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ABSTRACT

The formal or informal learning environments that children encounter during their learning process
have a significant effect on forming their meaning structures. Children's books are undoubtedly
one of the frequently used tools and where implicit learning takes place. These books are expected
to provide readers with suitable environments for their development level, enrich meaning
universes, and support them in developing desired behaviors. This study aims to determine the
negative messages that can reach children with Diary of a Wimpy Kid implicit learning, whose first
book was put on sale in 2007 and continues to preserve its place in the most-read list with the
other books of the series. For this purpose, the document analysis method was used in the study,
and the collected data were analyzed with content analysis. As a result of the research, 4 themes,
namely character traits (f = 184), language and style (f = 80), attributing value (f = 42) and
trivialization (f = 28), and different categories and sub-categories for each theme were reached. As
a result of the research, considering that the book examined was read since primary school, it was
determined that the protagonist's development method, the subject and contents covered, its
suitability for children in terms of language and expression were discussed, and negative messages
were presented to children through this book.
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INTRODUCTION

Each society has a certain ideal of persona (Durkheim, 2016) and it is aimed to reach this ideal through formal
(written) curriculum in the formal education process. However, students do not only acquire the “desired’
behaviour of the curriculum in the education and training process. Apart from curriculums, there are many
factors effecting children's behaviour, attitudes, perceptions, opinions, and values whether in a positive or a
negative way. This situation can be explained within the context of the hidden curriculum concept. The hidden
curriculum is defined as ‘the curriculum that is operated underhanded to achieve its latent goals, outside the
official curriculum, while enabling to achieve different goals, whether positive or negative’ (Sonmez & Alacapinar,
2015: 52). Although the focal point of the studies on the hidden curriculum (Yiksel, 2007; Cubukgu, 2012;
Cobanoglu & Engin Demir, 2014;Alsubaie, 2015) is the examination of the hidden curriculum of a school in the
education process, there are also studies that examine the folk narratives (Cemiloglu, 2006), the media
(Horn,2003), children's books (Azizoglu et al. , 2018), the story of Dede Korkut (Aksoy, 2014), and the TV program
concerning health (Stanek et al. , 2018) within the context of the hidden curriculum. Children receive messages
not only from the school's official and / or hidden curriculum, but also from many non-school sources such as
social media, family, TV, and social environment. Children’s books are undoubtedly one of the sources of the

messages that are defined as the information, message given in verbal or written form (TDK ,2020).

Children's literature, which is the most elaborated form of writing (Sirin, 2000a), constitutes all verbal and written
works for the dreams, feelings, and thoughts of individuals who are at childhood period between the ages of 2-
14 (Oguzkan, 2010). Children's world of emotions and thoughts are enriched with linguistic and visual messages
with artistic qualities (Aslan, 2019), and the child's interaction with the book takes place as a result of the child's
imaginary and intellectual effort to comprehend the messages presented by the artist (Sever, 2013). The
message, which is the basic idea that the artist wants the reader to receive (Sever, 2007b), takes part as an
element in all texts, and its presentation forms may vary according to the text types. In informative texts such as
articles, essays, and interviews, the message is often conveyed to the reader in a clear judgement form (Sever,
2007b). Since narrative texts such as novels, stories, tales, fables, legends, epics, and theatre are fictional,
messages are often presented latently (Karatay, 2018). The writer of children's literature is also expected to give
the messages through emotion (Arici, 2018). In addition, the messages in children's books should be suitable for
the developmental characteristics of children and should support the child's cognitive, affective and social

development (Demirel, 2011).

Books are important sources of information; they can be used as a source of information of everything from
cooking to space exploration. Children, like adults, have the potential to learn lots of things about the world with
the help of books (Woolley & Cox, 2007). From a didactic point of view, children's books provide children with
new knowledge about the world, improve their vocabulary and develop language skills (Pulimeno et al, 2020). At

the same time, children's books should help raise generations that are deliberative, sensitive and questioning
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(Erdal, 2008). Certainly, the purpose of children's literature is not to create the ideal child or to be didactic. Direct
advice may cause the child to develop a negative attitude towards literature and reading. Instead, reading
process should include a slice of life by keeping the child's curiosity and interest alive. (Sever 2013). This is
because children find the opportunity to comprehend the lives of others through books (Lukens, 2003, p.8).
These books help children to create new experiences of life when they encounter different lives and different
type of people in the books and learn how to cope with the difficulties of daily life (Woolley & Cox, 2007).
Considering that children can perceive what they read in stories as 'knowledge', it is crucial that the books are
written properly in terms of form and content (Erdal, 2008) because the ability to learn from books brings the

risk of misinformation and misunderstanding (Shtulman & Carey, 2007).

The messages that the writer of children's literature conveys to the child with the characters, theme, subject,
main idea and various language and expression elements allow different doors to open in their semantic
universes. Heroes, one of the tools by which messages are presented effectively, are characters that the child
reader identifies and are developed by the authors in various ways. According to Zivtci (2006), while explicit
(developed) characters are presented to the reader with their speaking, emotion, thought, behaviour and
appearance aspects and convincing qualities; implicit (undeveloped) characters are characters that are
introduced superficially and are known for a particular trait. While static characters remain largely the same
throughout the course of the storyline, dynamic characters are the characters that changes as a person from the
beginning to the end of the work and has a new character trait. According to Lukens (2003), the purpose of
character development is for the characters to be real so that the child will be enable to understand human
nature. Characters who achieve success by using magic or violence are negative examples that children with poor
reading culture may identify with (Sever, 2013). Therefore, the hero should be developed in a way that will
improve the child's sense of self and will set an example when struggling with difficult and unpleasant situations

that they may encounter in life (Sever, 2013).

Sirin (2007) states that the adaptation of the fictional characters to television / cinema reduces their reading, but
also ensures that the books continue to exist. In addition, Erdem (2011) found that children’s favourite
protagonists are funny and entertaining characters. The book called the Diary of a Wimpy Kid, which was put on
the market in 2007 and remains to be one of the best-sellers in Turkey since then, and was also adapted to a
movie, is a children's book that presents the diary of a funny kid who is described as ‘Wimpy’. Moreover, this
book is among the books that are widely read by children across the world. It is thought that analysing the
messages that are given to a great deal of children has of great importance in terms of widely read books. In
addition, Aktas Kubal (2019) examined the widely read children's books in terms of values and concluded that
the values of the book named Diary of a Wimpy Kid have a high rate of 40.64% in negative processing. Based on
this result, it was found necessary to analyse the negative messages that the book named Diary of a Wimpy Kid
might contain. When the relevant literature is examined, there are studies that analyse school life (Erdal

&Yurtseven Yilmaz, 2018), conceptual skills (Nedim Bal et al., 2020), comedic elements (Karababa & Alamdar,
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2017), and values (Aktas Kubal, 2019, Kiiciik, 2019, Ozer, 2019) in the Diary of a Wimpy Kid. This study, however,
is different from the others in terms of analysing the negative messages that could be contained in the Diary of
a Wimpy Kid. When the possibility that a book with a wide range of accessibility, therefore a wide sphere of
influence can be an effective tool which can be used in the dissemination of all kinds of personal, social, cultural,
religious and universal messages is taken into account, it is thought that analysing this book in terms of the
negative messages it may contain will contribute to the field with regard to examining the possible effects on
children's behaviour, attitudes, perceptions and values and discussing within the context of the hidden

curriculum.

METHOD

Document analysis method was used since this research was designed in a qualitative research pattern and the
book, which was found to be a best-seller, was examined and interpreted in terms of its negative messages. Ary,
et al. (2010) also define this method as content or document analysis. It is a method frequently used to collect
and analyse data in qualitative research and aims to identify patterns or themes in the material by examining the
content in a particular material group (Schreiber & Asner-Self, 2011). Using this technique, a researcher can
indirectly examine everything from trends in child-rearing practices, to the types of heroes’ people prefer, and
even the degree of violence on television. Through analysis of literature, popular magazines, songs, comics,
cartoons, and movies, they can reveal different types of presentation of gender, crime, religion, education,

ethnicity, affection and love, violence and hatred (Fraenkel et al., 2012).
Study Material

Within the scope of this study, in order to analyse negative messages it contains, the book named the Diary of a
Wimpy Kid! published in 2007 and remains to be a best-seller since (Amazon, Kitap yurdu, Kitap se¢) and was
adapted into a movie. The fact that this book, which is printed almost every year, with thick cardboard covers,
with illustrations, each consisting of 224 pages, in daily style, and containing comedy elements, was highly
appreciated by children, has been effective to be chosen for analysing. The main character of the book is Greg,
while the other characters are Greg's mother and father, older brother Rodrick, brother Manny, best friend

Rowley, school friends, teachers, and others.
Collection and Analyse of the Data

The first book of the series called Diary of a Wimpy Kid, which was determined to be a best-seller was used as a
data collection tool, and content analysis was used in the analysis of the data acquired in this study. Content
analysis aims to conceptualise the collected data, organise it in a logical sense according to the concepts reached,

and reveal the themes explaining the data. (Yildirm & Simsek, 2016).

1The analyses in this study were carried out using the Turkish translation of Diary of a Wimpy Kid.
Kinney, J. (2013). Saftirik Greg’ in GiinlGgu. i. Akin (Trans.), (18th Edition). Epsilon.
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A 4-step content analysis has been performed in this study;

1. Coding of the Data: According to the coding classification made by Strauss and Corbin (1990), coding
was made according to the concepts derived from the data. In this coding, the researcher reads the
data line by line and tries to detect the important aspects within the framework of the purpose of the
research and generates codes in line with this meaning or creates codes based on the data directly
(Yildinm & Simsek, 2016). In this context, with the intention to detect the negative messages in the
Diary of a Wimpy Kid series, the book was first read thoroughly a few times, then the detected
messages were interpreted and proceeded to coding process.

2. Finding the themes: The detected codes were brought together and examined, classified and
categorized according to their common characteristics and relations. As a result of the detected
concepts, sub-categories, categories and consequently themes were achieved. Internal and external
consistency has been tried to be achieved by checking whether these themes are different from each
other and constitute a meaningful whole in itself. Expert opinion was received for the representation
levels of the data and the necessary arrangements were made.

3. Arranging and defining data according to codes and themes: The acquired data were arranged
according to codes and themes and theme, category and subcategories were achieved.

4. Interpretation of the findings: Maps showing the categories, subcategories and frequencies that make
up the themes were prepared in the MAXQDA program, explanations were made for each of them,
and the messages considered to represent the theme best were set forth and interpreted with direct

qguotations.

Ensuring Validity and Reliability

In qualitative studies, internal validity is defined as credibility, external validity as transmissibility, internal
reliability as consistency and external reliability as verifiability (Simsek & Yildirim, 2016). In this study, some
strategies were resorted to for ensuring validity and reliability. In order to ensure credibility, the data source
document was read several times, and the influence of the researchers was tried to be reduced by interacting
with the document for a long period of two months. Researcher diversification is another strategy used to
increase credibility. For ensuring transferability, expressions reflecting the messages with detailed descriptions
were presented with direct quotations from the book and each was explained in detail within the context of the
research. In addition, the analysis of the data was performed separately by both researchers and it was
determined that the consistency was over .90. 4 chapters randomly selected from the book were coded by two
researchers (Classroom Training Expert), and it was determined that the coding was consistent. During the coding
phase, confirmation was received from two different experts, and expert opinion (Classroom Training Expert)
was consulted about the themes reached, the level of representation of the data and the accuracy of the

categories and sub-categories. Researchers' constant confirmation of the results and data reached, diversity of
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researchers, and confirmation from two different researchers are other strategies that are required in order to

ensure the principle of verifiability.

FINDINGS

Negative messages reached as a result of the analysis conducted to determine the negative messages in Diary of
a Wimpy Kid are classified under theme, category and sub-categories. As a result of the analysis, 4 themes were
created: character traits (f = 184), language and style (f = 80), value attribution (f = 42), and trivialization (f = 29),

and these themes were divided into categories and sub-categories.

Character Traits

Theme of Character Traits; Consists of bullying (f = 58), irresponsibility (f = 19), selfishness (f = 15), malicious joy
(schadenfreude, in German) (f = 13), insensitivity (f = 12), disdain (f = 12), disobedience (f = 12), disrespect (f =
9), lying (f = 7), cheating (f = 7), sabotaging (f = 7), not owning the mistakes (f = 6), avoiding struggle (f = 4),
rudeness (f = 3). Bullying category is divided into two sub-categories as peer bullying (f = 53) and sibling bullying
(f=5). While the subcategories of peer bullying are categorised as physical violence (f = 18), humiliation (f = 12),
emotional violence (f = 10), taking advantage of friends (f = 8), calling names (f = 3), shutting off (f = 1), and

threatening (f = 1), subcategories of sibling bullying are categorised as emotional violence (f = 3), and damage to

property (f = 2).
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Figure 1. Categories Concerning the Theme of Character Traits

In the Character Traits theme, there are negative character traits that are developed in the main and supporting
characters of the book which might lead to implicit learning. These categories and related citations are given

below:

‘... I didn’t know what to do, so when the time came to start singing, | just kept my mouth shut.” (p.116)

Greg is taking part in a school play and needs to sing. However, according to him, this is a disgrace that will cause
him to be ridiculed. He thinks that his brother among the audience is preparing to film him and will use it to mock
him for life. Even though it is his turn, he does not sing the song, causing the event to be disrupted. In the citation

above, the case of not fulfilling the responsibility is discussed based on these facts.

Selfishness category includes being selfish in friendships, selfish expectations in relationships with others,
keeping personal interests before others' victimization, making selfish inferences from what happened, and

blaming others. Here are some of the citations regarding this category:
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‘That last part really isn’t fair, because that’s punishing me, and | didn’t even do anything wrong. And now where

am | supposed to play my video games?’ (p.66)

Rowley was grounded for a week and was not allowed to watch TV or have Greg over at his house because of
Greg. Greg, on the other hand, visits Rowley to play violent games that his family doesn't allow him to play, but
he is angry that he won't be able to do these things for a week. In the citation above, the case of Greg's selfish

actions is discussed since he is interpreting the punishment his friend received in line with his own interest.

