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ABSTRACT

This study aimed at examining the Community Service Practices (CSP) lesson, which was an applied
lesson in the distance education process, with SWOT analysis based on the opinions of Preschool
Teacher candidates who will work with the youngest but the fastest development unit of the
society. The participants of the study were 52 preschool teacher candidates studying at a state
university in the Central Anatolia Region of Turkey. The data were collected by using document
analysis, one of the qualitative data collection methods. The obtained data were analyzed by using
content analysis method. The data obtained were categorized as strengths, weaknesses,
opportunities, and threats in parallel with the SWOT Analysis. As a result of the study, the opinions
that the participants repeated the most as the strengths of the CSP lesson held with distance
education were being happy, helping each other, developing self-confidence, carrying out the
lessons from home, raising people’s awareness, enabling children to learn by having fun, and being
efficient. Considering the weaknesses, the participants mentioned not being able to practice, not
getting spiritual pleasure, having difficulty in finding activities, not being able to establish social
interaction, having difficulties in communicating with classmates, not being able to gain
professional experience, and lack of equipment. The opinions the participants repeated the most
in the opportunities category were gaining experience in conducting an applied lesson like CSP in
a distance learning environment, reaching many students through activities, professional
development, and learning to develop activities. The factors perceived by the same participants as
threats were problems arising from the Internet speed and lack of infrastructure, difficulty in the
inspection, and problems arising from the lesson content.

Keywords: Distance learning, community services practices, SWOT analysis, preschool education,
preschool education teacher candidates.
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INTRODUCTION

Education is the most effective tool in shaping the future of a country. Education is seen as the key to both the
individual’s self-development and the progress of society (Cetin & S6nmez, 2009). It is expected that individuals
who will work in the teaching profession - a practice-oriented field- have acquired the skills as well as the
knowledge required for teaching (Karakus et al., 2020). It is believed that teacher candidates, who have
developed themselves well-equipped in various fields, will become more social individuals, more sensitive to the
problems of the society, and have improved problem-solving skills in their lives after their education process
(Ayvaci & Akyildiz, 2009). If the teacher candidate knows every aspect of the society that he/she will serve in
future as of his/her undergraduate years, he/she can easily solve the problems arising from individual and social
differences in the institution he/she serves and in his/her immediate surroundings. It is not easy for a teacher
candidate who does not know the society close enough, who is alienated from the society, who is not sensitive
to social problems, and who does not know how he/she will affect the society positively, is not easy to be
successful enough during his/her professional experiences. This is because, first of all, teaching function is a
dynamic function that exists together with social characteristics and is directly affected by current events (Cetin
& Sonmez, 2009). It is normal behavior for a farsighted individual to be sensitive to the needs and expectations
of the society, to be side by side with the society in the process of creating solutions to these problems, and to
think over these problems. Therefore, teachers are also expected to direct the society, be the leaders of the
society they live in, and not be indifferent to the problems of the society (Ayvaci & Akyildiz, 2009). If it is aimed
that teacher candidates can cope with difficulties in education and create a driving force in carrying the society
they live to higher levels, the education provided should be able to develop the potential of independent
thinking, creativity, self-control, self-confidence, and problem-solving in teacher candidates. The Community

Service Practices (CSP) lesson emerges as a lesson that takes this as a goal (Cetin & S6nmez, 2009).

The Community Service Practices lesson had been taught as a compulsory or elective lesson in many faculties
and colleges affiliated to universities, but the Council of Higher Education (CoHE) decided to make it a compulsory
lesson in the Turkish Education, Foreign Language Education, and Basic Education departments in 2006 within
the scope of the studies carried out to update the programs of education faculties (Cetin & Sonmez, 2009). Again,
the undergraduate programs of education faculties were updated by CoHE in 2018 and CSP continued to be a
compulsory lesson (CoHE, 2018). The reason for the existence of this lesson is developing awareness and
sensitivity of teacher candidates, who will perform the teaching profession -one of the socially responsible
professions- in the future, towards social problems (Cetin & S6nmez, 2009). With this specific lesson, it is aimed
that teacher candidates will create positive and lasting movements in their society and increase their social
sensitivity (Dinger, Ergil, Sen & Cabuk, 2011). Considering the content of the lesson, it is thought that the CSP
lesson should be shaped around the concepts of civil society and participation. It is believed that raising teachers
who voluntarily deal with the problems of the society, who have information about the functions of civil society,
and who understand the importance and necessity of participation while continuing their profession, should be

among the main objectives of this lesson (Ayvaci & Akyildiz, 2009). One of the objectives of the CSP lesson, a
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compulsory lesson in the Preschool Teaching undergraduate programs of education faculties in Turkey, is to
increase the awareness of teacher candidates about social and educational problems in their environment and
their belonging to the community through the activities they will implement. (Haktanir, Akglin, Karaman &
Duman 2013). When the related literature in Turkey is reviewed, it is seen that several education faculties have
guidelines highlighting the various principles of implementing the CSP lesson. However, there are questions
regarding the practices that can be carried out in the lesson. As a matter of fact, it can be said that the studies
on the execution and processing of this lesson are currently limited. It is known that the benefit of these practices
to teacher candidates will be great if they are carried out effectively in education faculty undergraduate
programs. Studies are needed to determine the existing situation in order to increase the possible benefits of

CSP (Elma et al., 2010).

The coronavirus (COVID-19) pandemic has forced many universities to deploy distance education (Bataineh,
Atoum, Alsmadi & Shikhali, 2021; Wargadinata, Maimunah, Dewi & Rofig, 2020) and countries have had to
prepare themselves for the changing world due to this pandemic (Rajhans, Memon, Patil & Goyal, 2020).
Although crises throughout history have tended to reshape societies, it remains uncertain how the global COVID-
19 pandemic will change our lives (Kang, 2021). Faculty members and students who have never tried distance
education before have suddenly encountered this situation (Bataineh, Atoum, Alsmadi & Shikhali, 2021; Girler,
Uslu & Dastan, 2020; Laplante, 2020). Countries are struggling with new situations caused by the ongoing COVID-
19 pandemic all over the world, and education administrators attempt to meet the educational needs of students
through online platforms and distance education solutions (Ozer, 2020; Vasiliki, Charissi & Tympa, 2021).
Universities are experiencing major reforms globally in the midst of the deadlock in the COVID-19 pandemic
(Rajhans, Memon, Patil & Goyal, 2020). The COVID-19 pandemic is proving to be a tough, challenging, and
creative destruction for all education systems around the world (Theoret & Ming, 2020). The past 50 years have
witnessed tremendous growth worldwide in the provision of education at all levels. COVID-19 is the biggest
challenge faced by these national education systems. Many governments have taken intensive measures to
protect all students and staff from the pandemic, and have urged institutions to cease face-to-face teaching and
move to distance education and virtual education almost overnight (Daniel, 2020; Sahu, 2020). Education
administrators have also made efforts to produce solutions through distance education in order to meet the
educational needs of their students (Pinar & Donel Akgiil, 2020). The distance education method, which includes
discussions regarding its possibility, applicability, and effectiveness, has come into effect as the easiest and most
applicable solution in terms of ensuring the sustainability of education with the effect of the spread of virus all
over the world (Telli Yamamoto & Altun, 2020). Thus, the pandemic period increased the importance of distance
education even more (Durak, Cankaya & izmirli, 2020). In addition to all the regulations regarding the prevention
of spread by creating social distance in the COVID-19 pandemic, the best practice that can provide this in
education is the distance education environment. It has been approved in all countries, especially considering
the spread of the virus, and has become the most preferred channel by the educational experts (Telli Yamamoto

& Altun, 2020). In this regard, it can be stated that the world will no longer be the same in terms of distance
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education (Durak, Cankaya & izmirli, 2020). Eventually, thanks to the crisis caused by COVID-19, it is clear that it
offers an opportunity to include distance education in new areas and create sustainable and effective learning
solutions for the masses it affects. However, a systematic approach to investing, planning, and delivering in

distance education is an absolute must (Vlachopoulos, 2020).

Aim

The digitalization of higher education is a long-term trend that is gaining new momentum for further
development due to the compulsory transition to distance education during the COVID-19 pandemic (Noskova,
Goloukhova, Proskurina & Nguen, 2021). In order to be successful in this trend, it is important to find effective
solutions to the problems experienced in the continuing education process. One of the tools to bring solutions
to educational problems and to spread them is the use of technology in education. One of the educational
practices using technology in education is distance education practices (Gelisli, 2015). In Turkey, distance
education has emerged as an application that must be implemented quickly to manage the process effectively
and to prevent students from sufferings such as not being able to graduate and losing a semester. This practice,
which is attempted to be created and established quickly, is expected to have deficits and negative impacts
(Brooks et al., 2020; Owusu-Fordjour, Koomson & Hanson, 2020; Sahu, 2020). As this trend of distance education
is rapidly implemented during the COVID-19 pandemic, students’ anxiety must be addressed in various ways to
ensure that they can actively and effectively participate in it (Bao, 2020). The rapid revealing of student
perceptions and opinions on distance education has a very important role in revealing the positive and negative
aspects of distance education experienced for the first time on such a large scale (Kaleli-Yilmaz & Given, 2015;
Karakus et al., 2020). The evaluation of distance education in universities in Turkey in the pandemic period will
shape the expectations and experience of the students as well as the instructors’ integration levels to the
technology (Karadag & Yiicel, 2020). The fact that the hotness of the agenda regarding the COVID-19 pandemic
and its impact on education, particularly on practical lessons, is an ongoing problem. This, in a sense, suggests
that this study is up to date. This study, which was planned to contribute to the literature in this regard, aimed
at carrying out a SWOT analysis of the process in line with the opinions of Preschool Teaching program teacher
candidates on the subject of teaching the Community Service Practices lesson, an applied lesson, through

distance education.

METHOD

Research Design

This study was carried out on the basis of the basic qualitative research model among qualitative research
methods (Merriam, 2013). According to Merriam, the priority in basic qualitative research is to try to determine
how individuals make sense of the reality that is being attempted to be reached in their interactions with their

social world. In this study, this pattern was preferred because the opinions of the participants on the CSP lesson,
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which was conducted in the form of distance education, were investigated in terms of their interactions with

their social world.

Participants

The participants of the study were 52 preschool teacher candidates studying at a state university in the Central
Anatolia Region. 24 (46.1%) of the participants are second grade, 28 (53.9%) of the participants are third grade.
In addition, only 4 of the participants are male (7.7%), 48 of the participants (92.3%) are female. Criterion
sampling, one of the purposeful sampling methods, was used for determining the participants. In criterion
sampling, observational units - the participants - are included in the study because they have a special situation

and certain characteristics (Patton, 2002). The criteria determined in this research were as follows;

i) Participants studying in preschool teaching department should be attending the distance education on the

Community Service Practices lesson,

ii) The participants should voluntarily participate in the study.

Data Collection Tools

The data of the study were collected by document analysis, one of the qualitative data collection methods.
According to Patton (2002), document analysis involves the examination of the full text of organizational, clinical,
or program records, correspondence, official letters or reports, personal diaries, and written responses to open-
ended questionnaires. In this regard, an online form consisting of open-ended questions was prepared by the
participants in this study in accordance with the research purposes. While preparing the form, questions were
asked that would serve to obtain information about internal and external environmental factors in the SWOT
Analysis. In this context, the strengths and weaknesses of the CSP lesson, which is conducted in the form of
distance education, in order to determine the internal environmental factors; in order to determine the external
environmental factors, the opportunities offered by this process and aimed determining the threats, items were
included in the form. The opinions of one preschool education expert and one computer and instructional
technologies education expert were obtained considering the suitability of the form consisting of ten articles.
Experts did not suggest any changes and stated that the form was prepared in line with the research purposes.

The sample items in the form were as follows:

. What do you think are the strengths (superiorities, advantages) of the CSP lesson performed in the

form of distance education? Can you please explain why you think so?

. What do you think are the weaknesses (constraints, disadvantages) of the CSP lesson performed in the

form of distance education? Can you please explain why you think so?
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Data Collection

The ten-item data collection tool created by the researchers was converted into an online form using Google
Form. The form was created by the using Google Form. Using the online form in the study provided the
participants with ease of filling in the data collection tool whenever they wanted. In the first part of the form,
there is a text that mentions the importance of students' participation in the study, that their personal
information is not requested and that the obtained data will only be used for scientific purposes. This form was
delivered to students electronically at the end of the spring semester of the 2019-2020 academic year.
Participants responded to the questionnaire in a two-week period. The obtained data set was controlled and a

total of 52 data were used for analysis.

Data Analysis

Preliminary preparations were made before analyzing the data. In this regard, first of all, the data of each
participant was read and controlled. During these controls, it was determined that the forms of two participants
were filled in twice and they were removed from the data set. The remaining 52 data were coded from TC1 (TC:
teacher candidate) to TC52 and, then, the analysis was started. The obtained data were analyzed by using content
analysis method. When conducting the content analysis, the data are arranged in a meaningful way and
categories are created in line with the relationships that will explain the data in the best way (Yildirim & Simsek,
2011). The data obtained in this study were categorized as strengths, weaknesses, opportunities, and threats in

parallel with the SWOT Analysis.

The analysis of the data was carried out by one of the researchers and an academic experienced in qualitative
research. The consistency between the codes and categories created by the two experts was calculated using
Miles and Huberman’s (1994) [Agreement / (Disagreement + Agreement) X 100] formula and the consistency
between coders was determined to be 90%. In this regard, it can be stated that the analyzes made are consistent.

In addition, codes with the same frequency in the data analysis were not included in the categories.

