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ABSTRACT

One of the most important events that deeply affect history of humanity is epidemics that occur
at different occasions. The Covid-19 pandemic is a significant epidemic that has historically had no
precedent, causing schools to be locked down worldwide. This epidemic has had the first and
greatest impact on education after the healthcare service. Speaking skill, a language skill based on
social learning, is shaped and developed by children assessing events around them and making
connections between them. The aim of this research is to analyze and present the effect of Covid-
19 pandemic on the speaking skills of the children in the distance learning and in their daily lives in
the frame of the point of views of parents and close relatives. Sub problems of the research
involves what the general condition of the children in the distance education period is and whether
there are problems in Turkish lessons or not during this distance education and how the Covid-19
pandemic period influences their speaking skills. The study group of this qualitative study consists
of parents or relatives of 83 children who carry on their primary and secondary education online
and live in the same house with them. The data were gathered through a questionnaire designed
by the researcher. Data analysis technique was used to analyze the data. The results showed that
the children’ speaking skills in online lessons and in their daily lives were influenced in a negative
way. The children who could not express themselves verbally during online education were seen
to have problems when it comes to the number of subjects they talked about in their daily life, the
number of people they talked to and the length of time they spent on speaking with others. The
results unearthed that the students used limited number of vocabulary again and again and spoke
with an accent.
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INTRODUCTION

Throughout history a great deal of significiant events have occured that dramatically affected human history,
such as wars, inventions, natural forces and epidemic. But Covid-19 epidemic has the greatest impact on every
single area all around the world. The year 2020 doesn’t have another example in history as being an important
year for the reason of testifying (United Nations, 2020) the event as; “shutting down the schools all around the
world” because of Covid-19. With the condition in which 188 countries and more than 1.5 billion children and
teenager were exposed to, it was inevitable to have lived a kind of fast transformation and alteration in the
education system which already has had a lot of problems. In this period, many schools have started the distance
education process in order to minimize the educational losses of children. There has been a compulsory transition
without making enough discussion on how the education process which has been continued with the solution of

distance learning will be influenced with this situation (Ozer & Suna, 2020).

It is possible to say that Covid-19 pandemic has had the most effect upon education sector after health sector.
After the date 11 March when the news of the first case announced officially, education in all the levels from
kindergarten to the university discontinued at schools from the date of 16 March by the decision of council of
ministers. Besides it was announced by Ministry of education and the board of higher education on 23 May that

the distance education process started.

The beginning of distance education, which took part in our education life sharply with the Covid-19 process,
dates back to the beginning of the 19th century (Akdemir, 2011). Although distance education first brings our
minds the mediation of the internet in today's technological conditions, education fulfilled in different ways and
means in accordance with the aims and conditions of those days. These different ways and means are letter
teaching, radio and television, open education, teleconferencing, computer and internet-based virtual
classrooms (Moore & Kearsley, 2005 cited in Keskinkili¢ & Karatas, 2020; Tekinarslan, 2019). Distance education
is a field of education that focuses on teaching methods and technology to provide teaching on an individual
basis to students who are not physically present in a traditional educational environment such as the classroom

(Buseli¢, 2012). Lawhead, at al. (1997) summarized the components of distance education as follows:

¢ The student leaves the teacher in a part of the learning process.

¢ Learning is influenced by an educational institution that plans and prepares the learning material and
supports the learning process.

¢ Technical tools such as broadcast, audial, video and computer are used to connect the student with the
teacher and other students in accordance with the content of the lesson as well.

¢ The student can use a two-way communication to take the advantage of the dialogue or even start the
dialogue.

¢ The responsibility of the learning process rests with the student.
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Speaking as being a process of talking about the observations by using the language, thoughts, feelings and the
knowledge is one-sided skill on the other hand it is multifaceted while transferring the emotions and thoughts at
home, in school and in social relationships, in the means of sharing knowledge and the experiences, providing
the interchange of feelings. Speaking is a kind of a talent which involves the intellectual, physical, mechanical,
performative and socio-cultural elements and rules. During the mental process there are mental processes such
as ordering the information that would be used during the speaking, building a relationship among them,
classifying, predicting, matching, analyzing and synthesizing, evaluating. (Glnes, 2007) Physical elements have
necessary units like; sound, breath, tongue, teeth, mouth. Mechanical elements consists of vocabulary, grammar
and pronunciation rules where physical items get meaning via the native language. In the performative stage
skills embodies the features as; providing the mechanical substances to be used appropriately in a conversational
environment and the message that is supposed to be presented in the conversation (Dagtan, 2015). Sociocultural
rules, on the other hand, are the rules that draw the boundaries of how the speaker should speak in what
environment, time, against whom or with whom, related to his purpose. When all these elements are examined
one by one, it will be insufficient to describe speech only as verbal communication. Of course, speaking is the
basic language skill that fulfills two important tasks such as transferring knowledge and maintaining social
relations (Brown & Yule, 1983). But at the same time, it is the most important facility that carries a voice, a word,
the pronunciation from the past to the future, and carries the memory of the society to the days not yet lived,
even if it dates back to years ago. From this point of view, speech is an important tool that reveals not only the
communication between human to human, but also the relationship between the past and the future, a language

and another language.

After listening, the second language ability; the ability of speaking which exists in human nature is a kind of ability
based on linguistic production. The origin of the people, personality, psychology, environment, education is

hidden in what they speak. In this respect speaking is the mirror of the human being.

Piaget (1938) divides the functions of a child language into two main groups as; “Self centered” and “Socialized”.
Self centered child language is categorized under three main headlines like: renewal, monologue and mutual
monologue. In the first two initial situation the child uses the language for himself, by himself. Never cares about
the social dimension of the language. On the other hand using a mutual dialogue is the most socialized form of
self centered language. Child uses the language for somebody else in the socialized language. On this stage
appropriate informing, criticism and mockery, orders and requests, questions and answers takes too much place
in the language (Piaget, 1938, Bastirk, 2004). As it is seen Piaget, considers the development of speaking skill

from self centered to socilized in the frame of cognitive development.

According to the social cognitive learning theory among the other cognitive learning theories, Bandura defends
the idea that people learn by observing the movements and the results of the movements of the other people.
Child can learn cognitive and psychomotor skills by observing other children and people and also by modelling

the people, besides he can even describe his own similar feelings by observing the people’s way of describing
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their feelings (Senemoglu, 2020). The focus of the theory consists of the concepts such as: observation, modelling
and indirect experiences (Altun & Colak, 2014). In the frame of cognitive social learning theory the speaking skill
is based on social learning; children establish a connection between the things happening around them by
observing them and shape their own speech accordingly. It’s really a mystery that to what extend the social

learning of the children could occur with this narrowing social environment in the Covid-19 period.

The Covid-19 pandemic process has negative features in terms of the development of speaking skill:

1. Breath, mouth, lips, teeth and nose are physical components of speech. These components are forced
into unnatural or uncomfortable movements by covering them with a mask that prevents healthy
speaking skills and comprehensibility of speech. This situation negatively affects the audience as well as
the speaker.

2. In the speech body language, gestures and facial expressions have an important meaning as well as
sounds and words. The use of masks prevents the use of gestures and facial expressions, which are among
the auxiliary elements of speech, and the individuals to express themselves exactly.

3. Speaking is a spiritual process. The most common symptoms during the Covid-19 process are difficulty
in concentrating, boredom, bad temper, discomfort, feeling of loneliness and anxiety (Orgilés, Delveccio,
Mazzeschi, & Espada, 2020). These and similar psychological problems affect speech negatively to a great
extent (Glndlz & Simsek, 2014).

4. Speaking skill creates effective and productive language skills together with writing skills together
(Oymak, 2012). Precautions in the Covid-19 process block the individual production occur. The need of
speaking also triggers receptive language skills (listening-reading). In this respect, it obliges children to
acquire and learn information.

5. There should be social interaction for a healthy language development. Due to the isolation in the
Covid-19 process, children have less opportunity to develop their speaking and social skills (Charney,

Camarata & Chern, 2020).

The period of Covid-19 has psychologically and socially affected the whole society especially healthcare
professionals, children and youth. The number of studies trying to reveal how the process affects the individuals
and society now or in long term is increasing day after day. Among these there are also studies related to
language aquisation and education. For example Kaplan (2020) has found out that in the pandemic process
education faculty students use new words related to coronavirus written or verbally. In the study conducted by
Ozgul, Ceran and Yildiz (2020) it was stated that Turkish teachers used EBA context during the pandemic process
whereas Aydin (2020) concluded that Turkish lessons on EBA TV were enjoyable but insufficient in terms of time.
Aydin and Erol (2021) concluded that there are some technical problems in distance education and students’
writing skill can not be improved. Yesilyurt (2021) emphasized that pandemic process negatively affected the

teaching of Turkish as a foreign language, but its impact is minimized with the precautions taken by the
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government. Evaluating teaching of Arabic in primary schools in Indonesia, Febriani et al. (2020) stated that

adaptation to distance education is rapid and efficient.

This study will provide a contribution in this unknown Covid-19 period as searching about speaking that is
accepted as a language skill with a psychological basis. The purpose of the research is to manifest the speaking
conditions of children in the long distance education and in their daily life during Covid-19 period. For the purpose

to make detailed examinations on the subject, sub problems are determined below:

1. In the lessons during the distance education process;
a. What is the general condition of children?

b. What is their situation in speaking?

2. Within the framework of Turkish lessons in the scope of distance education;
a. Are there any worries? If there are, what are these?

b. What is done to relieve worries?

3. How does the Covid-19 process affect children's speaking skills in general?
a. What are the differences in children's speaking skills in this process?

b. Does the use of masks and distance rules affect children's speaking skills?

The study is important in terms of revealing the impacts of the epidemic process on children’s speaking skill in

the ambiguty environment created by the Covid-19 epidemic.

METHOD

Research Model

In this study, which aims to examine the speech of children in distance education and daily life during the Covid-
19 pandemic, the situation study pattern is used-one of the qualitative research patterns. In case study the
researcher conducts a real-life situation, a system or multiple systems within a certain time observation,
interviews, audiovisual materials, documents or information through multiple sources such as reports detailed
and vast information we have collected a description of a situation or status of the themes revealed a qualitative

approach (Creswell, 2015).

Ethics committee approval of the study was obtained from Akdeniz University Ethics Committee before starting

the study (Decision No: 01.03.2021/67)

Study Group

In order to collect data about the conditions of children’s speaking skills during the period of Covid-19 pandemic,

face to face interaction with children and direct observation could have given definite results. However, as
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today’s conditions are taken into consideration, it was thought that consulting family members’ viewpoints about

the impact of Covid-19 pandemic about their children’s speaking abilities would yield reliable information.

The study group of the research consists of children who are currently studying at a primary and secondary
schools, family members or close relatives living in the same house with children. Within the research the
opinions of the 83 participants were received. 41 of the participants are mothers, 23 of them are fathers and 19
are the close relatives. In order to prevent bias in determining the participants and collect accurate data, the way
of random sampling was used and opinions were collected from participants without minding whether they live
in the city center, district or village. The 45 % of people of those whose opinions were taken and the children
about whom the information was given by them in this context, live in the downtown, 32% live in the small towns

and 6% live in the villages.

The educational status, gender, curfew and distance education status of the children about whom opinions were

received within the scope of the study are shown in Table 1:

Table 1. The Curfew and Participation in Distance Education of Children

Level of Education: Secondary Primary Total
Gender:  Boy Girl Boy Girl

Condition f % f % f % f % f %
Goes out; rarely or never 11 133 7 84 5 6 3 36 26 313

Condition of going out  Goes out like before the Pandemic. 4 48 3 36 5 6 3 36 15 18
Goes out only 1-2 hours in a day. 10 12 10 121 9 108 13 15.7 42 50.7

The condition of Cannotattend 1 12 0 o R 2 24
Attending the Distance Attends. 19 229 16 193 18 217 16 193 69 83.2
Education 5 6 4 48 0 0 3 36 12 144

Attends partially.
Totaly 25 301 20 241 19 229 19 229 83 100

As seenin Table 1, 45 (54.2%) of the children about whom opinions were received are secondary school students
and 38 (45.8%) primary school students. 44 (53%) of them are male and 39 (47%) are female. Considering the
curfews, 15 (18%) children go out as before the pandemic, while 42 (50.7%) children go out for 1-2 hours. 26
(31.3%) children come out rarely or not. While 69 (83.2%) of the children attend distance education lessons, 12
(14.4%) of them partially participate. It was stated that 2 (2.4%) children did not attend the lessons in distance

education.

Data Collection

The data of the research was gathered by the help of a form including open ended questions. “For the open-
ended questions which are also known as unstructured questions, the answerer gives the answers freely. The
advantage of this kind of questions for the researcher is to get unexpected or unplanned answers which give
wider and detailed information about the subject” (Blyukoéztirk at al., 2013: 127). The form consists of three
parts. In the first part, the information about the purpose of the research and data privacy was given, the

participants were reminded that they were free on answering the questions or they could write about their
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experiences in addition to the questions. In the second part, the information about the place of the participants,
gender and the grade of the children they reported is included. In the third part, there are 6 open-ended

questions who enables the participants to express their opinion.

By scanning the literature questions were formed in accordance with the distance education and speaking skills.
The form which was constituted with the title “The Condition of the Distance Education and the Daily
Conversation Skills during the period of Covid-19” and which based on the questions mentioned above was sent
to the 3 field specialists. Next, a pilot scheme is tested with three parents. As a result of the regulations after the
feed back from the field specialists and the pilot schemes, the open ended questions that are finalized are as

follows:

1. What is the general condition of your child (attitudes, behavior and actions etc.) during the lessons in
the distance education process?

2. What are your observations in your child's speech (general attitude and expressions, gestures and facial
expressions, pronunciation, word use etc.) during the distance education process?

3. When you consider your child's Turkish education in distance education, do you have any worries? If
yes, what are they?

4. What are you doing to relieve worries?

5. How does the Covid-19 outbreak affect your child's speaking ability?

6. Did the use of masks and distance rule affect your child's speaking skills?

Data Analysis

Content analysis technique is used for the analysis of the data in the qualitative model designed by the
researcher. The main purpose in the content analyse is to reach to the concepts and the relations which can
explain the data obtained from the texts. The relevant concepts take the researcher to the theme. Due to these
themes the features are organized and are made understandable (Yildirrm & Simsek, 2008, p. 227). Besides, as
Buyukoézturk (2013) mentioned “Digitization/counting is one of the most important features of content analyze.
Every unit that exists in appropriate category is counted every time. The last product of the coding process should
be the numbers. In the determination of certain words, expressions, symbols, pictures, in short the frequency of

units that can be coded; the numbers are used.” (p.266).

The data obtained from the participants was read several times in order to create the codes with help of Nvivo
12 Plus qualitative data analysis program. It was tested by another expert in the field for the reliability of the
data analysis besides the researcher and it was observed that they are 84% similar according to Miles and

Huberman’s Formula.