The category of malicious joy consists of wishing bad things for others, making plans to revenge and harm others,
enjoying the accidents experienced by others by making selfish inferences, feeling glad to put others in a difficult
situation, wanting to hurt others for personal gain, feeling satisfied when others experience difficulties like he

did. Here are some of the citations regarding this category:

‘It had rained that morning. There were a lot of worms on the sidewalk. So, | decided to have some fun with the

kids.

— EEEEEE (picks up the worms and scares the kids)’ (p.186)

In the citation above, the case of Greg finding joy in scaring kids and this situation indicating malicious joy is

discussed.

The category of insensitivity consists of not caring about the consequences, even though being the one causing
the problem, not being sensitive to the difficult situations and worries experienced by others, not being
empathetic, being unresponsive to people's needs and gestures, ignoring the pain of others, ignoring the effect

of his behaviours on people. Here are some of the citations regarding this category:

‘After the play was over, my family went home together. Mom had brought a bouquet of flowers and | guess they

were supposed to be for me. But she ended up tossing them in the trash can on the way out the door.

| just hope that everyone who came to see the play was as entertained as | was.’(p.119)

In the citation above, Greg's insensitive behaviour is discussed due to the fact that although he sabotaged the

school play and therefore made others upset, he is still entertained by this situation.

The category of disdain includes looking down on father, friends, competitors, taking part in an activity, products
of student made with effort, and friend groups which he could not be included. Citation regarding this category

is as follows;

‘So today we spent an hour learning the worst song that’s ever been written.” (p.111)

The category of disobedience includes making plans to achieve things that his parents do not allow, displaying

secret behaviours, acting against punishment, seeing the mother as someone who needs to be listened once in
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a while; acting against the plan set by the teacher, and disobedience toward teacher. The citation regarding this

category is given below;

‘I have never gotten the chance to listen to one of those Parental Warning CDs, because Mom and Dad never let
me buy them at the mall. So, | realized the only way | was going to get a chance to listen to Rodrick’s CD was if |

snuck it out of the house.” (p.38)

The category of disrespect includes indifferent, careless, excessive, disturbing behaviour towards the opponent,

audience, teacher, friends, effort. The citation regarding this category is given below;

‘... Subs are like comic gold. You can say just about anything you want, and you can’t get in trouble.

-Greg Heffley, will you please do this problem?

—Your Mama!

— Excuse me?

— Your big fanny granny!

-Well, I hardly think that’s...

-Your slap-happy grandpappy!’ (p.207)

The category of lying includes lying to prevent unwanted situations, deceiving his father in order to pretend to
be obedient, deceiving the family due to the possibility of them not allowing, making false promises for financial

gain and lying to friends to attract attention. Some of the citations regarding this category are given below;

‘Anyway, after | got done mopping the floor with Rowley today, | headed home. | ran through the neighbour’s

sprinkler a couple times to make it look like | was all sweaty, and that seemed to do the trick for Dad.’ (p.33)

The category of cheating includes resorting to cheating to deceive family, friends, teachers; making cheating

plans, hiding papers to sabotage the opponent. Citation regarding this category is given below;

‘... I sit in the back of the room, right next to this giant map of the United States. All the capitals are written in big

red print, so | knew | had this one in the bag.’ (p.99)

The category of sabotage includes deliberately failing in order not to take extra responsibility, acting with the
aim of lowering the expectations, disrupting a common activity due to his personal plans, and eliminating the

opponent. The citation regarding this category is given below;

‘So now I’m trying to think of ways to get Mrs. Norton to kick me out of the play.” (p.108)
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In the citation above, the situation where Greg regards taking part in a school play as a teasable thing and plans

to get himself out of it is discussed.

The category of not owning the mistakes includes blaming his teachers and friends for his mistakes, insisting on
the mistake, thinking about the mistake and laying the burden on the other side instead of making up for it. Some

of the citations regarding this category are given below;

(although he is at fault) ‘In fact, now that | think of it, Rowley has been TOTALLY giving me the cold shoulder

lately. And that’s really lame, because if | recall correctly, HE’S the one that sold ME out.’(, p.195)

Because of Greg's mistake, his friend Rowley is grounded, Greg hides it, but Rowley later reveals the truth. As a
result, as Greg does not entitle his friend to take offense, he also exhibits behaviour of not admitting the mistake

by labelling the revealing of the fact as selling friends.

The category of avoiding struggle includes not accepting the current situation, making preconceptions and not
trying to change it, and believing that even the home city will need to changed/escape when in a difficult

situation. Citation regarding this category is given below;

‘Rowley was starting to panic, and | don’t blame him either. If the truth ever came out how the Cheese

disappeared, Rowley would be finished. He’d have to move out of the state, and maybe even the country.’ (p.220)

Even touching the moldy cheese laying on the basketball court by accident is a reason to be excluded, but Rowley,
who is bullied by her peers, is forced to eat this cheese. In the citation above, the message that Rowley should

quit school instead of fight against the difficulties in case Greg's truth is revealed is discussed.

‘I guess | didn’t do a good job of hiding my disappointment, and Mom got mad. All | can say is, I’'m glad I'm still a
kid, because if I had to act happy about the kinds of gift grown-ups get, | don’t think I could pull it off.” (p.130)

Greg doesn't like the gift he got from his uncle for Christmas, but he has the point of view that he won't need to

hide it, he just tries to justify it as for being a child. In the citation above, this case of rudeness is discussed.

The category of peer bullying includes physical violence, humiliation, emotional violence, calling names, shutting

off and threatening taking place in the characters' relationships with their age group and school friends.

The category of physical violence includes acts of violence towards friends, trying to legitimize violence at school,
repeating violent acts in order to have fun, having a real weapon in costumes, using sports for violence, not
showing sensitivity to helping a friend who is hurt because of him, and forcing someone to deal with problems

with a fight. The citation regarding this category is given below;

‘I finally knocked Rowley off the Big Wheel today, but it didn’t happen the way | expected. | was trying to hit him
in the shoulder, but | missed, and the football went under the front tire. Rowley tried to break his fall by sticking

out his arms, but he landed pretty hard on his right hand...” (p.146)
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In the citation above, the case where Greg, who resorted to physical violence many times through games and
was not bothered by it, tried to hit his friend with a football in the head and caused him to fall off the bike is

discussed.

The category of humiliation includes mocking, looking down on his friend, using slang words to humiliate him,

insulting his friends' performance. Some of the citations regarding this category are given below;

‘Now | needed a partner; so, | called Rowley. I realised | did a big mistake when | saw him in a silly costume.’

(p.187)

In the citation above, the case where Greg humiliates his friend’s clothes, accordingly, his friend and indicating

his point of view is discussed.

The category of taking advantage of friends includes trying how dangerous it is on a friend before using it himself,
risking his friend while avoiding the risk, making his friend work, staying silent when is friend suffer the
consequences of his own acts, putting his responsibility on his friend, using his friend for fun, making friends with

someone else out of spite. Some of the citations regarding this category are given below;

‘It was Mrs. Irvine, who is friends with Rowley’s mom. She must have thought | was Rowley, because | was

borrowing his coat. And | wasn’t about to correct her, either.

-Rowley Jefferson, the principal is going to hear about this!

-Yes ma’am.’ (p.187)

When Greg is scaring the kids with the worms on the sidewalk, he is wearing Rowley’s coat and Rowleys’
neighbour couldn’t see that Greg was the one who is wearing the coat, blames Rowley. In the citation above, the

case that Greg prefers to take advantage of the situation rather than owning it is discussed.

The category of emotional violence includes behaviours of using content and elements to intimidate friends and
hurt the feelings of a friend by making friends with someone else out of spite. The citation regarding this category

is given below;

‘It had rained that morning. There were a lot of worms on the sidewalk. So, | decided to have some fun with the

kids.

— Eeeeee (picks up the worms and scares the kids)’ (p.186)

In the citation above, the case that Greg is scaring the kids with the worms on the sidewalk and emotionally

violate them and he’s having fun doing it is discussed.

The category of calling names includes making his friends feel sad by calling them names. Some of the citations

regarding this category are given below;
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“...This kid named Preston Mudd got named Athlete of the Month for being the best player in the basketball unit,

so they put his picture up in the hallway.

P Mudd.

Athlete of the Month.

It took people about five seconds to realize how ‘P. Mudd’ sounded when you said it out loud, and after that, it

was all over for Preston.

‘Pee Mudd!”

‘Pee Mudd!’ (p.85)
The category of shutting off includes the shutting off of a friend because of a school-related situation. Citation

regarding this category is given below;

‘This kid named Abe Hall got the Cheese Touch in April, and nobody would even come near him for the rest of the

year. This year Abe moved away to California and took the Cheese with him.’ (p.16)

There was a cheese laying in the basketball court in the school and it seemed to be a reason to be stayed away
from that person by Greg and other kids in school to touch the moldy cheese. In the citation above, the case

where the kid who touched the cheese was shut off by his peers and left school is discussed.

The category of threatening includes threatening the friends. Citation regarding this category is given below;

‘I told him that if he wasn’t back outside in one minute, | was going to start helping myself to his candy.’ (p.16)

In the evening when Greg and his friend Rowley was out for trick or treating, Rowley wants to use the bathroom.
However, Greg do not let him and then he allows by setting conditions. In the citation above the case of

threatening his friend is discussed.

The sub-category of sibling bullying includes emotional violence and damaging his objects.

The category of emotional violence includes behaving against the desired behaviour of his sibling, mocking and

scaring his sibling. Citation regarding this category is given below;

‘Then | held the ball of thread over him pretending like | was going to make him eat it.

-YAAAH!

-SCREAM!! SQUEAL!!

Right when | was about to let him go, he slapped my hand and made me drop the thread. And guess what? That
fool swallowed it.” (p.139)
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In the citation above, the fact that Greg is scaring his brother with a ball of thread making it seem like a spider

and enjoying it, thus emotional violence to his brother is discussed

The category of damaging the objects includes spoiling the game and damaging the toys. Citation regarding this

category is given below;

‘I really couldn’t help doing what | did next. Unfortunately for me, right at that moment, Dad was at the front

window. (kicks the snowman his brother built and knocks it down.)’ (p.167)

Greg goes up to his brother (Manny) who was playing with a snowman and knock the snowman down by kicking

it to spoil the game for him. In the citation above, the case where he spoiled the game of his brother is discussed.
Language and Style

The theme of language and style consists of 3 categories as street language (f = 39), insult (f = 28), and

inappropriate content (f = 13).

]

language and style (80)

] @] ]

street language insult (28) inappropriate
(39 content (13)

Figure2.Categories Concerning the Theme of Language and Style

The theme of language and style includes the inappropriate contents that may present hidden curriculum with
the negative language and style that the main and supporting character use. These categories and the citations

regarding the categories are given below:

The category of street language includes talking in street language, using words that can be interpreted in
different and negative ways, using words and phrases that are inappropriate for a certain age group. Some of

the citations regarding this category is given below;

‘P.S. Barry Palmer, you still owe Bryan five dollars, you bum!’ (p. 171)
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‘Such a moron’ (p. 184)

The category of insult includes phrases that are offensive, humiliating, and downgrading. Some of the citations

regarding this category is given below;

‘... Mark my words, one of these fools is going roll right onto the cheese and start the Cheese Touch all over again.’

(p-90)

The category of inappropriate content includes kissing, cigarettes, sexual content, pointing out the body, violent

games, and situations that are accepted as inappropriate. Citation regarding this category is given below;

‘Susan Lim, if you are reading this: Bryan is sorry for kissing your best friend Rachel behind the lockers. He is

waiting for you to act nobly and forgive him.’ (p.171)

Attributing Value

The theme of attributing value consists of 3 categories as being popular (f = 21), intimacy with the opposite

gender (f = 13), and appearance (f = 8).

]

attributing value (42)

] ] @]

being popular intimacy with appearance (8)
(21 the opposite
gender (13)

Figure3.Categories Concerning the Theme of Attributing Value

The theme of attributing value includes contents which are presented as valuable even though it has no value,
promoted, put effort to be reached, and go all lengths by the main and supporting characters. These categories

and the citations regarding the categories are given below:

The category of being popular includes glorifying being popular, putting effort to be popular, considering
situations that can threaten the popularity as a great risk, choosing the language according to popularity, asking

to be involved to gain popularity, lying and cheating to be popular, evaluating lessons according to their
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popularity, and the consideration that every situation must be manipulated to be popular. Citation regarding this

category is given below;

‘Last night | was lying in bed, and it hit me: | should go for Class Clown.

It’s not like I’'m known for being really funny at school or anything, but if | can pull off one big prank right before

voting, that could do it.

-Yeeoww! (Puts a thumb tack under teacher’s chair and the teacher sits on it.)’ (p. 206)
Greg is a boy who values being popular and is ready to go to great lengths to reach it. In the citation above, the
situation where he aims to be popular by making his friends laugh by putting a thumb tack under his teacher's

chair at the expense of hurting him is discussed.

The category of intimacy with the opposite gender includes wanting to attract the attention of the opposite
gender, behaving in a way that the opposite gender likes, making an effort to flirt, cheating to attract attention,
trying to gain interest for the purpose of flirting in lessons, intimacy between man-woman. Some of the citations

regarding this category is given below;

‘Next period, | should just sit in the middle of a bunch of hot girls as soon as | step in the room...” (p.11)

Greg is a boy who aims to approach girls and to be liked by them. In the citation above, Greg’s perspective about

his girlfriends is discussed.

The category of appearance includes qualifying people according to their appearances, giving importance to
appearance and body shape and putting effort for it, giving importance to image, giving importance to

appearance for others liking and to be seen as valuable. Citation regarding this category is given below;

‘Nowadays, it’s a whole lot more complicated. Now it’s about the kind of clothes you wear or how rich you are or

if you have a cute butt or whatever...” (p.12)

In the citation above, the examples where the appearance is important to attract the attention of the opposite

gender and the related inappropriate considerations are discussed.

