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ABSTRACT

The aim of this research was to present the views of pre-service history teachers about the National
Struggle, which has an important place in the history of the Turkish Republic and secondary
education history curriculum. The National Struggle subject is in the second unit of the History of
Turkish Revolution and Atatiirkism curriculum, and it accounts for 25% of the lesson together with
the function numbers and the allotted time. This figure gives a very important clue in terms of
grasping the significance of the National Struggle subject and its place in the lesson. This lesson is
given by history teachers in the secondary education. Thus, knowing the perceptions and attitudes
of history teachers towards the subject will be very effective in achieving the objectives of the
course and the expected learning outcomes. Also the time period we are in is the centenary of the
National Struggle, it increases the importance of the research. In this study, easily accessible
situation sampling method was used. The study group of the research included 11 pre-service
history teachers. The data were collected with a structured interview form consisting of open-
ended questions prepared in accordance with the purpose. After the findings were obtained, they
were read several times and analyzed by summarizing and interpreting them using the content
analysis method. Based on the findings, the participants saw the National Struggle as a war of
independence against the imperialist forces occupying the homeland. More than half of the
participants said that history teachers and history textbooks influenced their feelings and thoughts
on the subject. Pre-service history teachers read most novels and watched documentaries among
the works related to the National Struggle. While Mustafa Kemal Atatiirk was expressed as the
hero of the National Struggle by all the participants, regional heroes were also mentioned. In
addition, more than half of the participants talked about female heroes. As a result of the research,
it was realized that pre-service history teachers evaluated history as a whole. Moreover, it was
observed that there were many components in history education including out-of-school and in-
school.
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INTRODUCTION

Each country has milestones in its history. The fate of nations and countries has somehow depended on the flow
of these significant events. It’s possible to give a large number of instances in this regard. The National Struggle
marked a turning point in the history of modern Turkey. The period that began after the Armistice of Mudros
signed between the Ottoman Empire and the Allies on October 30, 1918, and the total resistance and struggle
against the forces occupying Turkey is called the ‘National Struggle’. It is also referred to as the Turkish War of
Independence. The National Struggle consisting of two parts, military and political, ended with Armistice of
Mudanya (October 11, 1922) in military terms and the Treaty of Lausanne (July 24, 1923) in terms of politics.
(Klgiik, 2005; Kostukll, 2013). The National Struggle, which we can call the story of the establishment process
of the Turkish Republic, officially ended after this date; however, its impact continued in the following years. The
process has left a serious impact on the memories, and this effect has manifested itself in the policies of the
Republican regime, especially in the conception of history (Vurgun, 2016), and an attempt has been made to
create a common memory with strong ties to the past (Akbaba, 2016). With the wave of excitement that arose
after the war, the development of national history has gathered momentum, and the National Struggle has also
marked the turning point in national and romantic historiography in Turkey (Oral, 2006). As a matter of fact, the
effect of this understanding manifested itself directly in history education, and the subject of the National
Struggle began to take place in the history textbooks prepared immediately after the declaration of the Republic.
Although the subject of the National Struggle took place in the history lessons in primary and secondary
education in the first years of the Republic (Capa, 2017; Aslan, 2012), it has shown itself in history education
independently with the History of Turkish Revolution lessons. The History of Turkish Revolution course has
emerged as a tool in the project to spread the ideology of the Republic of Turkey after the Turkish War of
Independence by adopting it into society (Aslan, 2011). The History of Turkish Revolution lesson examines the
Turkish Revolution in which the history of the National Struggle takes place. Itis the history of the establishment
and beginning of the Republic of Turkey in this regard (Yalgin, 2003). The National Struggle Era covering the years
between 1919 and 1923 has great importance in the process of the birth of the Republic (Kostukli, 2013).

The National Struggle took place in primary, secondary and higher education curricula and history textbooks
under the roof of the Turkish Revolution History lesson during the Republican Era. (D6nmez and Yazici, 2008;
Metin, 2006; Simsek, 2002; Aslan, 2011; Akbaba, 2007). As of today, the Republic of Turkey in secondary
education is given within the scope of the Atatiirk’s Principals and History of Turkish Revolution and (MEB, 2018).
Besides, this course has a textbook called the History of Turkish Revolution and Atatiirkism. In the curriculum
prepared by the Ministry of Education, the following items among the objectives of the History of Turkish

Revolution and Atatiirkism lesson related to the National Struggle take place:

1. Learners should grasp Atatlirk’s superior military and statesmanship skills in addition to his revolutionism

and take him as an example.
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2. Learners should comprehend and analyze the social, political, cultural, and economic conditions besides
national and international dimensions of the National Struggle.

3. Based on the example of the National Struggle, learners should understand that the Turkish nation can
overcome all kinds of difficulties with the feelings of freedom, independence and patriotism within the

understanding of national unity and solidarity (MEB, 2018).

The National Struggle subject is in the second unit of the History of Turkish Revolution and Atatlirkism curriculum,
and it accounts for 25% of the lesson together with the function numbers and the allotted time (MEB, 2018). This
figure gives a very important clue in terms of grasping the significance of the National Struggle subject and its
place in the lesson. This lesson is given by history teachers in the secondary education. Thus, knowing the
perceptions and attitudes of history teachers towards the subject will be very effective in achieving the objectives
of the course and the expected learning outcomes. Even though there are some studies on the History of Turkish
Revolution in secondary education and thoughts of pre-service teachers (Safran, 2006; Akbaba, 2007; Simsek and
Gller, 2013; Ulusoy, 2014; Akbaba, Demirtas, Birbudak and Kilcan, 2014), there is no one directly about the
National Struggle subject. There are 7 undergraduate programs in History Teaching in Turkey (Ulusoy, 2017) and
one of them is at Marmara University. Thus, the research is significant in terms of reflecting the opinions of pre-
service history teachers about the National Struggle based on the example of Marmara University. Because the
time period we are in is the centenary of the National Struggle, it increases the importance of the research. It
also gives the opportunity to look at the situation a century ago today from the point of views of the pre-service
history teachers who are responsible for both the components of history education and history lesson in the

secondary education.

In this study, the views of pre-service history teachers about the National Struggle, which has an important place
in the history of the Turkish Republic and secondary education history curriculum, were tried to be determined.

Within the scope of the research, the following questions were sought:

1. What are the views of the pre-service history teachers on the concept of National Struggle?, Where and
when did the pre-service history teachers gain the first information about the National Struggle?, What is
the impact and condition of the city, where the pre-service history teachers live, during the National
Struggle?

2. What is the impact of history textbooks on their feelings and thoughts about the National Struggle?

3. What is the impact of history teachers on their feelings and thoughts about the National Struggle?

4. What are the works (novels, memoirs, research) that the history teacher candidates read about the
National Struggle and their impact on their views and thoughts?, What are the audio-visual materials
(movies, TV series, and documentaries) that the history teacher candidates watch about the National

Struggle and their impact on their views and thoughts?
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5. What are the views of the pre-service history teachers about the heroes of the National Struggle?, What
are the views of the pre-service history teachers on the most important event and cause of the National

Struggle?

METHOD

Research Design

In this study, which aimed to examine the views of the pre-service history teachers on the National Struggle,
qualitative research method was used. Qualitative approach is a form of research in which qualitative data
collection methods such as observation, interview and document analysis are used, and a qualitative process is
followed to present perceptions and events in a realistic and holistic manner in the natural environment (Yildirim
and Simsek, 2008). In this paper, in accordance with the nature of qualitative approach, the pre-service history

teachers’ attitudes, feelings, and thoughts on the topic were tried to be revealed.

Study Groups

Since history teachers are in an active position in teaching the National Struggle subject, easily accessible
situation sampling method used in qualitative research was used in the study. The study group included 11
students studying at the History Teaching Department of the Faculty of Education at Marmara University in the
2019-2020 academic year. Six of the participants were male and five were female. Participants study in Istanbul
but they live in different districts of Turkey. It can be stated that this situation affected the variety of the findings
of the study. The names of the participants weren’t used in the study, they were encoded. Information about the

gender status of participants was shown in Table 1:

Table 1. Gender Status of Participants

Participant Gender
P1 Male
P2 Female
P3 Female
P4 Male
P5 Female
P6 Male
P7 Male
P8 Male
P9 Male

P10 Female
P11 Female

Data Collection and Analysis

Qualitative research, data collection, and analysis methods were used in the study. The data were collected using
a structured interview form, which included open-ended questions prepared for the purpose. 3 leading experts
in their branches assisted with the questions prepared for the interviews. After the findings were obtained, they

were read several times and analyzed by summarizing and interpreting them using the content analysis method.
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Content analysis is a process in which similar concepts and themes are categorized in order to make them clearer
and more practical (Yildirnm and Simsek, 2008). In the paper, the views of the participants on the subject were
compared after the texts were encoded. Besides, direct quotations from the interviews were taken to express

the views of the participants in the findings.

FINDINGS

Within the context of the research, the questions asked to the pre-service history teachers were categorized.
The questions had the following headings: 1- the conception of the National Struggle, 2- History textbooks and
the National Struggle 3- History teachers and the National Struggle 4- the National Struggle and historical

materials 5- Heroes and the most important event of the National Struggle.

Perception of the National Struggle

During the research, the questions asked to the participants such as their views on the National Struggle, where
and when they gained the first information about it, and during the National Struggle period the impact and
condition of the city in which they live, came under the heading of ‘Perception of the National Struggle’. Thus,
the participants were asked to define the concept related to the subject and by determining the basis of their
learning processes and the status of the environmental and local factors on their attitudes and thoughts on the

topic was tried to be determined.

Within the context of the research, the participants were first asked their views about the concept of the National
Struggle. Here, it was seen that most of the participants defined the National Struggle as independence,
homeland defense, struggle against the occupying and imperialist forces, and struggle for liberation. Considering
the participants’ views on this topic, P1 expressed it as the Turkish nation’s regaining its independence as a result
of wars lasting too many years, while P3 stated that the National Struggle is the name of the Turkish nation’s
struggle for its homeland, future, independence, sovereignty, peace, and prosperity. It was seen that some of
the participants emphasized the topic of homeland. Thus, while P9 expressed the National Struggle as the Turkish
nation’s sacrificing lives for the sake of its homeland and removing the imperialist forces from their homeland,
P6 explained it as a great struggle we waged against all forces that had interests over our nation and land. It was
noticed that the participants justified while defining this concept. In this regard, while P7 evaluated it as the
Turkish nation’s liberation movement to get rid of the occupation after the First World War, P10 also stated that
it was an all-out struggle of a nation in order to save its homeland, protect it from imperialist forces, and achieve
its national independence. Some participants also drew attention to the role of Mustafa Kemal Atatiirk, who was
the leader of the National Struggle. For instance, while P2 defined this movement initiated by Mustafa Kemal
Pasha and his comrades, and in which the whole nation united around a single idea for the defense of the
homeland, P5, likewise, defined the National Struggle as the struggle for the Turkish nation’s independence
under the leadership of Mustafa Kemal Pasha against the occupation began after the defeat of the Ottoman

Empire in the World War I. P4, on the other hand, drew attention to the fact that it was a struggle for existence
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by the people. When | hear the concept of the Natural Struggle, the struggle for existence of the Turkish Nation
with its women, old people, young people and children comes to my mind. It is a convinced nation’s struggle for
life despite financial difficulties. In this regard, P8 explained his opinion that it was the first of the most glorious
and honorable struggles of our country in which the shackles struck on the Turkish nation’s own arms were tried

to be broken, the multitude was created out of scarcity.

When the participants were asked where and when they gained the first information about the National Struggle,
six of them stated that they obtained from the school and five from the family. The participants, who gained the
first information at school, also indicated the type of school. For instance, P1, P2, P6 and P9 stated that they got
the first information about the National Struggle in primary school, and P3 and P10 were in secondary school. It
was seen that the participants, who indicated primary school, identified this process with national holidays in
their minds. For example, P1 expressed ‘National Struggle-National holiday-School’ unity in his subconscious with
the following sentences: “I would like to say that when | was in primary school, National Holidays especially were
celebrated with more enthusiasm. This situation had greatly increased my love and respect for the National
Struggle and its heroes, and gave me consciousness. From the age of 7-8, the process that started with the
classroom decorations on holidays, and it continued with activities such as various folk dances, poetry
competitions, etc. and these holidays would take place in our young minds. During national holidays, the heroes
of the National Struggle, whose names we often heard and remembered with respect, would be our children’s
role models.” P2’s thoughts were similar to P1: “Before the celebrations of April 23 and May 19, our teacher
would tell us the meaning and importance of the day. Of course, like every child, we would have enjoyed hanging
flags prepared for the celebration and blowing up balloons. As time passed, | started to grasp what the National
Struggle meant and what its importance was.” It is understood that besides the national holidays, textbooks were
also effective in the learning environment in school. In this regard, P6 said, “I think | got the first information
about the National Struggle in the 2nd or 3rd grade of primary school on the Life Science lesson. The book was
stating that Atatirk saved our nation so he got the name Atatlrk” and drew attention to the effect of the

textbooks.

The statements of some of the participants, who stated that they got the first information about the National
Struggle from their families, showed the effect of the oral history. Furthermore, it was seen that some

participants emphasized the sensitivity of their families to the National Struggle.

“l obtained my first information on the National Struggle from my family. They are nationalists, and
also my grandfather was a sailor in the military. That is why, our roots of nationalism are strong
and national holidays are celebrated enthusiastically at home. Besides, prayers are said to the
heroes of the National Struggle. | first learned about this glorious struggle through these prayers

and celebrations.” (P8)

“My family cares about national feelings. So; | started to get the first information from my family.

From an early age, | had the opportunity to obtain from the memories of my grandfathers and
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grandmothers who personally experienced the difficulties in the Period of the National Struggle.”

(P4)

As seen in the last sentence of the above quotation, some participants stated family and school as two elements
that complemented each other. For example, while P5 explained her opinion as “I got the first information from
my family but I think | learned more at school”, P7 also stated that: “I got the first information | remember from
my parents, and then my primary school teacher taught in more detail in Social Studies lesson, and after that, |

learned in more detail in courses such as Social Studies and Turkish Revolution History.”

Within the scope of the perception of the National Struggle, the participants were asked what the impact and
condition of the city they live in, during the National Struggle. Although the participants continue their university
education in Istanbul, it was understood that the city they live in generally refers to their hometown, that is, the
place where they were born and raised, and where their families lived. In this regard, it was seen that all of the
participants talked about the occupation of the country when they were asked what the condition of the city

they live in, during the National Struggle.

“Konya, the city where | live, was occupied by the British and then the Italians after the Armistice

of Mudros.” (P2)

“I live in Istanbul. It was occupied on March 16, 1920, shortly after the declaration of the National
Pact. The Sultan and especially Damat Ferit Pasha adopted an attitude in favor of the Allies. Despite
this, meetings were held in the districts such as Fatih, Sultanahmet and Kadikéy to criticize the

occupation.” (P6)

“Hatay has a profound effect on the National Struggle. As is known, the first bullet of the National
Struggle was fired in Dértyol, Hatay. Hatay, which was occupied by the French, continued its

struggle in many different areas.” (P9)

“I live in Denizli and it was also invaded like various parts of Anatolia during the War of

Independence. Denizli was occupied by the Greek forces.” (P7)

“My hometown is Canakkale. Canakkale was a place that enemy soldiers attached great

importance to also during the National Struggle.” (P3)

It was seen that the participants evaluated the impact and condition of the city they live in during
the National Struggle through the events and people. This situation gave an idea that participants

had a high level of interest and awareness of local history:
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“I live in Istanbul. In the National Struggle Period, Mustafa Kemal Pasha moved to Samsun from
here. The last General Assembly of the Ottoman Empire convened in Istanbul. Here, the National

Pact was accepted. Later, it was occupied by the Allied States on March 16, 1920.” (P5)

“l am currently living in Istanbul. When Istanbul and the National Struggle are mentioned, the first
thing that comes to my mind is Mustafa Kemal Atatiirk’s work for the National Struggle with
important names such as [smet Pasha, Ali Fuat Pasha, Kazim Pasha and Rauf Orbay in the house

he rented in Sisli, which is open to visitors today as the Atatlirk Museum.” (P11)

“Ahmet Hulusi Efendi is the most important name that comes to mind when Denizli and the National
Struggle period are mentioned. Even before izmir was occupied, he contacted muftis and scholars
in many districts such as Saraykdéy, Buldan, Acipayam, Tavas, Cal, Nazilli and said that an armed
struggle should be undertaken. He was the first person to protest the occupation of Izmir in front

of thousands of Denizli people in the municipality square.” (P1)

In addition to these statements, it was seen that some participants drew attention to their city’s special place in
the National Struggle. P3, for example, explained that the city where she lived had an important place since it set
the stage for the National Struggle: “My hometown is Canakkale. The Battle of Gallipoli was both an important
victory that gained the self-confidence of the Turkish nation and an important turning point that set ground for
the National Struggle. Canakkale Victory revealed one of the most important figures of the National Struggle:
Mustafa Kemal Atatiirk. The Battle of Gallipoli was an important victory that ignited the spirit of the National
Struggle.” Likewise, P10 emphasized the importance of the city with family roots, namely its hometown, during
the National Struggle: “My hometown is Sivas. Sivas is also an important city during the National Struggle. Sivas
Congress was held here. The decisions taken in that congress were also very important in terms of putting forward
the idea of national independence.” P9, on the other hand, complained that the importance of the city in which
he lives was not given enough importance in the National Struggle: “Hatay has a profound impact on the National
Struggle. As is known, the first bullet of the National Struggle was fired in Dértyol, Hatay. | think, Hatay is always
overlooked when the Southern Front of the War of Independence is being told. The city where the first bullet was

fired is never described as if no bullets were fired during the War of Independence.”
History Textbooks and the National Struggle

Participants were asked about the impact of history textbooks on their feelings and thoughts about the National

Struggle, and the data obtained were presented in the following table:

Table 2. Views on the Impact of History Textbooks

Views Participants
Yes, they did. P1, P2, P3, P4, P7, P9
No, they didn’t. PS5, P6, P10, P11
No opinion P8
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When we looked at the table, six of the participants stated that the secondary education history textbooks
affected their perception of the National Struggle and while four of them did not. One participant had no opinion.
Some of the participants, who expressed a positive opinion about the impact of textbooks, expressed the effect
of textbooks on their national feelings. For instance, P4 reported, “The National Struggle years and the anecdotes
about this struggle, which take place in the textbooks, increased the awareness of Turkishness in me”, while P7
similarly said: “I think that the National struggle period was explained in a structure that supported my feelings
and thoughts. Therefore, | can say that history textbooks made an impact on the National Struggle.” 1t was
observed that some participants emphasized the positive effects of history textbooks in terms of historical
knowledge and research process. In this sense, P9 said, “The history textbooks in high school were the first sources
where | got detailed information about the National Struggle. Hence, it has an impact on my ideas, opinions and
thoughts”, and pointed out the significance of textbooks in the formation of historical knowledge. Likewise, P1
said, “Even if the National Struggle was superficially mentioned in high school textbooks, it still created a curiosity

of research in me”, drew attention to the impact of textbooks on the process of building knowledge.