The repetition frequencies and percentages of the themes, categories and codes obtained in the study were
calculated, and this information was tabulated and tried to be interpreted in the "Results" section. In order to

increase the internal reliability and validity of the research findings, direct quotations were made from the
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opinions of the participants while presenting the findings. In this process, a code expressing the grade level and
gender was assigned according to the child that each participant informed about. Coding consists of three parts.
The first part refers to the rank of participants (such as K1, K2), the second part refers to the grade level (O:
Secondary School, I: Primary School), and the third part refers to gender (K: Girl, E: Boy). For example, the K230E

coding shows that the 23rd participant is a parent of a middle school student and the student is a boy.
FINDINGS

In this section, the findings starting from the sub-problems of the research and were attained are included:

The Findings of the Research Regarding to the First Sub-Problem

Table 2. General Situation of Children in Distance Education Courses

Education Level: Secondary School Primary School
Gender: Boy Girl Boy Girl Total

Category f % f % f % f % f %

1. Compatible 9 12.5 6 8.3 6 8.3 7 9.7 28 38.9
2. Willing 2 2.8 6 8.3 5 6.9 4 5.5 17 23.6
3. Reluctant 4 5.5 2 2.8 3 4.2 1 1.4 10 13.9
4, Efficient 2 2.8 1 1.4 4 5.5 2 2.8 9 12.5
5. Quiet 2 2.8 2 2.8 2 2.8 3 4.2 9 11.2
Total 19 26.4 17 23.6 19 26.4 17 23.6 72 100

In Table 2 the situations of the children in distance courses are given. Under the title “Method” it was stated that
81 students attended the distant education lessons fully or partially. Among them the information about the
general condition of 72 students in the distance education lessons was given. Accordingly, 28 (38.9%) of the
children were evaluated as "compatible", which means fulfilling the requirements of the lessons and showing
the usual behavioral characteristics. The distribution of these between primary and secondary school students
and male and female students is close to each other. The second most common behavioral trait by students is
being willing (f: 17, 23.6%). In this respect, there is no significant difference between gender and education level.
Being reluctant (f: 10, 13.9%) is another behavior that students show in distance education lessons. Reluctancy
is slightly higher in secondary school students (f: 6, 8.3%) than primary school students (f: 4, 5.3%). There are 9
(12.5%) students who are stated to be efficient in the lessons and most of them (f: 6, 8.3%) are primary school
students in terms of education level; it is male in terms of gender. There are the same number of students who
are quiet as those who actively attend classes. The distribution of these between gender and education level is
close to each other. When the table is examined in general, it is understood that 54 (73.7%) children show the
characteristic of being adaptable, willing and active, which can be considered as a positive behavior
characteristic. Some of the participants' views on the situation of children in distance education courses are as

follows:
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“Attends to the classes but can not focus because of getting bored too much, tends to deal with something else in the
lessons.” K7IE

“Because the teacher allows all the students speak one by one, talks in every lesson.” K23IE

“Used to participate in the lessons when they were in class. After the distance education started began not to
participate almost never.” K430K

“Participates in the lessons completely and | think online education process is more useful than face to face
education.” K7IE

“We continue to the education online and the education at school goes on strictly as well. He can attend almost every
lesson.” E21IK

“The child is able to attend the class as long as nothing goes wrong. He does the homework as the way he was doing
in face to face classes. Not very willing to attend to the classes.” K760E

“I follow the lessons and sometimes watch the lessons as well. If he is asked a question he gives the answer. If not, he

just waits.” E22IK

Table 3. Children’s Speaking Conditions During the Distance Education

Level of Education: Secondary Primary
Gender:  Boy Girl Boy Girl Total

Category Code f % f % f % f % f %

a. Comfortable 4 33 1 08 6 5 4 33 15 12.4

b. Quiet-Shy 6 5 3 25 0 0 4 3.3 13 11
1. General Attitude and Expression c. Nervous 4 33 5 41 1 08 2 1.7 12 9.9

d. Reserved 1 08 0 O 2 17 1 08 4 33

e. Angry 0 o 1 08 0 O 0 O 1 0.8
2. Not using Gestures and Mimics 6 5 5 41 6 5 5 41 22 18

a. Positive 1 08 0 O 2 17 0 O 3 2.5
3. Pronunciation b. Negative 3 25 2 17 4 33 2 1.7 11 9.1
4. Using limited words/sentences 8 6.6 4 33 9 74 5 41 26 21
5. No difference 4 33 5 41 2 1.7 3 25 14 12
Total 37 31 26 21 32 26 26 21 121 100

121 opinions about how children talk in distance education lessons were taken and they were themed under the
headings of "general attitude and expression", "not using gestures and mimics", "change in pronunciation",
"using a limited number of words / sentences" and "no difference". Among these, the most common opinion
was on the theme of general attitudes and expressions (f: 45, 37.4%). This is followed by using a limited number
of words / sentences (f: 26, 21%), not using gestures and facial expressions (f: 26, 18%), no difference (f: 14, 12%)

and pronunciation difference (f: 14, 10.6%) followed.

The number of students who show comfortable (f: 15, 12.4%) attitudes in terms of general attitude and
expression is higher than the others. It is observed that primary school students (f: 9, 8.3%) are more comfortable
in speaking than middle school students (f: 5, 4.1%). The students who are quiet and shy (f: 13, 11%) follow the
relaxed students. Secondary school students (f: 9, 7.5%) showing this behavioral trait are more than primary

school students (f: 4, 3.3%). Third, the most expressed general attitude characteristic is tension (f: 12, 9.9%). It
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was stated that middle school students (f: 9, 7.8%) were more nervous in speaking than primary school students
(f: 3 2.5%). Two other attitudes that students are bored and angry in speaking in distance education lessons.
When this part of the table is examined, it is understood that negative situations such as being tense, quiet-shy,
bored and angry are observed and expressed more than a positive situation such as being comfortable. There
are 11 (9.1%) participants who stated that distance education lessons reflect negatively on the pronunciation of
words, 3 (2.5%) participants who stated that it reflected positively, and therefore children who had this problem.

Some of the participants' views on the speaking situations of children in distance education lessons are as follows:

“After answering the question asked by the teacher, he leaves and doesn’t listen to the answer of his friends. Not to
participate in unless the teacher allows to say the answer was a negative result in terms of both pronunciation and
vocabulary. " K22IK

“He was using gestures better in face-to-face education and expressing himself more clearly and comfortably. | think
he was a bit passive on this time during the distance education process. " K34IK

"Of course, there is a difference in the use of gestures, gestures are hardlyever used in distance education, the eyes
are on the screen and sitting steadily in front of the screen." K390E

“Since the child is no longer in school, he cannot learn different words and this decreases vocabulary. Because the child
does not hear anything different, he only learns the words his parents use. "K46IK

"Of course, children now speak more keyboard language and words they don't know the meaning, and they get

aggressive quicly than before." K570E

The Findings of the Research Regarding to the Second Sub-Problem

Table 4. The Situation of Concerns about Turkish Education

Level of Education: Secondary Primary

Gender: Boy Girl Boy Girl Total
Category Sub-category f % f % f % f % f %
1. Lack of a. Understanding (Reading Listening) 3 31 1 1 3 31 3 31 10 104
Language b. Speﬁking 5 5.2 6 6.3 3 3.1 4 4.2 18 18.8
Skills c. Writing 2 21 0o o 2 21 4 4.2 8 83
d. Grammar 1 11 o0 O 0 o 0 O 1 1.04
Total 11 115 7 7.3 8 83 11 11.5 37 38.6
a. Not to provide motivation 0 o0 2 21 1 1.04 1 1.04 4 4.2
b. Apathy to the lesson 1 104 1 1 0 O 1 104 3 31
2. Process of c. Interaction rareness 3 31 2 208 4 4.2 2 208 11 115
Distance d. Theoretical deficiency 1 104 1 1 0 O 1 104 3 31
Education e. Implement deficiency 2 208 1 1 1 104 0 O 4 42
f. Superficial teaching 1 104 1 1 1 104 1 104 4 42
g. General Insufficiency 2 208 1 1 3 31 1 104 7 73
Total 10 104 9 92 10 104 7 73 36 376
3. Decreasing or ending the habit of reading 1 104 3 31 3 31 4 4.2 11 115
4. Anxiety based on exams 1 104 2 21 0 O 0 O 3 31
5. No axiety 4 42 3 3.1 1 1.04 1 1.04 9 94
TOTAL 27 281 24 25 22 229 23 24 96 100

Table 4. shows five different codes obtained from 96 different opinions which belong to the theme “The concerns

about Turkish lessons during the distance education.” The mostly remarked statements by the participants in the
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process were the lack of language skills on behalf of 37 (38.6%) children and 36 (37.6%) of the deficiencies caused

by the distance education process.

It is seen that the most deficiency among the language skills is derived from the speaking skill (f:18, %18.8%) and
a distribution in favor of secondary school students is in question. Secondly, there are worries related to
comprehension skills (speaking and listening) (f:10, 10.4%). The lack of writing skills is seen in 8 (%8.3) children
and it is understood that most of deficiency is seen in primary (f:6, 10.1%) students. There is only one student

who is known as having deficiency in the grammar learning field.

The most important deficiency which is felt as derived from the process of teaching Turkish lessons during the
distance education is considered as lack of interaction (f:11, 11.5%). This situation is followed by 7 (7.3%) views
which attribute the situation to general inabilities in the process. Other negativities that cause anxiety arising
from the distance education process in Turkish lessons are the lack of practice (f: 4, 4.2%), superficial teaching (f:
4, 4.2%), and the inability to provide motivation (f: 4, 4.2%). Theoretical deficiency (f: 3, 3.1%) and indifference

towards the lesson (f: 3, 3.1%). Distribution of these by education level and gender is similar.

With the Covid-19 process, the decrease or ending of the habit of reading books, which has an important place
in Turkish lessons, was stated for 11 (11.5%) children. The number of primary school students (f: 7, 7.3%) in this
situation is higher than the number of secondary school students (f: 3, 3.1%). The number of students

experiencing exam-based anxiety is 3 (3.1%) and all of them are secondary school students.

In the Covid-19 process, there were 9 (9.4%) children who did not require any concern in terms of Turkish
education, and most of them (f: 7, 7.3%) were secondary school students. Some of the views on the situations

where the participants worry about Turkish lessons within the scope of distance education are as follows:

“He pretends as if there is no school and never reads a book. For this reason, he cannot make sentences properly.
While reading anything, he reads by spelling. | worry that this situation will not improve in the future." K161K

“The kid distracted. He is disconnected from the lesson if he cannot ask about the subject he doesn’t understand."
K17IK

"The new type of question (verbal logic) sometimes challenges my child." K240E

“We do not have a problem with Turkish lessons. He likes the lesson and follows it with interest.” K360K

“He plays online games at home often in a non-communicative situation because he is separated from his friends. In
addition, there may be a serious failure in Turkish education because of the low participation in classes.” K370E

“It better that he is home and | am home too. | am teaching and helping him to understand well his Turkish lessons."
K42I1E

"She can not take Turkish teacher in her classroom as a role model." K70IE

"Compared to last year, the habit of reading books has decreased significantly, screen addiction has increased. Apart
from online lessons, they talk to their friends and play games via the application called discord, the language in the
games also affects the native language negatively." K760E

"My daughter's class is small (13 people) so | don't have to worry because the teacher has time for each child." K810K
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Table 5. Status of Removing Concerns About Turkish Education

Level of Education: Secondary School Primary School
Gender: Boy Girl Boy Girl Total

Category Sub-category f % f % f % f % f %

a. Spending joint time 7 7.3 6 6.3 3 31 1 1.04 17 17.7

b. Giving advice 2 2.1 2 2.1 3 31 0 0 7 7.3
L Communication :.ng(:;rl‘nftilvlscontact with friends 0 1 1 1 1 3 31 5 59

?éacieei:g in-contact with the 5 5, 4, 1 o o 3 31 7 73

Total 12 125 10 104 7 7.2 7 724 36 375
2. Helping with the lessons 7 7.3 7 7.3 6 6.3 3 3.1 23 24
3. Getting help from the internet 1 1 0 0 0 0 1 1.04 2 2.1
4. Educative games 0 0 1 1 1 1 2 2.1 4 4.2
5. Have them read books 10 10 6 6.3 5 52 5 5.2 26 27.1
6. Doing nothing 3 3.1 1 1 0 0 1 1.04 5 5.2
TOTAL 33 34 25 26 19 20 19 19.8 96 100

Table 5 shows the 96 opinions and 6 different codes related to the theme “The Condition of the Participants to
Eliminate Their Anxiety About Turkish Lessons”. In the Covid-19 process, the participants stated that they mostly
chose to communicate with different people (f: 36, 37.5%) in different ways. Among these, the most preferred
was the joint time (f: 17, 17.7%). The children who have joint time are mostly secondary school (f: 13, 13.6%)
students. 7 students (7.3%) are seen to be communicated by giving advice, and among them there are no female
students attending primary school. Another communication method chosen to eliminate the negative situations
in Turkish lessons is communication with the teacher (f: 7, 7.3%). There are 5 (5.2%) participants who stated that
they made their children communicate with their friends and relatives and thus eliminated the lack of speech in

Turkish lessons.

The number of participants who stated that they try to make up the lack of Turkish lessons by having their
children read a book is 26 (27.1%) and their children are mostly secondary school (f: 16, 16.3%) students.

There are 23 (24%) participants and therefore children who try to make the lack of Turkish lessons better by
studying together with the potential and the knowledge they have. Most of these children are secondary school
(f: 14, 14.3%) students. There are also participants who produce solutions by playing educative games with the
child (f: 4, 4.2%) and getting help from the internet (f: 2, 2.08%). There were 5 (5.2%) participants and therefore
children who did not do anything to relieve their worries. Some of the opinions regarding the solutions of the

participants to resolve their concerns for Turkish lessons within the scope of distance education are as follows:

"We make a story reading hour and sometimes | try to have video chats with the acquaintances who study at the
university." K10E
"We try to reduce the time we hang out on social media and read as much as possible." K260E

"I try to explain the benefits and importance of reading books and | organize reading hours." K270K
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"We cannot do anything right now, but we are considering hiring a private tutor in the future." K550E

The Findingsof the Research Regarding to the third Sub-Problem

Table 6. The Covid-19 Process Affecting Children's Speaking Skills

Level of education: Secondary School Primary School
Gender: Boy Girl Boy Girl Total

Category f % f % f % f % f %

Positive 1 1.2 1 1.2 2 241 2 241 6 7.23
Negative 17 20 12 14.5 14 16.9 13 15.7 56 67.5
Both positive and negative 4 4.8 1 1.2 1 1.2 3 3.61 9 10.8
No effect 2 2.4 3 3.61 3 3.61 4 4.82 12 14.5
Total 24 29 17 20.5 20 241 22 26.5 83 100

Table 6 shows the impact of the Covid-19 process on children's speaking skills. Speaking skills of 56 (67.5%) out
of 83 children, about whom opinions were received, were negatively affected by the process. It was stated that
12 (14.5%) children were not affected, 9 (10.8%) children were affected both positively and negatively, and 6
(7.2%) children showed positive changes in the process. There is no significant difference in the distribution of

the exposure status in terms of education level and gender.

Table 7. Differences in Children's Speaking Skills

Education Level: Secondary School Primary School
Gender: Boy Girl Boy Girl Total
Category Sub-category f % f % f % f % f %
a. Decrease in slang and billingsgate 1 0.5 0 0 0 0 1 05 2 1
1 positive b. Pay attention to speaking 0 0 2 1 0 0 1 05 3 1.4
c. Increase in the time of speaking 3 14 3 14 4 1.9 5 2.4 15 7.1
Total 4 1.9 5 24 4 1.9 7 33 20 9.5
a. Decrease in the topics of speaking 14 6.7 11 52 9 4.3 10 48 44 21
b. Decrease in the time of speaking 15 7.1 6 29 5 2.4 3 1.4 29 14
z'pe:;cnrgeize in the number of people o ., 15 57 7 33 7 33 41 20
d. Use limited number of words 9 4.3 6 29 8 3.8 6 29 29 14
2.Negative e. Being effected by virtual world and 1 05 1 05 3 14 0 0 5 24
media
f. Speak with accent 0 0 2 1 0 0 6 29 8 3.8
g. Wrong pronunciation 4 1.9 2 1 4 1.9 3 14 13 6.2
h. Generally negative 6 2.9 6 29 6 2.9 3 1.4 21 10
Total 64 30 46 22 42 20 38 18 190 90
TOTAL 68 32 51 24 46 22 45 21 210 100

As seen in the table above, 210 opinions were received regarding the aspects in which the Covid-19 process
affected the speaking ability. 190 out of 210 (90%) express negative situations and 20 (9.5%) of them express

positive situations. Among the negative situations detected, it is seen that there is a decrease in topics of
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speaking (f: 44, 21%) and a decrease in the number of the people they talk to (f: 41, 20%). In both cases, the
number of secondary school students is greater than the number of primary school students. Decrease in time
of speaking and using a limited number of words were expressed in equal numbers (f: 29, 14%). Here, it was
found that children use some concepts and words more frequently. The word cloud consisting of these words is

given in Figure 1:
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Figure 1.The Concepts and Words Most Used by Children with the Covid-19 Process

As seen in Figure 1, with the Covid-19 process, the most common words used by children are pandemic, mask,
coronavirus, virus, epidemic, vaccine, zoom, cleaning, distance, disease, EBA, covid, ban, distance education,
hygiene, Fahrettin Koca, disinfectant, lecture, China, connection, intensive care, wash, bat, approach, number of
cases, case, phone, technology, tablet, social distance, curfew, bored, virtual classroom, death, teacher, online
lesson, normal, what, microphone, fear, cologne, restraint, anxiety, internet, no, sick, yes, entube, worry, hand,

go out, science board, computer, mother.