Trivialisation

The theme of trivialisation consists of 6 categories as trivializing the lesson (f = 9), trivializing the activity (f = 9),

trivializing success (f = 6), trivializing the food (f = 2), trivializing school (f = 1) and trivializing sanitation (f = 1).
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@]

trivializing (28)

] ]
personal hygiene

the lesson (9) (1

the activity (9) the shool (1)
the success (6) the food (2)

Figured.Categories Concerning the Theme of Trivialization

The theme of trivializing includes the contents that can lead to negative implicit learning where main and
supporting characters attribute negative meanings to important and meaningful concepts, decrease their values,

and where contrary behaviours are considered normal. These categories and related citations are given below:

The category of trivializing the lesson includes the lessons being considered as threat, using course materials for
improper extracurricular purposes, avoiding the lesson and aiming to enter the class late, devaluing the message

of the course. Some of the citations regarding this category is given below;
‘Another great perk is that you get to show up ten minutes late for first period.’ (p.160)

Greg has a perception of receiving that being late to class is an advantage and, in the citation, above, the situation

where the lesson is devalued is discussed.

The category of trivializing the activity includes participating in individual and collective activities in and out of
the classroom, considering the activity and role as lame, planning to exclude himself from the activity. Some of

the citations regarding this category is given below;

‘That means | have to go to a two-hour practice every day just so | can say one stupid word.’(p. 108)
Greg does his best not to participate in the play in which he thinks taking part in a play is lame but his teacher
gives everyone a small role. In the citation above, the situation where Greg expresses his perception about this

activity and how he devalues it is discussed.

The category of trivializing success includes keeping popularity above success, aiming to fail, failing deliberately
so as not to take more responsibility, planning to use success for personal gain, calling names to a successful

person. Some of the citations regarding this category is given below;
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‘..l ended up taping my fingers together. | got a D in handwriting, but it was totally worth it.” (p.16)

The only way not to be tagged in a game that is seen to be a reason to be excluded by everyone in the school is
to cross your fingers. Greg decides to tape his fingers for not being able to uncross them but this situation
prevents him to write properly and he gets a low grade. However, as discussed above, Greg prefers having bad

grades rather than being tagged and trivializes success.

‘I was pretty disappointed to find out | got put in the Gifted group, because that just means a lot of extra work.’

(p.20)

At the school, students are divided into two groups according to their level as Gifted and Easy. Thinking that
being in the Gifted group will bring more homework and responsibility, Greg tries to fail in order to be in the Easy
group, but he feels sad when he sees that he is still in the Gifted group. In the citation above, Greg devaluing

success is discussed.

The category of trivialising the food includes acting irresponsible in food consumption. Citation regarding this

category is given below;

‘I went into the fridge, emptied out the milk and orange juice and filled the jugs with sand.”’ (p. 96)

Greg, who is planning to build himself a barbell spills all the beverages and uses its boxes. In the citation above,

wasting the food and trivialising them is discussed.

The category of trivialising school includes assigning out of purpose and personal meanings to school and ignoring

the real meaning. The citation regarding this category is given below;

‘Let me just say for the record that | think middle school is the dumbest idea ever invented. You get kids like me

who haven.2t hit their growth spurt yet...” (p.9)

The category of trivialising personal hygiene includes the situation where cleaning is reflected as if it is a

punishment. The citation regarding this category is given below;

7

‘But my trick kind of backfired, because as soon as Mom saw me, she made me go upstairs and take a shower.

(p. 34)

His mother tells Greg, who tricked his father by making himself wet as if he worked out to take a shower. In the

citation above, Greg considering taking a shower as a punishment and trivialising it is discussed.

CONCLUSION and DISCUSSION

Apart from the outcome specified in official curriculum, the knowledge, views and values acquired by students
are included in the scope of hidden curriculum (Yiksel, 2002), and one of the effective resources’ children benefit

from outside the official curriculum is children's books. For this reason, it is important to examine the contents
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of children's books in the context of hidden curriculum. In this study, it is aimed to determine the negative
messages that may be given children as a result of hidden curriculum with Diary of a Wimpy Kid, and based on
the results gathered, 4 different themes have been reached as character traits (f = 184), language and style (f =
80), value attribution (f = 42) and trivialization (f = 28).The fact that the frequency of the negative messages
reached for each of the themes is high, makes this book debatable in terms of the convenience of this book which

is a best seller in Turkey and all over the world.

Based on the findings collected as a result of the analysis, the most frequently discussed negative message
themes are character traits. The theme of character traits consists of the categories of bullying, irresponsibility,
selfishness, malicious joy, insensitivity, looking down on someone, disobedience, disrespect, lying, cheating,
sabotaging, not owning the mistakes, avoiding struggle, rudeness and it is observed that these negative character
traits can be adopted or imitated by the child readers because of how frequently they are used. While children
first identify with models such as their parents in their personality development process, these models give their
place to the characters of the book in time (Yavuzer, 2016).According to Almerico (2014), literature is a powerful
educational tool, and the characters they encounter in the books they read for children may be more influential
than the real people they encounter in daily life. The characters developed in children's books having different
and positive characteristics such as tolerant, sharing, humorous and democratic, gives the child a versatile
perspective and contributes to their socialization (Gonen et al., 2011).However, as a result of the analysis, it can
be said that Greg, the protagonist of the Book Diary of a Wimpy Kid, was mostly developed with negative
character traits and was a character that would be objectionable to be imitated by children. On the other hand,
according to the study results of Glzelyurt & Sarag (2018) exercised by academicians and book authors, the
characters in children's book should be presented in a structure that can be a model for children, is not perfect,
does not give advice and that the main character solves the problem. Considering that the literary product to
which children are exposed affects their perceptions of general social life (Beckett et al., 2010), another point of
the book that is criticized is that negative character traits that may have an effect on the personal and social
development of the children are discussed in the reviewed book and there is no indication at the end of book

pointing out that these are wrong.

The theme of language and style consists of street language, insult and inappropriate content. As a result of the
analysis, it is observed that expressions containing street language (f = 35) and insult (f = 28) are quite common
in the reviewed book. However, one of the most important functions of children's books should be to develop
the language skills of the reader and to give him / her language awareness (Gonen et al., 2011).Qualified
children's books should introduce children to the vocabulary, structure and rules of the mother tongue, and
present examples of language use that they can emulate in accordance with their developmental levels (Sever,
2007a).In the reviewed book, there are inappropriate expressions in quality and quantity that should not be
included in a children's book. It is thought that such negative examples may cause problems for children in this
age group, which is one of the important stages of vocabulary and use of language. In addition, the book contains

inappropriate content (f = 13), which includes privacy and harmful habits such as kissing, nudity, and smoking.
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Texts that violate the principle of ‘relativity to the target audience’ and that are not prepared in accordance with
the developmental stages of the child do not contribute to language development and also affect psycho-social
development in a negative way (Temizyiirek et al., 2016).Children's books should be written with sensitivity
proper to the child's growth and development age, psychology, word and concept knowledge, and perception
level (Sirin, 2000b). Glzelyurt & Sarag (2018) also stated that one of the expected qualities in children's books
should not include slang words, labelling or calling names. However, it can be stated that these qualities are not
included in Diary of a Wimpy Kid, the difference between a child and an adult is ignored while the contents are
being created, and the book is prepared without considering the developmental period of the children. Nedim
Bal et al. (2020) also emphasize that using slang expressions and violating privacy in Diary of a Wimpy Kid series

are not suitable for any age group in terms of ethics and values.

The theme of attributing value consists of the categories of popularity, intimacy with the opposite sex, and
appearance. With this book, where the protagonist places being popular above concepts and values such as
lessons, success, respect, friendship, and responsibility, it is possible for the reader children to attribute more
value to popularity. In her study, Aktas Kubal (2019) examined the values in popular children's books and
concluded that in Diary of a Wimpy Kid, the concept of popularity was adopted as a value by the protagonist and
that popularity in the book was mentioned more often than many values. In addition, the protagonist's efforts
to flirt with his girlfriends and for them to admire him, using expressions that are not appropriate for his age,
which is an indicator of how he views his girlfriends, shows value attribution to intimacy with the opposite
gender, and the expressions stating that external appearance is important in relations with the opposite gender
and that having a non-aesthetic appearance is a reason for humiliation shows attributing value to appearance.
Although it is important for individuals to have a romantic relationship with the opposite gender during
adolescence (Furman & Shaffer, 2003), considering that the book studied has been read from the first grade of
primary school, the tendency to have a romantic relationship with the opposite gender in secondary school and
the negative messages about the importance of appearance in order to be accepted in the social environment
may cause the structures created by the readers in the process to be built on wrong foundations. Taylor (2003),
on the other hand, as a result of the analysis with children on gender stereotypes in children's books, concluded
that the books mostly encourage men but humiliate women, and that while male characters perform important
work, female characters tend to take secondary roles. In the Diary of a Wimpy Kid, male characters are also
prioritised, and female characters are characters who are judged by the protagonist according to their
appearance and find value according to these qualities. It can also be said that in this book, the female and male
bodies are handled with features that are not suitable for this age group. In addition, drawing children's attention
to appearance and especially to aesthetics at primary school level is considered as an element that should not
be included in children's books. It is expected from children's books that it should include contents directed at

the fact that beauty should be sought beyond what is visible and in character traits.

The theme of trivialisation consists of trivialising lesson, activity, success, food, sanitation and school. It can be

said that the protagonist, Greg, who does not care about lessons, sees success as lame, puts success above
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popularity, makes an effort to fail, seeks opportunities to escape from lessons, and thinks that lessons should
serve popularity, trivializes class and success with his expression ‘the dumbest idea ever created’. However,
including such negative interpretations of school, success and lessons in children's books may cause the meanings
that children attribute to these concepts to act, change or erode from wrong examples. According to Erdal &
Yurtseven Yilmaz (2018), the protagonist's point of view towards the school can also affect the readers'
perspectives. In addition, in the book, there are cases where participation in school activities is treated as a
reason for being mocked and ridiculed, and even the protagonist plans to exclude himself from the activity and,
although it is his turn, trivializes the activity by not fulfilling his duty. Although the school provides individuals
with professional gains regarding their future, it also provides the opportunity to acquire the skills they need in
terms of their active participation in society (Hewitt, 2006). Therefore, considering that schools are institutions
that support social development as well as academics, it can be said that the processes in which the school and
activities are trivialized can be a point to be criticized. Moreover, in a world where there are children who have
a hard time accessing food supplies and even lose their lives, and while it is tried to raised awareness on the
importance of saving through schools and the media, pouring the excessive food into the toilet and the drinks to
the sink to use their boxes are the situations in which the food is trivialized. The fact that the protagonist is a
child who sees cleaning as a punishment can be regarded as another negative message for our health and our

society that cares about cleanliness.

Based on the analysis performed within the scope of this study and the results presented above, it can be said
that the book named Diary of a Wimpy Kid has objectionable qualities for children as a result of the negative
messages and possible implicit learning. It is seen that while especially the main protagonist is developed with
negative character traits, where the use of language is well above his age, and includes street language, insulting
expressions and inappropriate content, which is expected not to be included in children's books, concepts such
as popularity, intimacy with the opposite gender and appearance is overrated and the concepts of lesson,
activity, success, school, food and sanitation are emptied and devaluated. Therefore, it is concluded that
unwanted models and implicit learning are presented to children through this book, which preserves its place in

the bestseller list, and that the book's suitability for the developmental audience is debatable.

It is one of the most preferred book series by both primary and secondary school students in our country as a
book that can be read easily by children of all levels with Greg's simple expression with unique font and pictures.
The reasons why the Diary of a Wimpy Kid is gladly read by children is that its protagonist is at the age of the
reader, its subject is based on the vital reality of children, and its genre is humour (Karababa & Alamdar,
2017).However, it should be taken into account that children tend to carry humorous elements into their lives,
as they imitate the characters they read (Sever, 2007). Considering the usage purposes of humor, it is healthy for
the individual to accept himself and others, tolerance and benevolence; it is seen that it is classified in unhealthy
humor types that harm/injure himself and others (Yerlikaya, 2007). The humorous elements presented to the
children are self-enhancing and participatory; it is expected not to contain offensive and destructive humorous

elements (Yerlikaya, 2007). However, although the examined children's book is written in a humorous genre, it
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is seen that humor is handled in a negative way and it is considered necessary to examine the book with this
quality. The observations of Fingon's (2012) study with students who have reading difficulties show that the
children voluntarily chose the Diary of a Wimpy Kid, that they have a lot of fun reading the text and the pictures
in the book and that they did not have an easy time reading it. Based on the fact that the Diary of a Wimpy Kid
is also preferred by children, it can be thought that it develops the pleasure in reading and reading habit despite
the negative messages it contains. Spanothymiou et al. (2015) found that children evaluated Greg as funny and
mischievous in their study in which they evaluated heroes and villains in literature. The main character of the
book is not a hero, but an anti-hero (Mackey, 2014). With this feature, it can be thought that children will not
take Greg as a model, who is the main character of the book. However, it should be taken into consideration that
the content of the book contains other negative messages besides Greg's character traits. For this reason,
although it is a book that can entertain children and increase their reading motivation, it can be said that the
hidden curriculum it covers with the messages it contains does not coincide with the objectives targeted in the

official curriculum of the Ministry of National Education.

RECOMMENDATIONS

Based on this study, which examines the negative messages in the book named 'Diary of a Wimpy Kid, researches
can be made on children who read the book, and examine their perceptions, views and attitudes. On the other
hand, parents and teachers may be advised to conduct speech / discussion activities that will raise children's
awareness who read the book about the negative messages contained in Diary of a Wimpy Kid. Other books,
magazines, movies, cartoons and games included in the bestseller list can also be examined in terms of the
implicit learning environments and messages they offer to children. In addition, the motivation of children,
parents and teachers to choose these books can be studied. Studies can be conducted to demonstrate the ability
to distinguish and make correct inferences from negative messages in the contents of products for children

(magazines, movies, cartoons, animations, games), including books on the bestseller list.
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COCUK KiTAPLARINDA iLETi PROBLEMI: SAFTIRIK GREG’iN GUNLUGU

6z

Cocuklar formal egitim sireglerinde resmi programin yani sira ortik 6grenme ortamlarinda da
bircok ileti alirlar ve ¢ocuklarin resmi program disinda yararlandiklari etkin kaynaklardan birisi de
gocuk kitaplaridir. Ozellikle ¢ok okunan cocuk kitaplarinin iceriginin incelenmesi &rtiik
ogrenmelerin degerlendirilmesi agisindan 6nemli gérilmektedir. Bu dislinceden hareketle bu
calismada ilk kitabi 2007 yilinda satisa sunulan ve ¢ok okunanlar listesindeki yerini serinin diger
kitaplariyla korumaya devam eden Saftirik Greg’ in GUnlGgl isimli kitap ile ¢ocuklara ulasmasi
muhtemel olumsuz iletileri belirlemek amaglanmistir. Bu amagtan hareketle ¢alismada dokiiman
incelemesi yontemi kullaniimis ve toplanan veriler icerik analizi ile analiz edilmistir. Yapilan analiz
neticesinde karakter 6zellikleri (f = 184), dil ve tslup (f = 80), deder atfetme (f = 42) ve
degdersizlestirme (f = 28) olmak lizere 4 tema ve her bir tema igin farkl kategori ve alt kategorilere
ulagilmistir. Arastirma sonucunda incelenen kitabin, ilkokuldan itibaren okundugu dikkate alinarak,
baskahramanin gelistiriime sekli, islenen konu ve igerikleri, kullanilan dil ve anlatim bigimi
bakimindan g¢ocuklara uygunlugunun tartisilir oldugu ve bu kitap araciligiyla ¢ocuklara olumsuz
iletilerin sunuldugu tespit edilmistir.

