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ABSTRACT

The concept of cognitive flexibility, which expresses the ability of an individual to adapt his / her
approach or way of thinking to any event, situation, or way of thinking to the new situation, and
the concept of leisure satisfaction, which expresses the satisfaction it provides in the time outside
of the work activities and basic needs in order to survive. The aim of this study is to examine the
relationship between leisure satisfaction and cognitive flexibility of school psychological
counselors. The research was conducted in relational scanning model, one of the quantitative
research methods. The research was carried out in public schools in the province of Istanbul in
2019.The sample of the study consists of 157 women and 146 men, in total 303 school counselors.
“Cognitive Flexibility Inventory” and “Leisure Satisfaction Scale” were used as data collection tools.
Research data were tested using t-test, one-way analysis of variance (ANOVA) and correlation
analysis. According to the results of the research, the cognitive flexibility and leisure satisfaction of
the school psychological counselors were found to be high level. Cognitive flexibility and leisure
satisfaction of school counselors do not differ significantly according to gender, marital status, age
and education level. A highly significant positive correlation was found between cognitive flexibility
and leisure satisfaction of school counselors. The research findings were discussed within the
framework of the relevant literature, and recommendations were made.
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INTRODUCTION

Individuals face obstacles and problems in their social lives and with other people they have relationships with,
they experience stress and struggle to overcome such situations. Sometimes, although they do not experience
any problems and stress, they have to make some choices and make decisions. There are multiple options and
ways that the individual can choose to solve the problems faced or in any choice and decision-making process.
The attitudes and tendencies that the individual is born or born and grow up in affect the behavior of the
individual in relation to a situation. In other words, each individual may react differently to the same situation
and this situation cannot be ignored. At this point, cognitive flexibility, which expresses the ability to adapt an
individual's approach or way of thinking to any event, situation, and the emerging new situation, emerges as a

concept that needs to be examined (Sapmaz & Dogan, 2013).

Cognitive flexibility is the ability to adapt one's approach or way of thinking to an event or situation to a new
situation. It is the ability of an individual to adapt to certain situations, the ability to switch from thinking to
thought, or to approach different problems from different angles (Asici & ikiz, 2015). According to Martin,
Anderson and Thweatt (1998), cognitive flexibility is a skill that requires the realization of various behaviors
according to the needs of individuals. Although the individual has many choices about how to behave in any given
situation, they should review the alternatives in detail before making their decision. Canas, Fajardo and Salmeron
(2006) cognitive flexibility is the ability of an individual to adapt when faced with unexpected, sudden new
situations and problems, in order to solve these situations by producing alternative ways. While individuals with
high cognitive flexibility can make simple and spontaneous changes, individuals with low cognitive flexibility have
difficulty making changes. Studies consider cognitive flexibility as an important layer of interpersonal interaction,
the way the individual approaches problem solving and events (Altunkol, 2011; Diril, 2011; Giindiz, 2013; Asicl
& ikiz, 2015; Cox, 1980). It has been found that individuals with high cognitive flexibility are flexible in terms of
interaction, aware of their options in the face of communication and problems, are assertive, sensitive, and
confident in communication, resistant to conflict and uncertainty (Altunkol, 2011; Diril, 2011). Individuals with
cognitive flexibility are able to distinguish options, actively deal with new and difficult situations, always create
ideas of a b-plan and are competent in the context of adapting to new situations, they are successful in producing

new, original and sudden solutions to problems (Bilgin, 2009; Altunkol, 2011).

With the developing technology and changing living standards, especially in post-industrial societies, people's
time out of work has become as important as working time. This situation made the role of leisure time in social
structure undeniably important (Ceyhun 2008; Henderson, 2010). The concept of leisure time, which is estimated
to be the same age as the existence of humanity, is predicted to mean the interval that is suitable for the self-
development of the person in the time that is outside of the works and production works for survival in Ancient
Greece. It is seen that the understanding of leisure time in ancient Rome, which emphasized physical and mental
health, accelerated in this period (Juniu, 2000). It has a supporting structure. In adulthood, free time and leisure

time activities are defined as factors that contribute to getting away from stress, being monotonous, and
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increasing general satisfaction (Parham, 1996). Leisure time is a concept that includes different definitions from
past to present. Free time, in summary; It is defined as time left over from work, sleep and human obligations

(Broadhurst, 2001).

Individuals desire to spend their free time in open or closed spaces, passively or actively, in city or rural areas for
various reasons and expectations (Lapa & Agyar, 2012). Although the goals of people in leisure time activities are
separate, there is a point where they all meet. The person participates to enjoy leisure time activities and to
provide satisfaction as a result of the pleasure they receive (Celik, 2011). Leisure satisfaction; apart from the
coercion from the environment, the person must acquire unique skills, "health, social, cultural, sportive or
artistic" purposes willingly, without expecting any financial income, passively or actively for "health, leisure,
satisfaction, renewal and happiness sense" it is the level of meeting the expectations from the activities in a way
(Ardahan & Lapa, 2010). The concept of leisure time and the satisfaction gained during this period becomes more
and more important. However, the interaction of leisure time with concepts such as stress, anxiety, social well-
being, life satisfaction, quality of life, and job satisfaction has been examined, and results that cannot be ignored
have been reached (Gokge, 2008). Leisure time satisfaction, on the other hand, is expressed in the form of
positive feelings that emerge as a result of the person's fulfillment of his / her needs by engaging in leisure time
activities (Seigenthaler, 1997). The concept of leisure time satisfaction is not in a static structure, it is dynamic
according to the time, place and mental state. This dynamic structure does not represent a standard dynamism,
on the contrary, it describes an unpredictable and infinite dynamic structure. Because it is very difficult to predict
what kind of satisfaction any individual will gain from which activity. The mentioned concept of dynamism is used

both in this sense and in a constantly changing and non-constant meaning (Gokge, 2008).

Purpose of the Study

The purpose of this study is to examine the relationship between leisure satisfaction and cognitive flexibility
levels of school psychological counselors. In the research, the answers to the following questions were sought in

accordance with the general purpose:

1. Whatis the cognitive flexibility level of school psychological counselors?

N

Do the cognitive flexibility levels of school psychological counselors differ according to their gender,

marital status, age and education level?

3.  What s the leisure satisfaction level of the school psychological counselors?

4. Do the leisure satisfaction levels of school counselors differ according to their gender, marital status,
age and education level?

5. Is there a significant relationship between the leisure satisfaction levels of school counselors and their

cognitive flexibility levels?
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METHOD
Research Model
This research has been conducted by using relational scanning model, one of the quantitative research methods.

Relational Screening Model aims to determine the degree of change and/or degree between two or more

variables (Karasar, 2005).

Universe and Sample

The universe of the study consists of school psychological counselors working in schools affiliated to the Ministry
of National Education in Istanbul in 2019.. The sample of the study, on the other hand, consists of 303 school
psychological counselors, 157 women and 146 men, selected by convenience sampling. The frequency and

percentage values of the sampling are given in Table 1.

