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ABSTRACT

Oral history is a method that is commonly used for teaching history subjects in educational
processes and increases students’ interest and curiosity in history and contributes to the
development of skills such as communication, research and listening. Therefore, the use of the oral
history method in teaching history subjects in social studies education is of great importance. In
this sense, this present study, it was aimed to examine the metaphorical perceptions of preservice
social studies teachers in terms of oral history and their views on the oral history method. In the
current study, the phenomenological design was used. The data of the research were collected
through an open-ended interview form developed by the researchers, and the obtained data were
analyzed in content analysis. While determining the study group of the study, an educational
faculty was selected from seven different regions of Turkey, and 172 senior social studies students
studying at these faculties and meeting the criteria were included in the present study. According
to the results, it was determined that the preservice teachers produced 96 different metaphors
under the themes of oral history in education, oral history in historiography and other themes. In
the metaphors produced under the theme of oral history in education, it was determined that oral
history is a method that facilitates the teaching of history subjects, contributes to the enjoyment
of the courses, is effective in the national awareness of future generations, and contributes to the
acquisition of many different skills by the students. In historiography, in the metaphors of
preservice teachers combined under the oral history theme, it was concluded that oral history was
perceived as an effective method for the detailed, systematic, and regular handling and
presentation of a historical period or event, providing information from primary sources. On the
other hand, in the views of the preservice teachers about the oral history method, it was
determined that oral history was seen as an objective and a reliable method, providing an
advantage in gaining in-depth knowledge about history issues, increasing students’ interest and
curiosity, and improving their skills such as listening, observation, asking questions, separating
phenomena from thought, research, and empathy.

Keywords: Oral history, preservice teachers, social studies, metaphorical perceptions, view.

1264



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

INTRODUCTION

One of the most important innovations can be expressed as the creation of educational settings based on a
constructivist approach by moving away from traditional approaches for the education world of the 21st century
(Thfekgi Aslim, 2013). Strict adherence to the curriculum and textbooks in educational settings, teacher-centred
approaches and seeing students as individuals who only receive information were abandoned, and these
orientations were replaced by student-centred curricula, strategies, and methods through the constructivist
approach (Brooks and Brooks, 2013). In Turkey, similar to the developments in the world, since 2005, curricula
have been prepared based on the constructivist approach and many student-centred methods and techniques

have been used (MEB, 2005a, 2005b). One of these methods and techniques is the oral history method.

The oral history method can be expressed as recording the interviews with people who have knowledge or
experience on a certain subject, and systematically evaluating the obtained information (Oztiirkmen, 1998, p.12).
The oral history method has great importance in the popularity of history subjects, especially in social studies
and history lessons, by students, and in the transformation of history subjects from boring to more enjoyable
(Gazel, 2016, p.109; Sari, 2002, p.11). Thus, in studies in the literature, many research results are showing that
the oral history method makes teaching and learning history subjects enjoyable and provides students with many
skills (Dere, 2017; Dere and Kizilay, 2017; Gélgesiz Gedikler, 2020; Kaya, 2013; incegiil, 2010; Sari, 2007; Sahin,
2019; Yazic & Mert, 2017). In this sense, the oral history method in the research was examined under the
headings of the development of oral history method, the oral history method and its use in education, oral history

in social studies lesson curricula, studies related to the oral history method in social studies lesson.

The Development of The Oral History Method

The oral history can be described as a research and dating method defined as uncensored recording, deciphering,
and archiving of individuals’ past experiences (Thompson, 1996, p.351). The history of oral history dates back to
ancient times. In fact, history begins with oral history, and its history is as old as human history (Thompson, 1999,
p.19). Oral history is the first kind of history that exists. It was found that societies often used oral history even
before the writing was invented (Thompson, 1999, p.23). This is because people have passed down their oral
traditions and stories from generation to generation through oral history, and provided the transition of historical
data to the next periods. Today, most of the writings of Herodotus and Thucydides, known as the first historians,
are based on oral sources. Herodotus interviewed people who took part in the Persian War in the 5th century
BC, and based on the information he obtained, he wrote the Persian Wars (Hoover, 1978, p.391). Thucydides, on
the other hand, interviewed people who participated in the Peloponnesian war between the Athenians and
Spartans and wrote the book The Peloponnesian War (Cawkwell, 1997, p.1). These books are called the first

studies in which oral history was used as a data source.

The name father of oral history is Joseph Gould, an American researcher. During World War II, Gould called the

recording of the memories of soldiers fighting on the frontline or marines on their warships through interviews
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as oral history. Gould explained the oral history with the following sentences “we argue that history comprises
kings, queens, treaties, negotiations, great wars, and important persons such as Caesar, Napoleon, Pontius Pilate,
Columbus. But this is only superficial history and largely wrong. With oral history, | will bring the history down,
and instead of the history built above, | will put what the people in short sleeves say about their work, love,
sorrow, life experiences, into this ceremonial history” (Ritchie, 1995, p.3). The first institutional and academic
foundation of oral history was laid by Allan Nevis in 1948. Allan Nevis opened the oral history research office at
Columbia University and created the first modern oral history archive (Starr, 1996, p.43). To develop the
dwindling resources of local and general history with new ways of gathering information, in the following years,
mostly with the increase in technological developments, in today’s world where letters and telegraphs have been
replaced by the telephone, and written texts such as books and newspapers have been replaced by audio-based
devices such as television, cinema, cassette-players, and folders and files have been replaced by internet pages,
the importance placed on oral history has increased (Thompson, 1999, p.97). Oral history has become a method
that offers new opportunities for a better understanding of history and benefits from all opportunities of
humanities such as sociology, anthropology, ethnology, folklore, psychology, social psychology and geography

with interdisciplinary cooperation (Sari, 2007, p.96).

Oral History Method and Its Use in Education

There are many different definitions of the oral history method in the literature. One of these definitions belongs
to the American oral historian Baum. Baum (1987, p.1) defines oral history as recording the information that the
narrator obtains from primary sources. Italian oral historian Alessandro Portelli (1998, pp. 23-45) defines oral
history as "implying what the source (narrator) and historian (interviewer) do together during their meeting" and
states that oral history is a counter-dialogue. In another definition, Creswell (1997, p. 49) defines oral history as
an approach in which the researcher collects the memories, causes and effects of an individual or an event and
phenomenon experienced by individuals. Stradling (2003, p. 196), on the other hand, defines oral history as
common information about the past passed on by previous generations, and a narrative in which events that
have passed through a person and give shape and meaning to his life are conveyed, and personal memories of
certain events, subjects, or experiences that a person has experienced in the past and the oral testimony of
eyewitnesses during or immediately after an event. As a result, in particular, from the 1960s onwards, it can be
defined as an interdisciplinary field of study and research method, which is shaped by the urge to write history
through the memory-based narratives of living individuals in addition to written documents, and to include
everyday life and subjectivity of ordinary people in the research field of history and supported by the

development of sound recording technologies (Sari, 2007, p. 44).

Oral history emerges as an approach that can be used in academic history and history education. In terms of
academic history, a better understanding of history, highlighting local parts rather than general or in general,
paying attention to ordinary human behaviour, using the experiences of people who witnessed or played a role

in the formation of history can contribute to a different direction of today’s historiography. Also, it enriches
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history by taking advantage of human sciences such as sociology, anthropology, ethnology, folklore, psychology,
social psychology and geography, including the passions and weaknesses of people, and different aspects of each
person’s life story, rather than monolithic historiography based on documents (Sari, 2007, pp. 95-96). After oral
history took its place in academic historiography, this method also showed itself in history teaching and started
to be used (Sari, 2007, p. 109). In particular, oral history research is of great importance in terms of saving history
lessons from boredom and increasing students’ curiosity about historical subjects. Because oral history is a
student-centred method, unlike traditional history lessons. It is possible to acquire many behaviours and
understandings that are quite difficult to gain in history lessons willingly by this method (Gazel, 2016, p. 110).
This method also contributes to the development of many skills of students such as research, asking questions,
collaborative work, observation, critical thinking, observation, organizing information, separating phenomena
from thought, finding relevant information among irrelevant information, historical empathy, perceiving change
and continuity with the oral history method in history teaching (Safran and Ata, 1998, p.6; Orten, 2008, p. 28;
Thompson, 1999, pp. 8-10; Welton and Mallan, 1999, p. 352;). Although it does not limit the use of oral history
in education to a specific subject or period, Demircioglu (2015, pp. 109-110) provided some examples for oral

history studies that can be done in primary and secondary education as follows.

e Oral history activities can be organized for students with their parents and other peers.

e  Oral history activities can be conducted with individuals such as retired teachers, workers, civil servants,
merchants, and soldiers.

e Oral history studies can be conducted on subjects such as the origins, meanings of surnames, important
days, popular meals, games, places of visit and entertainment, stories, family stories, transportation,
housing.

e Oral history studies can be conducted with people who have been involved in social events that took

place in the residential area in the region where the school is located.

There are certain steps to be followed to use oral history in education (Safran & Ata, 1998, p.5). These are,
respectively, selecting the topic, determining the interviewees, preparing questions, organizing the interview,
organizing the information obtained from the interview, and collecting the activity. Also, there are some
important things to consider when following these steps such as (i) the event and phenomenon that will be the
subject of oral history should be a subject appropriate to the class level, (ii) the source person, that is, the narrator
should be an expert in the field to give information or have experience about the event, (iii) attention should be
paid to the personal characteristics of the source person, talkative and students should be chosen someone who
can communicate sincerely, (iv) teachers should have preliminary interviews with the resource person they reach
about the subject or event to be addressed, (v) the subject and the source person about the subject and the
event should be revealed in detail, (vi) tools such as old photographs, pictures and audio recorders to be used in

the interview should be prepared (vii) students should be made to listen carefully, take notes and ask questions,
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and (viii) they should be compared with the textbooks and written sources of the source person and evaluated

by the students (Demircioglu, 2015, p.111, Safran & Ata, 1998 pp.1-8; Welton & Mallan, 1999, p.352).

Oral History in Social Studies Curriculum

In the curriculum in Turkey, the Oral History method for the first time took a place in the curriculum of Social
Studies lessons which were prepared using constructivist education approaches in 2005. The curriculum included
the learning outcome “Creates family history using oral history method and based on objects” on the objective
of the importance that Atatlirk gives to national culture, which is about learning culture and heritage, and in
teaching Kemalism subjects at the 4th-grade level. Besides, in the 4th-grade culture and heritage objectives of
“They Were Children, too” activity example, the students were asked to conduct an oral history study on the
childhood games and toys of their elders. In the “Once Upon a Time” activity in the same objective, students
were asked to carry out oral history studies on the republican festival in their childhood. At the 5th grade level,
at the objectives of people, places, and environments, the acquisition of “Exemplifies the effects of natural
disasters on social life based on the oral and written elements of our culture" about oral history was included. In
the activity named “From Past to Present”, which is an activity example of this acquisition, students were asked
to do an oral history study about a natural disaster in their region. Although there is no direct emphasis on oral
history in the 6th-grade acquisitions, it can be said that the acquisition of “Evaluates the relationship of practices
in our celebrations and ceremonies with the elements that make up our culture through sample studies in terms
of change and continuity” is related to the oral history method. In the acquisition of 7th-grade people, places
and environments, the acquisitions of "Discusses the causes and consequences of immigration through case
studies" and “Explains the freedom of settlement and travel” were included. Regarding these acquisitions, in the
activity of “From Where We Were Born to Where We Are Full Up”, the students were asked to question the
causes and consequences of immigration and research freedom of settlement and travel oral history (MEB,

2005a, 2005b).

Also, in the 2018 social studies curriculum, the oral history method was given great importance as in the 2005
curriculum. However, in the 2018 social studies curriculum, the effectiveness examples of the outcomes and the
teaching methods to be used were not included in detail. Accordingly, in the scope of learning individual and
society objectives in the 4th-grade level, it can be said that such acquisitions as “4.1.2. Students can put in
chronological order major events related to their own lives.”, and in terms of learning culture and heritage
objectives “4.2.1. Students can make family history studies by using oral, written, and visual sources and
objects.”, “4.2.2. Students can give examples by researching the elements that reflect the national culture of the
family and its settings.”, “4.2.3. Students can compare traditional children’s games with today’s games in terms
of change and continuity” are related to the oral history method. And in the acquisition of science, technology
and society learning, it can be said that such acquisitions as “4.4.2. Students can compare the past and present

uses of technological products.” are related to the oral history method. In the scope of 5th-grade cultural and

heritage objectives, such acquisitions as “5.2.5. Students can evaluate the historical development of cultural
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elements in daily life.” and in the objectives of learning people, places and environments, “5.3.5. Students can
explain the effects of natural disasters on social life with examples.” can be associated with the oral history
method. It is recommended to benefit from out-of-school environments and to conduct oral history studies
regarding the issues to be considered in the implementation of the 2018 social studies curriculum. Besides, within
the scope of oral history, research in the curriculum, perception of change and continuity, empathy, critical
thinking, observation, communication, cooperation, recognizing stereotypes and prejudices, using evidence and
perceiving time and chronology are examples of skills that can be developed (MEB, 2018). The fact that the oral
history method has been included in the social studies course curricula since 2005 has undoubtedly contributed

to many studies on this subject.

Studies on Oral History Method in Social Studies Course

Studies on the use of the oral history method in social studies education have existed since the beginning of the
2000s, but the intensity of these studies has increased with the renewal of the social studies course curriculum
in 2005. In this sense, in this part of the study, theoretical studies on the use of the oral history method in social
studies education applied studies conducted with primary or secondary school students, social studies teachers
and preservice social studies teacher were included. In social studies education, in the first theoretical study
conducted on the oral history method, important topics such as the development of oral history, oral history in
different countries and oral history method in education were included (Sari, 2002). In another study, local and
oral history activities were programmed in the social studies course (Ozer, 2012). In another study that can be
evaluated theoretically, subjects and acquisitions related to oral history in the 2005 and 2017 social studies
course curricula were determined and it was concluded that the potential for oral history to take place in the

2005 and 2017 programs was similar (Dere, 2018).

In terms of the oral history method, in the conducted studies which centre around the primary students, it was
found that there were some studies examining students’ attitudes or views towards oral history (Mert and
Beldag, 2019; Saglam and Count, 2018). For example, in the study in which the opinions of primary school
students about oral history were examined by Mert and Beldag (2019), it was determined that the views of 4th-
grade students about oral history were positive. In the study of Saglam and Sayimli (2018), it was determined
that 3rd and 4th-grade students had high attitudes towards oral history. In addition to these, there are also
several studies in which quantitative and qualitative research methods on oral history are used together or
designed with action research. For instance, In Sari’s (2007) research, which examines the effects of quantitative
and qualitative research methods and oral history activities on the achievements, skills and attitudes of 7th-grade
students, it was determined that the lessons done with oral history activities increased the success of the
students, the students’ skills of organizing the information, separating the phenomenon from the thought,
finding the relevant information among the irrelevant information and understanding and appreciating the
previous generations better. In line with the results of this study, in incegiil’s (2010) study, it was found that the

use of the oral history method of 5th-grade students increases their success and increases their ability to organize
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information, to separate phenomena from thoughts, to find relevant information from irrelevant information,
and to understand, appreciate, change, and perceive continuity from previous generations. In the study on 7th-
grade students called “How should | choose my profession?” and conducted by Kaya (2013), it was found that
the oral history method improved the communication skills of the students and contributed to the skills of
perceiving the change and continuity in the choice of profession. Also, it was determined that 5th-grade students
were able to use the oral history method effectively and enjoyed the process of using the oral history method in

the study conducted by Kabapinar and incegiil (2016).

In another study called oral history as a learning and teaching method in the social studies course conducted by
Dere (2017), it was determined that 6th-grade students enjoyed using the oral history method and that the
students’ skills such as communication, writing oral history report, gaining self-confidence, perception of change
and continuity improved. Also, in the study, it was determined that both social studies teachers and students
saw oral history as a useful learning and teaching method. Similarly, in the study conducted by Dere and Kizilay
(2017), it was determined that 4th-grade students liked to use the oral history method, and as a result of family
history research, they got to know their family and their immediate surroundings more closely, and they perceive
change and continuity. In Yazici and Mert’s (2017) study, action research was employed at the 4th-grade level
with the oral history method, and as a result of the research, it was determined that oral history improved
students’ communication skills, perception of change and continuity. Another study is Sahin (2019) study on the
effectiveness and importance of oral history practices in primary school 4th-grade social studies lesson.
According to the result of the study, it was determined that the students liked the oral history method and as a
result of the concretization of history subjects, they perceived the concepts of time-space better. Contrary to
these studies, in the study conducted by Polat (2018), it was found that 7th-grade students had deficiencies in
their knowledge of oral history. For the studies conducted with primary and secondary school students, it can be
said that the students generally had positive opinions, attitudes or evaluations towards the oral history method
(Dere, 2017; Dere and Kizilay, 2017; Kabapinar & incegiil, 2016; Mert & Beldag, 2019; Saglam & Sayimli, 2018;
Sahin, 2019), and the courses designed with the oral history method increased academic success (incegiil, 2010;
Sari, 2007), and also oral history increased the skills of organizing information, separating phenomena from
thought, finding relevant information among irrelevant information, understanding and appreciating the
previous generations better, perceiving change and continuity, writing reports, and perceiving the concepts of
time and space (Dere, 2017; Dere and Kizilay, 2017; incegiil, 2010; Kaya, 2013; Sari, 2007; Sahin, 2019; Yazici &
Mert, 2017).