Anahtar Sozciikler: Saftirik Greg’ in GUnligu, cocuk kitaplari, olumsuz iletiler, 6rtik program
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GiRiS

Her toplumun belli bir insan ideali vardir (Durkheim, 2016) ve formal egitim sirecinde resmi (yazil)) egitim
programlari aracihgi ile bu ideale ulasmak amaglanir. Ancak egitim-6gretim sirecinde 6grenciler sadece egitim
programlarinin “istendik” davraniglarini kazanmazlar. Egitim programlarinin disinda ¢ocuklarin davranislarini,
tutumlarini, algilarini, fikirlerini, degerlerini olumlu ya da olumsuz etkileyen bir¢ok unsur bulunmaktadir. Bu
durum 8rtiik program kavrami baglaminda agiklanabilir. Ortiik program “resmi programin disinda, genellikle onun
gizil hedeflerini gerceklestirmek igin el altindan isletilen, bu arada olumlu ya da olumsuz farkh hedeflerin de
kazanilmasini saglayan” (Sénmez & Alacapinar, 2015: 52) program olarak tanimlanmaktadir. Ortiik program ile
ilgili calismalarin (Yuksel, 2007; Cubukgu, 2012; Cobanoglu & Engin Demir, 2014; Alsubaie, 2015) odak noktasi
egitim 6gretim sureci iginde bir okulun 6rtik programinin incelenmesi olsa da halk anlatilarinin (Cemiloglu, 2006),
medyanin (Horn, 2003), ¢ocuk kitaplarinin (Azizoglu vd., 2018), Dede Korkut hikdyesinin (Aksoy, 2014), saglik ile
ilgili TV programinin (Stanek vd., 2015) ortik program baglaminda incelendigi ¢alismalara da rastlanmaktadir.
Cocuklar, sadece okulun resmi ve/veya ortik programindan degil sosyal medya, aile, TV, sosyal cevre gibi okul
disi bircok kaynaktan da iletiler alirlar. Yazi veya sozle verilen, gonderilen bilgi, mesaj (TDK, 2020), olarak

tanimlanan iletilerin kaynaklardan birisi de sliphesiz cocuk kitaplaridir.

Edebiyatin en incelikli yazarlik bigcimi (Sirin, 2000a) olan ¢ocuk edebiyati, 2-14 yas arasini kapsayan ¢ocukluk
doénemi bireylerinin hayal, duygu ve disitncelerine yonelik tim szl ve yazili eserlerdir (Oguzkan, 2010). Cocuk
edebiyati ile gocuklarin duygu ve disiince diinyalari, sanatsal niteligi olan dilsel ve gorsel iletilerle zenginlestirilir
(Aslan, 2019) ve ¢cocugun kitapla etkilesimi sanatc¢inin sundugu iletileri anlamak adina ¢ocugun diissel ve diistinsel
cabaya girmesi sonucu gerceklesir (Sever, 2013). Sanatcinin okurla paylasmak istedigi temel distince olan ileti
(Sever, 2007b) tiim metinlerde yer alan bir 6gedir ve sunulus sekilleri metin turlerine gére degisiklik gésterebilir.
Makale, deneme, soylesi gibi bilgilendirici metinlerde ileti cogunlukla bir yargi seklinde ve agik olarak okuyucuya
iletilir (Sever, 2007b). Roman, hikdye, masal, fabl, efsane, destan ve tiyatro gibi 6ykileyici metinler kurgusal
olduklari icin iletiler gogunlukla ortiik olarak sunulur (Karatay, 2018). Cocuk edebiyati yazarindan da iletileri
hissettirme yoluyla vermesi beklenir (Arici, 2018). Ayrica ¢ocuk kitaplarinda yer alan iletiler ¢ocuklarin gelisim
ozelliklerine uygun olmali ve ¢ocugun bilissel, duyussal, sosyal gelisimini destekler nitelikte olmalidir (Demirel,

2011).

Kitaplar bilgi edinmede 6nemli kaynaklardir, yemek pisirmekten uzay arastirmalarina kadar her sey hakkinda bilgi
kaynag olarak kullanilabilir. Yetiskinler gibi cocuklar da kitaplar araciligiyla diinya hakkinda pek ¢cok sey 6grenme
potansiyeline sahiptir (Woolley & Cox, 2007). Didaktik bakis agisina gore, cocuk kitaplar ¢ocuklara diinya
hakkinda yeni bilgiler saglar, kelime dagarcigini zenginlestirir ve dil becerilerini gelistirir (Pulimeno vd., 2020).
Ayni zamanda c¢ocuk kitaplari; diistinen, duyarli ve sorgulayabilen nesiller yetistirmeye yardimci olmahdir (Erdal,
2008). Elbette cocuk edebiyatinin amaci ideal ¢ocuk yaratmak ya da didaktik olmak degildir. Dogrudan verilen

ogltler cocugun edebiyat ve okumaya karsi olumsuz tutum gelistirmesine sebep olabilir. Bunun yerine okuma
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suresince ¢ocugun merak ve ilgisini canli tutarak insan yasamindan kesitlere yer verilmelidir (Sever 2013). Clnkii
cocuklar, kitaplar araciligiyla baskalarinin hayatlarini anlama olanagi bulur (Lukens, 2003, s. 8). Bu kitaplar
aracihgiyla farkh yasantilar ve insan tipleriyle karsilasan ¢ocukta yasama dair yeni tecribeler olustururlar
(Temizytirek vd., 2016) ve gilinlik yasamin zorluklariyla nasil basa cikabileceklerini 6grenirler (Woolley & Cox,
2007). Cocuklarin, hikaye kitaplarda okuduklarini ‘bilgi’ olarak algilayabilecekleri g6z 6niine alindiginda kitaplarin
bicim ve icerik yoniyle dogru yazilmis olmasi ¢cok dnemlidir (Erdal, 2008) ¢lnki kitaplardan 6grenme yetenegi,

yanlis bilgi ve yanlis anlama riskini beraberinde getirir (Shtulman & Carey, 2007).

Cocuk edebiyati yazarinin; karakterler, tema, konu, ana fikir ve gesitli dil ve anlatim unsurlariyla cocuga ulastirdigi
iletiler onlarin anlam evrenlerinde farkl kapilarin agilmasina imkan tanir. iletilerin etkili sekilde sunuldugu
araglardan birisi olan kahramanlar, ¢ocuk okuyucunun 6zdesim kurdugu karakterlerdir ve yazarlar tarafindan
cesitli sekillerde gelistirirler. Zivtci (2006)" ya gore acik (gelistirilmis) karakterler; konusma, duygu, disiince,
davranis ve gorinus yonleri ve inandirici nitelikleriyle okura sunulurken; kapah (gelistirilmemis) karakterler,
yluzeysel olarak tanitilan ve belli bir 6zelligiyle bilinen karakterlerdir. Duragan karakterler, eser boyunca biyik ya
da herhangi bir degisim gecirmezken; devingen karakterler, eserin basi ile sonu arasindaki sirecgte degisim
gosteren, yeni karakter ozelligi edinen karakterlerdir. Lukens’e (2003) gore karakter gelistirirken amag
karakterlerin, cocugun insan dogasini anlamasini saglayacak gercek karakterler olmasidir. Sihir ya da siddet
kullanarak basariya ulasan karakterler, okuma kiiltiirii zayif cocuklarin 6zdesim kurabilecegi olumsuz 6rneklerdir
(Sever, 2013). Dolayisiyla kahraman, gocugun benlik duygusunu gelistirecek, hayatinda karsilasabilecegi zor ve

kot durumlarla miicadele etmede 6rnek olabilecek sekilde gelistirilmelidir (Sever, 2013).

Sirin (2007) kurgulanan kahramanlarin televizyon/sinemaya uyarlanmasinin onlarin okunmasini azalttigini ancak
kitaplarin varligini stirdiirmesini de sagladigini belirtir. Ayrica Erdem (2011), ¢ocuklarin, kitaplarda en begendikleri
kahramanlarin komik ve eglenceli karakterler oldugunu tespit etmistir. Saftirik Greg’ in GUnlUgu isimli kitap, 2007
yilinda yayinlanan ve bu tarihten itibaren Turkiye’de ¢ok satanlar listesinde yerini korumaya devam eden, sinema
filmi de gekilen ve “Saftirik” olarak nitelenen komik bir cocugun giinliigiinii okuyuculara sunan bir cocuk kitabidir.
Ayrica bu kitap cocuklar tarafindan diinya ¢apinda da ¢ok okunan kitaplar arasindadir. Ozellikle ¢cok okunan
kitaplar goz 6nine alindiginda daha g¢ok ¢ocuga ulasan/ulastirilan iletilerin arastirilmasinin 6nemli oldugu
duslinilmektedir. Ayrica Aktas Kubal (2019) calismasinda ¢ok okunan gocuk kitaplarini degerler yonuyle
incelemis ve Saftirik Greg’ in GUnlUgu isimli kitabin degerleri olumsuz islemede %40.64 gibi yliksek bir orana sahip
oldugu sonucuna ulagsmistir. Bu sonugtan da hareketle Saftirik Greg’ in GUnligu isimli kitabin icerebilecegi
olumsuz iletileri arastirma gereksinimi duyulmustur. ilgili literatiir incelendiginde Saftirik Greg’ in Ginliigi’ nde;
okul yasami (Erdal ve Yurtseven Yilmaz, 2018), soyut distiinme becerileri (Nedim Bal vd., 2020), mizahi 6geler
(Karababa & Alamdar, 2017) ve islenen degerlerin incelendigi ¢alismalar bulunmaktadir (Aktas Kubal, 2019,
Kiiclik, 2019, Ozer, 2019). Bu calisma ise Saftirik Greg’ in Gunligi’’ nde yer alabilecek olumsuz iletilerin
incelenmesi yonlyle digerlerinden ayrilmaktadir. Erisim ve dolaysiyla etki alani genis olan bir kitabin kisisel,

toplumsal, kiltirel, dini, evrensel her tirli iletinin yayilmasinda kullanilabilecek etkili bir ara¢ olmasi ihtimali de
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gbz Oniline alindiginda, bu kitabin icerebilecegi olumsuz iletiler yoniyle incelenmesinin g¢ocuklarin davranis,
tutum, algi ve degerlerine olasi etkilerinin irdelenmesi ve ortiik program baglaminda tartisiimasi agisindan alana

katki saglayacagi diisinilmektedir.

YONTEM

Bu arastirma nitel arastirma deseninde tasarlanmis ve ¢ok sattigi tespit edilen kitap olumsuz iletileri yoniyle
incelenip yorumlandigindan dokiiman inceleme yontemi kullanilmistir. Ary vd. (2010) bu yéntemi icerik ya da
dokiiman analizi olarak da tanimlamaktadir. Nitel arastirmalarda veri toplamak ve analiz etmek igin siklikla
kullanilan bir yontemdir ve belirli bir materyal grubundaki icerigin incelenerek, materyaldeki desenleri veya
temalari belirlemeyi amaglar (Schreiber & Asner-Self, 2011). Bu teknigi kullanarak bir arastirmaci, ¢ocuk
yetistirme uygulamalarindaki egilimlerden, insanlarin tercih ettikleri kahraman tirlerine, hatta televizyondaki
siddetin derecesine kadar her seyi dolayli olarak inceleyebilir. Edebiyat, poptler dergiler, sarkilar, ¢izgi romanlar,
cizgi filmler ve filmlerin analizi yoluyla, farkh tirlerde cinsiyet, sug, din, egitim, etnik kdken, sefkat ve sevgi, siddet

ve nefretin sunulus sekillerini ortaya ¢ikarabilirler (Fraenkel vd., 2012).

Calisma Materyali

Bu ¢alisma kapsaminda igerdigi olumsuz iletileri incelemek amaciyla ilk kitabi 2007 yilinda yayinlanan, bu tarihten
itibaren ¢ok satanlar listesinde yerini korumaya devam eden (Amazon, Kitapyurdu, Kitapseg) ve sinema filmi de
cekilen Saftirik Greg ‘in Gunliigi 2 isimli kitap secilmistir. Neredeyse her yil bir yenisi basilan, kalin karton kapakli,
ici resimli, her biri 224 sayfalik, glinlik tarzinda ve yer yer komedi unsurlari igeren bu kitaplarin ¢ocuklar
tarafindan yiksek begeni almasi da inceleme amaciyla segilmesinde etkili olmustur. Kitabin ana kahramani Greg
iken diger karakterleri Greg 'in annesi ve babasi, agabeyi Rodrick, kardesi Manny, en yakin arkadasi Rowley, okul

arkadaslari, 6gretmenleri ve diger kisilerdir.

Verilerin Toplanmasi ve Analizi

Bu arastirmada veri toplama araci olarak ¢ok sattigi belirlenen Saftirik Greg’ in GunlGgi isimli serinin ilk kitabi,
elde edilen verilerin analizinde ise igerik analizi kullaniimistir. icerik analizi, toplanan verilerin
kavramsallastiriimasi, ulasilan kavramlara gore mantikli sekilde diizenlenmesi ve veriyi aciklayan temalara

ulasiimasini amaglar (Yildirim & Simsek, 2016).

