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ABSTRACT

The aim of this study is to examine the interaction of measurement tools with various variables
and among themselves by determining the effect of sports on life skills of secondary school
students and the students' attitudes towards extracurricular activities. 291 secondary school
students who were selected with the convenience sampling method participated in the study, and
the data belonging to the study group were collected with the "Student Attitude Towards
Extracurricular Sports Activities" scale and "The Effect of Sports on Life Skills" scales. Descriptive
statistics, independent sample t test, one-way analysis of variance ANOVA, post hoc tests and
Pearson correlation analysis were used in the analysis of the data. Research findings revealed that
female participants, 10-year-olds, volleyball players and students participating in sports activities
4 times a week showed higher scores compared to other groups. On the other hand, a moderate
positive relationship was found between the effect of sports on life skills and attitude towards
extracurricular sports activities. It was determined that the attitude towards extracurricular sports
activities significantly predicted the effect of sports on life skills. As a result, it can be said that
secondary school students' attitudes towards extracurricular sports activities are effective tools in
developing life skills together with participation in sports.
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INTRODUCTION

Education, which is defined as the process of changing behaviors of individuals through their experiences; It is a
lifelong process (Yilmaz, 2018) and when this process is looked at, it is seen that there are many behaviors that
the individual gains in his life outside of his lessons. Although the lessons taught at school provide many
knowledge, skills and habits that provide the education and training of the student, these are not sufficient for
the development, health and preparation of the student for life. There is a need for other activities to ensure this

in schools (Gérkem, 2012).

Tasks such as eliminating the inadequacy of the classical education programs, which are the existing school
programs in the education of children and young people, teaching the physical and mental needs of students by
doing and living, giving students the opportunity to develop their good qualities such as self-knowledge,
responsibility and leadership by developing their personalities, and ensuring that they spend their free time well.
It makes extracurricular activities important (Binbasioglu, 1986; Pehlivan, 1995). To prepare students for
adulthood and responsible citizenship, most institutions offer extracurricular activities designed to facilitate the
learning of a wide variety of competencies (Forneris, Camiré & Williamson, 2015). Extracurricular activities that
are a part of general education are necessary for the development of students' personality, socialization, being
healthy individuals in the society, preparing students for life and becoming an individual; It includes programs

that play a major role in their psychological, physiological and sociological development (Esen, 2010).

Extracurricular activities organized by institutions are a part of the effort to provide students with skills and are
organized for students to maintain a healthy lifestyle (Esa, Mutallib & Azman, 2015). Extracurricular activities are
activities that students participate in during their time outside the classroom and are related to the school but
not included the normal curriculum area (Annu & Sunita, 2013; Forneris, Camiré & Williamson, 2015; Masoni,
2011; Lewis, 2004; Wilson, 2009). Also extracurricular activities; It can be defined as any activity other than

academic activities that include sports activities (Kumarasinghe & Udeshika, 2015).

Extracurricular activities are subjected to various classifications within themselves. Kése (2012) divided
extracurricular activities into three groups as extracurricular social and extracurricular activities that complement
formal education. Activities that are complementary to the classical education process; While activities such as
homework, projects, computer-assisted activities, training courses, preparation for exams are activities, outside
of school and not under the responsibility of the school but contributing to the development of the child; home
and street activities, religious holidays, work done for economic contribution to the family and efforts to gain a
profession. As for extracurricular social activities; In addition to the activities that include extracurricular sports
activities, artistic and cultural activities, which are the primary element, and student clubs. Extracurricular
activities such as sports, drama, music, volunteering activities, active participation in associations, scouting and
dance are part of the educational experience of many students (Adayemo, 2010; Annu & Sunita, 2013; Massoni,

2011; Kumarasinghe & Udeshika, 2015; Lewis, 2004). Extracurricular activities consist of cultural, leisure or sports
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club activities (Holloway & Pimlott-Wilson, 2014), participation is completely voluntary, therefore students who

do not want to participate in them are not required to participate (Massoni, 2011).

In the development of the child, extracurricular activities are as effective as in-class activities. These kinds of
activities are activities that reinforce what students learn in the formal education process, show that these
learnings are related to life and enable the theoretical learning to be put into practice. It is not possible to
consider extracurricular activities separately or independently from formal education activities. The condition
here is that extracurricular activities are carried out in a controlled, scheduled and planned manner.
Extracurricular activities are one of the most logical ways for children to spend their extra-curricular time in a
controlled manner and in a way that will benefit them (Kose, 2012). Students' future lives can be shaped by the
efforts they do before their parents come home in the hours after school (Massoni, 2011). Time periods equipped
with sportive activities should be enriched with various strategies in order to adopt lifelong active habits rather
than a sedentary lifestyle (Masia et al, 2013). Emphasis should be placed on the provision of structured
extracurricular sports activities to students, as these activities, when properly organized, can contribute

positively to students.

Extracurricular activities or education beyond the classroom is a powerful resource for the development of
personality and social competencies of children and adolescents (Ivaniushina & Aleksandrov, 2015). The first
effect of extracurricular activities on education is behavior. Students participating in extracurricular activities
reduce their behavioral problems (Massoni, 2011). The fact that extracurricular sports activities allow students
to spend their leisure time beneficially and direct them to recreational activities contribute to the development
of individuals (Esen, 2010). In this respect, extracurricular activities that are a part of students' daily lives; It has
positive effects on students' lives by improving behavior, school performance, completing school, positive

aspects and social aspects of being successful adults (Massoni, 2011).

Among extracurricular activities, sport can affect people physically and psychologically (Aoyagi et al., 2020). In
psychological terms, it can be useful in developing assertiveness, enhancing mental and individual structure,
strengthening willpower, simplifying teamwork, providing cooperation, improving self-confidence and self-
control, and contributing to learning (Esa, Mutallib & Azman, 2015). With the right guidance, it can positively
affect the quality of life of the individual (Glingdr, Yilmaz and ilhan, 2019). After-school extracurricular sporting
activities have long been acknowledged as they contribute to enhanced school experience as well as the

increased social skills of students in many ways.

In addition to creating a school culture and encouraging the school spirit, extracurricular activities have a
relationship with discovering students' abilities and interests, discovering self-discipline and leadership skills, and
improving academic performance (Adayemo, 2010). Also it was determined that it provides motivation,
commitment to school, emotional intelligence, teamwork (Kumarasinghe & Udeshika, 2015), self-esteem
(Adayemo, 2010; Holland & Andre, 1987), analytical thinking, problem solving, and time management (Massoni,

2011). Extracurricular sports activities teach perseverance while encouraging respect for rules, fair play and
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teamwork (Jordan, 1999). Extracurricular sporting activities, which are organized physical activities that provide
cognitive, emotional, social, psychological and psychomotor development of the individual (Yiilmaz, 2018),
provide suitable conditions for psychosocial development (Jones & Lavallee, 2009), while also providing life skills
that prepare the individual for life. Therefore, another non-physical result of participating in properly organized

extracurricular sports activities is the development of one's life skills (Cope et al., 2017).

Life skills; It is shaped around skills such as making a decision, overcoming a challenge, problem solving skills,
working with other individuals, and continuing daily life effectively. For life skills, an inference can be made that
life skills are required for people to live better, and the focus is on skills that will enable people to continue their
lives smoothly. The acquisition of life skills is a factor that will determine the level of producing solutions in an
individual's life (Kardag, 2019). Evaluation of life skills is the factor that enables individuals to know how their
lives are (Julvanichpong & Vanno, 2016), and it characterizes the individuals' ability to display cognitive,

emotional or behavioral competencies in a field or field (Gomes, Resende & Albuquerque, 2014).

The basic subjects of life skills are belief in the individual's self-abilities and socialization skills that can show
positive reflections in the society (Diiz and Aslan, 2020). Sports, which takes place in the transfer of these skills;
It can be thought of as a kind of simulation that includes all the elements of social life. The individual perceives
the events in this environment by seeing, hearing, touching, and always strives to keep the communication path
open. It is known that psychosocial behavioral habits and skills acquired through physical activities can be
transferred to daily life (Karatas, 2015). Life skills according to Gould and Carson; It includes skills that can be
facilitated or improved by sport and potentially transferable for use in non-sporting settings and skills seen as

goal setting, emotional control, self-esteem and hard work ethics.

The process of transferring life skills to life; It is explained by the connection between learning or improving a life
skill in sports and its subsequent application in at least one context beyond sports (Cauthen, 2012; Jacobs &
Wright, 2018; Papacharisis et al., 2005; Pierce, Gould & Camiré, 2017; Williams et al., 2020). Therefore, in order
for a skill to be qualified as a life skill, it must be transferable to other situations than it was taught (Goudas,
2010). In the context of transferring these skills in non-sports environments, sports; It offers a unique opportunity
for extracurricular sports activity participants to provide experiential learning opportunities (Piercea, Erickson &
Sarkar, 2020). When practiced effectively, life skills are actionable skills that enable young people to develop in
and beyond sport. Sports practices in which children and young people feel physically and psychologically safe
are associated with the acquisition of life skills (Bozdag, 2020; Camiré, 2021). On the other hand, it has been
suggested that the factors that increase positive development are not only sports participation, but also the

experience of the individual, which may be a critical factor (Goudas & Giannoudis, 2008).

In a theory that examines the effects of sports on life skills, the process of transferring skills to life; it is framed
as decision making, implementation, evaluation and adaptation. The transfer of life skills acquired through sports
to life is directly proportional to the capacities of athletes to transform and restructure the skills they learn

(Kendellen and Camiré, 2019). In this direction, sports aims to offer various skills and competencies to its
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participants (Ronkainen et al., 2021). It is important to develop, apply and improve sports skills and life skills in
an integrated way (Camiré & Santos, 2019). The main purpose of developing life skills through sports is the idea
that these competencies and tendencies will lead to positive results in the individual who develops them (Gould

& Carson, 2008a).

In this study, it is aimed to examine the reflection of the participation attitudes of students participating in
extracurricular sports activities to the elements of time management, communication, leadership, teamwork,
social skills, emotional skills and goal determination, which are the main life skills. In this direction, it has been

tried to find answers to the following questions.

1) What is the level of effect of sports on life skills of students participating in extracurricular sports
activities?

2) What is the level of attitude of students who do sports in various branches as extracurricular
activities?

3) Do the effects of sports on life skills and attitude levels towards extracurricular sports activities differ
according to gender, age, branch and weekly sports time?

4) Is there a significant relationship and effect between the effect of sports on life skills and the attitude

towards extracurricular sports activities?

METHOD
Research Model

In this study conducted with a quantitative approach, a method for scanning and relational scanning is used,
which aims to reveal and compare the current situation. Scanning models are a research approach that aims to
describe a past or present situation as it exists. The event, individual or object subject to research is tried to be
defined in its own conditions and as it is. No effort is made to change or influence them in any way. Relational
scanning models, on the other hand, are research models that aim to determine the presence and / or degree of

change between two or more variables (Karasar, 2012).
Sample Group

The study group consists of 291 students studying at the secondary education level in the city of Ankara in the
2020-2021 academic year. The data of the sample group in the study were obtained by convenience sampling

method. The demographic characteristics of the sample are shown below.
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Tablel. Frequency and Percentage Distributions for Demographic Variables of the Participants

N=(291)
Variables f %
Gender Male 97 33,3
Female 194 66,7
Age 10 62 21,3
11 36 12,4
12 91 31,3
13 61 21,0
14 41 14,1
Branch Volleybal 145 49,8
Football 47 16,2
Taekwon-do 99 34,0
Weekly sports number 2 and less 69 23,7
3 130 44,7
4 66 22,7
5 and more 26 8,9

As seen in Table 1, 97 of the participants are male (33.3%) and 194 (66.7%) are female participants. The ages of
the students ranged from 10 (21.3%), 11 (12.4%), 12 (31.3%), 13 (21.0%) and 14 (14.1%). Their branches are
mostly volleyball (49.8%), then football (16.2%) and taekwon-do (16.2%). Participants are usually students who

do sports 3 times a week (44.7%). Descriptive statistics for the research group are shown below.
Data Collection Tools

The data in the study were obtained from the "Student Attitude Scale Towards Extracurricular Sport" scale
developed by Yilmaz and Gliven (2018), and “Life Skills Scale For Sport” scales are used. Life Skills for Sport Scale
is developed by Cronin and Allen (2017) and adapted to Turkish by Diiz and Agak (2018). And also question form

is used for obtaining the data, which consists of 4 questions.

The scale of "Student Attitude towards Extra-Curricular Sports Activities" consists of 18 items and 3 factors.. The
scale is 5-point Likert type and is graded as "Never agree = 1", "Disagree = 2", "Undecided = 3", "Agree = 4" and
"Completely Agree = 5". While the lowest score that can be obtained from the scale is 18, the highest score is 90.
It can be said that as the average score increases, the students' attitudes towards these activities are positive.
Items in the affective dimension of extracurricular sports activities are negative and should be scored in reverse.
In the measurement tool, sub-dimensions are explained as the cognitive dimension of extracurricular sports
activities, the affective dimension of extracurricular sports activities and the behavioral dimension of
extracurricular sports activities. The internal reliability coefficient for the total scores of students' attitude
towards extracurricular sports activities of current research was .90, .86 for the cognitive sub-dimension, .96 for

the affective sub-dimension, and .82 for the behavioral sub-dimension.