It was seen that there was diversity in the expressions of participants who stated that history textbooks do not
have any effect on their perceptions of the National Struggle. P6, for instance, said, “My views about the National
Struggle or Atatiirk and his comrades did not occur with these books although my curiosity about history arose in
high school. It was created with the books that | provided and read by myself.” and emphasized the individuality
in the learning process. P10, on the other hand, drew attention to the content and style of the textbooks:
“Generally, the political history of the event was explained. Frankly, | don’t think that it has much of an impact on
my thoughts, except that | learn more about it. In other words, it didn’t have enough narrative style to influence
my feelings and thoughts too much.” In addition, P5 focused on another factor about textbooks: “In high school,
we were studying history lessons through the notes given by the teacher without using textbooks. We were
studying extra just during the exam period. Therefore, it did not have any effect.” P8, who was the only one who
had no opinion about the impact of textbooks on the perception of the National Struggle, explained why: “We
did not have a history teacher who taught history through the textbook. Therefore, it would not be right for me

to comment on this issue.”

History Teachers and the National Struggle

Within the scope of the study, when participants were asked the effect of secondary education history teachers
on their feelings and thoughts about the National Struggle, seven of them stated positive and two negative
opinions. The other two participants stated that their teachers in middle school influenced them rather than high
school in this regard. Some of the participants, who stated that history teachers influenced their feelings and
thoughts about the National Struggle, stated that their teachers had a high sensitivity in this regard and this
situation directly affected them. P1 expressed the interest and guidance of the history teacher as follows: “He
was very interested in the National Struggle period. His interest was reflected in us, and we had a greater curiosity

about that period. It has been an important guide to us in understanding the difficulty of the conditions of the
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period and how an amazing job was achieved.” Similarly, P6 said that the history teacher aroused his interest in
the subject with teaching materials: “My history teachers were all sensitive about these issues. They would also
try to process the lesson with different materials such as documentaries, films, memories of witnesses of the

period and so on.”

Some participants emphasized that the teacher’s style and ideological thinking directly influenced their
perception of the National Struggle. P4, for example, said, “My teacher in high school was romantically teaching
the class. That was very effective on me and my other friends. Sometimes there were people crying in the
classroom. | have been aware of the National Struggle since my family, but this process was really engraved in
my memories thanks to my teacher who taught our class in high school and especially in the 12t grade.” In the
same regard, P7 said, “My teacher adopted an ideology based on nationalism, so when he was talking about
these issues, he lectured with enthusiasm and we would listen in the same way.” P10 also highlighted the
ideological side of her high school history teacher: “One of my high school history teachers was a highly
nationalist man. Therefore, he gave importance to these issues. It had a positive effect on me, too. It helped me
learn more about the subject. | can say that | am more proud of my nation and our army.” P8 explained the
influence of the high school history teacher through Atatiirk, the leader of the National Struggle: “Our high school
history teacher was a complete Atatiirkist. Since he was a fan of Atatiirk, he loved to talk about the National
Struggle. | can never forget the love of Atatiirk that my high school history teacher instilled in me. The love of

Atatiirk that he instilled came more from the heroism in the National Struggle.”

Although the research question included high school teachers, it was observed that the two participants
addressed the influence of their middle school teachers. For example, P9 said, “My social studies teacher in
primary education, not high school, has a high impact. In the 8th grade, | have felt empathy and gratitude towards
the National Struggle in the History of Turkish Revolution and Atatiirkism lesson.” P3, likewise, drew attention to
the teaching style of her middle school teacher influenced her attitudes towards the subject: “It was my middle
school teacher who made me love history. Especially when my middle school teacher was talking about the
National Struggle, his tone of voice and gestures would take us to that period and make us feel sincere. Especially
because of my teacher’s narration, | would have the lessons by feeling. That is why the lessons would be more
permanent and the events of that period would have imprinted on my mind easily.” P2, on the other hand, said:
“Perhaps the biggest factor in me studying history teaching today is due to my history teachers, whom | met in
middle and high school years. What my teachers, who | listened to about the National Struggle, had in common
was that they could look at history with empathy. Today it is because of them that | try to look at the National
Struggle in this way.” Here it was understood from the statements of the participant that his view of history was
holistic. In addition, the effect of their history teachers on the department participants chose to study gave an

idea about the role of teachers in secondary education.

P5 and P11 of the participants indicated that the history teachers in high school did not have an effect on their

feelings and thoughts about the National Struggle. In fact, P5 stated the teacher’s situation in this regard: “My
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teacher was giving the lessons without adding anything extra, as written in the textbook. Therefore, it had no

effect on my feelings and thoughts.”

Historical Materials and the National Struggle

Participants were asked about the works they read about the National Struggle (novels, memoirs, research) and
the audio-visual materials they watched about the National Struggle (movies, series, documentaries) and their
effects on their opinions and thoughts. The data of these two questions were presented consecutively in the
findings section under the heading ‘Historical Materials and the National Struggle’. The following table showed

the works from historical materials read by the participants:

Table 3. Types of Works Read by Participants

Works Participants
Novels P1, P2, P4, P5, P7, P8, P9, P11
Memoirs P1, P2, P4, P6, P7, P9, P10, P11
Researches P1, P2, P3, P4, P5, P7, P8, P10

When we looked at the table, it was seen that novels, memoirs and researches from the works were read by
eight participants. It was understood that the participants P1, P2, P4 and P7 read three types of works, P5, P8,
P9, P10 and P11 read two types of works, and P3 and P6 read just one type of work. The participants also reported
the titles of the works they read when answering the question. Among the historical materials, firstly the types

and titles of the works they read were shown in the following table:

Table 4. Titles of the Works Read by the Participants
Type of the Work Title of the Work

Novel Atesten Gomlek
Yaban
Esir Sehrin insanlari
Ankara
Kuglk Aga
Su Cilgin Tirkler
Sodom ve Gomore
Ug istanbul
Yorgun Savasgl

R P R R NNWDO®|=-

Memoir Nutuk
Cankaya
Tirk’iin Atesle imtihani
Sinif Arkadagim Atatiirk
Atatlrk Hakkinda Hatiralar
ve Belgeler
ismet inénii Hatiralar
istiklal Harbimiz
Research Tek Adam
Modern Tirkiye Tarihi
Gazi Mustafa Kemal Atatiirk
Osmanli’dan Cumhuriyet’e
Tarihi Devamlilik
Tirkiye Cumhuriyeti Tarihi |
100 Soruda Milli Miicadele 1

B RPN WS

R NN NP -

=
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Based on the table, it was understood that Atesten Gémlek is the most widely read work in the novel genre from
the works specified by the participants. In the memoir genre, Nutuk was the most widely read work. In the
research genre, it was seen that the reading frequency of the works was close to each other. When all these were
put together, it was revealed that the participants read the most novels related to the National Struggle. A large
part of the participants stated that the works they read affected their feelings and thoughts. P1, for instance,
explained the effect of the works he read on him: “The works of authors of the National Struggle period such as
Halide Edip, Yakup Kadri, Falih Rifki left traces on me especially in a spiritual sense. The thousands of people who
were killed at that time, the rapes, the villages that were burned and the suffering affected me deeply like every
Turkish youth and the pain was in my heart. The more | researched and read, the more conscious person did |
become. These works brought me closer to a more nationalist line.” P9 also indicated the reflection of the
historical novel he read on his perspective on historical events as follows: “The works of course affected my
thoughts. Ug istanbul showed me that many things could change in a short period of time. In fact, it made this
show on the human who was said the child is the father of the man. I’'m very impressed with that. It was the first
time | came across the effects of historical events on society in this novel.” It was seen from the statements of the
participants that the novels are particularly effective in terms of thinking skills such as historical time and
historical empathy. As a matter of fact, P2 expressed her opinion on this matter by saying, “Those of the books
in the novel genre gave us the feelings and thoughts of the people in the National Struggle period (1919-1923) as

if we were in the war at that moment.”

Participants also drew attention to the importance of the works they read about the National Struggle also
affected them in terms of historical knowledge, historical perception, research and comparison, gender
awareness. As a matter of fact, while P3 referring to historical knowledge with her assessment as follows “/ have
more information about the period”, P8 pointed out the point of view: “It deeply affected my view of Mustafa
Kemal and the National Struggle.” P4 also emphasized the change in his perspective on history from romance to
realism with the works he read: “Thanks to articles and Atesten Gémlek, | realized that the process was not as
dusty a victory as | thought when | was little, but a miracle won despite great losses.” P6 explained the impact of
the works on him in terms of features such as historical research and comparison as follows: “The first book that
I read on the National Struggle was called Nutuk. Reading the National Struggle from its original source, of course,
shaped my thoughts. First of all, it helped me to understand what kind of mind-set Ataturk had and what kind of
leader he was, and I learned a lot when | finished the book because it explained the whole process in full detail.
When | read the book, | supported the concepts and events | often saw with other books and internet resources.”
P10, on the other hand, drew attention to the impact of the works in terms of micro-history and gender: “/ also
had the opportunity to look at micro-history. In other words, | obtained information and visuals about women,
children, clergy, teachers, etc. in the Period of National Struggle. Especially the struggle of women during this war

made me very proud.”

In addition to all the above, P11 did not comment in terms of affecting the emotion and thought, and P5

explained the situation by stating that the works related to the topic did not affect him in terms of emotion and
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thought: “Apart from the novel, | read Tek Adam Sevket Siireyya Aydemir and Gazi Mustafa Kemal Ataturk by
ilber Ortayl. They tell about Atatiirk’s life and the process of National Struggle. These books helped me get

information, but they had no effect on my emotions and thoughts.”

Second among the audio-visual materials followed by the participants were analyzed and shown in the following
table:

Table 5. Types of Works Watched by Participants

Audio-Visual Materials Participants
Movie P1, P2, P5, P10
TV Series P2, P3, P5, P8, P9
Documentary P2, P4, P7,P8, P10, P11

When we looked at the table, it was seen that the movie was watched by four participants, the series by five and
the documentary by six participants. It was noticed that P2 watched three types of material, while P5, P8 and
P10 watched both genres. While it was understood that P6 did not respond to the question, P1, P3, P4, P7, P9
and P11 were seen to be watching a single kind of audio-visual material. Moreover, some participants stated the
titles of the materials they watched. The titles of the works reported by the participants were given in the

following table:

Table 6. Titles of the Works Watched by the Participants
Type of the Work Title of the Work

Movie Veda
Son Osmanli Yandim Ali
Son Umut
TV Series Vatanim Sensin
Ya istiklal Ya Olim

Documentary Blyuk Taarruz
Sivas Kongresi

Antep'in isgali

Son Taniklar

R R R RRP Wk R W -

When we looked at the table above, Veda was the most watched work in the movie genre reported by the
participants. Among the TV series, Vatanim Sensin was the most watched. Documentaries were also watched
equally by the participants. It was understood that audio-visual materials affected the majority of participants as
with historical materials. In this regard, participants pointed out the effects of these materials on them with
different statements. P8, for example, expressed that he had an intense emotional atmosphere: “I remember
watching a few documentaries, the names of which | do not remember, which obviously aroused a lot of life on
me. As | watched them, there were so many moments when | was thankful that this land remained with us, and |
shed tears, becoming overly emotional.” As a matter of fact, P9 explained how the TV series he watched affected
his thoughts and perception of Atatilirk as follows: “This series created this idea in me: It is really difficult to
manage people, it is very difficult to unite them around a common cause. Mustafa Kemal Pasha achieved this
very well.” P2 made an interesting comment, noting the popular influence of Vatanim Sensin was one of the
series he watched: “I have seen those around me who started watching this series just for their actors and became

interested in history.” P11 also highlighted the importance of audio-visual materials in the learning process: “/
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had read about what happened in books, but it was very impressive for me to listen firsthand. Some participants
reported that the works they watched affected them because they showed the conditions of that day. For
instance, P3 said, “I watched Vatanim Sensin. This series impressed me and | saw what the people of that time
sacrificed for,” P4 reported, similarly, “Documentaries were important for me to see the difficulty of the process
and how much success was achieved despite the great losses.” The research took place in the second month of
the spread of the Covid-19 pandemic in Turkey. P9 drew attention to the current process and explained that the
conditions of the pandemic brought him together into visual materials: “/ have not seen a movie about the
National Struggle. Unfortunately, I’'m not really into watching movies. However, thanks to coronavirus, | watched

Ya istiklal Ya Oliim because of lockdowns.”

Some participants critically expressed that audio-visual materials did not affect their feelings and thoughts about
the National Struggle. The common point of the participants’ criticisms was the content and presentations of
these works. For instance, P5 indicated that “TV series and movies often distort topics to attract the audience.
That is why | don’t watch any of them as real. It cannot be said to affect my opinions and thoughts while
watching”, similarly P8, based on a recently published series on the National Struggle, made suggestions along
with criticism: “In recent days, a series on TRT about our War of Independence has started, and | have seen a
particularly high emphasis on glorification. It really got me into the idea that we should protect the National
Struggle on its merits. Yes, our National Struggle was glorious and great, but apart from its merits, there was no
need to glorify it. Something is beautiful in its original form.” P6, on the other hand, looked at the issue from a
different perspective and criticized it by comparing foreign movies and series with those in Turkey: “Obviously |
have seen many TV series and movies, but | do not remember the names of any of them clearly. I’'m afraid I'm
going to attribute this to the failure of Turkish productions. When | watch foreign movies and TV series, in many
of them they officially become part of my personality, my consciousness, and they continue to exist with me.
However, | can’t think of anything other than a simple pump of nationalism in the movies, series, documentaries

that we made about our own history, especially about the National Struggle and other events.”

Heroes and Most Important Event of the National Struggle

Participants were asked the heroes of the National Struggle and their views on the most important event and
why. In the findings section, the data obtained by combining these two questions were shown consecutively
under the heading ‘Heroes of the National Struggle and the Most Important Event’. The following table gave the

opinions of pre-service history teachers on the heroic names of the National Struggle:

Table 7. Views of the Participants on the Heroes of the National Struggle

Heroes Participants f
Mustafa Kemal Atatiirk P1,P2,P3,P4,P5,P6,P7,P8,P9,P10,P11 11
Kazim Karabekir P1,P2,P3,P4,P5,P6,P7,P8,P9,P10,P11 11
ismet indnii P1,P2,P3,P4,P5,P6,P7,P9,P10,P11 10

Fevzi Pasha P2,P3,P4,P5,P8,P10,P11 7
Siitcli imam P2,P3,P7,P8,P10 5

Rauf Orbay P1,P2,P6,P11 4
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Sahin Bey P2,P3,P8,P10 4
Halide Edip P5,P9,P10,P11 4
Kara Fatma P3,P10,P11 3
Gordesli Makbule P3,P10,P11 3
Ali Fuat Pasha P4,P11 2
Refet Bele P6,P11 2
Yiizbasi Ali Saip Bey P2,P3 2
Serife Baci P10,P11 2
Tayyar Rahmiye P10,P11 2
Mersinli Cemal Pasha P2 1
Refet Pasa P2 1
Kahyaoglu ibrahim Bey P2 1
Molla Mehmed P2 1
Ridvan Hoca P2 1
Yarbay Ali Bey P2 1
Topal Osman Aga P2 1
Fethi Okyar P6 1
Celal Bayar P6 1
Mubhittin Carikh P6 1
Suleyman Nazif P6 1
Esat Isik P6 1
Hasan Tahsin P7 1
Nene Hatun P7 1
Ahmet Hulusi Efendi P7 1
Yahya Kaptan P8 1
Kilig Ali Bey P8 1
Mehmet Akif Ersoy P9 1
Kazim Ozalp P11 1
Fahrettin Altay P11 1
izzettin Caliglar P11 1
Nurettin Pasha P11 1
Nezahat Onbasi P11 1
Halime Cavus P11 1
Cete Emir Ayse P11 1

It was shown in the table that the participants counted a large number of names related to the heroes of the
National Struggle. When these names were examined, Mustafa Kemal Ataturk, the leader of the Turkish War of
Independence, came first. All participants mentioned Mustafa Kemal Ataturk. Another name that the participants
counted with Ataturk was Kazim Karabekir Pasha, the commander of the Eastern Front. After Kazim Karabekir
Pasha, 10 participants mentioned ismet inénii. Based on the table, it was seen that the participants first
expressed the command level of the Turkish War of Independence when they talked about the heroes. However,
it was noticed that some participants also referred regional heroes such as ‘Siit¢ii imam, Ahmet Hulusi Efendi,
Sahin Bey’. At this point, it was understood that the participants evaluated all national and regional heroes under
the same roof. Looking at the example of all heroes from local to general, it was understood that the majority of
participants had a holistic perception from macro-history to micro-history. In the meantime, some participants
gave these names, noting that the success achieved in the National Struggle was the heroism of all Turkish people

and that there were unsung heroes:

“It is impossible not to commemorate the unsung heroes, while giving the right to important names.