Validity and Reliability

The data collected to ensure the validity of the study and how the researchers reached the results were explained
in detail. In addition to this, direct quotations from the opinions of the participants were provided to ensure
validity (Yildirrm & Simsek, 2011). To ensure internal validity (credibility) in the study, researcher triangulation
method was used, that is, data collection and data analysis processes were carried out by more than one

researcher (Merriam, 2013; Yildinm & Simsek: 2011).

Ensuring transferability is an important criterion in qualitative research. Therefore, the stages of the research

process were provided in detail to ensure transferability in this study. As it is difficult to generalize qualitative
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research, it is considered to be sufficient to provide detailed information about the stages of the research process

to increase the transferability of the research.

To ensure the reliability of the study, the consistency between coders was calculated to be 90% by using Miles
and Huberman’s (1994) formula. In the literature, it is recommended that the consistency between the coding
of researchers should be at least 80% (Patton, 2002; Yildirim & Simsek, 2011). Considering this, it can be said that

the reliability of this study has been ensured.

Limitations

This research was conducted to perform the SWOT analysis of the CSP lesson, which was conducted in the form
of distance education, and was limited to the opinions of 52 teacher candidates studying at the preschool
education department. In addition to this, Turkey switched to distance education in higher education institutions
due to the COVID-19 pandemic. Considering the process when the research was carried out, there were practices
such as curfews in Turkey within the scope of the pandemic measures. Therefore, it should be considered that

participant opinions may also be affected by the measures taken within the scope of this pandemic.

Activity

Within the scope of the CSP lesson, which is carried out in the form of distance education, preschool teacher
candidates were asked to create a common social media account where they will perform their practices.
Subsequently, the participants of the lesson were expected to plan activities for preschool children, who
constitute their target audience, that could be held at home and would support their development as a whole.
Participants were required to plan a different type of activity each week in order to gain experience in supporting
all developmental areas of children. In line with the prepared activity plan, videos were shot and uploaded to the
social media account. Clear and understandable explanations about the content and possible gains of the activity
were added to these uploaded videos. (Picture 2). In addition, it was stated that parents could send the videos
they took during the activities broadcast with their children. Care has been taken to keep the interaction of the

page alive by posting the videos of the parents' activities with their children, under the heading "from you".
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Picture 2. Example of Activity in CSP Lesson

FINDINGS
Strengths

The strengths category consists of the opinions of the participants about the strengths of the CSP lesson

conducted with distance education. In this category, the opinions that the participants repeated the most were
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being happy, helping each other, developing self-confidence, carrying out the lessons from home, raising
people’s awareness, enabling children to learn by having fun, and being efficient. In addition to these, the
participants expressed that CSP lesson conducted with distance education had other strengths such as improving
human relations, gaining responsibility and different perspectives, socializing, belonging to the society, being fun,
gaining the ability to work in groups through video lessons and rhetoric, noticing the strengths and weaknesses,
having an idea of what to do in case of such a pandemic in the future, interacting with children, developing the
ability to do research on the Internet, being economic, not dealing with procedures such as obtaining permission
from institutions, acquiring information, peer learning, and the absence of a classroom environment. The

distribution of the opinions obtained in the strengths category was shown in Figure 1:
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Figure 1. The distribution of the opinions obtained in the strengths category

When Figure 1 was examined, it was seen that the pre-school teacher candidates participating in the study put
forward different opinions about the distance CSP course. In addition, the opinions of preschool teacher
candidates participating in the study clustering at 10 and above frequency considering the distance CSP lesson
were listed as being happy (f=16), helping each other (f=15), and developing self-confidence (f=10). In addition
to this, it can be stated that the participants did not have opinions focusing on certain points although they had
different opinions. The participants with the opinions of being happy, helping each other, and developing self-

confidence under this category expressed the following:

“Personally, it was just like a breath of fresh air to entertain the children and help them learn something. It was
good to be with students, gain the ability to do activities, and manage situations although there for two years for

my professional internship.” (TC4, Female, second-year student)

“It promotes social solidarity more. It assists self-confidence.” (TC50, Female, third-year student)
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“At first, | thought that we should not necessarily be face to face with CSP from afar, but | felt we were officially

helping as we did the activities, helping people made me happy.” (TC10, Female, third-year student)

However, the strengths of the CSP course, which is conducted with distance education, are among the strengths
of the distance education (f = 8), making people happy (f = 6), children learning by having fun (f = 6), and the
process being efficient (f = 6). TC40 (Female, second-year student), who evaluates the activities at home as one
of the strengths of the CSP activities carried out by distance education, also mentioned not having to deal with

procedures such as leave and economy, and explained their thoughts with the following sentences:

“I really liked the events being held at home. This was good for the epidemic as well as for us. We were able to do
our activities without any transportation difficulties or the necessity of being in a certain place at a certain time.

At the same time, this was economical. "

TC27 (Female, third-year student), who emphasized that the children learn by having fun, said, “These activities
mostly worked because they enabled children to learn by having fun. For example, our neighbor's child also

follows the activities.”

Since the participants shared their activities by taking videos during the distance education, three participants
mentioned this and stated that these activities improved their speaking skills in front of the video. Thinking in

this way, TC19 (Female, second-year student) said the following.

“When | was shooting videos, | didn't know what to say at first, even | was scared, but in the process my ability to
speak and shoot videos in front of the video has improved, | think this has made a great contribution to us. | felt

like a teacher and was happy. "

Weaknesses

The weaknesses category consists of the opinions of the participants about the weaknesses of the CSP lesson
conducted with distance education. In this category, the most repeated opinions of the participants were as not
being able to practice, not getting spiritual pleasure, having difficulty in finding activities, not being able to
establish social interaction, having difficulties in communicating with classmates, not being able to gain
professional experience, and lack of equipment. In addition to this, difficulty in communicating with the lecturers,
inability to feel like doing useful work for the society, difficulty in preparing homework and shooting videos, and
the limited number of activities that can be done were among the other opinions under this category. The

distribution of the opinions obtained in the weaknesses category was shown in Figure 2:
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Figure 2. The distribution of the opinions obtained in the weaknesses category

When Figure 2 was examined, the lack of practice in the field within the scope of the distance CSP lesson and the
content’s being limited to theoretical knowledge -although it varies according to the instructor- was seen as the
weakest aspect of the distance CSP lesson (f=25). In parallel with this, there were also teacher candidates who
thought that they could not gain professional experience because they could not practice in the field (f=5). A
considerable number of the participants stated that they could not get the spiritual pleasure they expected to
get from contributing to the society (f=13) and/or they did not feel beneficial to the society (f=3). In addition to
these, the participants evaluated the lack of social interaction during the distance CSP lesson (f=9), and the

difficulty in communicating with the lecturer (f=3) and their classmates as other weaknesses of the process (f=6).

In the weaknesses category, TC11 (Male, second-year student), who stated that the weakest aspect of distance

CSP lesson was the lack of practice in the field, explained his opinions as follows:

“The fact that the CSP lesson, a great part of which should be carried out through practice, was conducted through
distance education with very limited possibilities and, unfortunately, was not very efficient. The fact that we could
not actively go to the field during this process and that we could not reach the audiences we targeted within the
scope of the CSP lesson was the biggest factor in achieving this result. Of course, we had some projects
implemented through information technologies, and they were successful up to a point. However, our projects
requiring us to work face to face with the student groups could not be implemented after a certain point and

unfortunately, we could not have a healthy process.”

TC40 (Female, second-year student), who thought that she could not get spiritual pleasure from the activities,

explained her opinions as follows:

“What can be done in distance education is completely restricted and the domain of individual work is shrinking.

The effect turns into a more personal benefit, but its usefulness cannot be controlled. It cannot be said that |
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experienced a full spiritual pleasure with the activities | did during the distance education process. This is because
I think that the learning process will be reciprocal when you touch someone’s life, contact them, and interact with

them.”

TC12 (Female, second-year student), on the other hand, mentioned the difficulty of preparing homework and

making videos, and expressed her thoughts with the following sentences:

“l also had a hard time shooting videos, creating such content is not easy at all. It is also very difficult to prepare

homework. It is not as easy as going face-to-face in education and painting a school."

TC30 (Female, second-year student), who stated that it was also difficult to find activities, added that the

activities that can be carried out with distance education are limited. The views of the participant are as follows:

“I thought a lot to find an event because there is very little type of activity that is effective in this way, ie qualified.

At least it seemed to me. Difficult communication with the lecturers also interrupted the activity process, | think."

When the opinions of TC30 are examined, it is understood that he also complained about the difficulty of

communicating with the lecturers.

Opportunities

The opportunities category consists of the opinions of the participants about the opportunities provided by the
CSP lesson conducted with distance education. In this category, the opinions with ten or more frequencies, in
other words, the most repeated opinions of the participants were as follows; gaining experience in conducting
an applied lesson like CSP in a distance learning environment, reaching many students through activities,
professional development, and learning to develop activities. In addition to these, providing personal
development, providing the opportunity to learn whenever and wherever you want, learning how to develop
activities with simple and cheap materials, using information technologies (IT), learning to prepare videos, and
developing or supporting positive attitudes towards the profession were among the other opportunities. The

distribution of the opinions obtained in the opportunities category was shown in Figure 3:
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Figure 3. The distribution of the opinions obtained in the opportunities category

According to Figure 3, a considerable number of participants thought that it was an important opportunity to
gain experience in conducting a practical lesson as CSP in a distance learning environment (f=20). Participants
thought that sharing the activities held within the scope of this lesson on media such as Blogs, Youtube, and
social media created an opportunity to reach large audiences (f=11). According to these participants, a limited
number of people can be reached in a certain region when it is practiced in the field; it is an important
opportunity to reach any person on the other side of the world with the activities supported by IT and published
on these platforms. In addition to these, the participants also considered providing professional development by
learning how to develop activities in the distance education process, using IT, preparing videos, and preparing
activities with simple and cheap materials as opportunities. Considering the most repeated opinions (gaining
experience and reaching many students) under this category, the opinions of TC1 (Female, third-year student)

and TC10 (Female, third-year student) were respectively as follows:

“It provided us with experience so that we could be productive and beneficial by doing something through these

lessons when we faced such a pandemic or in a similar situation again.”

“Perhaps the biggest advantage of this method is to reach larger audiences through social media and have a

greater impact. | think it is because space and time limits have disappeared with the distance education method.”

In addition, six participants considered organizing activities independent of place and time among the
opportunities offered by this process. Even if there is no pandemic situation, distance education is an opportunity
for students who are working or who are in other cities due to a special situation and who are unable to come
by providing a place and time-independent learning environment. Similarly, TC3 (Female, third-year student)

said, “I think it is the best thing CSP has offered us with distance education to learn whenever and wherever we
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want. When | think CSP independently, if you ask what is the best aspect of distance education, | will say that."

expressed in sentences.
TC11 (Male, second-year student), one of the four participants who emphasized the use of IT, said:

“If distance education had not been initiated due to Covid, and of course we would not have been active on online
platforms. Then we would not have the opportunity to use IT, at least one thing is certain, we would not use it
actively and we could not gain the ability to prepare videos. Broadcasting with technology enabled us to reach
many people on the Internet. | think this is how we used to do a face-to-face event at most, not a classroom but

a school scale, but now we have reached a lot of people”.

When the words of TC11 are examined, it is seen that CSP, which is carried out with distance education, offers

various opportunities in terms of video preparation skills and reaching many people in addition to IT use.
Threats

The threats category consists of the opinions of the participants about the threats regarding the CSP lesson
conducted with distance education. According to the participants, these threats were the problems arising from
the Internet speed and lack of infrastructure, difficulty in the inspection, and problems arising from the lesson

content. The distribution of the opinions obtained in the threats category was shown in Figure 4:
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Figure 4. The distribution of the opinions obtained in the threats category

According to Figure 4, Internet speed and problems related to infrastructure (f=14), difficulty in controlling
students’ learning and evaluation processes (f=2), and problems stemming from the lesson content were
considered as threats by the participants (f=2). Considering the most frequently repeated threats of Internet

speed and infrastructure-related problems in this category, some of the opinions were as follows:
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“Except for the Internet and occasional connection problems, | did not have much difficulty. It was a good

experience for me.” (TC32, Female, third-year student)

"I had trouble sending and uploading my videos because | had an Internet connection problem.” (TC3, Female,

third-year student)

The results of the SWOT Analysis related to the CSP lesson conducted with distance education by considering the

strengths, weaknesses, opportunities, and threats in a holistic manner were shown in Figure 5 with the SWOT

matrix.
¥ Being happy - Not being able to practice
¥ Helping each other - Not getting spiritual pleasure
¥ Self-confidence - Having difficulty in finding activities
¥ Carrying out from home - Not being able to establish social
¥ Raising people’s awareness f interaction
v Enabling children to leam by having ) Having difficulties in communicating
fun < Ol Not being able to gain professional
¥ Being efficient AL experience

k of equipment

¥ (Gaining experience
v ching many studen )

Reaching 5 - Internet speed and infrastructure-
¥ Professional development

- . related problems
¥ The ability to develop activities : : - -
- Dafficulty in the inspection
¥ Personal development Probl cine from the |
v Being able fo leam whenever and w - oblems ansing from the lesson
content

wherever you want

¥ Developing activities with simple and

cheap materials

Figure 5. SWOT Analysis results regarding the CSP lesson conducted with distance education

CONCLUSION and DISCUSSION

Those carrying out the teaching profession have valuable duties and responsibilities such as social leadership and
achieving the qualification of integrating themselves with the society they live in. Therefore, it is of great
importance for teacher candidates to acquire experiences aiming to improve these aspects during their
undergraduate education years (Gokge, 2011; Kiigclikoglu, 2012). There is no doubt that ensuring learning through
experiences gained in life will leave permanent marks on the student. Moreover, the spiritual pleasure created

by the projects to be implemented will positively affect teacher candidates in all aspects. The projects to be
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implemented in the CSP lesson in the undergraduate programs of education faculties by considering these goals
will provide important advantages in training the teacher candidates by internalizing the sense of social
responsibility in future teachers and instilling confidence that they can change their environment in different
areas (Ayvaci & Akyildiz, 2009). In addition to these, the COVID-19 crisis has created an unprecedented situation
around the world. Everyone including the educators, administrators, legislators, students, and families faced
enormous challenges in teaching and learning. Teachers switched to distance education because of the
pandemic, but this sudden transition brought a series of difficulties (Verma & Priyamvada, 2020). In this regard,
this study aimed at examining the Community Service Practices lesson -an applied lesson in the distance
education process to which a rapid transition was made- with SWOT analysis based on the opinions of the
students of the Preschool Teaching department who will work with the youngest but the fastest development
unit of the society. As a result of this study, the opinions that the participants repeated the most as the strengths
of the CSP lesson held with distance education were being happy, helping each other, developing self-confidence,
carrying out the lessons from home, raising people’s awareness, enabling children to learn by having fun, and
being efficient. Considering the weaknesses, the participants mentioned not being able to practice, not getting
spiritual pleasure, having difficulty in finding activities, not being able to establish social interaction, having
difficulties in communicating with classmates, not being able to gain professional experience, and lack of
equipment. The opinions the participants repeated the most as opportunities were gaining experience in
conducting an applied lesson like CSP in a distance learning environment, reaching many students through
activities, professional development, and learning to develop activities. The factors perceived by the same
participants as threats were problems arising from the Internet speed and lack of infrastructure, difficulty in the

inspection, and problems arising from the lesson content.