In the studies conducted with social studies teachers, it was found out to research that teachers’ opinions and
attitudes towards oral history were examined. For instance, in the study conducted by Beldag and Balci (2017),
social studies teachers’ views on oral history were examined and it was determined that teachers evaluated the
oral method as a method that could be effective in gaining knowledge, value and skills to the student. In the

study conducted by Curku (2019), it was concluded that social studies teachers had high attitudes towards oral
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history. In their study, Metin and Oz (2019) examined the views of social studies teachers towards the oral history
method in explaining the history of the Revolution and Kemalism course, and according to the result of that
study, it was determined that the teachers had basic knowledge about oral history, they believed that the oral
history method should be used, and they thought that the oral history method contributed to the student and
history teaching. In another study conducted with social studies teachers (Dere, 2019), it was found out that
teachers defined oral history as an interesting and effective method that facilitated permanent learning. Also, in
the study, they stated that oral history provided first-hand information and developed historical thinking skills,
and provided a meaningful bond with society. However, some teachers stated that they could not use the oral

history method due to some problems related to the use of the curriculum and method.

In the literature, in the studies conducted with preservice social studies teachers, some studies are examining
the attitudes, views and experiences of pre-service teachers towards oral history. In studies on pre-service
teachers’ attitudes towards oral history, Akbaba and Kilcan (2014) found that the attitude towards oral history
differed significantly according to the state of acquiring historical information about the past from family
members through oral history, the status of oral history studies in undergraduate education, and their curiosity
level in oral history studies. In another study, it was determined that pre-service social studies teachers’ attitudes
towards oral history studies were moderate (Tural, 2017). In the study conducted by Tanguli (2014), pre-service
primary school and social studies teachers’ attitudes towards oral history were examined, and as a result of the
study, it was found that there were significant differences in favour of social studies teachers. As a result of the
study by Dere (2018) examining the opinions of pre-service social studies teachers using the oral history method,
it was determined that oral history made great contributions to preservice teachers in the fields of academic,
personal-psychological, socio-cultural, and intellectual development. In another study, preservice social studies
teachers’ evaluations of the role of the oral history method in value education were examined, and according to
the result of the study, it was found that the use of the oral history method in value education has a positive

effect, especially in developing empathy and gaining responsibility (Sari & Er Turkiresin, 2018).

In Aktin and Saglam Tekir (2018) study, preservice social studies teachers’ experiences of oral history method
were examined. As a result of this, it was determined that oral history studies were effective in providing
preservice social studies teachers with the ability to think and study like historians, develop empathic bonds with
people who are the subject of oral history, increase their historical knowledge, general culture and interest and
curiosity in history. In the study conducted by Golgesiz Gedikler (2020), the sophomore social studies students
were evaluated with the rubric developed by the pre-service teachers who used the oral history method. As a
result of the research, it was determined that the preservice teachers successfully used the oral history method
and perceived oral history as an enjoyable, exciting, and instructive experience. When the studies conducted
with teachers and preservice teachers on the oral history method are evaluated in general, it can be said that
the oral history method is seen as an important method in social studies education (Aktin & Saglam Tekir, 2018;

Beldag & Balci, 2017; Dere, 2018; Dere, 2019; Golgesiz and Gedikler, 2020; Metin ve Oz, 2019; Sari and Er
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Turkiresin, 2018) and that the attitudes towards oral history are positive (Curku, 2019; Tangiill, 2014; Tura,
2017). Also, it is seen that there are many studies conducted with preservice primary or secondary school
teachers and teachers about the oral history method in the literature. However, it is seen that there is no
metaphor study for the oral history method in the relevant literature. Also, there is no study examining the views
of preservice social studies teachers on the use of oral history method in social studies education. Therefore, it
is important to investigate the metaphorical perceptions of preservice social studies teachers towards oral
history and their views on oral history in social studies education. As it is known, metaphors are of great
importance in the discovery of multiple meanings that can be expressed in one. It is also used as a powerful and
intelligent way of communicating findings (Patton, 2014, pp.505-596). However, metaphors are a linguistic tool
that guides individuals to think and imagine creatively about a subject or concept (Girmen, 2007, p.9).
Metaphors, helps to be placed in the minds of facts and events (Candan & Oztas, 2017, p. 508). Metaphor studies
are also of interest for individuals who produce the metaphor, researchers who analyze it, and readers (Patton,
2014, pp.505-596). In this sense, the study aimed to examine the metaphorical perceptions of pre-service social
studies teachers towards the oral history method and their views on the use of oral history in social studies

lesson. In line with this general-purpose, answers to the following questions were sought.

1. What are the metaphorical perceptions of preservice social studies teachers towards the oral history
method?
2. What are the views of preservice social studies teachers about the use of the oral history method in

social studies lesson?

METHOD
Design

In the current study, one of the qualitative research methods, phenomenology design was employed.
Phenomenology studies focus on the experiences of individuals, and how individuals experience particular
phenomena are presented to the reader in the methodological, rigorous and in-depth way (Patton, 2014, p.104).
Phenomena can be events, experiences, perceptions, orientations, concepts, or situations that occur in the world
people live in (Yildirrm & Simsek, 2016, p.69). In this study, the oral history method was determined as a
phenomenon, and the metaphors produced by the preservice social studies teachers for the oral history method

and their views on the use of the oral history method in the social studies course were examined.

Participants

In this study, the multi-stage sampling method was used to determine the participant group. This sampling
method can be defined as the sampling method of pulling the unit through the population, which is completed
in two or more stages (Bliylkoztirk, Kilic Cakmak, Akglin, Karadeniz and Demirel, 2016, p.87). In this sense,
criterion sampling, maximum sampling, and simple random sampling methods were used to determine the

participants in the study. Within the criteria sampling, two criteria were determined. The first of these was that
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the preservice social studies teachers to be included in the study should be a senior student, and the second was
to successfully pass the Fundamentals of Social Studies, Teaching Principles and Methods, Special Teaching
Methods | and Il. One of the aims in determining these criteria is to reach pre-service teachers who are about to
complete the education process and who are graduated and who are likely to be appointed as teachers, and the
other is to reach pre-service teachers who are knowledgeable about the methods and techniques included in

social studies and therefore can build their interpretation about the research subject on scientific foundations.

With maximum diversity sampling, another sampling method used in the study was aimed to create a relatively
small sample and to reflect the diversity of individuals who could be a party to the problem studied in this sample
to the maximum extent (Yildirim & Simsek, 2016, p.93). In this respect, social studies degree programs at state
universities located in seven different regions of Turkey In the 2018-2019 spring academic year were determined
and then, universities with 4th-year social studies undergraduate students are divided into clusters in the form
of regions. Subsequently, a total of 7 universities, including one university from each region, were selected
randomly and the open-ended research form prepared by the researchers was distributed to the volunteer
preservice teachers and asked them to fill in the form. Feedback was received from 197 pre-service teachers, but
25 forms that were thought to be filled incomplete, sloppy, or incorrectly were excluded from the study.
According to the result of the study, the data obtained from 172 pre-service teachers were used. The data about

the participants is given in Table 1.

Table 1. The Data Regarding the Participants

University n %

Atatlrk University 22 12.02
Cukurova University 21 11.47
Kutahya Dumlupinar University 27 14.75
Gaziantep University 20 10.92
Nevsehir Haci Bektas University 23 12.56
Ondokuz Mayis University 29 20.21
Yildiz Technical University 30 16.39

Total 172 100

Data Collection and Analysis

The data of the research were obtained through an open-ended questionnaire form developed by the
researchers. In the process of developing the form, studies that examine the oral history method with different
research methods in the relevant literature were examined, and the data collection tools used in metaphor
studies were taken into consideration. In the process of developing the form, 6 different question types were
prepared first and then these questions were examined by two professors in the field of qualitative research. As
a result of the examination, a final decision was made on 2 open-ended questions. The first question is “What is
the importance of oral history in teaching history subjects in the social studies program? Please, explain briefly”,
The second question is “What does the oral history method look like? Please, explain briefly”. Before the open-
ended questions were presented to the participants, a preliminary test was made with 5 preservice social studies

teachers and the data were excluded from the scope of the research.
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In the analysis of the data, a content analysis approach was adopted. Content analysis is an effort to reduce and
reduce qualitative data to determine basic consistencies and meanings by taking large qualitative material
(Patton, 2014). The data collected within this scope are first conceptualized and then organized logically
according to the emerging concepts and the themes explaining the data are determined (Yildirnm & Simsek, 2016,
p. 259). In this research, by adopting the content analysis approach, the data obtained were conceptualized,
organized, and the codes, categories and themes were determined. Then, information about the metaphors,

frequency, percentage and arithmetic averages were presented.

FINDINGS

In this study, which aims to examine the metaphorical perceptions of preservice social studies teachers about
the oral history method in their minds and the opinions of pre-service teachers about the use of the oral history
method in social studies lesson, the findings obtained were presented to the reader under two main themes. The
first theme was the metaphors for the oral history method, and the second theme was the oral history method

in social studies education.

Metaphors Regarding the Oral History Method

183 metaphors were produced for the oral history method according to the findings obtained from the research.
The metaphors produced by the participants were collected under three different categories. These categories
are oral history as a method, oral history for educational purposes, and skills acquired by oral history. The

metaphors that could not be included in any category were given under the other category.

Table 2. Metaphors Produced by the Participants and Their Distribution by Categories

Categories f % Metaphors F %
Oral history in 94 54.65 Benefits in educational settings 51 53.13
education Sun (4), Snow (4), Rain (4), Candle (3), Piggy Bank (3), Movie (3),

Baby (2), Encyclopedia (2), Mirror (2), Story (2), Phosphorescent
(1), Legend (1), Story (1), Pencil (1), Writing (1), Bridge (1),
Matchstick (1), Television show (1), Radio (1), Jug (1), Honey (1)
Skill teaching
Water (6), Seed (5), Human (4), Lake (4), River (3), Sound recorder
(3), Tree root (2), Historical artefact (2), Pomegranate (2),
Treasure (2), Water cycle (2), Evolution (1), Theatre (1), Air (1),
Heritage (1), Organism (1), Black box (1), Time machine (1), Plane
tree (1), Matryoshka doll (1), Autobiography (1), Coin (1), Painting
(1), Ocean (1), River (1), Ring (1), Family Album (1), Ring (1), Giant
boiler (1), cloud (1)

Oral history in 65 37.79 Tree (16), Plane tree (8), Book (4), Interview (3), Flower (2), 32 33.33
historiography Waterfall (2), Stream (2), Light (2), Sapling (2), Ice Mountain (2) ),
Navigation (1), Dede (1), Volcano (1), Dark Cave (1), Alluvial soil
(1), Butterfly (1), Ant (1), Plant (1), Wheat grains (1), Lotus (1),
Leaf (1), An old tree (1), Ivy (1), Pedigree (1), Poem (1), Rumour
(1), Father (1), Retired teacher (1), Path (1), Air conditioner (1),
Beehive (1), Window (1),

Other 13 7.56 Pigeon (1), Machine (1), Injector (1), Puzzle (1), Game (1), number 13 13.54
6 (1), Food (1), Train (1), Symbol (1), Rocket (1), Bread (1),
Skyscraper (1), Experiment (1)

Total 172 100 96 100
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As seen in Table 2, the category with the highest frequency among the oral history metaphors produced by the
participants is oral history in education. The frequency of repetition of metaphors in this category is 54.65%.
Under this category, 51 different metaphors were produced, and these metaphors were divided into two sub-
categories. In the first sub-category, 21 different metaphors like the sun (4), snow (4), rain (4), candle (3), piggy
bank (3), movie (3), doll (2), encyclopedia (2), mirror (2), story (2), luminous text (1), legend (1), story (1), pencil
(1), writing (1), bridge (1), matchstick (1), television show (1), radio (1), jug (1), and honey (1) were produced. In
the second sub-category of skill teaching, 30 different metaphors like water (6), seed (5), human (4), lake (4),
river (3), tape recorder (3), tree root (2), the historical artefact (2), pomegranate (2), treasure (2), water cycle (2),
evolution (1), theatre (1), air (1), heritage (1), organism (1), black box (1), time machine (1), plane tree ( 1),
matryoshka doll (1), autobiography (1), coin (1), painting (1), ocean (1), river (1), ring (1), family album (1), ring
(1), the giant boiler (1) and the cloud (1) were produced. Another category is oral history in historiography. The
frequency of repetition of this category by the participants is 37.79%. 32 different metaphors were produced
under this category and these were tree (16), plane tree (8), book (4), interview (3), flower (2), waterfall (2),
stream (2), light (2), sapling (2), ice mountain (2) ), navigation (1), grandfather (1), volcano (1), dark cave (1),
alluvial soil (1), butterfly (1), ant (1), plant (1), wheat grains (1), lotus (1), leaf (1), an old tree (1), ivy (1), family
tree (1), poem (1), rumour (1), father (1), retired teacher (1), road (1), air conditioner (1), beehive (1), window
(1). Finally, metaphors that do not fall into any category are given under the other category. The frequency of
repetition of this category by the participants is 7.56%. Under the category, 13 different metaphors were
produced, and these metaphors were pigeon (1), machine (1), injector (1), puzzle (1), game (1), number 6 (1),
food (1), train (1), symbol (1), rocket (1), bread (1), skyscraper (1), experiment (1). Besides, since the metaphors

in this category did not constitute a meaningful whole, they were not examined in the findings section.

Oral History in Education

In his education, 51 different metaphors were produced by 94 participants in the oral history category. Some of
these metaphors focus on the general benefits of the use of the oral history method in educational settings,
while others emphasize skills teaching. Therefore, this category was presented in two parts, the benefits of oral
history in educational settings and oral history in skills teaching. The metaphors produced for the general benefits
of the method of oral history in educational settings can be expressed as the sun, snow, rain, candle, piggy bank,
movie, doll, encyclopedia, mirror, story, phosphorescent text, legend, story, pencil, writing, bridge, matchstick,
television show, radio, jug and honey. Some of the expressions of the participants regarding the metaphors of

this category are as follows.

P31: Oral history is like a television show. Because television programs have fun, interesting and
interesting programs. The oral history method is also interesting, curious or liked rather than boring

in teaching history subjects for both students and us.
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P72: Oral history is like a story. Because students enjoy listening to stories and are happy. When we
bring the individuals, who experienced the event to the classroom with the oral history method, the

students become excited, happy and can obtain permanent information.

P44: Oral history is like black. After the snow comes, it melts when the spring comes and benefits
the plants and trees. This is the case with the information we obtain through oral history, and then

the information we obtain through oral history benefits students.

P42: Oral history is like a snowball. Just as a small snowball can roll into a big avalanche, the events
witnessed by people can be conveyed to students through oral history, and small snowballs turn

into avalanches in the formation of national consciousness.

P120: Oral history is like honey. People who have experience with oral history may have flowers. If
we can benefit from our first-hand knowledge and experience, our students will turn into bees that

make use of flowers and produce honey...

When the metaphors of the participants regarding the general benefits of the oral history method in education
were examined, it was emphasized that it has an effective direction in the formation of national awareness,
which transforms history subjects from boring to enjoyable, increases students’ interest, improves their sense of
curiosity. Some of the metaphors that fall under the oral history category in education and emphasize the skill
teaching aspect of oral history are sound recorder, plane tree, evolution, human, theatre, seed, historical
artefact, air, heritage, organism, black box, and time machine. The expressions of the participants regarding these

metaphors are as follows.

P103: Oral history is like management to a tape recorder. The voice recorder records and collects
information such as the oral date method. But the tape recorder also requires good listening skill in

oral history. Students can improve their listening skills using oral history.

P13: Oral history is like a plane tree. You will not learn anything if you stop and watch. If you cool
in your shadow, ask questions, and listen, so try to understand, you determine your future. Because

knowing the past is predicting the future. He is the one who knows the past best.

P99: Oral history method is like people in a nursing home. They are knowledgeable and experienced
people who have seen and lived life. It is the experience they say. But if we wonder, look with

interest, ask, and listen ...

When the statements of the participants are examined, it can be said that P103 emphasizes the listening skill,
which is one of the skills thought to be gained by oral history activities, by likening the oral history method to a

tape recorder. P13, on the other hand, emphasized both listening and asking skills with its expression if you ask
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and listen, and it was observed that P99 also drew attention to the skills of asking questions, listening, and

observing with words if we wonder, look, ask and listen with interest.