The " Life Skills Scale for Sports" scale is a measurement tool for determining the development of life skills of
individuals who do sports through sports. The scale consists of 31 items and 7 sub-dimensions.. Sub dimensions;

It consists of time management, communication, leadership, teamwork, social skills, emotional skills and goal
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setting. The scale is a 5-point Likert type and the grading is graded as "None =1, A little = 2, A little = 3, Much =
4, Too much =5". The lowest score that can be obtained from the scale is 43, and the highest score is 215. While
the effect of sports on life skills was determined as .95 for the total scores, the internal consistency coefficients
were .85 for the time management sub-dimension, .75 for the communication sub-dimension, .81 for the
leadership sub-dimension, .79 for the teamwork sub-dimension, and social skills for the current research. It was

.80 for the sub-dimension, .83 for the emotional skills sub-dimension and .86 for the goal setting sub-dimension.

Analysis of the Data

The distributions of the data were examined with the Kolmogorov Smirnov, Shapiro Wilk test and, Skewness
Kurtosis value, the results of the analyzes were determined that the data showed a normal distribution and the
analyzes were carried out with parametric tests. Descriptive statistics for the participants were performed by
percentage and frequency calculations, pairwise group comparisons with independent sample t-test, and three
and more group comparisons with one-way analysis of variance (ANOVA). Tukey (HSD) tests were used to
evaluate within-group differences with post hoc tests. The relationship between the effect of sports on life skills
and the attitudes of secondary school students towards extracurricular sports activities was evaluated by Pearson

correlation analysis.

RESULTS

1-Findings Regarding the Effect of Sports on Students' Life Skills and Attitude Scores Towards Extra-Curricular

Sports Activities

Table 2. Arithmetic Mean, Standard Deviation and Kurtosis Skewness Values for Measurement Tools

N=(291)
Min. Max. ; s Skewness Kurtosis

Life skills for sports 62,00 155,00 124,37 18,36 -0,55 -0,15
Time management 5,00 20,00 16,34 3,04 -0,81 0,54
Communication 7,00 20,00 16,34 2,81 -0,60 -0,19
Leadership 5,00 25,00 19,98 3,60 -0,89 1,06
Team work 12,00 30,00 24,31 3,85 -0,48 -0,24
Social skills 7,00 20,00 15,95 2,99 -0,64 0,04
Emotional skills 5,00 20,00 15,69 3,23 -0,79 0,40
Goal setting 5,00 20,00 15,74 3,32 -0,44 -0,50
Attitude towards extracurricular sports 44,00 90,00 71,97 12,76 -0,19 -1,42
activities

Cognitive attitude 12,00 35,00 30,70 4,20 -1,13 1,30
Affective attitude 7,00 35,00 25,41 9,25 -0,51 -1,32
Behavioral attitude 5,00 20,00 15,85 3,35 -0,69 0,01

It is evaluated that the participants revealed findings that sports had an effect on life skills, and accordingly, the

effect of sports on life skills was high (124.37 + 18.36) for the current research group. On the other hand, while
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the sub-dimension of the effect of sports on life skills was leadership is highest (19.98 + 3.60), the sub-dimension
of time management obtained the lowest average (16.34 + 3.04). However, in all scores, it was determined that
the level of the effect of sports on life skills of the participants was above the average values. When the attitude
towards extracurricular sports activities was evaluated, it was seen that the participants had a high attitude
(71.97 £ 12.76), the highest sub-dimension score was in the cognitive sub-dimension (30.70 + 4.20) and the
lowest sub-dimension score was behavioral attitude sub-dimension (15.85 + 3.35). Similarly, it is considered that
the participants have a positive attitude towards extracurricular sports activities in total scores and sub-
dimensions. At the same time, it was determined that the normality distributions of the data are between +1.5

and -1.5 and are shown in the table.

2-Findings Regarding the Effect of Sports on Life Skills of Students and Differences in Their Attitudes towards
Extra-Curricular Sports Activities by Gender

Table 3. Independent Sample t Test Results Between Measurement Tools and Gender Variable

N=(291)

Gender n X s t p

Life skills for sports Male 97 119,29 18,74 -3,396 0,001
Female 194 126,91 17,68

Time management Male 97 15,46 2,90 -3,555 0,000
Female 194 16,78 3,02

Communication Male 97 15,61 2,93 -3,149 0,002
Female 194 16,70 2,69

Leadership Male 97 19,27 3,72 -2,396 0,017
Female 194 20,34 3,50

Team work Male 97 23,58 3,99 -2,283 0,023
Female 194 24,67 3,74

Social skills Male 97 15,24 2,92 -2,884 0,004
Female 194 16,30 2,97

Emotional skills Male 97 14,70 3,49 -3,773 0,000
Female 194 16,18 2,98

Goal setting Male 97 15,40 3,14 -1,237 0,217
Female 194 15,91 3,40

Attitude towards extracurricular Male 97 67,07 12,39 -4,805 0,000

sports activities Female 194 74,42 12,26

Cognitive attitude Male 97 29,23 4,76 -4,342 0,000
Female 194 31,43 3,68

Affective attitude Male 97 22,80 9,27 -3,465 0,001
Female 194 26,71 8,98

Behavioral attitude Male 97 15,03 3,37 -3,018 0,003
Female 194 16,27 3,27

p<0.05

In Table 3, where the effect of sports on the life skills of secondary school students and the differentiation of
extra-curricular sports activities according to gender is examined, significant differences have been obtained
between all sub-dimensions and gender except for the sub-dimension of determining the purpose in the effect
of sports on life skills. Accordingly, the effect of sports on life skills (t = -3.396; p <0.01), time management sub-
dimension (t = 3.555; p <0.01), communication sub-dimension (t = -3.149; p <0.01) leadership sub-dimension (t

=-2.396; p <0.05), teamwork sub-dimension (t = -2.283; p <0.05), social skills sub-dimension (t =-2.284; p <0.01)
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and emotional skills sub-dimension (t =-3,773; p <0.01) female participants exhibited a more positive image than

males in the effect of sports on life skills.

Students' attitudes towards extra-curricular sports activities are both in total scores (t = -4.805; p <0.01),
cognitive (t =-4.342; p <0.01), and affective (t = -3.465; p <0)., 01) and behavioral sub-dimensions (t = -3.018; p
<0.01), female participants were found to exhibit more positive attitudes than boys. Accordingly, for the current
sample group, it can be said that female participants developed higher attitudes towards extracurricular sports

activities than male students and that sports had a greater effect on life skills.

3-Findings Regarding the Effects of Sports on Life Skills of Students and the Difference in Their Attitudes

towards Extra-Curricular Sports Activities According to Age

Table 4. One-Way Analysis Of Variance Anova Test Results Between Measurement Tools and Age Variable

N=(291)
Age n X s F p ;uke
Life skills for sports 10 62 124,96 18,43 0,906 0,461
11 36 125,16 16,35
12 91 125,60 19,39
13 61 124,85 18,09
14 41 119,36 18,03
Total 291 124,37 18,36
Time management 10 62 16,45 3,31 0,392 0,814
11 36 16,66 2,92
12 91 16,31 2,94
13 61 16,40 2,88
14 41 15,85 3,25
Total 291 16,34 3,04
Communication 10 62 16,70 2,62 0,790 0,532
11 36 16,72 2,77
12 91 16,26 2,83
13 61 16,19 2,92
14 41 15,85 2,96
Total 291 16,34 2,81
Leadership 10 62 20,09 3,56 0,382 0,822
11 36 19,83 3,27
12 91 20,05 4,00
13 61 20,26 3,37
14 41 19,41 3,45
Total 291 19,98 3,60
Team work 10 62 24,32 3,88 0,765 0,549
11 36 24,25 3,42
12 91 24,61 4,19
13 61 24,50 3,68
14 41 23,39 3,66
Total 291 24,31 3,85
Social skills 10 62 15,79 3,23 0,846 0,497
11 36 16,16 2,82
12 91 16,24 3,03
13 61 16,03 2,88
14 41 15,26 2,87
Total 291 15,95 2,99
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Emotional skills 10 62 16,16 3,16 1,822 0,125
11 36 15,55 2,97
12 91 15,95 3,16
13 61 15,67 3,22
14 41 14,53 3,59
Total 291 15,69 3,23
Goal setting 10 62 15,43 3,82 0,972 0,423
11 36 15,97 3,29
12 91 16,15 3,35
13 61 15,77 3,14
14 41 15,04 2,63
Total 291 15,74 3,32
Attitude towards 102 62 76,33 12,41 3,765 0,005 a>b
extracurricular sports 11 36 71,77 12,00
activities 12 91 71,97 12,21
13 61 71,21 12,63
14b 41 66,68 13,67
Totas 291 71,97 12,76
Cogpnitive attitude 102 62 31,69 4,04 2,836 0,025 a>b
11 36 30,77 3,52
12 91 31,13 3,50
13 61 30,00 4,98
14b 41 29,24 4,71
Total 291 30,70 4,20
Affective attitude 102 62 28,11 8,32 2,696 0,031 a>b
11 36 25,16 9,61
12 91 25,28 9,73
13 61 25,21 8,70
14b 41 22,12 9,17
Toplam 291 25,41 9,25
Behavioral attitude 10 62 16,53 3,31 1,100 0,357
11 36 15,83 3,18
12 91 15,56 3,29
13 61 16,00 3,36
14 41 15,31 3,67
Toplam 291 15,85 3,35
p<0.05

When the Anova findings of one-way analysis of variance between the participants' age variable and the scale of
the effect of sports on life skills and their attitudes towards extracurricular sports activities are evaluated, the
effect of sports on life skills does not differ according to age. However, there is a statistically significant difference
between extracurricular sports activities and age. According to this; Significant differences in cognitive (F = 3.765;
p <0.05) and affective sub-dimensions (F = 2.696; p <0.05) in total attitude scores (F = 3.765; p <0.01) towards
extracurricular sports activities It shows that the age variable changes the attitude towards extracurricular sports
activities. In-group differences were examined with post hoc tests, and according to this, it was determined that
the 10-year-old group had a more positive attitude towards extracurricular sports activities than the 14-year-old

group in the differences between the 10 and 14 age groups.
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4- Findings Regarding the Effect of Sports on Life Skills of Students and Differences in Attitudes Towards Extra

Curricular Sports Activities According to the Branch

Table 5. One-Way Analysis of Variance Anova Test Results Between Measurement Tools and Branch Variable

N=(291)

Branch n X ss F p Tukey

Life skills for sports Volleyball 2 145 129,68 18,29 13,261 0,000 a>c>b
Footballb 47 117,80 22,93 b<c
Taekwon-do ¢ 99 119,72 13,24 c<a
Total 291 124,37 18,36

Time management Volleyball 2 145 16,97 3,26 9,460 0,000 a>b
Football 47 14,87 3,27 b<c<a
Taekwon-do ¢© 99 16,11 2,24 cb
Total 291 16,34 3,04

Communication Volleyball 2 145 17,02 2,78 9,716 0,000 a>c>b
Football b 47 15,23 3,17 b<a
Taekwon-do ¢ 99 15,87 2,44 c<a
Total 291 16,34 2,81

Leadership Volleyball 2 145 20,55 3,73 4,574 0,011 a>b
Football b 47 18,85 4,51 b<a
Taekwon-do ¢ 99 19,69 2,70
Total 291 19,98 3,60

Team work Volleyball 2 145 25,28 3,69 10,405 0,000 a>b>c
Football 47 23,80 4,51 b<c
Taekwon-do ¢ 99 23,12 3,38 c<a
Total 291 24,31 3,85

Social skills Volleyball 2 145 16,66 2,92 8,820 0,000 a>c>b
Football® 47 14,95 3,58 b<a
Taekwon-do ¢ 99 15,39 2,53 c<a
Total 291 15,95 2,99

Emotional skills Volleyball 145 16,68 3,07 15,624 0,000 a>c>b
Football b 47 14,27 4,16 b<a
Taekwon-do ¢ 99 14,90 2,433 c<a
Total 291 15,69 3,23

Goal setting Volleyball? 145 16,48 3,41 9,947 0,000 a<c
Football 47 15,80 3,29 c<a
Taekwon-do ¢© 99 14,61 2,88
Total 291 15,74 3,32

Attitude towards Volleyball 145 80,45 7,77 73,269 0,000 a>b>c

extracurricular sports Futbol b 47 75,68 10,60
Taekwon-do ¢ 99 57,79 4,99
Total 291 71,97 12,76

Cogpniitive atitude Volleyball 2 145 32,33 3,30 28,085 0,000 a>b>c
Footballb 47 30,04 4,36 b<a
Taekwon-do ¢ 99 28,62 4,32 c<a
Total 291 30,70 4,20

Affective attitude Volleyball 145 31,30 4,49 33,574 0,000 a>c
Football 47 29,82 6,77 b<c
Taekwon-do © 99 14,68 5,01 c<b<a
Total 291 25,41 9,25

Behavioral attitude Voleyball® 145 16,81 3,06 15,594 0,000 a>c
Footballb 47 15,80 3,42 c<a
Taekwon-do ¢ 99 14,48 3,28
Total 291 15,85 3,35

p<0,05
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Secondary school students' responses to the effect of sports on life skills and their attitudes towards
extracurricular sports activities differ according to sports branches. Accordingly, it was observed that the branch
changed both conditions in the total scores and sub-dimensions of both measurement tools. In all significant
differences, it was determined that the group playing volleyball displayed higher attitude and life skills compared
to other groups. In the post hoc analysis, it was found that the differences within the group were among all
branch groups, when the scale of the effect of sports on life skills was evaluated, the participants who were
interested in volleyball showed more positive results than the participants who played football and taekwon-do,
and that the participants who did taekwon-do had higher sports than those who played It is seen that they exhibit

life skills towards.