The distance education approach, which gives the masses the opportunity to provide educational services by
using the developing and enriching possibilities of communication technology and education technology, is an
important option suitable for effective and continuous use in pre-service and in-service training of teachers
(Geligli, 2015). Social media platforms, which emerged with the development of communication technologies,
were used only individually at the beginning, but have become a very important tool for universities in many
ways today. It is of great importance for universities that the use of the Internet is quite common today and that
social media platforms constitute the majority of these uses. Social media platforms allow universities to
communicate directly with their target audience by bringing together a large number of people at a single point,
as well as allowing quick responses to feedback (Samur, 2020). In this regard, how social interaction tools are
used in online learning, the degree of interaction, and how students’ perceptions of social presence are
important in terms of the effectiveness and efficiency of learning (Karakus & Yanpar Yelken, 2020). In this sense,
students and educators who are accustomed to learning face-to-face may have difficulties if they are inadequate
in terms of technology use, and issues such as inefficiency can cause problems when targeted programs cannot
be carried out due to infrastructure and similar deficiencies in channels offering distance education (Telli

Yamamoto & Altun, 2020). In a study conducted by Hammond et al. (2020) to examine the effects of the
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compulsory transition of universities to distance education in the USA on various dimensions, it was determined
that the students had problems with Internet connections. In addition to this, many educators and students are
not ready to teach/learn remotely, and this has caused a number of undesirable effects, including social isolation,
growing inequality, and potentially reduced learning. In a study conducted by Owusu-Fordjour, Koomson, and
Hanson (2020), the impact of COVID-19 on university students’ learning in Ghana was examined. In that study, it
was determined that these students had problems due to Internet access and lack of technical knowledge. In a
study conducted by Kirtiinci and Kurt (2020), it was aimed to determine the problems experienced by the
students of the nursing department during the COVID-19 pandemic period. In a study conducted by Vasiliki,
Charissi and Tympa (2021), it was investigated the factors affecting the perceptions and attitudes of the students
of the early childhood education and care department during distance education in Greece. It was revealed that
the participants had problems in internet connection and access to technological tools. In a study conducted by
Bataineh, Atoum, Alsmadi and Shikhali (2021), it was conducted with Jordanian university students, obstacles
such as internet speed, internet packages, technological problems, distraction, laziness and lack of motivation,
multiple tasks, unattractive boring content, uncertain evaluation procedures reflected the reality of the
difficulties these students face. The problems experienced were themed as problems in the distance education
infrastructure, not having a face to face education, limited opportunities, and exam anxiety. In this study,
supporting the studies conducted by Bataineh, Atoum, Alsmadi and Shikhali (2021), Hammond et al. (2020),
Kurtincl and Kurt (2020), Telli Yamamoto and Altun (2020), Gelisli (2015), and Vasiliki, Charissi and Tympa (2021)
problems arising from Internet speed and lack of infrastructure, and difficulty in the inspection were among the
threatening aspects of CSP lesson in the distance education process while lack of equipment was among its
weaknesses. Similar to the studies conducted by Karakus and Yanpar Yelken (2020), and Telli Yamamoto and
Altun (2020), in this study, teacher candidates referred to the efficiency of the CSP lesson and the importance of
feeling themselves as doing something useful for the society at the end of the lesson. From this point of view, it
is important to take steps towards eliminating the Internet access problems of teacher candidates to carry out

the CSP lesson more effectively in the distance education process.

In a study conducted by Ural Keles and Aydin (2011) to determine the opinions of candidate Science teachers on
CSP lesson, it was determined that CSP lesson was useful for teacher candidates in increasing their sensitivity for
society, acquiring awareness about the society’s problems, and creating solutions together for these problems.
It was also determined that many teachers felt relaxed spiritually and some values were gained back thanks to
the lesson. Another result was that the teacher candidates faced many challenges throughout the practice stages
of the lesson. One of the significant teachers faced by the teachers during the practice stages of the project was
that they had difficulties in obtaining permission from the institutions where the project was going to be carried
out. Besides, it was also determined at the end of the study that some of the members didn’t perform their tasks
in the groups created within the scope of the project, the obstacles of the staff of the institution where the
project was going to be carried out, the people in the project didn’t want to be recognized, unfavorable weather

conditions, and difficulties in transportation were among the other challenges faced by the teacher candidates.
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In a study conducted by Salceanu (2020) to determine the perceptions of the students studying at the Faculty of
Education of Ovidius University in Romania regarding distance education, it was revealed that students were
happy with the non-spatial learning environment. In a study conducted by Karakus et al. (2020), it was aimed to
determine the opinions of the teacher candidates studying at the Turkish Education department on the distance
education they received. According to the results, the distance education process, where communication was
achieved through a technical tool, affected the social and communication skills of the teacher candidates
negatively. Teacher candidates displayed more individual behaviors and fewer group manners during this
education process. In parallel with the studies of Karakus et al. (2020), Salceanu (2020), and Ural Keles and Aydin
(2011), it was determined in this study that the strengths of CSP lesson conducted as distance education as not
dealing with procedures such as obtaining permission from institutions, the absence of a classroom environment,
working from home, raising awareness, and gaining teamwork skills. In addition to these, in contrary to the study
conducted by Ural Keles and Aydin (2011), teacher candidates highlighted that they couldn’t get spiritual
pleasure from the CSP lesson in this study. The reason for not getting spiritual pleasure can be shown as the
distance education and that the teacher candidates didn’t feel the satisfaction directly because they were not

physically in the related environment.

In addition to these studies, as a result of a study conducted by Gokge (2011) to reveal the effects of the
Community Service Practices lesson in Social Studies Education, teacher candidates explained the achievements
of the lesson as sensitivity to the social problems, opportunities for practice, environmental awareness and
spiritual satisfaction, positive effects in self-improvement, social development, self-confidence, sense of
responsibility, developing problem-solving skills, and improving creativity. A study conducted by Cetin and
Sénmez (2009) aimed at determining the opinions of teacher candidates studying at the Social Studies Education
program on the objective and content of the Community Service Practices lesson. The teacher candidates
participating in the related study expressed that the objectives of the lesson should include raising awareness
about the problems of society and creating solutions for the current problems of society. A study conducted by
Yilmaz (2011) aimed at evaluating the Community Service Practices within the context of the social
responsibilities of the faculty of educations. In general, the participants emphasized raising awareness about
social problems in their answers. Some of the problems of the students attending this lesson generally resulted
from the lack of planning and preparation. Supporting the studies conducted by Gékge (2011), Yilmaz (2011), and
Cetin and Sonmez (2009), the strengths of CSP lesson included raising people’s awareness, sense of belonging to
the society, raising self-confidence, responsibility, speaking during a video lesson and rhetoric, socializing, gaining
new perspectives, and realizing his/her strengths and weaknesses. However, contrary to the results of the study
conducted by Gokge (2011), not being able to perform practice and not getting spiritual pleasure was expressed
among the weaknesses of the CSP lesson. In this regard, for teacher candidates to get spiritual pleasure, it can
be recommended to activate the channels where they can receive feedback from the audience they address

online.
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In applied lessons, material supply is a significant problem faced by the students. Students were affected
negatively from the curfew because of the COVID-19 outbreak and they could not access the necessary materials
for the lessons. However, the curfew is an extraordinary situation and it will not always be a barrier for the
distance education process. The important thing is that we should use the materials that students can access
easily and use at home (Kahraman, 2020). Similarly, the participants of this study reported the opportunities for
distance education as providing the opportunity to learn whenever and wherever you want, learning how to
develop activities with simple and cheap materials. In this regard, it can be said that teacher candidates gain
experience both for themselves and for their students they will encounter during their professional lives because
there will be no time or place limitation for learning and they will be able to develop educational materials with

cheap and accessible materials.

In a study conducted by Elma et al. (2010), the perceptions of teacher candidates studying at the Elementary
Education Department on the CSP lesson were determined. According to the result of that study, it was
determined that teacher candidates socialized in the sense of responsibility, communication, the sensitivity to
create solutions for the problems, and solidarity thanks to the projects they developed for different social
segments. In addition to this, it was also determined that the teachers wanted to be more active in choosing the
projects and determining the practice groups, they had fun during the lessons, it contributed to their personal
and professional development, and they expressed positive opinions for increasing the duration of the lesson. In
a study conducted by Alakog Pirpir, Girgin Bliylikbayraktar, Yildiz Cigekler, and Konuk Er (2014), it was aimed to
determine the opinions of teacher candidates studying at the Preschool Education department on the necessity
of Community Service Practices lesson, their expectations concerning the lesson, the advantages of the lesson,
the challenges they faced during practices, and their suggestions to maintain the lesson more efficiently. There
were teacher candidates reporting that CSP lesson provided advantages for improving their personal
characteristics such as the sense of responsibility, self-confidence, being aware of society’s problems, helping
each other, positive experiences regarding professional life, determination, moral values, recognizing individuals,
communicating with them, and cooperating with them. It was also determined that some of the teacher
candidates thought that this lesson would provide experience in their future professional life and contribute to
healthy cooperation with parents by providing them with problem-solving skills while some teacher candidates
expressed that it would be beneficial in socializing with the society, being more sensitive to problems, and taking
responsibilities within the society. Although there were teacher candidates who reported that they finished the
projects within the scope of CSP lesson without any problem, it was seen that there were teacher candidates
facing problems while determining the institution for the project to be carried out, getting permission from the
institution where the project was going to be carried out, and providing security. It was determined that there
were teacher candidates who expressed having problems because of the high expectations of the instructors in
charge and the number of teacher candidates facing problems because of the factors such as transportation,
time, and finance were high. As a result of this study, the strengths of CSP lesson were determined as being

happy, helping each other, developing self-confidence, developing human relations, responsibility, gaining
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different perspectives, socializing, belonging to the society, being fun, economic, carrying out from home, and
not losing time for getting permission from the institutions and the opinion on the weakness of the CSP lesson
as having difficulty in communicating with the instructors teaching the lesson supported the findings of the
studies conducted by Alakog Pirpir, Girgin Blyilkbayraktar, Yildiz Cigekler and Konuk Er (2014), and Elma et al.
(2010). However, weaknesses of this lesson such as not getting spiritual pleasure, not being able to establish
social interaction, difficulties in communicating with classmates, and not being able to gain professional
experience didn’t support the findings of the aforementioned studies. In this regard, it can be recommended that
the instructors providing the CSP lesson show sensitivity towards the topics the students need to be careful as it
is a ladder in terms of gaining professional experience and it is based on voluntariness. As a matter of fact, it is
considered valuable to provide guidance that will help teacher candidates to understand that their practices
contribute to their professional experiences. Considering the results of the research, it can be suggested to
continue the online CSP applications that will attract the attention of the digital native generation after the
distance education process, and to use social media platforms actively. On the other hand, regardless of whether
it is remotely or face-to-face, it will be a hit to pay attention to the practices that pre-service teachers will receive
spiritual pleasure and social interaction are at the forefront, improving technical infrastructure and equipment,

and ensuring supervision.
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OKUL ONCESi OGRETMEN ADAYLARININ GORUSLERINE DAYALI
UZAKTAN EGITiMIN SWOT ANALIzi

0z

Bu arastirmada uzaktan egitim silirecinde uygulamal bir ders olan Topluma Hizmet Uygulamalari
(THU) dersini toplumun en kiigiik ama gelisimi en hizli birimi ile calisacak olan Okul Oncesi
Ogretmeni adaylarinin gérislerine dayali olarak SWOT analiz ile incelemek amaglanmistir.
Arastirmanin katiimcilari i¢ Anadolu Bélgesi'nde bir devlet {iniversitesinde 6grenim géren 52 okul
oncesi 6gretmen adayidir. Arastirmanin verileri nitel veri toplama yontemlerinden dokiiman analizi
ile toplanmistir. Elde edilen veriler igerik analizi ile ¢6zimlenmistir. Bu arastirmada elde edilen
veriler SWOT Analizi paralelinde gigli yonler, zayif yonler, firsatlar ve tehditler olarak
kategorilestirilmistir. Arastirmanin sonucunda katilimcilarin uzaktan egitim ile gerceklestirilen THU
dersine yonelik gicli yonler olarak en fazla tekrarladiklari gorisler; mutlu olma, yardimlasma,
ozgliven gelistirme, evden yapilmasi, insanlari bilinglendirmek, cocuklarin eglenerek 6grenmesini
saglama, verimli olmasi seklinde siralanmigtir. Zayif yonler olarak ise en ¢ok alanda uygulama
yapamamak, manevi haz alamamak, etkinlik bulmakta zorlanmak, sosyal etkilesim kurulamamasi
yine sinif arkadaslari ile iletisim kurmakta zorlanmak, mesleki deneyim kazanamamak ve donanim
eksikligi bildirilmistir. Katilimcilarin firsat olarak en fazla tekrarladiklari gorisler; THU gibi
uygulamali bir dersin uzaktan 6grenme ortaminda yuritilmesi ile ilgili deneyim kazanmak,
etkinliklerle ¢ok kisiye ulasabilmek, mesleki gelisim ve etkinlik gelistirmeyi 6grenmek olmustur.
Yine ayni katilimcilarin tehdit olarak gordikleri unsurlar ise internet hizi ve alt yapi eksikliginden
kaynaklanan sorunlar, denetim zorlugu ve ders igeriginden kaynakli sorunlardir.