Bu ¢calismada 4 asamadan meydana gelen igerik analizi yapiimistir;

1. Verilerin kodlanmasi: Strauus ve Corbin (1990)'in yapmis oldugu kodlama siniflamasina gére

verilerden gikarilan kavramlara gore kodlama yapilmistir. Bu kodlamada arastirmaci verileri satir satir

2 Bu galismadaki analizler Saftirik Greg’in GUnlUgu kitabinin Tlrkge gevirisi Uzerinden yapilmistir.
Kinney, J. (2013). Saftirik Greg ’in Giinliigii. i.Akin (Cev.), (18. Baski). Epsilon.
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okuyup, arastirmanin amaci cergevesinde 6nemli boyutlarini saptamaya calisir ve bu anlam
dogrultusunda kodlar Urettir ya da dogrudan verilerden yola g¢ikarak kodlar olusturur (Yildirrm &
Simsek, 2016). Bu kapsamda Saftirik Greg’ in GUnlGgu serisinde yer alan olumsuz iletileri tespit etmek
amaciyla kitap, oncelikle birka¢ kere derinlemesine okunmus ardindan tespit edilen iletiler
yorumlanmis ve kodlama islemine gegilmistir.

2. Temalarin bulunmasi: Tespit edilen kodlar bir araya getirilerek incelenmis, ortak o6zelliklerine ve
iliskilerine gore siniflandiriimis, kategorize edilmistir. Belirlenen kavramlar neticesinde alt
kategorilere, kategorilere ve neticesinde temalara ulasiimistir. Bu temalarin birbirlerinden farkh ve
kendi aralarinda anlamli biitlinler olusturup olusturmadigi denetlenerek i¢ ve dis tutarhlk saglanmaya
calisilmistir. Temalarin verileri temsil etme dizeyleri igin uzman gorusti alhinmig ve gerekli
diizenlemeler yapiimistir.

3. Verilerin kodlara ve temalara gore diizenlenmesi ve tanimlanmasi: Elde edilen veriler kod ve temalara
gore diizenlenmis ve tema, kategori ve alt kategorilere ulagiimistir.

4. Bulgularin yorumlanmasi: Temalari olusturan kategori, alt kategorileri ve frekanslari gosteren
haritalar MAXQDA programinda hazirlanmig, her birine dair agiklamalar yapilmis ve temayi en iyi

temsil ettigi dislinllen ileti cimleleri direkt alintilarla ortaya konarak yorumlanmustir.

Gegerlik ve Giivenirligin Saglanmasi

Nitel arastirmalarda i¢ gegerlilik inandiricilik, dis gegerlilik aktarilabilirlik, i¢ glivenirlik tutarlilik ve dig glivenirlik
teyit edilebilirlik olarak ifade edilir (Simsek & Yildirim, 2016). Bu ¢alismada da gecerlik ve givenirligin saglanmasi
icin bazi stratejilere basvurulmustur. inandiriciligin saglanmasi amaciyla veri kaynagi olan dokiiman defalarca
okunmus, dokiimanla iki aylik siire boyunca uzun siireli etkilesimde bulunularak arastirmacilarin etkisi azaltiimaya
calsilmistir. Yine arastirmaci cesitlemesi inandiriciigin artirilmasi amaciyla kullanilan bir diger stratejidir.
Aktarilabilirligin saglanmasi igin ayrintili betimleme ile iletileri yansitan ifadeler kitaptan yapilan dogrudan
alintilarla sunulmusg ve her biri arastirmanin baglami kapsaminda detayh sekilde agiklanmistir. Ayrica verilerin
analizi her iki arastirmaci tarafindan ayri ayri yapilmis ve tutarhhgin .90’in Gzerinde oldugu belirlenmistir. Kitaptan
rastgele segilen 4 bélim arastirmacilardan farkl iki arastirmaci (Sinif Egitimi Alan Uzmani) tarafindan da
kodlanmis ve kodlamalarin tutarl oldugu tespit edilmistir. Kodlama asamasinda iki ayri uzmandan teyit alinmis;
ulasilan temalar, kategori ve alt kategorilerin verileri temsil etme diizeyleri ve uygunluklari ile ilgili de uzman
gorisitne (Sinif Egitimi Alan Uzmani) basvurulmustur. Arastirmacilarin ulasilan sonug ve verileri siirekli olarak
teyit etmeleri, arastirmaci cgesitliliginin olmasi ve iki farkli arastirmacidan da teyit alinmasi teyit edilebilirlik

ilkesinin saglanmasi amaciyla ise kosulan diger stratejilerdir.
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BULGULAR

Saftirik Greg’ in GUnligu kitabinda yer alan olumsuz iletileri belirlemek Gizere yapilan analizler neticesinde ulasilan
olumsuz iletiler tema, kategori ve alt kategoriler altinda siniflandirilmistir. Analizler neticesinde karakter
ozellikleri (f=184), dil ve Uslup (f=80), deger atfetme (f=42), degersizlestirme (f=29) olmak lzere 4 tema

olusturulmus ve bu temalar kendi iclerinde kategori ve alt kategorilere ayrilmistir.

Karakter Ozellikleri

Karakter Ozellikleri temasi; zorbalik (f = 58), sorumsuzluk (f = 19), bencillik (f = 15), baskalarinin zor durumundan
haz alma (f = 13), duyarsizlik (f = 12), kiigimseme (f = 12), otoriteye itaatsizlik (f = 12), saygisizlik (f = 9), yalan
soyleme (f = 7), hile yapma (f = 7), sabote etme (f = 7), hatayi kabullenmeme (f = 6), micadeleden kagma (f = 4),
nezaketsizlik (f = 3) kategorilerinden olusmaktadir. Zorbalik kategorisi akran zorbaligi (f = 53) ve kardes zorbalig
(f = 5) olmak Uzere iki alt kategoriye ayrilmistir. Akran zorbaligi alt kategorisi fiziksel siddet (f = 18), asagilama (f
= 12), duygusal siddet (f = 10), arkadaslarini kullanma (f = 8), lakap takma (f = 3), dislama (f = 1) ve tehdit (f = 1)
olmak Uzere kategorize edilirken kardes zorbaligi alt kategorisi duygusal siddet (f = 3) ve esyasina zarar verme (f

=2) olarak kategorize edilmistir.
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Sekil 5.Karakter Ozellikleri Temasina iliskin Kategoriler
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Karakter Ozellikleri temasinda kitabin ana ve yardimci karakterlerde gelistirilen ve okuyucuya értiik grenmeler
sunabilecek olumsuz karakter ozellikleri yer almaktadir. Bu kategoriler ve kategorilere iliskin alintilar asagida

sunulmustur:

Sorumsuzluk kategorisinde sorumluluk Ustlenmekten ve yaptiklarinin sorumlulugunu almaktan kagma, sebep
oldugu sorunlari ¢cozmek yerine saklama, gérevi yerine getirmeme, gorevi suiistimal etme/kotiye kullanma,
gorevi/dersi kacilmasi gereken ugras olarak yansitma davranislar yer almaktadir. Bu kategoriye iliskin alinti

asagida sunulmustur;

“...Ne yapacagimi bilmiyordum. Sarki séyleme zamani geldiginde agzimi bile agmadim.” (s.116)

Greg, okul gosterisinde sarki soylemekle gorevlidir. Ancak ona gore bu, kendisiyle dalga gegilmesine sebep olacak
bir rezilliktir. Seyirciler arasindaki agabeyinin, kendisini kameraya almaya hazirlandigini ve bunu kendisiyle d6mri
boyunca alay etmek icin kullanacagini diistindr. Sirasi geldigi halde sarkiy1 séylemez, etkinligin aksamasina sebep

olur. Yukaridaki alintida da bunlardan hareketle sorumlulugunu yerine getirmeme durumu islenmektedir.

Bencillik kategorisinde arkadaslik iliskilerinde bencilce davranma, baskalariyla iliskilerinde bencilce beklentiye
girme, kisisel cikarlarini baskalarinin magduriyetlerinin 6niinde tutma, yasananlardan bencilce g¢ikarimlarda

bulunma, baskalarini suglama davraniglari yer almaktadir. Bu kategoriye iliskin bazi alintilar asagida sunulmustur;

“Ama bu haksizlik! Bu durumda beni de cezalandirmis oluyorlar. lyi de ben yanhs bir sey yapmadim ki! Simdi ben

bilgisayar oyunlarimi nerde oynayacagim?” (s.66)

Rowley, arkadasi Greg yliziinden ailesinden bir hafta boyunca televizyon izlememe ve Greg’ i eve davet etmeme
ceza alir. Greg ise kendi ailesinin izin vermedigi siddet oyunlarini oynamak icin Rowleylere gitmektedir ancak bir
hafta boyunca bundan mahrum kalacagini distinerek kizar. Yukaridaki alintida da Greg’ in arkadasinin aldigi

cezayi kendi ¢ikarlari dogrultusunda yorumlayarak bencilce davrandigi bir durum islenmektedir.

Baskalarinin zor durumundan haz alma kategorisinde baskalarinin kétuligini isteme, intikam ve baskalarina
zarar vermek igin planlar yapma, bagkalarinin yasadigl kazalardan bencilce gikarimlar yaparak haz duyma,
bagkalarini zor duruma diisirmekten memnuniyet duyma, kisisel ¢ikarlar icin baskalarinin canini yakmak isteme,
kendisi zor durumdayken baskalarinin da zorluk yasamasindan memnuniyet duyma durumlari yer almaktadir. Bu

kategoriye iliskin bazi alintilar asagida sunulmustur;

“Biitiin sabah yagmur yagmisti: kaldirimda bir siirii kurtguk vardi. Ben de ¢ocuklarla biraz edlenmeye karar

verdim.

-Eeeeeee (kurtcuklari alip ¢ocuklari korkutur)” (s.186)
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Yukaridaki alintida Greg’ in kendinden kiiglik cocuklari korkutmaktan zevk aldigi ve baskalarinin zor durumlarinda

haz alma 6rnegi gosterdigi durum islenmektedir.

Duyarsizlik kategorisinde baskalarinin sorun yasamasina sebebiyet verdigi halde sonuglarini umursamama,
baskalarinin yasadigi zor durumlara ve Uziintiilere hassasiyet gostermeme, empatik olmama, insanlarin
ihtiyaclarina ve jestlerine tepkisizlik-ilgisizlikle karsilik verme, baskalarinin acilarini 6nemsememe, yaptigl
davranislarin insanlar lzerindeki etkisini 6nemsememe durumlari yer almaktadir. Bu kategoriye iliskin bazi

alintilar asagida sunulmustur;

“Oyundan sonra ailece eve gittik. Annem bir buket cicek almisti, benim igin olmaliydi. Ama kapidan igeri girer

girmez cicekleri ¢op kutusuna firlatti.

Umarim oyuna gelen herkes benim kadar edlenmistir.” (s.119)

Yukaridaki alintida Greg’ in okul gosterisini sabote etmis ve baskalarini bu sebeple tizmis olmasina ragmen bu

durumdan eglenmesi ile duyarsizlik davranisi islenmektedir.

Kiigiimseme kategorisinde baba, arkadas, rakip, rol alinan etkinlik, emek verilen 6grenci Urinleri, dahil
olunamayan arkadas gruplarinin kiicimsenmesi durumlari almaktadir. Bu kategoriye iliskin alinti asagida

sunulmusgtur;

“Béylece bugiin bir saatimizi bugiine dek yazilmis en berbat sarkiyi séylemeye calisarak gecirdik.” (s.111)

Otoriteye itaatsizlik kategorisinde ebeveynlerinin izin vermedigi seylere ulasmak igin planlar yapma, onlardan
gizli davranislar sergileme, alinan cezaya aykiri davranma, annenin s6zii arada bir dinlenmesi gereken biri olarak
gorilmesi; 6gretmenin belirledigi planin disina ¢ikma, 6gretmene karsi itaatsizlik davranislari yer almaktadir. Bu

kategoriye iliskin alinti asagida sunulmustur;

“Ben Anne Babalar icin Uyari ¢ikartmasi olan CD’lerden hig¢ dinleyemedim, ciinkii annemle babam almama izin
vermiyor. Ben de diisiindiim tasindim ve tek ¢éziimiin Rodrick’ in Cd’lerinden birini evden kagirip dinlemek

olduguna karar verdim.” (s.38)

Saygisizlik kategorisinde rakibe, seyircilere, 6gretmene, arkadaslarina, emege, 6gretmenlere karsi lakayt, 6zensiz,

Olglsiiz, rahatsizlik verici davranislar yer almaktadir. Bu kategoriye iliskin bazi alintilar asagida sunulmustur;

“... Yedek égretmenler komik olurlar. Onlara istediginiz her seyi séyleyebilirsiniz, basiniz da derde girmez.

-GregHeffley, bu problemi ¢ézer misin?

-Annen!
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-Efendim?

-Biiyiikannen?

-Sey, ben bunun...

-0 zaman biiyiikbaban!” (s.207)

Yalan séyleme kategorisinde istemedigi durumlari engellemek icin yalan sdyleme, sézlinii dinlemis gibi gériinmek
amaciyla babayi kandirma, izin verilememe ihtimalinden hareketle aileyi kandirma, maddi kazang saglamak igin
yalan vaatte bulunma ve ilgi cekmek icin arkadaslarina yalan séyleme davranislari yer almaktadir. Bu kategoriye

iliskin bazi alintilar asagida sunulmustur;

“Neyse, bugiin Rowley’ e dersini verdikten sonra, dogru eve gittim. Komsunun avlusunda iki tur kosup kendime

terlemis siisii verdim: babam numarami yutmus gibiydi.” (s.33)

Hile yapma kategorisinde aileyi, arkadaslari, 6gretmenleri kandirmak icin hileye basvurma; kopya ¢cekme plani
yapma, rakibi sabote etmek igin kagitlari saklama davraniglari yer almaktadir. Bu kategoriye iliskin alinti asagida

sunulmustur;

“... Ben de sinifta en arkada, dev gibi ABD haritasinin yaninda oturuyordum. Haritada biitiin baskentler kirmiziyla

yazili oldugundan, eh, sorular benim igin ¢antada keklik olacakti.” (s.99)

Sabote etme kategorisinde basari gosterebilecekken daha fazla sorumluluk alamamak icin kasten basarisiz olma,
kendisiyle ilgili beklentileri diisirmek amagl davranista bulunma, sergilenen ortak bir etkinligi kisisel planlari

sebebiyle bozma, rakibi ekarte etme davranislari yer almaktadir. Bu kategoriye iliskin alinti asagida sunulmustur;

“Ben de simdi Bayan Norton’un beni oyundan ¢ikarmasini saglayacak yollar bulmaya ¢alisiyorum...” (s.108)

Yukaridaki alintida Greg’ in okul gosterisinde gorev almayi alay edilesi bir durum olarak goérdigi, kendisini bu

gorevden attirmayi planladigi durum islenmektedir.

