2018) on the
leadership perceptions of university students that there is a statistically significant difference in favor of 4th grade
students between fourth-year students and first-year students. In the "Leadership Characteristics of Students of
the School of Physical Education and Sports" study conducted by Yildirnnm (2020), it was determined that the
leadership characteristics of 4th grade students are higher than the 1st, 2nd and 3rd grade students. Again,
Dugan and Komives (2007) and Lin (2003) support the conclusion in their studies that leadership skills increase
as the grade level increases. Unlike these studies, Ozmutlu (2008) stated in the study on students of Physical
Education and Sports High Schools that the class variable did not make a difference on leadership skills. This can
be explained by the students' ability to develop their leadership skills and the inclusion of more practical courses

(community service practices, teaching practice, internship, etc.) in the curriculums of upper classes.

It is seen that there is no statistically significant relationship between the students' empathic tendencies scale
and the leadership behavior tendencies scale. According to the linear regression analysis results regarding the
effect of empathic tendencies on leadership behavior, it was concluded that empathic tendencies affect
leadership behavior positively, but this effect was not statistically significant. When the literature is examined,
there are studies that are in parallel with the current study: Vural (2008), in the study on preschool
administrators, concluded that the leadership characteristics do not differ statistically significantly according to
the empatbhic skill levels of the administrators. In the study conducted by Bell and Hall (1954), it was concluded
that there was a relationship between individuals' empathy skills and leadership characteristics. Differently from
the study, Kellet et al. (2002) found that empathy and leadership are positively correlated in their study carried
out mostly on university students. Bakir (2019), in the study on sports sciences students, found that there was a
significant relationship between empathic tendency scores and the sub-dimensions of democratic behavior,
education-training and autocratic behavior, which are among the sub-dimensions of preferred leader behavior.
Erkmen (2007), in the study on university students, figured out that there was a significant relationship between
students' empathic tendency scores and the sub-dimensions of social support, positive feedback, and education-

training, which are among the sub-dimensions of preferred leader behavior. Similarly, Gunther et al. (2007) found
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in their study on nursing students that many features of leadership have a positive relationship with empathy. In
the study conducted by Kiiglik (2017) on students with and without special skills, it was concluded that the
leadership levels of students with special abilities were higher than students without special skills. In the study
of Stogdill (1981), it was stated that leadership is related to many features and one of these features is
intelligence. Bass (1990) stated that intelligence is an important feature for leadership, and specified that there

is a strong relationship between intelligence and leadership in general.

In conclusion, when examining the leadership talent literature, which is very important for university students,
it is seen that the studies conducted at the university level are quite limited. The concept of empathy, which

must be present in a leader, is a very important concept that affects the communication between individuals.

RECOMMENDATIONS

In the studies to be carried out, it is thought that increasing the studies on empathy and leadership training, as
well as the studies on empathy, communication and personal development that provide the opportunity to
develop leadership qualities for university students, who are the adults of the future, will be important and

useful.
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UNIVERSITE OGRENCILERININ EMPATIK EGILIMLERININ SPORDA TERCiH
ETTIKLERI LIDERLIK DAVRANISLARINA ETKISi

0z

Bu arastirmada, universite 6grencilerinin empatik egilimlerinin liderlik davranislarina etkisinin
belirlenmesi amaglanmistir. Bu amag kapsaminda, g¢alismanin arastirma grubunu; 2019-2020
egitim-6gretim déneminde Yozgat Bozok Universitesi ve Kirsehir Ahi Evran Universitesi'nde
O6grenim goéren Universite 6grencileri icerisinden kolay ulasilabilir rnekleme yéntemi ile belirlenen
201 kadin 213 erkek olmak Uzere toplam 414 katihmci olusturmaktadir. Arastirmada; veri toplama
araci olarak “Empatik Egilim Olgegi” (EEQ) ve “Spor icin Liderlik Olcegi” kullanilmistir. Verilerin
dagihmi Kologorov-Smirnov testi ile incelenmis ve basiklik ve carpiklik degerleri dikkate alindiginda
verilerin normal dagihm gosterdigi belirlenmistir. Verilerin analizinde Independent-Samples t testi,
One-Way ANOVA, Pearson Korelasyon ve Basit Dogrusal Regresyon Analizi kullanilmistir. Bu
dogrultuda yapilan analizler sonucunda, 6grencilerin liderlik davraniglarinin ortalama puanlarinin
yuksek diizeyde oldugu, empatik egilimlerinin ise ortalama puanlarinin orta diizeyde oldugu tespit
edilmistir. Katilimcilarin empatik egilimleri ile liderlik davranislari arasindaki korelasyon
incelendiginde; 6grencilerin empatik egilimleri 6lceginden aldiklari puan ortalamalari ile liderlik
davranislan egilimleri 6lgeginden aldiklari puan ortalamalari arasinda anlamli bir iliski olmadigi
gorulmektedir. Empatik egilimlerin, liderlik davranislari Uzerindeki etkisine iliskin dogrusal
regresyon analiz sonuglari incelendiginde; Empatik egilimlerin liderlik davraniglarina olumlu yénde
etkiledigi ancak bu etkinin istatiksel olarak anlamli olmadig belirlenmistir. Sonug olarak liderlik
ozellikleri ve empati kurma becerilerinin egitimle gelistirilebilir 6zellige sahip olmasi nedeniyle,
Ogrenciler icin egitim programlari hazirlanmasi ve hazirlanacak bu programlarin dizenli
uygulanmasi 6nerilmektedir.

Anahtar kelimeler: Universite 6grencisi, liderlik davranisi, empatik egilim.
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GiRiS

Canlilar hayatlarini devam ettirebilmek igin iletisimde bulunmak zorundadir. Butiin canhlarin ihtiya¢ duydugu
iletisimin insan yasamindaki yeri ise bambagskadir. Clinkl insan diger canlilardan farkl olarak, sirdiirmekte oldugu
iletisimleri inceleme ve gelistirme sansina sahiptir (D6kmen, 2004). Sosyal bir varlik olan insan igin iletisimin

kalitesi, iletisim sonrasi almis oldugu geri bildirim kisinin kendine iliskin algilarini etkilemektedir. Bu anlamda

kisilerin iletisim sirecinin kalitesinde, empatik beceri dlizeyleri ok nemli bir yere sahiptir (Kaya ve Siyez, 2010).