The National Struggle is the all-out struggle of the Turkish people.” (P1)
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“During this process, each of the individuals on Turkey fought bravely and they had great heroics.
It was an all-out story of heroism, from the people in the village to the literary, from the student to

the teacher.” (P4)

In the table above, some of the names expressed by participants about heroes are women. Six of the participants
mentioned female heroes such as ‘Halide Edip, Nene Hatun, Serife Bacr’. P10 and P11 were especially important
here. P10 and P11, who were female participants in the study group, mentioned numerous Turkish folk heroines.
In addition, some participants specifically mentioned the importance of women in the National Struggle when it
came to heroism. For example, P2 noted that “Perhaps most importantly, it is necessary to commemorate the
sainted Turkish women who waited their husbands and children behind the front, and did the best they could.”,
while P3 similarly emphasized that women fought directly: “Especially our women put their lives on the line for

the sake of the National Struggle and opened fire on the enemy by dressing up as men.”

Finally, participants were asked which event was the most important event of the National Struggle and why.

The obtained data was shown in the following table:

Table 8. Participants’ Views on the Most Important Event of the National Struggle

The Event Participants
Mustafa Kemal’s landing at P3, P9, P11
Samsun
Kutahya-Eskisehir Battles P1, P8
the Great Offensive P7, P10
he Decl i fth
the Declaration of the P2

National Pact

the Battle of Sakarya P4

Field Battle of the
Commander-in-Chief

the First Battle of inonii P6

P5

According to the table, participants expressed different opinions about the most important event of the National
Struggle. It was seen that these views were gathered on the axis of ‘leadership, political development and wars’.
Speaking of leadership, ‘Mustafa Kemal Pasha’s landing at Samsun on May 19, 1919, ‘the Declaration of the
National Pact’ in political development and ‘Kiitahya-Eskisehir Battles, the First Battle of indnii, the Battle of
Sakarya, the Great Offensive and the Battle of the Commander-in-Chief Square’ was expressed in the wars.
Meanwhile, it was noticed that some participants indicated the same event. For example, P1 and P8 stated
‘Kutahya-Eskisehir Battles’, P3, P9 and P11 also stated ‘Mustafa Kemal Pasha’s landing at Samsun’. In the
continuation of the question, the participants also stated why they thought these were the most important

events. Direct excerpts from the participants’ opinions on this topic were presented below:

“The declaration of the National Pact is one of the most important events in the National Struggle
process because national borders were established by drawing the borders of the Turkish
homeland, it was announced that the invasions would be opposed, and the decisions taken at the

Erzurum and Sivas Congresses were accepted by the Ottoman Assembly.” (P2)
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According to me, the most significant event of the National Struggle is the Battle of Sakarya. If the
Turkish army had lost this battle, the Greeks would have dealt the final blow after the Kiitahya-
Eskisehir Victory. After a successful withdrawal and preparation process, the Turkish Army would

march to no longer stop after this battle was won.” (P4)

“I think the most important event of the National Struggle is the First Battle of In6nii, which took
place between 6 and 10 January 1921. My reason for citing this battle is since it was the first success
of the regular army. Because if this war had been defeated, it could have been, it could have ended,

materially and morally, before the War of Independence even began.” (P6)

“I think it is the Great Offensive because the Great Offensive is a war in which the strength gathered
to the last drops of the blood of the nation and the last hope of the nation, and as a result of this

war, the cleansing of Anatolia from the occupying forces took place.” (P7)

“The Kiitahya-Eskisehir Battles and the short-lived events that followed, in my opinion, are the
breaking point of the National Struggle because this war was a war that could have caused all the
efforts that had been made before it to be wasted. If it had not been for Mustafa Kemal’s calm
behavior after this war and if he had not put forward his attitude in an authoritarian manner,

perhaps all the efforts that had been made before could have gone to waste.” (P8)

“I think the most important event of the National Struggle is Mustafa Kemal’s landing at Samsun
on May 19, 1919. The people began to resist the occupying forces in Anatolia. However, the people’s
struggle for existence and independence gained strength mainly with this date. The people needed
a leader. As a matter of fact, Mustafa Kemal quickly gained the trust of a wide segment and led the

movement with the support of other National Struggle commanders.” (P11)

CONCLUSION and DISCUSSION

The traces of some events in memory that occurred in the past cannot be erased even though many years have
passed. This can be seen more clearly, especially when it comes to events that are the turning point in a nation’s
life. The National Struggle or the War of Independence between 1919 and 1922 also was the turning point of the
Turkish nation in the twentieth century. The National Struggle, which occurred a hundred years ago, has been
the subject of many historical researches and the works written about it have taken place in libraries and digital
media. Nonetheless, it was directly involved in the educational process through history lessons. In other words,
the National Struggle, written by historians as a historical research subject, is being disseminated on a social scale
through history teachers. In this paper, a century later, the opinions and thoughts of history teachers about the

National Struggle were tried to be examined.

In order to determine the perspectives of the participants on the subject, they were first asked what they thought

of the concept of National Struggle. Participants emphasized that the National Struggle was a war of
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independence against the imperialist forces occupying the homeland. While emphasizing this, some participants
drew attention to the role of Mustafa Kemal Atatiirk, the leader of the process, in the struggle, and others
pointed out the social dimension of the struggle, namely an entity-absence war in which the people are all in.
They were then asked where and when they got the first information about the National Struggle in order to
determine their background on the subject. Participants reported that they obtained the first information at
school and in the family. Those who answered the school also stated the type of school in the form of primary
and secondary schools. What stands out here is primary school. Although there is no separate history lesson in
primary school, it was seen that the participants identified the subject with national holidays in their minds. This
showed the importance of national holidays for children to get to know history. Ata (2005) stated in a study that
national holidays offer good opportunities to describe Atatlrk and even that the issues of National Struggle and
Atatiirkism in the 4t" and 5" grade of primary school should be limited to national holidays. Selanik Ay and Giillii
(2020) also indicated that national holidays are effective in understanding the significance of the National
Struggle process and independence. The statements of some participants who reported that they obtained the
first information about the National Struggle from their families revealed the status of pre-primary history
education and the role of the family in this regard. Kaya, Glinal and Ginal (2019) drew attention to the
importance of family in the formation of history information of students and reached that a significant number

of students, including more in secondary school, had conversations with family members about history.

Participants reported that the cities they lived in were occupied during the National Struggle and mentioned the
events in their cities and the people who were influential. At this point, it can be stated that participants include
micro-history in the macro-history narrative and their perception of micro-history is strong. In addition, some
participants drew attention to special positions of their cities in the National Struggle. In other words, it was seen
that local history is effective in the awareness of the participants about the topic. Likewise, as Aktekin stated
(2010), local history has the ability to draw attention to the place where students live as it increases their interest
in history. Avci Akcali and Aslan (2007) also emphasized that local history makes it easier to understand and that

known places, people and reported events are of interest to the student.

Within the scope of the study, the status of history textbooks and history teachers was tried to be determined in
the formation of the participants’ perceptions of the National Struggle. More than half of the participants stated
that history textbooks in secondary education influenced their perception of the subject. Here, some participants
noted that textbooks affected national emotions, while others noted that textbooks had a positive contribution
to acquiring historical knowledge. It was seen that the participants, who stated that the textbooks did not affect
them, revealed various reasons for these thoughts. Aslan, Okumus and Kogoglu (2015) indicated that textbooks
are an important tool in the class in bringing the aimed information to the student. In addition, by noting the
importance of textbooks in the gain of values, they stated that the values such as public support, unity,
togetherness and cooperation were tried to be conveyed during the National Struggle in the Turkish Republic
Revolution History and Atatlirkism textbook. Looking at the influence of history teachers, more than half of the

participants said that their teachers influenced their feelings and thoughts on the subject. In this sense, some
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participants touched on the personal characteristics of history teachers and stated that their sensitivity, style and
ideological view directly influenced their perception of history based on the topic. The example of some
participants from their teacher in secondary school clearly showed that the History of Turkish Revolution and
Atatlirkism course in secondary school is effective in teaching history in general, the National Struggle in
particular. Based on the thoughts of the participants, it was understood that the perceptions and attitudes of
teachers towards the subject directly impact the students. This showed that the teacher is still active in the
learning process and is taken a role-model by the students. In other words, it is the teachers who are effective in
the learning process based on the statements of the participants. As a matter of fact, Ding (2009) reported that
the influential teacher was defined as someone who loved his profession, field, and also encouraged his students.
Karabag (2002) said that history teachers are not passive transmitters of history knowledge, but professional
educators who have complex and multifaceted knowledge, and actively teach this historical knowledge. Tonga
(2017) also stated in a study that the teacher’s personality and value system directly affect students and that

pre-service teachers take their teachers as role models.

Participants reported that the works they read about the National Struggle influenced their feelings and
thoughts. In this context, it was seen that the participants read the most novels. It was easily understood that
these works were effective in ability to give participants historical thinking skills. Ata (2000) stated that the use
of historical novels in courses improves empathy skills in children. In his study, Simsek (2006) emphasized that
the historical novel contributes to the mental and emotional development of individuals and has an important
value in terms of education. According to Oguz (2020), the student’s interaction with literary texts is aimed at
emotion and thought education. Similarly, Oztas (2018) said that literary works make history lessons more
enjoyable and positively affect students’ attitudes towards the lesson. In the memoir genre, the most widely
read work by the participants is Nutuk, written by Atatiirk, the leader of the National Struggle. This situation
revealed that Nutuk is one of the main works of the history of the National Struggle by pre-service history
teachers. Hayta and Akhan (2014) found that in a study, students saw Nutuk as a fundamental work in
understanding the past and learning history, and as a guide to understand the importance of the Republic. It was
noticed that pre-service history teachers watched the most documentaries from audio-visual materials related
to the National Struggle. TV series and movies were below average in terms of views. However, TV series, movies
and documentaries were seen to affect the majority of the participants. It was understood that the works
watched were particularly effective in the emotional atmosphere, showing the conditions of that day and
evaluating the process. The results of the research were carried out with the results of some researches (Oztas,
2008; Aktekin and Coban, 2012; Ulusoy, 2014; Oztas, 2015; Kaya and Giinal, 2015; Okumus, 2020) were similar.
Some participants were seen to have expressed critically that the audio-visual materials did not influence
themselves. In particular, these criticisms were directed at the content and narrative style of the works. It could
be concluded that these thoughts of the participants that more effective studies should be done on historical TV
series, movies and documentaries. Oztas (2008) emphasized that the production of movies that supported the

topics in the program and did not distort the facts should be encouraged. Okumus (2020) also reported that
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sample movies should be determined in history teaching and short films should be prepared in accordance with

educational pedagogy and providing the functions of the lesson.

When the participants were asked about the heroes of the National Struggle, it was seen that they counted many
names. One of these names was Mustafa Kemal Atatirk, the leader of the National Struggle. Another name
expressed as often as Ataturk was Kazim Karabekir. ismet Inénii came right after Karabekir. Although the
command level was specified in the first place, regional names were also included. For instance, Siit¢ii imam, one
of the symbol names of the Maras defense, ranked fifth among those expressed after Fevzi Cakmak. Besides this
name, many regional names were reported by the participants. This gave an idea that participants also took into
account those who contributed to the National Struggle on a regional scale and evaluated history as a whole. In
addition, more than half of the participants mentioned folk heroines, which showed that they saw the National
Struggle as the victory of all Turkish people, regardless of gender. In his study, Kése (2011) stated that the
majority of students wanted to see women who had shown heroism in the National Struggle in textbooks. Belenli
and Kiris Avarogullar (2017) also drew attention to women became the historical actors in history lesson
programs and textbooks through their activities in the defense of the homeland. Finally, the participants were
asked about the most important event of the National Struggle. Here, the statements of the participants, who
showed different events, were gathered on the axis of political and military events. These views of the
participants were essentially in compliance with the nature of history. It was noticed that they had a perception
of history in which different opinions were expressed on the grounds rather than a general view of history for
everyone. It was seen that similar results were reached in some studies (Avarogullari and Kolcu, 2016; Glnal,

2018; Yesilbursa, Donmez and Kaya, 2020).

In this study, which discussed the views of pre-service history teachers at the 100" anniversary year of the
National Struggle, it was tried to examine how a historical subject was perceived through the eyes of the teacher.
In other words, the thought-world, knowledge, attitudes and skills of the pre-service teachers were revealed on
a subject and the person’s adventure with history and especially with the National Struggle from the beginning
of primary education was evaluated. It was a situation that could be removed from the study in which the
knowledge of pre-service teachers on the National Struggle, starting with the family, was integrated in the
elementary-middle-high school line. Furthermore, it was seen that history education was effective in pre-school
and basic education. This showed that history education should be given and needed importance should be given
to this matter in both periods mentioned. As a matter of fact, Aktin and Dilek (2014) reached the following
conclusion in their studies: “In preschool, the field of learning in the teaching of history was seen to be expanding
in connection with the children themselves on concrete issues and values related to their family, neighbors,
society, state, nation, world and universe. The scope of historical learning was created by exiting the symbols of
the children themselves and their families, such as historical events, official and religious holidays of their
countries, regions, and historical heroes of the country, flags and icons.” Based on his research, Akhan (2020)
also drew attention to the importance and necessity of history education given in primary school in the formation

of historical awareness.
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In this study, it was revealed that there are many components in out-of-school and in-school history education.
In other words, the impact of many elements such as family, school, textbooks, teachers, the city, audio-visual
materials, and literary works, on the construction of individual and collective history was seen. Thus, analysis and
due diligence were tried to be carried out through past history education on the one hand and people building
future history on the other. In addition to all this, the examination of a historical issue, on which the foundation
of the Republic of Turkey was laid, through the eyes of those who will teach a century later will lead to a history
and history education that is described and felt as if it lived. In this respect, the study gave the opportunity to
look at the status of history education on a historical subject from yesterday to today to tomorrow through pre-

service teachers.

RECOMMENDATIONS

Based on the research, itis recommended to develop and increase the number of activities related to local history
at primary and secondary education level. In addition, students should be encouraged to introduce and read
research works on the National Struggle. Furthermore, the number of historical serials and films about the
National Struggle should be increased and pedagogical concerns should be taken into account while preparing
them. Family factor should be taken into consideration in history education and some activities should be
developed in this regard. This situation also reveals the existence of an independent history lesson in basic

education. It is suggested that history education should be discussed again, especially at the primary school level.

ETHICAL TEXT

“In this article, journal writing rules, publishing principles, research and publishing ethics rules are followed. The

authors are responsible for any violations that may arise in relation to the article.”

Author(s) Contribution Rate: The author's contribution to this article is 100%.

REFERENCES

Akbaba, B. (2007). Atatirk ilkeleri ve inkilap tarihi dersinin amaglarina yonelik 6grenci gorisleri. Kastamonu
Egitim Dergisi, 15 (1), 339-352.

Akbaba, B., Demirtas, B., Birbudak, T.S. & Kilcan, B. (2014). Tarih 6gretmeni adaylarinin Atatlrk ilkeleri ve inkilap
tarihi 6gretimine yonelik gérusleri. Journal of World of Turks, 6 (2), 207-226.

Akbaba, B. (2016). Tirkiye cumhuriyetinin ilk yillarindaki vatandas yetistirme politikalarinda tarih yazimi ve
Ogretiminin islevi. Tirk Yurdu, 36 (41), 47-51.

Akhan, 0. (2020). Sinif 6gretmenlerinin tarih konularinin 6gretimine yonelik gérusleri. International Primary
Education Research Journal, 4 (1), 72-80.

Aktekin, S. (2010). Ortadgretim tarih egitiminde yerel tarihin yeri ve 6nemi. Egitimde Kuram ve Uygulama, 6 (1),

86-105.

1522



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Aktekin, S. & Coban, Z. (2012). Tarih derslerinde tarihi film ve dizilerin kullanimina iliskin 6gretmen ve 6grenci
gorisleri: trabzon érnegi. Karadeniz incelemeleri Dergisi, 7 (13), 141-160.

Aktin, K. & Dilek, G. (2014). Tarih/sosyal bilgiler 6gretim programlarinda okul 6ncesi dénemde tarih 6gretimi:
ABD 6rnegi. Uluslararasi Avrasya sosyal Bilimler Dergisi, 5 (16), 36-56.

Aslan, E. (2011). Devrim tarihi ders kitaplari. Salih Ozbaran (Haz.). Tarih 6§retimi ve ders kitaplari (ss. 295-310).
Tirkiye Ekonomik ve Toplumsal Tarih Vakfi.

Aslan, E. (2012). imparatorluktan cumhuriyete gecis siirecinde ortadgretim tarih programlarinda degisim I:
ortamektep. Turkish Studies, 7 (2), 99-128.

Aslan, B., Okumus, O. & Kogoglu, Y. (2015). Ortaogretim tarih ders kitaplarinin 6grencilerin gelisim dizeyine
uygunlugunun incelenmesi. Uluslararasi Sosyal Arastirmalar Dergisi, 8 (37), 689-699.

Ata, B. (2000). Tarih 6gretiminde bir arag olarak tarihi romanlar. Tiirk Yurdu, 153-154, 158-166.

Ata, B. (2005). Tarih pedagojisine uygun Tirkiye cumhuriyeti inkilap tarihi ve Atatiirkgiiliik dersi nasil olmalidir?
Mehmet Saray & Hiiseyin Tosun (Haz.). ilk ve ortaégretim kurumlarinda Tiirkiye cumhuriyeti inkilap tarihi
ve Atatiirkgliliik konularinin égretimi: mevcut durum, sorunlar ve ¢6ziim énerileri. (ss. 73-85). Atatirk
Arastirma Merkezi.

Avarogullari, M. & Kolcu, N. (2016). Historical significance from Turkish students’ perspective. International

Education Studies, 9 (4), 69-76. http://dx.doi.org/10.5539/ies.vOn4p69

Avci Akcali, A. & Aslan, E. (2007). Yerel tarih ve tarih 6gretimindeki rolii. Dokuz Eyliil Universitesi Buca Egitim
Fakiiltesi Dergisi, 21, 80-88.

