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ABSTRACT

Forming an important dimension of vocational music education, instrument education covers a
long and challenging education process with theoretical and applied aspects in which technical
and musical knowledge are attained and skills are developed. String instruments constitute an
important branch of instrument education. Known as string family (Violin, Viola, Cello and Double
Bass), these instruments have an important place in solo and collective playing. They have
become popular and preferred instruments in music education due to their technically very rich
vocal characteristics, timbre characteristics, resemblance to human voice, and musical expressive
power. The main purpose of this study is to reveal the perceptions of students, who had been
receiving string instrument education at the faculty of fine arts’ music department, regarding the
concept of “string instruments” through metaphors. The study employed the qualitative method.
The study group consisted of 23 volunteering 1%, 2" and 3" year music students who were
receiving string instrument education at Kirsehir Ahi Evran University’s Neset Ertas Faculty of Fine
Arts during the 2019-2020 academic year. In the study, as a data collection tool, forms with
statements “String instruments are like ...... because ....... ” were distributed to the students, and
they were asked to complete the statement based on their own thoughts. Then, content analysis
was performed on the data obtained from collecting the forms filled out by the students’ own
statements. The data analysis involved four steps: naming, elimination, categorizing, and
ensuring validity and reliability. As a result of the data analysis, 23 metaphors developed by the
students of the Faculty of Fine Arts, were collected under eight categories. Considering the
number of the study group, the diversity and variety of metaphors produced indicates that the
students’ perceptions towards the "string instruments" course have multiple characteristics.
According to the study results, the “Peaceful” category, which is one of the conceptual categories
related to the concept of string instruments, is the most intensely participated category. This
category was followed by the categories of “Moving and enjoyable”, “Lifestyle”, “Infinity”,
“Reflective”, “Instructive”, “Strong and powerful” and "Offering Beauty".

Keywords: String instruments, metaphor, faculty of fine arts.
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INTRODUCTION

Forming an important dimension of vocational music education, instrument education covers a long and
challenging education process with theoretical and applied aspects in which technical and musical knowledge
are attained and skills are developed. String instruments constitute an important branch of instrument
education. Known as string family (Violin, Viola, Cello and Double Bass), these instruments have an important
place in solo and collective playing. They have become popular and preferred instruments in music education
due to their technically very rich vocal characteristics, timbre characteristics, resemblance to human voice, and

musical expressive power.

Having timbre unit in terms of acoustics, obtaining a quite homogeneous color spreading to a total of seven
and a half octaves, there are very few distinctive timbre differences of the instruments within this color, the
instruments having very few unique timbre differences in this color, having timbre difference between
individual voice regions, producing a wide variety of sounds, being rich in harmonics, and being able to be used
for a long time without tiring the listener due to their timbre features are the characteristics distinguishing

string instruments from other instruments (Sevsay, 2019, p.3).

The loudness and warmth (sound color) of these instruments in their tones and their rich technical possibilities
develops a desire to make music in the student and teaches regular and disciplined work habits. Taking an
effective and important place in the education offered in institutions training music teachers, string

instruments formed the basis for orchestra-chamber music education and activities (Biber-Oz, 2001, p.96).

Instrument education plays an important role in increasing the self-confidence and motivation of the individual
as well as providing him or her with the technical and musical expertise in the instrument. String instruments

and string instrument education constitute an important part of instrument education.

Therefore, an abstract concept, the metaphor, which is believed to help to describe string instruments, refers
to understanding and experiencing something according to something else (Lakoff & Johnson, 2005, p.27 as
cited in Dasdemir & Mentis- Kéksoy 2020, p. 2). In other words, metaphor can be explained as a figure of

speech that is used between concrete, more familiar and visible things, and abstract things (Saban, 2004).

Metaphors are important in terms of offering an opinion about complex concepts and learning individuals’
views on personal experiences. The word metaphor derived from the Greek word “metapherein”. While the
term meta means “change”, pherein means “to bear” (Levine, 2005). The word metaphor in our language
corresponds to “figure of speech”, and “simile” and “analogy”. Metaphors generally involve transferring
information from a similar area to a new and unknown area. Therefore, metaphors are one of the most
powerful mental tools that structure, direct and control our thoughts about the occurrence and progression of

events (Miller, 1987; Tsoukas, 1991).
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Metaphor is the indirect expression of a concept, position or object, not directly using itself, but by using
another object (Deant-Reed & Szokolszky, 1993). Metaphors (analogies, similes, figure of speeches) are one of
the most powerful mental tools shaping, directing and controlling our thoughts about the occurrence and
course of events. Metaphors are also defined as “language of experiences” since they give meaning to
individuals’' personal experiences (Miller, 1987). With this aspect, metaphors direct, enlighten and guide our
practices. Indeed, if a picture is worth a thousand words, a metaphor is worth a thousand pictures because
while a picture presents only a static image, a metaphor provides a mental framework for thinking about a
phenomenon (Shuell, 1990 as cited in Saban 2004, p.131). This effectively reveals the importance of metaphors
in human life and the power of metaphors in educators understanding and explaining their own practices

(Saban, 2004, p.131).

Metaphors help to establish relationships by finding the similarities of the new information with the previously

known old information and thus help to explain the new information in a concrete way (Senemoglu, 2007).

Tompkins and Lawley (2002, p.2) listed the characteristics of metaphors as describing a concept with another
concept, defining a concept through analogy to another concept, looking at a concept in another way, and

evaluating a concept with another situation ” (as cited in Kalyoncu, 2012, p.472).

Considering these characteristics of metaphor, it is seen that metaphors have characteristics that can be used
in all areas of education (Kalyoncu, 2012, p.472). Examining and explaining the perceptions of music students at
the faculty of fine arts on “string instruments”, an abstract and theoretical concept, through metaphors
determining approaches on this subject. The present study is believed to be important in terms of determining
the metaphors of the music students of the Faculty of Fine Arts on the concept of "string instruments",

revealing their perceptions of string instruments and contributing to the literature.

Metaphors, as in every field of education, have been used as data collection tools in determining how the

concepts related to music and music education is perceived.

In the literature, the metaphors of preschool teacher candidates on learning music (Koca, 2012), perceptions of
the painting education students about the concept visual arts teaching (Kalyoncu, 2012), perceptions of
classroom teacher candidates about the music lesson (Umuzdas & Umuzdas, 2013), metaphors in musical
expression based on music-language relationship (Ozkul, 2012), metaphorical expression habit in the folk song
lyrics (Mustan-Donmez & Karaburun, 2013), metaphoric analysis of music education students’ perceptions
about the piano lesson (Ding-Altun, 2014), perceptions of the students studying in fine arts high school about
the concept of music (Babacan, 2014), and perceptions of classroom teacher candidates about the concept of

music (Mentis-Koksoy, 2015) were determined.

Furthermore, Aydiner-Uygun (2015) examined the perceptions of teacher candidates about traditional music

genres, Tez and Aydiner-Uygun (2016) investigated the metaphoric analysis of middle school students’
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perceptions about the music lesson and music teacher, and Acay-Sozbir and Gamlibel-Cakmak (2016)
determined pre-school teacher candidates’ perceptions about the concept of music. In addition, while Mentis-
Koksoy (2017) examined pre-school teacher candidates’ perceptions about the concept of music and Eren
(2018) examined special education teacher candidates’ perceptions about the concept of music , Ozaydin
(2019) revealed the metaphors of music teacher candidates about the concept of sound and Girgin (2019)

revealed the metaphors of music teacher candidates about instrument education.

Although there are metaphor studies in the literature about the concept of music, music education, sound and
instrument education, there are no studies on the subject of “string instruments”. In this context, this study
aimed to examine the perceptions of students, who had been receiving string instrument education at the

faculty of fine arts’ music department, regarding the concept of “string instruments” through metaphors.

In line with this general purpose, the answers to the following questions were sought in the study.

1. What are the metaphors of the students who had been receiving string instrument education at the Faculty

of Fine Arts’ music department on the concept of “string instruments”?

2. Under which categories can the metaphors used by the students who had been receiving string instrument

education at the Faculty of Fine Arts’ music department on the concept of “string instruments” grouped?