When the attitude towards extracurricular sports activities was examined, it was determined that the group
playing volleyball similarly displayed a higher attitude level. In the comparisons within the group, a difference
was found between all groups. It has been determined that those who play volleyball have higher extracurricular
sportive activity attitudes than those who are interested in football and taekwondo, and those who play football

than those who do taekwondo.

5-Findings Regarding the Effect of Sports on Life Skills and Differences in Attitudes Towards Extra-Curricular

Sports Activities of Students According to Their Weekly Exercising Numbers

Table 6. One-Way Analysis of Variance Between Measurement Tools and Weekly Exercise Number Variable
Anova Test Results

N=(291)
Weekly sports —
time n X ss F p Tukey
Life skills for sports 2 and less 69 122,59 16,00 2,804 0,040 a>b
3 130 127,75 17,78
4b 66 120,89 19,02
5 and more 26 121,07 23,05
Total 291 124,37 18,36
Time management 2 and less 69 16,28 2,70 3,787 0,011 a>b
3a 130 16,93 3,02
4 66 15,54 3,20
5 and more 26 15,57 3,12
Total 291 16,34 3,04
Communication 2 and less 69 16,36 2,46 1,849 0,138
3 130 16,70 2,78
4 66 15,75 3,14
5 and more 26 15,96 2,86
Total 291 16,3 2,81
Leadership 2 and less 69 20,05 3,36 2,340 0,074
3 130 20,48 3,14
4 66 19,07 4,15
5 and more 26 19,65 4,55
Total 291 19,98 3,60
Team work 2 and less 69 23,56 3,87 2,452 0,064
3 130 24,92 3,76
4 66 24,24 3,72
5 and more 26 23,42 4,27
Total 291 24,31 3,85
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Social skills 2 and less 69 15,76 2,79 1,539 0,204
3 130 16,36 2,77
4 66 15,50 3,30
5 and more 26 15,57 3,64
Total 291 15,95 2,99
Emotional skills 2 and less 69 15,47 2,98 1,949 0,122
3 130 16,16 3,19
4 66 15,33 3,17
5 and more 26 14,80 3,98
Total 291 15,69 3,23
Goal setting 2 and less 69 15,07 3,19 1,995 0,115
3 130 16,18 3,22
4 66 15,43 3,55
5 and more 26 16,07 3,35
Total 291 15,74 3,32
Attitude towards 2 and lessd 69 63,07 10,35 18,510 0,000 a>b>c>d
extracurricular sports 32 130 73,50 12,89
4c 66 76,72 10,08
5 and more® 26 75,92 13,03
Total 291 71,97 12,76
Cognitive attitude 2 and less 69 29,88 3,92 1,208 0,307
3 130 30,91 4,26
4 66 31,12 3,81
5 and more 26 30,76 5,35
Total 291 30,70 4,20
Affective attitude 2 and lessd 69 17,86 8,45 28,445 0,000 a>b>c>d
3b 130 26,50 8,33
42 66 29,98 6,68
5 and more°¢ 26 28,38 9,83
Total 291 25,41 9,25
Behavioral attitude 2 and less 69 15,31 3,05 1,548 0,202
3 130 16,08 3,37
4 66 15,62 3,34
5 and more 26 16,76 3,91
Total 291 15,85 3,35
p<0,05

When the one-way variance analysis findings between the measurement tools in Table 6 and the weekly exercise
number variable were examined, statistically significant differences were determined between the weekly
number of participants doing sports and the measurement tools. Accordingly, the significant differences that
emerged in the total scores (F = 2.804; p <0.05) and time management sub-dimension (F = 3.787; p <0.05) of the
effect of sports on life skills were analyzed by in-group comparisons. Within-group differences were determined
between the participants and those who did sports 4 times. Accordingly, the effect of sports on life skills was

determined to be higher for participants who do sports 4 times a week than those who do sports 3 times a week.

On the other hand, a significant difference was found between the extra-curricular sports activities and the
number of weekly sports in total scores (F = 18.510; p <0.01) and affective sub-dimension (F = 28.245; p <0.01).
In group comparisons, it is seen that there are significant differences between all groups, the group doing sports
3 times a week in the total scores and the group doing sports 4 times a week in the affective sub-dimension

showed higher sportive attitudes outside the curriculum than the other groups.
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6-Findings Regarding the Relationship Between the Effect of Sports on Life Skills of Students and Their

Attitudes towards Extra-Curricular Sports Activities

Table 7. Pearson's Correlation Analysis Results Between the Effect of Sports on Life Skills and Attitude Towards

Extracurricular Sports Activities

o
4
s £
£ £ " & o o 3
: - B T
2 & 3 2 = w2 g geg_ © =
s g 2 g = 5 5 $3f :z s S
o o e S = S = 285 ¢ 9 ®
2 £ § 5 5 s 8 g ELE 2 2 5
= = () - - %] w (U] < 0o ® (&) < m

Life skills for 1

sports

Time management  .769** 1

Communication 794%* .656%* 1

Leadership .845** .653** .634** 1

Team work .840** .547** 579** .677 1

Social skills .814** .514** .582** .626** .659** 1

Emotional skills .813** .540** .628** .583** .596** .683** 1

Goal setting 730** A46** A42%* .529** .580** .520**  552** 1

Attitude towards .392%* 233%* .286** .299%* .406** 291%*  302**  355%*% 1

extracurricular

sports activities

Cognitive attitude A49** .353** .396** .396** A08** .323%*%  352%* .282%*%  667** 1

Affective attitude .143* .012 .071 .043 .210** .120* 115 .210%*  871%** 287** 1

Behavioral attitude  .533** A12%* .396** .525%* A56%* .370%*  390**  420**  569** A95%* .198*%* 1

p<0,05%*; p<0,01*

It was determined that there is a moderate positive correlation between the effect of sports on life skills and
attitude towards extracurricular sports activities. While a moderate positive correlation was found in the total
scores (r =.392), cognitive sub-dimension (r = .449) and behavioral sub-dimension (r = .533), the effect of sports

on life skills and attitude towards extracurricular sports activities was determined as affective sub-dimensions.

In the sub-dimension (r = 143), again, it was found that there was a low-level positive correlation.

7- Findings Regarding the Effect of Attitude of Students towards Extra-Class Sports Activities on Life Skills of

Sports

Table 8. Multiple Regression Analysis Results Between the Effect of Sports on Life Skills and Attitude Towards

Extracurricular Sports Activities

Constant
Time management

Communication
Leadership
Team work

Zero- Partial r
B Std.Error B t p order r
36,234 4,826 7,508 0,000
-0,225 0,328 -0,054 -0,686 0,493 0,233 -0,041
0,320 0,371 0,071 0,863 0,389 0,286 0,051
-0,021 0,306 -0,006 -0,069 0,945 0,299 -0,004
0,975 0,278 0,294 3,509 0,001 0,406 0,204
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Social skills -0,129 0,356 -0,030 -0,364 0,716 0,291 -0,022
Emotional skills 0,152 0,327 0,039 0,465 0,643 0,302 0,028
Goal setting 0,673 0,270 0,175 2,496 0,013 0,355 0,147
R=0,437 R2=0,191

F(9,520=0,000 p<0,001

Dependent variable: Attitude towards extracurricular sports activities

According to the regression analysis findings, which include the effect of extracurricular sports activities on the
life skills of sports, teamwork (B = 0.294, t = 3.509; p <0.01) and goal setting (B = 0.175, t = 2, 496; p <0.05)
elements were determined to be significantly affected. According to these results; It is seen that 7 variables
explain about 19% of the total variance in explaining the effect of attitude towards extracurricular sports

activities on life skills of sports.
DISCUSSION AND CONCLUSION

The findings of the research examining the attitudes of secondary school students towards extracurricular sports
activities and the effect of sports on their life skills have been determined that gender, age, branch and weekly
number of doing sports differentiate their attitude towards extracurricular sports activities and the effect of
sports on life skills. When the gender variable was evaluated, it was seen that female students displayed higher
attitude to participate in extracurricular sports activities and the effect of sports on life skills compared to boys.
In parallel with the research findings, another study found that female students participated in extracurricular
activities more than male students (Gérkem, 2012). The literature generally shows that male participants exhibit
higher levels of attitude and life skills in extracurricular sports activities compared to girls (Aybek, imamoglu and
Tasmektepligil, 2011; Gadbois & Bowker, 2007; Pano & Markola, 2011; Penney & Harris, 1997; Sari, 2012; Tomik,
Olex-Zarychta & Mynarski, 2012; Yilmaz, 2019; Yurtseven and Klgukbas Duman, 2019). The findings of the
literature can be explained by the fact that, globally, boys have more access to extracurricular sports than girls.
However, current findings show that female students also participate in extracurricular activities as much as
boys, and they show more positive attitudes and feel the contribution of extracurricular sports activities to life
skills acquired through sports more. Looking at the age variable; The fact that the difference in the attitude
towards extracurricular sports activities by the age variable is realized in favor of the 10-year-old group reveals
a situation that may occur as a result of the relatively distancing of students who enter the examination process
at a later age. However, the findings show that students who participate in extracurricular sports activities show
more positive outcomes than students who do not (Forneris, Camiré & Williamson, 2015; Wallhead, Hagger &
Smith, 2010). Many studies that strengthen this discourse take place in the literature. One of them, the study,
was found to confirm the hypothesis that students in school sports clubs show more positive attitudes than their
peers who do not participate in the sports process. The contribution of extracurricular sports is seen in terms of
reinforcing the positive effects of social and cultural education at school. Participants were found to have a high
level of positive attitude towards extracurricular sports activities similar to the current research (Tomik, Olex-
Zarychta & Mynarski, 2012). Similarly, it was observed that there was a statistically significant change in the

attitudes of the students in the experimental group in which the program consisting of sportive activities was
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applied towards extracurricular sports activities (Alp and Stingi, 2016; Curry & Maniar, 2003). In a study where
extracurricular activities were experienced, sports-based games were played to the 11-18 age group, consisting
of 2 lessons of 80 minutes for 2 days a week, in a 10-week period, and it was determined that sports-based games
were effective in reducing the behavioral problems of high school students (Soytiirk and Tepekdylii Oztiirk, 2020).
The positive attitude development of the students in the experimental group reveals once again the difference

created by participation in sports activities.

In an experimental study conducted by Goudas & Giannoudis (2008), it is seen that the program that combines
sports and life skills education positively contributes to the development of life skills and is an effective model.
It is important to present similar program models in order to improve the attitude towards extracurricular sports
activities. The positive attitudes developed in this direction appear as an important factor in predicting the effect
of sports on life skills. In a study supporting this situation, Murakami, Mikio Tokunaga & Hashimoto (2004) stated
that students who participated in extracurricular sports activities gained more life skills than students who did
not. The finding obtained shows that sports experience affects life skills. Another research finding (Karatas, 2015)
showing that the communication skills level of students who do sports, which is one of the sub-dimensions of
the life skills scale in sports, is higher than the students who do not do sports coincide with the finding that
participants who do sports show more positive life skills than those who do not (Kardag, 2019). Similarly, it is
stated that sports, participation in sports clubs and extracurricular sports activity programs contribute greatly to
the development of life skills (Brunelle, Danish & Forneris, 2007; Diz and Aslan, 2020; Glingér, Kurtipek and
Tolukan, 2020; Nursasih et al., 2018; Papacharisis, 2005).

It was observed that the participants who are interested in the volleyball branch exhibited more positive levels
compared to the other participants in terms of extracurricular activities of the branch and the effect of sports on
life skills. It can be said that the findings obtained have a more positive effect on the attitudes and skills of the
students in the branches that maintain the distance between the participants and have different competitive
elements rather than the activities such as football and taekwon-do carried out by contact. The literature
suggests that well-organized activities, regardless of the branch variable, make a difference (Linda et al., 2020),
for example, activities such as horse riding and dance contribute to students' positive gains (Annu & Sunita,

2013).