Anahtar kelimeler: Uzaktan egitim, topluma hizmet uygulamalari, SWOT analizi, okul 6ncesi egitim,
okul 6ncesi 6gretmen adaylari.
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GiRiS

Bir Ulkenin gelecegini sekillendirmede egitim en etkili aragtir. Egitim, hem bireyin kendisini gelistirmesinin hem
de toplumun ilerlemesinin anahtari olarak goriilmektedir (Cetin ve S6nmez, 2009). Uygulamaya doniik bir alan
olan 6gretmenlik mesleginde gorev yapacak bireylerin, 6gretmenlik icin gereken bilgi birikimi kadar becerileri de
kazanmis olmasi beklenmektedir (Karakus, vd., 2020). Kendisini gesitli alanlarda donanimli bir sekilde gelistiren
O0gretmen adaylarinin egitim siireglerinden sonraki hayatlarinda da daha sosyal, toplumun problemlerine karsi
daha hassas ve sorun ¢ézme becerisi gelismis bireyler haline geleceklerine inanilmaktadir (Ayvaci ve Akyildiz,
2009). Ogretmen adayi, lisans egitiminde ileride hizmet verecegi toplumu her yéniiyle tanirsa mezuniyetinin
ardindan hizmet verdigi kurumda ve yakin gevresinde bireysel ve toplumsal farkliliklardan meydana gelen
problemleri daha kolay ¢oziime ulastirabilir. icinde bulundugu toplumu yakindan tanimayan, topluma
yabancilasmis, toplumsal problemlere karsi hassasiyet gdstermeyen, toplumu pozitif olarak nasil etkileyecegini
bilmeyen bir 6gretmen adayinin mesleki deneyimleri sirasinda yeterli diizeyde basarili olmasi kolay degildir.
Clnki her seyden 6nce 6gretme islevi, toplumsal 6zelliklerle birlikte var olan, glincel gelismelerden dogrudan
etkilenen dinamik bir islevdir (Cetin ve Sonmez, 2009). Toplumun gereksinim ve beklentilerine karsi hassas olmak,
bu problemlere ¢6ziim yaratma siirecinde toplumla yan yana olmak ve problemler tzerinde distinmek ileri
gorisla bir birey icin olagan bir davranistir. Bu nedenle 6gretmenlerin de topluma yon veren, yasadigi toplumun
lideri olan ve toplumun problemlerine kayitsiz kalamayan niteliklere sahip olmalari beklenir (Ayvaci ve Akyildiz,
2009). Eger 6gretmen adaylarinin egitimde zorluklarla basa ¢ikabilmeleri, icinde yasadiklari toplumu daha st
basamaklara tasimada itici glic olusturmalari amaglaniyorsa, verilen egitimin 6gretmen adaylarindaki bagimsiz
disinme, yaraticilik, 6zdenetim, 6zgliven ve problem ¢ézme potansiyellerini gelistirebilmesi lazimdir. Topluma
Hizmet Uygulamalari (THU) dersi bunu kendine amag edinen bir ders olarak karsimiza ¢ikmaktadir (Cetin ve

Sénmez, 2009).

Topluma Hizmet Uygulamalari (THU) dersi, Gniversitelere bagh bircok fakiilte ve yiiksekokullarinda zorunlu ya da
secmeli ders olarak okutulmakta iken, Yiiksekdégretim Kurulu (YOK) tarafindan egitim fakiltelerine ait
programlarin giincellenmesi amaciyla yurutiilen calismalar kapsaminda 2006 yilinda Tiirkge Egitimi, Yabanci Diller
Egitimi ve Temel Egitim bolimlerinde zorunlu ders olmasina karar verilmistir (Cetin ve Sénmez, 2009). Yine YOK
tarafindan 2018 yilinda glincellenen egitim fakulteleri lisans programlarinda THU zorunlu bir ders olmaya devam
etmistir (YOK, 2018). Dersin var olma gerekgesi, toplumsal sorumluluk tasiyan meslek alanlarindan birisi olan
ogretmenligi gelecekte icra edecek olan 6gretmen adaylarinda bu ders yardimiyla toplumsal sorunlara karsi
farkindaligin ve duyarhligin gelistirilmesidir (Cetin ve S6nmez, 2009). Bu ders ile 6gretmen adaylarinin iginde
bulunduklari toplumda olumlu ve kalici izler birakan devinimler yaratmalari, ayni zamanda toplumsal duyar-
liliklarinin artmasi amacglanmaktadir (Dinger, Ergiil, Sen ve Cabuk, 2011). Dersin icerigi goz 6nine alindiginda THU
dersinin sivil toplum ve katihmcilik kavramlar etrafinda sekil almasi gerektigi distiniilmektedir. Meslegini
sirdirirken ayni zamanda da gonulll olarak toplumun sikintilariyla ilgilenen, sivil toplumun islevleri hakkinda
bilgi sahibi olan, katilimciligin dGnemini ve gerekliligini anlamis 6gretmenler yetistirmenin bu dersin temel amaglari

arasinda olmasi gerektigine inanilmaktadir (Ayvaci ve Akyildiz, 2009). Ulkemizde egitim fakiiltelerinin Okul Oncesi
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Ogretmenligi lisans programlarin-da zorunlu bir ders olarak yer alan THU dersinin hedeflerinden birisi, 6gretmen
adaylarinin uygulayacaklari etkinlikler yoluyla gevrelerinde yer alan toplumsal ve egitim sorunlara yonelik
farkindaliklari ile toplum aidiyetlerini arttirmaktir (Haktanir, Akgiin, Karaman ve Duman 2013). Universite diizeyi
icin Turkiye’deki alanyazina bakildiginda, ¢ok sayida egitim fakultesinin THU dersinin ylrutilmesine iligkin gesitli
esaslari vurguladig yonergelere rastlanmaktadir. Ancak derste gergeklestirilebilecek uygulamalara iliskin olarak
soru isaretleri bulunmaktadir. Nitekim bu dersin yiritilmesi ve islenisi ile ilgili olarak yapilmis ¢alismalarin
halihazirda kisitli oldugunu séylemek mimkiindir. Bu uygulamanin, egitim fakiltesi lisans programlarinda etkili
bir sekilde yurutiilmesi durumunda 6gretmen adaylarina sunacagi yararin biiylk olacagi bilinmektedir. THU’nun
olasi faydalarinin gogaltilmasi igin var olan durumun tespit edilmesine iliskin ¢calismalara ihtiyag vardir (Elma, vd.,

2010).

Koronaviris hastaligi (COVID-19) salgini, birgok Universiteyi uzaktan egitime basvurmaya zorlamis (Bataineh,
Atoum, Alsmadi ve Shikhali, 2021; Wargadinata, Maimunah, Dewi ve Rofig, 2020) ve bu salgin patladigindan beri
Ulkeler kendilerini degisen diinyaya hazirlamak zorunda kalmistir (Rajhans, Memon, Patil ve Goyal, 2020). Tarih
boyunca yasanan krizler toplumlari yeniden sekillendirme egiliminde olsa da, kiiresel COVID-19 salgininin
hayatimizi nasil degistirecegi henliz belirsizlik tasimaktadir (Kang, 2021). Daha oOnce uzaktan egitimi hig
denemeyen 6gretim Uyeleri ve 6grenciler bir anda bununla karsilasmistir (Bataineh, Atoum, Alsmadi ve Shikhali,
2021; Giirler, Uslu ve Dastan, 2020; Laplante, 2020). Ulkeler tiim diinyada devam eden COVID-19 salgini
nedeniyle olusan yeni durumlarla miicadele etmekte, egitim yoneticileri 6grencilerin egitim ihtiyaglarini ¢evrimigi
platformlar ve uzaktan egitim ¢dziimleri aracihgiyla karsilamak igin ¢aba gdstermektedir (Ozer, 2020; Vasiliki,
Charissi ve Tympa, 2021). Universiteler, COVID-19 salginindaki kilitlenmenin ortasinda kiiresel olarak biyiik
reformlar yasamaktadir (Rajhans, Memon, Patil ve Goyal, 2020). COVID-19 salgini, tiim egitim sistemleri igin
zorlu, zorluklarla birlikte yaratici bir yikim oldugunu kanitlamaktadir (Theoret ve Ming, 2020). Son 50 yilda, tim
seviyelerde egitimin saglanmasinda diinya ¢capinda biyulk bir biylime gorilmistir. COVID-19, bu genisletilmis
ulusal egitim sistemlerinin karsilastigi en blytk zorluktur. Pek ¢ok hikimet, tim 6grencileri ve personeli salgin
hastaliktan korumak igin yogun 6nlemler almis ve kurumlara yiiz yliize 6gretimi durdurmalarini emrederek
neredeyse bir gecede uzaktan egitime ve sanal egitime ge¢melerini istemistir (Daniel, 2020; Sahu, 2020). Egitim
yoneticileri de 6grencilerinin egitim gereksinimini karsilayabilmek icin uzaktan egitim kanaliyla ¢oziimler tGretme
cabasina girmistir (Pinar ve Donel Akgil, 2020). Olurdu, olmazdi, uygulanirdi, uygulanmazdi, ise yarar miydi
tartismalarini kapsayan uzaktan egitim yontemi, bitin dinyada gorilen viral dagihmin etkisiyle egitimin
surdarulebilirligini saglamak bakimindan en kolay ve en uygulanabi-lir ¢coziim olarak devreye girmistir (Telli
Yamamoto ve Altun, 2020). Boylece pandemi dénemi, uzaktan egitimin énemini daha da arttirmistir (Durak,
Cankaya ve izmirli, 2020). COVID-19 salgininda sosyal mesafe olusturularak bulasin énlenmesine iliskin biitiin
dizenlemelerin yani sira, egitim alaninda bunu saglayabilecek en glizel uygulamanin uzaktan egitim ortami
oldugu, ozellikle virlisiin yayllmasini yo—gun yasayan biitlin tlkelerde onay almis ve egitim ko-nusunda yetkin
kisiler tarafindan da en ¢ok tercih edilen kanal haline doniismustir (Telli Yamamoto ve Altun, 2020). Bu baglamda

uzaktan egitim anlaminda diinyanin artik eskisi gibi olmayacagi ifade edilebilir (Durak, Cankaya ve izmirli, 2020).
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Nihayetinde, COVID-19 ile olusan kriz sayesinde uzaktan egitimin yeni alanlara dahil edilmesi ve etkiledigi
kitlelere stirdurulebilir ve etkin 6grenme ¢6ziimleri yaratmasi igin bir olanak sundugu ortadadir. Bununla birlikte,
uzaktan egitime yatirim yapma, planlama ve sunma konusunda sistematik bir yaklasim mutlak bir zorunluluktur

(Vlachopoulos, 2020).