Other metaphors developed by the participants for the skills gained by oral history are matryoshka doll,
autobiography, coins, pomegranates, paintings, water, ocean, river, and lake. When the metaphors of the
participants are examined, it can be said that the skills of organizing information, separating the phenomenon
from thought, and finding relevant information from irrelevant information are emphasized. For instance, P26
used expressions about the skills of organizing information and finding relevant information among irrelevant
information with the sentences “Oral history looks like a coin. Minors reflect events with little value, big ones
reflect events that express more reality with more value. They do not all make sense and be valuable individually.
However, they have value when put together”. Similarly, P93 also focused on the ability to separate the
phenomenon from the thought with the statements “Oral history is like a painting. It contains many reasons
behind the visible face of the painting. The magic of combining all sources with different small details and
transferring more than one event under a single roof. It shows the tangible elements of the sources, even though
it contains the omissions from the sources conveyed until it is drawn on that table. It is a beautiful thing that
benefits all humanity”. It was seen that P8 referred to the ability to find relevant information among unrelated
information with the statements “/ compare oral history to water. Because it is beneficial in its amount, but too
much can kill people. People can take the opinions of different people as examples, but if they continue with too

much belief, they will not have a subjective opinion.”

Other metaphors expressed by the participants for the skills gained by oral history are ring, family album, tree
root, treasure, ring, water cycle, river, giant cauldron, and cloud. Some of the expressions of the participants

regarding metaphors are as follows.

P3: Oral history is like a family album. Whenever photographs are viewed, visiting that day,
embracing the feelings of that day, and reflecting it to every generation, in the same way, reminds

us of oral history.

P10: Oral history is like the rings that form a chain. Every knowledge, every experience is like a link,

and a person needs a chain, not a link, to learn about his past.

P104: Oral history is like the management of giant cauldrons that occur in nature. Time and

continuity are required for the formation of this shape.

When the expressions of the participants were examined, it was seen that P3 emphasized the ability to better
understand and appreciate the previous generations, which is thought to have been gained by oral history, with
the statement that P3 sees the oral history as a family alboum and goes to that moment through photographs and
conveys the feelings and thoughts of that day to the next generations. When the sentences of P10 and P104

were examined, it was emphasized that P10 sees verbal history as rings, the information given by each
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interviewee is different and that many people should be used to learn the correct knowledge of the past. P104,
on the other hand, resembled oral history as giant cauldrons, and as it can be understood from the fact that P104
clearly expressed the need for time and continuity in the formation of this shape, it can be said that both
participants emphasize the ability to perceive change and continuity, which is one of the skills that oral history

has acquired.

Oral History in Historiography

In historiography, 32 different metaphors were produced by 65 participants in the oral history category. Some
of these metaphors are tree, plane tree, book, flower, interview, waterfall, stream, light, sapling, iceberg,
navigation, grandfather, volcano, dark cave, alluvial soil, butterfly, ant, plant, wheat grains, water lily, leaf, an old

tree and ivy. Some of the expressions of the participants regarding these metaphors are as follows.

P5: Oral history method is like a tree. It bears witness to what has lived around him for many years
like a tree. It cools and brightens the people in its shade. It has a structure that relaxes and

enlightens historiography in oral history.

P165: Oral history is like navigation. Navigation guides people who have lost their way and helps
them find the right way. It shows researchers the correct path in oral history and enables them to

obtain real information.

P129: Oral history is like an important book. This book maintains its competence in many subjects
and is passed on to the next generations. It is the first source for humans. It provides a first-hand

source in oral history and enables the information to be passed on to the next generations.

When the metaphor examples created by the participants were examined, in general, it was emphasized that
the individuals who were the narrators of the oral history method were the witnesses of the events of the period
and the evidence that the narrator obtained from the first-hand information was recorded. As a method, the
other metaphors of the participants under the oral history category were a family tree, poem, rumour, father,
retired teacher, road, air conditioner, beehive, and window. Some of these metaphors expressed by the
participants were interesting. For instance, P15 with the statement “Oral history is like an air conditioner
operating in the room during the heat of Adana in summer” emphasized that a person could eliminate the unclear
issues in current history studies by using the oral history method. In another example, P118 with the statement
“Oral history is like a beehive. Each bee leaves the pollen collected from many flowers to the beehive and enables
the honey in the comb to form. It is like a beehive in oral history, gathers the information from many people
together and provides the formation of historical information” emphasized that the oral history method organizes
and collects the information obtained from many different people. Finally, with the statement “The oral history

method is like a window. Because it is like a building that opens to the outside. It takes us to a different world
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from where we are or the environment and enables us to obtain different information” P130 emphasized that the

oral history method can be handled and presented from different angles of historical information.

Oral History Method in Social Studies Education

In social studies education, the theme of oral history method generally explains the advantageous or
disadvantageous situations of oral history as a method, its place in the learning environment, the skills it provides
students with compared to other methods, and its importance in establishing the historical bridge between the
past and the present. In this sense, the theme of oral history method in social studies education is divided into

two different categories. These categories are oral history as methods and oral history in education.

Oral History as A Method

According to the findings obtained from the study, it was found that most of the participants saw the oral history
method as a more objective and reliable method in reaching accurate information compared to other methods.
To illustrate this, P35 expressed the reliability as “... oral history increases my confidence and belief in that
information, as it provides the opportunity to listen to events from the mouth of people who have witnessed
history”. On the other hand, P109 stated reliability and objectivity as “Through oral history, the individual
describes the event exactly how he lived. That is, it is not contrived and biased. So, it is both objective and more
reliable.” Besides, the participants stated that the oral history method provides first-hand resources, that is, the
individual experience of the people for the information conveyed is important in providing in-depth information

and revealing hidden facts. The opinions of the participants on this subject are as follows.

P139 “The importance of lecturing by narrating is very important in terms of the history lesson.
Therefore, the information obtained from people who actually experienced the events provides

access to the most important and in-depth information of all.”

P66 “With oral history, it is ensured that the hidden facts of that period, which are not mentioned

in the books, are revealed.”

P28 “It is ensured that some anecdotes hidden by oral history are revealed.”

According to the participants, another advantage of the oral history method is that it fills the lack of information
when there are no or destroyed documents describing the events or situations of a historical period. Some of
the participants stated that the oral history method can be subjective and therefore, to obtain reliable
information, it is necessary to verify information from more than one source and to determine whether this
information is biased. To illustrate, the statements “In my opinion, if the oral history method is to be used, more
than one source should be used, otherwise the statements of a single person will damage the objectivity and
credibility of the event because that person will tell the event in individual sentences from his own point of view”

of P14 are in line with the findings.
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Oral History in Education

Most of the participants stated that the oral history and the information conveyed to the student would be more
permanent, it would increase the student’s interest in the history lesson, it was important in understanding the
recent history and learning the local history, and that the students’ group interviews increased the sense of

solidarity instead of competition. The statements of the participants regarding these findings are as follows.

P3: The importance of oral history in the social studies program can make it easier for students to
learn and provide a more enjoyable lesson environment by obtaining first-hand the memories,
notes, letters, and similar resources experienced by individuals who have witnessed history. This

way, the information will be more permanent.

P37: Oral history allows the person to learn the history of family history, to understand past events
in his immediate surroundings. In this way, the new generation both learns historical information

and recognizes its cultural past ...

P17: Listening with oral history from people who have experienced events is more fun and

interesting because it is a story style compared to reading from a book.

P165: It is both more memorable and exciting to go and see individuals who have witnessed
historical events and get information by chatting with them. With this aspect, we can attract more
attention of students and make them more enthusiastic and excited while preparing them for the

lesson.

Also, they stated that the participants accepted oral history as a method that enables the concretization of
knowledge and provides more clear and understandable information compared to history books. In line with
this, the statements “The oral history method is, in my opinion, a method that should be used effectively in history
teaching. It helps students to concretize the events in their minds” of P18 and the statements “Oral history

provides a clearer understanding of events” of P32 clearly support the findings.

Skills thought to be gained by the participants from oral history activities can be expressed as listening,
observation, asking questions, organizing information, separating the phenomenon from thought, finding
relevant information among irrelevant information, better understanding, and appreciating the previous
generations, and perception of change and continuity. Most of the participants emphasized that a history course
conducted with the oral history method has an important place in gaining skills compared to a history course
taught with traditional methods. For instance, the statements of P34 “..improves students’ ability to listen to
interviews with people who have witnessed history ...” supports the findings and also, the statements “With the
oral history method, middle school students can gain the skill of separating phenomena from thought more

comprehensively ...” of P118 are in line with the findings.
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Some of the participants stated that oral history will have an important place in the development of research
and questioning skills, namely the ability to ask questions, and the ability to perceive change and continuity, by
increasing the sense of curiosity about historical events. The opinions of the participants on this subject are as

follows.

P93: For students who are inclined to research, it is a more enjoyable method that leads to the
search for truth and truth. It enables students to improve their existing skills by making them more

active in the lesson.

P62: Oral history helps them understand and question the relationship between today’s conditions

and the past. This improves the student’s research and inquiry skills.

Participants also stated that oral history is a method that strengthens cultural bonds, it will increase
students’ ownership of the historical heritage, and thus, they can gain the ability to better
understand and appreciate the generations before them. The thoughts on these findings are as

follows.

P37 “Oral history enables us to learn about the lives, traditions and customs of people in the past.

It is an important method to strengthen the bond between generations.”

P51: “It strengthens the bond between generations.”

P144: “Oral history is more important to owning than to teach history. Because children understand
history better when they listen to someone who has witnessed that scene, rather than the history
that he sees in books and has certain patterns. Also, they understand better that history is not

written and created easily.”

Other findings obtained from the participants are that that oral history increases historical empathy, enables
students to see the conditions of the period better, and likewise helps students to guide the future. To illustrate,
P180 said that “to me, obtaining the information from the first source allows the listener to feel as if they are a
person who has experienced the event and to get tired of the events with their own feelings and thoughts”. Also,
P54 stated that “Oral history enables us to learn our past effectively and direct the future”. These statements are

in line with the findings.

CONCLUSION and DISCUSSION

In this study, the metaphors produced by preservice social studies teachers for the oral history method and their
views on oral history were examined. In the study, the data were obtained from 172 senior preservice social
studies teachers studying at the education faculties of Atatlirk University, Cukurova University, Kitahya

Dumlupinar University, Gaziantep University, Nevsehir Haci Bektas University, Ondokuz Mayis University and
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Yildiz Technical University which are in the seven different regions of Turkey. Within this scope, the results
obtained from the findings of the study are discussed under the themes of metaphors for the oral history method

and oral history in social studies education.

The participants produced 96 different metaphors under the theme of metaphors for oral history according to
the results of the study. These metaphors were grouped under two categories as the oral history in education
and oral history in historiography. Therefore, it can be said that there are two basic perceptions in the
metaphorical perceptions of preservice teachers about oral history, and these are the use of the oral history
method in education and its use in historiography. In this sense, in the metaphorical perceptions of pre-service
teachers for the use of oral history in education, it was determined that the oral history method is an effective
method that facilitates and makes the teaching of history subjects enjoyable, increases students’ interest and
curiosity in history, and helps future generations to gain national awareness. In fact, there are studies in the
literature that found that the use of the oral history method is an enjoyable method for primary and secondary
school students and that students like the oral history method (Dere & Kizilay, 2017; incegiil, 2016; Sahin, 2019).
Accordingly, in the study of Aktin and Saglam Tekir (2018), it was found out that preservice social studies teachers
using the oral history method contributed to the increase of interest and curiosity about historical information,
general culture, and local history. In the study conducted by Golgesiz and Gedik (2020), it was concluded that
pre-service teachers defined the oral history method as an enjoyable, exciting, and instructive method. In this
respect, it can be said that the oral history method is seen as an interesting, enjoyable, curious and popular
method for both primary and secondary school and undergraduate students. It can be said that the reason for
these findings is that students (primary school, secondary school and undergraduate) mostly like student-centred
approaches based on the constructivist approach. In line with the studies, it was found that the courses designed
with the oral history method contributed to the development of the skills of organizing information, separating
phenomena from thought, finding relevant information among irrelevant information, better understanding and
appreciating the previous generations, perceiving change and continuity, writing reports, and perceiving the
concepts of time and space in many studies conducted with primary and secondary school students in the
literature (Dere, 2017; Dere and Kizilay, 2017; incegiil, 2010; Kaya, 2013; Sari, 2007; Sahin, 2019; Yazici & Mert,
2017). Also, in the study of Beldag and Balci (2017), who examined the opinions of social studies teachers on oral
history, it was found that teachers regarded the oral history method as an effective method in gaining knowledge,
value, and skills, and in Dere’s (2019) study, it was determined that teachers regarded oral history as a method
in which they were effective in gaining historical thinking skills. Besides, in the study of Sari and Er Tirkiresin
(2018) conducted with preservice social studies teachers, it was found that the preservice teachers thought that
the oral history method contributed to developing empathy and gaining responsibility. It was determined that
preservice teachers produced 32 different metaphors in their metaphorical perceptions of the oral history
method in historiography. As a result of the obtained metaphors, it was determined that the pre-service teachers
perceived oral history as a method that provides information from primary sources and takes and presents a

historical period or event in a detailed, systematic, and orderly manner. What is more, pre-service teachers
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perceive the oral history method as a method that presents information gathered from people with different
perspectives on the historical subject or event. Thus, when the definitions of the oral history method are
examined in the literature, it can be said that oral history is seen as a method that systematically and regularly
handles and presents the information obtained from primary sources (Baum, 1987, p.1; Demircioglu, 2015,

p.111; Safran & Ata, pp.1-8; Welton & Mallan, 1999, p.352).

In the views of participants on the oral history method in social studies education, they stated that oral history
was more objective and reliable than other methods in terms of accessing information, and it was important in
obtaining in-depth information and revealing hidden facts. Also, it was stated that, in cases where documents
about a certain historical period or event are incomplete or absent, it is the most important source to fill this
gap. Some of the participants stated that due to the subjective nature of oral history, the obtained information
should be verified from more than one source and whether it is biased or not should be examined in detail. In
the oral history category for educational purposes, it is stated that oral history can be considered as a method
that will increase the interest of the student, is important in understanding recent history and learning local
history, can develop a sense of solidarity, contribute to the concretization of knowledge, and provide clear and
understandable information. In the category of gained skills through oral history, it was stated that listening,
observing, asking questions, organizing information, separating the phenomenon from thought, finding relevant
among irrelevant information, better understanding, and appreciating the previous generations, and
contributing to the ability to perceive change and continuity. In addition to these skills, it is also stated that it is
a method that will increase the sense of curiosity towards historical subjects, develop research and questioning
skills and questioning skills. It is also mentioned that oral history is a method that can provide the ability to better
understand and appreciate the previous generations. Besides, it is seen as a method that increases historical
empathy, contributes to a better understanding of the conditions of the period and helps students to direct the

future.

RECOMMENDATIONS

Some suggestions were developed as a result of the research. Firstly, it is seen that the metaphors and views
produced by the participants about oral history are discussed and the pre-service teachers have mostly positive
opinions and perceptions about the use of oral history method in education and historiography. Therefore, most
of the preservice teachers can use this method in their future teaching years. In order for prospective teachers
to use the oral history method more effectively, activities and examples related to oral history can be increased
in social studies undergraduate courses. Secondly, mixed research methods can be used to determine the
perceptions, views, attitudes or experiences of preservice social studies teachers towards oral history in future

studies.
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SOSYAL BIiLGILER OGRETMEN ADAYLARININ SOZLU TARIHE YONELIK
METAFORIK ALGILARI VE SOZLU TARiIH YONTEMINE iLiSKiN GORUSLERI

0z

S6zIU tarih, egitim-0gretim slreglerinde tarih konularinin 6gretimi icin yaygin bir bicimde
kullanilan, 6grencilerin tarih konularina yonelik ilgi ve merakini artiran ve iletisim, arastirma ve
dinleme gibi becerilerinin gelistiriimesine katki saglayan bir yontemdir. Dolayisiyla sosyal bilgiler
egitiminde yer alan tarih konularinin 6gretiminde sézli tarih ydnteminin kullanilmasi biyiik 6nem
arz etmektedir. Bu kapsamda arastirmada sosyal bilgiler 6gretmen adaylarinin s6zlii tarihe yonelik
metaforik algilari ve sozlii tarih yontemine iliskin gorislerini incelemek amaglanmistir. Arastirmada
fenomonoloji deseni kullaniimistir. Arastirmanin verileri arastirmacilar tarafindan gelistirilen agik
uclu gorisme formu araciligiyla toplanmis ve elde edilen veriler icerik analizine tabi tutulmustur.
Arastirmanin katilimci grubu belirlenirken Tirkiye’nin yedi farkli bolgesinden birer egitim fakiltesi
secilmis, bu fakiltelerde 6grenim goren ve arastirmanin olgitlerini karsilayan 172 4. sinif sosyal
bilgiler 6gretmen adayl arastirmaya dahil edilmistir. Elde edilen sonuglara goére o6gretmen
adaylarinin; egitimde sozlU tarih, tarih yaziminda s6zli tarih ve diger temalari altinda 96 farkh
metafor Urettikleri tespit edilmistir. Egitimde sozlii tarih temasi altinda Uretilen metaforlarda
O0gretmen adaylarinin sozlii tarihi; tarih konularinin 6gretimini kolaylastiran, derslerin keyifli
gecmesine katki saglayan, gelecek kusaklarin milli biling kazanmasinda etkili olan ve 6grencilerin
bircok farkli beceriyi kazanmasina katki saglayan bir ydntem oldugu belirlenmistir. Ogretmen
adaylarinin tarih yaziminda sozli tarih temasi altinda birlesen metaforlarinda sozli tarihin; birincil
kaynaklardan bilgi saglayan, tarihi bir dénemin veya olayin detayli, sistematik ve diizenli bir bicimde
ele alinmasi ve sunulmasinda etkili bir yéntem olarak algilandigi sonucuna ulasiimistir. Ogretmen
adaylarinin sozli tarih ydontemine iliskin gorislerinde ise s6zlu tarihin objektif ve glivenilir oldugu;
tarih konulariyla ilgili derinlemesine bilgi edinme konusunda avantaj sagladigi; 6grencilerin ilgi ve
merakini artirabilecegi ve dinleme, gézlem, soru sorma, olguyu disiinceden ayirma, arastirma,
empati gibi becerilerini gelistirecek bir yontem olarak géruldigi belirlenmistir.