Table 1. Information on Demographic Characteristics of School Psychological Counselors in the Sample Group

Baseline characteristic Group n %
Gender Female 157 51,8
Male 146 48,2
Marital Status Married 159 52,5
Single 144 47,5
Age 21 - 30 years old 86 28,4
31-40 yearsold 83 27,4
41 - 49 years old 66 21,8
50 years and above 68 22,4
Education Level Bachelor degree 162 53,5
Master 141 46,5

Data Collection Tools

Research data were collected using "Personal Information Form", "Cognitive Flexibility Inventory" and "Leisure
Time Scale". The Cognitive Flexibility Inventory (CFl) developed by Dennis and Vander Wal (2010) was used to
determine the cognitive flexibility levels of school psychological counselors. The Turkish validity and reliability
study of the inventory was conducted by Giliim and Dag (2012). The 5-point Likert type inventory consisting of
20 items in total consists of two sub-dimensions named "alternatives" and "control". The Cronbach alpha value
of the alternatives sub-dimension is 0.91. The Cronbach alpha value of the control subscale was calculated as
0.84. CFl sub-dimensions have high internal consistency as in the original inventory. The scores obtained from
the scale are directly proportional to the level of cognitive flexibility. High scores indicate high ability to control
difficult situations and produce solutions within the framework of alternatives, while low scores indicate
cognitive rigidity associated with lower cognitive adaptation and ability to solve difficult situations (Dennis &
Vander Wal, 2010; Guliim & Dag 2012). Cronbach's Alpha internal consistency coefficients obtained from the
Cognitive Flexibility Inventory in this study were calculated as .82 for the "control" sub-dimension and .87 for the

"alternatives" sub-dimension.
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In order to measure the leisure time satisfaction levels of school psychological counselors, "Leisure Satisfaction
Scale" (LSS) developed by Beard and Raghed (1980) and adapted to Turkish by Gok¢e and Orhan (2011) was used.
The scale is a 5-Likert Type and includes six sub-dimensions named as Psychological, Educational, Social,
Relaxation, Physical and Aesthetic with 24 items. The scale Cronbach's Alpha internal consistency coefficient in
the overall total; .90, for the psychological sub-dimension; .77, for the educational sub-dimension; .77, for the
social sub-dimension; .76, for the relaxation subscale; .80, for the physiological sub-dimension; .79, for the
aesthetic sub-dimension;.79. Within the scope of this study, Cronbach's Alpha internal consistency coefficient
was .85 for the "psychological" sub-dimension, .80 for the "educational" sub-dimension, .82 for the "social" sub-
dimension, .81 for the "physical" sub-dimension of the Leisure Satisfaction Scale. It was calculated as .88 for

relaxation sub-dimension and .85 for “aesthetics” sub-dimension.

Based on the assumption that the scales used in the study are equally spaced, the score range coefficient for
arithmetic averages was found to be 0.80. Score Range = (Highest Value-Lowest Value) / 5 = 4/5 = 0.80.
Accordingly, the evaluation range of arithmetic means is as follows: 1.00-1.80 is "very low", 1.81-2.60 is "low",

2.61-3.40 is "medium", 3.41-4.20 is "high", 4.21-5.00 is "very high".

Data Collection and Analysis Process

The data collection form was applied face-to-face to the teachers at the school designated as a sample in the
2019-2020 Academic Year, after the permissions obtained from the Istanbul Provincial Directorate of National
Education. First, the participants were informed about the study and the purpose of the study was mentioned.
It has been informed that the participation will be fully voluntary and they can withdraw from the application if
they wish. It has been said that the information they give will be used purely for scientific purposes. Table 2

shows the normality test results of the scales.

Table 2. Normality Test Results of the Cognitive Flexibility Inventory and Leisure Time Satisfaction Scale

n Kurtosis Skewness p
303 -,742 -1,041 0,00**
Cognitive Flexibility Inventory 303 -,793 -,444 0,00**
Control 303 -,752 -,983 0,00**
Alternatives 303 -, 775 -1,052 0,00**
Leisure Satisfaction Scale 303 -,657 -,934 0,00**
Psychological 303 -,127 -1,056 0,00**
Educational 303 -,648 -,943 0,00**
Social 303 -,444 -,933 0,00**
Relaxation 303 -,752 -,679 0,00**
Physical 303 -,447 -1,001 0,00**

**p<0.01

When the related literature is examined, it is concluded that the kurtosis and skewness values between -2.0 and
+2.0 (George & Mallery, 2010), -1.5 and +1.5 (Tabachnick & Fidell, 2013) are accepted as normal distribution.

Cognitive Flexibility Inventory and Leisure Satisfaction Parametric tests (T-test, ANOVA and Correlation Analysis)
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were used in the analysis of the study, since the skewness and kurtosis values of the scale were observed to have

a normal distribution.
FINDINGS

It is seen that the average cognitive flexibility of school psychological counselors is 3.91 + 1.28. According to the
score range values, the cognitive flexibility of the school psychological counselors is at a high level. It is seen that

the "alternatives" sub-dimension has a higher average than the "control" sub-dimension (Table 3).

Table 3. Cognitive Flexibility Levels of School Psychological Counselors

n M SD Level
Cognitive Flexibility 303 3,91 1,28 High
Control 303 3,81 1,43 High
Alternatives 303 3,96 1,23 High

Whether the scores of the Cognitive Flexibility Inventory differ in terms of gender was analyzed using t-test
analysis for independent samples. It was found that the cognitive flexibility levels of school psychological
counselors did not differ significantly according to gender in terms of total score and sub-dimension scores (Table
4).

Table 4. Differentiation Status of Cognitive Flexibility Levels of School Psychological Counselors According to

Gender
Group n X SD T DF p
Cognitive Flexibility Female 157 3,90 1,28 .085 301 .932
Male 146 3,91 1,28
Control Female 157 3,81 1,43 -0,91 301 ,927
Male 146 3,82 1,44
Alternatives Female 157 3,97 1,24 192 301 .848
Male 146 3,95 1,23

Whether the scores of the Cognitive Flexibility Inventory differed with respect to marital status was analyzed
using the t-test analysis for independent samples. It was found that the cognitive flexibility levels of the school
psychological counselors did not significantly differ according to the marital status of the total score and sub-

dimension scores (Table 5).

Table 5. Differentiation Status of Cognitive Flexibility Levels of School Psychological Counselors According to
Marital Status

Group n X SD T DF p

Cognitive Flexibility Single 159 3,91 1,29 -.043 301 .966
Married 144 3,92 1,27

Control Single 159 3,80 1,44 -0,199 301 ,842
Married 144 3,83 1,42

Alternatives Single 159 3,97 1,24 .057 301 .945
Married 144 3,96 1,23
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Whether the scores of the Cognitive Flexibility Inventory differ according to age was analyzed using the ANOVA
test. It was found that the total score and sub-dimension scores of the cognitive flexibility levels of the school

psychological counselors did not differ significantly according to age (Table 6).

Table 6. Differentiation Status of Cognitive Flexibility Levels of School Psychological Counselors According to

Age
Group Sum of SD Average of Squares f p
Squares

Intergroup 1,530 3 ,510
5 Within 620,679 299 2,076 ,246 ,864
‘E Groups
S Total 622,209 302 323
N Intergroup ,968 3 1,549 ,208
2 Within 463,228 299 ,891
g Groups
% Total 464,197 302
© > Intergroup 1,049 3 ,350
2 = Within 496,849 299 1,662 ,210 ,889
§D % Groups
S Total 497,898 302

Whether the scores of the Cognitive Flexibility Inventory differ in relation to the educational level was analyzed
using t-test analysis for independent samples. It was found that the cognitive flexibility levels of the school
psychological counselors did not significantly differ according to the education level of the total score and sub-
dimension scores (Table 7).

Table 7. Difference Status of Cognitive Flexibility Levels of School Psychological Counselors According to
Education Level

Group n X SD T DF p

Cognitive Flexibility Bachelor 162 3,94 1,27 402 301 .688
Postgraduate 141 3,98 1,30

Control Bachelor 162 3,84 1,41 .325 301 746
Postgraduate 141 3,78 1,46

Alternatives Bachelor 162 3,99 1,23 438 301 .662
Postgraduate 141 3,93 1,25

The average "leisure satisfaction" of school psychological counselors was found to be 3.79 + 1.17. According to
the score range values, the leisure time satisfaction of the school psychological counselors is high. It is observed
that the "relaxation" sub-dimension has the highest average and the "physical" sub-dimension has the lowest
average (Table 8).

Table 8. Leisure Satisfaction Levels of School Psychological Counselors

n X SD

Psychological 303 3,92 1,33
Educational 303 3,75 1,23
Social 303 3,90 1,26
Relaxation 303 3,96 1,17
Physical 303 3,29 1,26
Aesthetic 303 3,92 1,30
Leisure Satisfaction 303 3,79 1,17
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Whether the leisure time satisfaction levels of school counselors differed according to their gender was analyzed
using t-test analysis for independent samples. It was found that leisure satisfaction levels of school psychological

counselors did not differ significantly according to gender in terms of total score and sub-dimension scores (Table

9).