Belenli, T. & Kiris Avarogullari, A. (2017). 20. Yiizyilda Turkiye’de kadin konusunun tarih derslerinde 6gretimine
yonelik bir degerlendirme: Tiirk kadinlar birligi ve faaliyetleri. Afyon Kocatepe Universitesi Sosyal Bilimler
Dergisi, 19 (2), 287-310.

Capa, M. (2017). Erken cumhuriyet doneminde tarih egitimi (1923-1938). Ahmet Simsek (Ed.). Tiirkiye’de tarih
editimi (ss. 63-104). Pegem Akademi.

Demircioglu, I. H. (2007). Tarih dgretiminde filmlerin yeri ve 6nemi. Bilig, 42, 77-93.

Demirtas, B. (2019). Ortadgretim 12 T.C. inkilap tarihi ve Atatiirkgiiliik ders kitabi. Mevsim.

Dénmez, C. & Yazicl, K. (2008). T.C. inkilap tarihi ve Atatiirkgiiliik konularinin 6gretimi. Nobel.

Ding, E. (2009). Etkili tarih 6gretimi. Gazi Egitim Fakiiltesi Dergisi, 29 (5), 1427-1451.

Gulnal, H. (2018). Tarih 6gretmen adaylarinin tartismali ve hassas konularin 6gretimine yonelik egitim alma

durumlari. Turkish History Education Journal, 7 (2), 414-442. https://doi.org/10.17497/tuhed.433429

Hayta N. & Akhan N. E. (2014). Turkiye cumhuriyeti inkilap tarihi ve Atatlirk¢llik dersinde 6rnek bir uygulama
“bir devrin analizi: nutuk”. Kastamonu Egitim Dergisi, 22 (3), 1049-1076.

Karabag, G. (2002). Tarih 6gretmeninin mesleki bilgi ve becerilerini sekillendiren unsurlar. G.U. Gazi Egitim
Fakiiltesi Dergisi, 1, 211-215.

Kaya, R. & Glinal, H. (2015). Tarih 6gretmenlerinin muhtesem yuzyil dizisi 6zelinde tarih konulu film ve dizilerin
ogretimde kullanimina yonelik goérasleri. Turkish History Education Journal, 4 (1), 1-48.

https://doi.org/10.17497/tuhed.185614

1523


http://dx.doi.org/10.5539/ies.v9n4p69
https://doi.org/10.17497/tuhed.433429
https://doi.org/10.17497/tuhed.185614

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Kaya, R., Giinal H. & Giinal, D. E. (2019). Ogrencilerin aileden edindikleri tarih bilgisine yonelik diisiinceleri
(amasya ornegi). Kalem Egitim ve insan Bilimleri Dergisi, 9(2), 385-416.

https://doi.org/10.23863/kalem.2019.132

Kése, M. (2011). Tarih 6gretiminde kadin imajinin yeniden insasi. [Yayimlanmamis Doktora Tezi]. Gazi
Universitesi.

Kostiikll, N. (2013). Atatiirk ve Tiirkiye cumhuriyeti tarihi arastirmalari |. Cizgi Kitabevi.

Kiiciik, C. (2005). Milli miicadele. Tiirkiye diyanet vakfi islam ansiklopedisi, 30, 76-83.

Metin, C. (2006). T.C. inkilap tarihi ve Atatlirkcllik dersi konularinin ortadgretimde 6gretimi. Yasemin Doganer
(Ed.). Tirk egitim sisteminde Atatiirk¢liliik ve cumhuriyet tarihi égretimi (ss. 45-56). Hacettepe
Universitesi.

Milli Egitim Bakanhgi (MEB), (2018). Ortadgretim T.C. inkilap tarihi ve Atatiirkgiiliik dersi 6gretim programi. Milli
Egitim Bakanhgi.

0Oguz, . (2020). Vatandaslk egitiminde edebi triinler. Cemil Oztiirk, Zafer ibrahimoglu & Giilten Yildirim (Ed.).
21. Yiizyilda vatandaslik ve vatandaslik egitimi (ss. 369-393). Pegem Akademi.

Okumus, O. (2020). Tarih derslerinde tarihsel film uygulamasi hakkinda 6grenci diisiinceleri. OMU Egitim
Fakiiltesi Dergisi, 39 (1), 202-224.

Oral, M. (2006). Tiirkiye’de romantik tarihgilik. Asil.

Oztas, S. (2008). Tarih 6gretimi ve filmler. Kastamonu Egitim Dergisi, 16 (2), 543-556.

Oztas, S. (2015). Tarih 6gretiminde tarihi film ve tarihi dizilerin kullaniimasina iliskin tarih b&liimi 6grencilerinin
gorusleri (Kirklareli Gniversitesi 6rnegi). Tiirk Tarih Egitimi Dergisi, 4 (2), 1-37.

Oztas, S. (2018). Tarih derslerinde bir 6gretim materyali: edebi triinler. RumeliDE Dil ve Edebiyat Arastirmalari
Dergisi, 11, 27-41. https://doi.org/10.29000/rumelide.417460

Safran, M. (2006). Tarih editimi makale ve bildiriler. Gazi Kitabevi.

Selanik Ay, T. & Gilli, S. (2020). Sosyal bilgiler dersi baglaminda ge¢misten giinimize milli bayram térenleri:
etnografik bir arastirma. Bati Anadolu Egitim Bilimleri Dergisi, (2020), 11 (1), 145-168.

Simsek, A. (2002). inkilap tarihi derslerinin gerekgeli tarihgesi. G.U. Kirsehir Egitim Fakiiltesi Dergisi, 3 (1), 1-10.

Simsek, A. (2006). Tarihsel romanin egitimsel islevi. Bilig, 37, 65-80.

Simsek, A. & Giiler, M. (2013). Ogretmen ve 6gretmen adayi goriislerine gore lise Atatiirk ilkeleri ve inkilap tarihi
dersinin 6gretiminde yasanan sorunlar ve ¢dziim énerileri. Adiyaman Universitesi Sosyal Bilimler Enstitiisii

Dergisi, 14, 543-575. https://doi.org/10.14520/adyusbd.642

Tonga, D. (2017). Rol model olarak sosyal bilgiler 8gretmeni. Kirikkale Universitesi Sosyal Bilimler Dergisi, 7 (2),
17-30.

Ulusoy, K. (2014). Atatiirk ilkeleri ve inkilap tarihi ile Atatiirkgiiliik konularinin éGretimi (Ozel é§retim yéntemleri
ile). Pegem Akademi.

Ulusoy, K. (2017). Akademik bir faaliyet alani olarak Gniversitelerde tarih egitimi. Ahmet Simsek (Ed.) Tiirkiye’de
tarih egitimi (ss. 313-321). Pegem Akademi.

Vurgun, A. (2016). Milli tarih nedir? Yeni insan.

1524


https://doi.org/10.23863/kalem.2019.132
https://doi.org/10.29000/rumelide.417460
https://doi.org/10.14520/adyusbd.642

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Vurgun, A. & Ozdemir, Y. (2020). Cumhuriyet’in ilk yillarindaki (1924-1928) ilkokul tarih ders kitaplarinda milli
miicadele déneminin siyasi ve diplomatik gelismeleri. Dumlupinar Universitesi Sosyal Bilimler Dergisi, 66,
335-347.

Yalgin, E. S. (2003). Tiirkiye cumhuriyeti tarihinin kaynaklari. Berikan.

Yazici, S. (2008). Belgesel destekli tarih 6gretiminin 6gretmen adaylarinin goéruslerine gore degerlendirilmesi.
[Yayinlanmamis Yiiksek Lisans Tezi]. Afyon Kocatepe Universitesi.

Yesilbursa, C. C., Dénmez, C. & Kaya, B. (2020). Sosyal bilgiler 6gretmen adaylarinin “tarihsel 6nem” kavramina
yonelik gorisleri. Bolu Abant lzzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 20 (2), 795-805.
https://dx.doi.org/10.17240/aibuefd.2020..-483199

Yildirim, A. & Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yontemleri. Segkin.

1525


https://dx.doi.org/10.17240/aibuefd.2020..-483199

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

TARIH OGRETMEN ADAYLARININ MiLLi MUCADELE HAKKINDAKiI GORUSLERI

0z

Bu arastirmanin amaci, Turkiye Cumhuriyeti tarihinde ve ortadgretim tarih miifredatinda énemli
bir yere sahip olan Milli Miicadele hakkinda tarih 6gretmen adaylarinin gorislerini ortaya
koymaktir. Milli Miicadele konusu, Tiirkiye Cumhuriyeti inkilap Tarihi ve Atatiirkgiiliik dersi dgretim
programinda ikinci Unitede yer almakta olup, kazanim sayilari ve ayrilan sireyle birlikte dersin
%25’lik bir bolimiinl olusturmaktadir. Bu rakam, Milli Micadele konusunun agirligini ve dersteki
yerini gostermesi bakimindan olduk¢a dnemli ipucu vermektedir. Ortadgretimde bu ders, tarih
o6gretmenleri tarafindan islenmektedir. Bu bakimdan tarih 6gretmenlerinin konuya yénelik algi ve
tutumlarinin  bilinmesi, dersin amaclarina ulasmada ve beklenen 6grenme kazanimlarinin
gerceklesmesinde oldukg¢a etkili olacaktir. Ayrica iginde bulundugumuz zaman dilimi Milli
Miucadelenin yizinct yihna karsilik gelmektedir. Bu o6zellik, c¢alismanin 6nemini daha da
artirmaktadir. Arastirmada, kolay ulasilabilir durum o6rneklemesi yontemi kullaniimigtir.
Arastirmanin galisma grubunu 11 tarih 6gretmen adayi olusturmaktadir. Veriler, amaca uygun
olarak hazirlanan agik uglu sorulardan olusan yapilandiriimis gorisme formu ile toplanmistir.
Bulgular elde edildikten sonra birka¢ kez okunmus ve icerik analizi metoduyla Ozetlenip
yorumlanarak ¢éziimlenmistir. Bulgulardan hareketle, katilimcilar Milli Micadeleyi, vatani isgal
eden emperyalist gliclere karsi verilen bagimsizlik savasi olarak gérmektedir. Katilimcilarin yaridan
fazlasi, tarih 6gretmenleri ve tarih ders kitaplarinin konuyla ilgili duygu ve diisiincelerini etkiledigini
belirtmistir. Tarih 6gretmen adaylari, Milli Miicadeleyle ilgili eserlerden en ¢ok roman okumus ve
belgesel izlemistir. Mustafa Kemal Atatlirk, tim katihmcilar tarafindan Milli Micadelenin
kahramani olarak ifade edilirken, bolgesel kahramanlardan da bahsedilmistir. Ayrica katimcilarin
yaridan fazlasi kadin kahramanlari belirtmistir. Arastirma sonucunda tarih 6gretmen adaylarinin
tarihi bir bitlin olarak degerlendirdikleri fark edilmistir. Yine, okul disi ve okul i¢ci olmak lizere tarih
egitiminde pek ¢ok bilesenin oldugu goérialmustar.

Anahtar kelimeler: Turk inkilap tarihi, milli miicadele, tarih egitimi, 6gretmen adayi.
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GiRIS

Her Ulkenin tarihinde donim noktalari bulunmaktadir. Milletlerin ve lkelerin kaderi bir nevi bu 6énemli olaylarin
akisina baglh olmustur. Bu konuda ¢ok sayida 6rnek verebilmek mimkindir. Modern Tirkiye tarihinin déniim
noktasini ise Milli Miicadele olusturmaktadir. 30 Ekim 1918’de itilaf Devletleri ile Osmanli Devleti arasinda yapilan
Mondros Ateskes Antlagmasi sonrasi baglayan ve Turkiye'yi isgal eden gliclere karsi topyekdn yapilan direnis ve
miicadeleye “Milli Miicadele” denilmektedir. Milli Miicadeleden “Tiirk Istiklal Savasi” olarak da bahsedilir. Askeri
ve siyasi olmak tzere iki béliimden olusan Milli Micadele, askeri bakimdan Mudanya Ateskes Antlasmasi (11
Ekim 1922), siyasi bakimdan ise Lozan Antlagsmasi (24 Temmuz 1923) ile sona ermistir (Kigiik, 2005; Kostukl,
2013). Turkiye Cumhuriyetinin kurulus slrecinin 6ykiisii olarak nitelendirebilecegimiz Milli Miicadele bu tarihte
resmen sonra ermekle birlikte etkisi sonraki yillarda devam etmistir. Yasanilan sireg, belleklerde ciddi tesir
birakmis ve bu tesir cumhuriyet rejiminin politikalarinda o6zellikle tarih anlayisinda kendini géstermis (Vurgun,
2016), gegmisle giigli baglari olan ortak bir hafiza olusturulmaya ¢ahsilmistir (Akbaba, 2016). Savastan sonra
ortaya ¢ikan heyecan dalgasiyla milli tarihin gelisimi hiz kazanmis ve Milli Miicadele, Turkiye’deki milli ve romantik
tarihgiligin de doniim noktasini olusturmustur (Oral, 2006). Nitekim bu anlayisin etkisi dogrudan tarih egitiminde
kendini géstermis ve cumhuriyetin ilanindan hemen sonra hazirlanan tarih ders kitaplarinda Milli Miicadele
konusu yer almaya baslamistir (Vurgun ve Ozdemir, 2020). Milli Miicadele konusu, cumhuriyetin ilk yillarinda ilk
ve ortadgretimdeki tarih derslerinde yer almakla birlikte (Capa, 2017; Aslan, 2012), inkilap Tarihi dersleriyle
birlikte mustakil olarak tarih egitiminde kendini gdstermistir. inkilap Tarihi dersi, Tirk istiklal Savasi sonrasi
Tirkiye Cumbhuriyeti’'nin ideolojik 6rglsiini topluma benimseterek yayma projesinde bir arag¢ olarak ortaya
cikmistir (Aslan, 2011). Tirk inkilap Tarihi dersi, icerisinde Milli Miicadele tarihinin yer aldigi Tirk inkilabini
inceler. Bu bakimdan Tirkiye Cumhuriyetinin kurulusunun ve baslangicinin tarihidir (Yalgin, 2003). Clink(i 1919-
1923 yillari arasini kapsayan Milli Miicadele donemi cumhuriyetin dogus siirecinde biyik bir agirliga sahiptir

(Kostuklu, 2013).

Milli Miicadele, cumhuriyet déneminde Tiirk inkilap Tarihi dersi catisi altinda ilk, orta ve yiiksekdgretim okul
programlarinda ve tarih ders kitaplarinda yer almistir (D6nmez ve Yazici, 2008; Metin, 2006; Simsek, 2002; Aslan,
2011; Akbaba, 2007). Giiniimiize gelindiginde ise ortadgretimde Tirkiye Cumhuriyeti inkilap Tarihi ve
Atatiirkcilik dersi kapsaminda islenmektedir (MEB, 2018). Ayrica bu dersin Tirkiye Cumhuriyeti inkilap Tarihi
ve Atatlirk¢llik adl ders kitabi bulunmaktadir (Demirtas, 2019). Milli Egitim Bakanhg: tarafindan hazirlanan
dgretim programinda Tiirkiye Cumbhuriyeti inkilap Tarihi ve Atatiirkcilik Dersinin amaclari arasinda Milli

Miucadeleye iliskili su maddeler yer almistir:

1- Atatlrk’Gn Ustin askerlik ve devlet adamligi yetenekleri ile inkilapg¢iligini kavramalari ve onu 6rnek
almalari.
2- Milli Micadele’nin sosyal, siyasi, kiltlrel ve ekonomik kosullari ile ulusal ve uluslararasi boyutlarini

kavramalari ve analiz etmeleri.
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3- Milli Miicadele 6rneginden hareketle Turk milletinin milli birlik ve beraberlik anlayisi icerisinde 6zgurlik,
bagimsizlik ve vatanseverlik duygulari ile her tirli zorlugun Ustesinden gelebilecegini anlamalari (MEB,

2018).

Milli Miicadele konusu, Tiirkiye Cumhuriyeti inkilap Tarihi ve Atatiirkciiliik dersi dgretim programinda ikinci
Unitede yer almakta olup, kazanim sayilari ve ayrilan siireyle birlikte dersin %25’lik bir bolimin{ olusturmaktadir
(MEB, 2018). Bu rakam, Milli Micadele konusunun agirhigini ve dersteki yerini géstermesi bakimindan oldukga
onemli ipucu vermektedir. Ortadgretimde bu ders, tarih 6gretmenleri tarafindan islenmektedir. Bu bakimdan
tarih 6gretmenlerinin konuya yonelik algi ve tutumlarinin bilinmesi, dersin amaglarina ulasmada ve beklenen
dgrenme kazanimlarinin gerceklesmesinde oldukca etkili olacaktir. Ortadgretimde inkilap Tarihi dersi ve
O0gretmen adaylarinin gorisleri hakkinda bazi arastirmalar bulunmakla beraber (Safran, 2006; Akbaba, 2007,
Simsek ve Gller, 2013; Ulusoy, 2014; Akbaba, Demirtas, Birbudak ve Kilcan, 2014) dogrudan Milli Micadele
hakkinda yapilan herhangi bir calismaya rastlanmamistir. Tiirkiye’deki Giniversiteler igerisinde 7 tarih 6gretmenligi
lisans programi mevcut olup (Ulusoy, 2017) bunlardan birisi de Marmara Universitesinde bulunmaktadir. Bu
nedenle arastirma, Marmara Universitesi 6rneginden hareketle tarih égretmen adaylarinin Milli Miicadeleye
iliskin goruaslerini yansitmasi bakimindan énemlidir. Ayrica icinde bulundugumuz zaman dilimi Milli Miicadelenin
yuziinch yilina karsilik gelmektedir. Bu 6zellik, ¢alismanin énemini daha da artirmaktadir. Keza hem tarih
egitiminin bilesenlerinden hem de konunun ortadgretim boyutundan sorumlu olan tarih 6gretmen adaylarinin

goziinden bugiinden bir asir dncesindeki duruma bakma firsati vermektedir.

