I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Kémiircii, I. & Mohan Kémiirci, H. (2021). The Mediating Role of Socio-Economic Status

J\J @ ;J E c in the Relationship between Problem-Focused Coping Strategies and Test Anxiety in
R

Conservatory Students, International Journal of Eurasian Education and Culture , 6(13),
819-847.

(ISSN: 2602-4047) DOI: http://dx.doi.org/10.35826/ijoecc.394
Article Type (Makale Tiir(): Research Article

THE MEDIATING ROLE OF SOCIO-ECONOMIC STATUS IN THE RELATIONSHIP
BETWEEN PROBLEM-FOCUSED COPING STRATEGIES AND TEST ANXIETY IN
CONSERVATORY STUDENTS

ilker KOMURCU
Assoc.Prof., Zonguldak Biilent Ecevit University, Zonguldak, Turkey, ilkerkomurcu@gmail.com
ORCID: 0000-0001-5692-4040

Hacer MOHAN KOMURCU
Lecturer Dr., Zonguldak Biilent Ecevit University, Zonguldak, Turkey, hacermohan@gmail.com
ORCID: 0000-0002-3162-5236

Received: 12.01.2021 Accepted: 18.05.2021 Published: 14.06.2021

ABSTRACT

The aim of the study is to test the model developed in order to determine whether there is a
mediator role of socio-economic status in the relationship between problem-focused coping
strategies and test anxiety of conservatory students. The importance of research stems from the
fact that it determines the mediating role of socio-economic status in the relationship between
problem-focused coping strategies and test anxiety. The research is a descriptive research and
designed in a relational survey pattern, which is one of the quantitative research methods. The
research group consists of 92 students (age range = 18 to 23) who receive education at the
undergraduate level. Data related to problem-focused coping strategies “Coping Style Scale”, test
anxiety “Test Anxiety Inventory” and socio-economic status “Socio-Economic Status Inventory”
were conducted. Research data was analyzed through correlation analysis, Confirmatory Factor
Analysis (CFA), Mediation Analysis. SPSS and AMOS programs were used for data analysis. In Model
1, the relationship between problem-focused coping and test anxiety was examined and the
regression coefficient between the two variables was determined as f = -.56 (p< .001). The
mediating role of socio-economic status in the relationship between problem-focused coping style
and test anxiety in Model 2 was examined. It was observed that the regression coefficient between
the problem-focused coping style and test anxiety decreased to B = -.30 and although the p value
was significant, the p value and fit indices of Model 2 decreased compared to Model 1. According
to the findings, it is seen that socio-economic status has a mediating effect between the problem-
focused coping style and test anxiety among conservatory students. According to the bootstrap
confidence interval, the socio-economic status has a partial mediating effect between the
problem-focused coping style and test anxiety. The result of this research revealed that socio-
economic status was found to be a partial mediator in the relationship between problem-focused
coping strategies and test anxiety in conservatory students.

Keywords: Test anxiety, coping with stress, problem-focused strategy, socio-economic status,
conservatory education, music, mediation analysis.
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INTRODUCTION

The survival urge, which is a common feature of all living beings, requires being alert to dangers in nature. This
vigilance situation, which accompanies the survival instinct in the nature of the living being, also includes feelings
such as fear and worry. It can be said that the struggle of primitive living creatures in nature is similar to the
struggle of modern human to become an individual in society. In both cases, many factors can be perceived as
threats to the continuation of the vital functions of the living thing. Anxiety has been defined as a feeling of
intense concern and fear occurring against any phenomenon perceived as a threat (May, 1950; Peleg-Popko,
2004; Stanley & Beck, 2000; Uzbay, 2002). The earlier discussions about anxiety can be seen in the philosophy of
existentialism. Kierkegaard, the founder of existentialist philosophy, and Heidiger and Sarte, who were
representatives of the same movement, discussed the phenomenon of anxiety from different perspectives. As a
common view, these philosophers associated anxiety with a state of insecurity and unrest of a human who has
lost his/her sense of purpose and has detached himself/herself from society and historical context. They

accepted this situation as the fundamental reality of humans.

The word anxiety is used instead of the word worry in psychoanalysis. Freud is the first theorist to use the word
anxiety instead of worry (Gegtan, 2006). However, it is seen that Kierkegaard and Heidegger also used the word
"Angst" which is based on the same etymological origin. Freud (1926) considered that human beings try to
protect themselves and survive, against nature and society. He stated that this condition reveals the anxiety
motive and this motive is one of the most important factors affecting human behavior. Freud puts the anxiety
motive in the center of human existence like Kierkegaard (2006). While anxiety was previously considered as a
symptom of disorders related to the nervous system, it was first described as an illness named "anxiety disorder"

with Freud.

One of the types of anxiety is test anxiety, which creates negative emotions such as concern, fear, and
restlessness. As Zeidner (2004) notes, tests have the potential to create anxiety in terms of influencing
individuals' projections for the future. Lazarus and Folkman (1984) also stated that students evaluate the test
situation as threatening and challenging. Based on the general definition of anxiety, test anxiety can be defined
as the occurrence of emotional situations such as concern, restlessness, and fear due to the possibility of failing

a test in the future.