Amag

Yiksekogretimin dijitallesmesi, COVID-19 salgini sirasinda uzaktan egitime zorunlu gecis nedeniyle daha fazla
gelisme icin yeni bir ivme kazanan uzun vadeli bir egilimdir (Noskova, Goloukhova, Proskurina ve Nguen, 2021).
Bu egilimde basarili olmak igin sirduriilen egitim siirecinde yasanan sorunlara etkili ¢gdziimler uretilmesi dnemli
gorilmektedir. Egitim sorunlarina ¢ézim getirme ve yayginlastirma araclarindan biri de egitimde teknoloji
kullanimidir. Egitimde teknoloji kullanilarak gerceklestirilen egitim uygulamalarindan birisi de uzaktan egitim
uygulamalaridir (Gelisli, 2015). Ulkemizde uzaktan egitim, hem siireci etkili ydnetebilmek hem de &grencilerin
mezun olamama ve donem kaybetme gibi magduriyet yasamamasi icin hizlica hayata gecirilmesi gereken bir
uygulama olarak karsimiza ¢ikmistir. Hizlica olusturup oturtulmaya galisilan bu uygulamanin agiginin ve olumsuz
etkisinin de olmasi beklenmektedir (Brooks vd., 2020; Owusu-Fordjour, Koomson ve Hanson, 2020; Sahu, 2020).
Bu uzaktan egitim akimi, COVID-19 salgini sirasinda hizla uygulandigindan, uzaktan 6grenime aktif ve etkili bir
sekilde katilabilmelerini saglamak icin 6grencilerin kaygilarinin gesitli sekillerde giderilmesi gerekir (Bao, 2020).
Uzaktan egitime yonelik 6grenci algilarinin ve gorislerinin hizh bir sekilde ortaya ¢ikarilmasi, boylesine buyiik bir
capta ilk kez tecriibe edilen uzaktan egitimin olumlu ve olumsuz yonlerini ortaya ¢ikarmada gok édnemli bir role
sahiptir (Kaleli-Yilmaz ve Guven, 2015; Karakus vd., 2020). Turkiye’deki Universitelerde pandemi siiresindeki
uzaktan egitimin degerlendirilmesi, 6gretim elemanlarinin teknolojiye entegrasyon dizeyleri ile 6grencilerin
beklentileri ve tecribelerini sekillendirecektir (Karadag ve Yiicel, 2020). COVID-19 salginina iliskin giindemin
sicakliginin ve egitime, o6zellikle uygulamali derslere yonelik etkisinin hala devam eden bir sorun olmasi,
arastirmanin giincel oldugunu gostermektedir. Bu dogrultuda alanyazina katki sunacagi dngérilerek planlanan
arastirmanin amaci, uygulamali bir ders olan Topluma Hizmet Uygulamalari dersinin uzaktan egitim yoluyla
verilmesi konusunda Okul Oncesi Ogretmenligi programi 6gretmen adaylarinin gérisleri dogrultusunda siirecin

SWOT analizini gergeklestirmektir.

YONTEM

Arastirmanin Deseni

Bu arastirma nitel arastirma yéntemi temel nitel arastirma modeli esas alinarak gergeklestirilmistir (Merriam,
2013). Merriam’a gore, temel nitel arastirmada oncelikli olan bireylerin ulasilmaya calisilan gergegi sosyal
dinyalari ile etkilesimleri icinde nasil anlamlandirdiklarini veya nasil insa ettiklerini belirlemeye calismaktir. Bu
arastirmada katilimcilarin uzaktan egitim seklinde yiratilen THU dersine iliskin gorusleri sosyal dinyalariyla

etkilesimleri icinde arastirildigi icin bu desen tercih edilmistir.
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Katilimcilar

Arastirmanin katihmcilari i¢ Anadolu Bélgesi’nde bir devlet iniversitesinde dgrenim géren 52 okul &ncesi
o0gretmen adayidir. Katiimcilardan 24’0 (%46,1) ikinci sinif, 28’i (%53,9) lglnci siniftir. Ayrica katilimcilarin
yalnizca 4’0 erkek (%7,7), 48'i (%92,3) kadindir. Katilimcilarin segciminde amagh 6érnekleme yéntemlerinden biri
olan élciit 6rnekleme kullanilmistir. Ol¢iit drneklemede gdzlem birimleri yani katilimcilar 6zel bir duruma ve belirli

ozelliklere sahip olduklari icin arastirmaya dahil edilirler (Patton, 2002). Bu arastirmada belirlenen olgitler;

i) Okul 6ncesi 6gretmenliginde 6grenim goren katilimcilarin uzaktan topluma hizmet uygulamalari dersi aliyor
olmalari,

ii) Katimcilarin arastirmaya katilmaya goéndlla olmalaridir.

Veri Toplama Araglari

Arastirmanin verileri nitel veri toplama yontemlerinden dokiiman analizi ile toplanmistir. Patton’a (2002) gore
dokiiman analizi orgutsel, klinik yahut program kayitlarinin tam metinlerinin, yazismalarin, resmi yazi veya
raporlarin, kisisel ginliklerin ve acik uglu anketlere verilen yazili cevaplarin incelenmesini kapsar. Bu gcergevede
bu arastirmada katilimcilar tarafindan arastirma amaglarina uygun sekilde agik uglu sorulardan olusan bir
cevrimigi form hazirlanmistir. Form hazirlanirken SWOT Analizinde i¢ ve dis gevre faktorleri hakkinda bilgi
edinmeye hizmet edecek sorular sorulmustur. Bu kapsamda i¢ gevre faktorlerini belirlemek icin Uzaktan egitim
seklinde yurutilen THU dersinin glgli ve zayif yonleri; dis cevre faktorlerini belirlemek icin de bu siirecin sundugu
firsatlar ve sahip oldugu tehditleri belirlemeye yonelik maddeler formda yer almistir. On maddeden olusan
formun arastirmaya uygunlugu hakkinda okul dncesi ve bilgisayar ve 6gretim teknolojileri egitimi alanlarinda
doktor iki alan uzmanindan goris alinmistir. Uzmanlar formun arastirma amaglarina paralel sekilde hazirlandigini

belirterek herhangi bir degisiklik Gnermemislerdir. Formda yer alan 6rnek maddeler su sekildedir:

o Sizce uzaktan egitim seklinde yuritulen THU dersinin gliglii yonleri (Ustunlukleri, avantajlari) nelerdir?
Neden boyle dislinliyorsunuz agiklar misiniz?
. Sizce uzaktan egitim seklinde yiritilen THU dersinin zayif yonleri (sinirhhiklari, dezavantajlar) nelerdir?

Neden boyle dislinliyorsunuz agiklar misiniz?

Verilerin Toplanmasi

Arastirmacilar tarafindan olusturulan on maddelik veri toplama araci Google Form kullanilarak online forma
cevrilmistir. Arastirmada online formun kullanilmasi katiimcilara istedikleri zaman veri toplama aracini doldurma
kolayligi saglamistir. Formun ilk bolimiinde 6grencilerin arastirmaya katilmalarinin dneminden bahsedilerek
kisisel bilgilerinin istenmedigi ve elde edilen verilerin de yalnizca bilimsel amaglarla kullanilacagi ile ilgili bir metin

yer almaktadir. Bu form 2019-2020 Egitim-Ogretim yili bahar dénemi sonunda &grencilerin kendi aralarinda
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kurduklari grup araciligi ile katiimcilara gonderilmistir. Katilimcilar iki haftalik zaman diliminde formu

cevaplamislardir. Sonugcta elde edilen veri seti kontrol edilerek 52 veri analizlerde kullanilmistir.

Veri Analizi

Arastirmanin verileri analiz edilmeden 6nce 6n hazirliklar yapilmistir. Bu kapsamda 6ncelikle her bir katilimcinin
verileri okunarak kontrol edilmistir. Bu kontrollerde iki katilimcinin formu iki kez dolduruldugu tespit edilerek veri
setinden c¢ikariimistir. Sonucta kalan 52 veriye OA1’den baslayarak OA52’ye kadar kod verilmis ve analizlere
gecilmistir. Elde edilen veriler igerik analizi ile ¢6ziimlenmistir. icerik analizi gerceklestirilirken veriler anlamli bir
sekilde duizenlenir ve verileri en iyi bicimde agiklayacak iliskiler dogrultusunda kategoriler olusturulur (Yildirim ve
Simsek, 2011). Bu arastirmada elde edilen veriler SWOT Analizi paralelinde giiclii yonler, zayif yonler, firsatlar ve

tehditler olarak kategorilestirilmistir.

Verilerin analizi arastirmacilardan biri ve nitel arastirmayi da iyi bilen bir alan egitimci tarafindan
gerceklestirilmistir. iki uzman tarafindan olusturulan kodlar ve kategoriler arasindaki tutarhilik Miles ve
Huberman’in (1994) [Goérus birligi/ (Gorus ayrihgl + Gorus birligi) X 100] formilu araciligiyla hesaplanmis ve
kodlayicilar arasindaki tutarlilik %90 olarak belirlenmistir. Buna goére yapilan analizlerin tutarh oldugu ifade

edilebilir. Ayrica veri analizinde frekansi bir olan kodlar kategorilere dahil edilmemistir.

Gegerlik ve Giivenirlik

Arastirmanin gecerligini saglamak adina toplanan veriler ve arastirmacilarin sonuglara nasil ulastigi detayli bir
sekilde agiklanmistir. Ayrica yine gegerligi saglamak icin katilimcilarin gérislerinden dogrudan alintilar verilmistir
(Yildinnm ve Simsek: 2011). Arastirmada i¢ gecerligi (inandiricilik) saglamak adina arastirmaci tiggenlemesi yapiimig
yani veri toplama ve verilerin analizi stiregleri birden fazla arastirmaci tarafindan gergeklestirilmistir (Merriam,

2013; Yildirim ve Simsek: 2011).

Nitel arastirmalarda aktarilabilirligi saglamak 6nemli bir olglttir. Bu nedenle bu arastirmada aktarilabilirligi
saglamak icin arastirma siirecinin asamalari ayrintili olarak verilmistir. Nitel arastirmalarin genellenebilirliginin
glic olmasindan dolay arastirmanin aktarilabilirligini artirmak amaciyla arastirma silirecinin asamalarini ayrintili

olarak verilmesi yeterli goriImustar.

Arastirmanin glvenirligini saglamak icinse kodlayicilar arasi tutarlik Miles ve Huberman’in (1994) formild
kullanilarak %90 olarak hesaplanmistir. Alanyazinda arastirmacilarin kodlamalari arasi tutarligin en az %80 olmasi
onerilmektedir (Patton, 2002; Yildirim ve Simsek, 2011). Buna gore arastirmanin glvenirliginin saglandigi ifade

edilebilir.
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Sinirhiliklar

Uzaktan egitim seklinde gergeklestirilen THU dersinin SWOT analizini gergeklestirmek igin yapilan bu arastirma
arastirmaya katilan 52 okul 6ncesi 6gretmen adayinin gorusleri ile sinirlidir. Ayrica Tirkiye’de ylksekogretimde
uzaktan egitime dunyada yasanan COVID-19 pandemisi nedeniyle gegilmistir. Pandemi 6nlemleri kapsaminda
arastirmanin gergeklestirildigi siirecte Tirkiye’de sokaga ¢ikma yasagi gibi uygulamalar da mevcuttu. Bu nedenle
katilimci goéruslerinin salgin ve salgin kapsaminda alinan 6nlemlerden de etkilenmis olabilecegi dikkate

alinmalidir.
Etkinlikler

Uzaktan egitim seklinde gerceklestirilen THU dersi kapsaminda okul 6ncesi 6gretmen adaylarindan 6ncelikle
uygulamalarini gergeklestirecekleri ortak bir sosyal medya hesabi (Resim 1) olusturmalari istenmistir. Ardindan
dersin katilmcilarindan, hedef kitlelerini olusturan okul 6ncesi donemdeki ¢ocuklarin evde yapabilecekleri ve
gelisimlerini bir bitin halinde destekleyecek etkinlikler planlamalari beklenmistir. Katihmcilarin her hafta
cocuklarin tiim gelisimini destekleme konusunda deneyim kazanmalari amaciyla farkli bir etkinlik tlrint
planlamalari gerekli kiinmistir. Hazirlanan etkinlik plani dogrultusunda videolar g¢ekilmis ve sosyal medya
hesabina yiklenmistir. Yiklenen bu videolara etkinligin icerigine ve olasi kazanimlarina dair anlasilir ve sade bir
dilde yazilmis aciklamalar eklenmistir (Resim 2). Ayrica ebeveynlerin cocuklari ile yayinlanan etkinlikleri
uygulamalari sirasinda cektikleri videolari gonderebilecekleri belirtilmistir. Ebeveynlerin ¢ocuklari ile
uyguladiklari etkinlikleri gektikleri videolar, bu hesapta “sizden gelenler” basligl altinda yayinlanarak sayfanin

etkilesimin canli tutulmasina 6zen gosterilmistir.
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Resim 1. THU Dersi Etkinlik Anasayfasi
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Resim 2. THU Dersi Etkinlik Ornegi

BULGULAR

Guglii Yonler

Gugla yonler kategorisi katilimcilarin uzaktan egitim ile gerceklestirilien THU dersinin gicli yonleri ile ilgili
gorislerinden olusmaktadir. Bu kategoride katilimcilarin en fazla tekrarladiklari gorisler; mutlu olma,
yardimlasma, 6zgliven gelistirme, evden yapilmasi, insanlari bilinglendirmek, cocuklarin eglenerek 6grenmesini
saglama, verimli olmasi seklinde siralanabilir. Bununla birlikte katilimcilar uzaktan THU dersinin insan iliskilerini
gelistirme, sorumluluk ve farkli bakis acilari kazandirma, sosyallesme, topluma aidiyet, eglenceli olma, video
karsisinda konusma ve hitabet ile grupla ¢alisma becerisi kazandirma, giigli ve zayif yonlerinin farkina varma,
ileride boyle bir pandemi yasanmasi durumunda ne yapacagi ile ilgili fikir sahibi olma, ¢cocuklarla etkilesim,
internette arastirma yapma becerisini gelistirme, ekonomiklik, kurumlardan izin alma gibi prosedirlerle
ugrasmama, bilgi edinme, akran 6grenmesi ve sinif olmamasi gibi giiclii yonleri oldugunu da dile getirmislerdir.

Gugli yonler kategorisinde ulasilan gorislerin dagilimi Sekil 1’de gosterilmistir:
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Sekil 1. Gucll yonler kategorisinde ulasilan gérislerin dagihimi

Sekil 1 incelendiginde, arastirmaya katilan okul Oncesi 6gretmeni adaylarinin uzaktan THU dersi ile ilgili
birbirinden farkl gorisler ileri stirdikleri bununla birlikte 10 ve {izeri frekansta yigin olusturan gorislerinin mutlu
olma (f=16), yardimlasma (f=15) ve 6zgliven gelistirme (f=10) seklinde siralandigi gérilmektedir. Buna gore
katihmcilarin belli noktalara odaklanan goérislere sahip olmadiklari birbirinden farkli gesitli gorislere sahip
olduklari ifade edilebilir. Bu kategori altinda mutlu olma, yardimlagma ve 6zgiliven gelistirme gorislerine sahip

olan katilimcilarin ifadeleri su sekildedir:

“Kisisel olarak, cocuklari eglendirmek onlara biseyler kazandirmak mutluluk vericiydi. Mesleki stajima daha iki yil
olmasina ragmen G6drencilerle birlikte olmak, etkinlikler yapip durum yénetebilme becerisi kazanmak iyi oldu.”