METHOD

Study Design

In this study, phenomenology, one of the qualitative research methods, was employed. Phenomenology
focuses on cases that we are aware of but do not have in-depth and detailed understanding of.
Phenomenology aims to reveal individuals’ experiences and perceptions about a phenomenon and meanings

they attribute to it (Yildirim & Simsek, 2013 p.78, 85).

Study Group

The study group consisted of 23 1%, 2" and 3 year music students who were receiving string instrument
education at Kirsehir Ahi Evran University’s Neset Ertas Faculty of Fine Arts during the 2019-2020 academic
year. Since there was no 4™ year students in the department during that time, 4" year students were not

included in the study.

Data Collection Tool

In order to collect the study data, forms with statements “String instruments are like ...... because ....... were
developed and distributed to the students. After the necessary explanations about the metaphor were

provided, the students were asked to complete the statement on the form with their own sentences by making

1209



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

an analogy and by offering a rational reason. To activate the students’ thoughts about this concept and to help
them visualize the word metaphor, the meaning of the “metaphor” concept and the reasons why they can be

used were explained, metaphor examples about different concepts were offered.

Data Analysis

Content analysis was performed on the data obtained from the forms. Content analysis refers to gathering data
similar to each other within the framework of certain concepts and themes, and organizing and interpreting

them in an understandable way (Yildirirm & Simsek, 2013, p. 259).

Data analysis process took place in four steps: naming, elimination, categorizing, and ensuring validity and
reliability (Saban, 2008). During data analysis, the forms filled out by the students were numbered as S1, S2 ...

(Student 1, Student 2 ...). The metaphors developed by students were coded according to number.

In the second step, it was determined that there were 23 valid metaphors with reasoned explanations in the
forms. In the third step, the statements completed by the students were revised. Metaphors developed by the
students were examined in terms of their common characteristics. The 23 valid metaphors were gathered
under eight categories in terms of their common characteristics and justification reasons. In the fourth step,
how the data analysis process was conducted was explained to ensure the validity of the study results, and
examples of the metaphors obtained in the study were provided. Also, in the findings section, direct quotations
regarding the metaphor descriptions that were believed to best represent each of the eight categories created

for the two metaphors were presented.

During the analysis of the collected data, content analysis was carried out and codings were done by the
researcher and a field expert, independently of each other. Then, the matches made by the researcher and the
field expert were compared among themselves. As a result, the number of agreements and disagreements was
determined, and the study reliability was calculated by using the formula described in Miles and Huberman
(Reliability = agreement / agreement + disagreement) (Miles & Huberman, 1994). In the reliability work done

for this study, a 90% agreement (reliability) was ensured.

FINDINGS
In this section, the metaphors used by the participating students for the concept of “string instruments” and

the categories including these metaphors are presented in tables.

The metaphors developed by each student participating in the study for the concept of “string instruments”

were are classified, and their frequency (f) and percentage (%) values are given in Table 1.
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Students’ Metaphors on the Concept of “String Instruments”

Table 1. Students’ Metaphors on the Concept of “String Instruments”

Metaphor f %
Crowded house 1 4,3
Love 1 4,3
Heart 1 4,3
Sun 1 4,3
Mirror 1 4,3
Mirror of the soul 1 4,3
Crying child 1 4,3
Living 1 4,3
Baby 1 4,3
Person 1 4,3
Snowflake 1 4,3
Horse 1 4,3
Sea 2 8,7
Friend 1 4,3
Life 1 4,3
Pomegranate 1 4,3
Plane tree 1 4,3
Mother 1 4,3
Lion 1 4,3
Best friend 1 4,3
Water 1 4,3
Book 1 4,3
Total 23 100

According to Table 1, the students developed 23 metaphors for the concept of “string instruments”. While two

students used the metaphor of “sea”, the other students used metaphors different than each other.

Categories of Students’ Metaphors on the Concept of “String Instruments”

Table 2. Categories of Students’ Metaphors on the Concept of “String Instruments”

Order Categories f %
1 Peaceful 8 34,8
2 Moving and enjoyable 5 21,8
3 Lifestyle 3 13
4 Infinity 2 8,7
5 Reflective 2 8,7
6 Instructive 1 4,3
7 Strong and powerful 1 4,3
8 Offering beauty 1 4,3

Total 23 100

The metaphors developed by the students participating in the study were gathered under eight categories
based on their common characteristics. The frequency of metaphors used by the students were “Peaceful”

(f=8, 34,8%), “Moving and enjoyable” (f=5, 21,8%) and “Lifestyle” (f=3, 13%), respectively. These categories
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were followed by “Infinity” (f=2, 8,7%), “Reflective” (f=2, 8,7%), “Instructive” (f=1, 4,3%), “Strong and powerful”
(f=, 4,3%), “Offering Beauty” (f=1, 4,3%).

Table 2.1. Categories of Peaceful

Metaphor f %
Sun 1 4,3
Snowflake 1 4,3
Water 1 4,3
Best friend 1 4,3
Book 1 4,3
Sea 1 4,3
Mother 1 4,3
Friend 1 4,3
Total 8 34,8

The metaphors in Table 2.1 were gathered under the category of “Peaceful” based on the reasons given by the
students. This category consists of eight metaphors (34,8%). The metaphors in this category are given below.
“String instruments are like the sun because it warms us up and gives us tranquility. They are an absolute must
just like the sun” (S4).

“String instruments are like snowflakes because they are elegant and beautiful like a snowflake” (S11).

“String instruments are like water because when you touch the wire with the bow, it is sometimes like a
glamorous flow of water that runs continuously. Sometimes it is majestic, and sometimes it is an angry
waterfall” (S12).

“String instruments are like best friends or confidants because every time | play it, | share all my troubles with
it, and it listens to me without getting bored” (513).

“String instruments are like a book you read without getting bored. Every time you read, you dive into different
worlds over and over” (S14).

“String instruments are like the sea at sunset because the waves hitting the shore give calmness and peace”
(S16).

“Viola is like a friend because it can be there when you need it. It can make you happy and never leaves you
alone” (517).

“String instruments are like mothers because you find peace in them” (S22).

Table 2.2. Categories of Moving and Enjoyable

Metaphor f %
Love 1 4,3
Heart 1 4,3
Crying child 1 43
Person 1 4,3
Horse 1 4,3
Total 5 21,8

The metaphors in Table 2.2 were gathered under the category of “Moving and enjoyable” based on the reasons
given by the students. This category consists of five metaphors (21,8%). The metaphors in this category are

given below.
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“Violin is like love because love is the hardest of emotions. You have to determine every moment with the
finest details. It is difficult, but it is the most beautiful and the most exciting of emotions. Those who manage to

dominate it can add the best interpretation of every emotion to any subject” (S2).

“Violin is like a heart because with the most beautiful melodies, it tells us about love. It is fragile and very

sensitive” (S3).

“Violin is like a crying child because there is the trembling of a broken heart in the sound of violin” (S7).

“Violin is like a person because it is as if it will cry because it is welled up” (S10).

“String instruments are like horses because they are free, noble and graceful. With every note played faster,

they run. They walk slowly. They rear up. They make you feel every emotion” (S15).

Table 2.3. Categories of Lifestyle

Metaphor f %
Crowded house 1 4,3
Living 1 4,3
Baby 1 43
Total 3 13

The metaphors in Table 2.3 were gathered under the category of “Lifestyle” based on the reasons given by the

students. This category consists of three metaphors (13%). The metaphors in this category are given below.

“Violin is like the crowded house of the string instruments family because the e string is the baby of this house.
It is sharp, delicate and high-toned. You need to communicate correctly to understand it. Every note you press
correctly are her words and sentences. The bow you pull softly is the lullaby that the baby sings in her own
language. The string is orderly and fair. In fact, it is the mast of the house. It pulls each string that lets go or that
tightens together. The d string is the parent of this house. It is careful and balanced. It says to the string what |
want to say is right here, not below or now above. When you can stay there, the door of this house is opened
to you. The g string is the fullest and oldest of this house. Even if you press the note wrong, it will not tell on
you immediately. Even if you pull the bow wrong, it gives you the opportunity to correct it. It is patient. It is
the most instructive. The g major scale is his greatest advice and the most beautiful way to speak. This is just
the visible part. The things to be learned will be solved as he speaks. Violin is like life because life is struggle”

(S1).