In Table 8, one of the negativities, the decrease in the number of people they talk to is much more in secondary
school students (f: 27, 12.8%) compared to primary school students (14%, 6.6%). With the Covid-19 process,
there are 13 (6.2%) students who started to pronounce words incorrectly. There are 8 (6.2%) students who speak
with dialects instead of standard Turkish and all of them are female students. There are 5 (2.4%) students who
are affected by inappropriate examples in the virtual environment and media, and stated that they have
problems in their speech. It was stated that 21 (10%) students had speaking problems in general. The negativities

were not attributed to a specific cause.

When the opinions stating that the Covid-19 process has positive effects on the child's speech, it is seen that the
increase in the time of speaking (f: 15, 7.1%) takes the first place. There are 3 (1.4%) students who are stated
that they pay more attention to their speech compared to the past. The decrease in the use of slang and
billingsgate by 2 students stands out as the positive effects of the Covid-19 process on speech. Some opinions on

the subject are as follows:

“More talkative, more questioning, the topics about pandemic, education and boredom are increasing. K7IE
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“The home environment is more comfortable than the school environment. That's why my son is comfortable while
talking. But in the school environment, he speaks by choosing words. " K120E

"Because he only communicates with his family face to face he prefers turning in on himselfg and not talking from
time to time." K180K

“We learn more words used in virtual world such as EBA and internet. He spends more time on the Internet. And he
doesn't talk to anyone. There is not much communication with anybody except mother, father and siblings. " K19IK
"His time has changed, he used to tell a lot of things when he came home after school, because we are all together
now, the topics to tell are limited now." K21IK

"As he spent more time at home during the Covid process, amount of using tablets increased and he learned new
words from the videos he watched, and he started using them." K22IE

“He used to me about his friends, environment and the lessons at school, he only spends time on the phone because
he is at home all day. " K830K

"The topics he talks about are very limited, because he could not find anything to tell." K8OOK

“Subjects have changed. He started talking more about the virus, illness and death in particular. " K640E

"... In addition to this, considering the people around which the student can communicate, it is limited to only 10
people, and these are the people who rarely have a conversation because of their age level." K470K

“I don't know if it's because of Covid epidemic or because of being a teenager but they have irrelevant conversations
with their friends constantly. There is a rebellion. He gives short answes like. | did or | didn't” K310K

"He started talking with the words related to the virtual world, the time of speaking increased, when he started getting
help in distance education, the number of people he talked to started to increase." K280E

“His pronunciation is becoming different. Apart from the accent he uses on a daily basis, his speech torns to Istanbul

Turkish. In addition, there is a decrease on the vocabulary. " K30E

Table 8. The Effect of Mask Use and Distance Rule on Children's Speaking Skills

Education Level: Secondary School Primary School
) Total
Gender: Boy Girl Boy Girl
Status Sub Status f % f % f % f % f %
Didn’t effect 11 133 7 84 7 84 8 9.6 33 40
Well 1 1.2 3 36 1 1.2 1 12 6 7
Effected
Badly 13 15.7 10 12 11 13 10 12 44 53
Total 25 30.1 20 24 19 23 19 23 83 100

Table 8 is on whether children’s behaving according to the mask and distance rule affects their speech or not.

There were 44 (53%) children who were negatively affected by this situation. It has been stated that 40% (f: 33)

of the children were not affected while 7.2% (f: 6) were positively affected. Some of the participants' opinions

on the subject are:

“At first, he thought he shouldn't talk with a mask on his mouth. In a very crucial situation, he was taking down his
mask and speaking that way. But he had the chance to go to school for a while and he got rid of this situation. Later,
the mask did not prevent him from speaking.” K35IK

"Sometimes he becomes quiet when the mask is put on." K50IE
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"He thinks he shouldn't talk when he puts on a mask and he doesn't speak." K38IE

"He speaks more clearly and understandable because he stays away from his friends." K6I1E

CONCLUSION and DISCUSSION

In this study, which examines the effects of the Covid-19 pandemic process on distance education and children's
speaking skills in daily life, the themes formed in line with the opinions of the participants reveal the effect of
the process on speech in general. The general structure of the effect of the Covid-19 pandemic process on

speaking skill is as follows:
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Figure 2.The Effect of Covid-19 Pandemic Process on Speech

According to the figure reflecting the general results of the research, the process of Covid-19 effected speaking
ability of children in the environment of distance education and in their daily life both in the ways of positive —

although the negative side is predominate- and negative different perspectives.

In the first sub-finding of the study which consists of two items, it was determined that children displayed
different behavioral characteristics in distance education lessons that started with the Covid-19 process. Most of
the children fulfill the requirements of the lessons and show normal behavioral characteristics. In addition, there
are children who are expressed to be active and willing. The negative behavioral characteristics exhibited by
children in distance education lessons are unwillingness and silence. Willingness, unwillingness or being active
varies in terms of education level and gender. While middle school students exhibit more reluctant behavior,

primary school students and boys display a more active image in distance education lessons.
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It has been determined that the general attitudes and expressions observed in children differ. These include
being relaxed, quiet and shy, nervous, bored and irritable. When these attitudes are clustered as positive and
negative, it is understood that children mostly display negative attitudes in their speech. A similar result was
demonstrated in a study by Orgilés, Delveccio, Mazzeschi, and Espada (2020) with 1143 parents of Italian and
Spanish children aged 3 to 18 years. It was stated here that 85.7% of parents perceived changes in their children's
emotional state and behavior during quarantine, and the most common symptoms were difficulty in
concentrating, boredom, irritability, restlessness, feeling of loneliness and anxiety. Again, in the study conducted
by Jiao et al. (2020), it was reported that 320 children aged between 3 and 18 years in China experienced

excessive emotional attachment, discomfort, irritability, anger and inattention during the Covid-19 process.

When these two results from the first sub-finding are compared, it is understood that although children display
positive behavioral characteristics in distance education lessons, they exhibit more negative attitudes when it
comes to speaking skill. When negativities such as not being able to use gestures and facial expressions in lessons,
mispronouncing words and using a limited number of words / sentences are added to this, it is concluded that
children cannot express themselves adequately in distance education lessons. This result is based on different
studies that conclude that distance education practices have significant advantages or at least the same
effectiveness as traditional education (Verduin and Clark, 1991; Arbaugh, 2000, Russell, 1999; Motiwalla and
Tello, 2000, Eygii and Karaman, 2015; Keskin and Ozer Kaya, 2020; Kiirtiincii and Kurt, 2020) are in contrast. The
main reason for this is that these studies cover the distance education process of students at higher education
level. Fauzi and Khusuma (2020), who investigated the online learning situation in primary schools during the
Covid-19 process, concluded that 80% of teachers were not satisfied with online activities in the distance
education process, which is similar to the result of our research. Similarly, Ozgiil, Ceran, and Yildiz (2020)
emphasized in their study that unwillingness and lack of communication are among the top issues Turkish
teachers complain about in the distance education process. As a result, the transformation of education life into
distance education has negatively affected communication and speech, which are accepted as a social tool. In
this respect, it is understood that distance education cannot provide the sociality that traditional education

provides. Distance education should be just one part, or even a small part, of education.

The worries about Turkish lessons within the scope of distance education included in the second sub finding of
the study presents the existence of the problems experienced. Deficiencies in language skills, initially the
speaking skills, lack of motivation of the child in the process of distance education, lack of interest in the lesson,
lack of interaction, lack of theoretical knowledge and practice, superficial lecturing, decrease or end of reading
habit are the problems that form the basis of concerns in Turkish lessons. Worries arising from speaking skills are
more common in secondary school students. It is possible to explain this situation with the differences in
children's language development. Primary school students are in a self-centered period as of their age and use
the language for themselves by developing monologues independently from the social environment. Even when
they are alone, they continue linguistic production through speaking (Piaget, 1938, Bastiirk, 2004). In the

secondary school period, the use of socialized language is at the forefront and the child uses the language for
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someone else. The inability of children in this age group to use language in the social field has turned into a
problem which was noticed by parents. Another concern or problem is that children do not read books anymore,
which can be explained by the triggering feature of speaking skill: The child who thinks that he will not produce

anything verbally, does not need to read which is one of the receptive language skills, either.

In the study conducted by Keskin and Ozer Kaya (2020), emphasizing that students cannot express themselves
adequately in the web-based distance learning process and forget the subjects they listen to quickly shows
similarities with this research and shows that the distance education model has its disadvantages. Another study
supporting the result of this research was conducted by Hartshorn and McMurry (2020) and it was stated that
students who learn English as a foreign language through distance learning do not progress in speaking skills.
Alawamleh, Al-Twait, and Al-Saht (2020) also stated in their study that students could not interact adequately in
web-based learning and made comparisons with face-to-face education at every opportunity. According to what
Ozer and Suna (2020) quoted from different sources, "Distance education eliminates the social environment that
students have at school and therefore creates significant limitations. The social dimension of learning, which is
defined as "a socio-cognitive and interactive process" in essence, is limited in distance education systems.
Speaking is not a skill that can be taught, on the contrary, it is a skill that develops with practice and training
(Yalgin, 2002). With the limitation of the social environment in education, students cannot use effective ways
such as learning through peer education through other students' questions or by interacting with other students.
This situation causes students to stay away from motivational factors and competition arising from their
interaction with other students in distance education, and may cause a decrease in their motivation towards

education (Ozer and Suna 2020: 177).

Parents come up with different solutions to these problems and concerns: Spending time together with children
or keep in touch by giving advice to them, to have them communicate with their relatives, friends, and their
teachers, helping them in their lessons and reading books are the most preferred solutions. However, the
efficiency of these solutions are open to question. In the times before the Covid-19 process, even during the 2-
month summer holidays, many students who return to school with many losses related to learning (Alexander,
Entwisle, & Olson, 2007), it is important to see how parents are sufficient and how to eliminate the deficiencies,

is a question mark.

The third sub finding of the research is about the effects of the Covid-19 process on children's speaking skills. The
development of speaking skill is directly related to sciences such as psychology, social psychology, behavioral
sciences, and communication sciences (Unalan, 2007). The speech development of most children is negatively
affected by the process. There are a small number of children who are not affected by the Covid-19 process or
who make progress in the development of speaking skills. During the Covid-19 process, the topics that children
talk to and their time of speaking have decreased. Any person needs the act of speaking in order to organize
social relations, have a place in the society, explain himself to those around him, to give information about any

subject; he needs speaking for expressing his feelings, thoughts and ideas (Dogan, 2009). However, the results
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of this research show that children do not have this opportunity in the Covid process. This suggests that, as Julka-

Anderson (2020) stated, we need to reconsider our communication skills.

During the Covid-19 process, there is also a significant decrease in the number of people the children talk to, and
these are usually family or relatives. The Covid-19 process embodies the knowledge of Kurudayioglu (2003) about
speaking skill that it is an important skill individually and in social life, and it has also revealed how extroverted
skill the speaking is. The fact that children communicated with a limited number of people caused them to speak
with dialects or the language they learned from the virtual environment and the media and using a limited
number of words instead of standard Turkish. This leads to incorrect pronunciations. The habits of strangulation
are acquired in the secondary school ages by the speech organs being shaped fully and set in their places (G6gus,
1978). Mental science says that, training of mouth correction can be successful in childhood or adolescence (12-

18) years; because it states that vocabulary is formed at these ages (Dogan, 2003).

Although the Covid-19 process generally affects children's speaking skills in a negative way, there have been
children and situations where the opposite effects were experienced. The decrease in the use of slang and
profanity, paying attention to the way of speaking and increasing the duration of speaking are considered as

positive effects of the Covid-19 process.

Two of the important rules of the Covid-19 process are using masks and communicating by paying attention to
social distance. Both of them have been the conditions that directly affect speaking skill. More than half of the
children are affected, either well or badly. The information in the theoretical study by Directly Experienced,
Cheap and Special (2020), has concretely revealed with this research that; the isolation, quarantine and social
distance during the Covid-19 process affected the mental health of people negatively. Social interaction is
essential for language development. Social distancing precautions and restrictions on large group meetings have
affected school-age children from having meaningful, personal interactions with their peers. 'Peer speaking' is
an important component of pragmatic development. This includes speaking skills such as grasping and
understanding the implied meaning behind a speaker's words. Masks can also hide social cues provided through
facial expressions. The emergence of virtual and hybrid schools will ultimately lead to fewer opportunities to use

in speaking and social skills personally, rather than asynchronously or through virtual screens. " (Charney,

Camarata, & Chern, 2020).

RECOMMENDATIONS

Based on the results of the research, some inferences that -can be expressed as suggestions- can be listed as

follows:

1. Distance education is a process that has negative effects rather than positive in terms of general
education and speaking education. In this respect, distance education should be a part of children's

learning life, not the whole.
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2. One of the main purposes of Turkish lessons is to provide children with the ability to speak, which is the
basic element of communication. However, with the education provided in the Covid-19 pandemic
process, it is clear that this cannot be achieved sufficiently. In this sense, teachers should use the activities
related to speaking outcomes in their lessons systematically and consciously. Speaking activities should
not only be in-class activities, but also should be integrated into daily life with task-based teaching
method, and students should be able to speak more words and in more time periods on different topics
with the cooperation of teacher and parent.

3. Speaking skills of the students had many negativities even when all conditions were normal. In recent
years, technological equipment has affected all individuals, especially children, and had a negative effect
on communication and speech. With the addition of the Covid-19 pandemic, a process that adds
significant asocial experiences to people's lives, it is seen that communication and speech have come to a
significant level. If the unclear time when the process will be normal is taken into consideration, teachers
and parents should quickly integrate their children into new communication skills.

4. Finally, it is possible to mention the specific limitations of the research. Since the pandemic process is
still ongoing, it is not possible to reveal the direction of the impact of the process on children's speaking
skills. Therefore, the research results cover the part of the pandemic that takes place within a limited
period of time on language development. Considering the course of the pandemic, it may be possible to
demonstrate the effects of the pandemic on language skills more clearly by carrying out similar studies in
the future. In addition, taking the reflections of the pandemic on children's language development based
on the opinions of parents creates a limitation for the research. The possibility of biased or limited
observations of parents about their children is also an important limitation. In this sense, taking the
opinions of teachers and students may be a solution in terms of overcoming this limitation in future

studies.

ETHICAL TEXT

In this article, journal writing rules, publishing principles, research and publishing ethics rules, journal ethics rules
are followed. The author is responsible for all kinds of violations related to the article. Ethics committee approval
of the study was obtained from Akdeniz University Ethics Committee before starting the study (Decision No:
01.03.2021/67).

Author Contribution Rate: The researcher's contribution rate in this study is 100%.

REFERENCES

Akdemir, O. (2011). Teaching math online: Current practices in Turkey. Journal of Educational, Technology

Systems, 39 (1), 47- 64.

Alawamleh, M., Al-Twait, L.M., & Al-Saht, G.R. (2020), "The effect of online learning on communication between
instructors and students during Covid-19 pandemic", Asian Education and Development Studies, Vol.

ahead-of-print No. ahead-of-print. https://doi.org/10.1108/AEDS-06-2020-0131.

957



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Alexander, K., Entwisle, D., & L. Olson (2007), Lasting Consequences of the Summer Learning Gap, American

Sociological Review, 72(2), pp. 167-180. http://dx.doi.org/10.1177/000312240707200202.

Altun S., & Colak, E. (2014) Learning theories. Learning and teaching theories and approaches, Seval Fer (Ed.), Ani

Publications.

Arbaugh, J.B. (2000). Virtual classroom etc. physical classroom: an exploratory study of class discussion patterns
and student learning in an asynchronous internet-based MBA course. Journal of Management

Education. 24 (2), 213-233.

Aydin, E. (2020). Covid-19 déneminde eba tv Gzerinden yapilan Tiirkce derslerinin degerlendirilmesi. Milli Egitim

Dergisi, Salgin Stirecinde Tiirkiye'de ve Diinya’da Egitim, 877-894. DOI: 10.37669/milliegitim.787592

Aydin, E., & Erol, S. (2021). The Views of Turkish Language Teachers on Distance Education and Digital Literacy
during Covid-19 Pandemic. International Journal of Education and Literacy Studies, 9(1), 60-71.
doi:http://dx.doi.org/10.7575/aiac.ijels.v.9n.1p.60

Basturk, M. (2004). Language acquisition theories and acquisition of Turkish as a mother tongue. Pegem

Academy.