Table 9. Difference Status of Leisure Satisfaction Levels of School Psychological Counselors According to Gender

Group n X ) F p

Female 157 3,93 1,32 ,010 ,920

Psychological Male 146 3,91 1,35
Female 157 3,76 1,29 ,006 ,938

Educational Male 146 3,75 1,17
Female 157 3,91 1,21 ,042 ,837

Social Male 146 3,98 1,32
Female 157 4,06 1,16 ,045 ,832

Relaxation Male 146 3,98 1,19
Female 157 3,27 1,33 ,079 ,779

Physical Male 146 3,31 1,19
Female 157 3,94 1,34 ,127 ,721

Aesthetic Male 146 3,89 1,26

Whether the leisure satisfaction levels of school counselors differed according to marital status was analyzed
using t-test analysis for independent samples. It was found that the leisure satisfaction levels of school
psychological counselors did not differ significantly according to the marital status of the total score and sub-

dimension scores (Table 10).

Table 10. School Counselors' Leisure Satisfaction Level According to Marital Status

Group n X SD F p

Single 159 3,88 1,34 ,218 ,641

Psychological Married 144 3,96 1,32
Single 159 3,73 1,20 ,087 ,769

Educational Married 144 3,77 1,27
Single 159 3,91 1,25 ,018 ,894

Social Married 144 3,89 1,29
Single 159 4,06 1,15 ,001 ,981

Relaxation Married 144 3,96 1,20
Single 159 3,26 1,25 ,144 ,704

Physical Married 144 3,32 1,28
Single 159 3,90 1,32 ,032 ,858

Aesthetic Married 144 3,93 1,29

Whether the leisure satisfaction levels of school counselors differed according to their ages was examined using
the ANOVA test. It was found that the leisure satisfaction levels of school psychological counselors did not

significantly differ according to age in terms of total score and sub-dimension scores (Table 11).
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Table 11. Differentiation Status of Leisure Time Satisfaction Levels of School Psychological Counselors

According to Age

Group n X SD F p
21-30 86 4,08 1,26
Psychological 31-40 83 3,94 1,35 ,732 ,534
41-49 66 3,83 1,38
50+ 68 3,78 1,35
21-30 86 3,81 1,11
Educational 31-40 83 3,72 1,32 ,101 ,959
41-49 66 3,71 1,32
50+ 68 3,76 1,21
21-30 86 4,03 1,23
Social 31-40 83 3,91 1,28 ,572 ,634
41-49 66 3,84 1,27
50+ 68 3,38 1,29
21-30 86 4,06 1,14
Relaxation 31-40 83 3,91 1,23 ,291 ,832
41-49 66 3,94 1,15
50+ 68 3,92 1,19
21-30 86 3,40 1,21
Physical 31-40 83 3,27 1,25 ,374 ,772
41-49 66 3,18 1,35
50+ 68 3,28 1,27
21-30 86 3,97 1,33
Aesthetic 31-40 83 3,86 1,32 ,107 ,956
41-49 66 3,90 1,34
50+ 68 3,94 1,22

Whether the leisure satisfaction levels of school psychological counselors differed according to their educational
levels was analyzed using t-test analysis for independent samples. It was found that leisure satisfaction levels of
school psychological counselors did not differ significantly according to their education level in terms of total

score and sub-dimension scores (Table 12).

Table 12. The Differentiation Status of Leisure Satisfaction Levels of School Psychological Counselors According

to Education Level

Group n X SD F p

Bachelor 162 3,95 1,29 ,136 ,712

Psychological Postgraduate 141 3,89 1,38
Bachelor 162 3,75 1,27 ,008 ,931

Educational Postgraduate 141 3,76 1,19
Bachelor 162 3,95 1,25 ,561 ,455

Social Postgraduate 141 3,84 1,28
Bachelor 162 4,01 1,14 ,514 ,474

Relaxation Postgraduate 141 3,91 1,21
Bachelor 162 3,26 1,27 ,211 ,646

Physical Postgraduate 141 3,32 1,25
Bachelor 162 3,92 1,28 ,011 ,916

Aesthetic Postgraduate 141 3,91 1,33

According to the results of the correlation analysis conducted to determine the relationship between the scores

of the cognitive flexibility inventory and leisure satisfaction scale of the school psychological counselors; It was
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found that there was a high and significant positive correlation between the total score and all sub-dimensions
of the Cogpnitive Flexibility Inventory (CFI) and the total score of the leisure satisfaction scale (LSS) (p <0.01). It
was found that there is a positive, high and significant relationship between the sub-dimension and all sub-
dimensions of the leisure satisfaction scale (p <0.01). The highest rank of the total score of the Cognitive Flexibility
Inventory (CFl) sub-dimensions of the leisure satisfaction scale (LSS) is seen to be associated with the social,

psychological and aesthetic sub-dimensions (Table 13).

Table 13. The Relationship Status between Cognitive Flexibility Levels of School Psychological Counselors and

Leisure Satisfaction

" 3 _
(9] — ©
2 & 5 _ S o
—_— — .; © e -
- E g B £ 2L
5 2 - 3 3 3 Zz < 3 2
o < o a v A o o < 1
Control 1
Alternatives ,922%* 1
CFI ,970**  989** 1
Psychological ,904%*  909**  g24%** 1
Educational ,888%*  857**  @@5** ,803** 1
Social ,913*%*  906** ,926** ,882%* ,826%* 1
Physical ,812**  830**  838** ,780**  811**  796** 1
Relaxation ,880%*  883** ,898%** ,887%* ,825%* ,875%*  753** 1
Aesthetic ,895**  886**  ,906** ,869**  847**  Bee** | 758**  818* 1
LSS ,954%*  g5Q** ,969%** ,942%* ,920%* ,945%*  883**  g28*  931** ]

** Correlation is significant at the 0.01 level
CFI- Cognitive Flexibility Inventory
LSS- Leisure Satisfaction Scale

CONCLUSION and DISCUSSION

According to the findings of the study, it was found that the cognitive flexibility level of school counselors did not
differ significantly according to the variables of gender, marital status, age and education level. Uziimcii and
Muezzin (2018) found that the cognitive flexibility scores of teachers did not differ according to the gender
variable. In the studies conducted by Yesil (2019) on family physicians and specialist physicians and by Polatoglu
(2018) on teachers working with individuals with special needs, it was found that the level of cognitive flexibility
does not differ according to marital status. Asici and ikiz (2015) in the sample of university students and Soylu
(2019) found that the age variable did not cause a significant difference in the level of cognitive flexibility in the
sample of preschool teachers. Bertiz (2018) and Soylu (2019) found in their research that the level of cognitive
flexibility does not differ significantly according to the education level. All these findings coincide with the
findings of the present study. The high level of cognitive flexibility of school counselors can be explained by the

education and training they have received. Because there are many theoretical and applied courses that will
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develop problem solving skills in guidance and psychological counseling field education. In addition, school
psychological counselors who continue their profession are among the group that frequently use their skills in
problem solving, decision-making, communication and crisis management in their institutions. Considering the
variety and unpredictability of the problems encountered, the cognitive flexibility levels of school psychological

counselors can improve.

The findings of the study show that the leisure satisfaction levels of school psychological counselors do not differ
significantly according to the variables of gender, marital status, age and education level. Broughton and Beggs
(2007) found that leisure time satisfaction did not differ according to the gender variable in the sample of
individuals over the age of 65, and Lapa (2013) in the sample of those participating in recreational activities.
Riddick (1986) and Oztas (2018) found that the level of leisure time satisfaction does not differ according to the
age variable. Koksal (2019) found that leisure time satisfaction does not differ according to age. Gokge (2008)
and Oztas (2018), examining the effect of marital status on leisure time satisfaction, found that leisure time
satisfaction did not differ according to marital status variable. All these findings coincide with the findings of the
present study. The high level of leisure satisfaction of school counselors can be explained by the positive effect
of their education on their personal and psychological development. School psychological counselors, who
support their clients in solving their problems and realizing themselves, also care about their subjective well-

being; they are going to increase the positive experiences in their lives.