Anxiety is associated with stress and has been defined as a phenomenon that occurs as a result of stress. Lazarus
(1966) also states that anxiety is a product of stress. Misra and McKean (2000) also note that the expectation of

success in the test creates stress. They draw attention to the relationship between test anxiety and stress.

It is generally accepted that the word stress has been used since the 17th century and is a French origin term
(Altuntas, 2003). Stress as a medical term was first used by Claude Bernard in 1859 (Fink, 2017). Bernard made
studies on how to protect the cells from the negative effects of this factor. Hans Selye carried out the first

comprehensive studies on stress in the second half of the 20th century. Selye observed the patients with various
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diseases developed a common response to different stressful stimuli and he studied the effects of stress on the
individual. According to Selye (1976), stress is the nonspecific response of the body to any demand. Richard
Lazarus is the first researcher who studied stress in the behavioral sciences. Lazarus and Folkman (1984) state
that stress results from an imbalance between demands and resources. Based on different definitions, stress can
be defined as psychological pressure or tension that occurs against stimuli that strain the individual's capacity
for psychological, social, or physical adaptation. Gugli (2001) refers to this situation as an exertion beyond an
individual's capacity. According to Graham (1999), stress is associated with the concepts of tribulation and
difficulty. Although there are different definitions of stress in the literature, these definitions are mainly
associated with concepts such as tribulation, difficulty, pressure, and tension. In the light of different definitions,
stress can be expressed as a psychological pressure or tension that occurs against stimuli that strain the

individual's capacity for psychological, social, or physical adaptation.

Coping with stress is the whole of the reactions given to reduce or eliminate the effect of stressors (Ugman,
1990). According to Lazarus and Folkman (1984), coping strategies are divided into two general types as problem-
focused and emotion-focused. Problem-focused coping aims to do something to solve the problem or change
the source of stress. Emotion-focused coping aims to reduce or manage emotional distress. The problem-focused
method shows a constructive and cognitive approach tendency to stress, while the emotion-focused method
tends to perceive coping as a situation to endure. Lazarus and Folkman (1984) state that individuals who use
problem-focused coping style try to cope with the problem consciously and rationally, while those who use
emotionally-focused coping style tend to escape from the struggle and accept the situation. Many studies are
linking problem-based stress coping with positive personality traits. For example, Sahin and Durak (1995) found
a positive correlation between life satisfaction, general optimism, hope for the future scores, and problem-
focused stress coping strategies while a negative correlation between emotional/passive coping strategies. In
research conducted by Erdem (2016) on teachers of the mentally disabled (n = 245), it was determined that the
internal locus of control has the power to predict problem-focused coping behaviors positively while emotion-
focused coping behaviors negatively. Celikkaleli and Giindiz (2019) found a positive relationship between
problem-focused coping and positive personality types while a negative relationship between problem-focused
coping and neurotic personality types in their research on 465 adolescents. Lazarus and Folkman (1984) state
that individuals who use problem-focused coping style try to cope with the problem consciously and logically,
while those who use emotionally-focused coping style tend to escape from the struggle and accept the situation.
Patel and Kleinman (2003) stated that stress and anxiety factors are related to the economic level and individuals

from families with low economic levels are more exposed to stress and anxiety factors.

The science of sociology tries to explain the characteristics of modern society by dividing it into various layers.
Especially the production relations that emerged after the industrial revolution and the formation of the working
class made this stratification process more evident. While Karl Marx (2004) explains the origin of the stratification
system with economic conditions, Max Weber (2005) argues that variables such as ownership and consumption

pattern are also determinants in addition to the economy.
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Socio-economic status is a system of social stratification formed by a combination of social and economic
parameters. In the studies conducted to determine the socio-economic status in recent years, education is
accepted as an important paradigm (Savagne, 2000). Although education is an important paradigm in
determining the social stratum, the effect of socio-economic status on educational processes cannot be ignored
considering the increasing education expenses day by day and the different living conditions of the social strata.
For example, Sengdniil (2013) states that socio-economic status can have an effect on family members' stress
and this can affect the development of children. Conger and Dogan (2007) also state that there is a relationship

between the socio-economic status of families and the academic achievements of children.

The mediating role of socio-economic status in the relationship between problem-focused coping strategies and
test anxiety was examined in this study. The study aims to test the model developed to determine whether there
is a mediator role of socio-economic status in the relationship between problem-focused coping strategies and

test anxiety of conservatory students.

METHOD

Models of Research
This descriptive correlational research was conducted to examine the mediator role of socio-economic status in
the relationship between problem-focused coping strategies and test anxiety in conservatory students. Research

models are presented in Figure 1.