Empati kavrami ile ilgili literatiir incelendiginde empati kavraminin tarihsel siire¢ iceresinde farkh sekillerde
tanimlandigi gériilmektedir. Ornegin; meslek yasami boyunca empati konusunda ¢alismalar yapan Rogers 72’li
yillarda empatiyi “bir kisinin kendisini karsisindaki kisinin yerine koyarak olaylara onun bakis agisiyla bakmasi, o
kisinin duygularini ve diistincelerini dogru olarak anlamasi, hissetmesi ve bu durumu ona iletmesi siireci” olarak
tanimlamistir (Rogers,1970; akt. Dékmen, 2004). Buna ek olarak empatinin egitimi ile ilgili farkli gorislere
rastlanmaktadir. Kimi arastirmacilar bu kavramin dogustan gelen bir 6zellik oldugunu ileri stirerken, bazilari ise
empati kurmanin sonradan gelistirilebilecegini belirtmektedir. Glinlimiizde Uzerinde ortak karara varilan goris
ise; insanlarin dogustan empati kurma becerilerinin bulunmasinin yani sira empati kurmanin 6gretilebilecegi
yonindedir (Shapiro, 2000). Egitimin hedefleri bireylerin yaraticiligini, girisimciligini, sorumluluk almasini ve
sosyallesmelerini saglamak, farkh kisilikteki insanlarla uyum iginde yasayabilen motivasyonu yiiksek ve lider

ozellikleri gelismis basarili insanlar yetistirmektir (D6kmen, 1994).

Gergek bir lider 6rgit tiyelerinin kapasitelerini en iyi sekilde kullanmalari igin gerekli ortami saglamak ve tyelerini
motive etmek zorundadir. Liderden takimindaki bireylerin duygularina hakim olmasi beklenir. Clinkd takimi
olusturan kisiler kendilerini rahat hissettiklerinde ve kendilerine deger verildigini bildiklerinde daha yiiksek
performans gosterirler. Dolayisi ile dogru takim etkilesimi basariyi getirir (Blbiloglu, 2001). Ozetle egitimin de
onemli bir parcasi niteliginde olan (Ayyildiz Durhan, 2020) basarili bir lider olabilmenin anahtarlarindan biri

empati yaparak basarili bir iletisim kurmaktir (Goleman, Welch, & Welch, 2012).

Dokmen (2004)’e gore basaril bir iletisimin 6nindeki engellerinden biri de kisiler arasi catismadir. Giinimuzde
cokca rastlanilan bir durumdur. Genelde cevresine olumsuz tutuma sahip, catismaya yatkin kisilige sahip
bireylerin iletisim gatismalarina girme egilimlerinin daha fazla oldugu, empati kurma diizeylerinin ise daha dusuk

olabilecegi belirtilmektedir (Dokmen 2004).

Catismalarin kaginilmaz oldugu ve bireyin sosyallesmeye basladigl, aileden ¢ikip dis diinyaya acildigi, toplumsal
cevreye iyice karistigi ve oOzellikle aile, arkadas ve diger cevresi ile iliskilerin farklilastigl, duygusal yonden
degisimlerin basladig Universite doneminde empati becerileri daha da 6nemli hale gelmektedir. Bu donemde
akran grubu igerisinde yer alabilmek ve tarafindan kabul gérebilmek giicli bir istek olarak karsimiza ¢iktig gibi
kisiler arasi etkilesimin yogun olarak yasandigi bir donem oldugu bilinmektedir. Bu sebeple Universite
ogrencilerinin empatik eylemlerinin liderlik davranislarina etkisinin ne oranda oldugu merak konusudur.

Alanyazin incelendiginde Universite Ogrencilerinin empatik egilimlerinin liderlik davranislarina etkisini
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degerlendiren arastirma sayisinin oldukga sinirli oldugu gorilmektedir. Bu cercevede, gelecegimizin yetiskinleri
olan Universite 6grencilerinin empatik egilimlerinin liderlik davranislarina etkisi merak konusudur. Ayrica

arastirmadan elde edilen sonuglarin ve yapilan onerilerin literatiire katki saglayacagi dusinilmektedir.

YONTEM

Arastirmada, Universite 6grencilerinin empatik egilimlerinin liderlik davranislarina etkisi ve ayni zamanda
Ogrencilerin demografik 6zellikleri arasinda anlamh farklilik olup olmadigini belirlemek amaglanmistir. Bu
arastirmanin modeli iliskisel tarama modeli niteligindedir. “Ge¢miste ya da su an var olan bir durumu oldugu gibi
arastirip betimlemeyi temel alan bu yaklasimda arastirmaya konu olan olay, olgu veya durum oldugu gibi
anlatilmaya galisihr” (Karasar, 2015). Arastirmanin etik kurul onayi arastirmaya baslamadan énce Yozgat Bozok

Universitesi Etik Komisyonu’ndan alinmistir (Karar No: 19/21).
Calisma Grubu

Arastirmanin ¢alisma grubunu 2019-2020 egitim-8gretim yilinda Yozgat Bozok Universitesi (YOBU) ve Kirsehir Ahi
Evran Universitesi (KAEU)'nde &grenim géren Universite 6grencileri, icerisinden kolay ulasilabilir érnekleme

yontemi ile belirlenen 201 kadin 213 erkek olmak lizere toplam 414 katiimci olusturmaktadir.