According to the findings of the study, a highly significant positive correlation was found between the cognitive
flexibility of school counselors and their leisure time satisfaction. A statistically significant and highly positive
correlation was found between the two sub-dimensions of the cognitive flexibility inventory (control,
alternatives) and six sub-dimensions of the leisure satisfaction scale (psychological, educational, social, physical,
relaxation and aesthetics). In studies on cognitive flexibility, cognitive flexibility has been considered as an
important layer of interpersonal interaction, the way the individual approaches problem solving and events. The
findings of this study support the findings of previous studies (Altunkol, 2011; Diril, 2011; Glindiliz, 2013; Asicl &
ikiz, 2015).

RECOMMENDATIONS

Suggestions for practitioners and researchers in the light of the findings of this study are presented in the
appendix:

¢ In occupational groups where cognitive flexibility is important, especially school counselors, they can be
encouraged to use their free time efficiently by organizing activities that the individual can easily participate in.
« Trainings and conferences can be given to school counselor candidates to spend their leisure time efficiently
during the undergraduate education process. Appropriate activities can be added to the course contents.

¢ The relevant study can be made by taking samples from other provinces and other countries and the results

can be compared with this study.
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¢ The relationship between leisure satisfaction and cognitive flexibility of employees in different occupational

groups can be examined.
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OKUL PSiKOLOJIK DANISMANLARININ SERBEST ZAMAN DOYUMU iLE BiLiSSEL
ESNEKLIKLERi ARASINDAKI iLiSKi

0z

Bireyin herhangi bir olaya, duruma yonelik yaklasimini veya dislinme bicimini, ortaya ¢ikan yeni
duruma adapte edebilme yetenegini ifade eden bilissel esneklik kavrami ve hayatta kalabilmek
adina gergeklestirdigi ¢alisma faaliyetlerinin ve temel gereksinimlerinin disinda kalan zamanda
sagladigl tatmini ifade eden serbest zaman doyumu kavrami bu ¢alismanin temel kavramlarini
olusturmaktadir. Bu ¢alismanin amaci okul psikolojik danismanlarinin serbest zaman doyumu ile
biligsel esneklikleri arasindaki iliskinin incelenmesidir Arastirma nicel arastirma yontemlerinden
iliskisel tarama modelinde yapilmistir. Arastirma 2019 yilinda istanbul ilinde yer alan devlet
okullarinda ydratilmastir. Arastirmanin 6rneklemini 157 kadin, 146 erkek toplamda 303 okul
psikolojik danismani olusturmaktadir. Veri toplama araci olarak, “Bilissel Esneklik Envanteri” ve
“Serbest Zaman Doyum Olgegi” kullanilmistir. Arastirma verileri t-testi, tek yonlii varyans analizi
(ANOVA) ve korelasyon analiz kullanilarak test edilmistir. Arastirma sonucuna goére, okul psikolojik
danismanlarinin bilissel esneklik ve serbest zaman doyumlari yiiksek diizeyde bulunmustur. Okul
psikolojik danismanlarinin bilissel esneklikleri ve serbest zaman doyumlari cinsiyet, medeni durum,
yas ve egitim diizeyine gore anlamli bir farkhlik géstermemektedir. Okul psikolojik danismanlarinin
bilissel esneklikleri ile serbest zaman doyumu diizeyleri arasinda ise pozitif yonde yiksek dizeyde
anlamh bir iliski bulunmustur. Arastirma bulgulari ilgili alanyazin c¢ercevesinde tartisilarak,
onerilerde bulunulmustur.

Anahtar kelimeler: Bilissel esneklik, serbest zaman doyumu, okul psikolojik danismanlari.
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GiRiS

Bireyler, iliski kurduklari diger insanlarla ve sosyal yasamlarinda engeller ve sorunlarla karsi karsiya gelmekte,
stres yagamakta ve bu gibi durumlarin tstesinden gelmek igin ¢abalamaktadirlar. Bazen de higbir sorun ve stres
yasamamasina ragmen birtakim secimlerde bulunmak ve kararlar almak zorunda kalmaktadirlar. Karsi karsiya
kalinan sorunlari ¢6zme veya yapilacak herhangi bir se¢cim ve karar verme sirecinde bireyin karsisina tercih
edebilecegi birden cok segenek ve yol gikmaktadir. Bireyin dogustan getirdigi ya da icinde dogup buyudigi tutum
ve egilimler, bireyin bir durumla alakali davranis bicimini etkilemektedir. Yani her birey ayni duruma farkli farkli
tepkide bulunabilir ve bu durum g6z ardi edilemez. Bu noktada ise bireyin herhangi bir olaya, duruma yonelik
yaklasimini veya dusiinme bigimini, ortaya ¢ikan yeni duruma adapte edebilme yetenegini ifade eden bilissel

esneklik, incelenmesi gereken bir kavram olarak ortaya ¢ikmaktadir (Sapmaz ve Dogan, 2013).

Bilissel esneklik; bir olaya, duruma yoénelik yaklasimini ya da disiinme seklini yeni duruma adapte edebilme
yetenegidir. Bireyin kimi durumlara adapte olabilmesi, dislinceden diisiinceye ge¢me yetenegi ya da farkh
sorunlara farkl agilardan yaklasma kapasitesidir (Asici ve ikiz, 2015). Martin, Anderson ve Thweatt (1998)’e gore
bilissel esneklik, bireylerin gereksinimlerine gore cesitli davranislarin gergeklesmesini gerektiren bir yetidir. Birey,
herhangi bir durumda nasil bir davranis gosterebilecegiyle ilgili bircok tercihe sahip olmakla beraber, kararini
vermeden oOnce alternatifleri detayli olarak gézden gegirmelidir. Canas, Fajardo ve Salmeron (2006) bilissel
esnekligi, bireyin beklenmeyen, aniden olusan yeni durumlar ve problemler ile karsilastiginda bu durumlari
alternatif yollar Ureterek ¢6zebilmek i¢in bir uyum saglama yetisidir. Yiksek bilissel esneklige sahip bireyler basit
ve spontane degisimler yapabilirken, diisik bilissel esneklige sahip bireyler degisimler yapma konusunda
zorlanmaktadir (Asici ve ikiz, 2015). Arastirmalar biligsel esnekligi bireylerarasi etkilesimin &nemli bir katmani,
bireyin problem ¢6zme ve olaylara yaklasim bicimi olarak ele alinmaktadir. (Altunkol, 2011; Diril, 2011; Giindiiz,
2013; Asici ve ikiz, 2015; Cox, 1980). Bilissel esneklik diizeyi yiiksek bireylerin etkilesim yéniinden esnek, iletisim
ve sorunlar karsisinda segeneklerinin farkinda olan, atilgan, hassas, iletisimde 6zglivenli, anlasmazliga ve
belirsizlige dayanikl bireyler olduklari bulunmustur (Altunkol, 2011; Diril, 2011). Bilissel esneklige sahip birey,
seceneklerin ayirt edebilir, yeni ve glic durumlarla aktif bas edebilir, her zaman bir b-planina ait fikirler
olusturabilir ve yeni durumlara adapte olma baglaminda yetkindir, sorunlar karsisinda yeni, orijinal ve aniden

ortaya ¢ikan ¢ézimler Gretmekte basarilidir (Bilgin, 2009; Altunkol, 2011).