Model 1 Model 2
Problem-focused Test Anxiety Socio-Economic
Coping Strategies > (ANXIETY) Status
(STRESS) (SES)
Problem-focused Test Anxiety
Coping Strategies > (ANXIETY)
(STRESS)

Figure 1. Research Models
Participants
Data were collected from a total of 92 conservatory students from Zonguldak Biilent Ecevit University.
Participants’ age ranged from 18 to 23. The study group was determined by random sampling method among
thefirst, second, third, and fourth graders students studying at the undergraduate level. The study group includes
the branches of theatre, opera, music, and instrument making. The approval to conduct the study was obtained
from the Human Research Ethics Committee of the Zonguldak Biilent Ecevit University, with the permission dated

28.09.2020 and numbered 873. The demographic characteristics of the sample are shown below.
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Table 1. Frequency and Percentage Distributions Regarding the Demographic Characteristics of the Students

Variables Groups f %
Female 34 36.95
Gender Male 58 63.05
Total 92 100
Theatre 47 51.09
Opera 25 27.17
Branch Music 9 9.78
Instrument Making 11 11.96
Total 92 100
1st 13 14.13
2nd 27 29.35
Grade 3rd 31 33.7
4th 21 22.82
Total 92 100
Measures

Coping Style Scale. This scale was developed by Lazarus and Folkman (1984). The scale was adapted into the
Turkish language by Sahin and Durak (1995) to measure the coping styles of university students. There are 30
items in total which are presented in a four-point Likert-type scale ranging from 1 (not strong) to 4 (very strong).
There are five subscales; “Self Confident (8-10-14-16-20-23-26 items)”, “Helpless (3-7-11-19-22-25-27-28
items)”, “Submissive (5-13-15-17-21-24 items)”, “Optimistic (2-4-6-12-18 items)” and “Seeking of Social Support
(1-9-29-30 items). The scale has two-dimensional structure; “Problem-focused Style” and “Emotional Oriented
Style”. Problem-focused style includes self confident, optimistic, and seeking social support. Emotional oriented
style includes submissive and helpless. Sahin and Durak (1995) found internal consistency coefficients for all
subscales between .45 and .80. A five-factor structure of the scale was tested by confirmatory factor analysis and
the compliance value was found to be within acceptable limits (x* /sd= 1.450, GFI=.736, CFI=.949, IFI=.950,
TLI=.944, RMSA=.035, SRMR=.073).

Test Anxiety Inventory. The test anxiety inventory (TAl) was developed in 1980 by Spielberger and a group of
Ph.D. students to measure the individual's anxiety during a test or evaluation (Oner, 1990). The inventory was
adapted to Turkish by Oner and Albayrak in 1990. The internal consistency of the inventory adapted to Turkish
was found to be between the highest 0.89 and lowest 0.73 alpha values. The inventory has two sub-dimensions
“Emotionality” and “Worry”. The “emotionality” subscale highlights the stimulation of the autonomic nervous
system, which forms the physiological aspect of the test anxiety while the “worry” subscale highlights the
cognitive aspect of test anxiety. The test anxiety inventory consists of 20 questions in total which are presented
in a four-point Likert-type scale ranging from (1) hardly ever, (2) sometimes, (3) often, (4) almost always. The
total score of TAl ranged from 20 to 80. The goodness-of-fit statistic results showed that the scale was convenient

for the present study (x? /sd=1.453, GFI=.798, CFI=.968, IFI=.969, TLI=.963, RMSA=.073, SRMR=.025).

Socio-Economic Status Inventory. The Socio-Economic Status (SED) Measurement Tool was used to determine

the socio-economic status of the students in the study. The measurement tool was developed by Kalaycioglu et
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al. (2010). The measurement tool takes the household as the unit of measurement. It includes information about
income, job/occupation, property, education, and home possessions. The following formula is used in

determining the socio-economic status in the measurement tool.

SED = 30.978 + Average of household education x 0.775 + Per Capita Income x 0.003 + House x 1.975 + Second
House x 1.975 + Automobile x 1.975 + Heating Type of House x 1.775 + Dishwasher x 1.775 + Second TV x 1.775 +
DVD Player x 1.775 + Internet Connection x 1.775 + Household Job Status Score x 6.446

Exploratory Factor Analysis and Reliability Analysis of the Scales

Table 2. Factor and Reliability Analysis of the Coping Style Scale

Factor Name Items Factor Loadings Cronbach’s Alpha Explained Variance
S1 ,677
S2 ,843
S3 ,822
S4 ,833
Helpless 5 842 ,969 43,066
S6 ,858
S7 ,885
S8 ,895
S9 ,793
S10 ,954
S11 ,807
Self Confident S12 ,828 ,965 17,455
S13 ,813
S14 ,842
S15 ,823
S16 ,874
S17 ,954
o s18 ,850
Submissive <19 841 ,960 12,890
S20 ,736
S21 ,885
S22 ,882
S23 ,845
Optimistic S24 ,810 ,941 6,665
S25 ,782
S26 ,777
S27 ,921
; i S28 ,917
oot 529 954 978 4942
S30 ,962
Total 82,532
The Kaiser-Meyer-Olkin Measure of Sampling Adequacy ,880
X2 3358,152
df 435
p ,000

824



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Table 3. Factor and Reliability Analysis of the Test Anxiety Inventory

Factor Name Items Factor Loadings Cronbach’s Alpha Explained Variance
K1 ,900
K2 ,851
K3 ,874
. . K4 ,859
Emotionality K5 850 ,979 41,685
K6 ,869
K7 ,860
K8 ,904
K9 ,905
K10 ,769
K11 ,680
K12 ,803
K13 ,835
K14 ,846
Worry K15 816 ,945 31,264
K16 ,879
K17 ,703
K18 ,751
K19 ,877
K20 ,677
Total 72,949
The Kaiser-Meyer-Olkin Measure of Sampling Adequacy ,935
X2 2290,604
df 190
p ,000