Brown, G., & Yule, G (1983). Teaching the Spoken Language: An Approach Based on the Analysis of Conversational
English. Cambridge: Cambridge University Press.

Buseli¢, M. (2012) Distance Learning- Concepts and Contributions. Oeconomica Jadertina, 2 (1) 23-34.

Bilyiikoztirk, S., Kilic Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2013). Scientific research methods.

Pegem Academy.

Charney, S. A., Camarata, S. M., & Chern, A. (2020). Potential Impact of the COVID-19 Pandemic on
Communication and Language Skills in Children. Otolaryngology—Head and Neck Surgery.
https://doi.org/10.1177/0194599820978247.

Creswell, J. W. (2015). Qualitative Inquiry and Research Design [Nitel arastirma yéntemleri: Bes yaklasima gére

nitel arastirma ve arastirma deseni] (M. BUtin & S. B. Demir Cev.). Siyasal publications.
Dagtan, E. (2015). Teaching Speaking Skills. Teaching Language, N. Bekleyen (ed.). Pegem Academy.

Direct Tecirli, N., Ucuz, G., & Ozel, F. (2020). Isolation, quarantine, social distancing and mental health. The

Bulletin of Legal Medicine, 25 (Special Issue), 32-38. https://doi.org/10.17986/blm.2020.v25i.1412

Dogan, Y. (2009). Activity suggestions for improving speaking skills. Turkish Journal of Educational Sciences, 7 (1),
185-204. Retrieved from https://dergipark.org.tr/tr/pub/tebd/issue/26140/275307.

Eygl, H., & Karaman, S. (2015). A Research on the Satisfaction Perceptions of Distance Education Students.
Kirikkale  University ~ Journal of Social Sciences, 3 (1), 36-59. Retrieved from

https://dergipark.org.tr/tr/pub/kusbd/issue/19375/205547.

958


http://dx.doi.org/10.7575/aiac.ijels.v.9n.1p.60

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Fauzi, I., & Khusuma, I. (2020). Teachers' Elementary School in OnlineLearning of COVID-19 Pandemic Condition.
Journal Igra ': Kajian llmu Pendidikan, 5 (1). 58-70. https://doi.org/10.25217/ji.v5i1.914.

Febriani, S. R., Widayanti, R., Amrullah, M. A., & Mufidah, N. (2020). Arabic Learning for Elementary School
during COVID-19 Emergency in Indonesia. OKARA, 14(1), 67-80.
https://doi.org/10.19105/0jbs.v14i1.3194

GOgus, B. (1978). Turkish and summer education in our secondary schools. Gl Publishing House.
Glndiz, O., & Simsek, T. (2014). Narration techniques 2: Practical speaking education. Graphic designer.
Glnes, F. (2007), Turkish Teaching and Mental Constructing. Nobel Publications.

Hartshorn, K. J., & McMurry, B. L. (2020). The Effects of the COVID-19 Pandemic on ESL Learners and TESOL

Practitioners in the United States. International Journal of TESOL Studies, 2 (2), 140+.

Jiao, W. Y., Wang, L. N., Liu, J,, Fang, S. F., Jiao, F. Y., Pettoello-Mantovani, M., & Somekh, E. (2020). Behavioral
and Emotional Disorders in Children during the COVID-19 Epidemic. The Journal of Pediatrics,
5002234762030336X. https://doi.org/10.1016/j.jpeds.2020.03.013

Julka-Anderson N. (2020) How COVID-19 Is Testing and Evolving Our Communication Skills. / Med Imaging Radiat
Sci, 51 (4S), S11-S13. https://doi.org/10.1016 / j.jmir.2020.06.008. Epub 2020 Jun 25. PMID: 32709543;
PMCID: PMC7316048.

Kaplan, K. (2020). Koronaviris salgininin egitim faktltesi 6grencilerinin kelime hazinelerine yansimasi. Milli Egitim

Dergisi, Salgin Siirecinde Tiirkiye'de ve Diinya’da Egitim, 713-735. DOI: 10.37669/milliegitim.780847

Keskin, M., & Ozer Kaya, D. (2020). Evaluation of Students' Feedback on Web-Based Distance Education in the
COVID-19 Process. [zmir Kétip Celebi University Faculty of Health Sciences Journal 5 (2): 59-67

Keskinkilig, F., & Karatas, S. (2020). Development of Open and Distance Learning in the world and Turkey, Karatas

and Ebru Kilig Lighter S. (ed). Open and Distance Learning. Pegem Academy.

Kirtiincl, M., & Kurt, A. (2020). Problems of Nursing Students on Distance Education During the Covid-19

Pandemic, Eurasian Journal of Researches in Social and Economics (EJRSE), 7 (5), 66-77
Kurudayioglu, M. (2003). Speaking Education and Activities for Improving Speaking Skills. TUBAR-XIII, 287-309.

Lawhead, P. B., Alpert, E., Bland, C. G., Carswell, L., Cizmar, D., Deweitt, J., & Scott, K. (1997). The Web and
distance learning: What is appropriate and what is not (Report of the ITICSE'97 working group on the
Web and distance learning). ACM SIGCUE Outlook, 25 (4), 27-37.

Miles, M, B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded Sourcebook. Sage.

Motiwalla, L., & Tello, S. (2000). Distance Learning on the Internet: An Exploratory Study. The Internet and Higher
Education. 2.253-264. https://doi.org/10.1016 / S1096-7516 (00) 00026-9.

959



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Orgiles, M., Morales, A., Delveccio, E., Mazzeschi, C., & Espada, J. P. (2020). Immediate psychological effects of
the COVID-19 quarantine in youth from Italy and Spain. PsyArXiv  Preprints.
https://doi.org/10.31234/0sf.io/5bpfz

Oymak, R. (2012). Turkish education and teaching based on language production. Umuttepe Publications.
Oz, F. (2011). Applied Turkish teaching. Ani publishing.

Ozgiil, E, Ceran, D, & Yildiz, D. (2020). Evaluation of Turkish Lessons Made with Distance Education According to
Teachers' Views. Journal of National Education, the outbreak in the Process of Education in the World

and Turkey, 395-412. DOI: 10.37669 / milliegitim.776137
Piaget, J. (1938). Language and thinking in child. (Trans. Sabri Esat Siyavusgil) State Printing House.

Russell, T. (1999). The “No Significant Difference Phenomena” Website. Available online at

http://cuda.teleeducaion.nb.ca/nosignificantdifference.
Senemoglu, N. (2020). From development, learning and teaching theory to practice. Ani publications.

Tekinarslan, E. (2019). Open and Distance Learning Models, Open and Distance Learning, Erkan Tekinarslan,

Melih Derya Gliler (ed.) Pegem Academy.
Unalan, S. (2007). Verbal lecture. Nobel Publishing House.
United Nations, (2020). Policy Brief: The Impact of Covid-19 on children. United Nations.
Verduin, J. R., & Clark, T. A. (1991). Distance education: The foundations of effective practice. Jossey-Bass.
Yalgin, A. (2002). Turkish teaching methods, new approaches. Akgag publications.

Yesilyurt, E. (2021). Critical Discourse Analysis on the Effects of Covid 19 on the Future of Teaching Turkish as a
Foreign Language. Educational Policy Analysis and Strategic Research, 16(1), 78-98. DOI:
10.29329/epasr.2020.334.5

960



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

COViD-19 KURESEL SALGIN SURECINiIN UZAKTAN EGIiTIMDE VE GUNLUK HAYATTA
COCUKLARIN KONUSMA BECERISINE ETKisi

0z

insanlik tarihini derinden etkiyen dénemli olaylardan biri de farkli zamanlarda yasanan salgin
hastaliklardir. Covid-19 kiiresel salgini tarihsel olarak emsaline rastlanmamis, okullarin diinya
¢apinda kapatilmasi olayina neden olmus 6nemli bir salgin olayidir. Bu salgin saglik sektériinden
sonra ilk ve en buylk etkiyi egitim sektériine yapmistir. Sosyal 6grenmelere dayal bir dil becerisi
olan konusma becerisi, cocuklarin gevrelerindeki olaylari degerlendirmesi ve bunlar arasinda
baglanti kurmasiyla sekillenir ve gelisir. Bu arastirmanin amaci, Covid-19 kiiresel salgin siirecinin
cocuklarin uzaktan egitimde ve glinlik hayattaki konusma becerisine etkisini ebeveyn ve yakin
akraba gorisleri cercevesinde ortaya koymaktir. Arastirmanin alt problemlerini; cocuklarin uzaktan
egitim surecindeki derslerde genel durumlarinin ve konusmadaki durumlarinin nasil oldugu;
uzaktan egitim kapsamindaki Tiirkce derslerinde problemlerin olup olmadigi ve Covid-19 salgin
surecinin ¢ocuklarin konusma becerisini nasil etkiledigi olusturmaktadir. Nitel arastirma
desenlerinden durum ¢alismasi bicimde desenlenen arastirmanin galisma grubunu ilkokul ve
ortaokul egitimine devam eden 83 gocugun ayni evde yasayan ebeveyn veya bir akrabasi
olusturmaktadir. Veriler sormaca formu ile elde edilmistir. Verilerin analizi igin icerik analizi teknigi
kullanilmistir. Arastirma sonucunda Covid-19 salgin sdrecinin ¢ocuklarin uzaktan egitimde ve
glinlik hayattaki konusma becerilerini olumsuz olarak etkiledigi tespit edilmistir. Uzaktan egitim
derslerinde sozel olarak kendini yeterince ifade edemeyen ¢ocuklarin benzer olarak giinliik hayatta
da konustuklari konular, kisiler ve konusma strelerinin azaldigi durumlarina ulasilmistir. Sézcik
dagarciginda azalma, sinirli sayida ve ayni sozcikleri kullanma, agiz 6zelligiyle konusma gibi
konusma problemlerinin yasandigi tespiti bu arastirmanin énemli sonuglarindandir.

Anahtar kelimeler: Covid-19, konusma becerisi, uzaktan egitim, ana dili egitimi.
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GiRiS

Savagslar, buluslar ve doga olaylari gibi insanlik tarihini derinden etkiyen énemli olaylardan biri de farkli sekillerde
ve farkli zamanlarda yasanan salgin hastaliklardir. 2020 yili, Covid-19 kiresel salgini nedeniyle tarihsel olarak
emsaline rastlanmamis “okullarin diinya ¢apinda kapatilmasi” olayina tanikhk etmis (United Nations, 2020)
onemli bir yildir. 188 (lke ve 1,5 milyardan fazla cocuk ve gencin bir anda maruz kaldigi bu durum ile zaten birgok
problemi barindiran egitimde hizli bir dénlisim ve degisimin yasanmasi kaginilmaz olmustur. Bu siregte
cocuklarin kayiplarini en aza indirmek igin bircok okul uzaktan egitim sirecini baslatmistir. Uzaktan egitim
¢O6zUmuyle devam ettirilen egitimin bundan nasil etkilenecegine dair yeterli tartisma yapilmadan zorunlu bir gegis

yasanmistir (Ozer & Suna, 2020).

Covid-19 kiiresel salgini saglik sektoriinden sonra ilk ve en blyiik etkiyi egitim sektoriine yapmistir. Turkiye’de ilk
vaka haberinin resmi olarak duyuruldugu 11 Mart gliniinin ertesinde toplanan Bakanlar Kurulunun karari ile
okuléncesinden Universiteye kadar tiim kademelerde 16 Mart tarihi itibariyle egitime ara verildigi; Milli Egitim
Bakanligl ve Yiksekogretim Kurulunun karariyla da 23 Mart gini itibariyla uzaktan egitim slrecine gegildigi

duyuruldu.

Covid-19 sireciyle egitim hayatimiza keskin bir sekilde giren uzaktan egitimin baslangici 19. ytzyilin baslarina
kadar uzanmaktadir (Akdemir, 2011). Uzaktan egitim, bugiliniin teknolojik sartlarinda akillara ilk olarak internetin
aracihgini getirse de tarihi seyirde, o glnin amag¢ ve sartlarina uygun olarak farkh sekil ve araglarla
gerceklestirilmistir. Bu tlrler, mektupla 6gretim, radyo ve televizyon, agik 6gretim, telekonferans, bilgisayar ve
internet tabanli sanal siniflardir (Moore & Kearsley, 2005’ten akt. Keskinkilig & Karatas, 2020; Tekinarslan, 2019).
Uzaktan egitim, sinif gibi geleneksel bir egitim ortaminda fiziksel olarak bulunmayan 6grencilere, genellikle
bireysel temelde 6gretme saglamak amaciyla 6gretim yontemlerine ve teknolojisine odaklanan bir egitim alanidir

(Buseli¢, 2012). Lawhead ve digerleri (1997) uzaktan egitimin bilesenlerini su sekilde 6zetlemislerdir:

* Ogrenci, 6grenme siirecinin bir kisminda 6gretmenden ayrilir.

e Ogrenme, 6grenme materyalini planlayan, hazirlayan ve dgrenme siirecini destekleyen bir egitim
kurulusundan etkilenir.

* Yayin, ses, video ve bilgisayar gibi teknik araglar, dersin icerigine de uygun olarak 6grenciyi 6gretmenle
ve diger 6grencilerle birlestirmek igin kullanihr.

e Ogrenci, diyalogdan yararlanmak, hatta baslatmak icin iki yonli bir iletisim kullanabilir.

e Ogrenme siirecinin sorumlulugu égrencidedir.

Konusma, dil aracihgiyla gézlemleri, diisiinceleri, duygulari ve bilgileri anlatma islemi (Oz, 2011) olmasi
bakimindan tek tarafli; evde, okulda ve sosyal iliskilerde duygu ve diistincelerin aktarilmasi, bilgi ve deneyimlerin
paylasiimasi (Oz, 2011), duygu alisverisinin saglanmasi bakimindan da ¢ok y&nliidiir. Konusma becerisi, zihinsel,
fiziksel, mekanik, edimsel ve sosyokiiltiirel 6ge ve kurallari barindiran bir dil becerisidir. Zihinsel siiregte konusma

esnasinda kullanilacak bilgileri siralama, aralarinda iliski kurma, siniflama, tahmin etme, elestirme, analiz-sentez
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yapma, degerlendirme gibi zihinsel islemler bulunmaktadir (Glines, 2007). Fiziksel 6gelerde konusma igin gerekli
olan birimler vardir: ses, nefes, dil, dis, agiz gibi. Mekanik ogeler, fiziksel dgelerin ana dili vasitasiyla anlam
kazandigi kelime dagarcigi, dil bilgisi ve telaffuz kurallarindan olusturur. Edimsel basamakta ise konusmada
verilecek mesajin daha iyi sunulmasi ve mekanik 6gelerin konugsma ortaminda uygun olarak kullaniimasini
kapsayan beceriler yer alir (Dagtan, 2015). Sosyokiiltirel kurallar ise konusmacinin amacina uygun olarak hangi
ortamda, zamanda, kime karsi veya kimle, nasil konusmasi gerektiginin sinirlarini gizen kurallardir. TUm bu ogeler
tek tek incelendiginde konusmayi sadece sozl iletisim olarak tarif etmek yetersiz olacaktir. Elbette ki konusma,
bilgi aktarimi ve sosyal iligkilerin stirdiiriImesi gibi iki 6nemli gérevi yerine getiren (Brown & Yule, 1983) temel dil
becerisidir. Ama ayni zamanda bir sesi, s6zclg, telaffuzu gegcmisten gelecege tasiyan, toplumun, yillar dncesine
dayansa bile, hafizasini henliz yasanmamis glinlere tasiyan en énemli vasitadir. Bu agidan bakildiginda konusma,
sadece insanla insan arasindaki iletisimi degil, ayni zamanda ge¢mis ile gelecek, dil ile baska bir dil arasindaki

iliskiyi de gozler 6niine seren dnemli bir aragtir.

Dinlemeden sonra ikinci dil becerisi olarak insan dogasinda var olan konusma becerisi, dilsel iretime dayali bir
beceridir. Bu iiretim, insan hakkinda birgok bilgiyi barindirir. insanin kékeni, kisiligi, psikolojisi, cevresi, egitimi ve

kaltiird konustuklarinda gizlidir. Bu agidan konusma insanin aynasidir.