Bu arastirmada, Tirkiye Cumhuriyeti tarihinde ve ortadgretim tarih miifredatinda dnemli bir yere sahip olan Milli
Miucadele hakkinda tarih 6gretmen adaylarinin gorisleri belirlenmeye c¢alisilmistir. Arastirma kapsaminda su

sorulara cevap aranmistir:

1. Tarih 6gretmen adaylarinin Milli Miicadele kavrami hakkindaki gorisleri nelerdir?, Tarih 6gretmen
adaylart Milli Miicadele hakkindaki ilk bilgileri nerde ve ne zaman 6grenmistir?, Tarih 6gretmen
adaylarinin yasadiklari sehrin Milli Miicadele siirecindeki etkisi ve durumu nedir?

2. Tarih ders kitaplarinin Milli Miicadele konusundaki duygu ve dislincelerine olan etkisi nedir?

3. Tarih 6gretmenlerinin, Milli Miicadele konusundaki duygu ve disiincelerine olan etkisi nedir?

4. Tarih 6gretmen adaylarinin Milli Micadele ile ilgili okuduklari eserler (roman, hatira, arastirma) ve
bunlarin goriis ve disilincelerine olan etkisi nedir?, Tarih 6gretmen adaylarinin Milli Miicadele ile
izledikleri gorsel-isitsel materyaller (film, dizi, belgesel) ve bunlarin goris ve dislincelerine olan etkisi
nedir?

5. Tarih 6gretmen adaylarinin Milli Micadelenin kahramanlari hakkindaki gortsleri nelerdir?, Tarih

6gretmen adaylarinin Milli Micadelenin en 6nemli olayi ve nedeni hakkindaki gérisleri nelerdir?
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YONTEM
Arastirmanin Deseni

Tarih 6gretmen adaylarinin Milli Mucadeleye iliskin goruslerini incelemeyi amaglayan bu calismada, nitel
arastirma yontemi kullanilmistir. Nitel arastirma, “gézlem, goriisme ve dokiiman analizi gibi nitel veri toplama
yontemlerinin kullanildigi, algilarin ve olaylarin dogal ortamda gergekgi ve bitlincil bir bigimde ortaya konmasina
yonelik nitel bir siirecin izlendigi arastirma” seklidir (Yildirim ve Simsek, 2008). Calismada nitel arastirmanin
dogasina uygun olarak tarih 6gretmen adaylarinin konuya yonelik bakis acilari, duygu, dislnceleri ve konunun

anlam diinyalarindaki yeri ortaya konmaya ¢alisiimistir.
Calisma Grubu

Milli Micadele konusunun okullarda 6gretimi boyutunda tarih 6gretmenleri etkin bir konumda olduklari igin
calismada nitel arastirmalarda kullanilan kolay ulasilabilir durum orneklemesi yontemi kullaniimistir.
Arastirmanin ¢alisma grubunu 2019-2020 egitim-6gretim yiinda Marmara Universitesi Atatiirk Egitim Fakdiltesi
Tarih Ogretmenligi Anabilim Dalinda 6grenim géren 11 6grenci olusturmaktadir. Katilimcilardan altisi erkek, besi
ise kizlardan olusmaktadir. Katilimcilar, istanbul’da 8grenim gérmekle beraber Tirkiye’nin farklh yerlerinde
yasamaktadir. Bu durumun, calismanin bulgularinin gesitliligini etkiledigi ifade edilebilir. Arastirmada
katilimcilarin isimleri kullanilmamis, kodlanarak verilmistir. Katilimcilarin cinsiyet durumuna iliskin bilgiler tablo

1’de sunulmustur:

Tablol. Katilimcilarin Cinsiyeti

Katihmci Cinsiyet
K1 Erkek
K2 Kadin
K3 Kadin
K4 Erkek
K5 Kadin
K6 Erkek
K7 Erkek
K8 Erkek
K9 Erkek

K10 Kadin
K11 Kadin

Verilerin Toplanmasi ve Analizi

Calismada nitel arastirma veri toplama ve analiz yontemleri kullanilmistir. Veriler, amaca uygun olarak hazirlanan
acik uclu sorulardan olusan yapilandiriimis gériisme formu ile toplanmistir. Gériismeler icin hazirlanan sorularda,
alaninda uzman 3 kisiden yararlanilmistir. Bulgular elde edildikten sonra birkag kez okunmus ve igerik analizi
metoduyla 6zetlenip yorumlanarak ¢éziimlenmistir. icerik analizi birbirine benzeyen verilerin kavram ve temalar

etrafinda bir araya getirilip daha anlasilir ve pratik hale getirilme siirecidir (Yildirim ve Simsek, 2008) Arastirmada,
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metinler kodlandiktan sonra katilimcilarin konu ile ilgili gorisleri karsilastiriimistir. Ayrica arastirma bulgularinda

katihmcilarin gorislerini betimlemek amaciyla gériisme metinlerinden dogrudan alintilar yapilmistir.

BULGULAR

Arastirma kapsaminda tarih 6gretmen adaylarina yoneltilen sorular kategorik hale getirilip temalandiriimis ve su
basliklardan olugmustur: 1-Milli Micadele algisi, 2-Tarih ders kitaplari ve Milli Miicadele 3-Tarih 6gretmenleri ve

Milli Miicadele 4- Milli Miicadele ve tarihi materyaller 5- Milli Micadelenin kahramanlari ve en 6nemli olay!.

Milli Miicadele Algisi

Arastirma sirecinde katilimcilara yoneltilen, “Milli Miicadele kavrami hakkindaki gorisleri, Milli Micadele
hakkindaki ilk bilgileri nerde ve ne zaman 6grendikleri ve yasadiklari sehrin Milli Mlcadele siirecindeki etkisi ve
durumu hakkindaki” sorular, “Milli Miicadele Algisi” bashgi altinda toplanmistir. Béylece katihmcilara konu ile
ilgili kavram agiklamasi yaptiriimis, ayrica 6grenme siireclerinin temeli belirlenerek cevresel ve yerel etkenlerin

konuya yonelik tutum ve duslnceleri Gzerindeki durumu tespit edilmeye calisiimistir.

Arastirma kapsaminda katilimcilara ilk olarak Milli Miicadele kavrami hakkindaki gorisleri sorulmustur. Burada
katilimcilarin biyuk bir kisminin Milli Micadeleyi, “bagimsizlik, vatan savunmasi, isgalci ve emperyalist gliglere
karsi olan miicadele, kurtulus miicadelesi” seklinde tanimladigi gorilmektedir. Bu konudaki katilmci gorislerine
bakildiginda K1, “Tiirk milletinin uzun yillar siiren savaslar neticesinde bagimsizhigini geri kazanmasi” olarak ifade
ederken benzer sekilde K3 de “Milli Miicadele; Tiirk milletinin vatani, gelecegi, bagimsizligi, egemenligi, huzuru
ve refahi igin vermis oldugu miicadelenin adi” seklinde dislncesini belirtmistir. Katihmcilarin bazilarinin vatan
temasi Gizerinde durdugu goérilmektedir. Nitekim K9, Milli Mucadeleyi “Tiirk milletinin vatani ugruna canlar feda
etmesi ve bagrina yaslanan emperyalist giicleri bagrindan, yurdundan uzaklastirmasi” seklinde ifade ederken,
K6, “Ulusumuz ve topraklarimiz izerinde ¢ikarlari olan tiim gliglere karsi koydugumuz bir soylu bir miicadele”
olarak agiklamistir. Katihmcilarin bu kavrami tanimlarken gerekgelendirmede bulunduklari dikkati cekmistir. Bu
hususta K7, “I. Diinya Savasindan sonra Tiirk milletinin isgal altindan kurtulmak igin girdigi kurtulus harekati”
degerlendirmesinde bulunurken ayni sekilde K10, “Bir ulusun vatanini kurtarmak, dis kuvvetlerden korumak ve
ulusal bagimsizligini elde etmek adina topyekun verdigi bir miicadele” oldugunu ifade etmistir. Bazi katilimcilar
da Milli Miicadelenin lideri olan Mustafa Kemal Atatiirk’iin roliine dikkat ¢ekmistir. Ornegin K2, “Mustafa Kemal
Pasa ve arkadaslarinin baslatmis oldugu ve biitiin milletin tek bir ideal etrafinda, vatanin miidafaasi igin birlesmis
oldugu bu hareket” olarak tanimlamada bulunurken, benzer sekilde K5 de “Milli Miicadele Osmanli Devleti’nin I.
Diinya Savasi sonrasinda yenildikten sonra topraklarinin isgal edilmesi lizerine Mustafa Kemal Pasa énderliginde
Tiirk milletinin bagimsizlik miicadelesidir” seklinde dislincesini ifade etmistir. K4 ise bu miicadelenin tarafi olan
unsuru yani halki dahil ederek bunun bir varlik miicadelesi olduguna dikkat cekmistir: “Milli Miicadele kavramini
duyunca Tiirk Milleti’nin kadini, yashsi, genci, ¢ocugu tiim fertleriyle verdigi varlik miicadelesi canlaniyor

g6ziimde. Maddi imkdnsizliklara ragmen inanmis bir milletin verdigi yasam miicadelesidir.” Bu baglamda K8 de,
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“Tiirk ulusunun kendi kollarina vurulmus olan prangalarin kirilmaya ¢calisildigi, coklugun azliktan yaratildigi, var

olan devletimizin en sanl ve serefli miicadelelerinin ilkidir” seklinde diisiincesini agiklamstir.

Katilimcilara Milli Mucadeleyle ilgili ilk bilgileri nerede ve ne zaman 6grendikleri soruldugunda altisi okulda, besi
ise aileden 6grendiklerini belirtmistir. ilk bilgileri okulda &grenen katilimcilar, okul tiirinii de belirtmislerdir.
Ornegin katilimcilardan K1, K2, K6 ve K9 ilkokulda, K3 ve K10 ise ortaokulda Milli Miicadele ile ilgili ilk bilgileri
edindiklerini belirtmistir. ilkokulu belirten katiimcilarin bu siireci zihinlerinde milli bayramlar ile 6zdeslestirdikleri

IH

goriilmektedir. Ornegin K1, bilincaltindaki “Milli Miicadele-milli bayram-okul” birlikteligini su sézlerle ifade
etmistir: “Benim ilkokulda oldugum dénemlerde é6zellikle Milli Bayramlarin daha bir coskuyla kutlandigini
soylemek isterim. Bu durum benim Milli Miicadeleye ve onun kahramanlarina olan sevgimi-saygimi olduk¢a
artirmis, bana biling kazandirmistir.7-8 yaslarindan itibaren bayramlarda siniflarin siislenmesiyle baslayan siireg,
cesitli halk oyunlari, siir yarismalar vb. etkinliklerle devam eder ve bu bayramlar bizim geng beyinlerimizde yer
ederdi. Milli bayramlar esnasinda isimlerini sikga duyup saygiyla yad ettigimiz Milli Miicadele kahramanlari biz
cocuklarin adete rol modelleri olurdu.” Ayni durumu K2'nin dislincelerinde de gorebilmek mimkindir: “23
Nisan, 19 Mayis kutlamalarindan énce 6gretmenimiz bize giiniin anlam ve 6nemini anlatirdi. Tabi biz her ¢cocuk
gibi kutlama icin hazirlanan bayraklari asmaktan, balonlari sisirmekten daha keyif alirdik. Zaman gectikce Milli
Miicadele’nin ne anlama geldigini ve 6neminin ne oldugunu kavramaya basladim.” Okuldaki 6§renme ortaminda
Milli bayramlarin yani sira ders kitaplarinin da etkili oldugu anlasilmaktadir. Bu baglamda K6, “Milli Miicadele

hakkindaki ilk bilgileri saninnm ilkégretim 2. veya 3. sinifta Hayat Bilgisi vesilesiyle almistim. Atatlirk’iin ulusumuzu

kurtarip bu adi aldigini belirtiyordu kitap” diyerek ders kitaplarinin etkisine dikkat cekmistir.

Milli Mucadeleyle ilgili ilk bilgileri ailelerinden 6grendigini belirten katiimcilarin bazilarinin ifadeleri ise s6zIu
tarihin etkisini gostermektedir. Bunun yani sira bazi katiimcilarin ailelerinin  Milli Miicadeleye olan

hassasiyetlerini vurguladigi gorilmektedir:

“Milli Miicadele’ye dair ilk bilgilerimi ailemden égrendim. Benim ailem milliyetcidir; dedem dahi
askeriyede gemicilik yapmistir. Bu yiizden milliyetgilik kékenimiz gli¢lii olup milli bayramlar evde
coskuyla dile getirilir. Hi¢ yoksa Milli Miicadele énderlerine dualar okunur. ilk bu dualar, kutlamalar

vesilesi ile bu sanli miicadeleyi 6grendim.” (K8)

“Ailem milli duygularini 6nemseyen bir ailedir. ilk bilgilerimi de ailemden é§renmeye basladim.
Yaklasik olarak 5-6-7 yaslarindan itibaren Milli Miicadele siirecinde yasanan zorluklari bizzat

yasamis olan dedelerim ve ninelerimin anilarini ailemden 6grenme imkéni buldum.” (K4)

Yukaridaki alintinin son climlesinde oldugu gibi bazi katiimcilarin aile ve okulu birbirini tamamlayan iki unsur
olarak belirttikleri gérilmistiir. Ornegin K5, “ilk bilgileri ailemden ama daha biiyiik kismini sanirim okulda
6grendim” seklinde diisincesini acgiklarken ayni durum K7 tarafindan da belirtilmistir: “Hatirladigim ilk bilgileri

ailemden edinmistim daha sonra ise ilkokul sosyal bilgiler derslerinde sinif 6gretmenim tarafindan daha detayli
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bir sekilde anlatilmis ve yine okul igerisindeki sosyal bilgiler ve inkilap tarihi gibi derslerde daha detayl bir sekilde

o6grenmistim.”

Milli Miicadele algisinin olusumu kapsaminda katimcilara yasadiklari sehrin Milli Miicadele siirecindeki etkisi ve
durumunun ne oldugu da sorulmustur. Katihmcilarin istanbul’da iiniversite egitimlerine devam etmekle beraber
yasadiklari sehirden genellikle memleketleri, yani dogup buylyup ailelerinin ikamet ettikleri yeri kastettikleri
anlagiimaktadir. Bu baglamda katilimcilarin hepsinin, yasadiklari sehrin Milli Miicadele’deki durumuyla ilgili

isgalden bahsettikleri goriilmektedir:

“Yasadigim sehir olan Konya, Mondros Miitarekesi’nin ardindan énce ingilizler sonra italyanlar

tarafindan isgal edilmistir.” (K2)

“Istanbul’da yasiyorum. 16 Mart 1920’de, Misak-1 Milli’nin ilanindan kisa bir siire sonra isgal edildi.
Padisah ve ézellikle Damat Ferit Pasa, itilaf Devletleri’nden yana tutum benimsedi. Buna ragmen
Fatih’te, Sultanahmet’te ve Kadikdy gibi semtlerimizde isgali elestirmek icin mitingler de yapild1.”

(K6)

“Hatay’in Milli Miicadele’ye etkisi net vardir. Bilindigi iizere Milli Miicadele’nin ilk kursunu Hatay
Dértyol’da atilmistir. Fransiz isgaline ugrayan Hatay, c¢ok farkl alanlarda Milli Miicadele’sini

strdiirmustiir.” (K9)

“Ben Denizli’de yasamaktayim ve Milli Miicadele siirecinde Denizli de Anadolu’nun birgcok yeri gibi

isgale ugramisti. Denizli Yunan kuvvetleri tarafindan isgal edilmisti.” (K7)

“Benim memleketim Canakkale. Milli Miicadele dénemlerinde de Canakkale diisman askerlerinin

6nem verdigi bir mevki olmustur.” (K3)

Katilimcilarin yasadiklari sehrin Milli Miicadele sirecindeki etkisi ve durumunu yasanan olaylar ve
kisiler Uzerinden degerlendirdikleri gérilmektedir. Bu durum, katihmcilarin yerel tarihe olan ilgi ve

farkindalik diizeylerinin yliksek oldugu hakkinda fikir vermektedir:

“[stanbul’da yastyorum. Milli Miicadele siireci icinde Mustafa Kemal Pasa Samsun’a buradan
hareket etmistir. Son Osmanli Mebusan Meclisi istanbul’da toplanmustir. Burada Misak-1 Milli kabul

edilmis. Daha sonra da ltilaf Devletleri tarafindan 16 Mart 1920 tarihinde isgal edilmistir.” (K5)

“Su anda lstanbul’da yasamaktayim. istanbul ve Milli Miicadele denildiginde ilk aklima gelen
Mustafa Kemal Atatiirk’iin Milli Miicadele i¢in ¢alismalarini yaptigi bugiin Atatiirk Miizesi olarak
ziyarete agik olan Sisli’de kiraladi§i evde [smet Pasa, Ali Fuat Pasa, Kazim Pasa ve Rauf Orbay gibi

mlicadelenin 6nemli isimleriyle yaptigi ¢calismalar geliyor.” (K11)
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“Denizli ve Milli Miicadele dénemi dendigi zaman akla gelen en 6nemli isim Ahmet Hulusi Efendi’dir.
Daha izmir isgal edilmeden Saraykéy, Buldan, Acipayam, Tavas, Cal, Nazilli gibi pek cok bélgedeki
miiftiiler ve alimlerle temasa gecmis, silahli miicadeleye girilmesi gerektigini séylemistir. izmir’in

isgalini belediye meydaninda binlerce Denizlili’nin éniinde ilk o protesto etmistir.” (K1)

Bu ifadelerin yani sira bazi katilimcilarin sehirlerinin Milli Mucadele igindeki 6zel yerine dikkat cektikleri
gorilmektedir. Ornegin K3, yasadigi sehrin Milli Miicadelenin zeminini ve liderini hazirlamasi nedeniyle énemli
bir yere sahip oldugunu su sekilde anlatmistir: “Benim memleketim Canakkale. Canakkale Savasi hem Tiirk
milletinin kendine giivenini kazandiran 6nemli bir zafer hem de Milli Miicadele igin uygun bir zemin hazirlayan
o6nemli bir dénim noktasi olmustur. Canakkale zaferi Milli Miicadele’nin 6nemli isimlerinden birini ortaya
ctkarmistir: Mustafa Kemal Atatiirk. Canakkale Savasi, Milli Miicadele ruhunu atesleyen 6nemli bir zafer
olmustur.” K10 da benzer sekilde aile koklerinin oldugu sehri yani memleketinin Milli Miicadele sirecindeki
onemini vurgulamistir: “Memleketim Sivas. Sivas da Milli Miicadele’de énemli sehirlerimizden biridir. Burada
Sivas Kongresi yapilmistir. Bu kongrede alinan kararlar da ulusal bagimsizlik diisiincesini ortaya koymasi
bakimindan oldukca énemlidir.” K9 ise yasadigi sehrin Milli Micadeledeki yeri ve 6nemine yeterince yer
verilmediginden yakinmistir: “Hatay’in Milli Miicadele’ye etkisi net vardir. Bilindigi iizere Milli Miicadele’nin ilk
kursunu Hatay Dértyol’da atilmistir. Milli Miicadele’nin Giiney Cephesi anlatilirken Hatay hep géz ardi edildigini

diisiinmekteyim. ilk kursunun atildigi sehir Milli Miicadele’de hi¢ kursun atilmamis gibi hi¢ anlatimamaktadir.”