Confirmatory Factor Analysis

Table 4. Confirmatory Factor Analysis of the Coping Style Scale and Test Anxiety Inventory

Fit Indexes Good Fit Values Acceptable Fit Values Coping Style Scale Test Anxiety
Inventory
X2 /sd <2 <5 1,450 1,453
GFI >0,90 0,89-0,85 ,736 ,798
CFI >0,95 0,90-0,95 ,949 ,968
IFI >0,95 0,90-0,95 ,950 ,969
TLI >0,95 0,90-0,95 ,944 ,963
RMSA <0,05 0,06-0,08 ,035 ,073
SRMR <0,05 0,06-0,08 ,073 ,025

Note 1. Kline, 2011; Schumacker and Lomax, 2010; Wang and Wang, 2012. Baumgartner and Homburg, 1996, Marsh et al.,
2006; Browne and Cudeck, 1993; Schermelleh-Engel et al., 2003.

As a result of the confirmatory factor analysis, it is seen that the GFI values of both scales do not meet the
acceptance level. However, as Simsek (2007) stated, it is known that the GFl value is affected by the sample size
in the confirmatory factor analysis. Due to the small size of the research sample, the IFl and CFl values, which are
less sensitive to the sample size, were taken into account. Values that exceed .90 are regarded as acceptable for
these indexes (Simsek, 2007; Stimer, 2000). Likewise, since the value of 2 is affected too much by the sample
size, the value of x2 may be outside the fit limits as long as the sample size is not too large (Schumacker & Lomax,

2010). As a result of the confirmatory factor analysis, it was seen that the fit values of the scales used in the study
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were within acceptable limits. In the light of these values, it can be said that the structure of the measuring

instruments fit well for this study.

Procedure

Firstly, necessary approvals were taken from the Human Research Ethics Committee of the Zonguldak Biilent
Ecevit University, with the permission dated 28.09.2020 and numbered 873. After the appointment, data were
collected by the authors. The participants were informed about the study and confidentiality principles were
explained to the students. Data were collected in a classroom environment within a course duration of 50

minutes.

Data Analysis

In the analysis of the data, firstly, missing and extreme values were determined. 7 data were excluded from the
scale whose Z value was outside the + 3 range. The analysis continued with 85 data. Mahalanobis distance value
was examined to determine the multivariate outliers. At this stage, no data was extracted from the analysis.
Kurtosis and skewness values of 85 participants were examined. These values were found to be between -1.5
and +1.5. Tabachnick and Fidell (2013) state that kurtosis and skewness values between 1.5 and +1.5 meet the
normality assumption. These values show that the distribution of the data is normal. Bootstrapping with 1000

times was applied for this research as well and thus, bootstrap coefficient, confidence intervals were obtained.

FINDINGS

Before conducting Structural Equation Modeling analysis, exploratory and confirmatory factor analysis was
performed for each measurement. Exploratory and confirmatory factor analysis studies revealed that the scales
were reliable and valid data collection tool to determine the coping style and test anxiety of conservatory

students.

The calculated means and standard deviation, Pearson correlations coefficient were computed in order to
determine the interrelationships among problem-focused coping, test anxiety, socio-economic status. And also

kurtosis and skewness values of the scales were calculated.

Table 5. Pearson Correlations Among Variables

X Sd ANXIETY SES Skewness Kurtosis
ANXIETY 2,4565 ,74888 ,278 -,951
SES 3,0824 1,30212 -,656™" -,90 -1,088
STRESS 2,5328 ,53965 -,481™ ,528"" -,100 -,864

Note 2. p<.01 STRESS: Problem-focused coping strategies; ANXIETY: Test anxiety; SES: Socio-Economic Status

According to the findings in Table 5, test anxiety was found to be negatively correlated with problem-focused
coping strategies (r=-.48, p<.01), and socio-economic status (r=-.67, p<.01). Problem-focused coping strategies

positively correlated with socio-economic status (r= .53, p<.01).
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Note 3. SC: Self Confident; OPT: Optimistic; SSS: Seeking social support; STR: Problem-focused coping strategies; ANX: Test
anxiety; EMO: Emotionality; WRY: Worry

Figure 2. Model 1

According to the data of fit indices for Model 1, the values are at an acceptable level (x> =815,206, x?/sd = 1,396,
IFI= .945, RMSEA=.069, CFl=.945, SRMR = .065, TLI=.940). According to this validated model, problem-focused

coping strategies negatively predict test anxiety (B=-.56).
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Note 4. SC: Self Confident; OPT: Optimistic; SSS: Seeking social support; STR: Problem-focused coping strategies; ANX: Test
anxiety; EMO: Emotionality; WRY: Worry; SES: Socio-Economic Status

Figure 3. Model 2

According to the data of fit indices for Model 2, the values are at an acceptable level (x> =873,528, x* /sd = 1,413,
IFI=.941, RMSEA=.070, CFl=.940, SRMR =.067, TLI=.935). According to the validated model 2, problem-focused
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coping strategies positively predict socio-economic status (B= .64, p<.001) but negatively predict test anxiety (B=

-.30, p<.005). In addition to this, socio-economic status negatively predicts test anxiety (B= -.46, p<.001).