Piaget (1938) cocuk dilinin fonksiyonlarini “Ben merkezli” ve “Toplumsallasmis” dil olarak iki ana gruba
ayirmaktadir. Ben merkezli cocuk dili, yenileme, monolog ve karsilikl monolog olmak tzere ti¢ ana baslikta
toplanir. ilk iki durumda ¢ocuk dili kendisi icin, kendi kendine kullanir. Dilin toplumsal boyutuna dikkat etmez.
Karsilikh monolog kullanimi ise ben merkezli dilin en toplumsallagmis halidir. Toplumsallagma dilinde ¢ocuk dili
bir baskasi icin kullanir. Bu asamada uygun bilgilendirme, elestiri ve alay, emirler ve ricalar ile sorular ve cevaplar
konusma dilinin icinde daha fazla yer edinmeye baslar (Piaget, 1938, Bastiirk, 2004). GoruldUgi gibi Piaget,
biligsel gelisim gercevesinde konusma becerisinin gelisimini ben merkezliden toplumsala dogru giden bir siiregte
degerlendirmektedir. Bilissel 6grenme kuramlarindan sosyal bilissel 6grenme kuramina gére Bandura, insanlarin
diger insanlarin hareketlerini ve bu hareketlerin sonuglarini gézlemleyerek 6grendigini savunur. Cocuk, baska
cocuk veya insanlari gozleyerek veya model alarak yeni bilissel, psikomotor beceriler 6grenebilir hatta modelin
duygularini agiklama bicimini gozleyerek, kendi de benzer bicimde duygularini agiklayabilir (Senemoglu, 2020)
Kuramin odak noktasini gézlem, model alma ve dolayli yasantilar gibi kavramlar olusturmaktadir (Altun & Colak,
2014). Bilissel sosyal 6grenme kurami gergevesinde konusma becerisi, sosyal 6grenmelere dayali, cocuklarin
cevrelerindeki olaylar degerlendirerek bunlar arasinda baglanti kurar ve buna goére kendi konusmasini
sekillendirir. Covid-19 salgin sirecinde daralan sosyal cevre ile ¢ocuklarin sosyal 6grenmelerinin ne 6lglide

gerceklestigi merak konusudur.
Covid-19 salgin silreci, konusma becerisinin gelisimi agisindan olumsuz 6zelliklere sahiptir:

1. Nefes, agiz, dudak, dis ve burun konusmanin fiziksel bilesenlerindendir. Bu bilesenler, maske ile

kapatilmak suretiyle dogal veya rahat olmayan hareketlere zorlanmakta, konusma becerisinin saglikh
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yapilmasini ve konugmanin anlasilirhigini engellemektedir. Bu durum konusmaciyi oldugu kadar dinleyiciyi
de olumsuz etkilemektedir.

2. Konusmada ses ve sozciikler kadar beden dili, jest ve mimikler de anlam tasimaktadir. Maske kullanimi,
konusmanin yardimci unsurlarindan olan jest ve mimiklerin de kullanimini ve bireylerin kendilerini tam
olarak ifade etmelerini engellemektedir.

3. Konusma ruhsal bir stiregtir. Covid-19 siirecinde en sik goriilen semptomlar, yogunlasma zorlugu, can
sikintisi, sinirlilik, huzursuzluk, yalnizlik hissi ve endise hissidir (Orgilés, Delveccio, Mazzeschi & Espada,
2020). Bu ve benzeri psikolojik sorunlar, konusmayi biyik 6lglide olumsuz olarak etkilemektedir (Glindliz
ve Simsek, 2014).

4. Konusma becerisi, yazma becerisiyle birlikte etkin ve Uretici dil becerilerini olusturur (Oymak, 2012).
Covid-19 surecindeki 6nlemler, bireysel Uretimin olmasini engellemektedir. Konusma gereksinimi ayni
zamanda alici dil becerilerini (dinleme-okuma) de tetiklemektedir. Bu agidan ¢ocuklari bilgi edinmeye ve
6grenmeye mecbur birakmaktadir.

5. Saghkh bir dil gelisimi igin sosyal etkilesimin olmasi gerekmektedir. Covid-19 sirecindeki izolasyon
nedeniyle ¢ocuklar, konusma ve sosyal becerilerini gelistirebilmek icin daha az firsata sahip olmaktadir

(Charney, Camarata & Chern, 2020).

Covid-19 kiresel salgin sireci, basta saglk calisanlari, cocuklar ve gencler olmak tizere toplumun her kesimini
psikolojik ve sosyal anlamda etkilemektedir. Strecin simdi veya uzun vadede birey ve toplumu nasil etkiledigini
ortaya koymayi amaclayan arastirmalarin sayisi giin gectikge artmaktadir. Bunlar arasinda dil gelisimi ve egitimini
konu edinen calismalar da mevcuttur. Ornegin Kaplan (2020) salgin sireciyle birlikte egitim fakiltesi
dgrencilerinin yazili ve sdzIi anlatimlarinda koronavirisle ilgili yeni kelimeler kullandiklarini tespit etmistir. Ozgil,
Ceran ve Yildiz (2020) tarafindan yapilan calismada, salgin slreciyle birlikte Tlrkge Ogretmenlerinin EBA
iceriklerini kullandiklari ifade edilirken Aydin (2020) tarafindan yapilan arastirmada da EBA TV lzerinden yapilan
Tirkce derslerinin keyifli ancak sire agisindan yetersiz oldugu belirtilmistir. Aydin ve Erol (2021) tarafindan
yapilan ¢alismada, Tirkge egitiminde uzaktan egitime bagh teknik problemler yasandigi, ayrica 6grencilerin yazil
anlatim becerilerini gelistirilemedigi dile getirilmistir. Yesilyurt’un (2021) calismasinda salgin slirecinin yabanci dil
olarak Tirkce 68retimini olumsuz yonde etkiledigi ancak devletin aldigi 6nlemlerle bunlarin en aza indirildigi
vurgulanmistir. Endonezya’da ilkokullardaki Arapga egitiminin durumunu degerlendiren Febriani ve digerleri

(2020) uzaktan egitime adaptasyonun hizl ve basaril oldugunu ifade etmektedirler.

Bu ¢alisma, Covid-19 siirecinde yasanan belirsizligin icinde, ruhsal alt yapiya sahip bir dil becerisi olan konusmayi
inceleyerek akademik sahaya katki saglayacaktir. Arastirmanin amaci Covid-19 siirecinde ¢ocuklarin uzaktan
egitimde ve glinlik yasamlarindaki konusma durumlarini ortaya koymaktir. Bu amaca yonelik ayrintili incelemeler

yapmak amaciyla asagidaki alt problemler belirlenmistir:

1. Cocuklarin uzaktan egitim stirecindeki derslerde;

a. Genel durumu nasildir?
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b. Konusmadaki durumu nasildir?

2. Uzaktan egitim kapsamindaki Tirkge dersleri gercevesinde;
a. Endiselenecek durumlar var midir? Bu durumlar nelerdir?

b. Endiselerin giderilmesi igin neler yapiimaktadir?

3. Covid-19 sureci gocuklarin konugma becerisini genel olarak nasil etkilemektedir?
a. Busirecte cocuklarin konusma becerisindeki farkliliklar nelerdir?

b. Maske kullanimi ve mesafe kuralinin gocuklarin konusma becerisine etkisi var midir?

Arastirma, Covid-19 salgin siirecinin yaratmis oldugu belirsizlik ortaminda, stirecin gocuklarin konugma becerisine

etkisini ortaya koymasi bakimindan 6nemlidir.

YONTEM

Arastirmanin Modeli

Covid-19 kuresel salgin siirecinde ¢ocuklarin uzaktan egitimde ve giinliik yasamlarindaki konugma durumlarini
incelemeyi amag edinen bu ¢alismada nitel arastirma desenlerinden durum galismasi deseni kullaniimigtir. Durum
calismasi, arastirmacinin gercek yasam, gincel sinirh bir sistem ya da belirli bir zaman igerisindeki ¢oklu
sinirlandirimis sistemler hakkinda gozlem, milakat, gorsel isitsel materyaller, dokiiman veya rapor gibi coklu bilgi
kaynaklari araciligiyla detayl ve derinlemesine bilgi topladigi, bir durum betimlemesi ya da durum temalari ortaya

koydugu nitel bir yaklasimdir (Creswell, 2015).

Arastirmanin etik kurul onayi arastirmaya baslamadan 6nce Akdeniz Universitesi Etik Komisyonu’ndan alinmistir

(Karar No: 01.03.2021/67).

Calisma Grubu

Covid-19 kiresel salgin slrecinde gocuklarin konusma becerisindeki durumlari hakkinda bilgi toplamak igin,
cocuklarla birebir gériisme veya dogrudan gozlem yapmak daha gergek sonuglar verebilirdi. Ancak bu yontemin
buglinin sartlarina uygun olmadig goéz 6éniuine alindiginda, cocuklarla ayni evde yasayan bireylerin goruslerine

basvurmak ve giivenmek daha dogru olacaktir.

Arastirmanin ¢alisma grubunu ilkokul veya ortaokul ¢aginda tahsil hayatina devam eden ¢ocuklarla ayni evde
yasayan anne, baba veya yakin akrabalar olusturmaktadir. Arastirma dahilinde seksen ¢ katihmcidan goérus
alinmigtir. Katilimcilarin 41’'i anne, 23’U baba ve 19'u da yakin akrabadir. Katilimcilarin tespitinde yanliligi
engellemek ve gergekgi bilgiler toplamak amaciyla rastgele 6rnekleme alma yoluna gidilmis ve sehir merkezi, ilce
veya koyde yasamasi fark etmeksizin katimcilardan gorls toplanmistir. Bu gercevede goéris alinan kisiler ve

onlarin hakkinda bilgi verdikleri cocuklarin 45’i sehir merkezinde, 32’si ilgcede 6’s1 kdyde yasamaktadir.
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Arastirma kapsaminda hakkinda goriis alinan gocuklarin 6grenim durumlari, cinsiyetleri, sokaga ¢ikma durumlari

ve uzaktan egitime katilma durumlari Tablo 1’de verilmistir:

Tablo 1. Hakkinda Goérus Alinan Cocuklarin Sokaga Cikma ve Uzaktan Egitime Katilma Durumu

Ogrenim Diizeyi: Ortaokul ilkokul

. Toplam

Cinsiyet:  Erkek Kiz Erkek Kiz
Durum f % f % f % f % f %
Nadiren gikiyor veya ¢itkmiyor. 11 133 7 84 5 6 3 36 26 313
Sokaga Cikma Durumlari Salgin d6ncesindeki gibi ¢ikiyor. 4 48 3 36 5 6 3 36 15 18
Giinde 1-2 Saat ¢ikiyor. 10 12 10 121 9 10.8 13 157 42 507
Katilamiyor. 1 12 90 0 1 12 0 0 2 24
Uzaktan Egitime Katilma Durumlari  gatiliyor. 19 229 16 193 18 21.7 16 193 69 83.2
Kismen katiliyor. 5 6 4 48 0 0 3 361 12 144

Toplam 25 30.1 20 24.1 19 22.8 19 229 83 100

Tablo 1'de goriildiagl gibi hakkinda goris alinan cocuklarin 45’i (%54.2) ortaokul, 38’i (%45.8) ilkokul 6grencisidir.
Bunlardan 44’G (%53) erkek, 39'u (%47) kizdir. Sokaga ¢ikma durumlarina bakildiginda 15 (%18) ¢ocuk salgin
oncesindeki gibi sokaga ¢ikarken 42 (%50.7) ¢ocuk 1-2 saat sokaga ¢ikmaktadir. 26 (%31.3) ¢ocuk ise nadiren
¢ikmakta veya ¢ikmamaktadir. Cocuklarin 69'u (%83.2) uzaktan egitim derslerine katilirken 12’si (%14.4) kismen

katilim saglamaktadir. 2 (%2.4) cocugun ise uzaktan egitim derslerine katilmadigi beyan edilmistir.
Verilerin Toplanmasi

Arastirmanin verileri, agik uglu sorulari igeren bir form yardimiyla toplanmistir. “Yapilandiriimamis sorular olarak
da bilinen agik uglu sorularda cevaplayici, sorulara serbestge cevap verir. Bu tiir sorularin avantaji, arastirmacinin
beklemedigi veya planlamadigi cevaplari da alabilmesi ve boylece konu hakkinda daha genis ve ayrintili bilgiye
sahip olunabilmesidir.” (Blyiikdztiirk vd., 2013: 127) Form {i¢ bélimden olusmaktadir. ilk béliimde arastirmanin
amaci ve veri gizliligi hakkinda bilgi verilmis, sorulara cevap verme ve vermemede serbest olundugu, soru
ciimlelerine ek olarak katihmcilarin kendi deneyimlerini yazabilecekleri hatirlatilmistir. ikinci bélimde
katihmcilarin yasadiklari yeri, géris bildirdikleri cocugun cinsiyeti ve sinifini belirttikleri bilgiler yer almaktadir.

Ugiincii baliimde ise goriislerini ifade edebilecekleri 6 agik uglu soru bulunmaktadir.

Literatlrin taranmasiyla uzaktan egitim ve konusma becerisi dogrultusunda sorular olusturulmustur. Bu
sorulardan hareketle olusturulan “Covid-19 Sirecinde Cocuklarin Uzaktan Egitim ve Ginliik Hayatta Konusma
Becerisinin Durumu” baslikh form 3 alan uzmanina goénderilmistir. Ardindan Ug¢ ebeveynle pilot uygulama
yapiimistir. Alan uzmanlarindan gelen donditler ile pilot uygulamalardan sonra yapilan diizenlemeler neticesinde

son hali verilen agik uglu sorular sunlardir:

1. Cocugunuzun uzaktan egitim sirecindeki derslerde genel (tavirlari, hal ve hareketleri vb.) durumu

nasildir?
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2. Uzaktan egitim silrecinde gocugunuzun konusmasinda (genel tavir ve ifadeler, jest ve mimikler,
telaffuz, s6zcik kullanimi vb.) gézlemleriniz nelerdir?

3. Cocugunuzun uzaktan egitimde Tiirkge egitimini gbz 6niine aldiginizda endiselendiginiz durumlar var
midir? Bu durumlar nelerdir?

4. Endiselerinizi gidermek igin neler yapiyorsunuz?

5. Covid-19 salgini cocugunuzun konusma becerisini nasil etkilemektedir?

6. Maske kullanimi ve mesafe kurali gocugunuzun konusma becerisini etkiledi mi?
Verilerin Analizi

Arastirmanin verileri icerik analizi teknigiyle incelenmistir. icerik analizinde temel amag, metinden elde edilen
verileri agiklayabilecek kavram ve iliskilere ulasmaktir. S6z konusu kavramlar, arastirmaciyi temalara ulastirir. Bu
temalar sayesinde olgular diizenlenir ve anlasilir hale getirilir (Yildirim & Simsek, 2008, s. 227). Ayrica Blyuikozturk
vd.nin (2013) belirttigi gibi “Sayisallastirma/sayma icerik analizinin 6nemli 6zelliklerinden biridir. Uygun
kategoride yer alan her birim her seferinde sayilir. Kodlama sirecinin en son Grinid sayilar olmalidir. Belli
kelimelerin, ifadelerin, sembollerin, resimlerin kisacasi acgik olarak kodlanabilecek birimlerin sikliginin

belirlenmesinde sayilar kullanilir” (s. 266).

Katilimcilardan elde edilen veriler, Nvivo 12 Plus nitel veri analizi programi yardimiyla birkag¢ defa okunarak kodlar
cikarilmistir. Veri analizinin glivenirliligi icin yazar haricinde bir alan uzmanina daha kodlama yaptiriimis ve kodlar

arasinda Miles ve Huberman (1994) formiline gére %84 oraninda uyum oldugu gorilmdstar.

Arastirmada ulagilan tema, kategori ve kodlara “Bulgular” béliimiinde tablolastirilarak yer verilmistir. Aragtirma
bulgularinin i¢-glivenirligini ve gecerligini artirmak amaciyla bulgular sunulurken katiimci gorislerinden
dogrudan alintilar yapilmistir. Bu islemde her bir katiimcinin hakkinda bilgi verdigi ¢cocuga gore sinif diizeyini ve
cinsiyetini ifade eden kod atamasi yapiimistir. Kodlama {i¢ bélimden olusmaktadir. ilk béliim katilimci sirasini
(K1, K2 gibi) ikinci bélim sinif seviyesini (O:Ortaokul, i: ilkokul), Giclincii bdlim de cinsiyeti (K:Kiz, E:Erkek) ifade

etmektedir. Ornegin, K230K kodlamasi 23 katilimcinin ortaokul 8grencisi ve kiz oldugunu géstermektedir.