Hatayr kabullenmeme kategorisinde yaptigl hatalarinin sorumlusu olarak 6gretmeni ve arkadasini géorme, hatada
israrci olma, hatayi disinmek ve telafi etmek yerine sorumlulugu karsi tarafa yiikleme durumlari yer almaktadir.

Bu kategoriye iliskin bazi alintilar asagida sunulmustur;

(Hatali kendisi oldugu halde) “Aslinda diistiniiyorum da Rowley son zamanlarda bana FAZLA soguk davraniyor.

Ama bu ¢ok garip ¢linkii yanhs hatirlamiyorsam O beni satmisti!” (s.195)
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Greg’ in hatasi sebebiyle arkadasi Rowley ceza alir, Greg ise bu durumu saklar ancak daha sonra Rowley gergegi
ortaya cikarir. Bunlarin neticesinde Greg, arkadasinda kendisine alinma hakki gérmedigi gibi gercekleri ortaya

¢ikarmasini ise arkadas satma olarak nitelendirerek hatayi kabullenmeme davranisi sergiler.

Miicadeleden kagma kategorisinde iginde bulunulan durumu kabullenme, pesin hiikiim verme ve degistirmeye
¢alismama ve yasanan zor bir durumda yasanilan sehrin bile degistirilmesinin gerekecegine/kagmak gerektigine

inanma durumlari yer almaktadir. Bu kategoriye iliskin alinti asagida sunulmustur;

“Rowley panige kapilmaya baslamisti. Eh onu suglayamam tabii. Peynir’ in ortadan kaybolmasiyla ilgili gercek

ortaya ¢ikarsa, Rowley biterdi! Sehri, hatta iilkeyi terk etmesi gerekirdi!” (s.220)

Okulun basketbol sahasina dusirilip kiflenen peynire kaza ile bile dokunmak herkesge dislanma sebebidir,
ancak akranlari tarafindan zorbaliga ugrayan Rowley’ e bu peynir zorla yedirilir. Yukaridaki alintida ise Greg’ in
gercegin ortaya ¢ikmasi durumunda Rowley’ in miicadele etmek yerine okulu birakmasi gerektigini belirttigi bu

olumsuz ileti islenmektedir.

Nezaketsizlik kategorisinde yapilan jeste karsilik umursamaz davranma ve bunu g¢ocuk olma bahanesi ile
mesrulastirma, tesekkir etme davranisini yapilmasi zor bir eylem olarak géorme durumlari yer almaktadir. Bu

kategoriye dair bazi 6rnekler asagida sunulmustur;

“Hayal kirikligimi gizlemeyi basaramamis olmaliyim, annem ¢ok sinirlendi! Tek sGyleyebilecedim, iyi ki hala
cocugum! Clinkii blytklerin aldigi armaganlari alip sevinmis gériinmeye ¢alismak zorunda kalsaydim,

cuvallardim!” (s.130)

Greg, amcasinin Noel icin kendisine aldig1 hediyeyi begenmez, ancak bunu saklama geregi duymayacak, bunu
cocuk olmasi ile mesrulastirmaya calisacak bir bakis agisina sahiptir. Yukaridaki alintida da bu nezaketsizlik

durumu islenmektedir.

Zorbalik kategorisi kendi yas grubu ve okul arkadaslariyla yasanan zorbaliklar icin akran ve aile iginde kardeslerle

yasanan zorbalik durumlari igin kardes zorbaligi olarak iki kategoriye ayrilmistir.

Akran zorbaligi alt kategorisinde karakterlerin kendi yas grubu ve okul arkadaslariyla iliskilerinde yer alan fiziksel

siddet, asagilama, duygusal siddet, lakap takma, dislama ve tehdit davranislari yer almaktadir.

Fiziksel siddet kategorisinde arkadasa siddet davranisi sergileme, okulda siddeti mesrulastirmaya calisma,
eglenmek amaciyla siddet davranisini tekrar etme, kostimde gergek silah olmasi, sporu siddet amaciyla
kullanma, kendisi yliziinden cani yanan arkadasina yardimci olmakta hassasiyet géstermeme, sorunlari kavgayla

halletmeye zorlama davranislari yer almaktadir. Bu kategoriye iliskin alinti asagida sunulmustur;
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“Buglin Rowley’ i bisikletten diisiirmeyi basardim ama diisiindiigiim gibi olmadi. Onu omzundan vurmaya

calisiyordum ama iskaladim ve top 6n tekerlegin altina girdi.

Rowley kollarini uzatarak dengesini korumaya ¢alisti ama ¢ok sert bir sekilde sag elinin lizerine diistii...” (s.146)

Yukaridaki alintida arkadasi Rowley’ e bircok defa oyunlar vasitasiyla fiziksel siddet uygulayan ve bundan
rahatsizlik duymayan Greg’ in, arkadasini kafasindan beyzbol topuyla vurmaya calistigi ve bisikletten diismesine

sebep oldugu bir durum islenmektedir.

Asadilama kategorisinde arkadasiyla alay etme, onu kiigimseme, kiigimseme amach argo sézcukler kullanma,
arkadasinin performansini asagilama durumlari yer almaktadir. Bu kategoriye iliskin bazi alintilar asagida

sunulmustur;

“Simdi bir partnere ihtiyacim vardi; ben de Rowley’ i aradim. Onu sagma sapan bir kilikta karsimda gérdiigiimde,

biiyiik bir hata yaptigimi anladim.” (s.187)

Yukarida alintida Greg’ in arkadasinin kiyafetini ve dolayisiyla arkadasini asagiladigi ve ona bakis agisini gosteren

bir durum islenmektedir.

Arkadasini kullanma kategorisinde kendisinin yasayabilecegi tehlikeyi arkadasinin (izerinde deneme, riskten
kaginirken arkadasini riske atma, arkadasini galistirma, kendi cezasini arkadaginin gekmesine sessiz kalma, kendi
sorumlulugunu arkadasina ylkleme, eglenmek amaciyla arkadasini kullanma, arkadasina nispet yapmak igin

baskasiyla arkadaslik kurma davranislari yer almaktadir. Bu kategoriye iliskin bazi alintilar asagida sunulmustur;

“Bu, Rowley’ in annesinin arkadasi olan Bayan Irvine idi. Uzerimde Rowley’ in paltosu oldudu icin beni o sanmisti

herhalde. Ben de onu diizeltecek degildim tabii.

-Rowley Jefferson, seni miidiire sikdyet edecegim!

-Tabii Bayan!” (s.187)

Greg kuiclik cocuklari yoldaki kurtcuklarla korkuturken tGzerinde Rowley’in paltosu vardir ve Rowley’lerin komsusu
bu paltoyu giyenin Greg oldugunu anlayamaz, Rowley’i suclar. Yukaridaki alintida ise Greg’in bu durumu

diizeltmek yerine arkadasindan faydalanmayi tercih ettigi durum islenmektedir.

Duygusal siddet kategorisinde arkadaslari korkutma amacli icerik ve unsurlar kullanma ve baskasina nispet
yapmak amaciyla arkadaslk kurarak arkadasinin duygularini incitme davranislari yer almaktadir. Bu kategoriye

iliskin alinti asagida sunulmustur;
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“Biitiin sabah yagmur yagmisti: kaldinmda bir siirii kurtcuk vardi. Ben de ¢ocuklarla biraz edlenmeye karar

verdim.

-Eeeeeee (kurtcuklari alip gocuklari korkutur)” (s.186)

Yukaridaki alintida Greg’in kigiik gocuklari yoldaki kurtguklarla korkutarak onlari duygusal siddete maruz biraktig

ve bundan eglendigi bir durum islenmektedir.

Lakap takma kategorisinde hosa gitmeyecek lakaplari takarak arkadasi mutsuz etme davranislari yer almaktadir.

Bu kategoriye iliskin bazi alintilar asagida sunulmustur;

“... KevinKyle Adam adindaki ¢cocuk basketbol takiminin en iyi oyuncusu oldugu igin ayin sporcusu segilmisti.

Duvarlara onun resimlerini astilar.

K. K. Adam

Ayin Sporcusu

insanlarin “K. K. Adam”in yiiksek sesle okundugunda ne alama geldigini anlamalari bes saniye siirdii. Sonra Kyle

bitti zaten!

“Kaka Adam!”

“Kaka Adam!”” (s.85)

Dislama kategorisinde okuldaki bir durum sebebiyle arkadasi dislama davranisi yer almaktadir. Bu kategoriye

iliskin alinti asagida sunulmustur;

“AbeHall denen ¢ocuk gegcen bahar Peynir Deddir kurbani olmustu. Yilin geri kalan béliimiinde kimse onun yanina

bile yaklasmadi. Bu yaz Abe Kaliforniya’ya tasindi. Peynir Deddir de onunla birlikte gitti.” (s.16)

Okulun basketbol sahasinda peynir distrilmastiir ve zamanla kiiflenen bu peynire dokunmak okuldaki cocuklar
ve Greg i¢in o kisiden uzak durulmasi gereken bir durum olarak goriilmustir. Yukaridaki alintida da bu peynire

dokunan ¢ocugun akranlari tarafindan dislandigi ve okuldan ayrildigi bir durum aktarilmaktadir.

Tehdit kategorisinde arkadasini tehdit etme davranisi yer almaktadir. Bu kategoriye iliskin alinti asagida

sunulmustur;

“Bunun lizerine ona eder bir dakika icinde disari ¢ctkmazsa, sekerlerini yemeye baslayacagimi séyledim.” (s.16)
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Greg’ in, arkadasi Rowley ile Cadilar Bayrami igin seker toplamaya ciktiklari aksamda, Rowley tuvalete gitmek
ister. Ancak Greg basta buna izin vermez daha sonra da arkadasina sart kosarak miisaade eder. Yukaridaki alintida

da arkadasina tehditle yaklastigi durum islenmektedir.

Kardes zorbaligi alt kategorisinde duygusal siddet ve esyasina zarar verme davraniglari yer almaktadir.

Duygusal siddet kategorisinde kardesinin istemedigi davranisi sergileme, kardesiyle alay etme, kardesini

korkutma davranislari yer almaktadir. Bu kategoriye iliskin alinti asagida sunulmustur;

“Sonra yumadi, sanki Manny i yemesini istercesine, onun basina dogru tuttum.

-Hiyaaa!

-Ciyaakkk! imdaaattt!”

Tam kendisini serbest birakacagim sirada Manny elime vurdu ve yumadi diisiirmeme neden oldu. Sonra ne oldu

dersiniz? Aptal, yumadi yuttu!” (s.139)

Yukaridaki alintida Greg’ in kardesini 6riimcek stsu verdigi yumak ile korkutarak ve bundan zevk alarak ona

duygusal siddet uyguladigi bir durum islenmektedir.

Esyasina zarar verme kategorisinde kardesinin oyununu bozma ve oyuncaklarina zarar verme davranislari yer

almaktadir. Bu kategoriye iliskin alinti asagida sunulmustur;

“Sonra yaptigim seyi kendime engel olamadan yaptim! Ama maalesef babam o sirada penceredeymis. (Kardesinin

yaptigi kardan adama tekme atar ve yikar.)” (s.167)

Greg, kardesi Manny kardan adam ile oynarken yanina gider, oyununu bozmak icin tekme atarak kardan adami

yikar. Yukaridaki alintida da kardesinin oyununu bozdugunu gésteren durum islenmektedir.

Dil ve Uslup

Dil ve Uslup temasi sokak jargonu (f = 39), hakaret (f = 28) ve uygunsuz icerik (f = 13) olmak {izere 3 kategoriden

olusmaktadir.
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@]

dil ve Uslup (80)

] @]

uygunsuz icerik

sokak jargonu hakaret (28) s

(39)
Sekil 6. Dil ve Uslup Temasina iligkin Kategoriler

Dil ve Uslup temasinda kitabin ana ve yardimci karakterlerinin kullandiklari olumsuz dil ve Uslup 6geleri ile
okuyucuya ortiik 6grenmeler sunabilecek uygunsuz igerikler yer almaktadir. Bu kategoriler ve kategorilere iliskin

alintilar asagida sunulmustur:

Sokak jargonu kategorisinde sokak agziyla konusma, sozcikleri farkli ve olumsuz anlama gelecek sekilde
kullanma, yasanan durumlari tanimlarken uygunsuz sozcikler segme, yas grubuna uygun olmayan sozciik ve

ifadeler kullanma durumlari yer almaktadir. Bu kategoriye iliskin bazi alintilar asagida sunulmustur;
“Not: Barry Palmer, Bryan’ a hala bes dolar bor¢lusun, pis otlak¢i!” (s. 171)
“Yagci ne olacak” (s. 184)

Hakaret kategorisinde insan onurunu ve emegini zedeleyici, kirici, asagilayici, kiicimseyici ifadeler yer almaktadir.