Gelisen teknoloji ve degisen yasam standartlari ile 6zellikle sanayi sonrasi toplumlarda insanlarin ¢alisma zamani
kadar galisma disinda kalan zamani da 6nem kazanmistir. Bu durum ise serbest zaman kavraminin toplumsal
yapidaki roliinii reddedilemeyecek derecede 6nemli hale getirmistir (Ceyhun 2008; Henderson, 2010). insanhigin
varolusuyla ayni yasta oldugu tahmin edilen serbest zaman kavrami Eski Yunan’da hayatta kalma gayesiyle
yapilan isler ve liretim islerinin disinda kalan zamanda kisinin kendini gelistirmesi icin uygun olan aralik anlami
tasidigi 6ngorilir. Antik Roma’nin bedensel ve zihinsel saghgl 6n plana alan serbest zaman anlayisinin bu
donemde daha da hiz kazandigi gorilmektedir (Juniu, 2000).Serbest zaman kavrami insan yasami baglaminda

bakildiginda bir bitindir, 6zellikle ¢cocukluk ve ergenlikte sosyal, bilissel, fiziksel ve duygusal agidan gelisimi
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destekleyen bir yapiya sahiptir. Yetiskinlikte ise serbest zaman ve serbest zaman etkinlikleri stresten,
monotonlagsmaktan uzaklasma ve genel doyum dizeyini arttirmaya katki saglayan bir faktér olarak
tanimlanmaktadir (Parham, 1996). Serbest zaman, ge¢misten gliniimiize fark tanimlar iceren bir kavramdir.
Serbest zaman, Ozetle; is, uyku ve insani zorunluluklardan arta kalan zaman bigiminde tanimlanmistir

(Broadhurst, 2001).

Bireyler var olan serbest zamanlarini degisik nedenlerle ve beklentilerle agik veya kapali mekanlarda, edilgen veya
faal sekilde, sehirde veya kirsal alanlarda serbest zaman faaliyetlerinde bulunarak gegirmeyi arzulamaktadir (Lapa
ve Agyar, 2012). Kisilerin serbest zaman faaliyetinde bulunma hedefleri ayri ayri olsa da hepsinin bulustugu bir
nokta mevcuttur. Kisi serbest zaman faaliyetinden zevk almak ve aldig zevk neticesinde doyum saglamak icin
katilir (Celik, 2011). Serbest zaman doyumu; ¢cevreden gelen zorlamalardan ayri olarak, kisinin 6zglin beceriler

III

elde etmek, “saglik, sosyal, kiltlrel, sportif veya sanatsal” amaglar istekli bir sekilde, hicbir maddi gelir ummadan,
“saglik, eglenme, hosnutluk, yenilenmek ve mutluluk duygusu” icin edilgen ya da faal bir sekilde yer aldig
faaliyetlerden beklentisini karsilama diizeyidir (Ardahan ve Lapa, 2010). Serbest zaman kavrami ve bu sire
zarfinda edinilen doyum gittikge dnemini arttirmaktadir. Bununla birlikte, serbest zamanin stres, kaygi, sosyal
iyilik dizeyi, yasam doyumu, yasam kalitesi, is doyumu gibi kavramlarla etkilesimi incelenmistir ve goz ardi
edilemez sonuglara ulasiimistir (Gokge, 2008). Serbest zaman doyumu ise kisinin serbest zaman faaliyetlerinde
bulunarak gereksinimlerini karsilamalari sonucunda olusan olumlu hissiyatlar biciminde ifade edilmektedir
(Seigenthaler, 1997). Serbest zaman doyumu kavrami duragan bir yapida degildir, icinde bulunulan zamana,
mekana, ruhsal duruma gore dinamiklik arz eder. Bu dinamik yapi standart bir dinamikligi ifade etmez bilakis
Ongorilemez ve sonsuz bir dinamik yapiyi tarif eder. Clinkii herhangi bir bireyin hangi etkinlikten ne sekilde bir

doyum elde edecegini dngérmek ¢ok zordur. Bahsedilen dinamiklik kavrami da hem bu anlamiyla hem de siirekli

bir sekilde degisen, sabit kalmayan anlamiyla kullaniimaktadir (Gokge, 2008).

Okul psikolojik danismanlari kurumlarinda problem ¢ézme, karar verme, iletisimi krizi yonetme becerilerini
siklikla kullanan grup icerisinde yer almaktadir. Karsilasilan problemlerin cesitliligi ve dngorilemezligi dikkate
alindiginda okul psikolojik danismanlarinin bilissel esneklik dizeyleri dnemli olmaktadir. Sosyal iyilik dizeyi,
yasam doyumu, yasam kalitesi, is doyumu gibi pek ¢ok olumlu kavramlarla ile iliskili oldugu gorilen (serbest
zaman doyumu kavraminin bilissel esneklik diizeyini etkiledigi disliniilmektedir (Gokce, 2008; Seigenthaler,

1997).

Arastirmanin Amaci
Bu arastirmanin amaci okul psikolojik danismanlarinin serbest zaman doyum ile bilissel esneklik dizeyleri
arasindaki iliskinin incelenmesidir. Arastirmada genel amaca bagh kalinarak asagida belirtilen sorulara yanit
aranmistir:

1. Okul psikolojik danismanlarinin bilissel esneklikleri hangi diizeydedir?

2. Okul psikolojik danismanlarinin bilissel esneklik diizeyleri cinsiyetlerine, medeni durumlarina,

yaslarina ve egitim diizeylerine gére farkhilasmakta midir?
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3. Okul psikolojik danismanlarinin serbest zaman doyumlari hangi diizeydedir?

4. Okul psikolojik danismanlarinin serbest zaman doyum dizeyleri cinsiyetlerine, medeni durumlarina,
yaslarina ve egitim diizeylerine gére farkhlasmakta midir?

5. Okul psikolojik danigmanlarinin serbest doyum diizeyleri ile bilissel esneklik diizeyleri arasinda

anlamli bir iligki var midir?

YONTEM

Arastirmanin Model

Bu arastirma nicel arastirma yéntemlerinden iliskisel tarama modeli kullanilarak yapilmistir. iliskisel Tarama

Modeli, iki ve daha fazla degisken arasindaki degisimi ve/veya derecesini belirlemeyi amaclar (Karasar, 2005).

Evren ve Orneklem

Arastirmanin evrenini 2019 yilinda istanbul ilinde Milli Egitim Bakanligr'na bagl okullarda gérev yapan okul
psikolojik danismanlari olugturmaktadir. Aragtirmanin drneklemini ise kolayda érnekleme yontemiyle segilmis
157 kadin, 146 erkek toplam 303 okul psikolojik danismani olusturmaktadir. Ornekleme ait frekans ve yiizdelik

degerleri Tablo 1’ de verilmektedir.

Tablo 1. Orneklem Grubundaki Okul Psikolojik Danismanlarinin Demografik Ozelliklerine iliskin Bilgiler

Degiskenler Grup n %
Cinsiyet Erkek 157 51,8
Kadin 146 48,2
Medeni Durum Evli 159 52,5
Bekar 144 47,5
Yas 21-30vyas 86 28,4
31-40 yas 83 27,4
41 - 49 yas 66 21,8
50+ yas 68 22,4
Egitim Diizeyi Lisans 162 53,5
Lisansisti 141 46,5

Veri Toplama Araglari

Arastirma verileri “Kisisel Bilgi Formu” , “Bilissel Esneklik Envanteri” ve “Serbest Zaman Olcegi” kullanilarak
toplanmistir. Okul psikolojik danismanlarinin bilissel esneklik diizeylerini belirlemek icin Dennis ve Vander Wal
(2010) tarafindan gelistirilen Bilissel Esneklik Envanteri’nden (BEE) yararlanilmistir. Envanterin Tiirk¢e gecerlilik
ve guvenirlilik calismasi Gilim ve Dag (2012) tarafindan yapilmistir. Toplam 20 maddeden olusan 5’li likert tipi
envanter “alternatifler” ve “kontrol” adinda iki alt boyuttan olusmaktadir. Alternatifler alt boyutunun Cronbach
alfa degeri 0,91'dir. Kontrol alt 6lgeginin ise Cronbach alfa degeri ise 0,84 olarak hesaplanmistir. BEE alt boyutlari,
orijinal envanterdeki gibi yiiksek i¢ tutarliiga sahiptir. Olcekten alinan puanlar bilissel esneklik diizeyi ile dogru
orantilidir. Yiiksek puanlar karsilasilan glic durumlari kontrol altina alma ve alternatifler cergevesinde ¢6ziim

Uretebilme becerisinin yiksekligine dlsik puanlar ise glic durumlarda ortaya ¢ikan daha distik bilissel uyum ve
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¢coziim kabiliyetiile baglantili bilissel katiliga isaret eder (Dennis ve Vander Wal, 2010; Gilim ve Dag 2012). Bilissel
Esneklik Envanterinden bu arastirmada elde edilen Cronbach’s Alfa i¢ tutarlik katsayilari “kontrol” alt boyutu igin

.82, “alternatifler” alt boyutu i¢in .87 olarak hesaplanmistir.