Anahtar kelimeler: S6zIU tarih, 6gretmen adaylari, sosyal bilgiler, metaforik algi, gorus.
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GiRiS

21. yuzyihn egitim dinyasi icin en 6nemli yeniliklerinden biri geleneksel yaklagimlardan uzaklasip yapilandirmaci
yaklasim temelli egitim-6gretim ortamlarinin olusturulmasi olarak ifade edilebilir (Tufekgi Aslim, 2013).
Yapilandirmaci yaklasimla birlikte egitim-6gretim ortamlarinda programa ve ders kitaplarina kati baglilk,
ogretmen merkezli yaklasimlar ve 6grencinin sadece bilgiyi alan bireyler olarak gérilmeleri terk edilmis ve bu
yonelimlerin yerini 6grenci merkezli 6gretim programlari, stratejiler ve yontemler almistir (Brooks and Brooks,
2013). Tirkiye'de dliinyadaki gelismelere benzer olarak 2005 yilindan itibaren 6gretim programlari yapilandirmaci
yaklasim esas alinarak hazirlanmis ve birgcok 6grenci merkezli yontem ve teknik kullanilmaya baslanmistir (MEB,

2005a, 2005b). Bu yontem ve tekniklerden biri de sozli tarih yontemidir.

Sozll tarih yontemi, belirli bir konuyla ilgili bilgisi veya deneyimi olan kisilerle yapilan gériismelerin kaydedilmesi
ve elde edilen bilgilerin sistemli bir sekilde degerlendirilmesi olarak ifade edilebilir (Oztiirkmen, 1998, 5.12). S6zli
tarih yontemi 6zellikle sosyal bilgiler ve tarih derslerindeki tarih konularinin 6grenciler tarafindan sevilmesine ve
tarih konularinin sikiciliktan daha keyifli bir hale dénlismesinde biiylik bir 6neme sahiptir (Gazel, 2016, s.109;
Sari, 2002, s.11). Nitekim literatiirde yapilan ¢alismalarda sozli tarih yonteminin tarih konularinin 6gretimi ve
o6grenimini keyifli hale getirdigi ve 6grencilere bircok beceri kazandirdigina yonelik bircok arastirma sonucu
mevcuttur (Dere, 2017; Dere ve Kizilay, 2017; Gélgesiz Gedikler, 2020; Kaya, 2013; incegiil, 2010; Sari, 2007;
Sahin, 2019; Yazici ve Mert, 2017). Bu dogrultuda arastirmada sozIU tarih yontemi; sozll tarih yonteminin
gelisimi, s6zll tarih yontemi ve egitimde kullanimi, sosyal bilgiler dersi 6gretim programlarinda sozli tarih, sosyal

bilgiler dersinde s6zll tarih yontemiyle ilgili galismalar basliklari altinda incelenmistir.

SozIi Tarih Yonteminin Gelisimi

Sozli tarih, bireylerin gegcmis deneyimlerinin sansiirsiiz bir bicimde kaydedilmesi, desifre edilmesi ve arsivienmesi
olarak tanimlanan bir arastirma ve tarih saptama yontemi olarak ifade edilebilir (Thompson, 1996, s.351). SozIu
tarihin gecmisi cok eskilere uzanmaktadir. Hatta tarih, sozll tarihle basladigi icin onun ge¢misi de insanlik tarihi
kadar eskidir (Thompson, 1999, s. 19). So6zlii tarih var olan ilk tarih tirGdur ve yazinin icat edilmesinden 6ncesinde
bile toplumlarin so6zlu tarihi siklikla kullandigina rastlanmaktadir (Thompson, 1999, s.23). Clinkl insanlar, sozlu
geleneklerini ve hikayelerini s6zl{ tarih yoluyla nesilden nesille aktarmis ve tarihi verinin bir sonraki donemlere
gecisini saglamistir. Ginimuzde ilk tarihgiler olarak bilinen Heredot ve Thukydides’in yazdiklarinin énemli bir
kismi s6zIii kaynaklara dayanmaktadir. Heredot M.O 5. Yiizyilda Pers savasina katilan kisilerle gériismeler yapmis
ve elde ettigi bilgilerden yola gikarak Pers Savaslari adli eseri yazmistir (Hoover, 1978, s. 391). Thukydides ise
Atinalilarla Spartalilar arasinda yapilan Peloponez savasini katilan kisilerle gériismis ve The Peloponnesian War
adl kitabi yazmustir (Cawkell, 1997, s. 1). Bu kitaplar s6zlG tarihin bir veri kaynagi olarak kullanildigi ilk galismalar

olarak adlandirilmaktadir.

SozIU tarihi isim babasi ise Amerikali bir arastirmaci olan Joseph Gould’dur. Gould, Il. Diinya savasi sirasinda

cephede savasan askerlerin ya da savas gemilerindeki deniz piyadelerin anilarinin miilakatlarla kaydedilmesini
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sozIU tarih olarak adlandirmistir. Gould s6zll tarihi “tarihin krallar kraligeler, antlagmalar, gérismeler, blyik
savaslar ve Sezar, Napolyon, Pontius Pilate, Kolomb gibi mihim zevattan olustugunu savunuyoruz ama bu sadece
ylzeysel tarihtir ve blylk olgiide yanhstir. S6zli tarih ile tarihi asagilara indirecek, yukarilarda insa edilen tarih
yerine kisa gémleklilerin yani halkin isleri, asklari, Uzintileri, yasam deneyimleri hakkinda sodylediklerini, bu
merasimsiz tarihe koyacagim” ciimleleriile agiklamistir (Ritchie, 1995, s. 3). S6zIi tarihin ilk kurumsal ve akademik
temeli ise 1948 yilinda Allan Nevis tarafindan atilmistir. Allan Nevis, Kolombiya Universitesi’nde sozlii tarih
arastirma ofisini agmis ve ilk modern s6zIi tarih arsivini olusturmustur (Starr, 1996, s. 43). Daha sonraki yillarda
ise cogunlukla teknolojik gelismelerin artmasi ile mektubun, telgrafin yerini telefonun; kitap ve gazete gibi yazili
metinlerin yerini televizyon, sinema, kaset-galar gibi isitmeye dayal cihazlarin; klasér ve dosyalarin yerini internet
sayfalarinin aldig1 glinimiizde yerel ve genel tarihin azalan kaynaklarini yeni bilgi toplama yollari ile gelistirmek
icin so6zIU tarihe verilen 6nem git gide artmistir (Thompson, 1999, s. 97). Gelinen bu noktada sozlii tarih, tarihin
daha iyi anlagilmasi igin yeni imkanlar sunan ve disiplinler arasi is birligi ile sosyoloji, antropoloji, etnoloji, folklor,
psikoloji, sosyal psikoloji ve cografya gibi beseri bilimlerinin tim imkanlarindan yararlanan bir yontem haline

gelmistir (Sari, 2007, s. 96).

SozIhi Tarih Yontemi ve Egitimde Kullanimi

S6zIU tarih yontemi ile ilgili literatirde birgok farkli tanim vardir. Bu tanimlardan biri Amerikal sozli tarihgi
Baum’a aittir. Baum (1987, s.1) sozIU tarihi, anlaticinin birinci el kaynaklardan elde ettigi bilgilerin kaydedilmesi
olarak tanimlamaktadir. italyan sézlii Tarih¢i Alessandro Portelli (1998, s. 23-45) ise s6zlii tarihi “kaynak (anlatici)
ile tarihginin (gbriismeci) goriisme sirasinda karsilasmalarinda beraber yaptiklar seyi ima eder” sekilde
tanimlamakta ve s6zIU tarihin aslinda karsilikh bir diyalog oldugunu belirtmektedir. Bir diger tanimda Creswell
(1997, s. 49) sozlu tarihi, arastirmacinin bireyin yasadigi bir olayla ilgili hatiralarini, olayin sebeplerine yonelik
gorislerini ve olayin olasi etkilerine yonelik distincelerini topladigi bir yaklasim olarak tanimlamaktadir. Stadling
(2003, s. 196) ise sozlu tarihi, gegmis hakkinda énceki kusaklarca aktariimis ortak bilgiler; bir kisinin basindan
gecen, hayatina sekil ve anlam veren olaylarin aktarildigi bir anlati; bir kisinin gecmiste yasadigi belirli olaylar,
konular ya da deneyimlerle iliskin kisisel anilar ve bir olay sirasinda veya hemen sonrasinda gorgi taniklarinin
sozIU ifade bigimleri olarak tanimlamaktadir. Bu baglamda so6zll tarih, 6zellikle 1960l yillardan itibaren yazih
belgelere ek olarak yasayan bireylerin bellege dayali anlatilari araciligiyla tarihi yazma ve siradan insanlari,
glindelik yasami ve 06znelligi tarihin arastirma alanina dahil etme dirtisiyle sekillenen ve ses kaydetme
teknolojilerinin gelismesiyle de desteklenen disiplinler arasi bir ¢alisma alani ve arastirma yontemi olarak

tanimlanabilir (Sari, 2007, s. 44).

SozIU tarih akademik tarihte ve tarih egitimimde kullanabilecegimiz bir yaklasim olarak karsimiza ¢ikmaktadir.
Akademik tarih acisindan tarihin daha iyi anlasilmasi, genel yerine veya genelin icinde yerel kisimlarin 6n plana
¢ikarilmasi, siradan insan davranislarinin 6nemsenmesi, tarihe taniklik eden veya bizzat o tarihin olusumunda rol
oynayan kisilerin deneyimlerini kullanarak glinimiiz tarih yaziciiginin farkli bir yonle ele alinmasina katki

saglayabilir. Ayrica belgelere dayali tek diize bir tarih yazicihigindan ziyade insanlarin tutkularini, zaaflarini, her
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insanin hayat hikayesinin farkli yonlerini de igine alarak sosyoloji, antropoloji, etnoloji, folklor, psikoloji, sosyal
psikoloji ve cografya gibi beseri bilimlerinin tiim imkanlarindan yararlanarak tarihi zenginlestirir (Sari, 2007, s. 95-
96). Sozli tarihin akademik tarihgilikte yerini almasindan sonra bu yontem tarih 6gretiminde de kendini gdstermis
ve kullanilmaya baslanmistir (Sari, 2007, s. 109). Ozellikle tarih derslerini sikiciliktan kurtarma ve dgrencilerin
tarih konularina yonelik merakini artirma konusunda sozIu tarih aragtirmalari buyiik 6nem arz etmektedir. Clinki
sozli tarih geleneksel tarih derslerinin aksine 6grenci merkezli bir yontemdir. Tarih derslerinde kazanilmasi hayli
zor olan birgok davranis ve anlayisin bu yontemle istekli bir sekilde 6grenciye kazandirilmasi miimkindir (Gazel,
2016, 5.110). S6zIU tarih yontemiyle 68rencilerin arastirma, soru sorma, ortak ¢alisma, gozlem, elestirel disiinme,
bilgiyi dizenleme, olguyu diisiinceden ayirma, ilgisiz bilgi arasindan ilgili bilgiyi bulma, tarihsel empati, degisim
ve siirekliligi algilama gibi bircok becerisinin gelismesine katki saglar (Safran ve Ata, 1998, s. 6; Orten, 2008, s. 28;
Thompson, 1999, s. 8-10; Welton ve Mallan, 1999, s. 352;). Egitimde s6zIU tarihin kullaniminin belirli bir konu
veya dénemle sinirlandirmasi olmamakla beraber Demircioglu (2015, s. 109-110) ilk ve ortadgretim diizeyinde

yapilabilecek so6zlii tarih ¢alismalari icin bazi 6rnekler sunmustur;

e  Ogrencilerin anne, baba veya diger akranlariyla,

e Emekli 6gretmenler, isciler, memurlar, tliccarlar, askerler vb. kisilerle,

e Soyadlarin kdkenleri, anlamlari, 6nemli glinler, popller yemekler, oyunlar, ziyaret ve eglence yerleri,
hikayeler, aile hikayeleri, ulasim, barinma vb. konularinda,

e  Okulun bulundugu bolgedeki yerlesim yerinde gerceklesmis olan sosyal olaylara dahil olmus kisilerle

sozli tarih galismalari yuratilebilir.

S6zIU tarihin egitimde kullanilmasi igin izlenilmesi gereken belirli adimlar vardir (Safran ve Ata, 1998, s.5). Bunlar
sirasiyla konunun segilmesi, gorisme yapilacak kisilerin belirlenmesi, sorularin hazirlanmasi, goériismenin
diizenlenmesi, gériismeden elde edilen bilgilerin diizenlenmesi ve etkinligin toparlanmasidir. Ayrica bu adimlar
takip edilirken dikkat edilmesi gereken bazi 6nemli hususlar vardir. Bunlar; (i) s6zll tarihe konu olacak olay ve
olgu sinif diizeyine uygun bir konu olmalidir, (ii) kaynak kisi yani anlatici bilgi verecegi alanin uzmani olmali veya
olayla ilgili deneyimlere sahip olmahdir, (iii) kaynak kisinin kisisel 6zelliklerine dikkat edilmeli, konuskan ve
ogrenciler samimi iletisim kurabilecek biri secilmelidir, (iv) 6gretmenler ele alinacak konu veya olayla ilgili ulastig
kaynak kisiyle etkinligi gerceklestirmeden 6n gorismeler yapmalidir, (v) ele alinan konu ve olayla ilgili kaynak
kisinin ne yasadigl, disiindigu ve hissettigi ayrintilariyla ortaya konulmalidir, (vi) gériismede kullanilacak eski
fotograflar, resimler ve ses kayit cihazlari gibi araglar hazirlanmalidir (vii) 6grencilerin anlatilanlari dikkatlice
dinlemeleri, not almalari ve sorular sormalari saglanmalidir ve (viii) kaynak kisinin anlattiklari ders kitaplariyla,
yazili kaynaklarla karsilastirilmali ve 6grenciler tarafindan degerlendirmeleri yapilmaldir (Demircioglu, 2015, s.

111, Safran ve Ata, 1998 s. 1-8; Welton ve Mallan, 1999, s. 352).