Tarih Ders Kitaplari ve Milli Miicadele

Katilimcilara tarih ders kitaplarinin Milli Miicadeleyle ilgili duygu ve diisiincelerine olan etkisi sorulmus ve elde

edilen veriler asagidaki tabloda sunulmustur:

Tablo 2. Tarih Ders kitaplarinin Etkisi Hakkindaki Gorusleri

Goriigler Katilimcilar
Evet, etkiledi K1, K2, K3, K4, K7, K9
Hayir, etkisi olmadi K5, K6, K10, K11
Kararsiz K8

Tabloya bakildiginda katilmcilarin altisi ortadgretim tarih ders kitaplarinin kendilerinin Milli Micadele algilarini
etkiledigini, dordu ise etkilemedigini belirtmistir. Bir katilimci ise duslincesinde kararsiz kalmistir. Ders kitaplarinin
etkisi hakkinda olumlu goris bildiren katimcilardan bazilari ders kitaplarinin milli duygularina olan etkisini ifade
etmistir. Ornegin K4, “Ders kitaplarinda yer alan miicadele yillari ve bu miicadeleyle ilgili anekdotlar bendeki
Tiirkliik bilincini saglamlastirdl” seklinde bir degerlendirmede bulunurken K7 de benzer sekilde sunlar
soylemistir: “Milli Miicadele déneminin benim duygu ve diisiincelerimi destekleyen bir yapida anlatildigini
diisiinmekteyim. Bu yiizden tarih ders kitaplarinin Milli Miicadele konusunda etki biraktigini séyleyebilirim.” Bazi
katilimcilarin ise tarih ders kitaplarinin tarihsel bilgi ve arastirma siireci bakimindan olumlu etkilerinin Gzerinde
durduklarn gorilmistir. Bu anlamda K9, “Lisedeki tarih ders kitaplari Milli Miicadele hakkinda ayrintili bilgi

aldigim ilk kaynaklardi. Bundan sebeple fikir, gériis ve diisiincelerime etkisi vardir” diyerek ders kitaplarinin
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tarihsel bilginin olusumundaki 6nemine isaret etmistir. Ayni sekilde K1 de, “Lise ders kitaplarinin yiizeysel bile
olarak Milli Miicadele’den bahsetmesi bende arastirma meraki olusturmustur” demekte ve ders kitaplarinin

bilginin insasi stirecindeki etkisine dikkat gekmektedir.

Tarih ders kitaplarinin Milli Miicadele algilari izerinde herhangi bir etkisi olmadigini belirten katilimcilarin ise
ifadelerinde cesitlilik oldugu gérilmektedir. Ornegin K6, “Milli Miicadele veya Atatiirk ile silah arkadaslarina karsi
olusan gériislerim, tam da tarih merakim lisede ortaya ¢ikmasina ragmen bu kitaplar ile olusmadi. Kendi temin
ettigim ve okudugum kitaplarla olustu” diyerek 6grenme siirecindeki bireysellige vurgu yapmistir. K10 ise bu
konuda ders kitaplarindaki igerik ve isluba dikkat cekmistir: “Genellikle siyasi tarih kismi anlatiimakta idi. Agik¢asi
bu konuda daha fazla bilgi edinmem disinda benim diisiincelerimde pek bir etkisi oldugunu diisiinmiiyorum. Yani
duygu ve diisiincelerimi ¢ok fazla etkileyecek kadar bir anlatim tarzi yoktu.” Bunlarin disinda K5, ders kitaplari
konusunda baska bir faktor tzerinde durmustur: “Lisede tarih derslerini ders kitaplarini kullanmadan hocanin
verdigi notlar lizerinden isliyorduk. Sadece sinav dénemi fazladan okunmamiz gereken yerleri okuyorduk. Bu
nedenle herhangi bir etkisi olmadi.” Ders kitaplarinin Milli Micadele algisini etkilemesi konusunda kararsiz kalan
tek kisi olan K8, bunun nedenini soyle aciklamistir: “Kitaba bagl kalarak anlatan bir tarih 6gretmenimiz yoktu. O

ylizden bu konuda yorum yapmam pek dogru olmayacaktir.”

Tarih Ogretmenleri ve Milli Miicadele

Calisma kapsaminda katilimcilara ortadgretimdeki tarih 6gretmenlerinin Milli Micadeleyle ilgili duygu ve
disincelerini etkileme durumu soruldugunda yedisi olumlu ikisi olumsuz gérus belirtmistir. Diger iki katilimci ise
liseden ziyade ortaokuldaki ©6gretmenlerinin kendilerini bu konuda etkiledigini ifade etmistir. Tarih
ogretmenlerinin Milli Miicadeleyle ilgili duygu ve disuncelerini etkiledigini belirten katihmcilarin bazilari
o6gretmenlerinin bu konudaki duyarliliklarinin yiksek oldugunu ve bu durumun kendilerini dogrudan etkiledigini
ifade etmistir. Bu konuda K1, tarih 6gretmeninin ilgisi ve kendilerine rehberlik edisini sdyle ifade etmistir: “Kendisi
Milli Miicadele dénemiyle oldukga ilgiliydi. Onun bu ilgisi bizlere de yansimis ve bizde o déneme dair daha bliyiik
bir merak olmustur. D6nemin kosullarinin zorlugu ve nasil bliyiik bir isin basarildigini kavramamizda bize énemli
bir rehber olmustur.” Benzer sekilde K6, tarih 6gretmeninin konuya olan ilgisini 6gretim materyalleriyle
zenginlestirdigini séylemistir: “Tarih 6gretmenlerimin hepsi bu konularda duyarliydilar. Dersi farkli materyaller ile

de islemeye calisirlardi 6rnedin belgesel, film, dénemin taniklarinin anilari vesaire.”

Bazi katilimcilar, 6gretmenin Uslubu ve ideolojik diistincesinin, Milli Miicadeleye karsi olan algilarini dogrudan
etkiledigini vurgulamistir. Ornegin K4, “Lisedeki hocam dersi romantik bir sekilde isliyordu. Bu da bende ve diger
arkadaslarimda ¢ok etkili oluyordu. Bazen sinif icerisinde aglayanlar oluyordu. Ailemden beri Milli Miicadele
bilinci bende vardi ancak bu siire¢ gercek manasiyla lise yillarimda ve ézellikle 12.sinifta dersimize giren hocam
sayesinde kafama kazindi” diyerek 6gretmenin Uslup ve dersteki anlatim tarzina dikkat ¢ekmistir. Ayni hususta
K7, “Ogretmenim milliyetciliGe dayanan bir ideolojiyi savunmaktaydi bu yiizden bu konulari anlatirken kendisi de
bir coskuyla bize ders anlatir ve biz de ayni sekilde dinlerdik” demektedir. K10 da lise tarih 6gretmeninin ideolojik

tarafini 6ne ¢ikarmistir: “Lisedeki tarih hocamin biri olduk¢a milliyet¢i bir adamdi. Dolayisi ile bu konulara énem
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veren biriydi. Bana da etkisi olumlu yénde oldu. Konu hakkinda daha fazla bilgi edinmeme vesile oldu. Milletimle
ve ordumuzla daha fazla gurur duydugumu séyleyebilirim.” K8 ise lise tarih 6gretmeninin etkisini, Milli
Miicadelenin lideri Atatlirk lizerinden anlatmistir: “Lisedeki Tarih égretmenimiz tam bir Atatiirk¢iydi. Kendisi
Atatiirk hayrani oldugundan Milli Miicadele konusunu anlatmaya bayilirdi. Lisedeki tarih hocamin bana asilamis
oldugu Atatiirk sevgisini hic unutamam. Onun asiladidi Atatiirk sevgisi de daha ¢ok Milli Miicadele’deki

kahramanliklardan gelirdi.”

Arastirma sorusu lise 6gretmenlerini icermesine ragmen iki katihmcinin ortaokuldaki 6gretmenlerinin etkisine
degindigi gérilmustiir. Ornegin K9 bu farkindaligi “Lise dedil de ilkégretimdeki sosyal bilgiler 6§retmenimin etkisi
yiiksektir. 8. Sinifta inkilap Tarihi ve Atatiirkgiiliik dersinde Milli Miicadele’ye karsi empati ve minnet duygusu
kazandim” seklinde belirtmistir. Ayni hususta K3, ortaokuldaki 6gretmeninin dersi isleyis tarzi ve tslubunun
konuya karsi olan tutumlarini etkiledigine dikkat cekmistir: “Bana tarihi sevdiren ortaokul 6§retmenimdi. Ozellikle
ortaokul 6gretmenimin Milli Miicadele konularini anlatirken ses tonu, jest ve mimikleri bizleri o déneme gétiiriir
ve icten hissettirirdi. Ozellikle ben hocamin anlatisindan dolayi konulari hissederek dinlerdim. Bu sebeple konular
hem daha kalici olur hem de o dénem yasanan olaylar zihnime daha rahat bir sekilde yerlesirdi.” K2 ise soruyu :
“Bugiin belki de tarih 6gretmenligi okuyor olmamdaki en biiyiik etken ortaokul ve lise yillarimda tanistigim tarih
o6gretmenlerim sayesindedir. Milli Miicadele konusunu kendilerinden dinledigim dgretmenlerimin ortak yani
tarihe empati ile bakabilmeleriydi. Bugiin benim de Milli Miicadele’ye bu gézle bakmaya calismam onlar
sayesindedir.” Burada katihmcinin ifadelerinden tarihe bakisinin bitiincul oldugu anlasilmaktadir. Bunun yanisira
O0gretmenlerinin okudugu bdéliime olan etkisini belirtmesi, ortadgretimdeki 6gretmen etkinligi hakkinda fikir

vermektedir.

Katiimcilardan K5 ve K11 ise lisedeki tarih 6gretmenlerinin Milli Micadele konusundaki duygu ve disiinceleri
Uzerinde etkili olmadigini belirtmislerdir. Hatta K5 bu hususta 6gretmenin durumunu soyle ifade etmistir:
“Ogretmenim konulari kitapta yazdigi gibi fazladan bir sey katmadan anlatiyordu. Bu nedenle duygu ve

diistincelerim (izerinde bir etkisi olmad.”

Tarihi Materyaller ve Milli Miicadele

Katilimcilara Milli Mucadele ile ilgili okuduklar eserler (roman, hatira, arastirma) ile Milli Micadele ile izledikleri
gorsel-isitsel materyaller (film, dizi, belgesel) ve bunlarin goris ve dislincelerine olan etkileri sorulmustur. Bu iki
sorunun verileri bulgular bolimiinde “Tarihi Materyaller ve Milli Miicadele” bashgi altinda birlestirilerek ard arda

sunulmustur. Asagidaki tabloda tarihi materyallerden ilk olarak katilimcilarin okuduklari eserler gosterilmistir:

Tablo 3. Katilimcilarin Okuduklari Eserlerin Cesitleri

Eserler Katilimcilar

Roman K1, K2, K4, K5, K7, K8, K9, K11

Hatira K1, K2, K4, K6, K7, K9, K10, K11
Arastirma K1, K2, K3, K4, K5, K7, K8, K10

1535



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Tabloya bakildiginda eserlerden roman, hatira ve arastirmanin sekiz katilimci tarafindan okundugu
gorilmektedir. Katihmcilardan K1, K2, K4 ve K7’nin Ug eser tlrlnd, K5, K8, K9, K10 ve K11'in iki eser turin, K3
ve K6’nin ise tek eser tiirlini okudugu anlasilmaktadir. Katihmcilar soruyu cevaplarken okuduklari eserlerin

isimlerini de belirtmislerdir. Asagidaki tabloda okuduklari eserlerin gesitleri ve isimleri sunulmustur:

Tablo 4. Katiimcilarin Okuduklari Eserlerin isimleri

Eser Cesidi Eser ismi
Roman Atesten Gomlek
Yaban
Esir Sehrin insanlari
Ankara
Klgik Aga
Su Cilgin Tirkler
Sodom ve Gomore
Ug istanbul
Yorgun Savasgl

PR R R NNWDO®|=-

Hatira Nutuk
Cankaya
Tirk’Gn Atesle imtihani
Sinif Arkadasim Atatiirk
Atatlrk Hakkinda Hatiralar
ve Belgeler
ismet inénii Hatiralar
istiklal Harbimiz
Arastirma Tek Adam
Modern Tirkiye Tarihi
Gazi Mustafa Kemal Atattirk
Osmanli’dan Cumhuriyet’e
Tarihi Devamhilik
Tirkiye Cumhuriyeti Tarihi |
100 Soruda Milli Micadele 1

P RPN WS

P NN NP -

=

Tablodan hareketle katilimcilarin belirtikleri eserlerden roman tiriinde Atesten Gomlek’in en ¢ok okunan eser
oldugu anlasiimaktadir. Hatira tiiriinde ise Nutuk en ¢ok okunan eser olmustur. Arastirma tiriinde ise eserlerin
okunma sikhginin birbirlerine yakin oldugu gérilmektedir. Tim bunlar bir araya getirildiginde katilimcilarin Milli
Miicadele ile ilgili en ¢ok roman tiirlinde eser okudugu ortaya g¢ikmaktadir. Katiimcilarin biyuk bir kismi
okuduklari eserlerin duygu ve disiincelerini etkiledigini belirtmistir. Ornegin K1, okudugu eserlerin kendi
Uzerindeki etkiyi soyle aciklamistir: “Halide Edip, Yakup Kadri, Falih Rifki gibi pek ¢cok Milli Miicadele yazarinin
eserleri bende ézellikle manevi anlamda izler birakmistir. O devirde éldiiriilen binlerce insanimiz, yapilan
tecaviizler, yakilan kéyler ve gekilen o acilar her Tiirk genci gibi beni de derinden etkilemis ve acisi kalbimde yer
etmistir. Arastirip okudukga kesinlikle daha bilingli bir insana déniistiigiimii séyleyebilirim. Bu eserler beni daha
milliyetgi bir gizgiye yaklastirmistir.” K9 da okudugu tarihsel romanin tarihi olaylara bakis agisina olan yansimasini
su sekilde ifade etmistir: “Eserler gériislerimi tabii ki etkiledi. Ug istanbul bana kisa siireler zarfinda bircok seyin
degisebildigini gbstermisti. Hatta bu géstermeyi yedisinde neyse yetmisinde de odur denilen insan (istiinden
yapmisti. Bu beni ¢ok etkiledi. Tarihi olaylarin toplum (izerinde etkileri ilk defa bu romanda karsima ¢ikmisti.”
Katiimcilarin ifadelerinden o6zellikle romanlarin tarihsel zaman, tarihsel empati gibi distinme becerileri

yoninden etkili olduklari gorilmektedir. Nitekim K2, “Bu kitaplardan roman tiiriinde olanlar Milli Miicadele
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déneminde (1919-1923) halkin duygu ve diisiincelerini adeta biz de o an savasin igindeymisiz gibi bize

yasatmislardir” diyerek bu konudaki dusiincesini ifade etmistir.

Katiimcilar, Milli Micadeleyle ilgili okuduklari eserlerin tarihsel bilgi, tarihi algi, arastirma ve karsilastirma,
toplumsal cinsiyet farkindahgi gibi hususlarda da kendilerini etkiledigine dikkat ¢cekmistir. Nitekim K3, “Dénemle
ilgili daha fazla bilgiye sahip oldum” degerlendirmesiyle tarihsel bilgiye atifta bulunurken K8 bakis agisina isaret
etmistir: “Mustafa Kemal ve Milli Miicadele’ye bakisimi derinden etkilemistir.” K4 de okudugu eserlerle
romantizmden realizme dogru tarihe bakis agisinin degisimini vurgulamistir: “Makaleler ve Atesten Gémlek
sayesinde aslinda siirecin kligiikken sandigim kadar tozpembe bir zafer olmadigini, ¢ok bliyiik kayiplara ragmen
kazanilan bir mucize oldugunu fark ettim.” K6, eserlerin tarihsel arastirma ve karsilastirma gibi ozellikler
bakimindan kendisine olan etkisini su sekilde agiklamistir: “Milli Miicadele hakkindaki ilk kitabimin adi Nutuk idi.
Milli Miicadele’yi asil kaynagindan okumak elbette diisiincelerimi sekillendirdi. Oncelikle Atatiirk’iin nasil bir zihin
yapisina sahip oldugunu ve nasil bir lider oldugunu anlamamda ¢ok yardimci oldu ve kendisinin, stirecin tamamini
biitiin detaylariyla anlatmasindan étiirii kitabi bitirdigimde pek fazla sey 6Grenmistim. Kitabr okurken genel tarih
bilgimin az olmasi dolayisiyla da sik sik gérdiigiim kavramlari ve olaylari, baska kitaplar ve internet kaynaklariyla
desteklemistim.” K10 ise eserlerin mikro tarih ve toplumsal cinsiyet yoéniinden etkisine dikkat cekmistir: “Mikro
tarihe de bakma firsatim oldu. Yani Milli Miicadele déneminde kadinlar, ¢cocuklar, din adamlari, 6gretmenler vs.
ile ilgili bilgiler ve gérseller edindim tabi bu daha fazla dikkatimi cekti. Ozellikle kadinlarin bu savas sirasinda

verdigi miicadele epey bir gururlanmami sagladi.”