Okul psikolojik danismanlarinin serbest zaman doyum dizeylerini 6lgmek amaciyla, Beard ve Raghed (1980)
tarafindan gelistirilen, Gokge ve Orhan (2011) tarafindan Tirkce’ ye uyarlanarak, gegerlilik ve gtivenirliligi yapilan
“Serbest Zaman Doyum Olgegi” kullanilmistir. Olgek 5’li Likert Tipi olup 24 maddeli, Psikolojik, Egitimsel, Sosyal,
Rahatlama, Fiziksel ve Estetik olarak isimlendirilen alti alt boyutu icermektedir. Olcek Cronbach’s Alfa i¢ tutarlik
katsayisi genel toplamda; .90, Psikolojik alt boyut icin; .77, egitimsel alt boyut igin; .77, sosyal alt boyut igin; .76,
rahatlama alt boyutu icin; .80, fizyolojik alt boyut icin; .79, estetik alt boyutu igin; .79’ dur. Serbest Zaman Doyum
Olgeginin yapilan bu arastirma kapsaminda Cronbach’s Alfa i¢ tutarlik katsayisi “psikolojik” alt boyutu igin .85,

“, v |Il

egitimse

III

alt boyutu igin .80, “sosyal” alt boyutu icin .82, “fiziksel” alt boyutu i¢in .81, “rahatlama” alt boyutu

icin .88, “estetik” alt boyutu igin .85 olarak hesaplanmistir.

Arastirmada kullanilan o6lgeklerin esit aralikli oldugu varsayimindan hareket edilerek, aritmetik ortalamalar icin
puan araligi katsayisi 0.80 olarak bulunmustur. Puan Araligi= (En Yiksek Deger-En Dusuk Deger)/5= 4/5 =0.80.
Buna gore aritmetik ortalamalarin degerlendirme araligi sdyledir: 1.00-1.80 arasi “¢ok disuk”, 1.81-2.60 arasi

“dislik”, 2.61-3.40 arasi “orta”, 3.41-4.20 arasi “yliksek”, 4.21-5.00 “cok yuiksek”.

Verilerin Toplanmasi ve Analizi

Veri toplama formu istanbul il Milli Egitim Miidirligi’nden alinan izinler sonrasinda, 2019-2020 Egitim - Ogretim
Yilinda érneklem olarak belirlenen okuldaki égretmenlere yiiz yiize uygulanmistir. Once katilimcilara galisma
hakkinda bilgilendirme yapilarak arastirmanin amacindan bahsedilmistir. Katilimin tamamen goénllilik esasina
uygun olarak saglanacagi ve dilerlerse uygulamadan cekilebilecekleri bilgisi verilmistir. Verdikleri bilgilerin
tamamen bilimsel amaglarla kullanilacagi sdylenmistir. Tablo 2’ de 6lgeklerin normallik testi sonuglari yer

almaktadir.

Tablo 2. Bilissel Esneklik Envanteri, Serbest Zaman Doyum Olgegi ve Alt Boyutlarina Ait Normallik Test Sonuglari

n Kurtosis Skewness p
Bilissel Esneklik Envanteri 303 -, 742 -1,041 0,00**
Kontrol 303 -,793 -,444 0,00**
Alternatifler 303 -, 752 -,983 0,00**
Serbest Zaman Doyum Olgegi 303 -, 775 -1,052 0,00**
Psikolojik 303 -,657 -,934 0,00**
Egitimsel 303 -,127 -1,056 0,00**
Sosyal 303 -,648 -,943 0,00**
Rahatlama 303 -,444 -,933 0,00**
Fiziksel 303 -,752 -,679 0,00**
Estetik 303 -,447 -1,001 0,00**

**p<0.01
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ilgili alanyazin incelendiginde basiklik ve carpiklik degerlerinin -2.0 ile +2.0 (George ve Mallery, 2010), -1.5 ile +1.5
(Tabachnick ve Fidell, 2013) arasinda olmasinin normal dagihm olarak kabul edildigi sonucuna ulasiimistir. Bilissel
Esneklik Envanteri ve Serbest Zaman Doyum Olceginde carpiklik ve basiklik degerleri incelendiginde normal
dagihima sahip olduklari goruldigu igin ¢alismada yapilan analizlerde parametrik testler (T-testi, ANOVA ve

Korelasyon Analizi) kullanilmistir.
BULGULAR
Okul psikolojik danismanlarinin “bilissel esneklik” ortalamasinin 3,91+1,28 oldugu goériilmektedir. Puan araligi

degerlerine gore okul psikolojik danismanlarinin bilissel esneklikleri yuksek diizeydedir. “Alternatifler” alt

boyutunun “kontrol” alt boyutuna gore daha yliksek ortalamaya sahip oldugu gérilmektedir (Tablo 3).

Tablo 3. Okul Psikolojik Danismanlarinin Bilissel Esneklik Dizeyleri

n M SD Dizey
Bilissel Esneklik 303 3,91 1,28 Yiksek
Kontrol 303 3,81 1,43 Yiiksek
Alternatifler 303 3,96 1,23 Yiksek

Bilissel Esneklik Envanterine ait puanlarin cinsiyete iliskin olarak farklilasip farklilasmadigi bagimsiz 6rneklemler
icin t-test analizi kullanilarak incelenmistir. Okul psikolojik danismanlarinin biligsel esneklik diizeylerinin toplam

puan ve alt boyut puanlari agisindan cinsiyete gore anlamh olarak farklilasmadigi bulunmustur (Tablo 4).

Tablo 4. Okul Psikolojik Danismanlarinin Bilissel Esneklik Diizeylerinin Cinsiyetlerine Gore Farklilasma Durumu

Grup n X SD T DF p

Biligsel Esneklik Kadin 157 3,90 1,28 .085 301 932
Erkek 146 3,91 1,28

Kontrol Kadin 157 3,81 1,43 -0,91 301 ,927
Erkek 146 3,82 1,44

Alternatifler Kadin 157 3,97 1,24 192 301 .848
Erkek 146 3,95 1,23

Bilissel Esneklik Envanterine ait puanlarin medeni duruma iliskin olarak farklilasip farkhlasmadigi bagimsiz
orneklemler icin t-test analizi kullanilarak incelenmistir. Okul psikolojik danismanlarinin bilissel esneklik
diizeylerinin toplam puan ve alt boyut puanlarinin medeni duruma gore anlamh olarak farkhlasmadigi

bulunmustur (Tablo 5).

Tablo 5. Okul Psikolojik Danismanlarinin Bilissel Esneklik Diizeylerinin Medeni Duruma Gore Farklilagsma

Durumu
Grup n X SD T DF p
Biligsel Esneklik Bekar 159 3,91 1,29 -.043 301 .966
Evli 144 3,92 1,27
Kontrol Bekar 159 3,80 1,44 -0,199 301 ,842
Evli 144 3,83 1,42
Alternatifler Bekar 159 3,97 1,24 .057 301 .945
Evli 144 3,96 1,23
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Biligsel Esneklik Envanterine ait puanlarin yagsa gore farklilagip farklilagmadigi ANOVA testi kullanilarak
incelenmistir. Okul psikolojik danismanlarinin bilissel esneklik diizeylerinin toplam puan ve alt boyut puanlarinin

yasa gore anlaml olarak farkhlagsmadigi bulunmustur (Tablo 6).