1291



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Sosyal Bilgiler Dersi Ogretim Programlarinda S6zlii Tarih

Tirkiye’deki 6gretim programlarinda sozli tarih yontemi, ilk defa 2005 yilinda yapilandirmaci egitim
yaklasimlariyla hazirlanan sosyal bilgiler dersi 6gretim programinda kendine yer bulabilmistir. Programda 4. sinif
diizeyinde kiltir ve miras 6grenme alaninda ve Atatirkgilik konularinin 6gretiminde yer alan Atatirk’an millt
kiltire verdigi 6nem konusunda “sozll tarih yontemi kullanarak ve nesnelere dayanarak aile tarihi olustur”
kazanimina yer verilmistir. Ayrica 4. sinif kiiltlir ve miras 6grenme alani “Onlar da Gocuktu” etkinlik 6rneginde
ogrencilerin bilyiklerinin, cocukluk donemine ait oyunlari ve oyuncaklari ile ilgili s6zIU tarih galismasi yapmalari
istenmistir. Ayni 6grenme alanindaki “Bir Zamanlar” etkinliginde de o6grencilerin buyuklerinin, ¢ocukluk
doénemlerinde cumhuriyet bayrami konulu sozli tarih ¢aligmalari yapmalar istenmistir. 5. sinif diizeyinde
insanlar, yerler ve gevreler 6grenme alaninda sozIU tarihle ilgili ““Kaltlirimuizin sézIU ve yazih 6gelerinden yola
cikarak, dogal afetlerin toplum hayati lzerine etkilerini rneklendirir.” kazanimina yer verilmistir. Bu kazanimin
etkinlik 6rnegi olan “Gegmisten Giinlimiize” adl etkinlikte 6grencilerin bolgelerinde goriilen bir dogal afet ile ilgili
sozli tarih ¢alismasi yapmalari istenmistir. 6. sinif kazanimlarinda ise dogrudan sézIi tarihe vurgu yapilmasa da
“Ornek incelemeler yoluyla kutlama ve tdrenlerimizdeki uygulamalarin kiiltiirimiizii olusturan unsurlarla iliskisini
degisim ve siireklilik acisindan degerlendirir.” kazaniminin so6zli tarih yontemi ile iliskili oldugu soylenebilir. 7.
sinif insanlar, yerler ve gevreler dgrenme alaninda da “Ornek incelemeler yoluyla géciin neden ve sonuglarini
tartisir.” ve “Yerlesme ve seyahat 6zgurligini agiklar.” kazanimlarinin etkinlik érneklerinde dogrudan s6zIi
tarihe vurgu yapilmistir. Bu kazanimlarla ilgili “Dogdugumuz Yerden Doydugumuz Yere” etkinliginde 6grencilerin
sozlli tarih ile goglin neden ve sonuglarini sorgulamasi ve yerlesme ve seyahat 6zglrlUgini arastirmasi
istenmistir. TUm bunlarla beraber 2005 sosyal bilgiler dersi 6gretim programinda 6grencilere kazandiriimasi
beklenen arastirma, kanit kullanma ve zaman ve kronolojiyi algilama becerilerinde ve dersin degerlendirme
boyutunda sozIi tarih degerlendirme formu ile s6zli tarih yontemine vurgu yapildigi gérilmektedir (MEB, 2005a,

2005b).

2018 sosyal bilgiler dersi programinda da 2005 programina benzer sekilde s6zIi tarih yontemine biylik 6nem
verilmistir. Fakat 2018 sosyal bilgiler 6gretim programinda kazanimlarin etkinlik 6rnekleri ve kullanilacak 6gretim
yontemlerinin detaylica yer almamaktadir. Bu dogrultuda 4. sinif birey ve toplum 6grenme alaninda “4.1.2.
Yasamina iliskin belli basli olaylari kronolojik siraya koyar”; kiiltiir ve miras 6grenme alaninda “4.2.1. SozIQ, yazili,
gorsel kaynaklar ve nesnelerden yararlanarak aile tarihi ¢alismasi yapar.”, “4.2.2. Ailesi ve ¢evresindeki milli
kiltird yansitan ogeleri arastirarak ornekler verir.”, “4.2.3. Geleneksel ¢ocuk oyunlarini degisim ve sireklilik
acisindan glinlimiizdeki oyunlarla karsilastirir.” ve bilim, teknoloji ve toplum 6grenme alaninda “4.4.2. Teknolojik
Urlinlerin gegmisteki ve buglinki kullanimlarini karsilastirir.” gibi kazanimlarin so6zI{ tarih yontemiyle ilgili oldugu
soylenebilir. 5. Sinif kiltir ve miras 6grenme alaninda “5.2.5. Gunlik yasamdaki kdlttrel unsurlarin tariht
gelisimini degerlendirir.” ve insanlar, yerler ve gevreler 6grenme alaninda “5.3.5. Dogal afetlerin toplum hayati
Uzerine etkilerini 6rneklerle agiklar.” kazanimlari s6zlG tarih yontemiyle iliskilendirilebilir. Benzer bigimde 6. sinif

birey ve toplum 6grenme alaninda “6.1.1. sosyal rollerin zaman icerisindeki degisimini inceler” kazanimi ve 7.

sinif insanlar, yerler ve gevreler 6grenme alanindaki “7.3.1. 6rnek incelemeler yoluyla gegmisten glinlimiize,
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yerlesmeyi etkileyen faktorler hakkinda gikarimlarda bulunur.” ve “ 6rnek incelemeler yoluyla géglin neden ve
sonuglarini tartisir.” kazanimlari s6zIU tarih yontemiyle iliskilendirilebilir. 2018 sosyal bilgiler dersi 6gretim
programinin uygulanmasinda dikkat edilecek hususlarda okul disi ortamlardan faydalanilmasi ve sozll tarih
¢alismalarinin yapilmasi 6nerilmektedir. Ayrica 6gretim programindaki arastirma, degisim ve surekliligi algilama,
empati, elestirel dislinme, gozlem, iletisim, is birligi, kalip yargi ve dnyargiyi fark etme, kanit kullanma ve zaman
ve kronolojiyi algilama becerileri s6zli tarih kapsaminda gelistirilebilecek becerilere 6rnekler olusturmaktadir
(MEB, 2018). S6zIu tarih yonteminin 2005 yilindan itibaren sosyal bilgiler dersi 6gretim programlarinda yer almasi

kuskusuz bu konuda birgok ¢alisma yapilmasina katki saglamigtir.

Sosyal Bilgiler Dersinde Sozlii Tarih Yontemiyle ilgili Calismalar

Sozll tarih ydnteminin sosyal bilgiler egitiminde kullanimina yonelik ¢alismalar 2000’li yillarin bagindan itibaren
var olmakla beraber 2005 yilinda sosyal bilgiler dersi 6gretim programinin yenilenmesiyle bu arastirmalarin
yogunlugu artmistir. Bu dogrultuda arastirmanin bu béliimiinde sosyal bilgiler egitiminde so6zli tarih yonteminin
kullanimiyla ilgili kuramsal galismalara, ilkokul veya ortaokul 6grencileriyle, sosyal bilgiler 6gretmenleriyle ve
sosyal bilgiler 6gretmen adaylariyla yuratilen uygulamali arastirmalara yer verilmistir. Sosyal bilgiler egitiminde
sozIl tarih yontemine yonelik ylratialen ilk kuramsal galismada sozli tarihin gelisimi, farkl tlkelerde sozli tarih
ve egitimde sozIU tarih yontemi gibi nemli basliklara yer verilmistir (Sari, 2002). Bir diger ¢alisma da sosyal
bilgiler dersinde vyerel ve sozlii tarih etkinliklerinin programlanmistir (Ozer, 2012). Kuramsal agidan
degerlendirilebilecek bir diger arastirmada ise 2005 ve 20017 sosyal bilgiler dersi 6gretim programlarindaki s6zIi
tarihle ilgili konu/kazanimlar tespit edilmis ve 2005 ve 2017 programlarinda sozli tarihin yer alma

potansiyellerinin benzer oldugu sonucuna ulasiimistir (Dere, 2018).

S6zIU tarih yontemine iliskin ilkokul 6grencileriyle yiuritilen arastirmalarda 6grencilerin sozlii tarihe yonelik
tutumlarini veya goéruslerini inceleyen bazi arastirmalara ulasiimistir (Mert ve Beldag, 2019; Saglam ve Sayimli,
2018). Ornegin Mert ve Beldag (2019) tarafindan ilkokul 6grencilerinin sézlii tarihe y&nelik gérislerinin
incelendigi arastirmada 4. sinif 6grencilerinin sozli tarihe yonelik gorislerinin olumlu oldugu belirlenmistir.
Saglam ve Sayimli’nin (2018). arastirmasinda da 3. ve 4. sinif 6grencilerinin sozli tarihe yonelik tutumlarinin
yuksek oldugu tespit edilmistir. Bu calismalara ek olarak s6zIU tarihle ilgili nicel ve nitel aragtirma yontemlerinin
bir arada kullanildigi veya eylem arastirmalariyla tasarlanan birtakim arastirmalara da rastlanmistir. Ornegin nicel
ve nitel arastirma yontemleriyle sozlii tarih etkinliklerinin 7. sinif 6grencilerinin basarilari, becerileri ve
tutumlarina etkisi inceleyen Sari’'nin (2007) arastirmasinda, sozli tarih etkinlikleriyle yiritilen derslerin
ogrencilerin basarilarini artirdigi, 6grencilerin bilgiyi diizenleme, olguyu diisiinceden ayirma, ilgisiz bilgi arasindan
ilgili bilgiyi bulma ve kendinden 6nceki kusaklari daha iyi anlama ve takdir etme becerilerinin gelistigini tespit
edilmistir. Bu arastirma sonuglarina benzer olarak incegiil’iin (2010) calismasinda 5. sinif dgrencilerinin sdzI{ tarih
yontemini kullanmasinin 6grencilerinin basarilarini arttirdig, bilgiyi diizenleme, olguyu diisiinceden ayirma, ilgisiz
bilgi arasindan ilgi bilgiyi bulma ve kendinden dnceki kusaklari anlama, takdir etme, degisim ve sirekliligi algilama

becerilerini artirdig1 tespit edilmistir. Kaya’nin (2013) 7. sinif 6grencileriyle “Meslegimi nasil se¢cmeliyim?”

1293



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

konusunda gergeklestirdigi arastirmasinda da so6zli tarih ydnteminin 6grencilerin iletisim becerileri gelistirdigi ve
meslek seciminde meydana gelen degisim ve surekliligi algilama becerilerine katki da bulundugu belirlenmistir.
Kabapinar ve incegiil’iin (2016) arastirma sonucunda da 5. sinif grencilerinin sozli tarih yéntemini etkili bir

bicimde kullanabildikleri ve s6zIi tarih yontemini kullanma siirecinden keyif aldiklari tespit edilmistir.

Ogrencilerle yiiriitilen bir diger arastirma da Dere’ye (2017) aittir. Dere’nin (2017) sosyal bilgiler dersinde bir
O0grenme ve O0gretme yontemi olarak sozll tarih adl galismasinin sonucunda 6. sinif 6grencilerin sozli tarih
yontemini kullanmaktan keyif aldiklari ve 6grencilerin iletisim, s6zli tarih raporu yazma, 6zgliven kazanma,
degisim ve surekliligi algilama gibi becerilerinin gelistigi tespit edilmistir. Ayrica arastirmada hem sosyal bilgiler
ogretmenlerinin hem de 6grencilerin s6zIU tarihi yararli bir 6grenme ve 6gretme yontemi olarak gordikleri
belirlenmistir. Benzer bicimde Dere ve Kizilay (2017) tarafindan yiritilen ¢alismada da 4. sinif 6grencilerinin
s6zIU tarih yontemini kullanmaktan hoslandiklari, aile tarihi arastirmalari sonucunda aile ve yakin gevresini daha
yakindan tanidiklari ve degisim ve stirekliligi algiladiklari tespit edilmistir. Yazici ve Mert’in (2017) arastirmasinda
da sozli tarih yontemi ile 4. sinif diizeyinde eylem arastirmasi ylrGtilmis ve arastirma sonucunda sozla tarihin
Ogrencilerin iletisim ve degisim ve surekliligi algilama becerilerini gelistirdigi tespit edilmistir. Diger bir calisma da
Sahin’in (2019) ilkokul 4. sinif sosyal bilgiler dersinde s6zli tarih uygulamalarinin etkililigi ve 6nemini inceledigi
arastirmadir. Arastirma sonucunda 6grencilerin s6zli tarih yontemini sevdigi, tarih konularinin somutlastirmasi
neticesinde zaman-mekan kavramlarini daha iyi algiladiklari tespit edilmistir. Bu ¢alismalarin aksine ise Polat
(2018) tarafindan yuritilen arastirmada 7. sinif 6grencilerinin s6zlii tarihe yonelik bilgilerinde eksikler oldugu
tespit edilmistir. ilkokul ve ortaokul 6grencileriyle yiiriitiilen calismalar genel olarak degerlendirildigi 6grencilerin
sozll tarih yontemine yonelik olumlu goris, tutum veya degerlendirmelere sahip oldugu (Dere, 2017; Dere ve
Kizilay, 2017; Kabapinar ve incegiil, 2016; Mert ve Beldag, 2019; Saglam ve Sayimli, 2018; Sahin, 2019) s6zlii tarih
ydntemiyle tasarlanan derslerin akademik basariyr arttirdigi (incegiil, 2010; Sari, 2007), bilgiyi diizenleme, olguyu
duslinceden ayirma, ilgisiz bilgi arasindan ilgili bilgiyi bulma, kendinden énceki kusaklari daha iyi anlama ve takdir
etme, degisim ve sirekliligi algilama, rapor yazma, zaman ve mekan kavramlarini algilama becerilerini artirdig|
(Dere, 2017; Dere ve Kizilay, 2017; incegiil, 2010; Kaya, 2013; Sari, 2007; Sahin, 2019; Yazici ve Mert, 2017)

soylenebilir.

Sosyal bilgiler 6gretmenleriyle yiritilen arastirmalarda, 6gretmenlerin sozli tarihe yonelik gorislerinin ve
tutumlarinin incelendigi arastirmalara ulasiimistir. Ornegin Beldag ve Balc’nin (2017) arastirmasinda sosyal
bilgiler 6gretmenlerinin so6zIi tarihe yonelik gorusleri incelenmis ve 6gretmenlerin sézli tarih yontemini
o0grenciye bilgi, deger ve beceri kazandirmada etkili olabilecek bir yontem olarak degerlendirdikleri tespit
edilmistir. Curku (2019) tarafindan yapilan arastirmada sosyal bilgiler 6gretmenlerinin sozIU tarihe yonelik
tutumlarinin yiiksek oldugu sonucuna ulasiimistir. Metin ve Oz (2019) arastirmalarinda da Tiirkiye Cumhuriyeti
inkilap Tarihi ve Atatiirkcllik dersi konularinin 6gretiminde sézlii tarih yéntemine yénelik sosyal bilgiler
ogretmenlerinin gorislerini incelemis ve arastirma sonucunda 6gretmenlerin sozIi tarihe yonelik temel bilgileri

oldugu, s6zIi tarih yonteminin kullanilmasi gerektigine inandiklari, s6zIU tarih yonteminin 6grenciye ve tarih
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Ogretimine katkisi oldugu dusundikleri tespit edilmistir. Sosyal bilgiler 6gretmenleri ile yirGtulen bir diger
¢alismada (Dere, 2019), 6gretmenlerin soézll tarihi kalici 6grenmeyi kolaylastiran ilging ve etkili bir yontem olarak
tanimladiklari belirlenmistir. Ayrica arastirmada sozIU tarihin ilk elden bilgi sundugunu, tarihsel disinme
becerilerini gelistirdigini ve toplumla anlamli bir bag kurulmasini sagladigini belirtmislerdir. Bununla birlikte bazi
Ogretmenler so6zlu tarih yontemini ders programi ve yonteminin kullanimiyla ilgili bazi problemlerden dolayi

kullanamadiklarini belirtmislerdir.