Tablo 1. Ogrencilerin Demografik Ozelliklerine iliskin Frekans ve Yiizde Dagilimlari

Degisken Gruplar f %
Kadin 201 48.6
Cinsiyet Erkek 213 51.4
Toplam 414 100
Yozgat Bozok 237 57.2
Universite Kirsehir Ahi Evran 177 42.8
Toplam 414 100
1. 99 23,9
2. 124 30,0
Sinif 3. 87 21,0
4. 104 25,1

Toplam 414 100

Tablo 1 incelendiginde 6grencilerin cinsiyet degiskenine gore %51,4’l (n=213) erkek, %48,6'sI (n=201) kadindir.
Universite degiskenine gdre arastirmaya katilan égrencilerin %42,8’i (n=177) Kirsehir Ahi Evran Universitesi’nde
dgrenim gdrmekteyken, %57,2’si (n=237) Yozgat Bozok Universitesinde dgrenim gdérmektedir. Sinif degiskeni
acisindan 6grencilerin %23,9’u (n=99) 1. sinif, %30’u (n=124) 2. sinif, %21’i (n=87) 3.sinif, %25,1’i (n=104) 4. sinif

ogrencisi olarak 6grenim gérmektedir.
Veri Toplama Araglari

Arastirmada veri toplama araci olarak, 6grencilerin empatik egilimlerini belirlemek UGzere Dokmen (1988)
tarafindan hazirlanan “Empatik Egilim Olcegi” (EEQ), 6grencilerin tercih ettikleri ve algiladiklari liderlik davranisini

belirlemek igin ise Chelladurai ve Saleh’ in (1980) gelistirdigi Tiryaki (2000)'nin Tirk Kiltiriine uyarladigi “Spor
icin Liderlik Olgegi” kullanilmistir.
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Empatik Egilim Olcegi

Empatik Egilim Olgegi (EEQ): D6kmen’in 1988 yilinda hazirladigi bu dlgek, kisilerin giinliik yasamda empati kurma
potansiyellerinin dlglilmesi amaciyla gelistirilmis, 20 sorudan olusan tek boyutlu likert tipi bir dlgektir. Her soruya
1 - 5 arasinda puan verilmektedir. Olgekten en az 20 puan, en fazla 100 puan alinabilmektedir. Puanlar
hesaplanirken 3.,6.,7.,8.,11.,12.,13.,15. sorular tersten toplanmaktadir. Deneklerin empatik egilim puanlarini
alinan toplam puan ifade etmektedir. EEQ, 70 kisilik bir 6grenci grubuna, dlgegin tekrari ydntemiyle, {i¢ hafta
arayla iki defa uygulanmistir. Bu uygulamadan elde edilen 6lgegin glivenirligi 0.82 bulunmustur. Deneklerin,
Olgegin tek ve cift maddelerinden aldiklari puanlar arasindaki 6lgegi yarilama guvenirligi 0.86 olarak bulunmustur
(Dékmen, 1988). Olcegin arastirma grubumuzda hesaplanan, Cronbach Alpha giivenirlik katsayisi 0.74 olarak

hesaplanmistir.

Spor icin Liderlik Olcegi

Chelladurai ve Saleh’ in (1980) gelistirdigi, Tiryaki (2000) nin Tiirk Kiiltiriine uyarladigi “Spor icin Liderlik Olcegi”
kullanilmistir. Olgek 40 madde ve bes alt boyuttan olusmaktadir. Maddelere verilen cevaplar 5’li Likert tipi
derecelendirme ile degerlendirilmektedir. Bu degerlendirme: Higbir zaman, nadiren, arada sirada, sik sik, her
zaman seklindedir. Olgek lider davranislarini betimleyen 5 alt dlgekten olusmaktadir; Egitim ve Ogretim-EQ,
Demokratik Davranis-DD, Otoriter Davranis-OD, Sosyal Destek-SD, Pozitif Geribildirim-PG (Tiryaki, 2000). Toros
ve Tiryaki (2006) tarafindan hesaplanan ig tutarlk katsayilari (EQ) icin .80, (DD) igin .79, (OD) igin .41, (SD) igin .75
ve (PG) igin .60’tir. Bu galisma kapsaminda, Cronbach Alpha ile hesaplanan ig tutarlik katsayilari egitim- 6gretim
davranisi icin .86, demokratik davranis igin .75, sosyal destek davranisi icin .78, pozitif geri bildirim igin .86 ve

otoriter davranis icin .68 olarak hesaplanmistir.

Verilerin Analizi

Arastirmada elde edilen veriler SPSS 22.0 paket programindan yararlanilarak ¢6ziimlenmistir. Verilerin normal
dagihm gosterip gostermedigini test etmek icin Kolmogorov-Smirnov testi yapilmis, verilerin normal dagildig
tespit edildikten sonra 6grencilerin cinsiyet ve (iniversite degiskenleri icin Bagimsiz Orneklemler t testi, One-Way
ANOVA (Tek Yonlii Varyans Analizi) ile bakilmistir. iliskisel analizlerde ise Pearson Korelasyon testi kullanilmistir.
Universite 6grencilerinin empatik egilimlerinin sporda tercih ettikleri liderlik davranislarina etkisini belirlemek

icin ise dogrusal regresyon analizi kullaniimistir.
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BULGULAR

Verilere iliskin Bulgular

Tablo 2. Katiimcilarin Olgeklerden Aldiklari Puan Ortalamalarinin Dagilimi (n= 414)

Olgekler ve alt boyutlan X Ss
Egitim Ogretim (L1) 4,15 0,97
Demokratik Davranig (L2) 4,12 0,99
Otoriter Davranis (L3) 3,75 1,19
Sosyal Destek (L4) 4,05 1,02
Odiillendirici Davranis (L5) 4,01 0,99
Liderlik Davranislari (Toplam) 4,06 1,01
Empatik Egilimler Olgegi (EEQ) 3,27 1,21

Tablo 2 incelendiginde 6grencilerin liderlik davranislarinin X=4,06 ortalama puanla yiksek dizeyde oldugu,
empatik egilimlerinin ise X =3,27 ortalama puanla orta diizeyde oldugu gériilmektedir. Ogrencilere uygulanan
liderlik davranislari 6lgegine ait alt boyutlara bakildiginda tiim alt boyutlarda 6grencilerin almis oldugu ortalama
puanlarin yiksek diizeyde oldugu liderlik davranislari 6lgeginin alt boyutlarda en yiiksek ortalamanin ise egitim-

Ogretim alt boyutunda x =4,15 oldugu gorilmektedir.

Tablo 3’te 68rencilerin cinsiyetlerine gére Empatik Egilimleri ile Liderlik Davraniglarindaki anlamli farkhhga iliskin

t testi sonuglari verilmistir.