The present research findings reveal that there is a positive medium-level relationship between extracurricular
sports activities and the effect of sports on life skills, and that sports for extracurricular sports significantly affect
the sub-dimensions of teamwork and goal setting in the effect of sports on life skills. Cronin et al. (2010) who
conducted a similar study, argued that the participants' leadership, social skills, emotional skills, teamwork and
communication skills, which are sub-dimensions of the effect of sports on life skills, progress positively within
the framework of sports activities in two data collection processes conducted 9 weeks apart. Studies show that
sport, which is at the forefront of extracurricular activities, has significant effects on life skills (Blomfield & Barber,

2009; Camiré, 2021; Camiré & Santos, 2019; Chen, Snyder & Magner, 2010; Cope et al., 2017; Crain, 1981; Goudas
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& Giannoudis, 2008; Gould & Carson, 2008a; Gould & Carson, 2008; Jones & Lavallee, 2009; Jordan, 1999; Kardag,
2019; Kendellen & Camiré, 2019; Kumarasinghe &Udeshika, 2015; Kurtipek and Glingér, 2019; Mahoney, Cairns
& Farmer, 2003; Mahoney, Lord & Carryl, 2005; Massoni, 2011; Peck et al., 2008; Piercea, Erickson, & Sarkar,
2020; Ronkainen et al., 2021; Yilmaz, 2018; Yusof & Abdulgalil Abugohar, 2017 ). On the other hand, researches
state that developing life skills through sports is not a simple process (Gould & Carson, (2008a), life skills are not
only due to participation, but are directly proportional to the individual's experiences. They stand out as very
beneficial activities based on their skills (Esa, Mutallib & Azman, 2015), self-confidence formation (Sekhri, 2019)

and positive influence on the shaping of personality (Rathnayaka & Hulathduwa, 2014).

It is emphasized that in secondary education, students' attitudes towards extracurricular sports activities and
sports are significant in terms of showing that they are effective mediators in improving their life skills.
Extracurricular sports activities that carry students to the future (Arranz et al, 2017; Kumarasinghe & Udeshika,
2015) have a meaningful place in the acquisition and development of life skills in students' lives. Existing findings
and the literature show that extracurricular sports activities have positive effects on life skills. Based on this
finding, the importance of structured sports activities should be underlined (Behtoui, 2019). The best results for
children and adolescents can be achieved with developmentally appropriate structured activities that can be
described as good (Lewis, 2004). In this direction, many strategies should be evaluated at the point of transferring
life skills together with sports (Camiré, Trudel & Forneris, 2012). It is thought that these life skills transfer

strategies should be shaped by programs aimed at achieving the target.

In order to equip extracurricular sports activities with properly organized activities, it is deemed necessary for
program practitioners to provide activity training to teachers and academicians through in-service training.
Program suggestions can be brought for the development of applications with the planning to be made in this
direction. At the same time, activities should be diversified by collaborating with different stakeholders,
promotion and participation should be provided to students. On the other hand, standardized programs can be
implemented to facilitate participation in different areas, facilities and geographies, and mechanisms for
monitoring the quality of the implemented programs can be put forward. It is recommended to examine the
effects of sports on life skills with long-term programs on different sample groups in future studies. It is among
the suggestions to examine the attitude towards extracurricular sports activities and therefore the contribution
of these activities to life skills by adopting various research strategies. It is among the responsibilities of
researchers and program practitioners to help children and young people, who are the guarantees of the future,
to develop positive life skills by meeting with extra-curricular sports activities at an early age and to adopt a

lifelong sports philosophy.
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ORTAOKUL OGRENCILERINDE SPORUN YASAM BECERILERINE ETKiSi iLE
OGRENCILERIN DERS DISI ETKINLIKLERE YONELiIK TUTUMLARI ARASINDAKi
ILiSKi

0z

Bu calismanin amaci ortaokul 6grencilerinde sporun yasam becerilerine etkisini ve 6grencilerin
ders disi etkinliklere yonelik tutumunu belirleyerek, 6l¢iim araglarinin gesitli degiskenler ile ve
kendi aralarinda olan etkilesimini incelemektir. Calismaya kolayda 6rneklem ydntemi ile segilen,
ortaokul diizeyinde 6grenim goren 291 6grenci katilmig, ¢alisma grubuna ait veriler ise “Ders Digi
Sportif Etkinliklere Yénelik Ogrenci Tutum” 6lgegi ve “Sporun Yasam Becerilerine Etkisi” 6lcekleri
ile toplanmistir. Verilerin analizinde betimsel istatistikler bagimsiz érneklem t testi, tek yonlu
varyans analizi ANOVA, post hoc testleri ve Pearson korelasyon analizi kullanilmistir. Arastirma
bulgulari kadin katihmcilarin, 10 yas grubunun, voleybolcularin ve haftalik 4 kez sportif etkinliklere
katilan 6grencilerin diger gruplara oranla daha yiiksek puanlar ortaya koyduklari belirlenmistir.
Diger yandan sporun yasam becerilerine etkisi ve ders disi sportif etkinliklere yénelik tutum
arasinda pozitif yonli orta diizeyde iliski oldugu saptanmistir. Ders disi sportif etkinliklere yonelik
tutumun, sporun yasam becerilerine etkisini anlamli bigimde yordadigi belirlenmistir. Sonug olarak,
ortaokul diizeyindeki 6grencilerin ders disi sportif etkinliklere yonelik tutumlarinin, spora katihm
ile birlikte yasam becerilerini gelistirmede etkili araci oldugu séylenebilir.

Anahtar kelimeler: Spor, yasam becerileri, ders disi etkinlik, tutum

355



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

GiRiS

Bireylerin iginde yasadiklari deneyimler yoluyla davranislarinda degisiklik meydana getirme siireci olarak
tanimlanan egitim; yasam boyu devam eden bir siirectir (Yilmaz, 2018) ve bu siirece bakildiginda bireyin dersleri
disindaki yasantisinda da kazandigi bircok davranisin oldugu goriilmektedir. Okulda 6gretilen dersler, her ne
kadar 6grencinin egitim ve Ogretimini saglayan bircok bilgi, beceri ve aliskanlk saglasa da bunlar, 6grencinin
gelisimi, saghgl ve hayata hazirlanisi icin yeterli olmadigl savunulmaktadir. Okullarda bunu saglayacak baska
etkinliklere de ihtiya¢ duyulmaktadir (Gérkem, 2012). Cocuk ve genglerin egitiminde mevcut okul programlari
olan klasik egitim programlarinin yetersizligini gidermek, 6grencilerin bedensel ve ruhsal gereksinimlerini,
yaparak-yasayarak 6gretmek, 6grencilerin kisiliklerini gelistirerek kendilerini tanima, sorumluluk ve liderlik gibi
iyi niteliklerini gelistirmelerine firsat vermek ve bos zamanlarini iyi gecirmelerini saglamak gibi gorevler, ders disi
etkinlikleri dnemli hale getirmektedir (Binbasioglu, 1986; Pehlivan, 1995). Ogrencileri yetiskinlige ve sorumlu
vatandasliga hazirlamak icin cogu kurum, ¢ok cesitli yetkinliklerin 6grenilmesini kolaylastirmak igin tasarlanmig
ders disi etkinlikler sunmaktadir (Forneris, Camiré & Williamson, 2015). Genel egitimin bir pargasi olan ders disi
etkinlikler 6grencilerin kisiliginin gelisiminde, sosyallesmesinde, toplum icerisinde saglikli bireyler olmalarinda
ogrencilerin hayata hazirlanmasinda ve birey olma yolunda gerekli olan; psikolojik, fizyolojik ve sosyolojik agidan

kendilerini gelistirmelerinde blyiik rol oynayan programlari icermektedir (Esen, 2010).

Kurumlar tarafindan diizenlenen ders disi etkinlikler, 6grencilere beceriler kazandirmaya yonelik ¢abanin bir
pargasidir ve 6grencilerin saglikli bir yasam tarzini sirdiirmeleri i¢in organize edilmektedirler (Esa, Mutallib &
Azman, 2015). Ders disi etkinlikler, 6grencilerin ders disinda kalan zamanlarda katildigi ve okulla baglantili ancak
normal mufredat alanina girmeyen etkinliklerdir (Annu & Sunita, 2013; Forneris, Camiré & Williamson, 2015;
Masoni, 2011; Lewis, 2004; Wilson, 2009). It can be defined as any activity other than academic activities that

include activities such as sports activities(Kumarasinghe & Udeshika, 2015).

Ders disi etkinlikler kendi icinde cesitli siniflamalara tabi tutulmustur. Kése (2012) ders disi etkinlikleri formal
egitimi tamamlayan, ders disi sosyal ve okul disi etkinlikler olarak t¢ gruba ayirmistir. Klasik egitim sirecinin
tamamlayicisi olan etkinlikler; ev dédevleri, projeler, bilgisayar destekli etkinlikler, yetistirme kurslari, sinavlara
hazirhk galismalari gibi etkinliklerden olusmaktayken, okul disinda ve okulun sorumlulugunda olmayan fakat
¢ocugun gelisiminde katkisi olan okul disi etkinlikler ise; ev ve sokak etkinlikleri, dini bayramlarda yapilan
etkinlikler, aileye ekonomik katki icin yapilan isler ve meslek kazanmak igin yapilan ugraslar olarak
nitelendirilmistir. Ders disl sosyal etkinlikler ise; icinde basta gelen unsur olan ders disi sportif etkinlikleri
barindiran, sanatsal, kiiltlrel etkinliklerin de yapilabilecegi etkinliklerin yani sira ve 6grenci kullipleridir. Spor,
drama, mizik, gonillilik faaliyetleri, derneklere aktif katilim, izcilik, dans gibi ders disi etkinlikler, bircok
O6grencinin egitim deneyiminin bir parcasidir (Adayemo, 2010; Annu & Sunita, 2013; Massoni, 2011;
Kumarasinghe ve Udeshika, 2015; Lewis, 2004). Ders disi etkinlikler kiltlrel, bos zaman veya spor kullbi
etkinliklerinden olusmaktadir (Holloway & Pimlott-Wilson, 2014), katihm tamamen istege baghdir, bu nedenle

bunlara katilmak istemeyen 6grenciler katilima zorunlu tutulmazlar (Massoni, 2011).
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Cocugun gelisiminde, ders disi etkinlikler, ders ici faaliyetler kadar etkilidir. Bu tur etkinlikler, 6grencilerin formal
Ogretim sireci icerisinde ogrendiklerini pekistiren, bu 6grenmelerin yasamla iliskili oldugunu goésteren ve
kuramsal 6grenmelerin uygulamaya konulmasini saglayan etkinliklerdir. Ders disi etkinlikleri, formal 6gretim
etkinliklerinden ayri veya bagimsiz diisinmek olanakli degildir. Buradaki kosul, ders disi etkinliklerin kontrolld,
programh ve planl bir sekilde yapilmasidir. Okullarda ¢ocuklarin ders disi zamanlarini kontrolli bir sekilde,
kendilerine fayda saglayacak bicimde gecirmelerinin en mantikli yollarindan birisi, ders disi etkinliklerdir (Kose,
2012). Ogrencilerin gelecek yasantisi, okuldan sonraki saatlerde, ebeveynleri eve gelmeden &nce yaptiklari
ugraslar ile sekillendirilebilir (Massoni, 2011). Hareketsiz yasam tarzindan ziyade yasam boyu aktif olma
aliskanliklarinin benimsenmesi adina sportif faaliyetlerle donatilmis zaman dilimlerinin gesitli stratejilerle
zenginlestirilmesi (Masia ve dig., 2013) gerekmektedir. Yapilandirilmis ders disi sportif etkinliklerin 6grencilere
sunulmasina vurgu yapilmalidir, ¢linkl bu etkinlikler dogru organize edildiklerinde 6grencilere olumlu katkilar

sunabilir (Forneris, Camiré & Williamson, 2015; Wallhead, Hagger & Smith, 2010).

Ders disi etkinlikler veya sinifin 6tesinde egitim, cocuklarin ve ergenlerin kisilik ve sosyal yeterliliklerinin geligsimi
icin glicld bir kaynaktir (lvaniushina & Aleksandrov, 2015). Ders disi etkinliklerin egitim Uzerindeki ilk etkisi
davranistir. Ders disi etkinliklere katilan 6grenciler, davranis sorunlarini azaltmaktadir (Massoni, 2011). Ders disi
sportif etkinliklerin 6grencilerin serbest zamanlarini faydali bir sekilde gecirmelerine olanak saglamasi, rekreatif
faaliyetlere yonlendirmesi, bireylerin gelisimine katkida bulunmaktadir (Esen, 2010). Bu yonlyle 6grencilerin
glnlik yasamlarinin bir parcasi olan ders disi etkinlikler; davranisi, okul performansini, okulu tamamlamayi,
basarili yetiskinler olmanin olumlu yonlerini ve sosyal yonlerini gelistirerek 6grencilerin yasamlar lzerinde

olumlu etkiler birakmaktadir (Massoni, 2011).