BULGULAR

Bu bolimde arastirmanin alt problemlerinden hareketle ulasilan bulgulara yer verilmistir:
Arastirmanin Birinci Alt Problemine iliskin Bulgular

Tablo 2. Cocuklarin Uzaktan Egitim Derslerindeki Genel Durumu

éérenim Diizeyi: Ortaokul ilkokul
. Toplam
Cinsiyet: Erkek Kiz Erkek Kiz
Kategori f % f % f % f % f %
1. Uyumlu 9 12.5 6 8.3 6 8.3 7 9.7 28 38.9
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2. istekli 2 2.8 6 8.3 5 6.9 4 5.5 17 23.6
3. isteksiz 4 5.5 2 2.8 3 4.2 1 14 10 13.9
4. Etkin 2 2.8 1 14 4 5.5 2 2.8 9 12.5
5. Sessiz 2 2.8 2 2.8 2 2.8 3 4.2 9 11.2
Toplam 19 26.4 17 23.6 19 26.4 17 23.6 72 100

Tablo 2’de ¢ocuklarin uzaktan egitim derslerindeki durumlari verilmistir. “Yontem” basligi altinda uzaktan egitim
derslerine 81 6grencinin tamamen veya kismen katildigi belirtilmisti. Bunlar arasinda 72 6grencinin uzaktan
egitim derslerindeki genel durumu hakkinda bilgi sunulmustur. Buna goére ¢ocuklarin 28’i (%38.9) derslerin
gereklerini yerine getirme, olagan davranis Ozelliklerini gosterme anlami tasiyan “uyumlu” olarak
degerlendirilmistir. Bunlarin ilkokul ve ortaokul 6grencileri ile kiz ve erkek 6grenciler arasindaki dagilimlar
birbirine yakindir. Ogrencilerin en fazla gosterdigi davranis 6zelliklerinden ikincisi istekli (f:17, %23.6) olmadir. Bu
acidan da cinsiyet ve &grenim diizeyi arasinda énemli bir fark yoktur. isteksiz olma durumu (f:10, %13.9)
dgrencilerin uzaktan egitim derslerinde gdsterdigi bir diger davranistir. isteksizlik ortaokul 6grencilerinde (f:6,
%8.3) ilkokul 6grencilerine (f:4, %5.3) gore biraz daha fazladir. Derslerde etkin davranis gosterdigi ifade edilen 9
(%12.5) 6grenci vardir ve bunlarin ¢cogu (f:6, %8.3) 6grenim dizeyi agisindan ilkokul 6grencileri; cinsiyet agisindan
ise erkektir. Etkin olarak derslere katilanlarla ayni sayida sessiz olan 6grenci bulunmaktadir. Bunlarin cinsiyet ve
0grenim duzeyi arasindaki dagilimi birbirine yakindir. Tabloya genel olarak bakildiginda olumlu davranis 6zelligi
olarak degerlendirilebilecek uygun, istekli ve etkin olma 6zelligini 54 (%73.7) cocugun gosterdigi anlasiimaktadir.

Cocuklarin uzaktan egitim derslerindeki durumlarina iliskin bazi katimci gérisleri séyledir:

“Derslere de katiliyor ama cok sikildigi icin odaklanmiyor derste siirekli baska seylerle ilgilenme ediliminde.” K7IE
“Ogretmenleri her égrenciye tek tek s6z hakki verdidi icin her ders konusuyor.” K23IE

“Normalde derse ¢ok katilan bir ¢ocuktu. Fakat uzaktan egitimle hi¢ katilamamaya basladi.” K430K

“Derslere eksiksiz katiliyor ve online editim siirecinin yiiz yiize editimden daha yararl oldugunu diisiiniiyorum.” K7IE
“Online olarak devam ediyoruz okulunda da siki bir sekilde egitim devam ediyor hemen hemen her derse katilim
sadlayabiliyor.” E21iK

“Cocuk derslere bir aksilik cikmadidi siirece katiimaktadir. Ogretmeninin vermis oldudu édevleri ayni yiiz yiize egitimde
oldugu gibi yapmaktadir. Derslere katilmakta ¢ok da istekli degildir.”K760E

“Dersleri takip ediyorum hatta bazen ben de derslerini izliyorum. Soru sorulursa yapiyor. Sorulmazsa bekliyor.” E22iK

Tablo 3. Cocuklarin Uzaktan Egitim Derslerindeki Konusma Durumu

Ogrenim Diizeyi: Ortaokul ilkokul
Cinsiyet:  Erkek Kiz Erkek Kiz Toplam

Kategori Alt Kategori f % f % f % f % f %

a. Rahat 4 33 1 08 6 5 4 33 15 12.4

b. Sessiz-utangag 6 5 3 25 0 0 4 3.3 13 11
1. Genel Tavir ve ifade c. Gergin 4 33 5 41 1 08 2 1.7 12 9.9

d. Sikilgan 1 08 O 0 2 1.7 1 08 4 3.3

e. Sinirli 0 0 1 08 0 0 0 0 1 0.8
2. Jest ve Mimik Kullanmama 6 5 5 41 6 5 5 41 22 18
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a. Olumlu 1 0.8 O 0 2 1.7 O 0 3 2.5
3. Telaffuz

b. Olumsuz 3 25 2 1.7 4 33 2 1.7 11 9.1
4. Sinirli sayida s6zclk/cimle kullanma 8 6.6 4 33 9 74 5 41 26 21
5. Fark yok 4 33 5 41 2 1.7 3 2.5 14 12
Toplam 37 31 26 21 32 26 26 21 121 100

Cocuklarin uzaktan egitim derslerindeki konusmalarinin nasil olduguna iliskin 121 gérts alinmis ve bunlar “genel
tavir ve ifade”, “jest ve mimik kullanmama”, “telaffuzda degisiklik”, “sinirh sayida sézcik/cimle kullanma” ve
“fark yok” bashklari altinda kategorilendirilmistir. Bunlar arasinda en fazla goris bildirilen genel tavir ve ifadeler
(f: 45, %37.4) kategorisine olmustur. Bunu sirasiyla sinirli sayida sézcik/ctimle kullanma (f:26, %21), jest ve mimik

kullanmama (f:26, %18), herhangi bir fark yok (f:14, %12) ve telaffuz farkliligi (f:14, %10.6) izlemistir.

Genel tavir ve ifade gergevesinde rahat (f:15, %12.4) tavirlar gésteren 6grencilerin sayisi digerlerine gére fazladir.
ilkokul dgrencilerinin (f:9, %8.3) ortaokul dgrencilerine (f:5, %4.1) gére konusmalarda daha rahat olduklari
gorilmektedir. Rahat tavirl 6grencileri sessiz kalan ve utangag davranan (f:13, %11) 6grenciler takip etmektedir.
Bu davranis 6zelligini gbsteren ortaokul 6grencileri (f:9, %7.5) ilkokul 6grencilerine (f:4, %3.3) gore daha fazladir.
Ugiincii olarak en fazla ifade edilen genel tavir 6zelligi gerginliktir (f:12, %9.9). Ortaokul dgrencilerinin (f:9, %7.8)
konusmada gergin olduklari, ilkokul égrencilerine (f:3 %2.5) gére daha fazla belirtilmistir. Ogrencilerin uzaktan
egitim derslerindeki konusmalarda sikilgan ve sinirli olduklari diger iki tavirdir. Tablonun bu bdlimiine
bakildiginda konusmada gergin, sessiz-utangag olma, sikilgan ve sinirli olma gibi olumsuz durumlarin rahat olma

gibi olumlu bir duruma goére daha fazla goézlendigi ve ifade edildigi anlasiimaktadir.

Uzaktan egitim derslerinin, kelimelerin telaffuzuna olumsuz olarak yansidigini ifade eden 11 (%9.1), olumlu olarak
yansidigi ifade eden 3 (%2.5) katilimci ve dolayisiyla bu problemi yasayan gocuk mevcuttur. Cocuklarin uzaktan

egitim derslerindeki konugsma durumlarina iliskin bazi katilimci gérisleri soyledir:

“Ogretmenin yénelttigi soruya cevap verdikten sonra oradan ayrilip arkadaslarinin cevabini dinlemiyor. O§retmen séz
vermedikce katiimak istememesi hem telaffuz hem de sézciik dagarci§i agisindan olumsuzdu.” K22iK

“Yiiz yiize egitimde jest ve mimiklerini daha iyi kullaniyordu, kendini daha anlasilir ve rahat bir sekilde ifade ediyordu.
Uzaktan egitim siirecinde bu konuda biraz pasif kaldigini diisiiniiyorum.” K34iK

“Jest mimik kullaniminda elbette farklilik var uzaktan egitimde jest mimik kullanimi yok denecek kadar az oluyor gézler
ekranda ve ekranin basinda sabit bir sekilde oturuluyor.” K390E

“Cocuk artik okula gitmedidi igin farki kelimeler égrenemiyor ve bu ¢ocugun kelime dagarcigini azaltiyor. Cocuk farkl
bir seyler duymadidi icin sadece ailesinin kullandi§i kelimeleri 6§reniyor.” K46iK

“Tabi ki simdi ¢ocuklar daha ¢ok klavye diliyle konusup anlamini bilmedigi kelimeleri kullaniyor ve eskisinden daha

¢abuk agresiflesiyorlar.” K570E
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Arastirmanin ikinci Alt Problemine iliskin Bulgular

Tablo 4. Tiirkge Egitimiyle ilgili Endiselenme Durumu

Ogrenim !)ﬁ?eyi: Ortaokul ilkokul Toplam
Cinsiyet:  Erkek Kiz Erkek Kiz
Kategori Alt Kategori f % f % f % f % f %
a. Anlama (Okuma-Dinleme) 3 31 1 1 3 31 3 31 10 104
1 Dil becerilerinde eksiklik b. Konusma 5 52 6 63 3 31 4 42 18 188
c. Yazma 2 21 0 O 2 21 4 42 8 83
d. Dil bilgisi 1 11 0 O 0 o 0 o0 1 1.04
Toplam 11 115 7 73 8 83 11 115 37 386
a. Motivasyonu saglayamama 0 0 2 21 1 104 1 104 4 4.2
b. Derse ilgisizlik 1 104 1 1 0 O 1 104 3 31
c. Etkilesim azhgi 3 31 2 208 4 42 2 208 11 115
2. Uzaktan egitim sureci d. Teorik eksiklik 1 104 1 1 0 O 1 104 3 31
e. Uygulama eksikligi 2 208 1 1 1 104 0 O 4.2
f. Yuzeysel ders isleme 1 104 1 1 1 104 1 104 4 42
g. Genel yetersizlik 2 208 1 1 3 31 1 104 7 73
Toplam 10 104 9 92 10 104 7 73 36 376
3. Kitap okuma aliskanhginin azalmasi veya bitmesi 1 104 3 31 3 31 4 42 11 115
4. Sinav temelli kaygi 1 104 2 21 0 O 0 O 3 31
5. Endise olmadi. 4 4.2 3 31 1 104 1 104 9 094
TOPLAM 27 28.1 24 25 22 229 23 24 96 100

Tablo 4, “Turkge dersleriyle ilgili uzaktan egitim siirecindeki endiseler” temasina ait 96 goriisten elde edilmis 5
farkli kategoriyi gostermektedir. Dil becerilerindeki eksikligin 37 (%38.6) ¢ocuk, uzaktan egitim silrecinden
kaynakli eksikliklerin 36 (%37.6) ¢cocuk adina siireg icerisinde katilimcilar tarafindan en fazla belirtilen ifadeler

olmustur.

Dil becerileri arasinda eksikligin en fazla konusma becerisinden (f:18, %18.8) kaynakladigi goriilmektedir ve
ortaokul dgrencileri (f:11, %11.5) lehine bir dagilim séz konusudur. ikinci olarak anlama becerilerine (konusma ve
dinleme) (f:10, %10.4) iliskin endiseler mevcuttur. Yazma becerisindeki eksikligin 8 (%8.3) cocukta gorildigi ve
bunlarin da ¢ogunun ilkokul (f:6, %10.1) 6grencilerinde goruldigi anlasiimaktadir. Dil bilgisi 6grenme alaninda

eksiklik yasadigi distiniilen 1 6grenci bulunmaktadir.

Tirkce derslerinin uzaktan egitim stirecindeki islenisinden kaynakh hissedilen en 6nemli eksiklik etkilesim azhg
(f:11, %11.5) olmustur. Bunu siregteki genel yetersizliklere baglayan 7 (%7.3) goris takip etmektedir. Tirkge
derslerinde uzaktan egitim siirecinden kaynakli endise yaratan diger olumsuzluklar ise uygulama eksikligi (f:4,
%4.2), ylzeysel ders isleme (f:4, %4.2), motivasyon saglayamama (f:4, %4.2), teorik eksiklik (f:3, %3.1) ve derse

karsi ilgisizlik (f:3, %3.1) olusturmaktadir. Bunlarin 6grenim dlzeyi ve cinsiyete gore dagilimi benzerdir.
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Covid-19 sureciyle birlikte Tlrkce derslerinde 6nemli bir yere sahip kitap okuma aliskanliginin azalmasi veya

bitmesi durumu 11 (%11.5) cocuk icin ifade edilmistir. Bu durumdaki ilkokul 6grencilerinin (f:7, %7.3) sayisi

ortaokul 6grencilerinin (f:3, %3.1) sayisindan daha fazladir.

Sinav temelli kaygi yasayan 6grenci sayisi 3'tiir (%3.1) ve bunlarin tamami ortaokul 6grencisidir.

Covid-19 siirecinde Tirkge egitimi agisindan herhangi bir endiseye gerek goriilmeyen 9 (%9.4) ¢ocuk vardir ve

bunlarin ¢ogu (f:7, %7.3) ortaokul 6grencisidir. Katiimcilarin uzaktan egitim kapsamindaki Tirkge dersleri igin

endiselendigi durumlara iliskin bazi gorisler séyledir:

“Okul yokmus gibi davranip kitap okumuyor. Bu nedenle diizgiin ciimle kuramiyor. Herhangi bir sey okurken de

heceleyerek okuyor. ilerleyen zamanlarda diizelmez diye endiseleniyorum.” K16iK

“Cocudun dikkati dagiliyor. Anlamadigini soramadigi dersten kopuyor.” K17iK

“Yeni tip soru (s6zel mantik) bazen ¢gocugumu zorluyor.” K240E

“Tiirkge dersleriyle alakali bir problemimiz yok. Dersi seviyor ve ilgiyle takip ediyor.” K360K

“Arkadaslarindan ayri kaldigi i¢in genellikle iletisime kapali bir durumda evde online oyunlar oynuyor. Ayrica derslere

az katihm gésterdigi icin Tiirkce egitiminde ciddi bir aksama olabilir.” K370E

“Evde olmasi ve benim de evde olmam daha iyi oldu. Ben anlatiyorum Tiirkge derslerini daha iyi kavramasi igin

yardimci oluyorum.” K42iE

“Rol model olarak sinifindaki Tiirkce 6Gretmenini alamamas:.” K70IE

“Gegen seneye gore kitap okuma aliskanligi son derece azaldi, ekran bagimhiligi artti canli derslerin disinda discord

isimli uygulama lzerinden arkadaslariyla konusuyor ve oyun oynuyorlar oyun dili de Tiirkgesine olumsuz yansiyor.”