Tablo 3. Ogrencilerin Cinsiyetlerine gére Empatik Egilimlerindeki ve Liderlik Davranislarindaki Anlamli Farkliliga
iliskin t Testi Sonuglari

_ Cinsiyet n X Ss t Sd P
Egitim Ogretim (L1) E?E;E ;2; j:ig 8::3 3,63 412 ,00%*
Demokratik Davranis (L2) Efs;ﬂ 5251’ j:éi 8:?2 3,89 412 100**
Otoriter Davranis (L3) Efselﬂ 5251’ ;2; g;gj 5,08 412 00**
AN R R
Odiillendirici Davranis (L5) E?:;E ;2; ::3‘81 8:2: 1,04 412 ,23
Liderlik Davran|§laf| (Toplanj) EfseIE 5251’ ;1:;: g:j: 4,06 412 100**
Empatik Egilimler Olgegi (EEQ) E:i;z ;2; ;;;Z 8:2111 -0,72 412 46

Tablo 3 incelendiginde; 6grencilerin cinsiyetlerine gore empatik egilimleri puan ortalamalarinda anlamli farklilik
olup olmadiginin incelenmesi sonucunda cinsiyetlere gére empatik egilimleri puan ortalamalarinda anlamli bir
tespit edilememistir. Ogrencilerin liderlik davranislari 6lceginin ddillendirici davranis alt boyutu disinda, 6lcegin
toplam puani ve diger biitlin alt boyutlarda alinan puan ortalamalarinin kadin 6grencilerin lehine anlamli

derecede fark oldugu sonucuna ulasiimistir.
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Tablo 4'te Ogrencilerin Ogrenim Gérdikleri Universite tiiriine gére Empatik Egilimleri ile Liderlik

Davraniglarindaki anlamh farklihga iliskin t testi sonuglari verilmistir.

Tablo 4. Ogrencilerin Ogrenim Gordiikleri Universite Tiiriine Gére Empatik Egilimlerindeki ve Liderlik
Davranislarindaki Anlamli Farkliliga iliskin t Testi Sonuglari

" Univerfite n X Ss t Df p
A
D kratik D L2 KAEU 177 4,11 0,54
emokratik Davranis (L2) YOB.[.J o o oo 0,30 a12 76
Otoriter Davranis (L3) YK(/-)\ELLJJ Z; ;12(15 8:23 233 412 02
S | Destek (L4 KAEU 177 4,14 0,50
osyel Destelc (4 YOBU 237 3,99 0,48 310 412 02*
Odllendirici D L5 KAEU 177 4,06 0,52
Ullendirici Davranig (L5) s e Yoo e 1,45 412 14
Liderlik D | Topl KAEU 177 4,09 0,45
iderlik Davraniglari (Toplam) . i voa " 1,07 412 28
E tik Egilimler Olgegi (EEO KAEU 177 3,33 0,42
mpeti ERlimler Cleet! ! YOBU 237 3,22 0,42 2,79 412 01

Tablo 4 incelendiginde; Ogrencilerin 6grenim gordiikleri {iniversite degiskenine gére empatik egilimleri puan
ortalamalarinda anlamh farkhhk olup olmadiginin incelenmesi sonucunda; 6grencilerin 6grenim gordikleri
Universite degiskenine gore empatik egilimleri puan ortalamalarinda anlamh farklilik oldugu goérilmektedir
(p<0.01). Bu anlamli farklilik Kirsehir Ahi Evran Universitesi'nde égrenim géren 6grencilerin”Empatik Egilimleri”’
dlceginden aldiklari puan ortalamalarinin (x=3,33) Yozgat Bozok Universitesi'nde dgrenim géren 6grencilerin
(x=3,22) empatik egilimleri Olceginden aldiklari puan ortalamalarindan daha yiksek olmasindan

kaynaklanmaktadir.

Ogrencilerin 6grenim gordiikleri Gniversite degiskenine gére liderlik davranislarinda anlamli farklilik olup olmadigi
incelenmistir. Ogrencilerin 6grenim gérdiikleri Giniversite degiskenine gére Liderlik Davranislari alt boyutlarindan
“Otoriter Davranig Liderligi”’ duzeyleri incelendiginde (p<0.05)’e gore anlamli farkhhk oldugu gérilmektedir. Bu
anlamli farklihk Yozgat Bozok Universitesi’'nde Ogrenim géren &grencilerin (x=3,81) “Otoriter Davranis Liderligi”
alt boyutundan aldiklari puan ortalamalarinin Kirsehir Ahi Evran Universitesi'nde égrenim géren 6grencilerin
aldiklari puan ortalamalarindan (%=3,66) daha yiiksek olmasindan kaynaklanmaktadir. Ogrencilerin grenim
gordukleri tniversite degiskenine gore; Liderlik Davranislari alt boyutlarindan “Sosyal Destek Liderligi”’ dizeyleri
incelendiginde (p<0.05)‘e gore anlamli farkliik oldugu gorilmektedir. Bu anlamli farkliik Yozgat Bozok
Universitesi’'nde 6grenim gdren dgrencilerin  (x=4,14) “Sosyal Destek Liderligi”’ alt boyutundan aldiklari puan
ortalamalarinin Kirsehir Ahi Evran Universitesi’nde &grenim goéren égrencilerin aldiklari puan ortalamalarindan
(%x=3,99) daha yiiksek olmasindan kaynaklanmaktadir. Ogrencilerin 6grenim goérdikleri tniversite degiskenine
gore; liderlik davranislari toplam puan ortalamalari ve ayni dlgegin Egitim Ogretim, Demokratik Davranis,

Odillendirici Davranis alt boyutlari arasinda istatistiksel olarak anlamhilik (p>0.05) olmadigi anlasiimaktadir.
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Tablo 5’te Katilimcilarin Ogrenim Goérdiigii Sinif Degiskenine Gére Empatik Egilimleri ile Liderlik Davranislarindaki

Farkhliga iliskin One-Way ANOVA Sonuglarina yer verilmistir.