Biitliin bunlarin disinda K11 duygu diisiince diinyasini etkilemesi agisindan yorumda bulunmamis, K5 da konu ile
ilgili eserlerin kendisini duygu disiince bakimindan etkilemedigini belirterek durumu soyle agiklamistir: “Roman
disinda flber Ortayli’'nin Gazi Mustafa Kemal Atatiirk ve Sevket Siireyya Aydemir’in Tek Adam kitaplarini okudum.
Bunlar Atattirk’iin hayatini ve milli miicadele siirecini anlatmaktadirlar. Bu kitaplarin bana bilgi olarak etkisi olmus

ama duygu diisiincelerime bir etkisi olmamistir.”

Tarihi materyallerden ikinci olarak katilimcilarin izledikleri gorsel-isitsel materyaller analiz edilerek asagidaki

tabloda gosterilmistir:

Tablo 5. Katilimcilarin izledikleri Eserlerin Cesitleri

Gorsel-isitsel Materyaller Katiimailar
Film K1, K2, K5, K10
Dizi K2, K3, K5, K8, K9
Belgesel K2, K4, K7, K8, K10, K11

Tabloya bakildiginda filmin dort, dizinin bes, belgeselin ise alti katilimci tarafindan izlendigi gorilmektedir. K2, li¢
cesit materyali izlerken, K5, K8 ve K10’un iki turi de izledigi fark edilmektedir. K6’nin soruya cevap vermedigi
anlasilirken K1, K3, K4, K7, K9 ve K11’in tek bir cesit gorsel-isitsel materyali izledigi gérilmektedir. Ayrica bazi
katihmcilar, izledikleri materyallerin isimlerini belirtmistir. Asagidaki tabloda katimcilarin belirttikleri

materyallerin isimleri verilmistir:
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Tablo 6: Katilimcilarin izledikleri Eserlerin isimleri

Eser Cesidi ismi f
Film Veda 3
Son Osmanli Yandim Ali 1

Son Umut 1

Dizi Vatanim Sensin 3

Ya istiklal Ya Olim 1

Belgesel Blyuk Taarruz 1
Sivas Kongresi 1

Antep'in isgali 1

Son Taniklar 1

Yukaridaki tabloya bakildiginda, katiimcilarin belirtikleri eserlerden film tiriinde Veda, en ¢ok izlenen eser
olmustur. Diziler arasinda ise en ¢ok Vatanim Sensin izlenmistir. Katilimcilar tarafindan ifade edilen belgesellerin
de esit oranda izlendigi goriilmektedir. Tarihi eserlerde oldugu gibi gorsel-isitsel materyallerin de katilimcilarin
¢ogunlugunu etkiledigi anlasiimaktadir. Bu baglamda katilimcilar, bu materyallerin kendilerine olan etkilerini
farkl dzelliklerle agiklamislardir. Ornegin K8, bu yolla yogun duygusal atmosfer yasadigini ifade etmistir: “Adini
hatirlamadigim birkag belgeseli izledigimi hatirliyorum ki bunlarin benim iizerimde ¢ok yeis uyandirdigi asikérdir.
Bunlari izlerken 6zellikle ¢cok kez bu topraklarin bizde kaldigi igin siikrettiGimi ve asiri duygusal hale biiriinerek
gézyasi déktiigiim anlar olmustur.” izlenen eserlerin, tarihsel siireci degerlendirme asamasinda etkili olduklari da
anlasiimaktadir. Nitekim K9, izledigi dizinin dislincelerini ve Atatirk algisini nasil etkiledigini sdyle agiklamigtir:
“Bu dizi bende su diisiinceyi yaratti: Insanlari yénetmek cidden zor, onlari bir konu etrafinda kenetlemek cok zor.
Mustafa Kemal Pasa bunu gercekten ¢ok iyi basarmis.” K2 ise izledigi dizilerden Vatanim Sensin’in popiler
etkisine dikkat ¢cekerek ilging bir yorumda bulunmustur: “Cevremde bu diziyi sirf oyunculari igin izlemeye baslayip
tarihe merak salanlari da gérmedim degil.” K11 de, gorsel-isitsel materyallerin 6grenme siirecindeki dnemine
deginmistir: “Yasananlari kitaplardan okumustum ancak birinci adizdan dinlemek son derece etkileyici olmustu
benim icin.” Bazi katilimcilar, o giintin sartlarini gosterdigi icin izledikleri eserlerin kendilerini etkiledigini ifade
etmistir. Ornegin K3, “Vatanim Sensini izlemistim. izledigim bu dizi beni etkilemis ve o dénemin insanlarinin ne
ugurda fedakdrliklar yaptigini daha da gérmiistiim.” degerlendirmesinde bulunurken Benzer sekilde K4 de
“Belgeseller siirecin zorlugunu ve basarinin ne denli biiyiik kayiplara ragmen kazanildigini gérmem agisindan
6nemli bir pencere oldu.” seklinde dusilincesini agiklamistir. Arastirma, Kovid-19 pandemisinin Tirkiye'de
yayihsinin ikinci ayinda gergeklesmistir. icinde bulunulan siirece, K9 tarafindan dikkat ¢ekilmis ve pandemi
sartlarinin kendisini gérsel materyallere bulusturdugunu séyle aciklamistir:  “Milli Miicadele ile ilgili bir film
izlemedim. Pek film izlemekle aram yok maalesef. Fakat bu koronaviriis sayesinde evlere kapanmaktan dolayi, Ya

istiklal Ya Olim dizisini izledim.”

Bazi katilimcilar, gorsel-isitsel materyallerin Milli Micadeleyle ilgili duygu ve diistincelerini etkilemedigini elestirel
soylemle ifade etmislerdir. Katilimcilarin elestirilerinin odak noktasini bu eserlerin icerikleri ve sunumlari
olusturmustur. Ornegin K5 “Dizi ve filmler genelde seyirciyi cekmek igin konulari biraz carpitabiliyor. Bu nedenle
hicbirini gercekmis géziiyle izledigim séylenemez. izlerken gériis ve diisiincelerimi etkiledigi séylenemez” seklinde
duslincesini ifade ederken benzer sekilde K8, Milli Miicadeleyle ilgili yakin zamanda yayinlanmis bir diziden

hareketle, elestiriyle birlikte dneride bulunmustur: “Son giinlerde TRT'de Kurtulus Savasimizi konu edinen bir dizi
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basladi onda da é6zellikle fazlaca yapilan yiiceltme vurgusunu gérdiim. Bu beni agikgasi Milli Miicadele’yi esasiyla
korumamiz gerektigi fikrine yéneltti. Evet, Milli Miicadelemiz sanli ve bliyiiktii ama esasi disinda onun yiiceltme
geregi de yoktu. Bir sey esas hali ile glizeldir.” K6 ise meseleye farkl bir pencereden bakarak yabanci film ve
dizilerle Turkiye’dekileri karsilastirarak elestiride bulunmustur: “Ag¢ikcasi bircok dizi ve film izledim fakat higcbirinin
adlarini net olarak hatirlamiyorum. Bunu, Tiirk yapimlarinin basarisiz olmasina baglayacagim maalesef. Yabanci
film ve dizileri izledigimde bircogunda resmen onlar benim kisiligimin, bilincimin bir parcasi haline geliyor ve
benimle birlikte var olmaya devam ediyorlar. Fakat basta Milli Miicadele ve diger konularda kendi tarihimiz ile

ilgili yaptigimiz film, dizi, belgesel basit bir milliyetgilik pompasindan baska bir seye benzetemiyorum.”

Milli Miicadelenin Kahramanlari ve En Onemli Olayi

Katilimcilara Milli Micadelenin kahramanlari ve en 6nemli olayi ile nedeni hakkindaki gorusleri sorulmustur. Bu
iki soru, bulgular kisminda “Milli Miicadelenin Kahramanlari ve En Onemli Olayi” bashgi altinda birlestirilerek elde
edilen veriler, ard arda sunulmustur. Asagidaki tabloda tarih 6gretmen adaylarinin Milli Miicadelenin kahraman

isimleri hakkindaki gorusleri verilmistir:

Tablo 7. Katilimcilarin Milli Miicadelenin Kahramanlariyla ilgili Gériisleri

Kahramanlar Katiimcilar f
Mustafa Kemal Atatiirk K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11 11
Kazim Karabekir K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11 11
ismet indnii K1,K2,K3,K4,K5,K6,K7,K9,K10,K11 10
Fevzi Pasa K2,K3,K4,K5,K8,K10,K11 7
Siitgli imam K2,K3,K7,K8,K10 5
Rauf Orbay K1,K2,K6,K11 4
Sahin Bey K2,K3,K8,K10 4
Halide Edip K5,K9,K10,K11 4
Kara Fatma K3,K10,K11 3
Gordesli Makbule K3,K10,K11 3
Ali Fuat Pasa K4,K11 2
Refet Bele K6,K11 2
Yiizbas! Ali Saip Bey K2,K3 2
Serife Baci K10,K11 2
Tayyar Rahmiye K10,K11 2
Mersinli Cemal Pasa K2 1
Refet Pasa K2 1
Kahyaoglu ibrahim Bey K2 1
Molla Mehmed K2 1
Ridvan Hoca K2 1
Yarbay Ali Bey K2 1
Topal Osman Aga K2 1
Fethi Okyar K6 1
Celal Bayar K6 1
Muhittin Carikli K6 1
Suleyman Nazif K6 1
Esat Isik K6 1
Hasan Tahsin K7 1
Nene Hatun K7 1
Ahmet Hulusi Efendi K7 1
Yahya Kaptan K8 1
Kilig Ali Bey K8 1
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Mehmet Akif Ersoy K9 1
Kazim Ozalp K11 1
Fahrettin Altay K11 1
izzettin Calislar K11 1
Nurettin Pasa K11 1
Nezahat Onbasi K11 1
Halime Cavus K11 1
Cete Emir Ayse K11 1

Katilimcilarin Milli Micadelenin kahramanlariyla ilgili cok sayida isim saydiklari tabloda goriilmektedir. Bu isimler
incelendiginde en basta Tiirk istiklal Savasinin lideri olan Mustafa Kemal Atatiirk gelmektedir. Tim katilimcilar,
Mustafa Kemal Atatirk’t belirtmistir. Katilimcilarin Atatirk ile birlikte saydiklarn diger bir isim Dogu Cephesi
Komutani olan Kazim Karabekir Pasa’dir. Kazim Karabekir Pasa’nin ardindan ise 10 katilimci ismet inénii’den
bahsetmistir. Tablodan hareketle katilimcilarin kahramanlar konusunda &ncelikle Tiirk istiklal Savasinin komuta
kademesini dile getirdikleri gérilmektedir. Ancak bununla birlikte bazi katilimcilarin bolgesel kahramanlardan da
drnegin “Sitcli imam, Ahmet Hulusi Efendi, Sahin Bey” gibi bahsettikleri fark edilmektedir. Bu noktada
katilimcilarin ulusal ve bélgesel tim kahramanlari ayni ¢ati altinda degerlendirdikleri anlasiimaktadir. Yerelden
genele tiim kahramanlardan 6rnek verildigine bakildiginda katihmcilarin ¢ogunlugunun makro tarihten mikro
tarihe bltincul bir tarih algisina sahip olduklari anlagilmaktadir. Bu arada bazi katilimcilar, bu isimleri vermekle
birlikte Milli Miicadelede elde edilen basarinin tiim Tirk halkinin kahramanligi olduguna ve isimsiz kahramanlar

bulunduguna dikkat ¢cekmistir:

“Onemli isimlerin hakkini vermekle birlikte isimsiz kahramanlari anmamak olmaz. Milli Miicadele

Tiirk halkinin topyekdn miicadelesidir.” (K1)

“Bu siire¢ boyunca Tiirk topraklarindaki fertlerin her biri disiyle, tirnagiyla miicadele etmis; biiyiik
kahramanliklara imza atmislardir. Kéydeki insanindan edebiyatgisina, 6grencisinden 6gretmenine

kadar topyekiin bir kahramanlik éyktistddir.” (K4)

Yukaridaki tabloda, katiimcilarin kahramanlarla ilgili ifade ettikleri isimlerden bazilari kadindir. Katiimcilardan
altis1 “Halide Edip, Nene Hatun, Serife Baci” gibi kadin kahramanlardan bahsetmistir. Burada 6zellikle K10 ve K11
dikkati cekmektedir. Calisma grubundaki kadin katilimcilardan olan K10 ve K11, ¢ok sayida kadin kahramandan
bahsetmistir. Bunun disinda bazi katiimcilar da kahramanlik konusunda kadinlarin Milli Miicadeledeki dnemine
dzellikle deginmistir. Ornegin K2, “Belki de en 6nemlisi cephe gerisinde eslerini, cocuklarini bekleyen ve ellerinden
gelenin en fazlasini yapan aziz Tiirk kadinlarint anmak gerekir” seklinde dislincesini belirtirken benzer sekilde K3
de kadinlarin dogrudan savastigini vurgulamistir: “Ozellikle kadinlarimiz Milli Miicadele ugruna canlarini ortaya

koymuslar ve yeri gelmis erkek kiligina girerek diismana ates agmislardir.”

Arastirma siirecinde son olarak katilimcilara Milli Micadelenin en dnemli olayinin hangisi oldugu ve nedeni

sorulmustur. Elde edilen veriler asagidaki tabloda gosterilmistir:

Tablo 8. Katilimcilarin Milli Miicadelenin En Onemli Olay1 Hakkindaki Gériisleri
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Olay Katihmcilar
Kutahya-Eskisehir Savaslari K1, K8
Blyiik Taarruz K7, K10
Misak-1 Milli’nin ilani K2
Sakarya Meydan Savasi K4
Baskomutanlik Meydan K5
Savasi
I. Indnii Savasi K6

Tabloya gore katihmcilar, Milli Miicadelenin en énemli olayr hakkinda farkli gorusler ortaya koymuslardir. Bu
gorislerin “liderlik, siyasi gelisme ve savaslar” ekseninde toplandigi goriilmektedir. Liderlik bahsinde “Mustafa
Kemal Pasa’nin 19 Mayis 1919’da Samsun’a c¢ikmasi”, siyasi gelismede “Misak-1 Milli'nin ilani”, savaslarda ise
“Kitahya-Eskisehir, I. indnii, Sakarya, Biiyik Taarruz ve Baskomutanlik Meydan Savasl” gibi olaylar ifade
edilmistir. Bu arada bazi katihmcilarin ayni olayr belirttikleri fark edilmektedir. Ornegin K1 ve K8 “Kiitahya-
Eskisehir Savaslarini”, K3, K9 ve K11 de “Mustafa Kemal Pasa’nin Samsun’a cikisini” ifade etmistir. Katilimcilar,
sorunun devaminda, kendilerine gére en 6nemli olayin nedenini de belirtmislerdir. Bu konuda katilimcilarin

gorislerinden dogrudan yapilan alintilar asagida sunulmustur:

“Misak-1 Milli’nin ilani Milli Miicadele siirecinde en 6nemli olaylardan birisidir ¢linkii Tiirk vataninin
sinirlari gizilerek milli sinirlar olusturulmus, isgallere karsi ¢ikilacagi duyurulmus, Erzurum ve Sivas

Kongrelerinde alinan kararlar Osmanl Meclisi tarafindan da kabul edilmistir.” (K2)

“Sakarya Meydan Muharebesi’dir. Ciinkii bu savasin kaybedilmesiyle birlikte Yunanlar Kiitahya-
Eskisehir galibiyetinden sonra son darbeyi vuracaklardi. Basarili bir geri ¢cekilme ve hazirlik
stirecinden sonra bu miicadelenin kazanilmasindan sonra Tiirk Ordusu artik durmamak lizere

yiiriiyiise gececekti.” (K4)

“Bence Milli Miicadele’nin en 6énemli olayi 6-10 Ocak 1921 arasinda gerceklesen I. inénii
Muharebesi’dir. Bu muharebeyi belirtme gerekcem diizenli ordunun ilk basarisi olmasindan dolayi.
Ciinkii bu savasta yenilgi alinsaydi, maddi ve manevi olarak bir felaket olabilir, Kurtulus Savasi daha

baslamadan sona erebilirdi.” (K6)

“Bence Bliyiik Taarruzdur ¢iinkii Biiyiik Taarruz milletin kaninin son damlalarina kadar topladigi
gliciin ve milletin son umudunun oldugu bir savas oldugu igin ve bu savas sonucunda Anadolu’nun

isgal kuvvetlerinden temizlenmesi gergeklestigi icin.” (K7)

“Kiitahya-Eskisehir Savasi ve ardindan yasanan kisa siireli olaylar bence Milli Miicadele’nin kirilma
noktasidir. Clinkii bu savas, kendisinden énceki olan biitiin emeklerin bosa gitmesini saglayabilecek
bir savasti. Bu savas sonrasi Mustafa Kemal’in sogukkanli davranisi olmasaydi ve otoriter bir sekilde

tavrini ortaya koymasaydi belki de énceden yapilmis olan biitiin emekler bosuna gidebilirdi.” (K8)
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“Milli Miicadelenin bence en énemli olayr 19 Mayis 1919°da Mustafa Kemal’in Samsun’a ¢ikisidir.
Halk, Anadolu’da isgal kuvvetlerine karsi direnise baslamistir. Ancak halkin varolus ve bagimsizlik
miicadelesi esas olarak bu tarihle birlikte kuvvet bulmustur. Halkin bir lidere ihtiyaci vardir. Nitekim
kisa zamanda Mustafa Kemal genis bir kesimin giivenini saglamis ve diger Milli Miicadele

komutanlarinin da destedi ile harekete 6nderlik etmistir.” (K11)

TARTISMA ve SONUC

Gecmiste meydana gelen bazi olaylarin belleklerdeki izi, lizerinden uzun yillar gegse de silinemez. Ozellikle bir
milletin hayatinin donim noktasi olan olaylar s6z konusu oldugunda bu durum daha net goriilar. 1919-1922 yillari
arasinda gerceklesen Milli Miicadele ya da Tiirk istiklal Savasi da Tiirk milletinin yirminci yiizyildaki déniim
noktasini olusturmaktadir. Yz yil 5nce meydana gelen Milli Miicadele, pek ¢ok tarihsel arastirmaya konu olmus,
hakkinda yazilan eserler kitiiphanelerde ve dijital ortamlarda yerini almistir. Bununla birlikte tarih dersleri
vasitasiyla egitim-6gretim siirecine dogrudan dahil olmustur. Yani tarihgiler tarafindan tarihsel bir arastirma
konusu olarak yazilan Milli Miicadele, tarih 8gretmenleri vasitasiyla toplumsal boyutta yayginlastiriimaktadir. iste
bu arastirmada, bir asir sonra tarih 6gretmenlerinin Milli Miicadele hakkindaki goris ve dislinceleri incelenmeye

cahisilmistir.