“Violin is like human life because it teaches a lot. It wants love. It requires effort. But it never leaves them

unrequited like human life. It won't hurt you” (S8).

“Violin is like a baby because it grows with you and improves with you. It becomes a part of you each day, and

you become more integrated” (S9).
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Table 2.4. Categories of Infinity

Metaphor f %

Sea 1 4,3
Plane tree 1 4,3
Total 2 8,7

The metaphors in Table 2.4 were gathered under the category of “Infinity” based on the reasons given by the
students. This category consists of two metaphors (8,7%). The student metaphors in this category are given

below.

“Viola is like sea because every sound we press takes us to completely different worlds, and we reach infinity at

different places among those notes” (S18).

“String instruments are like plane trees because plane trees represent strength, longevity, durability and

eternity” (521).

Table 2.5. Categories of Reflective

Metaphor f %

Mirror 1 4,3
Mirror of the Soul 1 4,3
Total 2 8,7

The metaphors in Table 2.5 were gathered under the category of “Reflective” based on the reasons given by

the students. This category consists of two metaphors (8,7%). The metaphors in this category are given below.

“Viola is like a mirror because every song you play completely reflects you” (S5).

“Violin is like a mirror of the soul because the soul of this violin bears parts of the performer’s mood. The link

between the violin and its performer is formed because of this” (S6).

Table 2.6. Categories of Instructive

Metaphor f %
Life 1 4,3
Total 1 4,3

The metaphor in Table 2.6 was gathered under the category of “Instructive” based on the reasons given by the

students. This category consists of one metaphor (4,3%). The student metaphor in this category is given below.

“String instruments are like life because you learn as you experience” (519).

Table 2.7. Categories of Strong and Powerful

Metaphor f %
Lion 1 4,3
Total 1 4,3
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The metaphor in Table 2.7 was gathered under the category of “Strong and powerful” based on the reasons
given by the students. This category consists of one metaphor (4,3%). The student metaphor in this category is

given below.

“String instruments are like lions because they are strong and powerful” (S23).

Table 2.8. Categories of Offering Beauty

Metaphor f %
Pomegranate 1 4,3
Total 1 4,3

The metaphor in Table 2.8 was gathered under the category of “Offering beauty” based on the reasons given
by the students. This category consists of one metaphor (4,3%). The student metaphor in this category is given

below.

“String instruments are like pomegranates because when you get into it, you find lots of beauties” (S20).

CONCLUSION and DISCUSSION

According to the study findings, the students who were receiving string instrument education in the Faculty of
Fine Arts produced 23 metaphors about the concept of “String Instruments”. These metaphors were gathered
under eight different conceptual categories. Considering the number of the study group, the diversity and
variety of metaphors produced indicates that the students’ perceptions towards the "string instruments"
course have multiple characteristics. According to the study results, the “Peaceful” category (f=8, 34,8%), which
is one of the conceptual categories related to the concept of string instruments, is the most intensely
participated category. This category was followed by the categories of “Moving and enjoyable” (f=5, 21,8%),
“Lifestyle” (f=3, 13%), “Infinity” (f=2, 8,7%), “Reflective” (f=2, 8.7%), “Instructive” (f=1, 4,3%), “Strong and
powerful” (f=1, 4,3%), and "Offering Beauty" (f=1, 4,3%).

In the study conducted by Umuzdas and Umuzdas (2013) examining classroom teacher candidates’ perceptions
about the music lesson through metaphors, the 59 determined metaphors were categorized into 18 themes.

According to the study, 98,3% of the determined themes included positive perceptions.

In Koca’s (2012) study titled Metaphorical Thoughts of Preschool Teacher Candidates about the Concept of
Learning Music, the determined 52 metaphors were grouped under five different conceptual categories. In the
mentioned study, the most participated category (f = 27% 33,75) was determined as the category of “learning

music requires patience, effort, discipline and process”.

Examining the Anadolu Fine Arts High School students’ perception about the concept of “music, the study of
Babacan (2014) grouped the metaphors obtained as a result of the study under nine different categories:

n o« ” o« n o«

“music gives love and happiness”, “music is excited, fun and enjoyable”, “music is addictive”, “music requires
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n u

attention and effort ”,“music expresses different emotions, includes diversity”, “music is a needed
requirement”, “music improves and guides”, “music relieves and resettles”, and “ music integrates and unites”.
Students mostly defined the concept of music with life and water metaphors. This is parallel with the present

students because similar metaphors were also used.

Acay Sozbir and GCamlibel Cakmak (2016) determined that preschool teacher candidates describe music with
different meanings and definitions. They gathered the developed 58 metaphors under 11 category headings. In
the category of “likening to an emotion”, the highest ranked category (f=15), the metaphors of love and

imagination were used more than others.

Tez and Aydiner—Uygun (2016) examined the perceptions of middle school students towards the music lesson
and music teacher. They revealed that metaphors on the music lesson were most frequently gathered under
the “music lesson as an entertaining and happy lesson” category (f=558% 57,41) and the metaphors on the
music teacher were most frequently gathered under the “music teacher as a person who loves, gives trust and

protects” category (f=246, 25,31%).

In her study investigating the metaphorical perceptions of music teacher candidates about instrument
education, Girgin (2019) put forth 42 metaphors developed by the participants. Girgin (2019) grouped these
metaphors under six conceptual categories: “a way of expressing change and development”, “a way of
expressing infinity”, “a way of expressing obligation”, “a way of expressing improvement”, “a way of expressing
emotion” and “a way of expressing”. In the study, the most preferred metaphors of teacher candidates were
sea, tree, water and space. The teacher candidates’ perceptions about instrument education were generally

positive. Similar to Girgin’s study (2019), the metaphors determined in the present study examining the

concept of string instruments also included positive meanings in general.

In her study conducted with music teacher candidates and fine arts high school students, Mentis-Koksoy (2018)
determined that the category of “transverse flute as a musical instrument giving tranquility, peace and
calmness” students was the most participated category among the seven different category heading developed
from the metaphors. It was determined that the metaphors collected under 7 different category titles, “the
flute as a musical instrument that gives peace, tranquility and calmness” (f=30) category is the most frequently
participated category. This finding is similar to the findings of the present study since the category of

“peaceful” (f=8) is the most participated category.

Cetinkaya (2019) determined 70 different metaphors as a result of his study examining the metaphorical
perceptions of music students about the concept of music. The metaphors obtained were gathered under three
main categories: “music in terms of being an occupation”, “music in terms of its place in our lives” and “music
in terms of its contribution to human life”. 35 of these metaphors were about perceiving music as an

occupation.
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Okan and Mohan Kémirct (2020), as a result of their studies in order to determine the metaphorical
approaches of conservatory students towards the accompaniment lesson, "Accompaniment lesson as an
element of harmony and togetherness", "Accompaniment lesson as a source of anxiety", "As a source of

n u

excitement and happiness. Accompaniment lesson ”,“ Accompaniment lesson as a compulsory requirement ”,
n u

Accompaniment lesson as a supplementary element ”,“ Accompaniment lesson as a supportive element ”,

Accompaniment lesson as a guiding and instructive element ”.

According to the analysis results of the present study, music students of the Faculty of Fine Arts developed
many metaphors on the concept of “string instruments” emphasizing different aspects of this concept, and
their perceptions regarding this concept were generally positive. The examination of the metaphors
developed by the students in the study showed that there were individual differences in the meanings and

definitions they attributed to the concept of string instruments.

The fact that metaphors developed for the concept of string instruments had mostly positive characteristics
(f=8, 34,4%) shows that the concept of string instruments has an important place in students’ lives. It can be
said that they see the concept of string instruments as a part of their lives. When the literature is examined, no
study on the metaphorical perception about the concept of “string instruments” was found. More studies on

this subject should be conducted. The study can be conducted in a similar way to cover larger study groups.

RECOMMENDATIONS

Metaphors are important in terms of revealing students’ perceptions about field instruments. Since revealing
the metaphorical perception about the field instrument may also reflect the affective characteristics of the
student towards the lesson and the instrument, at this point, it may provide clues to increase the quality of
education and training. Metaphoric perception scales can be developed to determine metaphors about the

concepts of string instrument education or string instrument.