Tablo 5. Katilimcilarin Ogrenim Gérdiigii Sinif Degiskenine gére Empatik Egilimleri ile Liderlik Davranislarindaki
Farkliliga iligkin One-Way ANOVA Sonuglari

Levene Test

Olgekler ve Alt Boyutlari Sinif Diizeyi n X —— F p Tamhane’s
istatistik p
1.sinif(1) 99 4,19 0,43
" 2.sinif(2 124 4,08 0,54
Egitim Ogretim (L1) sinif(2) ’ 4 388 001 269 ,05* 23
3.sinif(3) 87 4,26 0,45
4.sinif(4) 104 4,17 0,44
1.sinif(1) 99 4,24 0,46
. 2.s1nif(2) 124 4,07 0,62
D kratik D L2 4,97 0,00 2,17 09 -
emokratik Davranis (L2) 3snif(3) 87 4,08 0,53 ' ' ' '
4.s1nif(4) 104 4,09 0,47
1.sinif(1) 99 3,96 0,66
. 2.s1n1f(2) 124 3,67 0,62 1-2
Otoriter D L3 0,94 0,42 4,59 00**
oriter Davranis (L3) 3snf(3) 87 371 0,62 ' ' ' ' 14
4.s1nif(4) 104 3,68 0,71
1.sinif(1) 99 4,09 0,47
2.sinif(2) 124 4,08 0,51
S | Destek (L4 0,93 0,43 2,04 ,11 -
osyal Destek (L4) 3snif(3) 87 4,09 0,49
4.sinif(4) 104 3,95 0,49
1.sinif(1) 99 4,08 0,55
- L 2.s1nif(2) 124 4,01 0,62 -
Odillendirici Davranis (L5) 3.5nif(3) 37 414 0,41 5,51 0,00 4,38 ,01 3-4
4.sinif(4) 104 3,85 0,66
1.sinif(1) 99 4,14 0,42
A 2.sinif(2) 124 4,02 0,50
Liderlik D | Topl 2,57 0,54 2,18 09 -
iderlik Davranislart (Toplam) ——3"C e o) 00270 0.41 ' ' ' '
4.sinif(4) 104 4,01 0,44
1.sinif(1) 99 3,24 0,36
Empatik Egilimler Olgegi 2.s1nif(2) 124 3,27 0,43
) 294 033 127 29 -
(EEO) 3.sinif(3) 87 3,33 047
4.s1nif(4) 104 3,22 043

Tablo 5 incelendiginde; 0Ogrencilerin 6grenim

gordikleri sinif dizeyine gore empatik egilimleri puan

ortalamalarinda anlamli farklilk olup olmadigi incelenmesi sonucunda 6grencilerin 6grenim gordikleri sinif

diizeyine gore empatik egilimleri puan ortalamalarinda anlamh bir farkllik tespit edilmemistir (p >0.05).

Ogrencilerin dgrenim gérdigi sinif degiskenine gore Liderlik Davranislari 8lgegi ve alt boyutlarindaki farkhiliga

iliskin bulgular incelendiginde; Ogrencilerin “Liderlik Davranislar’” 6lgeginin alt boyutlularindan “Egitim-

Ogretim” diizeylerinin sinif diizeyinde anlaml bir farkliligin oldugu tespit edilmistir. (F=2,69, p=0,05, p <0.05).

Anlamli farkhligin hangi gruptan kaynaklandigini belirlemek icin Post Hoc testlerinden varyanslarin homojen

olmamasi sonucu Tamhane’s T2 testi yapilmistir. Yapilan Tamhane’s T2 testi sonucuna gére 6grencilerin “Liderlik

Davranislar’”’ 8lceginin alt boyutlarindan “Egitim-Ogretim” diizeylerinde sinif diizeyinin 2. grubu ile 3. grubu

arasinda anlamli farklilk oldugu belirlenmistir. 3. sinif diizeyinde (x=4,26) olan 6grencilerin Liderlik Davranislari

alt boyutlarindan Egitim-Ogretim diizeyleri 2. sinif diizeyindeki (x=4,08) &grencilere gére daha yiiksek oldugu

gorilmustar.
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Ogrencilerin “Liderlik Davraniglar”” élgeginin alt boyutlarindan “Otoriter Davranig” diizeylerinin, sinif diizeyine
gore anlamli derecede farklilastigi tespit edilmistir (F=4,59, p=0,00, p <0.05). Anlaml farklili§in hangi gruptan
kaynaklandigini belirlemek icin yapilan Tamhane’s T2 testi sonucuna gére 6grencilerin ““Liderlik Davranislar”’
6lgeginin “Otoriter Davranis” alt boyutunda 1. sinif 6grencilerin puan ortalamalarinin (x=3,96) 2. sinif (x=3,67) ve
4. sinif (x=3,68) dgrencilerine gore daha yiiksek oldugu sonucuna ulasilmistir. Ogrencilerin ““Liderlik Davraniglarr”’
dlgeginin alt boyutlarindan “Odillendirici Davranis” diizeylerinin, sinif diizeyine gére anlamli derecede
farkhlastigi tespit edilmistir (F=4,38, p=0,01, p <0.01). Anlamh farkhhgin hangi gruptan kaynaklandigini tespit
edebilmek igin Yapilan Tamhane’s T2 testi sonucuna gore Ogrencilerin “Liderlik Davraniglar’” 0lgeginin
“Qdiillendirici Davranis” alt boyutunda 3. sinifta 6grenim géren dgrencilerin puan ortalamalari (x=4,14) 4. sinifta
O0grenim goren Ogrencilerin puan ortalamalarindan (%=3,85) daha ylksek oldugu sonucuna ulasiimistir.
Ogrencilerin dgrenim gérdigi sinif degiskenine gére “Liderlik Davraniglar” 6lgegi toplam puani ve &lgegin

Demokratik Davranis, Sosyal Destek alt boyutlarinda anlamli bir farkliligin olmadigi belirlenmistir (p >0.05).

Tablo 6’da Ogrencilerin Empatik Egilimleri ile Liderlik Davranislarindaki arasindaki iliskiyi gésteren korelasyon

testi sonuglari verilmistir.