K760E

“Kizimin sinifi kii¢iik oldugu igin (13 kisi) endiselerim yok ¢linkii 6gretmen her ¢ocuga vakit ayirabiliyor.” K810K

Tablo 5. Tiirkge Egitimiyle ilgili Endiseleri Giderme Durumu

Ogrenim Diizeyi: Ortaokul ilkokul
Cinsiyet:  Erkek Kiz Erkek Kiz  Toplam
Kategori  Alt Kategori f % f % f % f % f %
a. Ortak zaman gegirme 7 7.3 6 6.3 3 31 1 1.04 17 17.7
b. Ogiit verme 2 21 2 21 3 31 0 O 7 73
1. iletisim c. Arkadaslari ve akrabayla iletisim 0 0 1 1 1 1 3 3.1 5 5.2
d. Ogretmen ile iletisim 3 31 1 1 0 O 3 31 7 7.3
Toplam 12 125 10 104 7 7.2 7 724 36 375
2. Derslere yardimci olma 7 73 7 73 6 63 3 31 23 24
3. internetten yardim alma 1 1 0 0 0 0 1 1.04 2.1
4. Egitici oyunlar 0 o 1 1 1 1 2 21 4 42
5. Kitap okutma 10 10 6 6.3 5 52 5 5.2 26 27.1
6. Bir sey yapmiyor 3 3.1 1 1 0 0 1 104 5 5.2
TOPLAM 33 34 25 26 19 20 19 19.8 96 100
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Tablo 5, “Tiirkce Derslerine iliskin Katilimcilarin Endiselerini Giderme Durumu” temasina iliskin ulasilan 96 gériis
ve 6 farkli kategoriyi gostermektedir. Covid-19 siirecinde katilimcilar en fazla farkl sekil ve kisilerle iletisim (f:36,
%37.5) kurma yolunu sectigini ifade etmistir. Bunlar arasinda en fazla tercih edilen ortak zaman gegirme (f:17,
%17.7) olmustur. Ortak zaman gegilen ¢ocuklar ¢gogunlukla ortaokul (f:13, %13.6) 6grencileridir. 7 6grenci (%7.3)
icin 0gut verme sekliyle iletisim kuruldugu goériilmektedir ve bunlar arasinda ilkokula devam eden kiz 6grenciler
yoktur. Tiirkge derslerindeki olumsuz durumlari gidermek igin segilen bir diger iletisim yontemi de 6gretmenle
(f:7, %7.3) iletisimdir. Cocuklarini arkadas ve akrabalariyla konusturarak iletisim kurdurduklarini ve bdylece

Tirkge derslerindeki konusma eksikligini giderdigini ifade eden 5 (%5.2) katimci bulunmaktadir.

Tirkge derslerindeki eksikligi cocuguna kitap okutturarak gidermeye galistigini ifade eden katilimci sayisi 26’dir

(27.1) ve bunlarin gocuklari gogunlukla ortaokul (f:16, %16.3) 6grencisidir.

Turkge derslerindeki eksikligi kendi imkan ve bilgisiyle ¢ocuguna ders galistirarak gidermeye ¢alisan 23 (%24)
katihmci ve dolayisiyla ¢gocuk bulunmaktadir. Bu gocuklarin ¢ogu ortaokul (f:14, %14.3) 6grencisidir. Cocukla
birlikte egitici oyunlar oynayarak (f:4, %4.2) ve internetten yardim alarak (f:2, %2.08) ¢6ziim ureten katihmcilar
da bulunmaktadir. Endiselerini gidermek icin herhangi bir sey yapmayan 5 (%5.2) katilimci ve dolayisiyla ¢ocuk
vardir. Katilimcilarin uzaktan egitim kapsamindaki Tiirkge dersleri icin endiselerini gidermeye yonelik ¢gdziimlerine

iliskin bazi gorusler soyledir:

“Hikdye okuma saati yapiyoruz bazen liniversite okuyan tanidiklar ile gériintiilii konusma sagliyorum.” K10E
“Sosyal medyada takilma siiresini azaltmaya ¢alisip olabildigince kitap okutuyoruz.” K260E
“Kitap okumanin faydalarini ve 6nemini anlatmaya ¢alisiyorum ve okuma saatleri diizenliyorum.” K270K

“Su an bir sey yapamiyoruz ama ilerleyen siirecte ézel dgretmen tutmayi diisiiniiyoruz.” K550E
Arastirmanin Ugiincii Alt Problemine iliskin Bulgular

Tablo 6. Covid-19 Sirrecinin Cocuklarin Konusma Becerisini Etkileme Durumu

Ogrenim Diizeyi: Ortaokul ilkokul

Cinsiyet:  Erkek Kiz Erkek Kiz Toplam
Kategori f % f % f % f % f %
Olumlu 1 1.2 1 1.2 2 2.41 2 2.41 6 7.23
Olumsuz 17 20 12 145 14 169 13 157 56 67.5
Hem olumlu hem de olumsuz 4 4.8 1 1.2 1 1.2 3 3.61 9 10.8
Etki olmadi 2 24 3 3.61 3 3.61 4 4.82 12 145
Toplam 24 29 17 205 20 241 22 265 g3 100

Tablo 6’da Covid-19 siirecinin gocuklarin konusma becerisini etkileme durumu goésterilmistir. Hakkinda goris
alinan 83 ¢ocuktan 56’sinin (%67.5) konusma becerisi, sliregten olumsuz olarak etkilenmistir. 12 (%14.5) cocugun
etkilenmedigi, 9 (%10.8) ¢ocugun hem olumlu hem de olumsuz olarak etkilendigi, 6 (%7.2) gocugun ise sliregte
olumlu degisiklikler gosterdigi belirtilmistir. Etkilenme durumunun dagiliminda 6grenim dizeyi ve cinsiyet

acisindan onemli bir farkhhk yoktur.
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Tablo 7. Cocuklarin Konugma Becerisindeki Farkliliklar

Ogrenim Diizeyi: Ortaokul ilkokul
Cinsiyet:  Erkek Kiz Erkek Kiz Toplam
Kategori Alt Kategori f % f % f % f % f %
a. Argo, kifur kullaniminda azalma 1 05 0 0 0 0 1 05 2 1
Lolumlu b. Konusmaya dikkat etme 0 O 2 1 0 O 1 05 3 14
c. Konusma siresinde artma 3 14 3 14 4 19 5 24 15 7.1
Toplam 4 19 5 24 4 19 7 33 20 9.5
a. Konusma konularinda azalma 14 6.7 11 52 9 43 10 48 44 21
b. Konusma siresinde azalma 15 71 6 29 5 24 3 14 29 14
c¢. Konustugu kisilerde azalma 15 71 12 57 7 33 7 33 4 20
d. Sinirl sayida sozctik kullanma 9 43 6 29 8 38 6 29 29 14
2.0lumsuz e. Sanal ortam ve medyadan etkilenme 1 05 1 05 3 14 0 O 5 2.4
f. Agiz 6zelligiyle konusma 0 o 2 1 0 o 6 29 8 3.8
g. Sozcukleri yanlis telaffuz etme 4 19 2 1 4 19 3 14 13 6.2
h. Genel olarak olumsuz 6 29 6 29 6 29 3 14 21 10
Toplam 64 30 46 22 42 20 38 18 190 90
TOPLAM 68 32 51 24 46 22 45 21 210 100

Yukaridaki tabloda goraldigu gibi Covid-19 siirecinin konusma becerisini hangi agilardan etkiledigine iliskin 210
goris alinmistir. Bunlardan 190’1 (%90) olumsuz durumlari, 20’si (%9.5) ise olumlu durumlari ifade eden
goruslerdir. Tespit edilen olumsuz durumlar arasinda en fazla konusma konularinda azalma (f:44, %21) ve
konustugu kisilerde azalma (f:41, %20) durumunun yasandigi goriilmektedir. Her iki durumda da ortaokul
ogrencilerinin sayisi ilkokul 6grencilerinin sayisindan fazladir. Konusma siiresinde azalma ve sinirli sayida sézcik
kullanma esit sayida (f:29, %14) ifade edilmistir. Burada gocuklarin bazi kavram ve kelimeleri daha sik kullandigi

bilgisine ulasiimistir. Bu kelimelerden olusan kelime bulutu Sekil 1’de verilmistir:
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Sekil 1. Covid-19 Sireciyle Birlikte Cocuklarin En Fazla Kullanildigi Kavram ve Kelimeler

Sekil 1’de goruldiigu gibi Covid-19 sireciyle birlikte cocuklarin en fazla kullandigi kelimeler sirasiyla pandemi,

maske, koronaviris, virls, salgin, asi, zoom, temizlik, mesafe, hastalik, EBA, covid, yasak, uzaktan egitim, hijyen,
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Fahrettin Koca, dezenfektan, ders, Cin, baglanti, yogun bakim, yikamak, yarasa, yaklasma, vaka sayisi, vaka,
telefon, teknoloji, tablet, sosyal mesafe, sokaga ¢cikma yasagi, sikilmak, sanal sinif, 6lim, 6gretmen, online ders,
normal, ne, mikrofon, korku, kolonya, kisitlama, kaygi, internet, hayir, hasta, evet, entube, endise, el, disari

¢ikmak, bilim kurulu, bilgisayar, annedir.

Tablo 8'deki olumsuzluklardan biri olan konustugu kisilerde azalma durumu, ortaokul 6grencilerinde (f:27, %12.8)
ilkokul 6grencilerine (%14, %6.6) nazaran ¢ok daha fazladir. Covid-19 siireciyle birlikte sdzciiklerin telaffuzunu
yanlis yapmaya baslayan 13 (%6.2) 6grenci bulunmaktadir. Standart Tirkce yerine agiz 6zellikleriyle konusan 8
(%6.2) ogrenci vardir ve bunlarin tamami kiz 6grencilerdir. Sanal ortam ve medyadaki uygun olmayan
orneklerden etkilenerek konusmasinda olumsuzluklar oldugu ifade edilen 5 (%2.4) 6grenci bulunmaktadir. 21
(%10) 6grenci icin genel olarak konusma problemleri yasandigi ifade edilmis olumsuzluklar 6zel bir nedene

baglanmamigtir.

Covid-19 siirecinin gocugun konugsmasinda olumlu etkiler yaptigini ifade eden gorisler incelendiginde ilk sirayi
konusma siresindeki artisin (f:15, %7.1) aldigi gorilmektedir. Eskiye nazaran konusmasina daha fazla dikkat ettigi
ifade edilen 3 (%1.4) 6grenci vardir. 2 6grencinin argo ve kifiir kullaniminda azalma yasanmasi Covid-19 siirecinin

konusmaya olumlu etkileri olarak géze gcarpmaktadir. Konuya iliskin bazi gorisler soyledir:

“Daha konuskan, daha sorgulayici, pandemi, egitim, can sikintis gibi konulari konusma artiyor.” K7IE

“Ev ortami okul ortamina gére biraz daha rahattir. Bu yiizden oglum konusurken rahat davranir. Ama okul ortaminda
kelimeleri secerek konusur.” K120E

“Yiiz yiize olarak sadece ailesiyle iletisim kurdugundan igcine kapanip zaman zaman konusmamayi tercih etmektedir.”
K180K

“EBA, internet gibi sanal alemde kullanilan kelimeleri daha ¢ok 6¢reniyoruz. Daha ¢ok Internette vakit gegiriyor. Ve
kimseyle konusmuyor. Anne, baba, kardes disinda fazla iletisim yok.” K19iK

“Siiresi degisti 6nceden anlatacak bir siirii sey biriktirip gelirdi eve su an hep beraber oldugumuz igin anlatacak konulari
kisitland.” K21iK

“Covid siirecinde evde daha fazla vakit gegirdiginden tablet kullanimi artti ve izledigi videolardan 6grendigi yeni
kelimeler oldu ve bunlari kullanmaya baslad:.” K22IE

“Okuldaki arkadas ortamindan ve derslerinden bahsediyordu bana. Tiim giin evde olmasindan dolayi sadece telefonda
vakit gegiriyor.” K830K

“Konustugu konular ¢ok sinirli, anlatacak olay bulamadidi igin sinirl kaliyor.” K800K

“Konularda degisiklik oldu. Ozellikle viriisten, hastaliktan, 6liimden daha ¢ok bahsetmeye basladi.” K640E

“..bunun yaninda égrencinin g¢evresinde iletisimde bulunabilecegi kisilere bakilirsa sadece 10 kisi ile sinirli bunlar da
yas seviyesi farkl oldugu igin konusma durumu ¢ok nadir denk gelen kisilerdir.” K470K

“Covid salginimdan dolayr mi yoksa ergenlikten mi bilemiyorum. Arkadaslariyla stirekli alakasiz muhabbetler ediyorlar.
Bir isyankdrlik var. Kisa cevap veriyor. Yaptim, yapmadim gibi...” K310K

“Sanal adizla konusmaya basladi, konusma siiresi artti, uzaktan egitim konusunda yardim almaya baslayinca

konustugdu kisiler de artmaya basladi.” K280E
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“Telaffuzu farklilasiyor. Giinliik olarak kullandigi adiz ézelliginin disinda Istanbul Tiirkcesine kayis oluyor. Bunun

yaninda sézclik dagarciginda da azalma oluyor.” K30E

Tablo 8. Maske Kullanimi ve Mesafe Kuralinin Cocuklarin Konusma Becerisini Etkileme Durumu

Ogrenim Diizeyi: Ortaokul ilkokul
. Toplam
Cinsiyet: Erkek Kiz Erkek Kiz

Durum Alt durum f % f % f % f % f %
Etkilemedi 11 13.3 7 8.4 7 8.4 8 9.6 33 40

iyi 1 12 3 36 1 12 1 12 6 7
Etkiledi

Koth 13 15.7 10 12 11 13 10 12 44 53
Toplam 25 30.1 20 24 19 23 19 23 83 100

Tablo 8, ¢ocuklarin maske ve mesafe kuralina gére hareket etmelerinin konusmasini etkileyip etkilemedigi
Gzerinedir. Bu durumdan olumsuz olarak etkilenen 44 (%53) c¢ocuk vardir. Cocuklarin %40'inin (f:33)
etkilenmedigi, %7.2'sinin (f:6) ise olumlu olarak etkilendigi belirtilmistir. Konuya iliskin bazi katilimcilarin gorisler

sunlardir:

“llk zamanlar agzinda maske varken konusmamasi gerektigini diisiiniiyordu. Cok elzem bir durumda maskesini indirip
o sekilde konusuyordu. Fakat bir siire okula gitme sansi olmustu o siirecte bu durumdan kurtuldu. Daha sonrasinda
maske konusmasina engel bir durum yaratmadi”. K35iK

“Maske takilinca bazen sessizlesebiliyor.” K50IE

“Maske takinca konusmamasi gerektigini diisiiniiyor ve konusmuyor.” K38IE

“Arkadaslarina uzak durdugu icin daha anlasilir ve net konusuyor.” K6IE

TARTISMA ve SONUC

Covid-19 sirecinin uzaktan egitim ve glinlik hayatta cocuklarin konusma becerisine etkilerinin incelendigi bu
¢alismada katihmcilardan alinan gorisler dogrultusunda olusan temalar, slirecin konusmaya etkisini genel olarak

ortaya koymaktadir. Covid-19 siirecinin konusma becerisine etkisinin genel yapisi sdyledir:
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Argo ve Kifur Kullamminda Azaima

KmuslmSﬁms'ndeAmD

Konusmaya Dikkat Etme

covip 19
SURECININ
KONUSMA

BECERISINE
ETKiSi

Sekil 2. Covid-19 Siirecinin Konusmaya Etkisi

Arastirmanin genel bulgularini yansitan bu sekle gore, Covid-19 sireci, uzaktan egitim ortaminda ve glnlik
hayatta ¢ocuklarin konusmalarini -olumsuz tarafi daha agir basmakla birlikte- hem olumlu hem de olumsuz olarak

farkh acgilardan etkilemistir.

Arastirmanin iki maddeden olusan birinci alt bulgusunun ilkinde Covid-19 sireciyle baslayan uzaktan egitim
derslerinde cocuklarin farkli davranis Ozellikleri gosterdikleri tespit edilmistir. Cocuklarin ¢ogu derslerin
gereklerini yerine getirmekte ve olagan davranis 6zellikleri géstermektedir. Bunun yaninda etkin ve istekli
olduklari ifade edilen ¢ocuklar da vardir. Uzaktan egitim derslerinde gocuklar tarafindan sergilen olumsuz
davranis 6zellikleri ise isteksiz olma ve sessiz kalmadir. istekli, isteksiz veya etkin olma durumlari dgrenim diizeyi
ve cinsiyet agisindan farkhlk gostermektedir. Ortaokul 6grencileri daha isteksiz davranislar sergilerken ilkokul

ogrencileri ve erkek cocuklari uzaktan egitim derslerinde daha etkin bir gériinti sergilemektedir.