Table 6. Regression and Variance Values according to Analysis Conducted on Models

Regression Coefficients STD Bias
%95
B B S.E. C.R. Lower Upper
Limit Limit
SES <«— STRESS ,638 1,568" ,276 5,673
ANXIETY <€— SES -,461 -,284" ,070 -4,055
ANXIETY €— STRESS (Direct Effect) -,300 -,456™
ANXIETY <€— STRESS (Total Effect) -,594 -,902
ANXIETY €4— SES <— STRESS (Indirect Effect) -,294 -,446 -,450 -,166
Explained Variance Values R2
SES 43
STRESS 23

Note 5. * p<.001, ** p<.005, STRESS: Problem-focused coping strategies; ANXIETY: Test anxiety; SES: Socio-Economic Status

The mediating effect of socio-economic status in the relationship between problem-focused coping style and test
anxiety was examined by using the structural equation model. In Model 1, the relationship between problem-
focused coping and test anxiety was examined and the regression coefficient between the two variables was
determined as B = -.56 (p< .001). The mediating role of socio-economic status in the relationship between
problem-focused coping style and test anxiety in Model 2 was examined. It was observed that the regression
coefficient between the problem-focused coping style and test anxiety decreased to B = -.30 and although the p

value was significant, the p value and fit indices of Model 2 decreased compared to Model 1.

According to the findings, it is seen that socio-economic status has a mediating effect between the problem-
focused coping style and test anxiety among conservatory students. According to the bootstrap confidence
interval, the socio-economic status has a partial mediating effect between the problem-focused coping style and
test anxiety (Burmaoglu et al.,, 2013; Byrne, 2001; Cheung & Lau, 2008; Howell, 2010; MacKinnon, 2008;
MacKinnon et al., 2007).

CONCLUSION and DISCUSSION

This descriptive correlational research was conducted to examine the mediator role of socio-economic status in
the relationship between problem-focused coping strategies and test anxiety in conservatory students. As a
result of the research, it was seen that the usage of problem-focused coping strategies was a predictor of test
anxiety among conservatory students. According to the results of the study, as the problem-focused coping
strategies of the students increase, their test anxiety decreases. Test anxiety is one of the main types of anxiety
that occurs in life in general, but especially in student life. The effects of intense anxiety on quality of life have
been revealed in various studies. According to the results of this study, it can be said that as the level of using
problem-focused coping strategies of conservatory students increases, their test anxiety levels may decrease.
Since the tests of conservatory education are based on performance, it can be said that symptoms such as panic,

restlessness, inability to stay calm, sweaty hands, shortness of breath, dry mouth, heart palpitations, which are
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frequently observed in students during tests, can be reduced by using problem-focused coping strategies. Nagel
states that (1990) such symptoms occur due to the possibility of humiliation as a result of failure at the time of
performance. Kenny states that (2011) if the anxiety during the performance is not at a normal level, it may affect
the musical performance negatively. For this reason, conservatory students need to use problem-focused coping

strategies in order to keep their test anxiety at a normal level.

One of the results of the study is that the socio-economic status of the students affects test anxiety. Another
expression is that the socio-economic level is a significant predictor of test anxiety. In this relationship which is
reverse direction, it has been observed that as the socio-economic level of the student's increases, there is a
decrease in test anxiety, or other words, as the socio-economic level decreases, test anxiety increases.
Considering the negative relationship between intensive test anxiety and student achievement in performance
tests and the positive relationship between socio-economic level and student achievement, it can be said that
the positive relationship between socio-economic level and test anxiety can be expected. It is considered that
especially negative economic conditions create pressure on students to start earning money as soon as possible,

and this pressure may be effective in increasing test anxiety.

Within the scope of the research, it was observed that there is a significant relationship between problem-
focused coping strategies and socio-economic status. According to the results of the study, it has been observed
that students with a high socio-economic status are more prone to use problem-focused coping strategies. The
mediating role of the socio-economic status in the relationship between problem-focused coping strategy and
exam anxiety was examined, and in the light of the data obtained, it was concluded that the socio-economic
status had a partial mediating role between problem-focused coping strategies and exam anxiety. According to
this result, socio-economic status can explain some of the relationships between problem-focused stress coping

strategy and test anxiety.

RECOMMENDATIONS

According to research results, conservatory students with low socio-economic status can be said to be in a
disadvantaged group both in terms of using problem-focused coping strategies and in terms of test anxiety levels.

In the light of the researches, it can be said that both variables affect student achievement.