Similar studies can be conducted for other instruments taught in music education undergraduate programs. It
is recommended that studies revealing the similarities or differences of metaphors students use according to
the instrument they are trained in as well as studies examining the relationship between metaphors and
individual characteristics variables (motivation, self-efficacy, attitude, instrument lesson achievement,

instrument practice time, etc.).
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GUZEL SANATLAR FAKULTESi MUZiK BOLUMU OGRENCILERININ “YAYLI CALGILAR”
KAVRAMINA iLiSKiN KULLANDIKLARI METAFORLARIN iNCELENMESIi

0z

Mesleki mizik egitiminin dnemli bir boyutunu olusturan calgi egitimi teknik ve muzikal bilgi ve
becerilerin kazandinldigi gelistirildigi teorik ve uygulamali yoniyle uzun ve zorlu bir egitim
sirecini kapsar. Yayl calgilar galgi egitiminin 6nemli bir kolunu olusturur. Yayl calgilar ailesi
olarak bilinen (Keman, Viyola, Viyolonsel ve Kontrbas) bu galgilar solo ve toplu ¢almada 6nemli bir
yere sahiptirler. Teknik agidan olduk¢a zengin seslendirme olanaklari, tinisal 6zellikleri, insan
sesine yatkinlik, muzikal ifade glict gibi 6zelliklerinden dolaylr miizik egitiminde sevilen ve tercih
edilen c¢algilar olmuslardir. Bu arastirmanin temel amaci, glizel sanatlar fakiltesi mizik
boélimiinde yayli galgl egitimi alan 6grencilerin “yayh calgilar” kavramina iliskin sahip olduklari
algilarin metaforlar araciligiyla ortaya cikarilmasidir. Arastirma nitel bir ¢alisma olup, calisma
grubunu 2019-2020 egitim 6gretim yilinda Kirsehir Ahi Evran Universitesi Neset Ertas Giizel
Sanatlar Fakiiltesi Miizik Bolumu 1, 2 ve 3. siniflarda 6grenim goren ve arastirmaya istekli olarak
katilan toplam 23 yayli calgl egitimi alan 6grenci olusturmaktadir. Calismada veri toplama araci
olarak ogrencilere “yayh calgilar ...... gibidir, ¢lnki ....... ” ifadesi bulunan formlar dagitilmis ve
cimleyi kendi dislincelerine gore tamamlamalari istenmistir. Daha sonra 6grencilerin kendi
ifadelerini yazdigi formlar toplanarak elde edilen veriler Gzerinde igerik analizi yapilmistir.
Verilerin ¢dzlimlenmesi slreci adlandirma, eleme, kategorilendirme ve gecerlik ve givenirligi
saglama olmak Uzere dort asamada gerceklesmistir. Verilerin analizi sonucunda Guizel Sanatlar
Fakultesi Miizik Bolim 6grencileri tarafindan olusturulan 23 metafor 8 kategorisel baslik altinda
toplanmistir. Galisma sonucuna gore yayh calgilar kavramina iliskin belirlenen kavramsal
kategorilerden “Huzur veren” kategorisinin en yogun katihm gosterilen kategori oldugu tespit

o

edilmistir. Bu kategoriyi sirasiyla “Duygu ve tat veren”, “Yasam Bi¢imi”, “Sonsuzluk”, “Yansitan”,

” u ” u

“Ogreten”, “Gulii ve kuvvetli”, “Giizellikler Sunan”, kategorilerinin takip ettigi belirlenmistir.

Anahtar kelimeler: Yayli ¢algilar, metafor, giizel sanatlar fakiltesi.
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GiRiS

Mesleki muzik egitiminin 6nemli bir boyutunu olusturan calgi egitimi, teknik ve muzikal bilgi ve becerilerin
kazandirldigi gelistirildigi teorik ve uygulamali yéniiyle uzun ve zorlu bir egitim sirecini kapsar. Yayl galgilar
calg! egitiminin 6nemli bir kolunu olusturur. Yayh calgilar ailesi olarak bilinen (Keman, Viyola, Viyolonsel ve
Kontrbas) bu calgilar solo ve toplu ¢almada 6nemli bir yere sahiptirler. Teknik agidan oldukga zengin
seslendirme olanaklari, tinisal 6zellikleri, insan sesine yatkinlik, miizikal ifade glcu gibi 6zelliklerinden dolayi

muzik egitiminde sevilen ve tercih edilen galgilar olmuslardir.

Yaylh calgilarda akustik agidan tini biitinlGginin olmasi, toplam yedi buguk oktava yayilan oldukga homojen bir
renk elde edilmesi, bu renk icinde calgilarin kendilerine 6zgii tini farklarinin ¢ok az olmasi, bireysel ses bolgeleri
arasinda tini farklarinin ¢ok az diizeyde olmasi, ¢ok cesitli ses liretebilmeleri, doguskanlar agisindan zengin
olmalari, tini 6zelliklerinden dolayi dinleyiciyi yormadan uzun siire kullanilabilmeleri yayh calgilari diger

calgilardan ayiran 6zelliklerdir (Sevsay, 2019, s.3).

Bu calgilarin ses tonlarindaki gurliik ve sicaklik (ses rengi), ¢cok zengin teknik olanaklara sahip olmalari,
o6grencide muzik yapma istegi ile birlikte diizenli ve disiplinli calisma aliskanligi kazandirir. Yayli calgilar, mizik
O0gretmeni yetistiren kurumlarda yapilan egitim icinde etkili ve 6nemli bir yer alarak orkestra-oda muzigi

egitiminde ve etkinliklerinde temel olusturmustur (Biber 0z, 2001, 5.96).

Calg! egitimi bireye calgisindaki teknik ve mizikal donanimi kazandirmanin yaninda bireyin 6z glvenini ve
motivasyonunu artirmada da 6nemli rol oynar. Yayh calgilar ve yayh galgi egitimi calgl egitiminin 6nemli bir

kismini olusturur.

Bu yiizden soyut bir kavram olan yayh galgilarin bir sekilde tarif edilmesine aracilik edecegi dislinilen metafor,
bir tir seyi baska bir tlr seye gére anlamak ve tecriibe etmektir (Lakoff ve Johnson, 2005, s.27, Akt; Dasdemir
ve Mentis- Kéksoy 2020, s.2). Baska bir deyisle metafor somut, daha tanidik ve gorilebilir seylerle soyut seyler

arasinda kurulan mecazi bag olarak da agiklanabilir (Saban, 2004).

Metaforlar karmasik kavramlara iliskin bir goriise sahip olmak ve bireylerin kisisel tecriibelerine yonelik goris
edinmek agisindan 6nem tasimaktadir. Metafor kelimesi, Yunanca “metapherein” kelimesinin farklilasmasiyla
ortaya cikmistir. Meta “degismek” pherein ise “katlanmak” anlamindadir (Levine, 2005). Metafor kelimesinin
dilimizdeki karsilig1 ise “mecaz”, “egretileme”, “benzetme”dir. Metaforlar genellikle benzer bir alandan yeni ve
bilinmeyen bir alana bilgi transferini kapsamaktadir. Dolayisiyla metaforlar, olaylarin olusumu ve ilerleyisi

hakkinda disiincelerimizi yapilandiran, yonlendiren ve kontrol eden en glicli zihinsel araglardan biridir (Miller,

1987; Tsoukas, 1991).