Tablo 6. Empatik Egilimler ile Liderlik Davranislari Arasindaki iliskiyi Gdsteren Korelasyon Testi Sonuglari

Degisken LF1 LF2 LF3 LF4 LF5 L Top EEO
Egitim Ogretim (L1) 1
Demokratik Davranig (L2) ,752** 1
Otoriter Davranis (L3) ,529%* ,605%* 1
Sosyal Destek (L4) ,721%* ,704%* ,595%* 1
Odiillendirici Davranis (L5) ,651** ,508%* ,368%* LAB6** 1
Liderlik Davranislari (Toplam) ,018** ,885%* ,726** ,854** ,705%* 1
Empatik Egilimler Olgegi (EEQ) ,088 ,005 -,027 064 ,003 ,042 1

Tablo 6 incelendiginde 6grencilerin empatik egilimleri Olceginden aldiklari puan ortalamalari ile liderlik

davranislari egilimleri 6l¢eginden aldiklari puan ortalamalari arasinda anlamli bir iliski olmadigi gérilmektedir.

Tablo 7’de Empatik Egilimlerin, Liderlik Davranislari Uzerindeki Etkisine iliskin Dogrusal Regresyon Analiz

Sonuglarina yer verilmistir.

Tablo 7. Empatik Egilimlerin Liderlik Davranislari Uzerindeki Etkisine iliskin Dogrusal Regresyon Analiz Sonuglari

Degisken B ss t p
Sabit 156,695 6,816 22,988 ,000
Empatik Egilimler 0,088 0,104 0,848 ,397
R=0,042 R2=-0,001
F(1,413)=0,719 p= 0,397 Durbin-Watson=1,839

Tablo 7 incelendiginde Durbin Watson degerimiz 1,5’ten buyuk, 2’ ye yakin oldugundan bagimh degisken (Liderlik
Davraniglari) ve bagimsiz degisken (Empatik Egilimler) arasinda otokorelasyon olmadigi, bagimli degisken ve
bagimsiz degisken arasindaki iliskinin yalanci iliski olmadigi belirlenmistir. Durbin Watson degerinin 2’ye yakin

olmasi verilerimize Regresyon analinizi yapabilecegimizi isaret eder. Genellikle 1,5-2,5 civarinda bir Durbin-
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Watson testi degeri otokorelasyon olmadigini géstermektedir (Kalayci, 2005). Empatik Egilimler ile Liderlik
Davranislari arasindakiiliskinin anlamh olmadigi gérilmustar (F(1,413)=0,719 p >0,05 p=0,397). Regresyon analizi
sonuglarina gore liderlik davranislarina egilimin yordanmasina iliskin regresyon esitligi asagida verilmistir. Liderlik
Davranislari= 156,70 + 0,088 * Empatik Egilimler. Bu esitlige gére Empatik Egilimler bir birim arttinldiginda Liderlik
Davraniglarina olan egilim 1,408’ lik kuvvetle olumlu yonde etkiledigi ancak bu etkinin istatistiksel olarak anlamli

olmadigi gérilmektedir (p >0,05 p=0,397).

TARTISMA ve SONUC

Bu arastirmada, Universite 6grencilerinin empatik egilimleri ile liderlik davranislarina etkisinin belirlenmesi
amaglanmistir. Calismadan elde edilen veriler sonucunda katimcilar arasinda cinsiyet degiskenine gore kadin
Ogrencilerin “Empatik Egilimleri” 6lgeginden aldiklari puan ortalamalari erkek 6grencilere kiyasla anlamli
derecede yiiksek oldugu sonucuna ulasiimistir. Literatir incelendiginde, bu bulguyu destekleyen cok sayida
arastirmanin mevcut oldugu goriilmektedir. Dorak ve Vurgun (2006) takim sporu yapan farkli cinsiyetteki
sporcularin empati dizeylerini incelendikleri ¢alismalarinda kadin sporcularin empati diizeylerinin erkeklere
kiyasla daha yiksek oldugu sonucuna ulasmislardir. Karakaya (2001) hemsirelik 6grencilerinin empati becerileri
Gzerinde yapmis oldugu calismasinda, kadin 6grencilerin empati kurma puanlarinin erkek 6grencilere kiyasla
anlamli derecede ylksek oldugu sonucuna ulasiimistir. Ekinci (2009)'nin 6gretmen adaylar tGzerinde yapmis
oldugu ¢alismasinin sonucunda; empatik egilim puan ortalamalarini cinsiyetlere gore incelemis ve kadinlar lehine
anlamh bir fark oldugu sonucuna ulasilmistir. Satilmis (2012) yapmis oldugu calismasinda kadin 6grencilerin
duyussal, bilissel ve toplam empati diizeylerinin erkek 6grencilerin empati diizeylerinden yiiksek oldugunu
belirtmistir. Bakir (2019)'in Universite 6grencileri Uzerinde yapmis oldugu ¢alismasinda kadinlarin, erkeklere
kiyasla genellikle daha fazla empati kurma becerisinde olduklari bulgusuna ulagsmistir. Ayrica; Ercoban (2003)
ilkogretim brans 6gretmenleri (izerinde yaptigi calismasinda; Cohen ve Strayer (1996); D’Ambrosio, Olivier, Didon
ve Besche (2009), bulgulari mevcut ¢alismanin bulgularini destekler niteliktedir. Literattrdeki bazi arastirmalarda
ise empatik egilim puan ortalamalarinda cinsiyete gore herhangi bir farklilik tespit edilememistir. Ak¢akoyun,
Caliskan ve Karli (2010) sporcular Gzerinde yapmis oldugu calismalarinda cinsiyet degiskeninin empati diizeyi
Uzerinde farklilik olusturmadigi sonucuna ulasilmistir. Yaydirgan (2008) ise erkekler ve kizlar arasinda empatik
egilim dizeyleri agisindan anlamli bir farkliliga rastlanmadigini belirtmistir. Mevcut arastirmada kadin bireylerin
empatik egiliminin ylksek olmasinin nedeni kadin bireylerin kiiglik yastan itibaren daha hassas ve daha duygusal

yetistirilmelerinden kaynaklaniyor olabilir.