Since it is not possible to intervene directly in the variables that determine the socio-economic status of students
in educational processes, it is necessary to provide additional support to students with a low socio-economic
status to cope with stress and reduce test anxiety. It is considered that in order to reduce the negative effects of
these factors, which constantly interact with each other and prevent students from using their full capacity, it is

necessary to provide psycho-social support as well as academic counseling.
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KONSERVATUVAR OGRENCILERININ PROBLEM ODAKLI STRESLE BASA CIKMA
TARZLARI iLE SINAV KAYGILARI ARASINDAKI iLiSKIDE SOSYO-EKONOMIK
DUZEYIN ARACI ROLU

0z

Calismanin amaci, konservatuvar 6grencilerinin problem odakli basa ¢ikma stratejileri ile sinav
kaygilari arasindaki iliskide sosyo-ekonomik durumun araci roliiniin olup olmadigini belirlemek
amaciyla gelistirilen modeli test etmektir. Arastirmanin 6nemi, problem odakli basa ¢ikma
stratejileri ile sinav kaygisi arasindaki iliskide sosyo-ekonomik durumun araci rollinin
belirlenmesinden kaynaklanmaktadir. Arastirma betimsel bir arastirmadir ve nicel arastirma
yontemlerinden biri olan iliskisel tarama modelinde tasarlanmistir. Arastirmanin ¢alisma grubunu
lisans dlzeyinde sanat egitim alan toplam 92 konservatuvar 6grencisi olusturmaktadir.
Arastirmada veri toplama araci olarak; Giiney Florida Universitesi tarafindan Spielberger, Serason
ve Osterhouse’a ait olmak Uzere (¢ farkh kaygi envanteri kullanilarak gelistirilen, Tirkge'ye
uyarlamasi ise Oner ve Albayrak (1990) tarafindan yapilan “Sinav Kaygisi Envanteri”; Lazarus ve
Folkman tarafindan gelistirilen, Tlrkce’ye uyarlamasi Sahin ve Durak tarafindan yapilan “Stresle
Basa Cikma Tarzi Olgegi”; ve 6grencilerin sosyo-ekonomik durumlarina iliskin verileri toplamak igin
“Sosyo-Ekonomik Diizey Olgegi” kullanilmistir. Arastirmada degiskenler arasindaki iliskileri
belirlemek amaciyla regresyon analizi, aracilik roll analizi ve dogrulayici faktér analizi kullaniimustir.
Verilerin Analizinde SPSS22 ve AMOS 23 programlarindan yararlaniimistir. Model 1’de problem
odakli stresle basa gikma tarzi ve sinav kaygisi iliskisi incelenmis ve iki degisken arasindaki regresyon
katsayist B = -.56, p>.001 olarak tespit edilmistir. Model 2’de sosyo-ekonomik diizeyin araci
degisken olarak etkisi incelenmis, problem odakli stresle basa ¢citkma tarzi ve sinav kaygisi arasindaki
regresyon katsayisinin B = -.30’a dustligli ve anlamli olmakla birlikte p degeri ve iyilik uyum
indekslerinin degerlerinin Model 1’e gore azaldig1 gorilmustir. Elde edilen verilere goére sosyo-
ekonomik diizeyin problem odakl stresle basa ¢ikma tarzi ve sinav kaygisi arasinda araci bir etkiye
sahip oldugu goérilmektedir. Ozylikleme (bootstrap) giiven araligi verilerine gére de sosyo-
ekonomik diizeyin problem odakl stresle basa ¢ikma tarzi ve sinav kaygisi arasinda kismi aracilik
etkisinden soz edilebilir. Aragtirma sonucunda konservatuvar 6grencilerinin stresle basa ¢ikma
tarzlari ile sinav kaygilari arasindaki iliskide sosyo-ekonomik diizeyin kismi araci rolii oldugu tespit
edilmistir.

Anahtar kelimeler: Sinav kaygisi, stresle basa ¢ikma, sosyo-ekonomik diizey, konservatuvar egitimi,
muzik, aracilik etkisi.
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GiRIS

Temelde bitin canlilarin ortak bir 6zelligi olan hayatta kalma glidlist, dogadaki tehlikelere karsi tetikte olmayi
gerektirmektedir. Canli varhgin dogasinda hayatta kalma giidisiine eslik eden bu tetikte olma durumu, korku ve
endise gibi duygulari da icinde barindirmaktadir. ilkel canli varligin dogadaki yasam miicadelesinin, modern
insanin toplum iginde bir birey olabilme ¢abasi ile benzerlik gosterdigi soylenebilir. Her iki durumda da canh
varligin yasamsal fonksiyonlarinin devam etmesine yonelik tehdit olarak algilanabilecek pek ¢ok unsur
bulunmaktadir. Gelecekte olumsuz sonuglar doguracagina inanilarak tehdit olarak algilanan herhangi bir olguya
karsi olusan yogun endise ve korku hissi “kaygi” olarak tanimlanmaktadir (May, 1950; Peleg-Popko, 2004; Stanley
& Beck, 2000; Uzbay, 2002). Kaygi ile ilgili ilk tartismalari varoluscguluk felsefesi akimi icinde gormek mimkinddr.
Varolugguluk felsefesinin kurucusu Kierkegaard ve daha sonra ayni akimin temsilcileri olan Heidiger ve Sarte kaygi
olgusunu tartismis ve farkl agilardan ele almis olsalar bile, kaygiyi dogada anlamini yitirmis, tarihsel baglamindan
kopmus, toplumsal agidan ise kendine yabancilasmis olan insanin duydugu glvensizlik ve huzursuzluk hali ile

iliskilendirmisler, bu durumu insanin temel gergekligi olarak kabul etmislerdir.