Ders disi etkinlikler arasinda yer alan spor, insanlari fiziksel ve psikolojik olarak etkileyebilir (Aoyagi ve dig., 2020).
Psikolojik agidan, kisiye atilganhgi gelistirmede, zihinsel ve bireysel yapiyi gelistirmede, iradeyi gliclendirmede,
takim galismasini basitlestirmede, isbirligini saglamada, 6zgiiven ve 6z denetimi gelistirmede ve 6grenmeye
katkida bulunmada fayda saglayabilir (Esa, Mutallib & Azman, 2015). Dogru bir yonlendirme ile bireyin yasam
kalitesine olumlu etkide bulunabilir (Giingér, Yilmaz & ilhan, 2019). Okul sonrasi ders disi sportif etkinlikler,
gelismis okul deneyimine ve ayrica 6grencilerin artan sosyal becerilerine birgok sekilde katkida bulundugu igin
uzun siredir kabul edilmektedir. Bir okul klltlrld yaratmanin ve okul ruhunu tesvik etmenin yani sira, ders disi
etkinliklerin 6grencilerin yeteneklerini ve ilgilerini kesfetme, 6z disiplin ve liderlik becerilerini kesfetme ve
akademik performans gelisimi ile bir iliskisi oldugu (Adayemo, 2010), ayni zamanda motivasyon, okula baglilk,
duygusal zeka, takim calismasi (Kumarasinghe & Udeshika, 2015), benlik saygisi (Adayemo, 2010; Holland &
Andre, 1987), analitik diisinme, problem ¢6zme, zaman yénetimi (Massoni, 2011) gibi becerilerini kesfetmelerini
sagladigl saptanmistir. Ders disi sportif etkinlikler bir yandan azmi 6gretirken diger yandan kurallara saygiyi, adil
oyunu ve takim galismasini tesvik eder (Jordan, 1999). Bireyin bilissel, duygusal, sosyal, psikolojik ve psikomotor
gelisimini saglayan organize fiziksel etkinlikler olan (Yilmaz, 2018) ders disi sportif etinlikler, psikososyal gelisim

icin uygun kosullar saglarken (Jones & Lavallee, 2009) ayni zamanda bireyi yasama hazirlayan yasam becerileri
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kazandirir. Dolayisiyla dogru organize edilen ders disi sportif etkinliklere katilmanin yalnizca fiziksel olmayan bir

baska sonucu da kisinin yasam becerilerinin gelismesidir (Cope ve dig., 2017).

Yagsam becerileri; bir konuda karar verme, bir zorlugun Ustesinden gelme, problem ¢6zme becerisi, diger
bireylerle birlikte ¢alisma, glnlik yasami etkili bir bicimde devam ettirme gibi becerilerin etrafinda
sekillenmektedir. Yasam becerileri icin insanlarin yasamlarini daha iyi bir sekilde sirdirmeleri icin yasam
becerilerinin gerektigi yonunde bir ¢ikarim yapilabilir ve odak noktasinda insanlarin hayatlarina sorunsuz bir
sekilde devam etmesini saglayacak beceriler yer almaktadir. Yagam becerileri kazanilmasi, bireyin hayatinda
¢O6zUm Uretebilme dizeyini belirleyecek bir etkendir (Kardag, 2019). Yasam becerilerinin degerlendirilmesi,
bireylerin hayatlarinin nasil oldugunu bilmelerini saglayan faktordir (Julvanichpong & Vanno, 2016), bireylerin
bir alan veya alanlarda bilissel, duygusal veya davranissal olabilen yetkinlik sergilemelerini niteler (Gomes,

Resende & Albuquerque, 2014).

Yasam becerilerinin temel konulari, bireyin 6z yeteneklerine olan inanci ve toplumda olumlu yansimalar
gosterebilen sosyallesme becerileridir (Diiz ve Aslan, 2020). Bu becerilerin aktarilmasinda yer alan spor; igerisinde
toplumsal yasamin tim unsurlarini barindiran bir tir similasyon gibi diisiinilebilir. Birey bu ortamda olaylari
gorerek, duyarak, dokunarak algilar, her an iletisim yolunu agik tutacak sekilde ¢aba icerisinde olur. Bedensel
aktiviteler sayesinde edinilen psikososyal davranis aliskanliklarinin ve yeteneklerinin glinlik hayata transfer
olabildigi bilinmektedir (Karatas, 2015). Gould ve Carson’ a gére yasam becerileri; spor ile kolaylastirilabilen veya
gelistirilebilen ve potansiyel olarak spor disi ortamlarda kullanilmak Gzere transfer edilebilen 6zellikler ve hedef

belirleme, duygusal kontrol, 6z saygi ve siki calisma etigi gibi beceriler olarak gériilen becerileri icermektedir.

Yasam becerilerinin yasama aktarilmasi siireci; sporda bir yasam becerisinin 6grenilmesi veya iyilestirilmesiile bu
becerinin sporun otesinde en az bir baglamda daha sonra uygulanmasi arasinda baglanti kurulmasi ile
aciklanmaktadir (Cauthen, 2012; Jacobs & Wright, 2018; Papacharisis ve dig., 2005; Pierce, Gould & Camiré, 2017;
Williams ve dig., 2020). Dolayisiyla bir becerinin yasam becerisi olarak nitelendirilebilmesi icin, becerinin
ogretildiginden baska durumlara aktarilabilir olmasi gerekir (Goudas, 2010). Spor disi ortamlarda da bu
becerilerin aktarilmasi adina spor; ders disi sportif etkinlik katilimcilarinin deneyimle 6grenme firsatlari

yakalayabilecegi benzersiz bir firsat sunmaktadir (Piercea, Erickson & Sarkar, 2020).

Etkili bir sekilde uygulandiginda, yasam becerileri, genglerin sporun iginde ve 6tesinde gelismesini saglayan
eyleme gegcirilebilir becerilerdir. Cocuklarin ve genglerin fiziksel ve psikolojik olarak glivende hissettigi spor
uygulamalari yasam becerilerinin edinilmesiyle iliskilendirilmektedir (Bozdag, 2020; Camiré, 2021). Diger taraftan
olumlu gelismeyi artiran unsurlarin yalnizca sadece spora katilim degil, kritik faktor olabilecek bireyin spordaki

deneyimi oldugu 6ne surtlmustir (Goudas & Giannoudis, 2008).

Sporun yasam becerilerine etkisini inceleyen bir teoride, becerilerin yasama aktarilmasi sireci; karar verme,
uygulama, degerlendirme ve uyarlama olarak ¢ergevelenmistir. Spor ile elde edilen yasam becerilerinin yasama
aktarilmasi sporcularin 6grendikleri becerileri donlstiirme ve yeniden yapilandirma kapasiteleriyle dogru

orantilidir (Kendellen & Camiré, 2019). Spor bu dogrultuda katilimcilarina gesitli beceriler ve yetkinlikler sunmayi
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amagclamaktadir (Ronkainen ve dig., 2021). Spor becerilerini ve yasam becerilerini entegre bir bigimde
gelistirmek, uygulamak ve iyilestirmek 6nemlidir (Camiré & Santos, 2019). Spor yoluyla yasam becerilerini
gelistirmenin temel amaci, bu yetkinliklerin ve egilimlerin onlari gelistiren bireyde olumlu sonuglara yol agacagi

fikridir (Gould & Carson, 2008a).

Bu calismada ders disi sportif etkinliklere katilan 6grencilerin ortaya koyduklari ders disi sportif etkinliklere katihm
tutumlarinin, baglica yasam becerileri olan zaman y6netimi, iletisim, liderlik, takim ¢alismasi, sosyal beceriler,
duygusal beceriler ve amag belirleme unsurlarina yansimasinin incelenmesi amaglanmaktadir. Bu dogrultuda

asagidaki sorulara yanit aranmaya galigiimigtir.

1) Ders disi sportif etkinliklere katilan 6grencilerde, sporun yasam becerilerine etki diizeyi nedir?

2) Ders disi etkinlik olarak cesitli branslarda spor yapan 6grencilerin ders disi sportif etkinliklere yonelik
tutumu ne diizeydir?

3) Sporun yasam becerilerine etkisi ve ders disi sportif etkinliklere yonelik tutum dizeyleri cinsiyet, yas,
brans ve haftalik spor yapma siirelerine gére farkhlik géostermekte midir?

4) Sporun yasam becerilerine etkisi ve ders disi sportif etkinliklere yonelik tutum arasinda anlamli bir iliski

ve etki bulunmakta midir?

YONTEM
Arastirmanin Modeli

Nicel yaklasimla gercgeklestirilen bu arastirmada, mevcut durumu ortaya ¢ikartmayi ve karsilastirmayi amaglayan
taramaya ve iliskisel taramaya yonelik bir yontem kullanilmaktadir. Tarama modelleri, ge¢miste ya da halen var
olan bir durumu var oldugu sekliyle betimlemeyi amaglayan arastirma yaklagimidir. Arastirmaya konu olan olay,
birey ya da nesne kendi kosullari i¢cinde ve oldugu gibi tanimlanmaya ¢alisilir. Onlari, herhangi bir sekilde
degistirme, etkileme cabasi gdsterilmez. iliskisel tarama modelleri ise iki ve daha ¢ok sayidaki degisken arasinda

birlikte degisim varligini ve/veya derecesini belirlemeyi amaglayan arastirma modelleridir (Karasar, 2012).
Evren ve Orneklem

Calisma grubu Ankara ilinde 2020-2021 egitim 6gretim yil icerisinde, ortaokul seviyesinde 6grenim goren 291
O0grenciden olusmaktadir. Arastirmada o6rneklem grubuna ait veriler kolayda 6rnekleme yoéntemi ile elde

edilmistir. Ornekleme ait demografik dzellikler asagida gdsterilmektedir.
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Tablo 1. Katiimcilarin Demografik Degiskenlerine Yonelik Sikhik ve Yuzdelik Dagilimlari

N=(291)
Degisken f %
Cinsiyet Erkek 97 33,3
Kadin 194 66,7
Yas 10 62 21,3
11 36 12,4
12 91 31,3
13 61 21,0
14 41 14,1
Brans Voleybol 145 49,8
Futbol 47 16,2
Taekwon-do 99 34,0
Haftalik spor yapma sayisi 2 ve daha az 69 23,7
3 130 44,7
4 66 22,7
5 ve Gzeri 26 8,9

Tablo 1’de goruldigl UGzere katihmcilarin 97’sini erkek (%33,3), 194’'lnli (%66,7) ise kadin katihmcilar
olusturmaktadir. Ogrencilerin yaslar 10 (%21,3), 11 (%12,4), 12 (%31,3),13 (%21,0) ve 14 (%14,1) araliginda
degismektedir. Branslari gcogunlukla voleybol (%49,8), daha sonra futbol (%16,2) ve taeckwon-do (%16,2) olarak

belirlenmistir. Katihmcilar genellikle haftada 3 kere spor yapan(%44,7) 6grencilerden olusmaktadir
Veri Toplama Araglari

Arastirmada veriler Yilmaz ve Giiven’in (2018) gelistirdigi “Ders Disi Sportif Etkinliklere Yénelik Ogrenci Tutum”
(Student Attitude Scale Towards Extracurricular Sport) 6lcegi ve Cronin ve Allen’in (2017) gelistirdigi, DUz ve
Acak’in (2018) Turkge’ye uyarladigl “Sporun Yasam Becerilerine Etkisi” (Life Skills Scale For Sport) olgekleri ve 4

sorudan olusan demografik soru formu ile toplanmustir.

“Ders Disi Sportif Etkinliklere Yonelik Ogrenci Tutum” 6lcegi 18 madde ve 3 faktérden olusmaktadir.. Olgek 5'li
Likert tipinde olup, “Hi¢ Katilmiyorum=1", “Katilmiyorum=2", “Kararsizim=3", “Katiliyorum=4" ve “Tamamen
Katiliyorum=5" seklinde derecelenmektedir. Olcekten alinabilecek en diisiik puan 18 iken en yiiksek puan 90’dir.
Puan ortalamasi arttikga 6grencilerin bu etkinliklere yonelik tutumlarinin olumlu oldugu séylenebilir. Ders disi
sportif etkinliklerin duyussal boyutunda yer alan maddeler (19-22-23-24-29-30-32) olumsuz olup, ters
puanlanmasi gerekmektedir Ol¢iim aracinda alt boyutlar ders disi sportif etkinliklerin bilissel boyutu, ders disi
sportif etkinliklerin duyussal boyutu ve ders disi sportif etkinliklerin davranissal boyutu olarak agiklanmaktadir.
Ders disi sportif etkinliklere yonelik 6grenci tutumu toplam puanlarina yonelik i¢ glivenirlik katsayisi ise .90 olarak
saptanmis, bilissel alt boyut igin .86, duyussal alt boyut i¢in .96 ve davranissal alt boyut icin ise .82 olarak

belirlenmistir.