Calismadan elde edilen veriler sonucunda katilimcilar arasinda cinsiyet degiskenine gore liderlik davraniglari alt
boyutlarindan “Egitim-Ogretim Liderligi”’, “Demokratik Davranis Liderligi’’, “‘Otoriter Davranis Liderligi’’, ““Sosyal
Destek Liderligi” ve Liderlik Davranislari 6lcegi toplam puani agisindan cinsiyeti kadin 6grencilerin Liderlik
Davraniglari diizeylerinin erkek 6grencilere oranla anlamli derecede yiiksek oldugu sonucuna ulasiimistir. Liderlik
Davranislari alt boyutlarindan “Qdiillendirici Davranis Liderligi”’ diizeylerinin cinsiyetlere gére incelenmesi

sonucunda istatistiksel acidan anlamli bir farklilk olmadigl sonucuna ulasilmistir. Literatiir incelendiginde;
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mevcut calismayla paralellik gosteren arastirmalar mevcuttur; Gardiner ve Tiggemann (1999) yaptiklari
¢alismalarinda liderlik stili davranislarinin cinsiyete gore kadin bireylerin kisiler arasi iliski yonelimli ve gérev
yonelimlerinin erkek bireylerden anlamli diizeyde daha fazla sahip olduklari belirlenmistir. Calismamizdan farkh
olarak Aydin vd. (2016) Beden Egitimi ve Spor Yiksekokullarindaki 6grencilerin liderlik 6zelliklerini inceledikleri
¢alismalarinda sadece 6lgegin insan kaynaklari gergevesi alt boyutunda kadinlarin lehine anlamli bir fark oldugu
diger alt boyutlarda farkin anlamli olmadigi sonucuna ulasmislardir. Ozdenk (2015) spor yapan ve yapmayan
bireyler Gzerinde yapmis oldugu calismasinda, destekleyici ve katimci (insana yonelik) durumlarin cinsiyet
degiskeni lzerinde fark olusturmadigini belirtmistir. Yine Eagly ve Johnson (1992) cinsiyet ve liderlik 6zellikleri
Uzerine yaptigl calismalarinda kadinlarin daha gok sergiledikleri liderlik stili, demokratik ve katilimci bir liderlik;
erkeklerin sergiledikleri liderlik stili, otokratik ve buyurgan liderlik stilleri oldugunu tespit etmistir. Bu durum,
kadin 6grencilerin kendisini karsisindaki kisinin yerine koyarak o kisinin duygularini ve dislincelerini anlama

becerilerinin erkek 6grencilerden daha fazla olmasi ile agiklanabilir.

Ogrencilerin empatik egilimlerinin &grenim goérdikleri Universite degiskenine goére farkllik gdsterip
gostermedigini belirlemek igin yapilan analizin sonucunda; 6grencilerin “Empatik Egilimleri”” diizeylerinin Kirgehir
Ahi Evran Universitesi'nde &grenim géren égrencilerin Yozgat Bozok Universitesi’/nde 6grenim géren 6grencilere
kiyasla “Empatik Egilimleri”’ diizeylerinin anlaml derecede yiiksek oldugu belirlenmistir. Ogrencilerin liderlik
davranislan alt boyutlarindan ““Sosyal Destek Liderligi’”’ diizeyleri Universite degiskenine gore incelendiginde;
Kirsehir Ahi Evran Universitesi’nde &grenim goren 6grencilerin, Yozgat Bozok Universitesi’nde 6grenim géren
Ogrencilere kiyasla ““Sosyal Destek Liderligi” dizeylerinin anlamli derecede yiksek oldugu belirlenmistir.
Ogrencilerin liderlik davranislari alt boyutlarindan “Otoriter Davranis Liderligi”’ diizeyleri iniversite degiskenine
gore incelendiginde Yozgat Bozok Universitesi’nde 6grenim géren égrencilerin puan ortalamalari Kirsehir Ahi
Evran Universitesi’nde 6grenim géren égrencilere kiyasla anlamli derecede yiiksek oldugu sonucuna ulasilmistir.
Literatirde Gniversite degiskeni ile empatik egilim arasinda herhangi bir anlamli farklilik olup olmadigini ortaya
koyan galismalara rastlanilmamistir. Bu durum arastirma yapilan érneklem grubu ve 6lgme araglarinin farkhhgiyla

aciklanabilir.

Calismadan elde edilen veriler sonucunda 6grencilerin 6grenim gordigi sinif degiskenine gore “Empatik
Egilimler” o6lgeginde sinif dlzeyinde istatistiksel olarak anlamh bir farkliligin olmadigi belirlenmistir (p>0.05).
Literatiirde bu bulguyla iliskili arastirmalar oldukga azdir. Mete ve Gergek (2005) hemsirelik 6grencileri tizerinde
yapmis oldugu calismasinda, sinif yikseldikce empatik beceri puan ortalamalarinin da yikseldigi sonucuna
varilmistir. Karakaya (2001) hemsirelik 6grencilerinin empati beceri puanlarini arastirdigi calismasinda 4. sinif
ogrencilerinin 1. sinif 6grencilerine gére empati beceri puanlarinin anlamli diizeyde yiiksek oldugunu belirtmistir.
Yine Ekinci (2009)'nin 6gretmen adaylar zerinde yapmis oldugu c¢alismasinda 4. sinif 6grencilerinin empatik
egilimleri 1. sinif 6grencilerinden daha yiliksek oldugu sonucuna ulasmistir. Bu bulgu empati becerisinin daha