Bu kategoriye iliskin bazi alintilar asagida sunulmustur;

“... Bu arada demedi demeyin: o aptallardan biri yanlislikla Peynir’ in lizerine yuvarlanacak ve Peynir Degdir’ i

yeniden baslatacak!” (s.90)

Uygunsuz igerik kategorisinde 6plisme, sigara, cinsellik 6gesi, bedene dikkat cekme, siddet oyunlari ve unsurlari
ve sosyal ortamda uygunsuz olarak degerlendirilen durumlar yer almaktadir. Bu kategoriye iliskin alinti asagida

sunulmustur;

“Susan Lim, eger bunlari okuyorsan: Bryan, en yakin arkadasin Rachel’ i dolaplarin arkasinda éptiigii icin ¢ok

lizgtin. Senin biiyiikliik gdsterip onu affetmeni bekliyor.” (s.171)
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Deger Atfetme

Deger Atfetme temasli popiler olma (f = 21), karsi cins ile yakinlik (f = 13) ve dis goériinis (f = 8) olmak lzere 3

kategoriden olugsmaktadir.

e

deger atfetme (42)

@] ] ]

popiiler olma karsi cins ile dis goriinus (8)
(21) yakinlik (13)

Sekil 7. Deger Atfetme Temasina iliskin Kategoriler

Deger atfetme temasinda kitabin ana ve yardimci karakterleri tarafindan deger olmadigl halde deger olarak
sunulan, yiceltilen, ulasiimasi igcin emek verilen, ona ulasmak igin yer yolun denendigi 6rtiik 6grenme sunabilecek

icerikler yer almaktadir. Bu kategoriler ve kategorilere iliskin alintilar asagida sunulmustur:

Popiiler olma kategorisinde popdularitenin yiceltilmesi, popller olmak icin ¢aba sarf etme, popdulerligin tehdit
edilecegi durumlari blyik risk olarak gérme, kullanilan dili populariteye uygun olarak se¢me, popiilarite
kazanmak amaciyla goérev almak isteme, popiiler olmak igin yalan sdyleme ve hile yapma, dersleri populerlik
kazandirma durumlarina gére degerlendirme, popiler olmak icin iyi/k6ti her durumun kullanilmasi gerekliligi

durumlari yer almaktadir. Bu kategoriye dair alinti asagida sunulmustur;
“Diin gece yatagimda yatarken aklima geldi: Sinifin En Soytarisi olabilirim.

Gergi okulda ya da disarida kimsenin beni komik filan buldugu yok ama tam oylamadan énce iyi bir numara

cekersem neden olmasin?

-Ayyyyyy! (Odretmenin sandalyesine raptiye koyar ve égretmen oturur)” (s. 206)
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Greg, populer olmayi deger olarak benimsemis bir cocuktur ve ona ulagmak icin her yolu denemeye hazirdir.
Yukaridaki alintida da 6gretmeninin sandalyesine raptiye koyarak, canini yakma pahasina, arkadaslari tarafindan

komik bulunarak popiiler olmayi amagladigi bir durum islenmektedir.

Karsi cins ile yakinlik kategorisinde karsi cinsin ilgisini gekmek isteme, karsi cinsin hoglanacagi sekilde davranma,
flort edebilmek igin caba gosterme, ilgi cekmek icin hile yapma, ders unsurlarinda flért amagh ¢ikar saglama

cabasi, kadin-erkek yakinlasmasi durumlari yer almaktadir. Bu kategoriye dair bazi alintilar asagida sunulmustur;
“Gelecek dénem sinifa girer girmez, kendime fistik gibi kizlarin arasinda bir yer bulmaliyim...” (s. 11)

Greg kizlarla yakinlasmayi ve onlar tarafindan begenilmeyi amaclayan bir ¢cocuktur. Yukaridaki alintida da Greg

’in kiz arkadaglarina olan bakis agisini gésteren bir 6rnek islenmektedir.

Dis gériiniis kategorisinde insanlari dis goriinisleriyle degerlendirme, dis goriiniis ve viicut sekline cok dnem
verme ve bunun igin ¢caba sarf etme, imajina 6nem verme, baskalarinin hosuna gitmek ve deger gormek icin dis

gorunisiin 6nemli goriilmesi durumlari yer almaktadir. Bu kategoriye dair bazi alinti asagida sunulmustur;

“Oysa simdi her sey ¢ok karmasik! Kizlar artik giysilerine, ne kadar zengin olduguna ve giizel bir popon olup

olmadigina filan bakiyorlar...” (s. 12)

Yukaridaki alintida karsi cinsin ilgisini gekmek igin dis gériiniisiin 6nemli oldugu ve buna dair uygunsuz drnekler

islenmektedir.

Degersizlestirme
Degersizlestirme temasi dersi degersizlestirme (f = 9), etkinligi degersizlestirme (f = 9), basariy! degersizlestirme
(f = 6), besini degersizlestirme (f = 2), okulu degersizlestirme (f = 1) ve temizligi degersizlestirme (f = 1) olmak

lizere 6 kategorilerinden olusmaktadir.

]

/// m\\
] ©]

1l «@a @ ]

ders (9) etkinlik (9) basari (6) besin (2) okul (1) temizlik (1)

Sekil 8. Degersizlestirme Temasina iliskin Kategoriler
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Degersizlestirme temasinda ana ve yardimci karakterlerin énemli ve anlamli kavramlara olumsuz anlamlar
yukleme, degerlerini distirme, aksi davranislarin normal sayildigi olumsuz ortiik 6grenme olusturabilecek

icerikleri yer almaktadir. Bu kategoriler ve kategorilere iliskin alintilar asagida sunulmustur:

Dersi degersizlestirme kategorisinde dersi poplilerligi tehdit etmesi, ders Urilinlerini uygunsuz ders disi amaglar
icin kullanma, dersten kagma ve derse ge¢ girmeyi amag edinme, ders mesajini degersizlestirme durumlari yer

almaktadir. Bu kategoriye dair bazi alintilar asagida sunulmustur;

“Isin en iyi taraflarindan biri de ilk derse on dakika ge¢ girmek” (s. 160)

Greg, derse ge¢ girmeyi avantaj olarak goren bir bakis agisina sahiptir ve yukaridaki alintida da dersin

degersizlestirildigi bu durum islenmektedir.

Etkinligi degersizlestirme kategorisinde ders iginde ve disinda yapilan bireysel ve toplu etkinliklerde yer alma,
etkinligi ve roli kugimseme/eziklik olarak gérme, kendini etkinlikten attirmayi planlama durumlari yer

almaktadir. Bu kategoriye dair bazi alintilar asagida sunulmustur;

“Yani tek bir aptal kelime edecegim diye her giin iki saat prova yapmak zorundayim!” (s. 108)

Okuldaki gosteride yer almanin eziklik ve rezillik oldugunu diisiinen Greg, 6gretmeninin kendisine rol vermemesi
icin elinden geleni yapar ama 6gretmen herkese kiiglik de olsa bir gdrev verir. Yukaridaki alintida da Greg ‘in bu

etkinlige bakis agisini ifade ettigi ve bu etkinligi degersizlestirdigi bir durum islenmektedir.

Basariy! dedersizlestirme kategorisinde popllariteyi basaridan Gstin tutma, basarisiz olmayr amaglama, daha
fazla sorumluluk Gstlenmemek igin bilerek basarisiz olma, basariyi kisisel ¢cikar amagli kullanilmayi planlama,

basarili kisiye lakap takma durumlari yer almaktadir. Bu kategoriye dair bazi alintilar asagida sunulmustur;

“... Ben de sonunda parmaklarimi birbirine yapistirmistim! Gergi el yazisi dersinden D aldim almistim ama olsun!

Buna dederdi” (s. 16)

Okuldaki herkes tarafindan dislanma sebebi olarak gériilen oyunda ebe olmamanin yolu isaret ve orta parmaklari
¢apraz yapmaktir. Greg de dalginlkla parmaklarini agmamak igin onlari yapistirmayi seger ancak bu durum onun
yazisini glizel yazmasini engeller ve dersten diisiik not alir. Ancak yukaridaki alintida islendigi gibi Greg, dersten

dusiik not almayi bu oyunda ebe olmaya yegleyecek bir bakis agisina sahip olarak basariyi degersizlestirmektedir.

“Beni lleri gruba dahil ettiklerini Grenince hayal kiriklidina ugradim. Ciinkii, bu fazladan bir siirii ev édevi

demek!” (s. 20)

Okulda égrenciler seviyelerine gore ileri ve Kolay olmak {izere iki gruba ayrilmaktadir. ileri grupta olmanin daha

fazla 6dev sorumlulugu getirecegini dislinen Greg ise Kolay gruba diisebilmek igin caba sarf eder ve buna ragmen
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ileri grupta oldugunu gériince Uzilur. Yukardaki alintida da Greg ’‘in basaryi degersizlestirdigi durum

islenmektedir.

Besini degersizlestirme kategorisinde besin maddelerinin tlketiminde sorumsuzca davranislar sergileme

durumlari yer almaktadir. Bu kategoriye dair alinti asagida sunulmustur;

“Buzdolabina gittim, siitii ve portakal suyunu dékiip karton kutulari kumla doldurdum.” (s. 96)

Kendisine spor aleti yapmayi planyan Greg, heniiz bitmemis olmalarina ragmen icecekleri déker ve kutularini

kullanir. Yukaridaki alintida da besinlerin ziyan edilerek degersizlestirildigi durum islenmektedir.

Okulu degersizlestirme kategorisinde okula amaci disinda ve kisisel géris ekseninde anlam ylkleme ve gercek

anlami g6z ardi etme durumu yer almaktadir. Bu kategoriye dair alinti asagida sunulmustur;

“Séylemeden gecemicem, bence ortaokul bugiine dek icat edilmis en salakga fikir! Bir yanda benim gibi heniiz

gelisimini tamamlamamis ...” (s. 9).

Temizligi dedersizlestirme kategorisinde kisisel temizligin ceza olarak yansitildigi durum yer almaktadir. Bu

kategoriye dair alinti asagida sunulmustur;

“Ama bu numara bana pahaliya patlad, ¢iinkii annem beni gériir gérmez yukari ¢ikip dus almami séyledi.” (s. 34)

Babasina spor yaptigi yalanini sdyleyebilmek igin kendisine terlemis siisii veren Grek’e annesi dus almasini sdyler.
Yukaridaki alintida da Grek’in temizlenmeyi bir ceza olarak goérdigi ve temizligi degersizlestirdigi durum

islenmektedir.

TARTISMA ve SONUC

Resmi programlarla belirtilen kazanimlardan harig olarak 6grencilerin elde ettikleri bilgi, gérus ve degerler ortik
6grenme kapsamina girmektedir (Ylksel, 2002) ve cocuklarin resmi program disinda yararlandiklari etkin
kaynaklardan birisi de ¢ocuk kitaplaridir. Bu nedenle ¢ocuk kitaplarin igeriklerinin 6rtiik 6grenmeler baglaminda
incelenmesi 6nemli goérilmektedir. Bu ¢alismada da Saftirik Greg ’‘in GUnligu kitabiyla 6rtik 6grenmeler
neticesinde ¢ocuklara ulasmasi muhtemel olumsuz iletileri tespit etmek amaglanmis ve elde edilen sonuglardan
hareketle karakter ézellikleri (f = 184), dil ve lislup (f = 80), deder atfetme (f = 42) ve dedersizlestirme (f = 28)
olmak Uzere 4 ayri temaya ulasiimistir. Her bir tema igin ulasilan olumsuz iletilerin islenme sikliklarinin yiiksek
olmasi, Tirkiye’de ve diinyada ¢ok okunanlar listesinde yer alan bu kitabin gocuklara uygunlugunu tartisma

konusu yapmaktadir.

Yapilan analizler neticesinde elde edilen bulgulardan hareketle ulasilan olumsuz ileti temalarindan en sik isleneni

karakter ozellikleridir. Karakter 6zellikleri temasi zorbalik, sorumsuzluk, bencillik, baskalarinin zor durumundan
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haz alma, duyarsizlik, kiigimseme, otoriteye itaatsizlik, saygisizlik, yalan sdyleme, hile yapma, sabote etme,
hatayi kabullenmeme, nezaketsizlik kategorilerinden olusmakta ve okuyucu olan ¢ocuklarin bu olumsuz karakter
ozelliklerini 6rnek almalarina, benimsemelerine ya da baskahramana 6ykiinmelerine sebep olabilecek nitelik ve
siklikta islendigi gortilmektedir. Cocuklar kisilik gelisim siireglerinde dncelikle yakin ¢evresinden anne ve babasi
gibi modellerle 6zdesim kurarken zamanla bu modeller yerini kitap kahramanlarina birakir (Yavuzer, 2016).
Almerico (2014)’ya gore edebiyat glicli bir egitim aracidir ve gocuklar icin okuduklari kitaplarda karsilastiklari
karakterler, glinlik hayatta karsilastiklari gercek insanlardan daha etkileyici olabilirler. Cocuk kitaplarinda
gelistirilen karakterlerin hosgorilii, paylasimci, muzip, demokratik gibi farkli ve olumlu 6zelliklerde olmalari
gocuga ok yonll bakis agisi kazandirirken sosyallesmelerine katkida bulunur (Goénen vd., 2011). Ancak yapilan
analizler sonucunda Saftirik Greg ‘in GUnligu kitabinin baskahramani Greg ’in ¢ogunlukla olumsuz karakter
ozellikleri ile gelistirildigi ve ¢ocuklar tarafindan éykinllmesi sakincali bir karakter oldugu sdylenebilir. Oysa
Glzelyurt ve Sarag¢’in (2018) akademisyen ve kitap yazarlariyla yaptiklari galismadan elde ettikleri sonuglara gére
¢ocuk kitaplarinin kahramanlari, ¢ocuklara model olabilecek, kusursuz olmayan, 6git vermeyen ve problemi ana
kahramanin ¢6zd(gi bir yapida sunulmalidir. Cocuklarin maruz kaldiklari edebiyat Girliniinin genel sosyal yasam
algilarini etkiledigi (Beckett vd., 2010) de g6z 6niine alindiginda incelenen kitapta ¢ocuklarin kisisel ve toplumsal
gelisimlerine etki edebilecek olumsuz karakter 6zelliklerinin islenmesi ve kitabin sonunda bunlarin yanlishgina

isaret edecek bir devingenlik bulunmamasi kitabin elestirilen bir baska noktasi olarak degerlendirilebilir.