Katiimcilarin konuya bakis agilarini belirlemek igin ilk dnce Milli Miicadele kavrami hakkinda ne distindikleri
sorulmustur. Katihmcilar, Milli Micadelenin vatani isgal eden emperyalist giiclere karsi verilen bagimsizlik savasi
oldugunu vurgulamistir. Bunu vurgularken bazi katilimcilar, siirecin onderi olan Mustafa Kemal Atatiirk’lin
micadeledeki roliine, bazilari da miicadelenin toplumsal boyutuna yani halkin topyek(n icinde oldugu bir varlik-
yokluk savasi olduguna dikkat cekmistir. Akabinde konuyla ilgili altyapilarini belirlemek amaciyla Milli
Miucadeleyle ilgili ilk bilgileri nerede ve ne zaman 6grendikleri sorulmustur. Katilimcilar, ilk bilgileri okulda ve
ailede o6grendiklerini sdéylemistir. Okul cevabini verenler ilk ve ortaokul seklinde okul tlrini de belirtmistir.
Burada dikkati ceken husus ilkokuldur. ilkokulda miistakil bir tarih dersi bulunmamasina ragmen katilimcilarin
konuyu milli bayramlarla zihinlerinde 6zdeslestirdikleri gortilmektedir. Bu durum, milli bayramlarin gocuklarin
tarihle tanismalari bakimindan 6énemini gostermektedir. Ata (2005) yaptigl bir arastirmada, milli bayramlarin
Atatlirk’G anlatmak igin iyi firsatlar sundugunu hatta ilkokul 4 ve 5. siniftaki Milli Miicadele ve Atatirkgilik
konularinin milli bayramlar ile sinirlandiriimasi gerektigini ifade etmistir. Selanik Ay ve Gulli (2020) de
calismalarinda milli bayramlarin, Milli Micadele siireci ve bagimsizligin dnemini kavramada etkili oldugunu
belirtmislerdir. Milli Micadele ile ilgili ilk bilgileri ailelerinden 6grendigini belirten bazi katilimcilarin
ifadelerinden, ilkokul 6ncesi tarih egitiminin durumu ve ailenin bu konudaki roli ortaya ¢ikmaktadir. Kaya, Ginal
ve Gunal (2019) yaptiklari arastirmada, 6grencilerin tarih bilgilerinin olusmasinda ailenin dnemine dikkat cekerek,
ortaokulda bulunanlarin daha fazla olmak tzere 6grencilerin énemli bir béliminin aile Gyeleri ile tarihe dair

konusmalar yaptiklarina ulasmislardir.

Katilimcilar, yasadiklarin sehrin Milli Miicadele siirecinde isgale ugradigini belirterek sehirlerinde yasanan

olaylardan ve etkili olan kisilerden bahsetmislerdir. Bu noktada katiimcilarin makro tarih anlatisi igcine mikro tarihi
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dahil ettikleri ve mikro tarih algilarinin glicli oldugu ifade edilebilir. Bundan baska bazi katilimcilar sehirlerinin
Milli Miicadele stirecindeki 6zel konumuna dikkat gekmislerdir. Yani katihmcilarin konu ile ilgili farkindaliklarinda
yerel tarihin etkili oldugu goérilmektedir. Keza Aktekin (2010)'in de belirttigi gibi yerel tarih, 6grencilerin tarihe
ilgisini artirdigi gibi dikkatlerini icinde yasadiklari mekana ¢ekebilme 6zelligine sahiptir. Avci Akgali ve Aslan (2007)
da yerel tarihin anlamayi kolaylastirdigini ve olup bilinen yerler, kisiler ve isitilmis olaylarin 6grencide ilgi

uyandirdigini vurgulamiglardir.

Calisma kapsaminda, katilimcilarin Milli Miicadele algilarinin olusmasinda tarih ders kitaplarinin ve tarih
ogretmenlerinin durumu tespit edilmeye calisiimistir. Katiimcilarin yaridan fazlasi, ortadgretimdeki tarih ders
kitaplarinin konuyla ilgili algilarini etkiledigini belirtmistir. Burada bazi katihmcilar, ders kitaplarinin mili
duygularini etkiledigine bazilari ise ders kitaplarinin tarihsel bilgiyi edinmelerinde olumlu katkilari olduguna
dikkat ¢ekmistir. Ders kitaplarinin kendilerini etkilemedigini belirten katilimcilarin ise bu disiincelerinde cesitli
gerekgeler ortaya koydugu gortilmektedir. Aslan, Okumus ve Kogoglu (2015), ders kitaplarinin istenilen bilginin
0grenciye kazandirilmasinda sinif igindeki onemli bir ara¢ olduklarini belirtmislerdir. Ayrica degerlerin
kazandiriimasinda ders kitaplarinin 6nemine dikkat cekerek, Ortadgretim Tiirkiye Cumhuriyeti inkilap Tarihi ve
Atatlirk¢llUk ders kitabinda Milli Micadele sirasinda halkin destegi, birlik, beraberlik ve yardimlasma gibi
degerlerin aktarilmaya galisildigini ifade etmislerdir. Tarih 6gretmenlerinin etkisine bakildiginda ise katilimcilarin
yaridan fazlasi, 6gretmenlerinin konuyla ilgili duygu ve disuncelerini etkiledigini belirtmistir. Bu anlamda bazi
katilimcilar, tarih 6gretmenlerinin kisisel 6zelliklerine deginerek, hassasiyetleri, Gslup ve ideolojik bakislarinin
konudan hareketle tarih algilarini dogrudan etkiledigini ifade etmistir. Bazi katiimcilarin ortaokuldaki
dgretmeninden drnek vermesi ise ortaokuldaki inkilap Tarihi ve Atatiirkgiilik dersinin genelde tarih 6gretimi
Ozelde Milli Miuicadelenin 6gretimi konusunda etkili oldugunu acikca gostermektedir. Katilimcilarin
disincelerinden hareketle, 6gretmenlerin konuya yonelik algi ve tutumlarinin 6grenciler Gzerinde etkisini
dogrudan hissettirdigi anlasilmaktadir. Bu durum, 6gretmenin, 6grenme siirecinde halen aktif konumda
oldugunu ve 6grenci tarafindan rol-model alindigini géstermektedir. Yani katilimcilarin ifadelerinden hareketle
6grenme sirecinde etkili 6gretmenlerdir. Nitekim Ding (2009), etkili 6gretmenin, meslegini, alanini seven ve ayni
zamanda 6grencilerini tesvik edip cesaretlendiren biri olarak tanimlandigini belirtmistir. Karabag (2002) tarih
Ogretmenlerinin tarih bilgisinin pasif aktaricisi degil, karmasik ve ¢ok yonlu bilgiye sahip olan ve bu tarihi bilgileri
aktif sekilde 6greten profesyonel egitimciler olduklarini séylemistir. Tonga (2017) da yaptig1 bir ¢alismada,
O0gretmenin kisiligi ve deger sisteminin 6grencileri dogrudan etkiledigini ve 6gretmen adaylarinin 6gretmenlerini

rol model olarak aldiklarini belirtmistir.

Katilimcilar, Milli Micadeleyle ilgili okuduklari eserlerin duygu ve dislincelerini etkiledigini belirtmislerdir. Bu
baglamda katiimcilarin en ¢ok roman tiirlinde eser okuduklari goriilmektedir. Bu eserlerin katilimcilara tarihsel
diisinme becerileri kazandirmada etkili oldugu rahatlikla anlasiimaktadir. Ata (2000), derslerde tarihi romanlarin
kullanilmasinin ¢ocuklarda empati becerisini gelistirdigini belirtmistir. Simsek (2006) de yaptigi calismada,
tarihsel romanin bireylerin zihinsel ve duygusal gelisimlerine katki sagladigi ve egitim agisindan 6nemli bir degere

sahip oldugunu vurgulamistir. Oguz (2020)’a gore 6grencinin edebi metinlerle girdigi etkilesim duygu ve disiince
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egitimine yoneliktir. Benzer sekilde Oztas (2018) da edebi Uriinlerin tarih derslerini daha zevkli hale getirip
Ogrencilerin derse karsi tutumlarini olumlu etkiledigini sdylemistir. Hatira tirtinde ise katihmcilar tarafindan en
¢ok okunan eser, Milli Mucadelenin lideri Ataturk tarafindan yazilan Nutuk’tur. Bu durum, tarih 6gretmen
adaylarinca Nutuk’un Milli Miicadele tarihinin temel eserleri arasinda gorildiglint ortaya koymaktadir. Hayta ve
Akhan (2014) yaptiklari bir arastirmada, 6grencilerin Nutuk’u gegmisi anlamada ve tarihi 6grenmede temel eser

ve Cumhuriyetin 6nemini kavrayacak bir yol gosterici olarak gorduklerini tespit etmistir.

Tarih 6gretmen adaylarinin Milli Micadeleyle ilgili gorsel-isitsel materyallerden en ¢ok belgeselin izlendigi fark
edilmektedir. Dizi ve filmler ise izlenme bakimindan ortalamanin altinda kalmistir. Bununla birlikte dizi, film ve
belgesellerin katilimcilarin cogunlugunu etkiledigi gériilmektedir. izlenen eserlerin dzellikle duygusal atmosfer, o
gilinlin sartlarini gésterme ve siireci degerlendirme hususunda etkili olduklari anlasilmaktadir. Arastirmanin
sonugclari yapilan bazi arastirmalarin sonuglariyla (Safran, 2006; Demircioglu, 2007; Yazici, 2008; Oztas, 2008;
Aktekin ve Coban, 2012; Ulusoy, 2014; Oztas, 2015; Kaya ve Giinal, 2015; Okumus, 2020) benzerlik
gostermektedir. Bazi katilimcilarin ise gorsel-isitsel materyaller konusunda kendilerini etkilemediklerini elestirel
bir séylemle ifade ettikleri gériilmistir. Ozellikle bu elestiriler, eserlerin icerigine ve anlatim tarzina yonelik
olmustur. Katihmcilarin bu disilincelerinden tarihsel dizi, film ve belgesel konusunda daha etkili calismalar
yapilmasi gerektigi sonucu ¢ikartilabilir. Oztas (2008), programdaki konulari destekleyecek nitelikte ve gercekleri
carpitmayan filmlerin yapiminin 6zendirilmesi gerektigini vurgulamistir. Okumus (2020) da, tarih 6gretiminde
ornek filmlerin belirlenerek, egitim pedagojisine uygun ve dersin amaglarini saglayan kisa filmlerin hazirlanmasi

gerektigini belirtmistir.

Katilimcilara Milli Micadelenin kahramanlari soruldugunda c¢ok sayida isim saydiklari gérilmustir. Bu isimlerin
basinda Milli Micadelenin lideri Mustafa Kemal Atatiirk gelmektedir. Atatirk ile ayni siklikta ifade edilen bir diger
isim ise Kazim Karabekir olmustur. Karabekir’'in hemen ardindan ise ismet inénii gelmektedir. ilk siralarda komuta
kademesi belirtiimekle beraber bélgesel isimler de yer almistir. Ornegin Maras savunmasinin simge isimlerinden
Sutcl imam, Fevzi Cakmak’in ardindan ifade edilenler arasinda besinci sirada yer almistir. Bu ismin disinda pek
cok bolgesel isim katiimcilar tarafindan ifade edilmistir. Bu durum, katiimcilarin Milli Miicadeleye bdlgesel
boyutta katkida bulunanlari da dikkate aldiklarini ve tarihi bir bitiin olarak degerlendirdikleri hakkinda fikir
vermektedir. Bunun disinda katilimcilarin yaridan fazlasinin kadin kahramanlardan da bahsetmesi, Milli
Miucadeleyi toplumsal cinsiyet ayirt etmeksizin erkek-kadin tiim Tark halkinin zaferi olarak goérduklerini
gostermektedir. Kose (2011) calismasinda, 6grencilerin biylk bir kisminin Milli Micadelede kahramanlik
gostermis kadinlari ders kitaplarinda gormek istediklerini belirtmistir. Belenli ve Kiris Avarogullari (2017) da
kadinlarin vatan savunmasinda yaptiklari faaliyetlerle tarih ders programlarinda ve ders kitaplarinda tarihsel
aktor olduklarina dikkat cekmistir. Katilimcilara son olarak Milli Miicadelenin en 6nemli olayi sorulmustur. Burada
farkh olaylari 6rnek gosteren katilimcilarin ifadeleri, siyasi ve askeri olaylar ekseninde toplanmistir. Katilimcilarin
bu gorusleri, esasen tarihin dogasina da uygunluk gostermektedir. Herkes icin genel-gecer bir tarih bakisindan

ziyade farkh goruslerin gerekgeleriyle dile getirildigi bir tarih algisina sahip olduklari fark edilmistir. Yapilan bazi
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¢alismalarda benzer sonuglara ulasildigi gérilmektedir (Avarogullar ve Kolcu, 2016; Ginal, 2018; Yesilbursa,

Donmez ve Kaya, 2020).

Tarih 6gretmen adaylarinin 100. yilinda Milli Miicadeleye iliskin goriislerinin ele alindigi bu arastirmada, tarihi bir
konunun, 6gretecek olanin gdziinden nasil algilandigi incelenmeye galisilmistir. Yani bir konu tGizerinden 6gretmen
adayinin disince dlnyasi, bilgi, tutum ve becerileri ortaya konularak, kisinin ilkogretimden itibaren tarihle ve
ozellikle Milli Micadele ile olan seriiveni degerlendirilmistir. Tarih 6gretmen adaylarinin Milli Micadele
konusunda aileden baslayarak ilkokul-ortaokul-lise ¢izgisi halinde bilgilerinin butlinlestigi c¢alismadan
¢ikartilabilecek bir durumdur. Ayrica okul 6ncesinde ve temel egitimde tarih egitiminin etkili oldugu
gorulmektedir. Bu durum, bahsedilen her iki ddnemde de tarih egitiminin verilmesi ve bu konuya 6nem verilmesi
gerektigini gostermektedir. Nitekim Aktin ve Dilek (2014) ¢alismalarinda su sonuca ulasmistir: “Okul éncesi
dénemde tarih é6gretiminde égrenme alani cocuklarin kendisiyle baglantili olarak ailesi, komsulari, toplum, devlet,
ulus, diinya ve evren ile ilgili somut konular ve degerler (izerine genisledigi gériilmektedir. Tarihsel 6grenmelerin
kapsami ¢ocuklarin kendisi ve ailesi ile ilgili ge¢mislik iceren olaylar, ilkelerinin, bélgelerinin resmi ve dini tatil
glinleri, tlkenin tarihi kahramanlari, bayrak ve ikonlar gibi sembollerinden ¢ikis yapilarak olusturulmaktadir.”
Akhan (2020) da yaptigl arastirmadan hareketle tarih bilincinin olusmasinda ilkokulda verilen tarih egitiminin

onemli ve gerekli olduguna dikkat ¢cekmistir.

Bu calismada, okul disi ve okul igi tarih egitiminde pek ¢ok bilesenin oldugu ortaya ¢ikmistir. Yani, aile, okul, ders
kitaplari, 6gretmenler, yasanilan yer, gorsel-isitsel materyaller, edebi Grlinler gibi pek ¢ok unsurun, bireysel ve
kolektif tarihin insasina olan etkisi goriilmektedir. Boylece, bir yandan gecmisteki tarih egitimi, diger yandan
gelecekteki tarihi inga eden kisiler Gzerinden bir analiz ve durum tespiti yapilmaya ¢alisilmigtir. Bitiin bunlarin
yani sira Tarkiye Cumhuriyetinin temelinin atildigi tarihi bir konunun bir asir sonra, 6gretecek olanlarin gézlyle
incelenmesi, yasarken anlatilan ve anlatildikga hissedilen bir tarihe ve tarih egitimine yol alinmasini saglayacaktir.
Bu bakimdan galisma, tarihsel bir konu tzerinden tarih egitiminin diinden bugiine bugiinden yarina durumuna,

O6gretmen adaylari tGzerinden bakma firsati vermektedir.

ONERILER

Arastirmadan hareketle, yerel tarihle ilgili ilk ve ortadgretim diizeyinde etkinliklerin gelistirilmesi ve sayisinin
artiriilmasi onerilmektedir. Ayrica Milli Micadele ile ilgili arastirma eserlerinin tanitiip okunmasi hususunda
ogrenciler tesvik edilmelidir. Bundan baska, Milli Micadele ile ilgili tarihi dizi ve filmlerin sayisi artirilmali ve
bunlar hazirlanirken pedagojik kaygilar gz 6niinde bulundurulmalidir. Tarih egitiminde aile faktorii géz 6niinde
bulundurulmali ve bu hususta bazi etkinlikler gelistirilmelidir. Bu durum, temel egitimde mustakil bir tarih
dersinin varligini da ortaya koymaktadir. Ozellikle ilkokul diizeyinde bir tarih egitiminin tekrar tartisiimasi

gerektigi onerilmektedir.
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Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir. ”
Yazar(lar)in Katki Orani Beyani: Yazarin bu makaleye katki orani %100'dr.
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