“Sporun Yasam Becerilerine Etkisi” Olcegi ise spor yapan bireylerin yasam becerilerini spor sayesinde
gelistirmelerinin belirlenmesine yénelik bir lciim aracidir. Olcek toplam 31 madde ve 7 alt boyuttan
olusmaktadir. Alt boyutlar; zaman yonetimi, iletisim, liderlik, takim ¢alismasi, sosyal beceriler, duygusal beceriler

ve amag belirleme unsurlarindan olusmaktadir. Olcek 5’li Likert tipi olup derecelendirme “Hig=1, Cok az=2,
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Biraz=3, Fazla=4, Cok Fazla=5" seklinde derecelenmektedir. Olcekten alinabilecek en diisiik puan 43, en yiiksek
puan ise 215’tir. Sporun yasam becerilerine etkisi toplam puanlara yonelik i¢ tutarlilik katsayisi .95 olarak
belirlenmisken, i¢ glivenirlik katsayilari zaman yonetimi alt boyutu igin .85, iletisim alt boyutu igin .75, liderlik alt
boyutu igin .81, takim ¢alismasi alt boyutu igin .79, sosyal beceriler alt boyutu igin .80, duygusal beceriler alt

boyutu igin .83 ve amag belirleme alt boyutu igin .86 olarak belirlenmistir.
Verilerin Analizi

Verilerin dagilimi Kolmogorov Smirnov Shapiro Wilk testleriyle yapilmis ve basiklik garpikhk degerleri
saptanmistir. Yapilan analizler sonucu verilerin normal dagilim gosterdigi belirlenmis ve analizler parametrik
testler ile gerceklestirilmistir. Orneklem grubuna ydnelik betimsel istatistikler yiizde ve frekans hesaplamalariyla,
ikili grup karsilastirmalari bagimsiz 6rneklem t testiyle ve Ug ve Uzeri grup karsilastirmalari tek yonli varyans
analizi (Anova) ile gercgeklestirilmistir. Grup ici farkliliklar post hoc testleriyle degerlendirilirken, tukey (HSD)
testlerinden yararlanilmistir. Sporun yasam becerilerine etkisi ve ortaokul 6grencilerinin ders disi sportif

etkinliklere yénelik tutumlari arasindaki iliski pearson korelasyon analiziyle degerlendirilmistir.
BULGULAR

1-Ogrencilerin Sporun Yasam Becerilerine Etkisi ve Ders Disi Sportif Etkinliklere Yénelik Tutum Puanlarina

Yoénelik Bulgular

Tablo 2. Ol¢iim Araglarina Dair Aritmetik Ortalama, Standart Sapma ve Basiklik Carpiklik Degerleri

N=(291)
Min. Max. ; s Skewness Kurtosis

Sporun yagam becerilerine etkisi 62,00 155,00 124,37 18,36 -0,55 -0,15
Zaman yonetimi 5,00 20,00 16,34 3,04 -0,81 0,54
iletisim 7,00 20,00 16,34 2,81 -0,60 -0,19
Liderlik 5,00 25,00 19,98 3,60 -0,89 1,06
Takim galigmasi 12,00 30,00 24,31 3,85 -0,48 -0,24
Sosyal beceriler 7,00 20,00 15,95 2,99 -0,64 0,04
Duygusal beceriler 5,00 20,00 15,69 3,23 -0,79 0,40
Amag belirleme 5,00 20,00 15,74 3,32 -0,44 -0,50
Ders disi sportif etkinliklere yonelik 44,00 90,00 71,97 12,76 -0,19 -1,42
ogrenci tutumu

Biligsel 12,00 35,00 30,70 4,20 -1,13 1,30
Duyussal 7,00 35,00 25,41 9,25 -0,51 -1,32
Davranissal 5,00 20,00 15,85 3,35 -0,69 0,01

Sporun yasam becerilerine etkisinin mevcut arastirma grubu icin ylksek oldugu (124,37 +18,36)
degerlendirilmektedir. Diger yandan 6rneklem grubunun sporun yasam becerilerine etkisi alt boyutlarindan en
yuksek ortalamayi liderlik (19,98+3,60), en duslik ortalamayi zaman yonetimi alt boyutunda (16,34+3,04) ortaya
koyduklari goriilmektedir. Ancak tim puanlarda katilimcilarin sporun yasam becerilerine etkisi diizeylerinin
ortalama degerlerin Uzerinde oldugu belirlenmistir. Ders disi sportif etkinliklere yonelik tutum

degerlendirildiginde ise katilimcilarin yine ylksek bir tutum puani aldiklari (71,97+12,76) belirlenmis, en yliksek
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alt boyut puanini bilissel alt boyutta (30,70+4,20), en disik alt boyut puanini ise davranigsal alt boyutta (15,85+
3,35) aldiklari saptanmistir. Benzer sekilde katilimcilarin toplam puanlarda ve alt boyutlarda ders disi sportif
etkinliklere olumlu tutum puanlari ortaya koyduklari degerlendirilmektedir. Ayni zamanda verilerin normallik

dagilimlarinin +1,5 ve -1,5 araliginda oldugu belirlenmis ve tablo 2’de verilmistir.

2-Ogrencilerin Sporun Yasam Becerilerine Etkisi ve Ders Disi Sportif Etkinliklere Yénelik Tutumlarinin Cinsiyete
Gore Farkhigina iliskin Bulgular

Tablo 3. Olgiim Araglari ile Cinsiyet Degiskeni Arasindaki Bagimsiz Orneklem T Testi Sonuglari

N=(291)

Cinsiyet n X S t p

Sporun yagsam becerilerine etkisi Erkek 97 119,29 18,74 -3,396 0,001
Kadin 194 126,91 17,68

Zaman yonetimi Erkek 97 15,46 2,90 -3,555 0,000
Kadin 194 16,78 3,02

iletisim Erkek 97 15,61 2,93 -3,149 0,002
Kadin 194 16,70 2,69

Liderlik Erkek 97 19,27 3,72 -2,396 0,017
Kadin 194 20,34 3,50

Takim galismasi Erkek 97 23,58 3,99 -2,283 0,023
Kadin 194 24,67 3,74

Sosyal beceriler Erkek 97 15,24 2,92 -2,884 0,004
Kadin 194 16,30 2,97

Duygusal beceriler Erkek 97 14,70 3,49 -3,773 0,000
Kadin 194 16,18 2,98

Amag belirleme Erkek 97 15,40 3,14 -1,237 0,217
Kadin 194 15,91 3,40

Ders disi sportif etkinliklere yonelik Erkek 97 67,07 12,39 -4,805 0,000

o6grenci tutumu Kadin 194 74,42 12,26

Biligsel Erkek 97 29,23 4,76 -4,342 0,000
Kadin 194 31,43 3,68

Duyussal Erkek 97 22,80 9,27 -3,465 0,001
Kadin 194 26,71 8,98

Davranigsal Erkek 97 15,03 3,37 -3,018 0,003
Kadin 194 16,27 3,27

p<0.05

Sporun yasam becerilerine etkisi ve ders disi sportif etkinliklere yonelik tutumun cinsiyete gore farklilasma
durumunun incelendigi Tablo 3’te sporun yasam becerilerine etkisinde amag belirleme alt boyutu disinda tiim alt
boyutlar ve cinsiyet arasinda anlamh farkhhklar elde edilmistir. Buna gére sporun yasam becerilerine etkisinde
(t=-3,396; p<0,01), zaman yonetimi alt boyutunda (t=3,555;p<0,01), iletisim alt boyutunda (t=-3,149; p<0,01),
liderlik alt boyutunda (t=-2,396; p<0,05), takim calismasi alt boyutunda (t=-2,283; p<0,05), sosyal beceriler alt
boyutunda(t=-2,284; p<0,01) ve duygusal beceriler alt boyutunda (t=-3,773; p<0,01) kadin katimcilarin sporun

yasam becerilerine etkisinde erkeklere nazaran daha olumlu bir goriintl sergiledikleri goriilmektedir.

Ders disi sportif etkinliklere yonelik 6grenci tutumunda yine hem toplam puanlarda (t=-4,805; p<0,01), hem
bilissel (t=-4,342; p<0,01), hem duyussal (t=-3,465; p<0,01) hem de davranissal alt boyutlarda (t=-3,018; p<0,01)

kadin katihmcilarin erkeklere gére daha olumlu tutum sergiledikleri saptanmistir. Buna gére mevcut 6rneklem
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grubu igin kadin katihmcilarin erkek 6grencilerden daha yiiksek ders disi sportif etkinliklere yonelik tutum

gelistirdigi hem de sporun yasam becerilerine etkisinin daha fazla oldugu séylenebilir.

3-Ogrencilerin Sporun Yasam Becerilerine Etkisi Ve Ders Disi Sportif Etkinliklere Yonelik Tutumlarinin Yasa

Gore Farkliigina iliskin Bulgular

Tablo 4. Olgciim Araclari ile Yas Degiskeni Arasindaki Tek Yonli Varyans Analizi Anova Testi Sonuglari

N=(291)
Yas n i s F p Tukey
Sporun yagsam becerilerine 10 62 124,96 18,43 0,906 0,461
etkisi 11 36 125,16 16,35
12 91 125,60 19,39
13 61 124,85 18,09
14 41 119,36 18,03
Toplam 291 124,37 18,36
Zaman yonetimi 10 62 16,45 3,31 0,392 0,814
11 36 16,66 2,92
12 91 16,31 2,94
13 61 16,40 2,88
14 41 15,85 3,25
Toplam 291 16,34 3,04
iletisim 10 62 16,70 2,62 0,790 0,532
11 36 16,72 2,77
12 91 16,26 2,83
13 61 16,19 2,92
14 41 15,85 2,96
Toplam 291 16,34 2,81
Liderlik 10 62 20,09 3,56 0,382 0,822
11 36 19,83 3,27
12 91 20,05 4,00
13 61 20,26 3,37
14 41 19,41 3,45
Toplam 291 19,98 3,60
Takim galismasi 10 62 24,32 3,88 0,765 0,549
11 36 24,25 3,42
12 91 24,61 4,19
13 61 24,50 3,68
14 41 23,39 3,66
Toplam 291 24,31 3,85
Sosyal beceriler 10 62 15,79 3,23 0,846 0,497
11 36 16,16 2,82
12 91 16,24 3,03
13 61 16,03 2,88
14 41 15,26 2,87
Toplam 291 15,95 2,99
Duygusal beceriler 10 62 16,16 3,16 1,822 0,125
11 36 15,55 2,97
12 91 15,95 3,16
13 61 15,67 3,22
14 41 14,53 3,59
Toplam 291 15,69 3,23
Amag belirleme 10 62 15,43 3,82 0,972 0,423
11 36 15,97 3,29
12 91 16,15 3,35
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13 61 15,77 3,14
14 41 15,04 2,63
Toplam 291 15,74 3,32
Ders digi sportif 102 62 76,33 12,41 3,765 0,005
etkinliklere 11 36 71,77 12,00
yonelik 6grenci tutumu 12 91 71,97 12,21
13 61 71,21 12,63
14b 41 66,68 13,67
Toplam 291 71,97 12,76
Bilissel 102 62 31,69 4,04 2,836 0,025
11 36 30,77 3,52
12 91 31,13 3,50
13 61 30,00 4,98
14b 41 29,24 4,71
Toplam 291 30,70 4,20
Duyussal 10 62 28,11 8,32 2,696 0,031
11 36 25,16 9,61
12 91 25,28 9,73
13 61 25,21 8,70
14 41 22,12 9,17
Toplam 291 25,41 9,25
Davranissal 102 62 16,53 3,31 1,100 0,357 a>b
11 36 15,83 3,18
12 91 15,56 3,29
13 61 16,00 3,36
14b 41 15,31 3,67
Toplam 291 15,85 3,35

p<0.05

Katiimcilarin yas degiskeni ile sporun yasam becerilerine etkisi dlcegi ve ders disi sportif etkinliklere yonelik
tutumlari arasinda yapilan tek yonli varyans analizi Anova bulgulari degerlendirildiginde, sporun yasam
becelerine etkisi yasa gore farklilk gostermemektedir. Ancak ders disi sportif etkinlikler ve yas arasinda
istatistiksel olarak anlamli farklilik bulunmaktadir. Buna gore; ders disi sportif etkinliklere yonelik toplam tutum
puanlarda (F=3,765; p<0,01) bilissel (F=3,765; p<0,05) ve duyussal alt boyutlarda (F=2,696; p<0,05) ortaya ¢ikan
anlamli farkhliklarin yas degiskeninin ders disi sportif etkinliklere yénelik tutumu degistirdigini gdstermektedir.
Post hoc testleriyle grup ici farkhlklar incelenmistir. Buna gore; 10 ve 14 yas grubu arasinda gergeklesen farklilikta
10 yas grubunun 14 yas grubuna oranla daha olumlu ders disi sportif etkinliklere yonelik tutum puani aldiklar

belirlenmistir.