(OA4, Kadin, 2. sinif)

“Toplumsal yardimlasmayi daha cok 6gretir. Ozgiivene yardimci olur.” (OA50, Kadin,3. sinif)

“lik basta uzaktan THU ile kimseye yardim edemeyecedimi illaki yiizyiize olmamiz gerektigini diisiindiim ancak
etkinlikleri gerceklestirdikce resmen yardimlastiGimizi hissettim insanlara yardim etmek beni mutlu etti.”

(OA10, Kadin, 3. sinif)

Bununla birlikte etkinliklerin evden yapilmasi (f=8), insanlari mutlu etmek (f=6), cocuklarin eglenerek 6grenmesi
(f=6) ve sirecin verimli olmasi (f=6) katilimcilara gore uzaktan egitim ile gergeklestirilen THU dersinin gigli
yonleri arasinda yer almaktadir. Etkinliklerin evde yapilmasini uzaktan egitimle gerceklestirilen THU etkinliklerinin
gliclii ydnleri arasinda degerlendiren OA40 (Kadin, 2. sinif) ayni zamanda izin gibi prosediirler ugrasmak zorunda

kalinmamasina ve ekonomiklige de deginerek diisiincelerini su cimlelerle agiklamistir:

220



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

“Acikcasi bene etkinliklerin evde yapilmasini ¢ok begendim. Bu salgin agisindan iyi oldugu gibi bizim icinde iyi oldu.
Bir ulasim zorlugu ya da illa belli bir zamanda belli bir yerde bulunma zorunlulugu olmadan etkinliklerimizi

yapabildik. Ayni zamanda bu ekonomik de oldu tabi”

Katiimcilardan etkinliklerin gocuklarin eglenerek 6grenmesine vurgu yapan OA27 (Kadin, 3. sinif) ise
distincelerini “Bu etkinlikler en ¢ok ¢ocuklarin eglenerek 6grenmesini sagladidi igin ise yaramistir. Komsumuzun

cocugu da takip ediyor etkinlikleri o da bunu séyledi mesela.” diyerek dile getirmistir.

Katilimcilar uzaktan egitim siiresince etkinliklerini video ¢ekerek paylastiklari igin ti¢ katilimci buna deginmis ve
bu etkinliklerin video kargisinda konusma becerilerini gelistirdigini ifade etmislerdir. Bu sekilde diisiinen OA19

(Kadin, 2. sinif) sunlari séylemistir.

“Video ¢ekerken ilk baslarda ne diyecedimi bilemiyordum hatta korkmustum da ama siireg igerisinde video
karsisinda konusma ve video ¢ekme becerim gelisti bence bu ¢ok biiyiik bir katki sagladi bize. Ogretmen gibi

hissettim ve mutlu oldum.”

Zayif Yonler

Zayif yonler kategorisi katiimcilarin uzaktan egitim ile gergeklestirilen THU dersinin zayif yonleri ile ilgili
gorislerinden olusmaktadir. Bu kategoride katilimcilarin en fazla tekrarladiklari gorisler sirasiyla alanda
uygulama yapamamak, manevi haz alamamak, etkinlik bulmakta zorlanmak, sosyal etkilesim kurulamamasi yine
sinif arkadaslari ile iletisim kurmakta zorlanmak, mesleki deneyim kazanamamak ve donanim eksikligi olmustur.
Bununla birlikte dersi veren 6gretim Ulyeleri ile iletisim kurmakta zorlanma, topluma faydali isler yapmis gibi
hissedememe, 6dev hazirlamakta ve video ¢ekmekte zorlanma son olarak da yapilabilecek etkinliklerin sinirh
sayida olmasi bu baslikta yer alan diger gorisler olarak gozlemlenmistir. Zayif yonler kategorisinde ulasilan

gorislerin dagilimi Sekil 2’de gosterilmistir:

221



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

30
25
20
15
10
5
0
N & B <
,SF é\(b O& ’b‘j\ \L)}@ b&' ) N > ,\,0& ,\/O‘ %6\\
<& & N 2 e - <
) 2 - < N\ ) ) - - o
& Q& & &S S & & S e <
Q'b ’b\,b 0\((\ AN\ _\\Q, ’b(\ @Q/ \93‘ %Q:g, J\\’b@ ‘2&((\ . Ql—\el
,b*,b \(\’bx \&\0 (('\\Q \,z}\ \@’b S R NSO 0% \{_\&
N & & W
N2 Q& \i_\\"* NG N Q N Ab 3 N\ o+
0*% @lb \Q)}' > ¥ N r;\ © \Q’g
? N NG »
\ S NS 2 2
& N & &~ N N
) @Q;‘j N ,&OQ \\’DQ

Sekil 2. Zayif yonler kategorisinde ulasilan gorislerin dagilimi

Sekil 2 incelendiginde, uzaktan THU dersi kapsaminda alanda uygulama yapilamamasi ve dersi veren 6gretim
Uyesine gore degismekle birlikte icerigin teorik bilgi ile kisith kalmasi katimcilar tarafindan uzaktan THU dersinin
en zayIf yonu olarak gorilmektedir (f=25). Buna paralel olarak alanda uygulama yapamadigi icin mesleki deneyim
kazanamadigini diisiinen 6gretmen adaylari da mevcuttur (f=5). Katimcilarin énemli bir bolimi topluma fayda
saglamaktan almayi bekledikleri manevi hazzi alamadiklarini (f=13) ve/veya kendilerini topluma fayda saglamis
hissetmediklerini belirtmislerdir (f=3). Bununla birlikte katilimcilar uzaktan THU dersi slirecinde sosyal etkilesimin
olmamasi (f=9) ve dersi veren 6gretim tyesi (f=3) ile sinif arkadaslariyla iletisim kurmakta cekilen glicligi strecin

diger zayif yonleri olarak degerlendirmislerdir (f=6).

Zayif yonler kategorisinde uzaktan THU’nun en zayif yoni olarak alanda uygulama yapilamamasi seklinde goris

belirten katiimcilardan OA11 (Erkek, 2. sinif) konu ile ilgili diisiincelerini su ciimlelerle aciklamistir.

“Cok biiyiik bir béliimiiniin pratige dékiilerek yiiriitiilmesi gereken THU dersinin uzaktan egitim yoluyla ¢ok kisitl
imkénlar igerisinde yiiriitiilmis olmasi maalesef ki pek verimli gecmedi gecemedi. Gerek biz égrencilerin bu
siirecte aktif olarak sahaya inememis olmasi, gerekse THU dersi kapsaminda hedefledigimiz kitlelere birebir
ulasamamis olmamiz bu sonucun alinmasinda en biiyiik etken. Elbette bilisim teknolojileri vasitasiyla hayata
gecirilen bazi projelerimiz oldu ve bunlarda bir noktaya kadar basariya ulasti. Fakat bu ve benzeri projeler disinda
kalan ve hedefimizdeki égrenci gruplariyla yiiz yiize gelmemizi gerektiren projelerimiz bir noktadan sonra tam

anlamiyla hayata gecirilemedi ve bu sebeple ¢cok saglikli bir siire¢ yasayamadik maalesef.”

Gergeklestirilen etkinliklerden manevi haz alamadigini disiinen OA40 (Kadin, 2. sinif) ise su sekilde goris

bildirmistir.

“Uzaktan egitim de yapilabilecekler tamamen kisitlaniyor ve bireysel olarak yapilan islerin etki alani daralyor.

Etki daha ¢ok kisisel faydaya déniisiiyor ama ne kadar faydali oldugu kontrol edilemiyor. Uzaktan egitim siirecinde
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yaptigim etkinliklerle tam olarak manevi bir haz yasadigim séylenemez. Ciinkii birinin hayatina dokundugun,

etkilesimde bulundugun, temas ettiginde karsilikli oldugu zaman hissedilecegini diistiniiyorum.”

OA12 (Kadin, 2. sinif) ise ddev hazirlama ve video ¢ekmenin zorluguna deginerek diisiincelerini su ciimlelerle

ifade etmistir:

“Ben video ¢ekmek de ciddi anlamda zorlandim béyle bir icerik olusturmak hi¢c kolay degil. Ha keza 6dev

hazirlamak da oldukga zor. Yiiz yiize egitimde gidip bir okulu boyamak kadar kolay degil.”

Benzer sekilde etkinlik bulmak da zorlandigini ifade eden OA30 (Kadin, 2.sinif) uzaktan egitimle

gerceklestirilebilecek etkinliklerin kisith oldugunu da sézlerine eklemistir. Katiimcinin gérisleri su sekildedir:

“Etkinlik bulmak icin ¢ok diisiindiim ¢iinkii bu tarzda etkili yani nitelikli bir etkinlik ¢cesidi cok az. En azindan bana

Oyle geldi. Dersin hocalariyla zor iletisim kurulmasi da etkinlik siirecini sekteye ugratti bence.”

OA30’un gorisleri incelendiginde, ayni zamanda dersi veren 6gretim elemanlar ile iletisim kurmanin

glcligiinden de yakindigi anlagiimaktadir.

Firsatlar

Firsatlar kategorisi katilimcilarin uzaktan egitim ile gergeklestirilen THU dersinin sundugu firsatlar ile ilgili
goruslerinden olusmaktadir. Bu kategoride on ve {izeri frekansa sahip yani bir bagka deyisle katilimcilarin en fazla
tekrarladiklari gérisler; THU gibi uygulamali bir dersin uzaktan 6grenme ortaminda yiratilmesi ile ilgili deneyim
kazanmak, etkinliklerle cok kisiye ulasabilmek, mesleki gelisim ve etkinlik gelistirmeyi 6grenmek olmustur. ilave
olarak kisisel gelisim saglamak, siirecin istedigin yer ve zamanda 0grenme imkani sunmasi, basit ucuz
malzemelerle etkinlik gelistirmeyi 6grenmek, bilisim teknolojileri (BT) kullanimi, video hazirlamayi 6grenme ve
meslege yonelik olumlu tutumlarin gelismesi veya desteklenmesi uzaktan THU dersinin sundugu diger firsatlar

arasinda yer almistir. Firsatlar kategorisinde ulasilan géruslerin dagihimi Sekil 3’de gosterilmistir:

223



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

25
20
20
15
1 10 10
10 8
6
5
5 4 4 3
0
Q& NS Q& g <& Gl N4 > 5N Q
N . \\(QQ/ & \&\\\ & X Q}Q} ,b@@ (IQ}\ 0&\’
S N E ¢ ¢ & & ¥ ¢
Q &S o @ v N A > S
N N2 O & 2 A Q&
S S ) < & Q 2 N\
& Q¢ L e 4 Q&
a N 5 D w2
& b{@ ) {&0 A Qf)\?/
I S &

Q# .\L‘)\?’ Q)/b Q\b @

Sekil 3. Firsatlar kategorisinde ulasilan gorislerin dagilimi

Sekil 3’e gore katiimcilarin 6nemli bir kismi THU gibi uygulamal bir dersin uzaktan 6grenme ortaminda
yuratulmesiyle ilgili deneyim kazanmanin 6nemli bir firsat oldugu goérisiindedir (f=20). Katihmcilar bu ders
kapsaminda gergeklestirilen etkinliklerin Blog, Youtube ve sosyal medya gibi ortamlarda paylasiimasinin genis
kitlelere ulagsma firsati yarattigini diisinmektedirler (f=11). Bu katihmcilara gére alanda uygulama yapildiginda
belirli bir bélgede sinirli sayida kisiye ulasilirken; BT destekli ve bu platformlarda yayinlanan etkinliklerle diinyanin
bir ucundaki herhangi bir kisiye ulasilabilmesi 6nemli bir firsattir. Bununla birlikte katimcilar uzaktan egitim
siirecinde etkinlik gelistirmeyi, Bilgi ve iletisim Teknolojileri (BT) kullanimini, video hazirlamay, basit ucuz
malzemelerle etkinlik hazirlamayi 6grenerek mesleki gelisim saglamayi da firsat olarak degerlendirmislerdir. Bu
kategori altinda en ¢ok tekrarlanan gorusler olan deneyim kazanma ve ¢ok kisiye ulasabilmek diistincelerine sahip

katiimcilardan OA1 (Kadin, 3. sinif) ve OA10 (Kadin, 3. sinif) gdriisleri sirasiyla su sekildedir:

“Béyle bir pandemi durumunda veya benzer durumda karsilastigimizda bize bu tip derslerimizde bir seyler

yaparak verimli faydali olabilmemiz igin deneyim sagladi.”

“Bu yéntemin belki de en biiyiik avantaji sosyal medya yoluyla daha biiyiik kitlelere ulasip, daha biiyiik etki
uyandirabilmektir. Uzaktan egitim yéntemiyle mekdn ve zaman sinirinin ortadan kalkmis olmasindan kaynakli

diye diisiintiyorum.”