Metafor bir kavramin, pozisyonun ya da objenin dogrudan kendisiyle degil, bir baska obje kullanilarak dolayh
sekilde anlatilmasidir (Deant-Reed ve Szokolszky, 1993). Metaforlar (benzetmeler, egretilemeler, istiareler,

mecazlar) olaylarin olusumu ve gidisati hakkinda duslincelerimizi sekillendiren, yénlendiren ve denetleyen en
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kuvvetli zihinsel araglardan biridir. Metaforlar bireylerin kisisel deneyimlerine anlam vermeleri bakimindan,
ayni zamanda, “deneyimlerin dili” olarak da tanimlanmaktadir (Miller, 1987). Bu yodniyle metaforlar
pratiklerimize yon verir, aydinlatir ve kilavuzluk yapar. Nitekim “Eger bir resim bin s6zcige bedelse, bir
metaforda bin resme bedeldir; ¢link{, bir resim sadece statik bir imge sunarken, bir metafor bir olgu hakkinda
distinmek igin zihinsel bir ¢erceve sunmaktadir” (Shuell, 1990, Akt. Saban 2004, s.131). s6zi metaforlarin
ozellikle insan hayatindaki 6nemini ve egitimcilerin kendi pratiklerini anlama ve agiklamadaki giiciini etkili bir

sekilde ortaya koymaktadir (Saban, 2004, s.131).

Metaforlar, yeni bilginin daha dnceden bilinen eski bilgilerle benzerliklerini bularak iligkiler kurulmasini saglar ve

boylece, yeni bilginin somut olarak agiklanmasina yardim ederler (Senemoglu, 2007).

Tompkins ve Lawley, (2002, s.2), metaforlarin 6zelliklerini;

“Bir kavrami bagka bir kavramla tarif etme

Bir kavrami, baska bir kavrama benzetme yoniyle tanimlama

Bir kavrami baska bir sekilde gérme

Bir kavrami baska bir durumla degerlendirme” sekilde siralamaktadir (Akt. Kalyoncu, 2012, 5.472).

Metaforun bu o6zellikleri dikkate alindiginda egitimin her alaninda kullanilabilecek 6zelliklere sahip oldugu
gorilmektedir (Kalyoncu, 2012, s.472). Glizel Sanatlar Fakiltesi, mizik bolimi 6grencilerinin soyut ve kuramsal
bir kavram olan “yayli calgilara” iliskin algilarini metaforlar araciligiyla arastirmak ve agiklamak, uygulanan
Ogretimin nasil olmasi gerektigini kavramada ve bu konuda yaklasim belirlemede rehber olabilir. Yapilan
arastirmanin Guzel Sanatlar Fakiltesi Mizik bolimi 6grencilerinin “yayh calgilar” kavrami ile ilgili sahip
olduklari metaforlarin belirlenmesi, yayli calgilara ait algilarinin ortaya c¢ikarilmasi ve literatiire katki saglamasi

acisindan onemli oldugu distniilmektedir.

Metaforlar egitimin her alaninda oldugu gibi, mizik ve miizik egitimi alanina yonelik kavramlarin nasil ya da ne

sekilde algilandiginin belirlenmesinde de bir veri toplama araci olarak kullaniimaktadir.

Literatdr incelendiginde okul 6ncesi 6gretmen adaylarinin muzik 6grenmeye iliskin metaforlari (Koca, 2012),
resim egitimi anabilim dah 6grencilerinin gorsel sanatlar 6gretmenligi kavramina iliskin sahip olduklari algilar
(Kalyoncu, 2012), sinif 6gretmeni adaylarinin mizik dersine iliskin algilari (Umuzdas ve Umuzdas, 2013), mizik-
dil iliskisi odaginda miiziksel anlatimdaki metaforlar (Ozkul, 2012), tiirkii sézlerinde yer alan metaforik anlatim
aliskanligr (Mustan-Donmez ve Karaburun, 2013), mizik 6gretmenligi 6grencilerinin piyano dersine iliskin
algilarinin metaforik analizi (Ding-Altun, 2014), gizel sanatlar lisesinde 6grenim goéren 6grencilerin muzik
kavramina iliskin algilari (Babacan, 2014), sinif 6gretmenligi 6grencilerinin mizik kavramina iliskin algilarina

(Mentis-Koksoy, 2015) yonelik galismalar belirlenmistir.
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Aydiner-Uygun’un (2015), 6gretmen adaylarinin geleneksel mizik tirlerine iliskin algilarini, Tez ve Aydiner-
Uygun (2016) ortaokul 6grencilerinin miizik dersi ve muzik 6gretmenine iliskin algilarinin metaforik analizini,
Acay-Sozbir ve Camlibel-Cakmak (2016) okul 6ncesi 6gretmen adaylarinin mizik kavramina iliskin algilarini,
Mentis-Koksoy (2017), okul 6ncesi 6gretmen adaylarinin mizik kavramina iliskin algilarini, Eren (2018), 6zel
egitim 6gretmeni adaylarinin mizik kavramina iliskin algilarini, Ozaydin (2019), miizik 6gretmen adaylarinin

‘ses” kavramina iliskin metaforlarini, Girgin (2019) muzik 6gretmeni adaylarinin cgalgl egitimine yonelik

kullandiklar metaforlari incelemistir.

Literatirde muzik, muzik egitimi, ses ve galgI egitimi kavramlari ile ilgili metafor galismalari yapilmis olmakla
birlikte “yayh calgilar” kavramini konu alan ¢alismaya rastlanilmamistir. Bu baglamda yapilan arastirmada Guzel
Sanatlar Fakiltesi, Mizik bolim yayli calg! egitimi alan 6grencilerin “yayh calgilar” kavramina iliskin algilarinin

metaforlar araciligiyla incelenmesi amaglanmigtir.

Bu genel amag dogrultusunda ¢alismada su sorulara cevap aranmistir.

1. Guzel Sanatlar Fakiltesi, mizik boélimiinde yayl c¢algl egitimi alan 6grencilerin “yayli calgilar”
kavramina iligskin sahip olduklari metaforlar nelerdir?

2. Guzel Sanatlar Fakiltesi, muzik boliminde yayl calg egitimi alan 6grencilerin “yayl ¢algilar”
kavramina iliskin olarak kullandiklari metaforlar ortak 6zellikleri bakimindan hangi kategoriler altinda
toplanabilir?

YONTEM

Arastirma Modeli

Bu galismada nitel arastirma yontemlerinden olgubilim (fenomenoloji) deseni kullaniimistir. Olgubilim deseni
farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara odaklanmaktadir.
Olgubilim deseninde bireylerin bir olguya iliskin yasantilarini, algilarini ve bunlara yikledikleri anlamlari ortaya

¢tkarmak amaglanir (Yildirim ve Simsek, 2013 s5.78,85).

Calisma Grubu

Arastirmanin c¢alisma grubunu Kirsehir Ahi Evran Universitesi Neset Ertas Giizel Sanatlar Fakiltesi Muzik
Bolumu Mizik Anabilim Dali 2019-2020 giiz doneminde 1, 2 ve 3. sinifta 6grenim goren ve yayh calgi egitimi

alan toplam 23 6grenci olusturmustur. 4. sinifin bulunmamasi nedeniyle ¢alismada 4.sinif yer almamaktadir.

Veri Toplama Araci

Arastirmada verileri toplamak amaciyla 6grencilere Uzerinde “Yayl calgilar... gibidir. Clinki.......” ifadesi
bulunan formlar hazirlanmis ve 6grencilere dagitilmistir. Metaforla ilgili gerekli agiklamalar yapildiktan sonra

ogrencilerden form Uzerindeki ifadeyi kendi ciimleleri ile benzetme yaparak ve mantikli bir gerekce gostererek
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tamamlamalari istenmistir. Ogrencilerin bu kavramlar hakkindaki disiincelerini harekete gecirmek ve metafor
kelimesini onlarin zihninde canlandirabilmek amaciyla “metafor” olgusunun ne oldugu, hangi amaglarla

kullanilabilecegi anlatilmis ve farkh kavramlar ile ilgili metafor érnekleri verilmistir.

Verilerin Analizi

Formlardan elde edilen veriler Gizerinde igerik analizi yapilmistir. igerik analizi birbirine benzeyen verileri belirli
kavramlar ve temalar cercevesinde bir araya getirmek ve bunlari anlasilir bir bicimde dizenlemek ve

yorumlamaktir (Yildirim ve Simsek, 2013 s.259).