erken yaslarda kazanilmis olmasi gerektiginden kaynaklaniyor olabilir.
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Sinif degiskenine goére o6grencilerin “Liderlik Davraniglar” &lgeginin alt boyutlarindan “Egitim-Ogretim”
diizeylerinin sinif dizeyine gore farkliligi incelendiginde; 3. sinif diizeyinde olan 6grencilerin liderlik davranislar
alt boyutlarindan olan egitim-6gretim dlzeylerinin 2. sinif diizeyinde olan 6grencilere gore kiyasla anlamli
derecede yiiksek oldugu tespit edilmistir. Ogrencilerin “liderlik Davraniglar’” &lgeginin alt boyutlarindan
““Otoriter Davranig” duizeylerinin sinif dizeyine gore farkliligi incelendiginde; 1. sinif diizeyinde olan 6grencilerin
liderlik davranislar alt boyutlarindan olan otoriter davranis diizeylerinin 2. sinif ve 4. sinif 6grencilerine kiyasla
anlamli derecede yiiksek oldugu gériilmistir. Ogrencilerin “Liderlik Davranislar” &lceginin alt boyutlarindan
“Odullendirici Davranig” diizeylerinin sinif diizeyine gére farklihg incelendiginde; 3. sinif diizeyinde olan
ogrencilerin liderlik davranislari alt boyutlarindan olan édillendirici davranis diizeylerinin 4. sinif olan 6grencilere
gore anlamli derecede yiksek oldugu gérilmistir. Literatir incelendiginde Uslu (2018) Gniversite 6grencilerinin
liderlik algilarini degerlendirdigi calismasinda dordinci sinif 6grencileri ile birinci sinif 6grencileri arasinda, 4. sinif
ogrencileri lehine istatistiksel olarak anlamli bir farklilik oldugu sonucuna ulasiimistir. Yildirim (2020) tarafindan
yapilan “Beden Egitimi ve Spor Yiiksekokulu Ogrencilerinin Liderlik Ozellikleri”’ calismasinda 4. sinif 6grencilerinin
1., 2. ve 3. sinif 6grencilerine gore liderlik 6zelliklerinin daha yilksek oldugu tespit edilmistir. Yine Dugan ve
Komives (2007); Lin (2003) yapmis olduklari galismalarda sinif diizeyi arttikga liderlik becerilerinin arttig
sonucunu desteklemektedir. Bu calismalardan farkli olarak Ozmutlu (2008) Beden Egitimi ve Spor Yiiksek
Okullarinda 6grenim géren 6grencileri lGzerinde yapmis oldugu calismasinda sinif degiskenin liderlik becerileri
Uzerinde farklilik olugsturmadigini belirtmistir. Bu durum, 6grencilerin liderlik becerilerini gelistirebilmesi ve daha
¢ok uygulamaya donuk derslerin (topluma hizmet uygulamalari, 6gretmenlik uygulamasi, staj vb.), st siniflarin

programlarinda yer almasiyla agiklanabilir.

Ogrencilerin empatik egilimleri 6lgegi ile liderlik davranislari egilimleri 6lgegi arasinda istatistiksel olarak anlamli
bir iliski olmadigi gorilmektedir. Empatik egilimlerin, liderlik davranislari Gzerindeki etkisine iliskin dogrusal
regresyon analiz sonuclarina gore ise empatik egilimlerin liderlik davranislarini olumlu yonde etkiledigi ancak bu
etkinin istatiksel olarak anlamli olmadigl sonucuna ulasiimistir. Literatlr incelendiginde; mevcut c¢alisma ile
paralellik gosteren galismalar; Vural (2008 ) okul 6ncesi egitim kurumu yoneticilerini Gzerinde yapmis oldugu
calismasinda; liderlik 6zelliklerinin yoneticilerin empatik beceri diizeylerine gore istatistiksel olarak anlaml bir
farkhihk gostermedigi sonucuna ulasiimistir. Bell ve Hall (1954) tarafindan yapilan arastirmada kisilerin empati
kurma becerileri ve liderlik 6zellikleri arasinda iliski oldugu sonucuna ulagiimistir. Calismadan farkh sekilde Kellet
vd. (2002) gogunlugunun Universite 6grencileri Gizerinde yapmis oldugu ¢alismasinda, empati ile liderligin olumlu
iliski icinde oldugu sonucuna ulasilmistir. Bakir (2019) spor bilimleri 6grencileri lizerinde yapmis oldugu
¢alismasinda; empatik egilim puanlariile tercih edilen lider davranisi alt boyutlarindan olan demokratik davranis,
egitim-6gretim ve otokratik davranis alt boyutlari arasinda anlamh diizeyde bir iliski oldugunu tespit etmistir.
Erkmen (2007) tiniversite 6grencileri Gizerinde yapmis oldugu ¢alismasinda; 6grencilerin empatik egilim puanlari
ile tercih edilen lider davranisi alt boyutlarindan olan sosyal destek, pozitif geri bildirim ve egitim 6gretim alt
boyutlari arasinda anlamli diizeyde bir iliski oldugunu tespit etmistir. Gunther vd. (2007) hemsirelik 6grencileri

Uzerinde yaptiklari calismalarinda benzer sekilde liderligin birgok 6zelliginin, empati ile olumlu iliski gosterdigini
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tespit etmistir. Kiiglik (2017) 6zel yetenekli olan ve olmayan 6grenciler Gizerinde yapmis oldugu ¢alismasinda 6zel
yetenekli olan 6grencilerin liderlik dizeylerinin, 6zel yetenegi olmayan 6grencilere gore daha yiksek oldugu
sonucuna ulasilmistir. Stogdill (1981) c¢alismasinda liderligin birgok 6zellikle iliskili oldugunu ve bu 6zelliklerden
birinin de zeka oldugunu belirtmistir. Bass (1990) zekanin liderlik i¢in 6nemli bir 6zellik oldugunu belirtmis ve

yaptigi calismalarda genel olarak zeka ile liderlik arasinda gliglu bir iliski oldugunu belirtmistir.

Sonug olarak; Universite 6grencileri icin olduk¢a énemli olan liderlik yetenegi literatiir incelendiginde; 6zellikle
Universite diizeyinde yapilan calismalarin oldukga sinirli oldugu gorilmektedir. Bir liderde mutlaka bulunmasi

gereken empati kavrami 6zellikle bireyler arasindaki iletisimi etkileyen oldukg¢a 6nemli bir kavramdir.

ONERILER

Yapilacak arastirmalarda, empati ve liderlik egitimi ile ilgili galismalarin artirilmasi, bunun yaninda gelecegin
yetiskinleri olan Universite 6grencilerine yonelik 6grencilerin liderlik 6zelliklerini gelistirebilmelerine firsat
saglayan empati, iletisim ve kisisel gelisim konularinda yapilacak ¢alismalarin énemli ve yararli olacagl

disinilmektedir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.”

Yazar(lar)in Katki Orani Beyani: ilk yazar % 60, ikinci yazar % 40 katkida bulundu.
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