Literatiirde sosyal bilgiler 6gretmen adaylari ile yuritilen ¢alismalarda 6gretmen adaylarinin sézli tarihe yonelik
tutumlarinin, gérislerinin ve deneyimlerinin incelendigi bazi arastirmalara rastlanmistir. Ogretmen adaylarinin
sozli tarihe yonelik tutumlarini inceleyen arastirmalarda; Akbaba ve Kilcan (2014) s6zIU tarihe yénelik tutumun
aile fertlerinden so6zli tarih yoluyla gegcmise dair tarih bilgisi edinme durumu, lisans egitimleri sirecinde
derslerinde so6zll tarih galismasi yapilma durumu ve sozli tarih ¢alismalarina merak dizeylerine gore anlamli bir
bigimde farklilagtigini tespit etmislerdir. Bir diger arastirmada sosyal bilgiler 6§retmen adaylarinin sézli tarih
calismalarina yonelik tutumlarinin orta diizeyde oldugu belirlenmistir (Tural, 2017). Tangill (2014) tarafindan
yuratilen arastirma da ise sinif ve sosyal bilgiler 6gretmen adaylarinin s6zlii tarihe yonelik tutumlari incelenmis
ve arastirma sonucunda sosyal bilgiler 6gretmenleri lehine anlamli farkliliklar oldugu tespit edilmistir. Dere (2018)
tarafindan so6zIi tarih yontemini kullanan sosyal bilgiler 6gretmen adaylarinin goéruslerinin incelendigi
arastirmanin sonucunda, sozli tarihin akademik, kisisel-psikolojik, sosyo-kiiltiirel ve entelektiiel gelisim
alanlarinda 6gretmen adaylarina biyik katkilari oldugu tespit edilmistir. Bir diger arastirma da ise sosyal bilgiler
O0gretmen adaylarinin deger egitiminde sozlli tarih yonteminin roliine iliskin degerlendirmeleri incelenmis ve
arastirma sonucunda deger egitiminde s6zIU tarih yénteminin kullanimin olumlu bir etkisinin oldugu, 6zellikle
empati gelistirme ve sorumluluk kazanma konusunda katkisi sagladig tespit edilmistir (Sari ve Er Turkiresin,
2018). Aktin ve Saglam Tekir (2018) arastirmalarinda sosyal bilgiler 6gretmen adaylarinin sézli tarih yontemine
yonelik deneyimleri incelenmis ve arastirma sonucunda sozli tarih ¢alismalarinin sosyal bilgiler 6gretmen
adaylarinin tarihgi gibi diisiinme ve calisma becerileri kazandirmada etkili oldugunu, sozlii tarihe konu olan
insanlara karsi empatik bag gelistirmelerine, tarihsel bilgilerinin, genel kiiltiirlerinin ve yere tarihe olan ilgi ve
meraklarinin artirilmasina katkida bulundugu tespit edilmistir. Golgesiz Gedikler’in (2020) arastirmasinda ise
sozll tarih yontemi kullanan 6gretmen adaylari gelistirilen rubrik ile degerlendirilmis ve arastirma sonucunda
O0gretmen adaylarinin s6zIU tarih ydntemini basarili bir bicimde kullandiklari, s6zlu tarihi keyifli, heyecan verici ve
Ogretici bir deneyim olarak algiladiklari tespit edilmistir. S6zlU tarih yontemiyle iliskin 6gretmen ve 6gretmen
adaylariyla yiratilen arastirmalar genel olarak degerlendirildiginde sozli tarih yonteminin sosyal bilgiler
egitiminde onemli bir ydontem olarak gorildugi (Aktin ve Saglam Tekir, 2018; Beldag ve Balci, 2017; Dere, 2018;
Dere, 2019; Gélgesiz ve Gedikler, 2020; Metin ve Oz, 2019; Sari ve Er Tiirkiiresin, 2018) ve sézlii tarihe yénelik
tutumlarin olumlu oldugu (Curku, 2019; Tangull, 2014; Tura, 2017) soylenebilir. Ayni zamanda literatiirde ilkokul
ve ortaokul, 6gretmenler ve 6gretmen adaylariyla sozIli tarih yontemine iliskin bir¢cok calismanin oldugu da
gorialmektedir. Fakat ilgili alan yazinda so6zlii tarih yontemine yonelik herhangi bir metafor c¢alismasinin

yapilmadigi goérilmektedir. Ayrica sosyal bilgiler egitiminde s6zIU tarih yénteminin kullanimina yonelik sosyal
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bilgiler 6gretmen adaylarinin gorislerinin incelendigi bir aragtirmaya da rastlanmamaktadir. Dolayisiyla sosyal
bilgiler 6gretmen adaylarinin sézIU tarihe yonelik metaforik algilarinin ve sosyal bilgiler dersinde s6zIu tarih
yonteminin kullanimina iliskin gorislerinin arastirilmasi 6nem arz etmektedir. Bildigini (izere metaforlar tek bir
ifade ile birden cok anlamin kesfedilmesinde biiylik 6neme sahiptir. Ayrica bulgulari iletmenin giigli ve zeki yollari
olarak da kullanilir (Patton, 2014, s. 505-596). Bununla birlikte metaforlar bireylerin bir konu ya da kavram
hakkinda yaratici dislinmeye ve hayal etmeye yonlendiren dilsel bir aragtir (Girmen, 2007, s.9). Ayrica
metaforlar, olgu ve olaylarin zihne yerlestiriimesine de yardimci olurlar (Candan ve Oztas, 2017, s. 508). Metafor
calismalari da metaforu Ulreten bireyler, analiz eden arastirmacilar ve okuyucular icin merak duyulan
arastirmalardir (Patton, 2014, s. 505-596). Bu kapsamda arastirma sosyal bilgiler 6gretmen adaylarinin s6zIi
tarih yéntemine yonelik zihinlerinde var olan metaforik algilari ve sosyal bilgiler dersinde sozli tarihin kullanimina

iliskin goruslerini incelemek amaglanmistir. Bu genel amag etrafinda su sorulara yanit aranmistir;

1. Sosyal bilgiler 6gretmen adaylarinin szl tarih yontemine yonelik metaforik algilari nelerdir?
2. Sosyal bilgiler 6gretmen adaylarinin sosyal bilgiler dersinde sozlii tarih yénteminin kullanimina iliskin

gorisleri nelerdir?

YONTEM
Desen

Bu arastirmada nitel arastirma yontemlerinden fenomenoloji (olgu bilim) deseni ise kosulmustur. Fenomenoloji
arastirmalarinda bireylerin deneyimlerine odaklanilir ve bireylerin belirli fenomenleri nasil deneyimlediklerini
metodolojik, 6zenli ve derinlemesine bir sekilde okuyucuya sunulur (Patton, 2014, s. 104). Fenomenler
yasadigimiz diinyada karsimiza ¢ikan olaylar, deneyimler, algilar, yénelimler, kavramlar veya durumlar olabilir
(Yildirim ve Simsek, 2016, s. 69). Bu arastirmada da sozli tarih yontemi bir fenomen olarak belirlenmis, sosyal
bilgiler 6gretmen adaylarinin sozli tarih yontemine yonelik trettikleri metaforlar ve sosyal bilgiler dersinde sozll

tarih yonteminin kullanimina yonelik gorusleri incelenmistir.

Katilimcilar

Bu arastirmada katilimci grubunun belirlenmesi icin cok agamali 6rnekleme yontemi kullaniimistir. Cok asamali
ornekleme yontemi evren icerisinden birim ¢ekme isleminin iki veya daha fazla asamada tamamlandigl
ornekleme yontemi olarak ifade edilebilir (Bliytikoztirk, Kilig Cakmak, Akglin, Karadeniz ve Demirel, 2016, s. 87).
Bu dogrultuda arastirmada katilimcilarin belirlenmesi icin 6lglit 6rnekleme, maksimum ornekleme ve basit
seckisiz drnekleme ydntemlerine basvurulmustur. Olciit 6rnekleme dahilinde iki 6lgiit belirlenmistir; birincisi
arastirmaya dahil edilecek sosyal bilgiler 6gretmen adaylarinin dérdiinci sinifta 6grenim goriiyor olmasi; ikincisi
ise Sosyal Bilgilerin Temelleri, Ogretim ilke ve Yontemleri, Ozel Ogretim Yéntemleri | ve Il derslerini basari ile
gecmis olmaktir. Bu olgitlerin belirlenmesindeki amaglardan biri egitim sirecini tamamlamak izere olan ve

mezun olup atanma ihtimali bulunan 6gretmen adaylarina ulasmak, digeri ise sosyal bilgilerin dogasinda yer alan
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yontem ve teknikler hakkinda bilgi sahibi olan ve dolayisiyla arastirma konusu hakkinda yapacagi yorumu bilimsel

temeller Gzerine insa edebilen 6gretmen adaylarina ulasmaktir.

Arastirmada kullanilan bir diger 6rnekleme yontemi olan maksimum ¢esitlilik 6rneklemesi ile goreli olarak kiguk
bir 6rneklem olusturmak ve bu 6rneklemde galisilan probleme taraf olabilecek bireylerin gesitliligini maksimum
derecede yansitmak amag edinilmistir (Yildirim ve Simsek, 2016, s. 93). Bu dogrultuda 2018-2019 egitim-6gretim
yili bahar doneminde Tirkiye’'nin 7 farkh bolgesindeki devlet Universitelerinde bulunan sosyal bilgiler lisans
programlari belirlenmis, ardindan 4. sinif sosyal bilgiler lisans 6grencileri bulunan Universiteler bdlgeler seklinde
kiimelere ayrilmistir. Ardindan her bir bélgeden birer tniversite olmak lizere toplamda 7 Universite segkisiz olarak
secilmis ve arastirmacilar tarafindan hazirlanan agik uglu goriisme formu gonilli olan 6gretmen adaylarina
dagitilarak doldurulmustur. 197 6gretmen adayindan geri donit alinmis fakat eksik, 6zensiz ya da yanhs
dolduruldugu diisiinilen 25 form arastirma kapsamindan gikartilmistir. Sonug olarak arastirmada 172 6gretmen

adayindan elde edilen veriler kullaniimistir. Katilimcilar iligkin kisisel bilgiler Tablo 1’de verilmistir.

Tablo 1. Katilimcilara iliskin Kisisel Bilgiler

Universite N %

Atatiirk Universitesi 22 12.02
Cukurova Universitesi 21 11.47
Kiitahya Dumlupinar Universitesi 27 14.75
Gaziantep Universitesi 20 10.92
Nevsehir Haci Bektas Universitesi 23 12.56
Ondokuz Mayis Universitesi 29 20.21
Yildiz Teknik Universitesi 30 16.39

Toplam 172 100

Verilerin Toplanmasi ve Analizi

Arastirmanin verileri aragtirmacilar tarafindan gelistirilen agik uglu gériisme formu araciligiyla elde edilmistir.
Formun gelistirilme siirecinde ilgili alan yazinda s6zll tarih yontemini farkl arastirma yontemleriyle inceleyen
arastirmalar incelenmis, metafor calismalarinda kullanilan veri toplama araglari dikkate alinmistir. Formun
gelistirilme slirecinde 6ncelikle 5 farkli soru tipi hazirlanmis daha sonra bu sorular nitel arastirma alaninda uzman
iki 6gretim Uyesi tarafindan incelenmistir. inceleme sonucunda 2 acik uglu soru izerinde nihai karar verilmistir.
Birinci soru “Sosyal bilgiler programinda yer alan tarih konularinin 6gretiminde s6zli tarihin 6nemi nedir? Kisaca
aciklayiniz.”, ikinci soru ise “S6zIU tarih yontemini neye benzetirsiniz? Kisaca agiklayiniz” seklinde hazirlanmistir.
Olusturulan agik uglu sorular katihmcilara sunulmadan 6nce 5 sosyal bilgiler 6gretmen adayi ile pilot ¢alismasi

yapilmis ve veriler arastirma kapsami disinda tutulmustur.

Verilerin analizinde ise icerik analizi yaklasimi benimsenmistir. icerik analizi genis olan nitel materyali alarak temel
tutarhklari ve anlamlari belirlemeye yonelik nitel veriyi azaltma ve indirgeme ¢abasidir (Patton, 2014, s. 453). Bu
kapsamda toplanan veriler 6nce kavramsallastirilir sonra ise ortaya gikan kavramlara gére mantikli bir bigimde
diizenlenir ve veriyi agiklayan temalar saptanir (Yildirim ve Simsek, 2016, s. 259). Bu arastirmada da icerik analizi
yaklasimi benimsenerek elde edilen veriler kavramsallastirmis, diizenlenmis ve kod, kategori ve temalar

belirlenmistir. Ardindan metaforlara iliskin bilgiler frekans, ylizde ve aritmetik ortalamalar sunulmustur.
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BULGULAR

Sosyal bilgiler 6gretmen adaylarinin sézli tarih yontemine yonelik zihinlerinde var olan metaforik algilarini ve
sosyal bilgiler dersinde sozll tarih yonteminin kullanimina yénelik 6gretmen adaylarinin gérislerini incelemeyi
amaglayan bu arastirmada elde edilen bulgular iki ana tema etrafinda okuyucuya sunulmustur. Birinci tema s6zli
tarih yontemine yonelik metaforlar, ikinci tema ise sosyal bilgiler egitiminde sozIi tarih yontemi olarak

belirlenmistir.

So6zlu Tarih Yontemine Yonelik Metaforlar

Arastirmadan elde edilen bulgulara gore sozll tarih yontemine yonelik 183 metafor Uretilmistir. Katilimcilarin
Urettikleri metaforlar li¢ farkli kategori altinda toplanmistir. Bu kategoriler yontem olarak sozll tarih, egitim
amagli sozll tarih ve so6zIu tarihin kazandirdig becerilerdir. Herhangi bir kategoriye dahil edilemeyen metaforlar

ise diger kategorisi altinda verilmistir.

Tablo 2. Katilimcilar Tarafindan Uretilen Metaforlar ve Kategorilere Dagilimi

Kategoriler F % Metaforlar F %
Egitimde 94 54.65 Egitim ortamlarindaki faydalar 51 53.13
sozli tarih Gunes (4), Kar (4), Yagmur (4), Mum (3), Kumbara (3), Film (3), Bebek (2),

Ansiklopedi (2), Ayna (2), Hikaye (2), Fosforlu yazi (1), Efsane (1), Oykii
(1), Kursun kalem (1), Yazi (1), Képri (1), Kibrit ¢opu (1), Televizyon
programi (1), Radyo (1), Surahi (1), Bal (1)

Beceri 6gretimi
Su (6), Tohum (5), insan (4), Gél (4), Nehir (3), Ses kayit cihazi (3), Agag
koku (2), Tarihi eser (2), Nar (2), Hazine (2), Su déngusu (2), Evrim (1),
Tiyatro (1), Hava (1), Miras (1), Organizma (1), Kara kutu (1), Zaman
makinesi (1), Cinar agaci (1), Matruska (1), Otobiyografi (1), Bozuk para
(1), Tablo (1), Okyanus (1), Irmak (1), Yiizik (1), Aile aloim (1), Halka (1),
Dev kazani (1), bulut (1)

Tarih 65 37.79  Agag (16), Cinar agaci (8), Kitap (4), Roportaj (3), Cicek (2), Selale (2), Dere 32  33.33
yaziminda (2), Istk (2), Fidan (2), Buz dagi (2), Navigasyon (1), Dede (1),Volkan (1),
sozll tarih Karanhk Magara (1), Allivyal toprak (1), Kelebek (1), Karinca (1), Bitki (1),

Bugday taneleri (1), Nilufer (1), Yaprak (1), Yash bir agag (1), Sarmasik (1),
Soy agaci (1), Siir (1), Tevatir (1), Baba (1), Emekli 6gretmen (1), Yol (1),
Klima (1), Ari kovani (1), Pencere (1),

Diger 13 7.56 Guvercin (1), Makine (1), Enjektor (1), Puzzle (1), Oyun (1), 6 rakami (1), 13 13.54
Yemek (1), Tren (1), Sembol (1), Roket (1), Ekmek (1), Gékdelen (1),
Deney (1)

Toplam 172 100 96 100

Tablo 2’de gorildigu gibi katilimcilar tarafindan Uretilen s6zlii tarih metaforlari arasinda en yiiksek frekansa sahip
olan kategori egitimde sozlu tarihtir. Bu kategorideki metaforlarin tekrar edilme sikhgi %54.65’tir. Bu kategori
altinda 51 farkli metafor tretilmis ve bu metaforlar iki alt kategoriye ayrilmistir. Birinci alt kategori de glines (4),
kar (4), yagmur (4), mum (3), kumbara (3), film (3), bebek (2), ansiklopedi (2), ayna (2), hikaye (2), fosforlu yazi
(1), efsane (1), oykd (1), kursun kalem (1), yazi (1), kopri (1), kibrit ¢opl (1), televizyon programi (1), radyo (1),
siirahi (1) ve bal (1) olmak lzere 21 farkli metafor iretilmistir. ikinci alt kategoride olan beceri 6gretiminde ise
su (6), tohum (5), insan (4), gol (4), nehir (3), ses kayit cihazi (3), agag koku (2), tarihi eser (2), nar (2), hazine (2),

su doéngisi (2), evrim (1), tiyatro (1), hava (1), miras (1), organizma (1), kara kutu (1), zaman makinesi (1), ¢inar
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agaci (1), matruska (1), otobiyografi (1), bozuk para (1), tablo (1), okyanus (1), irmak (1), yuziik (1), aile albumi
(1), halka (1), dev kazani (1) ve bulut (1) olmak tzere 30 farkli metafor Uretilmistir. Diger bir kategori ise tarih
yaziminda s0zli tarihtir. Bu kategorinin katimcilar tarafindan tekrar edilme sikligi 37.79’dur. Bu kategori altinda
32 farkli metafor Uretilmis ve bunlar agag (16), ¢inar agaci (8), kitap (4), réportaj (3), cicek (2), selale (2), dere (2),
1stk (2), fidan (2), buz dagi (2), navigasyon (1), dede (1),volkan (1), karanlik magara (1), allvyal toprak (1), kelebek
(1), karinca (1), bitki (1), bugday taneleri (1), nilifer (1), yaprak (1), yash bir agac (1), sarmasik (1), soy agaci (1),
siir (1), tevatir (1), baba (1), emekli 6gretmen (1), yol (1), klima (1), ari kovani (1), pencere (1) olarak ifade
edilmistir. Son olarak herhangi bir kategoriye girmeyen metaforlar diger kategorisi altinda verilmistir. Bu
kategorinin katiimcilar tarafindan tekrar edilme sikligi 7.56’dir. Kategori altinda 13 farkl metafor Gretilmis ve bu
metaforlar givercin (1), makine (1), enjektor (1), puzzle (1), oyun (1), 6 rakami (1), yemek (1), tren (1), sembol
(1), roket (1), ekmek (1), gokdelen (1), deney (1) olarak adlandiriimistir. Ayrica bu kategoride yer alan metaforlar

anlamli bir biitiin olugsturmadigi igin bulgular kisminda irdelenmemistir.