4-Ogrencilerin Sporun Yasam Becerilerine Etkisi Ve Ders Disi Sportif Etkinliklere Yénelik Tutumlarinin Bransa

Gore Farkliigina iliskin Bulgular

Tablo 5. Olciim Araglari ile Brans Degiskeni Arasindaki Tek Y6nlii Varyans Analizi Anova Testi Sonuglari

N=(291)
Brans n ; ss F p Tukey
Sporun yagsam becerilerine Voleybol 2 145 129,68 18,29 13,261 0,000 a>c>b
etkisi Futbol b 47 117,80 22,93 b<c
Taekwon-do ¢ 99 119,72 13,24 c<a
Toplam 291 124,37 18,36
Zaman yonetimi Voleybol 2 145 16,97 3,26 9,460 0,000 a>b
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Futbol b 47 14,87 3,27 b<c<a
Taekwon-do ¢ 99 16,11 2,24 cb
Toplam 291 16,34 3,04
iletisim Voleybol 2 145 17,02 2,78 9,716 0,000 a>c>b
Futbol b 47 15,23 3,17 b<a
Taekwon-do ¢ 99 15,87 2,44 c<a
Toplam 291 16,34 2,81
Liderlik Voleybol 2 145 20,55 3,73 4,574 0,011 a>b
Futbol b 47 18,85 4,51 b<a
Taekwon-do ¢ 99 19,69 2,70
Toplam 291 19,98 3,60
Takim galismasi Voleybol 2 145 25,28 3,69 10,405 0,000 a>b>c
Futbol b 47 23,80 4,51 b<c
Taekwon-do ¢ 99 23,12 3,38 c<a
Toplam 291 24,31 3,85
Sosyal beceriler Voleybol 2 145 16,66 2,92 8,820 0,000 a>c>b
Futbol b 47 14,95 3,58 b<a
Taekwon-do ¢ 99 15,39 2,53 c<a
Toplam 291 15,95 2,99
Duygusal beceriler Voleybol 2 145 16,68 3,07 15,624 0,000 a>c>b
Futbol 47 14,27 4,16 b<a
Taekwon-do ¢ 99 14,90 2,433 c<a
Toplam 291 15,69 3,23
Amag belirleme Voleybol 2 145 16,48 3,41 9,947 0,000 a<c
Futbol b 47 15,80 3,29 c<a
Taekwon-do ¢ 99 14,61 2,88
Toplam 291 15,74 3,32
Ders disi sportif etkinliklere Voleybol 2 145 80,45 7,77 73,269 0,000 a>b>c
yonelik 6grenci tutumu Futbol b 47 75,68 10,60
Taekwon-do ¢ 99 57,79 4,99
Toplam 291 71,97 12,76
Biligsel Voleybol 2 145 32,33 3,30 28,085 0,000 a>b>c
Futbol ® 47 30,04 4,36 b<a
Taekwon-do ¢ 99 28,62 4,32 c<a
Toplam 291 30,70 4,20
Duyussal Voleybol 2 145 31,30 4,49 33,574 0,000 a>c
Futbol b 47 29,82 6,77 b<c
Taekwon-do ¢ 99 14,68 5,01 c<b<a
Toplam 291 25,41 9,25
Davranissal Voleybol 2 145 16,81 3,06 15,594 0,000 a>c
Futbol P 47 15,80 3,42 c<a
Taekwon-do ¢ 99 14,48 3,28
Toplam 291 15,85 3,35
p<0,05

Ortaokul 6grencilerinin sporun yasam becerilerine etkisi ve ders disi sportif etkinliklere yonelik tutumlari sportif

branslarina gore farklilik gostermektedir. Buna gore her iki 6l¢lim aracinin da toplam puanlarinda ve alt

boyutlarinda bransin her iki durumu da degistirdigi belirlenmistir. Tim anlaml farkliliklarda voleybol oynayan

grubun diger gruplara oranla daha yiiksek tutum ve yasam becerisi sergiledikleri belirlenmistir. Yapilan post hoc

analizlerinde grup ici farklilklarin tiim brans gruplari arasinda oldugu, sporun yasam becerilerine etkisi dlgegi

degerlendirildiginde voleybol ile ilgilenen katilimcilarin futbol oynayan ve taekwon-do yapan katilimcilara oranla

daha yiksek puanlar ortaya koydugu, taekwon-do yapan katilimcilarin ise futbol oynayanlara nazaran daha

yuksek spora yonelik yasam becerisi sergiledikleri belirlenmistir.
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Ders disi sportif etkinliklere yonelik tutum incelendiginde ise benzer sekilde voleybol oynayan grubun daha
yuksek tutum dlzeyi sergiledikleri, grup ici karsilastirmalarda tiim gruplar arasi farkhlik oldugu ve voleybol
oynayanlarin futbol ve taekwondo ile ilgilenenlere, futbol oynayanlarin ise taekwon-do yapan katilimcilara gore

daha yiiksek ders disi sportif etkinlik tutumu gosterdikleri belirlenmistir.

5-Ogrencilerin Sporun Yasam Becerilerine Etkisi ve Ders Disi Sportif Etkinliklere Yénelik Tutumlarinin Haftalik

Spor Yapma Sayilarina Gére Farklihgina iliskin Bulgular

Tablo 6. Olciim Araglari ile Haftalik Spor Yapma Sayisi Degiskeni Arasindaki Tek Y&nlii Varyans Analizi Anova

Testi Sonuglari

N=(291)
Haftalik spor —
yapma saylsl n X ss F P Tukey
Sporun yagam 2 ve daha az 69 122,59 16,00 2,804 0,040 a>b
becerilerine
etkisi 32 130 127,75 17,78
4b 66 120,89 19,02
5 ve Uzeri 26 121,07 23,05
Toplam 291 124,37 18,36
Zaman yonetimi 2 ve daha az 69 16,28 2,70 3,787 0,011 a>b
32 130 16,93 3,02
4b 66 15,54 3,20
5 ve lzeri 26 15,57 3,12
Toplam 291 16,34 3,04
iletisim 2 ve daha az 69 16,36 2,46 1,849 0,138
3 130 16,70 2,78
4 66 15,75 3,14
5 ve lzeri 26 15,96 2,86
Toplam 291 16,3 2,81
Liderlik 2 ve daha az 69 20,05 3,36 2,340 0,074
3 130 20,48 3,14
4 66 19,07 4,15
5 ve Uzeri 26 19,65 4,55
Toplam 291 19,98 3,60
Takim galismasi 2 ve daha az 69 23,56 3,87 2,452 0,064
3 130 24,92 3,76
4 66 24,24 3,72
5 ve lzeri 26 23,42 4,27
Toplam 291 24,31 3,85
Sosyal beceriler 2 ve daha az 69 15,76 2,79 1,539 0,204
3 130 16,36 2,77
4 66 15,50 3,30
5 ve Uzeri 26 15,57 3,64
Toplam 291 15,95 2,99
Duygusal beceriler 2 ve daha az 69 15,47 2,98 1,949 0,122
3 130 16,16 3,19
4 66 15,33 3,17
5 ve lzeri 26 14,80 3,98
Toplam 291 15,69 3,23
Amag belirleme 2 ve daha az 69 15,07 3,19 1,995 0,115
3 130 16,18 3,22
4 66 15,43 3,55
5 ve lzeri 26 16,07 3,35
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Toplam 291 15,74 3,32
Ders digi sportif 2 ve daha azd 69 63,07 10,35 18,510 0,000 a>b>c>d
etkinliklere 3a 130 73,50 12,89
yonelik 6grenci 4c 66 76,72 10,08
tutumu 5 ve lzeriP 26 75,92 13,03
Toplam 291 71,97 12,76
Bilissel 2 ve daha az 69 29,88 3,92 1,208 0,307
3 130 30,91 4,26
4 66 31,12 3,81
5 ve lzeri 26 30,76 5,35
Toplam 291 30,70 4,20
Duyussal 2 ve daha azd 69 17,86 8,45 28,445 0,000 a>b>c>d
3b 130 26,50 8,33
42 66 29,98 6,68
5 ve Gzeri¢ 26 28,38 9,83
Toplam 291 25,41 9,25
Davranissal 2 ve daha az 69 15,31 3,05 1,548 0,202
3 130 16,08 3,37
4 66 15,62 3,34
5 ve lzeri 26 16,76 3,91
Toplam 291 15,85 3,35

p<0,05

Tablo 6’da yer alan sporun yasam becerilerine etkisi ve ders disi sportif etkinliklere yonelik tutum diizeyleri ile
haftalik spor yapma sayisi degiskeni arasindaki tek yonla varyans analizi bulgulari incelendiginde katilimcilarin
haftalik spor yapma sayisi ile 6l¢im araglari arasinda istatistiksel olarak anlamli farkhliklar belirlenmistir. Buna
gbre sporun yasam becerilerine etkisi toplam puanlarinda (F=2,804; p<0,05) ve zaman yonetimi alt boyutunda
(F=3,787;p<0,05) ortaya g¢ikan anlamh farkhliklar grup ici karsilastirmalarla analiz edilmis ve haftalik 3 kez spor
yapan katihmcilar ile 4 kez spor yapan katilimcilar arasinda grup ici farkliliklar belirlenmistir. Buna gbre sporun
yasam becerilerine etkisi haftada 4 kez spor yapan katilimcilarda 3 kez spor yapanlara oranla daha yiiksek olarak

belirlenmistir.

Diger yandan ders disi sportif etkinlikler ve haftalik spor sayisi arasinda toplam puanlarda (F=18,510; p<0,01) ve
duyussal alt boyut (F=28,245; p<0,01) arasinda anlamli farkllik saptanmistir. Grup ici karsilastirmalar tiim gruplar
arasinda anlamli farkliliklar oldugunu, toplam puanlarda haftalik 3 kez spor yapan grubun, duyussal alt boyutta
ise haftalik 4 kez spor yapan grubun diger gruplara oranla daha yiksek ders disi sportif tutum gosterdikleri

gorilmektedir.
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6-Ogrencilerin Sporun Yasam Becerilerine Etkisi ve Ders Disi Sportif Etkinliklere Yonelik Tutumlari Arasindaki

iliskiye Dair Bulgular

Tablo 7. Sporun Yasam Becerilerine Etkisi ve Ders Disi Sportif Etkinliklere Yonelik Tutum Arasindaki Pearson

Korelasyon Analizi Sonuglari
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c c
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&% S 2 = e 3 a < a% 2 = a a
Sporun yasam 1
becerilerine etkisi
Zaman yonetimi .769** 1
iletisim 794%* 656%* 1
Liderlik .845%* .653%* .634%* 1
Takim galismasi .840** .547** 579** 677 1
Sosyal beceriler .814** .514** .582** .626** .659** 1
Duygusal beceriler .813%* .540%* .628%* .583%* .596** .683%* 1
Amag belirleme 730** A46** A42%* .529** .580** .520** .552%* 1
Ders digi sportif .392%* 233** .286** .299%** 406** 291%* .302** .355%* 1
etkinliklere yonelik
o6grenci tutumu
Bilissel 449%* .353%* .396** .396%* .408%* .323%* .352%% 282%* .667** 1
Duyussal .143* .012 .071 .043 .210%** .120* 115 .210** 871** .287** 1
Davranigsal .533** A12%* .396** 525%** A56** .370** .390** A20%* .569** A95** .198** 1

p<0,05%*; p<0,01*

Sporun yasam becerilerine etkisi ve ders disi sportif etkinliklere yénelik tutum arasinda pozitif yonli orta diizeyde

iliski oldugu belirlenmistir. Toplam puanlarda (r=.392), bilissel alt boyutta (r=.449) ve davranissal alt boyutta

(r=.533) pozitif yonlu orta dizeyde iliski saptanmisken, sporun yasam becerilerine etkisi ve ders disi sportif

etkinliklere yonelik tutum olcegi alt boyutlarindan duyussal alt boyutta (r=143) yine pozitif yonli diisik diizeyde

iliski oldugu gorulmustir.