Birinci alt bulgunun ikinci maddesinde, uzaktan egitim derslerine konusma becerisi agisindan bakildiginda
cocuklarda gozlenen genel tavir ve ifadelerin farklilik gosterdigi tespit edilmistir. Bunlar rahat olma, sessiz ve
utanga¢ olma, gergin olma, sikilgan olma ve sinirli olmadir. Bu tavirlar olumlu ve olumsuz olarak
kiimelendirildiginde ¢cocuklarin cogunlukla konusmalarinda olumsuz tavirlar sergiledikleri anlasiimaktadir. Benzer
bir sonug Orgilés, Delveccio, Mazzeschi ve Espada (2020) tarafindan 3 ila 18 yaslari arasinda degisen italyan ve
ispanyol cocuklarin 1143 ebeveyni ile yapilan bir calismada da ortaya konmustur. Burada ebeveynlerin
%85,7'sinin karantina sirasinda ¢ocuklarinin duygusal durumunda ve davranislarinda degisiklikler algiladigi ifade
edilmis, en sik goriilen semptomlarin konsantre olma zorlugu, can sikintisi, sinirlilik, huzursuzluk, yalnizlik hissi ve

endise hissi oldugu belirtilmistir. Yine, Jiao ve arkadaslari (2020) tarafindan yapilan arastirmada, Covid-19
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surecinde Cin’de yaglar 3 ila 18 yag arasinda 320 ¢ocugun asiri duygusal baghlk, rahatsizlik, sinirlilik, 6fke ve

dikkatsizlik yasadiklari bildirilmistir.

Birinci alt bulgudan ¢ikan bu iki sonug karsilastirildiginda gocuklarin uzaktan egitim derslerinde olumlu davranis
ozellikleri gbstermesine ragmen konusma becerisi s6z konusu oldugunda daha ¢ok olumsuz tavirlar sergiledikleri
anlagiimaktadir. Buna derslerde jest ve mimikleri kullanamama, soézcikleri yanlis telaffuz etme ve sinirli sayida
sozcuik/ctimle kullanma gibi olumsuzluklar da eklenince ¢ocuklarin kendilerini uzaktan egitim derslerinde sozel
olarak yeterince ifade edemedikleri sonucuna ulasilmaktadir. Bu sonug, uzaktan egitim uygulamalarinin 6nemli
avantajlarinin oldugu veya en azindan geleneksel egitimle ayni etkililige sahip oldugu sonucuna ulasan farkli
¢alismalarla (Verduin & Clark,1991; Arbaugh, 2000, Russell,1999; Motiwalla & Tello, 2000, Eygii & Karaman, 2015;
Keskin & Ozer Kaya, 2020; Kiirtiincti & Kurt, 2020) zithik géstermektedir. Bunun temel nedeni bu calismalarin
yuksek ogretim dizeyindeki Ogrencilerin uzaktan egitim sirecini kapsiyor olmasidir. Covid-19 siirecinde
ilkokullardaki ¢evrim igi 6grenme durumunu arastiran Fauzi ve Khusuma’nin (2020) calismasinda 6gretmenlerin
%80’inin uzaktan egitim sirecindeki cevrim ici etkinliklerden memnun olmadigi sonucuna varmasi arastirmamizin
sonucuyla benzerlik géstermektedir. Benzer olarak Ozgiil, Ceran ve Yildiz (2020) da uzaktan egitim siirecinde
Tirkce Ogretmenlerinin yakindigi konularin basinda isteksizlik ve iletisimsizligin geldigini yaptiklari ¢alismada
vurgulamaktadir. Sonug olarak, 6grenim yasaminin tamaminin uzaktan egitim haline dénmesi, sosyal bir arag olan
iletisim ve konusmayi olumsuz yénde etkilemistir. Bu agidan uzaktan egitimin, geleneksel egitimin sagladigi
sosyalligi saglayamadigi anlasiimaktadir. Uzaktan egitim, egitimin sadece bir pargasi, hatta kiiglk bir pargasi

olmahdir.

Arastirmanin ikinci alt bulgusunda yer alan uzaktan egitim kapsamindaki Tlrkge dersleri icin duyulan endiseler,
aslinda yasanan problemlerin varhigini ortaya koymaktadir. Basta konusma becerisi olmak (izere dil
becerilerindeki eksiklikler, uzaktan egitim siirecinde ¢ocugun motivasyonunun saglanamamasi, derse olan
ilgisizlik, etkilesim azligi, teorik bilgi ve uygulama eksikligi, ylzeysel ders isleme, kitap okuma aliskanhginin
azalmasi veya bitmesi problemleri, Tiirk¢e dersleri 6zelinde endiselerin temelini olusturan problemlerdir.
Konusma becerisinden kaynaklanan endiseler, ortaokul 6grencilerinde daha fazla gorilmektedir. Bu durumu
cocuklarin dil gelisimindeki farkliliklarla agiklamak mimkiindiir. ilkokul grencileri yaslari itibariyle ben merkezli
bir dénemdedir ve sosyal ¢evreden bagimsiz olarak kendi kendilerine monologlar gelistirerek dili kendisi icin
kullanir. Yalniz olduklari durumlarda bile konusma yoluyla dilsel tretimi devam ettirirler (Piaget, 1938, Bastlirk,
2004). Ortaokul déneminde ise toplumsallasan dil kullanimi 6n plandadir ve gocuk dili bir baskasi igin kullanir. Bu
yas grubundaki ¢ocuklarin dili toplumsal alanda kullanamamasi, ebeveynler tarafindan da fark edilen bir
probleme doénismistir. Bir diger endise veya problem olan cocuklarin artik kitap okumamasi durumu ise
konusma becerisinin tetikleyici olma 6zelligiyle acgiklanabilir: Sozel olarak tiretimde bulunmayacagini disiinen

cocuk, alici dil becerilerinden okumaya da ihtiyag duymamaktadir.

Keskin ve Ozer Kaya (2020) tarafindan yapilan calismada da web tabanli uzaktan 6grenme siirecinde 6grencilerin

kendilerini yeterince ifade edemediklerinin ve dinledikleri konulari ¢abuk unuttuklarinin vurgulanmasi, bu
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arastirmayla benzerlik géstermekte ve uzaktan egitim modelinin dezavantajlarinin bulundugunu géstermektedir.
Bu arastirmanin sonucunu destekleyen bir diger ¢calisma da Hartshorn ve McMurry (2020) tarafindan yapilmis ve
uzaktan 6grenme yoluyla ingilizceyi yabanci dil olarak dgrenen dgrencilerin konusma becerisinde ilerleme
kaydedemedigi ifade edilmistir. Alawamleh, Al-Twait ve Al-Saht (2020) de yaptiklari galismada 6grencilerin web
tabanh 6grenmede yeterince etkilesime gecemediklerini ve her firsatta ylz ylize egitimle karsilastirmalar
yaptiklarini dile getirmektedir. Ozer ve Suna’nin (2020) farkli kaynaklardan aktardigina gére “Uzaktan egitim,
ogrencilerin okulda sahip oldugu sosyal cevreyi ortadan kaldirmakta ve bu nedenle 6nemli sinirliliklar
dogurmaktadir. Oziinde “sosyo-bilissel ve etkilesimli bir siire¢” olarak tanimlanan 6grenmenin icerdigi sosyal
boyut uzaktan egitim sistemlerinde sinirlanmaktadir. Konusma 6gretilebilecek bir beceri degil, aksine uygulama
ve egitimle gelisen bir beceridir (Yalgin, 2002). Egitimde sosyal gevrenin sinirlanmasi ile 6grenciler diger
Ogrencilerin sorulari aracili§iyla veya diger 6grencilerle etkilesim kurarak akran egitimi yoluyla 6grenme gibi etkili
yollari kullanamamaktadir. Bu durum, uzaktan egitimde 6grencilerin diger 6grenciler ile etkilesiminden dogan
motivasyonel unsurlardan ve rekabetten uzakta kalmasina yol agmakta, egitime yodnelik motivasyonlarinin

diismesine neden olabilmektedir (Ozer & Suna 2020:177).

Bu problem ve endiselere karsi ebeveynler farkli ¢oziimler Giretmektedirler: Cocuklarla ortak zaman gegirerek
veya onlara 6gut vererek iletisim kurma, onlari akraba ve arkadaslariyla konusturma, 6gretmenleriyle iletisim
kurdurma, derslerinde yardimci olma ve kitap okutma en ¢ok tercih edilen ¢6zim yollaridir. Ancak bu ¢6ziim
yollarinin etkililigi tartisma konusudur. Covid-19 siirecinin dncesindeki normal zamanlarda, egitimin ara donemi
olan 2 aylik yaz tatillerinde bile 6grenmeyle ilgili pek ¢ok kayipla okula dénen birgok 6grencinin (Alexander,
Entwisle & Olson, 2007), yaklasik bir yildir yasadiklari kayba ebeveynlerin nasil yeterli olduklari ve eksiklerin nasil

giderilecegi 6nemli bir soru isaretidir.

Arastirmanin Uglincl alt bulgusu Covid-19 siirecinin ¢ocuklarin konusma becerisine etkileriyle ilgilidir. Konusma
becerisinin gelismesi, psikoloji, sosyal psikoloji, davranis bilimleri, iletisim bilimleri gibi bilimlerle dogrudan
iliskilidir (Unalan, 2007). Cocuklarin ¢cogunun konusma gelisimi siirecten olumsuz olarak etkilenmistir. Az sayida
olmakla birlikte Covid-19 siirecinden etkilenmeyen veya konusma becerisinin gelisiminde ilerleme kaydeden
cocuklar da vardir. Covid-19 siirecinde ¢ocuklarin konustuklari konular ve konusma siireleri azalmistir. insan;
toplum iliskilerini diizenlemek, toplumda bir yer edinmek, kendini gevresindekilere anlatabilmek, herhangi bir
konu hakkinda bilgi vermek; duygu, diisiince ve fikirlerini agiklayabilmek gibi cesitli sebeplerle sik sik konusma
eylemine basvurmak zorundadir (Dogan, 2009). Ancak bu arastirmanin sonuglari, Covid-19 siirecinde ¢ocuklarin
bu imkana sahip olmadiklarini gostermektedir. Bu da Julka-Anderson’un (2020) belirttigi gibi iletisim

becerilerimizi yeniden gézden gecirmemiz gerektigini ortaya koymaktadir.

Covid-19 siirecinde ¢ocuklarin konustuklari kisilerde de dnemli oranda azalma vardir ve bunlar genellikle aile veya
akrabalardir. Covid-19 siireci, Kurudayioglu’nun (2003) konusma becerisiyle ilgili verdigi, bireysel ve toplumsal
hayatta 6nemli bir yer tutan beceri oldugu bilgisini somutlar niteliktedir ve konusma becerisinin ne kadar disa

doniik bir beceri oldugunu da gozler 6niine sermistir. Cocuklarin sinirli sayida insanla iletisim kurmalari, standart
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Tirkce yerine agiz Ozellikleriyle veya sanal ortamdan ve medyadan 6grendikleri dille ve sinirli sayida kelime
kullanarak konusmalarina neden olmustur. Bu da yanlis telaffuzlari beraberinde getirmektedir. Konusma
organlarinin tam olarak sekillenmesi ve yerine oturmasi ile bogumlama aliskanhklari ortaokul c¢aglarinda
kazanilmaktadir (Gogus, 1978). Ruh bilim, agiz diizeltme egitiminin ¢ocuklukta ya da erginlik (12-18) yasinda
basarili olabilecegini; ¢linkl insanin sézciik dagarciginin bu yaslarda olustugunu ortaya koymaktadir (Dogan,

2003).

Covid-19 sureci ¢ocuklarin konusma becerisini genelde olumsuz olarak etkilese de tersi etkilerin yasandigi
¢ocuklar ve durumlar da olmustur. Argo ve kifir kullanimindaki azalma, konugsmasina dikkat etme ve konugma

siresini arttirma Covid-19 sirecinin olumlu etkileri olarak degerlendirilmektedir.

Covid-19 siirecinin 6nemli kurallarindan ikisi maske kullanma ve sosyal mesafeye dikkat ederek iletisim kurmadir.
Her ikisi de konusma becerisini dogrudan etkileyen durumlar olmustur. Cocuklarin yaridan fazlasi bu durumdan
ivi veya kotii etkilenmistir. Direk Tecirli, Ucuz ve Ozel'in (2020), Covid-19 siirecindeki izolasyon, karantina ve
sosyal mesafenin insanlarin ruh saghgini olumsuz yonde etkiledigini vurguladiklari kuramsal calismadaki bilgiler,
bu arastirmayla somut olarak gozler online serilmistir. Sosyal etkilesim, dil gelisimi icin gereklidir. Sosyal
uzaklasma onlemleri ve blyiik grup toplantilarindaki kisitlamalar, okul ¢agindaki cocuklarin akranlariyla anlamli,
kisisel etkilesimlere sahip olmalarini etkilemistir. ‘Akran konusmasl’, pragmatik gelisimin énemli bir bilesenidir.
Bu, bir konusmacinin sézlerinin ardindakiima edilen anlami kavramak ve anlamak gibi konusma becerilerini igerir.
Maskeler ayrica yuz ifadeleri yoluyla saglanan sosyal ipuglarini da gizleyebilir. Sanal ve hibrit okullarin ortaya
¢ikmasi, nihayetinde, es zamansiz olarak veya sanal ekranlar araciligiyla degil, konusma ve sosyal becerileri kisisel

olarak kullanmak icin daha az firsata yol acacaktir.” (Charney, Camarata & Chern, 2020).

ONERILER

Arastirmanin bulgulari ve literatlirdeki tespitlerden hareketle -6neri niteliginde- asagidaki genel sonuglara

ulasilmigtir:

1. Uzaktan egitim, genel egitim ve konusma egitimi agisinda olumludan ¢ok olumsuz etkiler barindiran bir
sirectir. Bu agidan uzaktan egitim, ¢cocuklarin 6grenme yasamlarinin bitlini degil sadece bir parcasi

olmahdir.

2. Turkge derslerinin temel amaglarindan biri, iletisimin temel 6gesi olan konusma becerisinin gocuklara
kazandirilmasini saglamaktir. Ancak Covid-19 siirecinde sunulan egitimle bunun saglanamadigi ortadadir.
Bu anlamda 6gretmenler, konusma kazanimlarina iliskin etkinlikleri sistemli ve bilingli olarak derslerinde
kullanmalidir. Konusma etkinlikleri sadece ders ici etkinlik olarak kalmamali, géreve dayali 6gretim
yontemiyle giinlik hayata da entegre edilmeli, 6gretmen-veli is birligiyle 6grencilerin farkli konularda,

daha fazla kelime ve siireyle konusabilmeleri saglanmalidir.
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3. Ogrencilerin konusma becerileri, tim sartlar normalken de bircok olumsuzluk icermekteydi. Onlu
yillardan beri, teknolojik arag¢ gerecler basta ¢ocuklar olmak lzere tiim bireyleri esir almis, iletisimi ve
konusmayi olumsuz yénde etkiler olmustu. Buna asosyal bir siire¢ olan Covid-19 kiiresel salgini da
eklenince iletisim ve konusmanin tamamen durma noktasina geldigi gorilmektedir. Slirecin ne zaman
normalleseceginin belli olmadigl gdz 6niine alindiginda 6gretmen ve veliler, gcocuklarini yeni iletisim

becerilerine hizh bir sekilde entegre etmelidir.

4. Son olarak, arastirmanin spesifik sinirlamalarindan bahsetmek mumkindir. Pandemi silreci halen
devam etmekte oldugundan, siirecin gocuklarin konusma becerileri tzerindeki etkisinin yoniini ortaya
¢ikarmak miimkiin degildir. Bu nedenle, arastirma sonuglari, pandeminin dil gelisimi tGzerindeki etkilerinin
sinirli bir stire zarfindaki kismini kapsamaktadir. Pandeminin seyri gbz 6niine alindiginda, gelecekte benzer
¢alismalar yapilarak pandeminin dil gelisimi ve becerileri Uzerindeki etkilerini daha net bir sekilde
gostermek mimkin olabilir. Ek olarak, pandeminin cocuklarin dil gelisimi lzerindeki yansimalarini
ebeveynlerin gorislerine dayanarak almak, arastirma icin bir sinirlama getirmektedir. Ebeveynlerin
cocuklari hakkinda ényargili veya sinirli gézlem yapma olasiligi da énemli bir sinirlamadir. Bu anlamda,
O0gretmenlerin ve 6grencilerin gorislerini almak, gelecekteki ¢alismalarda bu sinirlamanin Gstesinden

gelmek agisindan bir ¢éziim olabilir.

ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirlii ihlallerde sorumluluk yazara aittir. Arastirmanin etik kurul onayi
arastirmaya baslamadan dnce Akdeniz Universitesi Etik Komisyonu’ndan alinmistir (Karar No: 01.03.2021/67).
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