Egitimde Sézlii Tarih

Egitiminde sozlU tarih kategorisinde 94 katilimci tarafindan 51 farkli metafor dretilmistir. Bu metaforlardan
bazilari s6zll tarih yonteminin kullaniminin egitim ortamlarinda sagladigi genel faydalara odaklanirken bazilari
ise beceri 6gretimine vurgu yapmaktadir. Bu nedenle bu kategori s6zli tarihin egitim ortamlarindaki faydalari ve
beceri 6gretiminde so6zlli tarih olarak iki kissmda sunulmustur. S6zlU tarihin yonteminin egitim ortamlarinda
sagladigi genel faydalara yonelik Gretilen metaforlar; glnes, kar, yagmur, mum, kumbara, film, bebek,
ansiklopedi, ayna, hikaye, fosforlu yazi, efsane, dykii, kursun kalem, yazi, kopri, kibrit ¢cop, televizyon programi,
radyo, slirahi ve bal olarak ifade edilebilir. Katilimcilarin bu kategoriye ait metaforlara iliskin ifadelerinden bazilar

soyledir;

K31: Sézlii tarihi televizyon programina benzetiyorum. Clinkii televizyon programlari eglenceli,
merak duyulan, ilgi ceken programlara sahiptir. SézlIii tarih yéntemi de hem 6grenciler hem de bizler
icin tarih konularinin égretiminde sikiciliktan ziyade ilgi cekici, merak duyulan veya hoslanilan bir

yapidadir

K72: Sézlii tarihi hikdyeye benzetirim. Clinkii 6grenciler hikayeleri dinlemekten hoslanirlar ve mutlu
olur. Sézlii tarih ydntemiyle olayi yasayan bireyleri sinif ortamina getirdigimizde &grenciler

heyecanlanir, mutlu olur ve kalici bilgiler elde edebilirler.

K44: Sézlii tarihi kara benzetiyorum. Kar yaddiktan sonra bahar gelince eriyerek bitkilere, agag¢lara
fayda saglar. S6zIii tarih sayesinde elde ettigimiz bilgilerde béyledir olaylar olur biter ve daha sonra

s6zlii tarih sayesinde elde ettigimiz bilgiler 6grencilere yarar saglar.
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K42: S6zlii tarih kartopu gibidir. Nasil kii¢lik bir kartopu yuvarlanarak biiytik bir ¢iga déniisebiliyorsa
s6zlii tarihle kisilerin taniklik ettikleri olaylar égrencilere aktarilabilir ve milli bilinci olusmasinda

kiictik kar toplari birer ¢iga dénlisiir.

K120: Sozlii tarihi bala benzetirim. Sézlii tarihle ilgili deneyimleri olan kisilerde cicekler olabilir. Eger
bizler birinci elden elde ettigimiz bilgi ve tecriibelerden faydalanabilirsek 6dgrencilerimizde

ciceklerden faydalanip bali tireten arilara dénisiir...

Katiimcilarin sozli tarih yonteminin egitimde sagladigi genel faydalara yonelik metaforlari incelendiginde tarih
konularini sikiciliktan keyifli hale dénusturen, 6grencilerin ilgilerini artiran, merak duygularini gelistiren, milli
bilinci olusmasinda etkili bir ydne sahip oldugu vurgulanmistir. Egitimde sozIi tarih kategorisi altinda yer alan ve
sozli tarihin beceri 6gretimi yonline vurgu yapan metaforlardan bazilari ses kayit cihazi, ¢inar agaci, evrim, insan,
tiyatro, tohum, tarihi eser, hava, miras, organizma, kara kutu ve zaman makinesidir. Katilimcilarin bu metaforlara

iliskin ifadeleri soyledir;

K103: Sézlii tarih yénetimini bir ses kayit cihazina benzetebilirim. Ses kayit cihazi sézlii tarih yéntemi
gibi bilgileri kaydeder ve toplar. Fakat ses kayit cihazi da sézIi tarihte iyi bir dinleme becerisi

gerektirir. Ogrenciler sézlii tarihi kullanarak dinleme becerilerini gelistirebilir.

K13: ..56zIli tarih bir ¢inar agaci gibidir. Durup izlersen bir sey dgrenemezsin. Gdélgesinde
serinlersen, sorular sorup dinlersen yani anlamaya c¢alisirsan gelecedini tayin edersin. Clinkdi

gecmisi bilmek gelecegi 6ngérmektir. Geg¢misi en iyi bilen yasamis olandir.

K99: S6zIii tarih yéntemini huzurevindeki insanlara benzetirim. Hayati gérmiis, gegirmis, bilgili ve
tecriibeli insanlardir. Séyledikleri tecriibenin ta kendisidir. Ama merak eder, ilgiyle bakar, sorar ve

dinlersek...

Katilimcilarin ifadeleri incelendiginde K103’ln s6zIi tarih yontemini ses kayit cihazina benzeterek s6zll tarih
etkinliklerinin kazandirdigi distiinilen becerilerden dinleme becerisine vurgu yaptigi séylenebilir. K13’ln ise
sorular sorup dinlersen ifadesiyle hem dinleme hem de soru sorma becerilerine vurgu yaptigi; K99’unda merak
eder, ilgiyle bakar, sorar ve dinlersek kelimeleri ile soru sorma, dinleme ve gézlem becerilerine dikkat cektigi

goriilmektedir.

Katilimcilarin sozIi tarihin kazandirdigi becerilere yonelik gelistirdigi diger metaforlar ise matruska, otobiyografi,
bozuk para, nar, tablo, su, okyanus, irmak ve goéldir. Katilimcilarin metaforlari incelendiginde sozIi tarihin
kazandirdigi disiinilen becerilerden bilgiyi diizenleme, olguyu disiinceden ayirma ve ilgisiz bilgi arasindan ilgili
bilgiyi bulma becerilerine vurgu yapildigi sdylenebilir. Ornegin K26 “ Sézlii tarihi bozuk paraya benzetiyorum.
Kiigiikler degeri az olan, bliyiikler degeri ¢ok olan gergekligi daha fazla ifade eden olaylari yansitirlar. Hepsi ayri

ayri bir anlam ifade etmez ve dederli olmazlar. Ancak bir araya getirildiginde bir degeri olur” cimleleri ile bilgiyi
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dizenleme ve ilgisiz bilgi arasindan ilgili bilgiyi bulma becerilerine yonelik ifadeler kullanmistir. Benzer bir sekilde
K93 de “Sézlii tarih bir tabloya benzer. Tablonun gériinen yiiziiniin arkasinda yatan bir¢ok sebebi barindirir. Tiim
kaynaklarin farkl farkh kii¢iik ayrintilar ile birlesip birden fazla olayi tek ¢ati altinda aktarabilme biiyiisii.
Kaynaklarin ilettiGinden o tabloya ¢izilene kadar eksilmeleri de barindirsa da kaynaklarin somut 6gelerini gésterir.
Tim insanliga faydasi dokunan giizel bir sey.” ifadeleriyle olguyu disiinceden ayirma becerisine odaklanmigtir.
Son olarak ise K8 “ Ben sézlii tarihi suya benzetirim. Ciinkii miktarinca faydalidir ama fazlasi insani éldiirebilir.
insanlar farkli insanlarin fikirlerini 6rnek olarak alabilir ancak fazlasiyla inanarak devam ederse éznel bir fikre

sahip olmayacaktir” tanimlamasiyla ilgisiz bilgi arasindan ilgili bilgiyi bulma becerisine degindigi gériilmektedir.

Katilimcilarin so6zli tarihin kazandirdig becerilere yonelik ifade ettikleri diger metaforlar ise yuzik, aile albimdi,
agac kokil, hazine, halka, su donglsi, nehir, dev kazani ve buluttur. Katilimcilarin metaforlara iliskin

ifadelerinden bazilari séyledir;

K3: So6zlii tarihi bir aile albiimiine benzetirim. Fotograflara her bakildiginda o giine gidilmesi, o

glinkii hislere biiriiniilmesi ve her kusaga bunu ayni sekilde yansitmasi sézli tarihi animsatir

K10: Ben sézlii tarihi bir zinciri olusturan halkalara benzetirim. Her bilgi, her tecriibe bir halka gibidir

ve bir insanin ge¢misini grenmesi icin bir halkaya dedil bir zincire ihtiyaci vardir

K104: S6z1ii tarih yénetimini doga da olusan dev kazanlarina benzetiyorum. Bu seklin olusmasinda,

zaman ve siireklilik gerekiyor.

Katiimcilarin ifadeleriincelendiginde K3’{in s6zIi tarihi aile albiimiine benzetmesi ve fotograflar araciligiyla o ana
gidilmesi ve o glinin duygu ve dislincelerini sonraki kusaklara aktariimasi ifadesiyle sozli tarihin kazandirdigi
disindlen kendinden 6nceki kusaklari daha iyi anlama ve takdir etme becerisine vurgu yaptigi gorilmektedir.
K10 ve K104’lin climleleri incelendiginde ise K10'un sozli tarihi halkalara benzeterek her goriisiilen kisinin verdigi
bilgilerin farkl oldugu ve ge¢misin dogru bilgisini 6grenebilmek icin pek ¢ok kisiden yararlaniimasi gerektigine
vurgu yapmaktadir. K104 ise s6zli tarihi dev kazanlarina benzeterek bu seklin olusmasinda zaman ve sirekliligin
gerektigini acikca ifade etmesinden anlasilacaga lzere her iki katiimcinin da s6zli tarihin kazandirdigi disiinilen

becerilerden degisim ve strekliligi algilama becerisi Gizerinde durdugu séylenebilir.

Tarih Yaziminda Sézlii Tarih

Tarih yaziminda s6zIi tarih kategorisinde 65 katilimci tarafindan 32 farkli metafor Gretilmistir. Bu metaforlardan
bazilariagag, ¢inar agaci, kitap, cicek, réportaj, selale, dere, 1sik, fidan, buz dagi, navigasyon, dede, volkan, karanhk
magara, allvyal toprak, kelebek, karinca, bitki, bugday taneleri, nilifer, yaprak, yash bir aga¢ ve sarmasiktir.

Katiimcilarin bu metaforlara iliskin ifadelerinden bazilari séyledir;
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K5: Sozlii tarih yontemini bir agaca benzetirim. Bir adag¢ gibi uzun yillar boyunca etrafinda
yasananlara tanikhk eder. Gélgesindeki insanlari serinletir ve aydinlatir. Sézli tarihte tarih

yaziciligini rahatlatan ve aydinlatan bir yapiya sahiptir

K165: 56zIii tarihi navigasyona benzetirim. Navigasyon yolunu kaybetmis insanlara yol gésterir ve
dogru yolu bulmasina yardimci olur. SézIi tarihte arastirmacilara dogru yolu gésterir ve gercek

bilgileri elde etmesini saglar...

K129: Ben sézlii tarihi 6nemli bir kitaba benzetirim. Bu kitap bir¢cok konuda yetkinligini korur ve
sonraki nesillere aktarilir. insanlar icin birinci kaynaktir .Sézlii tarihte birinci elde kaynak saglar ve

bilgilerin sonraki nesillere aktarilmasini saglar...

Katiimcilarin olusturdugu metafor 6rnekleri incelendiginde genel olarak so6zlii tarih yénteminin anlaticisi olan
bireylerin donemin olaylarina tanik olan kisiler olmasina ve anlaticinin birinci el bilgilerden elde ettigi kanitlarin
kaydedilmesine vurgu yapilmistir. Katilimcilarin yontem olarak sozlU tarih kategorisi altindaki diger metaforlar
ise soy agaci, siir, tevatir, baba, emekli 6gretmen, yol, klima, ari kovani ve pencere seklindedir. Katihmcilarin
ifade ettigi bu metaforlardan bazilari ilgi cekicidir. Ornegin K15 “ Sézlii tarihi yazin adana sicaginda odada ¢alisan
bir klimaya benzetirim. O anki tarih arastirmalarindaki agik olmayan konulari, sézlii tarihi yéntemini kullanarak
giderebilirsiniz” ctmleleri ile so6zli tarih yénteminin kullanilmasi ile tarih biliminin rahatlatildigina vurgu
yapmistir. Bir baska ornekte ise K118 “ SézIii tarih bir ari kovanina benzer. Her bir ari pek ¢ok cicekten topladidi
polenleri ari kovanina birakir ve petekteki balin olusmasini saglar. S6zlii tarihte bir ari kovani gibidir birgok kisiden
gelen bilgileri bir araya toplar ve tarihi bilginin olusmasini saglar” ciimleleri ile sdzIU tarih ydnteminin birgok farkli
kisiden elde ettigi bilgileri diizenledigine ve topladigina vurgu yapmaktadir. Son olarak ise K130 “ Sézlii tarih
yéntemini bir pencereye benzetirim. Ciinkii disariya agilan bir yapi gibidir. Bizi oldugumuz yerden veya ¢evreden
farkli bir diinyaya gétiiriir ve farkl bilgiler elde etmemizi saglar.” ifadeleri ile s6zIi tarih yonteminin tarihi bilginin

farkh acgilardan ele alinabilmesi ve sunulmasina vurgu yapmistir.

Sosyal Bilgiler Egitiminde S6zli Tarih Yontemi

Sosyal bilgiler egitiminde s6zIi tarih yontemi temasi genel olarak sozli tarihin bir yéntem olarak ortaya koydugu
avantajli veya dezavantajli durumlari, 6grenme ortamindaki yerini, 6grencilere diger yontemlere kiyasla
kazandirdigl becerileri ve gecgmisle gliniimiiz arasindaki tarihsel koprinin kurulmasindaki 6nemini
actklamaktadir. Bu kapsamda sosyal bilgiler egitiminde s6zIli tarih yontemi temasi kendi igerisinde iki farkli

kategoriye ayrilmistir. Bu kategoriler yéntem olarak so6zli tarih ve egitimde sozli tarihtir.

Yéntem Olarak So6zlii Tarih

Arastirmadan elde edilen bulgulara gére katilimcilarin biyik ¢ogunlugunun s6zIU tarih yéntemini dogru bilgiye
ulasmada diger yéntemlere gore daha objektif ve giivenilir bir ydntem olarak gérdiiklerine ulasiimistir. Ornegin

K35 glivenilirligi “...sézlii tarih, olaylari tarihe taniklik etmis kisilerin agzindan dinleyebilme olanagi sagladidi icin
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benim o bilgiye ydnelik giivenimi ve inancimi artirir’ ve K109 ise glivenilirligi ve objektifligi “ S6zlii tarihle birey
olayi nasil yasadiysa birebir anlatmaktadir. Yani yapmacik ve tarafli degildir. O ytizden hem objektif hem de daha

glivenilirdir.” cimleleri ile ifade etmistirler.

Ayrica katihmcilar, s6zll tarih yonteminin birinci elden kaynak saglamasi yani aktarilan bilgiye yonelik kisilerin
birebir deneyimi olmasinin derinlemesine bilgi saglamada ve sakl gergekleri ortaya ¢ikarmada 6nemli oldugunu

ifade etmektedirler. Katilimcilarin bu konu ile ilgili gérisleri soyledir;

K139 “ Tarih dersi agisindan hikaye ile ders anlatiminin énemi ¢ok fazladir. Bu nedenle olaylari
gercekten yasamis insanlardan edinilen bilgiler hepsinden daha 6nemli ve derinlemesine bilgiye

ulasmayi saglar.”

K66 “Sézlii tarihle kitaplarda gegmeyen, o déneme yénelik karanlikta kalan sakli gergeklerin ortaya

¢tkmasi saglanir”

K28 “ Sézlii tarihle gizli kalmis bazi anekdotlarin ortaya ¢ikmasi saglanir”

Katilimcilara gére sozli tarih yonteminin bir diger avantaji tarihsel bir doneme ait olay veya durumlari agiklayan
belgelerin olmadigi veya yok edildigi durumlarda bilgi eksikligini doldurmasidir. Katiimcilardan bazilari ise s6zlu
tarih ydnteminin 6znel olabilecegini bu nedenle glivenilir bir bilgi elde etmek igin birden fazla kaynaktan bilgiyi
dogrulamak ve bu bilgilerin tarafli olup olmadigini belirlememiz gerektigini ifade etmistirler. Ornegin K14’{in “
Bana gére sézlii tarih yéntemi kullanilacaksa, birden fazla kaynaga basvurulmali aksi takdirde tek bir kisinin
anlattiklari yasanilan olayin objektifligine ve giivenirligine zarar verir ¢iinkii o kisi olayi kendi bakis agisindan

bireysel ciimlelerle anlatacaktir.” ifadeleri bu bulgulari destekler niteliktedir.