7- 6§renci|erin Ders Digi Sportif Etkinliklere Yénelik Tutumunun Sporun Yagsam Becerilerine Etkisine iligkin

Bulgula

r

Tablo 8. Sporun Yasam Becerilerine Etkisi ve Ders Disi Sportif Etkinliklere Yonelik Tutum Arasindaki Coklu

Regresyon Analizi Sonuglari

Constan

Zaman yonetimi

iletisim
Liderlik

t

Zero- Partial r
B Std.Error B t p order r
36,234 4,826 7,508 0,000
-0,225 0,328 -0,054 -0,686 0,493 0,233 -0,041
0,320 0,371 0,071 0,863 0,389 0,286 0,051
-0,021 0,306 -0,006 -0,069 0,945 0,299 -0,004
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Takim galismasi 0,975 0,278 0,294 3,509 0,001 0,406 0,204
Sosyal beceriler -0,129 0,356 -0,030 -0,364 0,716 0,291 -0,022
Duygusal beceriler 0,152 0,327 0,039 0,465 0,643 0,302 0,028
Amag belirleme 0,673 0,270 0,175 2,496 0,013 0,355 0,147
R=0,437 R2=0,191

F(9,520)20,000 p<0,001

Bagimli degdisken: Ders disi sportif etkinliklere yénelik tutum

Ders disi sportif etkinliklerin sporun yasam becerileri tizerindeki etkisinin yer aldigI regresyon analizi bulgularina
gore ders disi sportif etkinliklere yonelik tutumun takim ¢alismasi(B = 0,294, t = 3,509; p <0.01) ve amag belirleme
(B=0,175, t = 2, 496; p <0.05) unsurlarini anlamli bicimde etkiledigi belirlenmistir. Bu sonuglara gore; ders disi
sportif etkinliklere yonelik tutumun sporun yasam becerilerine etkisini agiklamada 7 degiskenin toplam varyansin

yaklasik % 19’unu agikladigi gorilmektedir.
TARTISMA ve SONUG

Ortaokul 6grencilerinin ders disi sportif etkinliklere yonelik tutumlarinin ve sporun yasam becerilerine etkisinin
incelendigi arastirma bulgulari cinsiyet, yas, brans ve haftalik spor yapma sayilarinin ders disi sportif etkinliklere
yonelik tutumu ve sporun yasam becerilerine yonelik etkisini farklilastirdigi belirlenmistir. Cinsiyet degiskeni
degerlendirildiginde arastirma kapsaminda kadin 6grencilerin erkeklere nazaran daha yiksek ders digi sportif
etkinliklere katilim tutumu ve sporun yasam becerilerine etkisi puani sergiledikleri belirlenmistir. Arastirma
bulgularina paralel olarak bir diger arastirmada da kadin 6grencilerin erkek Ogrencilere oranla ders disi
etkinliklere daha fazla katildig belirlenmistir (Gérkem, 2012). Literatir genel olarak erkek katiimcilarin ders disi
sportif etkinliklerde kadinlara oranla daha yiiksek tutum ve yasam becerisi diizeyi sergiledigini ortaya
koymaktadir(Aybek, imamoglu ve Tasmektepligil, 2011; Gadbois & Bowker, 2007; Pano & Markola, 2011; Penney
& Harris, 1997; Sari, 2012; Tomik, Olex-Zarychta & Mynarski, 2012; Yilmaz, 2019; Yurtseven ve Kiiglikbas Duman,
2019). Alanyazinda yapilan arastirma sonuglari, kiiresel cercevede erkeklerin ders disi sportif etkinliklere
erisiminin kadinlara nazaran daha fazla olmasi ile agiklanabilir. Ancak yapilan arastirma sonuglari, kadin
ogrencilerin de ders disi etkinliklere erkekler kadar katihm gosterdigini daha fazla olumlu tutum gostererek ders
disi sportif etkinliklerin sporla kazanilan yasam becerilerine katkilarini daha fazla duyumsadiklarini
gostermektedir. Yas degiskeni incelendiginde ise; yas degiskeninin ders disi sportif etkinliklere yénelik tutumda
ortaya koydugu farkin 10 yas grubu lehine gergeklesmesi, ilerleyen yaslarda sinav siirecine giren 6grencilerin ders
disi sportif etkinliklerden nispeten uzaklasmasi sonucunda olusabilecek bir durumu goézler 6niine sermektedir.
Halbuki arastirma bulgulari ders disi sportif etkinliklere katilan 6grencilerin katilmayan 6grencilere oranla daha
olumlu ciktilar ortaya koydugunu gostermektedir (Forneris, Camiré & Williamson, 2015; Wallhead, Hagger &
Smith, 2010). S6z konusu séylemi gliclendiren pek ¢ok arastirma literatlirde yerini almaktadir. Onlardan biri olan
arastirmanin okul spor kultiplerindeki 6grencilerin, spor siirecine katilmayan akranlarindan daha fazla olumlu
tutum sergiledikleri hipotezini dogruladigi gorilmuistiir. Okulda yapilan sosyal ve kiiltiirel egitimin olumlu
etkilerinin pekistiriimesi anlaminda ders disi sporun katkisi goriilmektedir. Katilimcilarin ders disi sportif
etkinliklere yonelik mevcut arastirmayla benzer sekilde yiksek diizeyde olumlu tutum sergiledikleri beirlenmistir.

(Tomik, Olex-Zarychta & Mynarski, 2012). Benzer sekilde sportif etkinliklerden olusan programin uygulandigi
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deney grubundaki 6grencilerin ders digi sportif etkinliklere karsi tutumlarinda bir istatistiksel olarak degisimin
oldugu gorilmistir(Alp ve Siingli, 2016; Curry & Maniar, 2003). Ders disi etkinliklerin deneyimlendigi bir
arastirmada 10 haftalik siireg icerisinde haftada 2 giin 2 ders 80 dakikadan olusmak Gzere 11-18 yas grubuna spor
temelli oyunlar oynatilmis, spor temelli oyunlarin lise 6grencilerinin davranis sorunlarini azaltmada etkili oldugu
saptanmistir (Soytirk ve Tepekdylii Oztiirk, 2020). Deney grubunu olusturan égrencilerin olumlu tutum

gelistirmesi sportif faaliyetlere katilimin yarattigi farki bir kez daha ortaya koymaktadir.

Goudas ve Giannoudis’in (2008) uyguladigi deneysel bir calismada spor ve yasam becerileri egitimini birlestiren
programin yasam becerilerinin gelistiriimesine olumlu katki sundugu ve etkili bir model oldugu gorilmektedir.
Benzer program modellerinin ders disi sportif etkinliklere yonelik tutumu gelistirmek adina sunulmasi nemlidir.
Bu dogrultuda gelistirilen olumlu tutumlar sporun yasam becerilerine etkisini yordamada 6énemli unsur olarak
karsimiza ¢ikmaktadir. Bu durumu destekleyen bir arastirmada Murakami, Mikio Tokunaga & Hashimoto (2004)
ders disi sportif etkinliklere katilmis 6grencilerin katilmamis 6grencilere oranla daha fazla yasam becerisi
kazandiklarini ifade etmistir. Elde edilen bulgu, spor deneyiminin yasam becerilerini etkiledigini gdstermektedir.
Spor yapan 6grencilerin, sporda yasam becerileri 6lcegi alt boyutlarindan olan iletisim becerileri diizeyinin, spor
yapmayan 6grencilerden yiksek oldugunu gosteren bir diger arastirma bulgusu (Karatas, 2015) spor yapan
katihmcilarin yapmayanlara oranla daha olumlu yasam becerileri ortaya koyma (Kardag, 2019) bulgusuyla
ortismektedir. Benzer sekilde sporun, spor kullplerine katilimin ve uygulanan ders disi sportif etkinlik
programlarinin yasam becerilerinin gelisimine oldukga katki sagladigi ifade edilmektedir (Brunelle, Danish &
Forneris, 2007; Diiz ve Aslan, 2020; Guingor, Kurtipek ve Tolukan, 2020; Nursasih ve dig., 2018; Papacharisis,
2005).

Bransin ders digi etkinlikler ve sporun yasam becerilerine etkisi incelendiginde voleybol bransiyla ilgilenen
katilimcilarin diger katihmcilara oranla daha ylksek puanlar aldiklari saptanmistir. Elde edilen bulgular, temasla
gerceklestirilen futbol ve taekwon-do gibi etkinliklerden ziyade katilimcilar arasindaki mesafeyi koruyan ve farkh
rekabet unsurlari tasiyan branslarin 6grencilerin tutumunu ve becerilerini daha olumlu etkiledigi yoniindedir.
Alanyazin ise brans degiskeninden bagimsiz olarak iyi organize edilmis etkinliklerin fark yarattigini (Linda ve dig.,
2020), 6rnegin binicilik ve dans gibi aktivitelerin 6grencilerin olumlu kazanimlar elde etmesine katki sagladigini

(Annu ve Sunita, 2013) ifade etmektedir.

Mevcut arastirma bulgulari ders disi sportif etkinlikler ve sporun yasam becerilerine etkisi arasinda pozitif yonla
orta dizeyde iliski oldugunu ve ders disi sportif etkinliklere yénelik sporun yasam becerilerine etkisinde takim
calismasi ve amag belirleme alt boyutlarini anlamli bicimde etkiledigini ortaya koymaktadir. Benzer ¢alismayi
gerceklestiren Cronin ve dig., (2010) 9 hafta arayla yapilan iki veri toplama siirecinde spor faaliyetleri
cercevesinde katilimcilarin sporun yasam becerilerine etkisi alt boyutlarindan olan liderlik, sosyal beceri, duygusal
beceri, takim ¢alismasi ve iletisim becerilerinin pozitif yonde ilerledigini ifade etmektedir. Yapilan arastirmalar
ders disi etkinlikler arasinda 6nemli bir yer tutan sporun yasam becerileri lizerinde énemli etkileri oldugunu

gostermektedir (Blomfield & Barber, 2009; Camiré, 2021; Camiré & Santos, 2019; Chen, Snyder & Magner, 2010;
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Cope ve dig., 2017;Crain, 1981; Goudas & Giannoudis, 2008; Gould & Carson, 2008a; Gould & Carson, 2008; Jones
& Lavallee, 2009; Jordan, 1999; Kardag, 2019; Kendellen & Camiré, 2019; Kumarasinghe & Udeshika, 2015;
Kurtipek ve Glingor, 2019; Mahoney, Cairns & Farmer, 2003; Mahoney, Lord & Carryl, 2005; Massoni, 2011; Peck
ve dig., 2008; Piercea, Erickson & Sarkar, 2020; Ronkainen ve dig., 2021; Yilmaz, 2018; Yusof & Abdulgalil
Abugohar, 2017). Diger yandan yapilan arastirmalar spor vasitasiyla yasam becerileri gelistirmenin basit bir siire¢
olmadigi, (Gould & Carson, (2008a), yasam becerilerinin yalnizca katihmdan kaynaklanmadigi, aksine bireyin
deneyimleriyle dogru orantili oldugu yoniindedir. Deneyim vasitasiyla ders disi sportif etkinliklere katiimak
Ogrencilerin sosyal becerilerini, liderlik becerilerini (Esa, Mutallib & Azman, 2015), 6zgiven olusumunu (Sekhri,
2019) ve kisiligin sekillenmesini olumlu etkileme 6zelliklerine dayanarak oldukga faydal etkinlikler olarak goze

carpmaktadir (Rathnayaka & Hulathduwa, 2014).

Ortaokulda 6grencilerin ders disi sportif etkinliklere yonelik tutumlarinin ve sporun yasam becerilerini
gelistirmede etken aracilar oldugunu géstermesi bakimindan énemli oldugu disiinilmektedir. Ogrencileri
gelecege taslyan ders disi sportif etkinlikler (Arranz ve dig., 2017; Kumarasinghe ve Udeshika, 2015) 6grencilerin
hayatinda yasam becerilerinin kazanilmasi ve gelistirilmesi noktasinda anlamli bir yere sahiptir. Mevcut bulgular
ve alanyazin ders disi sportif etkinliklerin yasam becerileri lzerinde olumlu etkileri oldugunu géstermistir. Bu
bulgudan hareketle yapilandiriimis sportif etkinliklerin dGneminin altinin gizilmesi gerekmektedir (Behtoui, 2019).
Cocuklar ve gengler icin en iyi sonuglar, iyi olarak nitelendirilebilecek gelisimsel olarak uygun yapilandiriimis
etkinliklerle saglanabilir (Lewis, 2004). Bu dogrultuda sporla birlikte yasam becerilerinin aktarilmasi noktasinda
pek cok strateji degerlendirilmelidir (Camiré, Trudel ve Forneris, 2012). S6z konusu yasam becerileri aktarim
stratejilerinin, elde edilmesi amacglanan hedef kazanima yonelik programlarla sekillendirilmesi gerektigi

duslintilmektedir.

Ders disi sportif etkinliklerin dogru organize edilmis etkinliklerle donatiimasi adina program uygulayicilarin hizmet
ici egitimler vasitasiyla 6gretmen ve akademisyenlere etkinlik egitimi vermesi gerekli gorilmektedir. Bu
dogrultuda yapilacak planlamalarla uygulamalarin gelistiriimesine program oOnerileri getirilebilir. Ayni zamanda
farkl paydaslarla isbirligi yapilarak etkinlikler cesitlendirilebilir, 6grencilere tanitimi ve katihm kolayhg
saglanabilir. Diger yandan farkli alan, tesis ve cografyalarda katilimi kolaylastiracak standart getirilmis programlar
uygulanabilir ve uygulanan programlarin kalitesini denetlemeye yénelik mekanizmalar ortaya koyulabilir. Gelecek
arastirmalarda yapilacak uzun sireli programlarla sporun yasam becerilerine etkisini farkli 6rneklem gruplari
lzerinde incelenmesi 6nerilmektedir. Cesitli arastirma stratejileri benimsenerek ders disi sportif etkinliklere
yonelik tutumun ve dolayisiyla bu etkinliklerin yasam becerilerine olan katkisinin derinlemesine incelenmesi
Oneriler arasindadir. Gelecegin teminati olan gocuk ve genglerimizin erken yaslarda ders disi sportif etkinliklerle
tanisarak olumlu yasam becerileri gelistirmesine aracilik etmek ve yasam boyu spor felsefesini benimsetmek

arastirmacilar ve program uygulayicilarin sorumluluklari arasinda yer almaktadir.

Etik Metni
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