Tablo 6. Okul Psikolojik Danismanlarinin Bilissel Esneklik Diizeylerinin Yaga Gore Farklilasma Durumu

Grup Kareler SD Kareler Ortalamasi f p
Toplami

_ Gruplararasi 1,530 3 ,510
2 Gruplarici 620,679 299 2,076 ,246 ,864
S Toplam 622,209 302

Gruplararasi ,968 3 323
. Gruplarici 463,228 299 1,549 ,208 ,891
< Toplam 464,197 302
3 S Gruplararasi 1,049 3 ,350
ﬁ,. [T Gruplarigi 496,849 299 1,662 ,210 ,889
@ & Toplam 497,898 302

Bilissel Esneklik Envanterine ait puanlarin egitim dizeyine iliskin olarak farklilasip farkhlasmadigi bagimsiz
orneklemler igin t-test analizi kullanilarak incelenmistir. Okul psikolojik danismanlarinin biligsel esneklik
dizeylerinin toplam puan ve alt boyut puanlarinin egitim dizeyine goére anlamh olarak farklilagmadig

bulunmustur (Tablo 7).

Tablo 7. Okul Psikolojik Danismanlarinin Bilissel Esneklik Diizeylerinin Egitim Diizeyine Gore Farklilagma

Durumu
Grup n X SD T DF p
Bilissel Esneklik Lisans 162 3,94 1,27 402 301 .688
Lisansustl 141 3,98 1,30
Kontrol Lisans 162 3,84 1,41 .325 301 .746
LisansUstu 141 3,78 1,46
Alternatifler Lisans 162 3,99 1,23 438 301 .662
Lisansusti 141 3,93 1,25

Okul psikolojik danismanlarinin “serbest zaman doyumu” ortalamasi 3,79+1,17 olarak bulunmustur. Puan araligi
degerlerine gore okul psikolojik danismanlarinin serbest zaman doyumu yliksek diizeydedir. “Rahatlama” alt

boyutunun en yiksek, “fiziksel” alt boyutunun ise en distk ortalamaya sahip oldugu goérilmektedir (Tablo 8).

Tablo 8. Okul Psikolojik Danismanlarinin Serbest Zaman Doyum Diizeyleri

n X SD

Psikolojik 303 3,92 1,33
Egitimsel 303 3,75 1,23
Sosyal 303 3,90 1,26
Rahatlama 303 3,96 1,17
Fiziksel 303 3,29 1,26

Estetik 303 3,92 1,30

Serbest Zaman Doyumu 303 3,79 1,17
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Okul psikolojik danismanlarinin cinsiyetlerine goére serbest zaman doyum diizeylerinin farkllasip farklilagmadig
bagimsiz 6rneklemler icin t-test analizi kullanilarak incelenmistir. Okul psikolojik danismanlarinin serbest zaman
doyum diizeylerinin toplam puan ve alt boyut puanlari agisindan cinsiyete gére anlamli olarak farkhlasmadigi

bulunmustur (Tablo 9).

Tablo 9. Okul Psikolojik Danismanlarinin Serbest Zaman Doyum Dizeylerinin Cinsiyete Gore Farkhlagma

Durumu
Grup n X SD F p

Kadin 157 3,93 1,32 ,010 ,920

Psikolojik Erkek 146 3,91 1,35
Kadin 157 3,76 1,29 ,006 ,938

Egitimsel Erkek 146 3,75 1,17
Kadin 157 3,91 1,21 ,042 ,837

Sosyal Erkek 146 3,98 1,32
Kadin 157 4,06 1,16 ,045 ,832

Rahatlama Erkek 146 3,98 1,19
Kadin 157 3,27 1,33 ,079 ,779

Fiziksel Erkek 146 3,31 1,19
Kadin 157 3,94 1,34 ,127 ,721

Estetik Erkek 146 3,89 1,26

Okul psikolojik danigmanlarinin serbest zaman doyum diizeyleri medeni duruma goére farklilasip farklilasmadig
bagimsiz 6rneklemler icin t-test analizi kullanilarak incelenmistir. Okul psikolojik danismanlarinin serbest zaman
doyum dizeylerinin toplam puan ve alt boyut puanlarinin medeni duruma gére anlamli olarak farklilasmadigi

bulunmustur (Tablo 10).

Tablo 10. Okul Psikolojik Danigmanlarinin Serbest Zaman Doyum Diizeylerinin Medeni Duruma Gére

Farklilasma Durumu

Grup n X SD F p

Bekar 159 3,88 1,34 ,218 ,641

Psikolojik Evli 144 3,96 1,32
Bekar 159 3,73 1,20 ,087 ,769

Egitimsel Evli 144 3,77 1,27
Bekar 159 3,91 1,25 ,018 ,894

Sosyal Evli 144 3,89 1,29
Bekar 159 4,06 1,15 ,001 ,981

Rahatlama Evli 144 3,96 1,20
Bekar 159 3,26 1,25 ,144 ,704

Fiziksel Evli 144 3,32 1,28
Bekar 159 3,90 1,32 ,032 ,858

Estetik Evli 144 3,93 1,29

Okul psikolojik danismanlarinin yaslarina gore serbest zaman doyum diizeyleri farkhlasip farklilasmadigina
ANOVA testi kullanilarak bakilmistir. Okul psikolojik danismanlarinin serbest zaman doyum diizeylerinin toplam

puan ve alt boyut puanlarinin yasa gére anlamli olarak farklilasmadigi bulunmustur (Tablo 11).
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Tablo 11. Okul Psikolojik Danismanlarinin Serbest Zaman Doyum Diizeylerinin Yasa Gore Farklilagsma Durumu

Grup n X SD F p
21-30 86 4,08 1,26
Psikolojik 31-40 83 3,94 1,35 ,732 ,534
41-49 66 3,83 1,38
50+ 68 3,78 1,35
21-30 86 3,81 1,11
Egitimsel 31-40 83 3,72 1,32 ,2101 ,959
41-49 66 3,71 1,32
50+ 68 3,76 1,21
21-30 86 4,03 1,23
Sosyal 31-40 83 3,91 1,28 ,572 ,634
41-49 66 3,84 1,27
50+ 68 3,38 1,29
21-30 86 4,06 1,14
Rahatlama 31-40 83 3,91 1,23 ,291 ,832
41-49 66 3,94 1,15
50+ 68 3,92 1,19
21-30 86 3,40 1,21
Fiziksel 31-40 83 3,27 1,25 ,374 ,772
41-49 66 3,18 1,35
50+ 68 3,28 1,27
21-30 86 3,97 1,33
Estetik 31-40 83 3,86 1,32 ,107 ,956
41-49 66 3,90 1,34
50+ 68 3,94 1,22

Okul psikolojik danismanlarinin egitim dlzeylerine gére serbest zaman doyum dizeylerinin farklilasip
farklilasmadigi bagimsiz 6rneklemler icin t-test analizi kullanilarak incelenmistir. Okul psikolojik danismanlarinin
serbest zaman doyum diizeylerinin toplam puan ve alt boyut puanlarinin egitim diizeylerine goére anlamli olarak

farkhlagsmadigi bulunmustur (Tablo 12).

Tablo 12. Okul Psikolojik Danismanlarinin Serbest Zaman Doyum Duizeylerinin Egitim Dlzeyine Gore Farklilasma

Durumu
Grup n X SD F p

Lisans 162 3,95 1,29 ,136 712

Psikolojik Lisansusti 141 3,89 1,38
Lisans 162 3,75 1,27 ,008 ,931

Egitimsel Lisansilistu 141 3,76 1,19
Lisans 162 3,95 1,25 ,561 ,455

Sosyal Lisansiistu 141 3,84 1,28
Lisans 162 4,01 1,14 ,514 ,474

Rahatlama Lisanststu 141 3,91 1,21
Lisans 162 3,26 1,27 ,211 ,646

Fiziksel Lisanslistu 141 3,32 1,25
Lisans 162 3,92 1,28 ,011 ,916

Estetik Lisansustl 141 3,91 1,33

Okul psikolojik danismanlarinin bilissel esneklik envanteri ve serbest zaman doyum olgeginden aldiklari puanlar

arasindaki iliskiyi belirlemek icin yapilan korelasyon analizi sonucuna gore; Bilissel Esneklik Envanterinin (BEE)
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toplam puani ve tiim alt boyutu puanlari ile serbest zaman doyum 6lgeginin (SZDO) toplam puan ve tiim alt
boyutlari arasinda pozitif yonde ylksek diizeyde ve anlamli bir iliski oldugu bulunmustur (p<0.01).Bilissel esneklik
envanterinin “alternatifler” alt boyutu ile serbest zaman doyum olgeginin tiim alt boyutlari arasinda pozitif
yobnde, yiksek dizeyde ve anlamli bir iliski oldugu bulunmustur(p<0.01). Bilissel Esneklik Envanterinin (BEE)
toplam puanin serbest zaman doyum 6lgeginin (SZDO) alt boyutlarindan en yiiksek sirasi sosyal, psikolojik ve

estetik alt boyutlariile iliskili oldugu gorilmektedir (Tablo 13).