Verilerin ¢dziimlenmesi siireci adlandirma, eleme, kategorilendirme ve gegerlik ve glvenirligi saglama olmak
Uzere dort asamada gergeklesmistir (Saban, 2008). Verilerin ¢dziimlenmesinde 6nce Ogrenciler tarafindan
doldurulan formlar 01, 02 (Ogrenci 1, Ogrenci 2) seklinde numaralandinlmistir. Ogrencilerin rettikleri

metaforlar numaraya gore kodlanmistir.

ikinci asamada incelenen formlarda gerekgeli agiklama yapilarak kullanilmis 23 gegerli metafor oldugu
belirlenmistir.  Uglinci asamada 6grenciler tarafindan tamamlanan ifadeler tekrar gozden gegirilmistir.
Ogrenciler tarafindan olusturulan metaforlar ortak &zellikleri bakimindan incelenmistir. Gegerli 23 metafor
ortak ozellikleri bakimindan ve gerekgelendiriime sebepleri dikkate alinarak 8 kategori altinda toplanmistir.
Dordiinct asamada arastirma sonuglarinin gegerligini saglamak amaciyla veri analizi strecinin nasil yiratalduga
aciklanmis ve arastirmada elde edilen metaforlara 6rnek verilmistir. Ayrica bulgular kisminda 2 metafora
yonelik olusturulan 8 kategorinin her birini en iyi sekilde temsil ettigi diistiniilen metafor tanimlamalarina iligskin

dogrudan alintilar yer almaktadir.

Toplanan verilerin ¢éziimlenmesi asamasinda arastirmaci ve bir alan uzmani tarafindan birbirinden bagimsiz
sekilde kodlamalar gercgeklestirilerek icerik analizi yapilmistir. Daha sonra arastirmaci ve alan uzmaninin yaptig
eslestirmeler kendi aralarinda karsilastiriimistir. Bunun sonucunda goris birligi ve gorls ayriligi sayilari tespit
edilerek arastirmanin givenirligi Miles ve Huberman’in formili (Glvenirlik = gbris birligi / goris birligi + gorus
ayrihgl) kullanilarak hesaplanmistir (Miles & Huberman, 1994). Bu arastirmaya 6zgli olarak gerceklestirilen

guvenirlik calismasinda %90 oraninda bir uzlagsma (glivenirlik) saglanmistir.

BULGULAR

Bu bolimde, calismaya katilan 6grencilerin “yayh calgilar” kavramina yonelik kullandiklari metaforlar ve bu

metaforlarin yer aldigi kategoriler tablolar halinde verilerek yorumlanmistir.

Arastirmaya katilan her bir 6grencisinin  “yayli c¢algilar” kavramina yonelik gelistirdikleri metaforlar

siniflandirilarak frekans (f) ve ylizde (%) degerleri Tablo 1’de verilmistir.

1225



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Ogrencilerin “Yayl Calgilar” Kavramina Yonelik Kullandiklari Metaforlar

Tablo 1. Ogrencilerin “Yayli Calgilar” Kavramina Yénelik Kullandiklari Metaforlar

Metafor f %
Kalabalik bir ev 1 4,3
Ask 1 4,3
Kalp 1 4,3
Gunes 1 4,3
Ayna 1 4,3
Ruhun aynasi 1 4,3
Aglayan bir cocuk 1 4,3
Yasam 1 4,3
Bebek 1 4,3
insan 1 4,3

Kar tanesi 1 4,3
At 1 4,3
Deniz 2 8,7
Dost 1 4,3
Hayat 1 4,3
Nar 1 4,3
Cinar agaci 1 4,3
Anne 1 4,3
Aslan 1 4,3

En iyi dost 1 4,3
Su 1 4,3
Kitap 1 4,3
Toplam 23 100

Tablo 1 incelendiginde 6grencilerin “yayh calgilar” kavramina yonelik 23 metafor gelistirdikleri gérilmektedir.
iki 6grenci “deniz” metaforunu kullanirken diger 6grencilerin her birinin birbirinden farkli metaforlar

kullandiklari belirlenmistir.

Ogrencilerin “Yayh Calgilar” Kavramina Yénelik Sahip Olduklari Metaforlarin Kategorileri

Tablo 2. Ogrencilerin “Yayl Calgilar” Kavramina Yénelik Sahip Olduklari Metaforlarin Kategorileri

Sira Kategoriler f %
1 Huzur veren 8 34,8
2 Duygu ve tat veren 5 21,8
3 Yasam bigimi 3 13
4 Sonsuzluk 2 8,7
5 Yansitan 2 8,7
6 Ogreten 1 4,3
7 Guglu ve kuvvetli 1 4,3
8 Guzellikler sunan 1 4,3
Toplam 23 100
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Arastirmaya katilan 6grencilerin gelistirdikleri metaforlar ortak 6zellikleri bakimindan sekiz kategori altinda
toplanmistir. Ogrencilerin kullandiklari metaforlar kullanim sikhgina gére siralandiginda sirasiyla “Huzur veren”
(f=8, %34,8), “Duygu ve tat veren” (f=5, %21,8) ve “Yasam bicimi” (f=3, %13) seklindedir. Bu kategorileri
“sonsuzluk” (f=2, %8,7) “Yansitan” (f=2, %8,7), “Ogreten” (f=1 %4,3), “Gicli ve kuvvetli” (f=1, %4,3),

“Guzellikler sunan” (f=1, %4,3) kategorileri izlemektedir.

Tablo 2.1. Huzur Veren Kategorisi

Metafor f %
Glnes 1 4,3
Kar tanesi 1 4,3
Su 1 4,3

En iyi dost 1 4,3
Kitap 1 4,3
Deniz 1 4,3
Anne 1 4,3
Dost 1 4,3
Toplam 8 34,8

Tablo 2.1’de yer alan metaforlar 6grenciler tarafindan ileri siirilen gerekgeler dikkate alinarak “Huzur veren”

kategorisi adi altinda toplanmistir. Bu kategori 8 adet metafordan (%34,8) olusmaktadir.
Bu kategoride yer alan metaforlar asagida verilmistir.

Yayli calgilar giines gibidir. Ciinkii icimizi 1sitir bize huzur verir. Giines gibi miizigin olmazsa olmazidir. (04)

Yayli calgilar kar tanesi gibidir. Ciinkii kar tanesi gibi zarif ve giizeldir (011).

Yayli ¢algilar su gibidir. Ciinkii yay ile tele dokundugunuzda bazen kesintisiz berrak akan bir su siriltisi, bazen ise
gérkemli, bazen kizgin bir selale gibi caglar (012).

Yayl ¢algilar en iyi dost veya sirdas gibidir. Clinkii her seferinde caldigimda biitiin derdimi onunla paylasirm
beni sikilmadan dinler (613).

Yayli calgilar ¢cok sevdigin sikiimadan okudugun bir kitap gibidir. Her okudugunda tekrar tekrar farkh diinyalara
dalarsin (014).

Yayli calgilar giin batiminda deniz gibidir. Ciinkii dalgalarin kiyiya vurmasi sakinlik ve huzur verir (016).

Viyola dost gibidir. Ciinkii ihtiyacin oldugunda yaninda olabilir. Seni mutlu edebilir ve seni hi¢ yalniz birakmaz
(017).

Yayli calgilar anne gibidir. Ciinkii onda huzur giiven bulursun (622).

Tablo 2.2. Duygu ve Tat Veren Kategorisi

Metafor f %

Ask 1 43

Kalp 1 4,3
Aglayan bir ¢cocuk 1 4,3
insan 1 4,3

At 1 4,3
Toplam 5 21,8
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Tablo 2.2’de yer alan metaforlar 6grenciler tarafindan ileri siiriilen gerekgeler dikkate alinarak “Duygu ve tat

veren” kategorisi adi altinda toplanmistir. Bu kategori 5adet metafordan (%21,8) olusmaktadir.

Bu kategoride yer alan metaforlar asagida verilmistir.

Keman ask gibidir. Ciinkii ask duygularin en zorudur. Her anini en ince ayrintilarla belirlemen gerekir. Zordur
ama duygularin en glizeli ve en heyecanlisidir. Ona hékim olabilmeyi basaranlar her konuya her duyguya en
giizel yorumu katabilirler (62).

Keman kalp gibidir. Clinkii bize sevgiyi aski anlatir en glizel melodilerle, kirilgandir ve bir o kadar da hassastir
(03).

Keman adlayan bir cocuk gibidir. Ciinkii keman sesinde kirilmis bir kalbin titreyisi vardir (07).