Egitimde Sézlii Tarih

Katiimcilarin ¢ogunlugu s6zIU tarih ile 6grenciye aktarilan bilgilerin daha kalici olacagini, tarih dersine yonelik
Ogrencinin ilgisini artiracagini, yakin tarihin anlasilmasi ve yerel tarihin 6grenilmesinde 6nemli oldugunu,
ogrencilerin grup olarak yaptiklari gérismelerde rekabet yerine dayanisma duygusunun artmasina olanak

sagladigini ifade etmislerdir. Katilimcilarin bu bulgulara yénelik ifadeleri soyledir;

K3: Sozlii tarihin sosyal bilgiler programindaki 6nemi, égrencilerin tarihe taniklik etmis bireylerin
yasadiklari anilari, notlari, mektuplari vb. kaynaklari birinci elden elde ederek hem Ggrenmelerini
kolaylastirabilir hem de daha eglenceli bir ders ortami saglayabilir. Bu sekilde bilgiler daha kalic

olacaktir.

K37: Sézlii tarih kisinin aile tarihinin ge¢misini 6grenmesine, yakin gevresinde olan ge¢mis olaylari
anlamasina olanak saglar. Bu sayede yeni nesil hem tarihsel bilgiyi 6grenir hem de kiiltiirel

gegcmisini tanir...
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K17: S6zlii tarihle olaylari yasamis kisilerden dinlemek kitaptan okumak ile kiyaslandiginda daha

eglenceli ve hikdye tarzi oldugu igin daha dikkat ve ilgi ¢ekicidir.

K165: Tarihi olaylara tanik olmus bireyleri gidip gérmek ve onunla muhabbet ederek bilgi almak
hem daha akilda kalici olur hem de heyecan vericidir. Bu yoniiyle 6grencilerin daha fazla dikkatini

ceker ve onlari derse hazirlarken daha istekli ve heyecanli olmalarini saglayabiliriz.

Katilimcilarin ayrica sozli tarihin bilginin somutlastiriimasina imkan taniyan, tarih kitaplarina oranla daha agik ve
anlasilir bilgi saglayabilme olanagina sahip bir yontem olarak gérdiklerini ifade etmislerdir. K18'in “Sézlii tarih
yéntemi bana gére tarih égretiminde etkin bir sekilde yararlanilmasi gereken bir yéntemdir. Olaylari 6grencilerin
Zihinlerinde somutlastirmalarina yardimci olmaktadir.” ve K32'nin “Sézlii tarih olaylarin daha acik ve net

anlasiimasini saglar” ciimleleri bu bulgulari destekler niteliktedir.

Katiimcilarin tarafindan so6zli tarih etkinliklerinin 6grencilere kazandirdigi disiiniilen beceriler ise dinleme,
gozlem, soru sorma, bilgiyi diizenleme, olguyu dislinceden ayirma, ilgisiz bilgi arasinda ilgili bilgiyi bulma,
kendinden 6nceki kusaklari daha iyi anlama ve takdir etme ile degisim ve sirekliligi algilama olarak ifade edilebilir.
Katilimcilarin gogunlugu so6zll tarih yontemi ile ylritilen bir tarih dersinin geleneksel yontemlerle islenen tarih
dersine kiyasla beceri kazandirmada énemli bir yeri oldugunu vurgulamaktadir. Ornegin katiimcilardan K34
“..6grencilerin tarihe taniklik etmis kisilerle yapilan gériismeleri dinleme becerilerini gelistirir...” ve K138 “ Sézlii
tarih yéntemi ile ortaokul Ggrencileri olguyu diisiinceden ayirma becerisini daha kapsamli bir sekilde

kazanabilir...” ifadeleri arastirmanin bulgularini destekler niteliktedir.

Katiimcilardan bazilari ise so6zll tarihin, tarihi olaylara yonelik merak duygusu artirarak, arastirma ve sorgulama
becerilerinin yani yukarida ifade edilen soru sorma becerisi ile degisim ve sirekliligi algilama becerilerinin

gelisiminde 6nemli bir yeri olacagini ifade etmigslerdir. Bu konuya ydnelik katihmcilarin gérusleri séyledir;

K93: Arastirmaya meyilli 6grenciler igin olduk¢a zevkli sekilde gercek ve dogruyu aramaya daha ¢ok
yénlendiren bir yéntemdir. Ogrencileri derste daha aktif hale getirerek var olan becerilerini

gelistirmelerine imkan tanir.

K62: S6zIii tarih giiniimiiz kosullari ile ge¢mis arasindaki iliskiyi anlamalarina ve sorgulamalarina

yardimci olur. Bu durum 6grencinin arastirma ve sorgulama becerilerini gelistirir.

Katilimcilar ayrica sozlii tarihin kiltlrel bagi kuvvetlendiren bir ydontem oldugunu, 6grencilerin tarihsel
mirasa sahip ¢ikmasini artiracagini ve bu sayede kendinden onceki kusaklari daha iyi anlama ve takdir
etme becerisini kazanabileceklerini ifade etmislerdir. Elde edilen bu bulgulara yénelik dislinceler ise

soyledir;

K37 “Sézlii tarih, ge¢cmisteki insanlarin yasantilarini, gelenek ve géreneklerini 6grenmemizi saglar.

Kusaklar arasindaki bagi kuvvetlendirmek icin énemli bir yéntemdir.”
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K51: “Kusaklar arasindaki bagi kuvvetlendirir”

K144: Sézlii tarih, tarihin égretilmesinden ¢ok sahip ¢ikilmasi agisindan énemlidir. Clinkii ¢ocuklar
siirekli kitaplarda gérdiigii ve belirli kaliplara girmis olan tarih yerine o sahneye sahit olmus birinden
dinlendikleri zaman tarihi daha iyi anlarlar. Ayrica tarihin kolay yazilmadigini ve

olusturulamayacagini daha iyi kavrarlar.

Katiimcilardan elde edilen diger bulgular ise s6zli tarihin tarihsel empatiyi artirdigi, 6grencilerin dénemin
kosullarini daha iyi gormesini sagladigi ve yine ayni sekilde 6grencilerin gelecege yon vermesine yardimci
olacagiyéniindedir. Ornegin K180 “Bana gére bilginin birinci kaynaktan elde edilmesi dinleyici olayin bizzat
icine alarak sanki olayr yasayan bir kisiymis gibi hissetmesine ve yasanan olaylari kendi duygu ve
diistinceleri ile yorulmasina imkdn saglar” ve K54 “s6zlii tarih gegmisimizi etkili bir sekilde 6grenerek

gelecege yon vermemize imkén saglar” ifadeleri bu gorisleri destekler niteliktedir.

TARTISMA ve SONUC

Bu arastirmada sosyal bilgiler 6gretmen adaylarinin s6zIi tarih yéntemine yonelik Urettikleri metaforlar ve sozIu
tarihe iliskin gériisleri incelenmistir. Arastirmada Tirkiye’nin yedi farkli bélgesinde yer alan Atatiirk Universitesi,
Cukurova Universitesi, Kiitahya Dumlupinar Universitesi, Gaziantep Universitesi, Nevsehir Haci Bektas
Universitesi, Ondokuz Mayis Universitesi ve Yildiz Teknik Universitesi egitim fakiiltelerinde 4. sinifta 6grenim
goren 172 sosyal bilgiler 6gretmen adayindan veriler elde edilmistir. Bu kapsamda arastirma bulgularindan elde
edilen sonuglar s6zIU tarih yontemine yonelik metaforlar ve sosyal bilgiler egitiminde s6zIU tarih temalarinin

altinda ele alinmustir.

Arastirma sonuglarina gore katilimcilar sozli tarihe yonelik metaforlar temasinda altinda 96 farkli metafor
Uretmislerdir. Bu metaforlar egitimde s6zIU tarih ve tarih yaziminda s6zIU tarih olarak iki kategoride altinda
toplanmistir. Dolayisiyla 6gretmen adaylarinin sézIi tarihe yonelik metaforik algilarinda so6zlii tarih yénteminin
egitimde kullanimi ve tarih yaziminda kullanimi olarak iki temel alginin yer aldigi séylenebilir. Bu dogrultuda
egitimde so6zIU tarih kullanima yonelik 6gretmen adaylarinin metaforik algilarinda, so6zli tarih yénteminin tarih
konularinin 6gretimini kolaylastiran, keyifli hale getiren, 6grencilerin tarih konularina ilgisini ve merakini artiran,
gelecek kusaklarin milli biling kazanmasi igin etkili bir ydntem oldugu sonucu tespit edilmistir. Nitekim alan
yazinda yapilan ¢alismalarda da s6zIi tarih yonteminin kullaniminin ilkokul ve ortaokul 6grencileri igin keyif verici
bir yontem oldugu ve dgrencilerin sézIi tarih ydntemini sevdiklerini (Dere ve Kizilay, 2017; incegiil, 2016; Sahin,
2019) tespit eden ¢alismalar mevcuttur. Benzer bigcimde Aktin ve Saglam Tekir'in (2018) arastirmasinda s6zIu
tarih yontemini kullanan sosyal bilgiler 6gretmen adaylarinin tarihsel bilgilere, genel kiltiir ve yerel tarih
konularina yonelik ilgi ve meraklarinin artmasina katkida bulundugu tespit edilmistir. Golgesiz ve Gedik (2020)
tarafindan yiritiilen ¢alismada da 6gretmen adaylarinin s6zli tarih yontemini keyifli, heyecan verici ve 6gretici
bir yontem olarak tanimladiklari sonucuna ulasiimistir. Buradan hareketle sozli tarih yonteminin hem ilkokul ve

ortaokul hem de lisans 6grencileri icin ilgi ¢ekici, keyifli, merak duygusunu artiran ve sevilen bir ydontem olarak
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gorildugi soylenebilir. Bu sonuglarin elde edilmesinin nedeninin ise 6grencilerin (ilkokul, ortaokul ve lisans) daha
¢ok vyapilandirmaci yaklasimi temel alan 6grenci merkezli yaklasimlardan hoslanmalarinin etkili oldugu

soylenebilir.

Arastirmada elde edilen diger sonuglara gore 6gretmen adaylarinin s6zIU tarihin beceri 6gretiminde 6nemli bir
yeri oldugunu algiladiklari sonucuna ulagilmistir. Ogretmen adaylari sézIi tarih yénteminin ézellikle 6grencilerin
dinleme, soru sorma, gézlem yapma, bilgiyi dizenleme, olguyu disiinceden ayirma, ilgisiz bilgi arasindan ilgili
bilgiyi bulma, degisim ve sirekliligi algilama ve kendinden 6nceki kusaklari daha iyi anlama ve takdir etme gibi
becerileri kazandiran bir yontem olarak algiladiklari tespit edilmistir. Aragtirma sonuglarina benzer bigimde alan
yazinda ilkokul ve ortaokul 6grencileriyle yiritiilen bir¢ok ¢calismada s6zli tarih yéntemiyle tasarlanan derslerin
bilgiyi dizenleme, olguyu dislinceden ayirma, ilgisiz bilgi arasindan ilgili bilgiyi bulma, kendinden 6nceki kusaklari
daha iyi anlama ve takdir etme, degisim ve siirekliligi algilama, rapor yazma, zaman ve mekan kavramlarini
algilama becerilerinin gelisimine katkida bulundugu tespit edilmistir (Dere, 2017; Dere ve Kizilay, 2017; incegiil,
2010; Kaya, 2013; Sari, 2007; Sahin, 2019; Yazici ve Mert, 2017). Benzer bicimde sosyal bilgiler 6gretmenlerinin
sozll tarihe yonelik gorislerini inceleyen; Beldag ve Balci’'nin (2017) g¢alismasinda 6gretmenlerin sozlu tarihi
yontemini bilgi, deger ve beceri kazandirmada etkili bir yontem olarak gordtkleri ve Dere’nin (2019) ¢alismasinda
o6gretmenlerin so6zll tarihin tarihsel diisinme becerilerinin kazandirilmasinda etkili oldugu bir yéntem olarak
gordukleri tespit edilmistir. Ayrica sosyal bilgiler 6gretmen adaylariyla ylratilen, Sari ve Er Tirklresin’in (2018)
arastirmasinda Ogretmen adaylarinin sozli tarih yonteminin empati gelistirme ve sorumluluk kazanma

konusunda katkisi oldugunu disundiikleri sonuglarina ulagiimistir.

Ogretmen adaylarinin tarih yaziminda sézli tarih yéntemine yonelik metaforik algilarinda ise 32 farkli metafor
Urettikleri tespit edilmistir. Elde edilen metaforlar sonucunda 6gretmen adaylarinin sozIi tarihi birincil
kaynaklardan bilgi saglayan, tarihi bir donemin veya olayin detayli, sistematik ve diizenli bir bigimde alan ve sunan
bir yontem olarak algiladiklari tespit edilmistir. Ayrica 6gretmen adaylari s6zli tarihi yéntemini tarihi konuyu veya
olayi farkli bakis acilarina sahip insanlardan toplanan bilgilerin sunan bir yéntem olarak da algilamaktadir. Nitekim
alan yazinda s6zli tarih ydntemine yonelik yapilan tanimlar incelendiginde de sozli tarihin birinci el kaynaklardan
elde ettigi bilgileri sistematik ve dizenli bir bicimde ele alan ve sunan bir yontem olarak gértldigi soylenebilir

(Baum, 1987, s.1; Demircioglu, 2015, s. 111; Safran ve Ata, s. 1-8; Welton ve Mallan, 1999, s. 352)

Katiimcilarin sosyal bilgiler egitiminde s6zIU tarih yontemine iliskin gorislerinde sozlii tarihin bilgiye ulasma
acisindan diger yontemlere gore daha objektif ve givenilir oldugu, derinlemesine bilgi elde etme ve sakli
gerceklerin ortaya ¢cikmasinda 6nemli oldugunu ifade etmislerdir. Ayrica belirli bir tarihsel ddoneme veya olaya ait
belgelerin eksik veya olmadigl durumlarda bu eksikligi giderecek en 6nemli kaynak oldugu ifade edilmistir.
Katiimcilardan bazilarinin ise s6zli tarihin 6znel bir yapiya sahip olmasindan dolayi elde edilen bilgilerin birden
fazla kaynaktan dogrulanmasi gerektigini ve tarafli olup olmadiginin detaylica incelenmesi gerektigini ifade
etmislerdir. Egitim amacli sozlU tarih kategorisinde ise sozli tarihin 6grencinin ilgisini artiracak, yakin tarihin

anlasilmasi ve yerel tarihin 6grenilmesinde 6nemli oldugu, dayanisma duygusunu gelistirebilecegi , bilginin
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somutlastiriimasinda katki saglayacagi, a¢ik ve anlasilir bilgi sunan bir yontem olarak ele alinabilecegi ifade
edilmektedir. S6zIU tarihin kazandirdigl beceriler kategorisinde ise dinleme, goézlem, soru sorma, bilgiyi
diizenleme, olguyu disinceden ayirma, ilgisiz bilgi arasindan ilgili bulma, kendinden 6nceki kusaklari daha iyi
anlama ve takdir etme ile degisim ve surekliligi algilama becerisine katki saglayacagi ifade edilmistir. Ayrica bu
becerilerin yanindan tarih konularina karsi merak duygusunun artmasina, arastirma ve sorgulama becerilerinin
ve soru sorma becerilerinin gelistirecek bir ydontem oldugu da ifade edilmistir. Kendinden dnceki kusaklari daha
iyi anlama ve takdir etme becerisi kazandirabilecek bir yontem oldugu da ifade edilmektedir. Ayrica tarihsel
empatiyi artirdigl, ddnemin kosullarini daha iyi gdrmesine katki sagladigi ve 6grencilerin gelecege yon vermesine

yardimci olacak bir yontem olarak gérilmektedir.

ONERILER

Arastirma sonucunda birtakim dneriler gelistirilmistir. ilk olarak katilimcilarin sdzIii tarihe yonelik Urettikleri
metaforlar ve gorusleri ele alindigi 6gretmen adaylarinin s6zIu tarih yénteminin egitimde ve tarih yaziminda
kullanimi konusunda ¢ogunlukla olumlu goriis ve algilari oldugu goérilmektedir. Dolasiyla 6gretmen adaylarinin
gogunlugu bu ydntemi ilerideki 6gretmenlik yillarinda kullanabilirler. Ogretmen adaylarinin sézlii tarih ydntemini
daha etkin bir bicimde kullanabilmeleri icin sosyal bilgiler lisans derslerinde s6zli tarihe yonelik etkinlikler ve
drnekler artirabilir. ikinci olarak ileriki arastirmalarda sosyal bilgiler 8gretmen adaylarinin sézlii tarihe yénelik alg,

goris, tutum veya deneyimlerini belirlemek igin karma arastirma yontemleri kullanilabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.

Yazarlarin Katki Orani Beyani: Arastirmanin yirutiilmesinde birinci yazar %50, ikinci yazar %50 oraninda katki

saglamistir.
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