Tablo 13. Okul Psikolojik Danismanlarinin Bilissel Esneklik Diizeyleri ile Serbest Zaman Doyum Dizeyleri

Arasindaki iliski Durumu

o= ©
b= X ] %
§ g 5) 2 = © =] X .
£ B 0w = £ % £ 2 3 8
e 33 8 F ® & & & &
Kontrol 1
Alternatifler ,922%* 1
BEE ,970%* ,089** 1
Psikolojik ,904**  909**  924** 1
Egitimsel ,888**  @57**  885**  803** 1
Sosyal ,913*%*  906** ,926*%*  ,882** ,826** 1
Fiziksel ,812*%*  830*%* ,838** |780** ,811** ,796** 1
Rahatlama ,880**  883**  gog¥*  @g7¥*  gP5¥*  YS¥*k  75I¥* 1
Estetik ,895**  886** 906**  ,869** ,847**  866** 758** 818* 1
SZDO ,954**  950%*  9p9**  0942*%*  Q20**  945%*  @83** Q28*  Q931** 1

** Korelasyon 0.01 diizeyinde anlamhdir
BEE- Bilissel Esneklik Envanteri
SZDO-Serbest Zaman Doyumu

TARTISMA ve SONUC

Arastirma bulgularina gore okul psikolojik danismanlarinin bilissel esneklik diizeyinin cinsiyet, medeni durum, yas
ve egitim diizeyi degiskenlerine gére anlamli olarak farklilasmadigi bulunmustur. Uziimci ve Miiezzin (2018)
arastirmalarinda 6gretmenlerin bilissel esneklik puanlarinin cinsiyet degiskenine farkhlasmadigini bulmuslardir.
Yesil (2019) tarafindan aile hekimleri ve uzman hekimler {izerinde, Polatoglu (2018) ise tarafindan o6zel
gereksinimli bireylerle ¢alisan 6gretmenler lizerinde gergeklestirdikleri ¢alismalarinda bilissel esneklik diizeyinin
medeni duruma gore farklilasmadigini bulunlardir. Asici ve ikiz (2015) Gniversite dgrencileri 6rnekleminde, Soylu
(2019) ise tarafindan okul 6ncesi 6gretmenleri 6rnekleminde yas degiskeninin bilissel esneklik diizeyinde anlamli
bir farklihga yol agmadigini bulmuslardir. Bertiz (2018) ve Soylu (2019) arastirmalarinda egitim diizeyine goére
bilissel esneklik diizeyinin anlaml olarak farklilasmadigini bulmuslardir. Tum bu bulgular mevcut arastirmanin

bulgulari ile ortlismektedir. Okul psikolojik danismanlarinin bilissel esneklik dizeylerinin yliksek olmasi almis
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olduklar egitim ve formasyonla agiklanabilir. Zira rehberlik ve psikolojik danismanlik alan egitiminde problem
¢O6zme becerisini gelistirecek ¢ok sayida teorik ve uygulamali ders bulunmaktadir. Ayrica meslegini siirdiiren okul
psikolojik danismanlari kurumlarinda problem ¢6zme, karar verme, iletisimi krizi ydnetme becerilerini siklikla
kullanan grup igerisinde yer almaktadir. Karsilasilan problemlerin gesitliligi ve dngorilemezligi dikkate alindiginda

okul psikolojik danismanlarinin bilissel esneklik diizeyleri gelisebilmektedir.

Arastirma bulgulari okul psikolojik danismanlarinin serbest zaman doyumu diizeyleri cinsiyet, medeni durum, yas
ve egitim diizeyi degiskenlerine gére anlamli olarak farkhlasmadigini géstermektedir. Broughton ve Beggs (2007)
65 yas Uzeri bireyler 6rnekleminde, Lapa (2013) ise rekreasyon etkinliklerine katilanlar érnekleminde serbest
zaman doyumunun cinsiyet degiskenine gére farklilasmadigini bulmustur. Riddick (1986) ve Oztas (2018) serbest
zaman doyumu dizeyinin yas degiskenine gore farklilasmadigini bulmuslardir. Kéksal (2019) ise serbest zaman
doyumu diizeyinin yas degiskenine gore farklilasmadigini bulmustur. Medeni durumun serbest zaman doyumu
diizeyi Gizerindeki etkisini inceleyen Gokce (2008) ve Oztas (2018) serbest zaman doyumu diizeyinin medeni
durum degiskenine gore farkhlasmadigini bulmuslardir. Tim bu bulgular mevcut arastirmanin bulgulari ile
ortusmektedir. Okul psikolojik danismanlarinin serbest zaman doyumu diizeylerinin yliksek olmasi almig olduklari
egitimin kisisel ve psikolojik gelisimleri tGzerindeki olumlu etkisi ile agiklanabilir. Danisanlarinin problemlerini
¢ozmeleri ve kendilerini gergeklestirmelerinde destek olan okul psikolojik danismanlari, kendi 6znel iyi oluslarini

da 6nemsemekte; yasamlarindaki olumlu yasantilari arttirma yoluna gitmektedirler.

Arastirma bulgularina gore okul psikolojik danismanlarinin bilissel esneklikleri ile serbest zaman doyumlari
arasinda pozitif yonde yiiksek diizeyde anlamli bir iliski bulunmustur. Bilissel esneklik envanterinin iki alt boyutu
(kontrol, alternatifler) ile serbest zaman doyum olgeginin alti alt boyutu (psikolojik, egitimsel, sosyal, fiziksel,
rahatlama ve estetik) arasinda da istatistiksel olarak anlamli, yiiksek diizeyde pozitif bir iliski bulunmustur. Bilissel
esneklikle ilgili arastirmalarda bilissel esneklik, bireylerarasi etkilesimin énemli bir katmani, bireyin problem
¢6zme ve olaylara yaklasim bicimi olarak ele alinmistir. Bu ¢alismanin bulgulari énceki arastirmalarin bulgularini

destekler niteliktedir (Altunkol, 2011; Diril, 2011; Giindiiz, 2013; Asici ve ikiz, 2015).

ONERILER

Bu arastirmada ortaya cikan bulgular 1siginda uygulayicilara ve arastirmacilara yoénelik oneriler ekte

sunulmaktadir:

. Okul psikolojik danismanlari basta olmak (izere bilissel esnekligin 6nem kazandigl meslek gruplarinda
bireyin kolaylkla katilabilecegi etkinlikler diizenlenerek, serbest zamanlarini verimli kullanmalari tesvik
edilebilirler.

. Okul psikolojik danismani adaylarina lisans egitimi stirecinde serbest zamanlarini verimli gegirmelerine
yonelik egitimler ve konferanslar verilebilir. Uygun etkinlikler ders iceriklerine eklenebilir.

. ilgili calisma baska iller ve baska iilkeler drneklem alinarak yapilabilir ve yapilan bu calismayla sonuglar

karsilastirilabilir.
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o Farkh meslek gruplarinda calisanlarin serbest zaman doyumu ve bilissel esneklikleri arasindaki iligki
incelenebilir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.”

Yazar(lar)in Katki Orani Beyani: Makalede yazarlar arasinda herhangi bir gikar ¢atismasi mevcut degildir. Birinci

yazarin makaleye katkisi %50, ikinci yazarin makaleye katkisi %50’dir
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