Keman insan gibidir. Ciinkii boyle dertten dolmus dokunsan aglayacak sanki (010).

Yayli ¢algilar bir at gibidir. Ciinkii 6zgdir, asil ve zarif her notanin hizli galinmaya baslanmasiyla kosar yavas yiiriir

saha kalkar her duyguyu hissettirir (015).

Tablo 2.3. Yasam Bicimi Kategorisi

Metafor f %
Kalabalik bir ev 1 4,3
Yasam 1 4,3
Bebek 1 4,3
Toplam 3 13

Tablo 2.3’de yer alan metaforlar 6grenciler tarafindan ileri striilen gerekgeler dikkate alinarak “Yasam bigimi”

kategorisi adi altinda toplanmistir. Bu kategori 3 adet metafordan (%13) olusmaktadir.
Bu kategoride yer alan metaforlar asagida verilmistir.

Keman yayli ¢algilar ailesinin kalabalik bir evi gibidir. Ciinkii mi teli bu evin bebedidir. Tiz narin ve incedir.
Anlaman igin dogru iletisim kurman gerekir. Dogru bastigin her nota sézleri ciimleleridir. Usulca gektigin yay ise
bebegin kendi dilinden séyledigi ninnidir. La teli diizenli ve adaletlidir. Aslinda bu evin diregidir. Kendini birakan
ya da sikan her tele ¢eki diizen verir. Re teli bu evin ebeveynidir. Dikkatli ve dengelidir. Ne ¢ok asagi ne ¢ok
yukari tamda séylemek istediklerim burada der yaya. iste orada kalabilmeyi basarabildidin an bu evin kapisi
acilmistir sana Sol teli en dolu en tok olani ve en biiyiigiidiir bu evin. Notayi yanlis bassan bile hemen ele vermez
seni. Yayi yanlis ¢eksen bile diizeltmen igin firsat verir sabirlidir. En égreticidir. Sol majér gam en biiyiik 6giidii en
glizel konusma seklidir. Bu sadece gériinenidir. Daha édrenilecekler ise konustukga ¢éziilecek 6zdedir. Keman
yasam gibidir. Clinkii yasam miicadeledir (01).

Keman insanin yasami gibidir. Cok sey Gdretir, editir. Sevgi ister. Emek ister. Ama asla insanin yasami gibi
bunlari karsiliksiz birakmaz. Seni incitmez (08).

Keman bebek gibidir. Ciinkii oda seninle birlikte bliyiir ve seninle birlikte gelisir. Her gegen giin bir parcan olur

daha da biitiinlesirsin (09).
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Tablo 2.4. Sonsuzluk Kategorisi

Metafor f %
Deniz 1 4,3
Cinar agaci 1 4,3
Toplam 2 8,7

Tablo 2.4’de yer alan metaforlar 6grenciler tarafindan ileri sirilen gerekgeler dikkate alinarak “Sonsuzluk”

kategorisi adi altinda toplanmistir. Bu kategori 2 adet metafordan (%8,7) olusmaktadir.

Bu kategoride yer alan metaforlar asagida verilmistir.

Viyola deniz gibidir. Ciinkii her bastigimiz ses bizi bambaska diinyalara gétiiriir ve o notalari arasina degisik
yerlerde sonsuzluga ¢ikariz (018).

Yayli ¢algilar ¢inar adac gibidir. Ciinkii gii¢lii, uzun émiirlii, dayanikli ve sonsuzlugu ifade eder (021).

Tablo 2.5. Yansitan Kategorisi

Metafor f %
Ayna 1 4,3
Ruhun aynasi 1 4,3
Toplam 2 8,7

Tablo 2.5'de yer alan metaforlar 6grenciler tarafindan ileri siirilen gerekgeler dikkate alinarak “Sonsuzluk”

kategorisi adi altinda toplanmistir. Bu kategori 2 adet metafordan (%8,7) olusmaktadir.

Bu kategoride yer alan metaforlar asagida verilmistir.

Viyola ayna gibidir. Ciinkii seslendirdigin her sarki tamamen seni yansitir (05).
Keman ruhun aynasi gibidir. Ciinkii bu kemanin ruhu, icracinin ruh halinden parcalar tasimaktadir. Keman ve

icraci arasindaki bag bu yiizdendir (06).

Tablo 2.6. Ogreten Kategorisi

Metafor f %
Hayat 1 4,3
Toplam 1 4,3

Tablo 2.6’da yer alan metaforlar 6grenciler tarafindan ileri siriilen gerekceler dikkate alinarak “Sonsuzluk”

kategorisi adi altinda toplanmistir. Bu kategori 1 adet metafordan (%4,3) olusmaktadir.

Bu kategoride yer alan metafor asagida verilmistir.

Yayli calgilar hayat gibidir. Ciinkii tecriibe ettikce 6grenirsin (G19).
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Tablo 2.7 . Gugli ve Kuvvetli Kategorisi

Metafor f %
Aslan 1 4,3
Toplam 1 4,3

Tablo 2.7 de yer alan metaforlar 6grenciler tarafindan ileri suriilen gerekgeler dikkate alinarak “Sonsuzluk”

kategorisi adi altinda toplanmistir. Bu kategori 1 adet metafordan (%4,3) olusmaktadir.

Bu kategoride yer alan metafor asagida verilmistir.

Yayli calgilar aslan gibidir. Ciinkii giiclii ve kuvvetlidir (023).

Tablo 2.8. Guizellikler Sunan Kategorisi

Metafor f %
Nar 1 4,3
Toplam 1 43

Tablo 2.8’de yer alan metaforlar 6grenciler tarafindan ileri sirilen gerekgeler dikkate alinarak “Sonsuzluk”

kategorisi adi altinda toplanmistir. Bu kategori 1 adet metafordan (%4,3) olusmaktadir.

Bu kategoride yer alan 6grenci gorlist asagida verilmistir.

Yayli calgilar nar gibidir. Ciinkii icine girdikge bir siirii giizellikler bulursun (620).

TARTISMA ve SONUC

Bu g¢alismanin bulgularina dayal olarak elde edilen sonuglara gore Giizel Sanatlar Fakdiltesi, mizik boéliminde
yayli calgi egitimi alan 6grencilerin “Yayh Calgilar” kavramina iliskin 23 adet metafor Urettigi belirlenmistir. Bu
metaforlar 8 farkli kavramsal kategori altinda toplanmistir. Calismada arastirma grubunun sayisina gore
distndldigiinde UGretilen metaforlarin farkli ve gesitliligi 68rencilerin “yayl galgilar” dersine karsi algilarinin ¢ok
yonli 6zellikler tasidiginin bir sonucu olarak séylenebilir. Calisma sonucuna gore yayl galgilar kavramina iligkin
belirlenen kavramsal kategorilerden “Huzur veren” (f=8, %34,8) kategorisinin en yogun katilim gosterilen
kategori oldugu tespit edilmistir. Bu kategoriyi sirasiyla “Duygu ve tat veren” (f=5, %21,8), “Yasam Bigimi” (f=3,
%13), “Sonsuzluk” (f=2, %8,7), “Yansitan” (f=2, %8,7), “Ogreten” (f=1, %4,3), “Gigli ve kuvvetli” (f=1, %4,3),

“Guizellikler Sunan” (f=1, %4,3), kategorilerinin takip ettigi belirlenmistir.

Umuzdas ve Umuzdas’in (2013) sinif 6gretmeni adaylarinin muzik dersine iliskin algilarinin metaforlar yoluyla
belirlenmesi amaciyla yaptiklari calismada 59 adet belirlenen metafor 18 temaya ayrilmistir. Calisma sonucunda
belirlenen temalarin (%98,3) lnde 6gretmen adaylarinin muzik dersine iliskin algilarinin olumlu oldugu

gorilmustar.
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Koca (2012) okul éncesi 6gretmen adaylarinin miizik 6grenme kavrami hakkinda metaforik diistincesi baslikli
¢alismasinda belirlenen 52 metafor 5 farkli kavramsal kategoride toplanmistir. Elde edilen metaforlarin en sik
katilimla (f=27, %33,75) “muzik 6grenmek sabir, ¢aba, disiplin ve siire¢ gerektirir” kategorisinde yer aldigini

belirlemistir.