Ayrica alti katihmci yer ve zamandan bagimsiz etkinlikler yapilmasini bu silirecin sundugu firsatlar arasinda
degerlendirmistir. Yasanan pandemi durumu olmasa bile uzaktan egitim 6grenenlere yer ve zaman bagimsiz
O6grenme ortami sunarak c¢alisan ya da bir 6zel durumdan 6tiri baska sehirlerde bulunan ve gelemeyecek
durumda olan &grencilerin egitimi icin bir firsattir. Benzer sekilde diisiinen OA3 (Kadin, 3. sinif) kendisini

“Istedigimiz zaman ve istedidimiz yerde éGrenebilmek bence uzaktan editimle THU’nun bize sundugu en giizel sey
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oldu. THU bagimsiz diisiindiigiimde de uzaktan egitimin en glizel y6nii ne diye sorsaniz bunu séylerim.” Cimleleri

ile ifade etmistir.

BT Kullanimina vurgu yapan dort katilimcidan OA11 (Erkek, 2. sinif) sunlari séylemistir:

“Covid sebebiyle uzaktan egitime gegilmeseydi ve tabi bizler de online platformlarda etkinlik yapmayacaktik. O
zaman BT kullanimi imkani bulamayacaktik en azindan kesin olan birsey var aktif kullanmazdik ve video hazirlama
becerisi falan kazanamazdik. Teknoloji ile yayin yapmamiz Internette yani ¢ok kisiye ulasmamizi da sagladi. Séyle
diistiniiyorum biz yiizyiize en fazla hadi olsun sinif dedil okul élcekli bir etkinlik yapardik ama simdi ¢ok kisiye

ulasabildik”.

OA11’in soézleri incelendiginde, BT kullanimina ek olarak video hazirlama becerisi ve ¢ok kisiye ulasmak
noktasinda da uzaktan egitim ile gergeklestirilen THU’nun cesitli firsatlar sundugu goérisiinde oldugu

gorilmektedir.

Tehditler

Tehditler kategorisi katilimcilarin uzaktan egitim ile gerceklestirilen THU dersine yonelik tehditler ile ilgili
gorislerinden olusmaktadir. Katilimcilara gore bu tehditler Internet hizi ve alt yapi eksikliginden kaynaklanan
sorunlar, denetim zorlugu ve ders iceriginden kaynakl sorunlardir. Tehditler kategorisinde ulasilan gorislerin

dagihmi Sekil 4’te gosterilmistir:
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internet hizi ve alt yapidan Denetim zorlugu Ders igeriginden kaynakl
kaynaklanan sorunlar sorunlar

Sekil 4. Tehditler kategorisinde ulasilan gorislerin dagilimi

Sekil 4’e gore uzaktan THU dersi yiritilurken yasanan Internet hizi ve alt yapi kaynakli sorunlar (f=14),

Ogrencilerin 6grenme ve degerlendirme sureglerinde denetim zorlugu (f=2) ve de ders igeriginden kaynakli
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sorunlar katilimcilar tarafindan tehdit olarak gorilmektedir (f=2). Bu kategoride en sik tekrarlanan Internet hizi

ve alt yapi kaynakli sorunlar gortsine iliskin bazi katihmci gérusleri su sekildedir:

“Internet ve zaman zaman yasanan badlanti problemleri disinda ¢ok zorluk yasamadim. Benim icin giizel bir
deneyim oldu.” (OA32, Kadin, 3. sinif)

“Internet baglanti sorunum oldug§undan videolarimi génderirken ve yiiklerken sikinti cektim.” (OA3, Kadin, 3.sinif)

Gugla yonler, zayif yonler, firsatlar ve tehditler bltincil olarak ele alinarak uzaktan egitim ile ylritilen THU dersi

ile ilgili SWOT Analiz sonuglari Sekil 5’"de SWOT matrisi ile gbsterilmistir.

v" Mutlu olma - Uygulama yapamamak
v" Yardimlasma - Manevi haz alamamak
v' Ozgiiven - Etkinlik bulmakta zorluk
v' Evden yapilmasi - Sosyal etkilesimin olmamasi
v Insanlan bilinglendirmek iletisim kurmakta zorluk
v' Cocuklarin eglenerek 6grenmesini Mesleki deneyim kazanamamak
saglama - Donanim eksikligi
v' Verimli
v'  Deneyim kazanma
v' Cok kisiye ulasabilmek
v' Mesleki gelisim
v'  Etkinlik gelistirme becerisi
v Kisisel gelisim Internet hizi ve alt yapi kaynakli sorunlar
v’ stedigin yer ve zamanda 6gre ) Dene't|m‘z“(.)rlugu
v Basit ucuz malzemelerle etkin - Dersicerigi kaynakli sorunlar
Sekil 5. Uzaktan egitim ile ylritilen THU dersi ile ilgili SWOT Analiz sonuglari
TARTISMA ve SONUC

Ogretmenlik meslegini icra edenlerin toplumsal énderlik ve iginde bulundugu toplumla bitiinlesme vasfini
gerceklestirme gibi degerli gorev ve sorumluluklari bulunmaktadir. Bundan dolayl 6gretmen adaylarinin lisans
egitimleri sirasinda bu yanlarini gelistirme amaci taslyan tecriibeler edinmeleri biylik 6nem tasimaktadir (Gokge,

2011; Kigukoglu, 2012). Hayatin icinde kazanilan deneyimler yoluyla 6grenmeyi saglamanin 6grenci Gzerinde
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kalici izler birakacag siiphesizdir. Ustelik uygulanacak projelerin yaratacagi manevi haz égretmen adaylarini her
yonden olumlu etkileyecektir. Bu hedefler gz dniine alinarak egitim fakdiltelerinin lisans programlarinda yer alan
THU dersinde uygulanacak projeler; gelecegin 6gretmenlerine toplumsal sorumluluk hissini i¢sellestirerek ve
cevresini farkh alanlarda degistirebilecegine iligkin bir gliven asilayarak 6gretmen adaylarinin egitilmesinde
onemli faydalar saglayacaktir (Ayvaci ve Akyildiz, 2009). Tim bunlarla birlikte COVID-19 krizi bltiin dinyada esi
gorilmemis bir durum yaratmistir. Egitimciler, yoneticiler, yasa yapicilar, 6grenciler ve aileler olmak lizere herkes
O0gretme ve 6grenme konularinda ¢ok biliyik zorlukla karsi karsiya kalmistir. Pandemi ile birlikte 6gretmenler
uzaktan egitime gegcis yapmis; ancak bu ani gegis, yaninda bir dizi zorluk getirmistir (Verma ve Priyamvada, 2020).
Bu baglamda bu arastirmada pandemi doneminde hizh bir gegis yapilan uzaktan egitim slirecinde uygulamali bir
ders olan Topluma Hizmet Uygulamalari dersinin toplumun en kiiglik ama gelisimi en hizl birimi ile ¢alisacak olan
Okul Oncesi Ogretmenligi programi 6grencilerinin gérislerine dayali olarak SWOT analizi ile incelemek
amaglanmistir. Bu arastirmanin sonucunda uzaktan egitim ile gergeklestirilen THU dersine yonelik glicli yonler
olarak en fazla tekrarladiklari goriisler; mutlu olma, yardimlasma, 6zgiiven gelistirme, evden yapilmasi, insanlari
bilinglendirmek, g¢ocuklarin eglenerek 6grenmesini saglama, verimli olmasi seklinde siralanabilir. Zayif yonler
olarak ise en ¢ok alanda uygulama yapamamak, manevi haz alamamak, etkinlik bulmakta zorlanmak, sosyal
etkilesim kurulamamasi yine sinif arkadaslari ile iletisim kurmakta zorlanmak, mesleki deneyim kazanamamak ve
donanim eksikligi bildirilmistir. Katilimcilarin en fazla firsat olarak tekrarladiklari gérisler; THU gibi uygulamali bir
dersin uzaktan 6grenme ortaminda yuritilmesi ile ilgili deneyim kazanmak, etkinliklerle gok kisiye ulagabilmek,
mesleki gelisim ve etkinlik gelistirmeyi 6grenmek olmustur. Yine ayni katilimcilarin tehdit olarak gordiikleri
unsurlar ise internet hizi ve alt yapi eksikliginden kaynaklanan sorunlar, denetim zorlugu ve ders igeriginden

kaynakl sorunlardir.

iletisim teknolojisi ile egitim teknolojisinin gelisen ve zenginlesen olanaklarini kullanarak kitlelere egitim hizmeti
sunma firsati veren uzaktan egitim yaklasimi, 6gretmenlerin hizmet 6ncesi ve hizmet ici egitiminde etkili ve
siirekli olarak kullanilmaya uygun &nemli bir secenektir (Gelisli, 2015). iletisim teknolojilerinin gelismesiyle
meydana ¢ikan sosyal medya platformlari baslarda sadece bireysel olarak kullanilirken gliniimiizde bir¢ok yénden
Universiteler icin de oldukga &nemli bir arag haline gelmistir. internet kullaniminin giinimiizde oldukca yaygin
olmasi ve bu kullanimlarin ¢gogunlugunu sosyal medya platformlarinin olusturmasi Gniversiteler icin biiylik 6nem
arz etmektedir. Sosyal medya platformlari, cok sayida insani tek bir noktada bulusturarak tniversitelerin hedef
kitlesiyle dogrudan iletisime ge¢mesine ek olarak dontlerin de daha hizli bir sekilde yanitlanmasina olanak
vermektedir (Samur, 2020). Bu baglamda c¢evrimici 6grenmede sosyal etkilesim araclarinin nasil kullanildigi,
etkilesimin ne derece gergeklestigi ve 6grencilerin sosyal bulunusluk algilarinin nasil oldugu, 6grenmenin etkililigi
ve verimliligi agisindan 6nemlidir (Karakus ve Yanpar Yelken, 2020). Yiz yiize 6grenmeye aliskin 6grenciler ve
egitimciler bu anlamda eger teknoloji kullanimi bakimindan yetersizlerse zorlanabilmekte, bir de uzaktan egitim
sunan kanallarda altyapi vb. eksiklikler nedeniyle hedeflenen programlar yiritiilemediginde de verimsizlik gibi
konular sorun olusturabilmektedir (Telli Yamamoto ve Altun, 2020). Hammond ve digerlerinin (2020) ABD’de

Universitelerin uzaktan egitime zorunlu gegisinin ¢esitli boyutlara etkilerini inceledikleri arastirmanin sonuglarina
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gore Ogrenciler internet baglantilarinda sorunlar yasamistir. Ayrica pek c¢ok egitmen ve 0Ogrenci uzaktan
O6gretmeye/6grenmeye hazir degildir ve bu durum, sosyal izolasyon, artan esitsizlik ve potansiyel olarak azaltilmis
o6grenme dahil olmak lizere bir dizi istenmeyen etkiye neden olmustur. Owusu-Fordjour, Koomson ve Hanson
(2020) tarafindan yapilan arastirmada COVID-19’un Gana’li Universite 6grencilerinin 6grenmeleri lizerinde
yarattig etki incelenmistir. Arastirmanin sonucuna gore bu 6grencilerin internet erisimi ve teknik bilgi eksikligi
nedeniyle sorunlar yasadiklari belirlenmistir. Kiirtiinci ve Kurt (2020) tarafindan yapilan arastirmada, COVID-19
pandemi doneminde hemsirelik 6grencilerinin yasadiklari sorunlarin belirlenmesi amaglanmistir. Yasanan
sorunlar; uzaktan egitim alt yapisindaki sorunlar, egitimin ylz ylze olmamasi, imkan kisithhgi ve sinav kaygisi
olarak temalandirniimistir. Vasiliki, Charissi ve Tympa’nin (2021) Yunanistan’da uzaktan egitim sirasinda erken
cocukluk egitimi ve bakimi boélim 6grencilerinin algilarini ve tutumlarini etkileyen faktérleri arastirmak amaciyla
yaptigl arastirmanin sonucunda katilimcilarin internet baglantisinda ve teknolojik araglara erisimde sorun
yasadiklari ortaya c¢ikmistir. Bataineh, Atoum, Alsmadi ve Shikhali (2021) tarafindan Urdiinli Gniversite
ogrencileri ile ylratilen bir arastirmada internet hizi, internet paketleri, teknolojik sorunlar, dikkat daginikhgi,
tembellik ve motivasyon eksikligi, cok sayida gorev, cekici olmayan sikici igerik, belirsiz degerlendirme
prosediirleri gibi engeller bu 6grencilerinin karsilastigi zorluklarin gergekligini yansitmistir. Bataineh, Atoum,
Alsmadi ve Shikhali (2021), Hammond ve digerlerinin (2020), Kirtlinci ve Kurt (2020), Telli Yamamoto ve Altun
(2020), Gelisli (2015) ve Vasiliki, Charissi ve Tympa’nin (2021) ¢alismalarini destekler sekilde bu arastirmada da
THU’nun uzaktan egitim strecinde tehdit eden yonleri arasinda internet hizi ve alt yapi eksikliginden kaynaklanan
sorunlar, denetim zorlugu ile zayif yénl arasinda donanim eksikligi sayilmistir. Karakus ve Yanpar Yelken (2020)
ile Telli Yamamoto ve Altun’un (2020) calismalari ile benzer sekilde bu arastirmada da 6gretmen adaylari THU
dersinin verimli olmasindan ve dersin sonunda kendilerini topluma faydal isler yapmis gibi hissetmenin
oneminden sbz etmistir. Bu noktadan hareketle THU dersinin uzaktan egitim sirecinde daha isler halde
yuratilmesi amaciyla 6gretmen adaylarinin dncelikle internet erisim sikintilarinin giderilmesi yoninde adimlar

atilmasi 6nemlidir.