Dil ve iislup temasi sokak jargonu, hakaret ve uygunsuz icerik kategorilerinden olusmaktadir. Yapilan analiz
sonucunda ise incelenen kitapta sokak jargonu (f = 35) ve hakaret (f = 28) iceren ifadelerin oldukga fazla yer aldigi
gorilmektedir. Ancak cocuk kitaplarinin en 6nemli islevlerinden biri, okuyucu ¢ocugun dil becerilerini gelistirme
ve ona dil duyarliligi kazandirmak olmaldir (Génen vd., 2011). Nitelikli ¢cocuk kitaplari; anadilin s6ézvarhgini,
yapisini, kurallarina ¢ocuklara tanitmali, onlara dykiinebilecekleri dil kullanim &rneklerini gelisim seviyelerine
uygun sekilde sunmalidir (Sever, 2007a). incelenen kitapta ise bir cocuk kitabinda yer almamasi gereken nitelik
ve nicelikte uygunsuz ifadeler bulunmaktadir. Kelime hazinesi ve dil kullanmanin énemli evrelerinden olan bu yas
grubu cocuklar igin boylesi olumsuz 6rneklerin sorunlara yol acabilecegi disiinilmektedir. Ayrica kitapta 6plisme,
ciplaklk, sigara kullanimi gibi mahremiyet ve zararh aliskanhklarin yer aldigi uygunsuz igerikler (f = 13) de
bulunmaktadir. “Hedef kitleye goérelik” ilkesini ihlal eden, ¢ocugun gelisim evrelerine uygun hazirlanmayan
metinler dil gelisimine katki saglamadigi gibi psiko-sosyal gelisimi de olumsuz etkiler (Temizytrek vd., 2016).
Cocuk kitaplari gocugun biiyime ve gelisme ¢agina, psikolojisine, sdzciik ve kavram bilgisine, algilama diizeyine
uygun bir duyarhhkla yazilmalidir (Sirin, 2000b). Glzelyurt ve Sarag¢ (2018) da calismalarinda ¢ocuk kitaplarinda
beklenen niteliklerden birinin de argo kelimelere, etiketlemelere ya da lakap takmalara yer verilmemesi gerektigi
seklindedir. Ancak Saftirik Greg’ in GUnlugl kitabinda bu niteliklere yer verilmedigi, icerikler olusturulurken
cocukla yetiskin arasindaki farkin géz ardi edildigi, kitabin cocuklarin icerisinde bulundugu gelisim dénemi dikkate

alinmadan hazirlandig1 sdylenebilir. Nedim Bal vd. (2020) de Saftirik Greg’ in GUnlUgu serisinde argo ifadeler
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kullanilmasi ve mahremiyetin ihlal edilmesinin etik ve degerler agisindan higbir yas grubuna uygun olmadigini

vurgulamaktadirlar.

Deder atfetme temasi popiiler olma, karsi cins ile yakinlik ve dis goriinls kategorilerinden olusmaktadir.
Bagkahramanin popller olmayi dersler, basari, saygi, arkadaslik, sorumluluk gibi kavramlar ve degerlerden stiin
tuttugu bu kitapla okuyucu ¢ocuklarin da popilariteye oldugundan fazla deger atfetmeleri ihtimali dogmaktadir.
Aktas Kubal (2019) da popiler ¢ocuk kitaplarindaki degerleri inceledigi ¢alismasinda Saftirik Greg’ in GUnlGgi’
nde popdilarite kavraminin bagskahraman tarafindan deger olarak benimsendigini ve kitap icerisinde popiilaritenin
bircok degerden daha sik islendigi sonucuna ulasmistir. Ayrica baskahramanin kiz arkadaslariyla flort etme ve
kendini onlara begendirme ¢abasinda olmasi, kiz arkadaslarina olan bakis agisini gésteren yasina uygun olmayan
ifadeler kullanmasi ile karsi cins ile yakinhda; diger insanlarla ve karsi cinsle olan iliskilerde dis gériiniisiin &nemli
oldugunu, estetik olmayan goriiniise sahip olmanin ise asagilanma sebebi oldugunu belirten ifadeleri ile de dis
gériiniise deger atfedildigi gorilmektedir. Her ne kadar bireylerin ergenlik doneminde karsi cinsle romantik bir
iliski kurmalari saglkh benlik gelisimleri icin dnemli olsa da (Furman & Shaffer, 2003) incelenen kitabin ilkokulun
ilk siniflarindan itibaren okundugu g6z oniline alindiginda, ortaokulda karsi cins ile romantik iliski kurma egilimi
ve sosyal cevrede kabul gérmek igin dig goriintsiin 6nemli olduguna iliskin olumsuz iletilere yer verilmis olmasi
okuyucu kitlenin sireg icerisinde olusturdugu anlam yapilarinin yanlis dayanaklar Gzerine insa edilmesine
sebebiyet verebilir. Taylor (2003) ise ¢ocuk kitaplarindaki cinsiyet kaliplari izerine, cocuklarla yaptigi analizler
neticesinde kitaplarin ¢gogunlukla erkekleri cesaretlendirirken kadinlari asagiladigini, erkek karakterlerin 6nemli
isler yaparken kadin karakterlerin ikincil rollerde yer aldigi sonucuna ulasmislaridir. Saftirik Greg’ in Gunligu ‘'nde
de erkek karakterler 6n planda tutulurken kadin karakterler baskahraman tarafindan dis goriinisleriyle
degerlendirilen ve bu niteliklerine gére deger bulan karakterlerdir. Yine bu kitapta kadin ve erkek bedeninin bu
yas grubuna uygun olmayan 6zellikleriyle islendigi sdylenebilir. Ayrica ilkokul seviyesinde ¢ocuklarin dikkatlerinin
dis goriintuse ve ozellikle estetik olmaya c¢ekilmesi ¢cocuk kitaplarinda yer almamasi gereken bir unsur olarak
disinilmektedir. Cocuk kitaplarinda guzelligin goriinenin 6tesinde ve karakter ozelliklerinde aranmasi

gerektigine dair icerikler sunulmasi beklenmektedir.

Degersizlestirme temasi dersi, etkinligi, basariyi, besini, temizligi ve okulu degersizlestirme kategorilerinden
olugmaktadir. Bagkahraman olan Greg’ in dersleri Gnhemsemeyen, basarili olmay eziklik olarak goren, basariy
popdulariteden Ustiin tutan, basarisiz olmak icin ¢caba sarf eden, derslerden kagmak igin firsat kollayan, derslerin
popilariteye hizmet etmesi gerektigini diisiinen bir 6grenci olarak dersi ve basariyi; ‘bugiine dek icat edilmis en
salakga fikir” ifadesi ile de okulu degersizlestirdigi soylenebilir. Ancak cocuk kitaplarinda okul, basari ve derslere
dair boylesi olumsuz islenislere yer verilmesi cocuklarin bu kavramlara yiikledikleri anlamlarin yanlis 6rneklerden
harekete olusmasi, degismesi ya da asinmasina sebep olabilir. Erdal ve Yurtseven Yilmaz’a (2018) gore de ana
kahramanin okula karsi bakis acisi okuyucu ¢ocuklarin bakis acilarini da etkileyebilecek niteliktedir. Ayrica kitapta
okulda yapilan etkinliklerde yer almanin eziklik ve alay konusu olma sebebi olarak islendigi hatta baskahramanin

kendisini etkinlikten attirmayi planladigi ve sirasi geldigi halde gorevini yerine getirmeyerek etkinligi
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degersizlestirdigi durumlara da rastlanmaktadir. Okul, her ne kadar bireylere mesleki geleceklerine dair kazanim
saglasa da onlarin topluma aktif katilimlari konusunda ihtiyaci olan becerileri edinme firsati da sunar (Hewitt,
2006). Dolayisiyla okullarin akademik oldugu kadar sosyal gelisimi destekleyen kurumlar oldugundan hareketle
okulun ve etkinliklerin degersizlestirildigi islenigler elestirilebilecek bir diger noktadir denilebilir. Ayrica diinyada
gida malzemesine ulagsmakta blyiik zorluklar yasayan hatta hayatini kaybeden cocuklar varken ve okullar ve
medya araciligiyla tasarruf farkindaligi olusturulmaya calisilirken fazla gelen yiyecekleri tuvalete, kutularini
kullanmak igin ise icecekleri lavaboya dokmek besininin degersizlestirildigi durumlardir. Yine baskahramanin
temizlenmeyi ceza olarak goren bir cocuk olmasi da temizligi Gnemseyen toplumumuz ve saglik icin olumsuz olan

bir diger ileti olarak degerlendirilebilir.

Bu galisma kapsaminda yapilan analizler ve yukarida sunulan sonuglardan hareketle Saftirik Greg’ in GUnligu
isimli kitabin icerdigi olumsuz iletiler ve olusabilecek olasi 6rtiilk 6grenmeler neticesinde ¢ocuklar icin sakincal
niteliklere sahip oldugu séylenebilir. Ozellikle ana kahramaninin olumsuz karakter ézellikleriyle ve duragan olarak
gelistirildigi; dil kullaniminin yasinin oldukga tzerinde oldugu ve ¢ocuk kitaplarinda yer almamasi beklenen sokak
jargonu, hakaret ifadeleri ve uygunsuz icerikler barindirdigi; popiler olma, karsi cinsle yalinlik ve dis gériinis gibi
kavramlara gereginden fazla deger yiklenirken; ders, etkinlik, basari, okul, besin ve temizlik kavramlarinin
iclerinin bosaltildig1 ve degerlerinin dlstrildigi gorilmektedir. Dolayisiyla ¢cok satanlar listesinde yerini koruyan
bu kitap araciligiyla ¢ocuklara istenmedik modeller ve 6rtik 6grenmeler sunuldugu, gelisim dénemindeki

okuyucu kitle icin kitabin uygunlugunun tartisilir oldugu sonucuna ulasilmaktadir.

Saftirik Greg’ in 6zgin yazl tipi ve resimlerden olusan basit anlatimiyla her seviyedeki cocugun kolaylikla
okuyabilecegi bir kitap olarak tlkemizde de hem ilk hem de ortaokul 6grencilerince siklikla tercih edilen kitap
serilerindendir. Saftirik Greg’ in GUnlGgl’ nin c¢ocuklar tarafindan sevilerek okunmasinin nedenleri
baskahramaninin okuyucu yas seviyesinde olmasi, konusunun cocuklarin yasamsal gercekligine dayanmasi ve
tlriintn mizah olmasidir (Karababa & Alamdar, 2017). Ancak ¢ocuklarin okuduklari karakterlere éykiindikleri gibi
(Sever, 2007), mizahi unsurlari hayatlarina tasima egilimde olduklari da g6z 6niline alinmalidir. Mizahin kullanim
amaclari géz 6niine alindiginda bireyin kendisi ve baskalarini kabul etme, hosgori ve iyilikseverligi amaglayan
saglikli; kendisi ve baskalarina zarar veren/yaralayan sagliksiz mizah tirlerinde siniflandirildigi gérilmektedir
(Yerlikaya, 2007). Cocuklara sunulan mizahi unsurlarin kendini gelistirici ve katilimci mizah tarzinda olmasi;
saldirgan ve yikici mizahi unsurlari barindirmamasi beklenmektedir (Yerlikaya, 2007). Ancak incelenen ¢ocuk
kitabi her ne kadar mizahi tiirde yazilmis olsa da mizahin bahsi gegcen olumsuz tarzlarinda islendigi goriilmekte ve
kitabin bu niteligiyle de incelenmesi gerekli gérilmektedir. Fingon’ un (2012) okuma gigliigii yasayan 6grencilerle
yaptigl calismanin gozlemleri de ¢ocuklarin Saftirik Greg’ in GUnlUgl’ ni gonulli olarak sectiklerini, kitaptaki
metin ve resimleri okurken ¢cok eglendiklerini ve zorlanmadiklarini géstermektedir. Saftirik Greg’ in GlinlGg{’ niin
de cocuklar tarafindan c¢ok tercih edilmesinden yola ¢ikarak icerdigi olumsuz iletilere ragmen ¢ocuklarda okuma
zevk ve aliskanhgini gelistirdigi diistinilebilir. Spanothymiou vd. (2015) cocuklarin literatiirdeki kahraman ve koti

adamlari degerlendirdigi ¢alismasinda, ¢ocuklarin Greg’ i komik ve yaramaz olarak degerlendirdiklerini tespit
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etmistir. Kitabin ana karakteri kahraman degil, anti-kahraman (Mackey, 2014) niteligi tasimaktadir. Bu 6zelligi ile
cocuklarin kitabin ana karakteri olan Greg’ i model almayacaklari da distnlebilir. Ancak kitabin iceriginde Greg’
in karakter o6zelliklerinin yani sira baska olumsuz iletiler igerdigi de gz 6ninde bulundurulmaldir. Bu nedenle
cocuklari eglendirerek okuma motivasyonlarini artirabilecek bir kitap olsa da igerdigi iletiler ile isledigi ortik

programin MillT Egitim Bakanliginin resmi programinda hedeflenen kazanimlar ile 6rtismedigi sdylenebilir.

ONERILER

Saftirik Greg’ in Gunlugu isimli kitapta yer alan olumsuz iletilerin incelendigi bu ¢alismadan hareketle; kitabi
okuyan c¢ocuklar tGzerinde onlarin algilarini, gorislerini ve tutumlarini inceleyen arastirmalar yapilabilir. Bunun
yani sira ebeveynler ve 6gretmenlere Saftirik Greg’ in GUnlUgl’ niin icerdigi olumsuz iletiler konusunda kitabi
okuyan cocuklarda farkindalik olusturacak konusma/tartisma etkinlikleri yapmalari 6nerilebilir. Cok satanlar
listesinde yer alan diger kitap, dergi, film, ¢izgi film ve oyunlar da ¢ocuklara sunduklari 6rtiik 6grenme ortamlari
ve iletileri bakiminda incelenebilir. Ayrica g¢ocuklarin, ebeveynlerin ve 0Ogretmenlerin bu kitaplari segme
motivasyonlari Gzerinde galisilabilir. Cok satanlar listesinde yer alan kitaplar da dahil olmak Gzere gocuklara
yonelik Grinlerin (dergi, film, cizgi film, animasyon, oyun) iceriklerinde yer alan olumsuz iletileri ayirt edebilme

ve bunlardan dogru ¢ikarimlar yapabilme becerilerini ortaya koyan ¢alismalar yapilabilir.

ETiK BEYAN

Bu makalede dergi yazim kurallari, yayin ilkeleri, arastirma ve yayin etigi ve dergi etik kurallari takip edilmistir.

Makale ile ilgili dogabilecek her turli ihlalde sorumluluk yazarlara aittir.

Yazar(lar)in Katki Orani Beyani: Bu arastirmada birinci yazar %60 ikinci yazar %40 oraninda katkida bulunmustur.
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