Babacan (2014) calismasinda Anadolu Guzel Sanatlar Lisesi mizik 6grencilerinin “mizik” kavramina iliskin
algilarinin incelenmesi amaciyla yaptigl ¢alisma sonucunda elde edilen metaforlari “muzik sevgi ve mutluluk
verir”, “mizik heyecanli, eglenceli ve zevklidir”, “mizik bagimlilik yaratir”, “muzik ilgi ve ¢aba gerektirir”, “muzik
birbirinden farkli duygular ifade eder, gesitlilik igerir”, “muzik ihtiyagc duyulan bir gereksinimdir”, “mizik
gelistirici ve yol gostericidir”, “muzik rahatlatip dinlendirir” ve “mizik butinlestirici birlestiricidir” seklinde 9
farkh kategoride toplamistir. Ogrenciler mizik kavramini en fazla hayat ve su metaforlariyla tanimlamislardir.

Yapilan ¢alismada da bu metaforlarin kullanilmasi benzerlik géstermektedir.

Acay SoOzbir-Camlibel Cakmak (2016) calismalarinda okul 6ncesi 6gretmen adaylarinin mizigi farkli anlam ve
tanimlarla ifade ettiklerini belirlemislerdir. Uretilen 58 metafor 11 kategori basligi altinda toplanmistir. ilk sirada
yer alan (f=15) “duygu durumuna benzetme” kategorisinde ask ve hayal metaforlarinin digerlerine gore daha

fazla kullanildigi belirlenmistir.

Tez ve Aydiner-Uygun (2016) ortaokul 6grencilerinin muzik dersi ve muzik 6gretmenine yonelik algilarini
inceledikleri calismada mizik dersine ilisin metaforlarin en sik katihmla (f=558, %57,41) “eglendiren ve mutluluk
veren bir ders olarak miizik dersi” kategorisinde toplandigi, mizik 6gretmenine yonelik metaforlarin ise “seven,

gliven veren ve koruyan bir kisi olarak miizik 6gretmeni” (f=246, %25,31) kategorisinde yer aldigi belirlenmistir.

Girgin (2019) muzik 6gretmeni adaylarinin galgi egitimine yonelik metaforik algilarini inceledigi calismasinda 42
adet metafor tespit etmistir. Mizik 6gretmeni adaylar tarafindan tretilen metaforlari “degisimin ve gelisimin
ifadesi”, “sonsuzlugun ifadesi”, “zorunlulugun ifadesi”, “ilerlemenin ifadesi”, “duygunun ifadesi” ve “sabrin
ifadesi” olarak 6 kavramsal kategori altinda toplamistir. Calismada 6gretmen adaylarinin en ¢ok tercih ettikleri
metaforlarin, deniz, agag, su ve uzay oldugu belirlenmistir. Ogretmen adaylarinin ¢algi egitimine ydnelik
algilarinin genel olarak olumlu oldugu gorilmustir. Yayl galgilar kavramina yonelik yapilan bu ¢alismada

belirlenen metaforlarin da genel olarak olumlu anlamlar icermesi bakimindan benzerlik gosterdigi sdylenebilir.

Mentis, Koksoy (2018) muzik 6gretmeni adaylari ve Glizel sanatlar lisesi 6grencileri ile yaptigi ¢alismasinda
ogrencilerin yanflit kavramina iliskin 47 adet metafor Urettiklerini belirlemistir. 7 farkl kategori basligi altinda
toplanan metaforlarin “huzur sakinlik ve dinginlik veren bir mizik galgisi olarak yanfliit” (f=30) kategorisinin en
stk katilim gosterilen kategori oldugu belirlenmistir. Yapilan calismada en sik katiimin goralduga (f=8) “Huzur

veren” kategorisi olmasi nedeniyle bulgularin paralellik gosterdigi séylenebilir.

Cetinkaya (2019) mizik bolimi 6grencilerinin mizik kavramina yonelik metaforik algilarini inceledigi ¢alisma

sonucunda 70 farkh metafor elde etmistir. Elde edilen metaforlar “Bir ugras olma acisindan muzik”,
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“hayatimizdaki yeri agisindan miizik” ve “insan yasamina katkisi agisindan muzik” olmak lizere 3 ana kategoride

toplanmistir. Bu metaforlarin 35’inin mizigi meslek olarak algilama yéniinde oldugu gérilmustir.

Okan ve Mohan Kémirci (2020) konservatuvar 6grencilerinin eslik dersine yonelik metaforik yaklasimlarini
belirlemek amaciyla yaptiklari galismalarinin sonucunda, konservatuvar 6grencilerinin eslik dersine yonelik
metaforik yaklagimlarinin “Uyum ve birliktelik unsuru olarak eslik dersi”, “Kaygi kaynag olarak eslik dersi”,
“Heyecan ve mutluluk kaynagi olarak eslik dersi”, “Zorunlu bir ihtiyag olarak eslik dersi”, “Tamamlayici bir unsur
olarak eslik dersi”, “Destekleyici bir unsur olarak eslik dersi”, “Yol gosterici, 6gretici bir unsur olarak eslik dersi”

olmak lizere 7 kategoride toplandigi tespit edilmistir.

Bu calismadan elde edilen sonugclar batincil bir bakis agisiyla incelendiginde Glizel Sanatlar Fakiltesi Muzik
Bolumu o6grencilerinin “yayh calgilar” kavramina iliskin algilarinin agiklanmasinda bu kavramin farkli yonlerine
vurgu yapan pek ¢ok metafor Urettikleri ve algilarinin genel olarak olumlu oldugu gériilmistiir. Ogrencilerin
¢alismada Urettikleri metaforlara bakildiginda yayl calgilar kavramina yikledikleri anlam ve tanimlarda bireysel

farkhhklarin oldugu gorilmektedir.

Yayh calgilar kavramina iliskin Uretilen metaforlarin gogunlukla olumlu nitelikler tasiyor olmasi (f=8, %34,4),
Ogrencilerin yasantisinda yaylh ¢algilar kavraminin énemli bir yere sahip oldugunu géstermektedir. Yayli ¢algilar
kavramini hayatin bir pargasi olarak gordikleri sdylenebilir. Literatlir incelendiginde metaforik algiya yonelik
“yayh calgilar” kavramiyla ilgili arastirmaya rastlanilmamistir. Bu konuda daha fazla calisma yapilmasi

onerilmektedir. Calisma benzer sekli ile daha genis arastirma gruplarini kapsayacak bigimde yapilabilir.

ONERILER

Metaforlar, 6grencilerin alan galgisi ile ilgili algilarini agiga ¢ikarmalari agisindan énemlidir. Alan ¢algisina iliskin
metaforik alginin ortaya cikarilmasi Ogrencinin derse ve calgisina yonelik duyussal ozelliklerini de
yansitabileceginden bu noktada egitim ve 6gretimin niteligini artirmaya yonelik ip uglari verebilir. Yayh calgi

egitimi ya da yayh ¢algi kavramina iliskin metaforlari belirlemeye yonelik metaforik algi dlgekleri gelistirilebilir.

Muzik egitimi lisans programlarinda 6gretimi yapilan diger calgilar icin benzer c¢alismalar yapilabilir. Farkl
calgilari kapsayan calismalarda 6grencilerin egitimini aldiklar calgiya gore kullandiklari metaforlarin benzerlik
ya da farkliliklarini ortaya cikaracak calismalarin yaninda metaforlar ile bireysel 6zellikler (motivasyon, 6z
yeterlilik, tutum, calgi dersi basarisi, ¢algi calisma siresi vb.) degiskenler arasindaki iliskiyi inceleyen calismalarin

yapilmasi 6nerilebilir.

Etik Metni

Bu makale dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina ve dergi etik kurallarina

uygundur. Makale ile ilgili dogabilecek her tlrld ihlalin sorumlulugu yazarina aittir. Arastirma, Kirsehir Ahi Evran
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Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etik Kurulu'nun 15.04.2021 tarih ve 2021/2/29

sayili karari ile onaylanmustir.
Yazar Katki Orani: Yazarin bu makaleye katkisi %100'ddr.
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