Ural Keles ve Aydin’in (2011) Fen Bilgisi 6gretmen adaylarinin THU dersi hakkinda gorislerinin belirlenmesi
amaciyla yaptig1 arastirma dahilinde THU dersinin 6gretmen adaylarina topluma karsi hassasiyetin arttirilmasi,
toplumun sikintilari hakkinda biling kazanmasi ve toplumdaki sikintilara birlikte ¢6ziim yaratilmasi noktalarinda
fayda sagladigi belirlenmistir. Calisma kapsaminda dersin bircok 6gretmen adayinin manevi ydnden
rahatlamasina ve bazi degerlerin yeniden kazanilmasi da firsat sagladigi tespit edilmistir. Calisma sonunda ortaya
cikarilan bir diger sonug dersin uygulama safhasinda 6gretmen adaylarinin ¢ok sayida zorlukla karsilastiklaridir.
Bilhassa projelerin uygulanmasi sirasinda uygulamanin yiritilecek oldugu kurumlarda alinmasi gereken izinlerle
ilgili karsilasilan zorluklarinda 6gretmen adaylarinin ¢ogunlukla karsilastiklari 6nemli problemlerden oldugu
gorlilmektedir. Bunun yani sira proje kapsaminda olusturulan gruplarda Uyelerden bazilarinin {izerine diisen
gorevi yapmamasi, projenin ylritilecegi kurumda calisan personelin engeli, projeye yurutildugi kitlede yer alan
kisilerin taninmak istememesi, olumsuz hava kosullari ve ulasim zorlugu 6gretmen adaylarinin karsilastiklari diger

zorluklardan oldugu c¢alisma sonunda saptanmistir. Sadlceanu (2020) tarafindan Romanya’da Ovidius
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Universitesinin Egitim Bilimleri fakiiltesi 6grencilerinin uzaktan egitim ile ilgili algilarini belirlemek amaciyla
yapilan arastirmanin sonucuna gore 6grencilerin mekandan bagimsiz 6grenme ortami olmasindan memnun
olduklari ortaya ¢ikmistir. Karakus ve digerlerinin (2020) yaptigl arastirmada Tiirkgce Egitimi programina devam
eden Ogretmen adaylarinin 6grenim goérdikleri uzaktan egitim sirecine iliskin goruslerinin belirlenmesi
amagclanmistir. Arastirmadan elde edilen sonuglara gore iletisimin sadece teknik bir arag araciligiyla kuruldugu
uzaktan egitim siireci, 6gretmen adaylarinin sosyal ve iletisim becerilerini olumsuz yonde etkilemistir. Bu egitim
sirecinde 6gretmen adaylari bireysel davranislari daha ¢ok sergilemis ve grup i¢i davranislara sinirli girmislerdir.
Bu arastirmanin sonucunda da Karakus ve digerleri (2020), Salceanu (2020) ve Ural Keles ve Aydin’in (2011)
¢alismalarini destekler nitelikte uzaktan egitim yoluyla yapilan THU dersinin gli¢lii yonleri arasinda kurumlardan
izin alma gibi prosedirlerle ugrasmama, sinif olmamasi, evden yapilmasi, insanlari bilinglendirmek ve grupla
calisma becerisi kazandirma belirtilmistir. Bununla birlikte Ural Keles ve Aydin’in (2011) g¢alismasinin aksine bu
arastirmada 6gretmen adaylari THU dersinden manevi haz alamadiklarini vurgulamistir. Manevi haz alamamanin
gerekgesi olarak bu dersin uzaktan egitim yoluyla veriliyor olmasi ile 6gretmen adaylarinin fiziksel olarak

ortamlarda bulunmadiklari igin bu doyumu dogrudan hissetmemis olmalari gosterilebilir.

Bu calismalara ek olarak Gokge'nin (2011) Sosyal Bilgiler Egitiminde Topluma Hizmet Uygulamalarinin etkililigini
ortaya gikarmaya yonelik yaptigl arastirmanin sonucunda, 6gretmen adaylari, dersin kazandirdiklarini toplumsal
sorunlara duyarhhk, uygulama yapma firsati, cevre duyarliligi ve manevi doyum, kisisel gelisimlerine olumlu etkisi,
sosyal yonden gelisim, 6zgliven, sorumluluk bilinci, problem ¢dzme becerilerinin gelisimi, yaraticihgin gelismesi
olarak agiklamistir. Cetin ve Sonmez’in (2009) yaptigi ¢alismada da Topluma Hizmet Uygulamalari dersinin
amacina ve icerigine yonelik Sosyal Bilgiler Egitimi programina devam eden 6gretmen adaylarinin gérislerinin
tespit edilmesi amaglanmistir. Arastirmaya katilan 6gretmen adaylari toplumun sikintilarina karsi farkindalik
kazanilmasinin ve toplumun giincel problemlerine ¢6ziim Uretilmesinin dersin amaglari arasinda olmasi
gerektigini belirtmislerdir. Yilmaz (2011) tarafindan yapilan ¢alismanin amaci ise egitim fakiltelerinin sosyal
sorumluluklari kapsaminda Topluma Hizmet Uygulamalari dersinin degerlendirilmesidir. Katiimcilar verdikleri
yanitlarda, genel olarak toplumsal sorunlara duyarlik gelistirmeye vurgu yapmistir. Dersi alanlarin yasadiklari bazi
sikintilar ise genellikle planlama ve hazirlik eksikliklerinden kaynaklanmaktadir. Gékge (2011), Yilmaz (2011) ve
Cetin ve S6nmez’in (2009) calismalarini destekleyen bu arastirmada da THU dersinin glgli yonleri arasinda
insanlari bilinglendirmek, topluma aidiyet, 6zgliven gelistirme, sorumluluk, video karsisinda konusma ve hitabet,
sosyallesme, farkh bakis agilar kazandirma, glicli ve zayif yonlerinin farkina varma sayilmistir. Ancak Gokge’nin
(2011) calisma bulgularinin tersi yoninde alanda uygulama yapamamak, manevi haz alamamak bu arastirmada
THU’nun zayif yani olarak gosterilmistir. Bu kapsamda uzaktan egitim yoluyla yiritilen bu dersten 6gretmen
adaylarinin manevi doyuma ulasabilmeleri icin ¢evrimici olarak hitap ettikleri kitleden geribildirim alabilecekleri

kanallarin aktif hale getirilmesi dnerilebilir.

Ayrica uygulamali derslerde uzaktan egitim yonteminde 6grencilerin karsilastigi dnemli bir sorun malzeme
teminidir. COVID-19 salgini tedbirlerince uygulanan disari ¢ikma yasagindan dolayr o6grencilerin ders

materyallerine ulasimlari olumsuz etkilenmistir. Fakat uygulanan disari ¢gikma yasagi her zaman yasanan bir olay
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olmadigi icin her zaman uzaktan egitim siirecini engelleyecek bir engel olmayacaktir. Onemli olan égrencilerin
ulasabilecegi ve evde kullanabilecegi malzemelerin kullaniimasidir (Kahraman, 2020). Bu arastirmada da benzer
sekilde katilimcilar bu dersin uzaktan egitim yoluyla almanin sundugu firsatlar olarak siirecin istedigin yer ve
zamanda O6grenme imkani sunmasini ve basit ucuz malzemelerle etkinlik gelistirmeyi 0grendiklerini
bildirmislerdir. Bu baglamda 06gretmen adaylarinin hem kendileri hem de mesleki yasamlari sirasinda
karsilasacaklari 6grencilerinin 6grenmeleri igin yer-zaman kisitlamasinin olmayacagi, uygun maliyetler ve

ulasilabilir malzemelerle egitici materyallerin gelistirilebilecegi konusunda deneyim kazandiklari séylenebilir.

Elma ve digerlerinin (2010) yaptigi calismada ilkdgretim Béliimiinde 6grenim géren 6gretmen adaylarinin THU’ya
iliskin algilari belirlenmistir. Arastirmanin sonucuna goére bu derste farkli toplumsal kesimlere yonelik
gelistirdikleri projeler araciligiyla 6gretmen adaylarinin sorumluluk duygusu, iletisim, problemlere ¢6ziim tiretme
duyarhligi, dayanisma gibi konularda sosyallestikleri gortlmustiir. Ayrica 6gretmen adaylarinin proje se¢imi ve
uygulama gruplarinin belirlenmesi gibi noktalarda daha etkin olmayi istedikleri, derste eglendikleri, kisisel ve
mesleki gelisimine katkida bulundugu ve ders siresinin arttirilmasi hakkinda olumlu goris bildirdikleri saptanan
bulgular arasindadir. Alakog Pirpir, Girgin Blyukbayraktar, Yildiz Cigekler ve Konuk Er (2014) tarafindan yapilan
calismada Okul Oncesi Ogretmenligi programinda 6grenim géren 6gretmen adaylarinin Topluma Hizmet
Uygulamalari dersinin gerekliligi, bu derse iliskin beklentileri, dersin faydalarina, uygulamalar sirasinda
karsilastiklari glgliikler ve bu dersin daha etkili bir sekilde siirdiirilebilmesi icin 6nerileri hakkinda gorislerinin
belirlenmesi amaglanmistir. THU dersinin kendilerinde sorumluluk bilinci, 6zgiiven, toplumsal sikintilarin farkina
varma, yardimlasma, meslek yasamina dair olumlu deneyimler, kararlilik, manevi degerler, bireyleri tanima,
onlarla iliski kurma ve isbirligi yapma gibi kisisel 6zelliklerin gelisimine yarar sagladigi bildiren 6gretmen adaylari
vardir. Bu dersin; iginde bulundugu toplumla kaynasma, problemlere karsi daha hassas olma ve toplum igindeki
sorumluluklari alma konusunda daha bilingli davranma gibi yararlari olacagini belirten 6gretmen adaylarinin yani
sira, bu dersin gelecekteki meslek hayatlarinda deneyim saglayacagini ve kendilerine problem ¢ézme becerisi
kazandirarak, ebeveynlerle saglikh isbirligi yaritmeleri hususunda katki verecegini diisiinen 6gretmen adaylari
oldugu gorilmustir. THU dersi bunyesinde herhangi bir sorunla karsi karsiya kalmadan projelerini bitirdiklerini
belirten 6gretmen adaylarina karsin ders kapsaminda proje ve bu projenin ydritilecegi kurumun
belirlenmesinde, projenin yiritilecegi kurumlardan izin alma ve givenligin saglanmasi konusunda sorunlarla
karsi karsiya kalan 6gretmen adaylar oldugu goriilmistiir. Ders sorumlusu Ogretim elemanlarinin yiksek
beklentileri nedeniyle sorun vyasadiklarini dile getiren 6gretmen adaylari oldugu anlasilirken, projeler
yaritilarken ulasim, zaman ve maddiyat gibi faktorler sebebiyle sorun yasayan 6gretmen adayi sayisinin da
yuksek oldugu gorilmuistir. Bu arastirmanin sonucunda THU dersinin gigli yanlari olarak mutlu olma,
yardimlagsma, o6zgiven gelistirme, insan iliskilerini gelistirme, sorumluluk, farkh bakis agilari kazandirma,
sosyallesme, topluma aidiyet, eglenceli olma, ekonomiklik, evden yapilmasi, kurumlardan izin alma gibi
prosedirlerle ugrasmama; zayif yani olarak dersi veren 6gretim Uyeleri ile iletisim kurmakta zorlanma gorusleri,
Alakog Pirpir, Girgin Buyilkbayraktar, Yildiz Cigekler ve Konuk Er (2014) ve Elma ve digerlerinin (2010) ¢calismalarini

destekler nitelikte iken; yine bu dersin zayif yanlari olarak manevi haz alamamak, sosyal etkilesim kurulamamasi,
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sinif arkadaslari ile iletisim kurmakta zorlanmak, mesleki deneyim kazanamamak seklinde dile getirilen unsurlar
ise s6zl gecen ¢alismalari desteklememektedir. Bu dogrultuda THU dersini veren 6gretim elemanlarinin uzaktan
egitim sirecinde gondlltlik temelli ve mesleki deneyim kazanmalari igin 6nemli bir basamak olan bu dersin
verilmesinde dikkat etmeleri gereken noktalar konusunda duyarlilik géstermeleri 6nerilebilir. Nitekim 6gretmen
adaylarinin yaptiklari uygulamalarin mesleki deneyimlerine katki oldugunu anlamalarina yardimci olacak
rehberligin bu sirecte yapilmasi degerli gérilmektedir. Arastirma sonuglari 6zelinde distnildigiinde, uzaktan
egitim slreci sonrasinda da dijital yerli kusagin ilgisini gcekecek ¢evrimigi THU uygulamalarinin devam ettirilmesi,
sosyal medya platformlarinin aktif olarak kullaniimasi énerilebilir. Ote yandan ister uzaktan ister yiiz yiize olsun
THU dersinde 6gretmen adaylarinin manevi haz alacaklari ve sosyal etkilesimin 6n planda oldugu uygulamalarin

onemsenmesi, teknik alt yapi ve donanimin iyilestirilmesi ve denetimin saglanmasi isabet olacaktir.

Etik

Arastirma, Nigde Omer Halisdemir Universitesi Etik Kurul Komisyonunun 28.07.2020 tarihli ve 2020/07-02 sayili
toplantisinda etik agidan uygun bulunmustur (Evrak Tarih ve Sayisi: 28.07.2020-E.32477). Bu makalede dergi
yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina uyulmustur. Makale

ile ilgili dogabilecek her tiirlt ihlallerde sorumluluk yazarlara aittir.

Yazar(lar)in Katki Orani Beyani: Makalede yazarlar arasinda herhangi bir ¢cikar ¢atismasi mevcut degildir. Birinci

yazarin makaleye katkisi %50, ikinci yazarin makaleye katkisi %50’dir.
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