Psikanalizde kaygi s6zcligli yerine anksiyete terimi kullanilmaktadir. Anksiyete teriminin etimolojik kokeni,
Latince “angere, anx-“ yani sikmak, daraltmak, bogmak kokeninden gelen “anxietas” sézclglidiir. Kaygi yerine
anksiyete sozcUglni ilk kullanan duslndr Freud’dur (Gegtan, 2006). Ancak Kierkegaard ve Heidiger’in ayni
etimolojik kokene dayanan “Angst” s6zcigiinl kullandigi gérilmektedir. Freud (1926), insani doga ve toplum
karsisinda kendini korumaya ve hayatta kalmaya ¢alisan bir varlik olarak degerlendirmekte ve bu durumun kaygi
gldisini aciga cikardigini, bu gidinin insan davraniglarini etkileyen en 6énemli faktoérlerden biri oldugunu
belirtmektedir. Freud da Kierkegaard (2006) gibi kaygi giidisiini insan varliginin merkezine koymaktadir. Kaygi,
onceleri sinir sitemi ile ilgili rahatsizliklarin bir belirtisi olarak kabul edilirken, Freud ile birlikte ilk kez “anksiyete

bozuklugu” adiyla bir hastalik olarak tanimlanmistir.

Modern bireyin tehdit olarak gordiigl ve endise, korku, huzursuzluk gibi olumsuz duygu durumu yaratan kaygi
tlrlerinden biri de sinav kaygisidir. Zeidner (2004)’in de belirttigi gibi insan hayatinin vazgegilmez bir unsuru olan
sinavlar, cogu zaman bireylerin gelecege yonelik projeksiyonlarini dogrudan etkilemesi bakimindan belirli bir
kaygi olusturma potansiyelini barindirmaktadir. Lazarus ve Folkman (1984) da, 6grencilerin sinavi tehdit edici ve
zorlayici olarak degerlendirdiklerini belirtmektedir. Kayginin genel tanimindan hareketle sinav kaygisi, gelecekte
gerceklesecek olan bir sinavda basarisiz olma ya da yeterince basarili olamama ihtimaline karsi insan zihninde

endise, huzursuzluk, korku gibi duygu durumlarinin agiga ¢ikmasi olarak tanimlanabilir.

Kaygl pek ¢ok kaynak tarafindan stres ile iliskilendirilmekte ve stresin bir sonucu olarak ortaya ¢ikan bir olgu
olarak tanimlanmaktadir. Lazarus (1966) da kayginin stresin bir Griin oldugunu belirtmektedir. Misra ve McKean
(2000) de sinavda basarili olma beklentisinin stres yarattigini belirtirken sinav kaygisi ve stres arasindaki iliskiye

dikkat cekmektedir.

Genel olarak stres kelimesinin 17. ylizyildan itibaren kullanilmaya baslandigi ve Fransizca kdkenli bir terim oldugu

kabul edilmektedir (Altuntas, 2003). Ancak tibbi bir terim olarak stres, ilk olarak 1859 yilinda Claude Bernard
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tarafindan kullanilmistir (Fink, 2017). Bernard, organizmalardaki hicreleri ve dokulari olumsuz etkileyen bu
unsurdan nasil korunabilecegi ile ilgili galismalar yapmistir. Stresle ilgili ilk kapsamli galismalari ise 20. ylizyilin
ikinci yarisinda Hans Selye gergeklestirmistir. Selye, gesitli hastaliklara sahip hastalarin farkli stresli uyaranlara
ortak bir tepki gelistirdigini gozlemlemis ve stresin birey Gzerindeki etkilerini incelemistir. Selye (1976)’ye gore
stres, viicudun herhangi bir talebe spesifik olmayan yaniti, organizmanin dengesini bozan etkilere karsi verdigi
tepkidir. Selye, stresin duygusal bir uyarilma ya da sinir gerginligi ile ilgili olmadigini ¢linkl bitkilerde ya da
anestezi altinda bile stresin meydana gelebilecegini savunmustur (1976). Stresi davranis bilimleri agisinda ilk ele
alan kisi ise Richard Lazarus’tur. Lazarus ve Folkman (1984) stresi, uyum kapasitesinin zorlanmasi, kisinin mevcut
kaynaklarinin yetersiz kalmasi ile agiklamaktadir. Giiglii (2001), bu durumu bireyin sinirlarinin 6tesinde efor sarf
etmesi olarak ifade etmektedir. Graham (1999)'a gore stres, sikinti ve zorluk kavramlari ile iligkilidir. Stresin
alanyazinda farkh tanimlari bulunmasina karsin bu tanimlarin temelde zorlanma, zorluk, baski ve gerilim gibi
kavramlarla iliskilendirildigi gorilmektedir. Yapilan farkli tanimlardan hareketle stres, bireyin psikolojik, sosyal ya
da fiziksel uyum kapasitesini zorlayan uyaranlara karsi ortaya ¢ikan psikolojik baski ya da gerilim durumu olarak

ifade edilebilir.

Stresle basa ¢ikma ise stresorlerin yarattigi etkiyi azaltmak ya da yok etmek (izere verilen tepkilerin batinudur
(Ugman, 1990). Lazarus ve Folkman (1984)'a gbre, basa ¢ikma stratejileri problem odakli ve duygu odakli olmak
Uzere iki genel tipe ayrilmaktadir. Problem odakli basa ¢ikma, problem ¢6zme veya stres kaynagini degistirmek
icin bir seyler yapmayi amaglamaktadir. Duygu odakli basa ¢ikma, durumlailiskili duygusal sikintiy1 azaltmayi veya
yonetmeyi amaglamaktadir. Problem odakli stresle basa ¢ikma yéntemini kullanan bireyler strese karsi yapici ve
bilissel yaklasma egilimi gosterirken, duygu odakli stresle basa ¢gtkma yontemini kullanan bireyler stresi katlanmak
ya da dayanmak gereken bir durum olarak algilama egilimindedir. Probleme dayali stresle basa ¢ikma yontemini
olumlu kisilik dzellikleri ile iliskilendiren pek ¢ok ¢alisma bulunmaktadir. Ornegin, Sahin ve Durak (1995), yasam
doyumu, genel iyimserlik ve gelecekten umut puanlari ile problem odakl stresle basa ¢ikma stratejileri arasinda
pozitif bir korelasyon; duygulara yonelik/pasif stresle basa ¢ikma stratejileri ile arasinda ise negatif bir korelasyon
oldugunu vurgulamaktadir. Erdem (2016) de zihinsel engelliler 6gretmenleri (n = 245) Uzerinde yaptig
arastirmada i¢ kontrol odaginin, problem odakli stresle basa ¢ikma davranislarini pozitif, duygu odakli stresle basa
¢tkma davranislarini ise negatif yonli ve anlaml bir sekilde yordama giici oldugu belirlenmistir. Celikkaleli ve
Glindiiz (2019), 465 ergen lzerinde yaptigl arastirmada olumlu kisilik tipleri ile stresle problem odakli basa ¢cikma
arasinda pozitif yonde, nevrotik kisilik tipleri ile ise negatif yonde anlamli iliskiler bulmustur. Lazarus ve Folkman
(1984), problem odakh basa gikma tarzini kullanan bireylerin problemle bilingli ve mantikh sekilde micadele
etmeye calistigini, duygusal odakl basa ¢ikma tarzini kullananlarinda ise micadeleden kagarak durumu
kabullenmeye yatkin oldugunu belirtmektedir. Patel ve Kleinman (2003), stres ve kaygi etkenleri ile ekonomik
duzeyin iliskili oldugunu, ekonomik diizeyi diistk olan ailelerin bireylerinin stres ve kaygi etkenleri ile daha fazla
karsi karsiya geldiklerini belirtmektedir. Ailelerin ekonomik diizeyi sosyal tabakalasmayi belirleyen en énemli

unsurlardan biridir.

835



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Sosyoloji bilimi, modern toplumun &zelliklerini gesitli tabakalara ayirarak agiklama yoluna gitmektedir. Ozellikle
sanayi devrimi sonrasinda ortaya ¢ikan tretim iliskileri ve ig¢i sinifinin olusmasi bu tabakalagma siirecini daha da
belirginlestirmistir. Karl Marx (2004) tabakalasma sisteminin kokenini ekonomik kosullarla agiklarken, Max
Weber (2005), ekonominin yani sira mulkiyet ve tiiketim bicimi gibi degiskenlerin de belirleyici oldugunu 6ne

stirmektedir.

Sosyo-ekonomik diizey, sosyal ve ekonomik parametrelerin birlesimi ile olusturulmus bir toplumsal tabakalasma
sistematigidir. Son donemlerde sosyo-ekonomik diizeyin belirlenmesine yonelik yapilan ¢alismalarda, egitime
yonelik kazanimlar énemli bir paradigma olarak kabul edilmektedir (Savagne, 2000). Toplumsal tabakanin
belirlenmesinde egitime yonelik kazanimlar 6nemli bir paradigma olmakla birlikte, glinden giine artan egitim
giderleri ve toplumsal tabakalarin farkli hayat kosullari gbz 6niine alindiginda sosyo-ekonomik diizeyin egitim
siireclerine olan etkisi de yadsinamaz. Ornegin Sengéniil (2013), sosyo-ekonomik diizeyin aile bireylerinin
stresleri izerinde etkisi olabildigini ve bu durumun g¢ocuklarin gelisimini etkileyebildigini belirtmektedir. Conger
ve Dogan (2007) da ailelerin sosyo-ekonomik diizeyi ile gocuklarin akademik basarilari arasinda iliski oldugunu

belirtmektedir.

Bu arastirmada sosyo-ekonomik diizey, egitim siregleri ile iliskisi baglaminda ele alinmis ve sosyo-ekonomik
diizeyin stresle basa ¢ikma tarzlari ve sinav kaygisi iliskisindeki araci roll incelenmistir. Arastirmanin amaci,
konservatuvar 6grencilerinin problem odakli stresle basa ¢ikma yontemleri ve sinav kaygilari arasinda sosyo-

ekonomik kosullarin aracilik roltine iliskin gelistirilen modelin test edilmesidir.

YONTEM
Arastirmanin Modeli
Arastirma betimsel nitelikte olup iliskisel tarama modelindedir. iliskisel tarama modeli kullanilarak,

konservatuvar 6grencilerinin stresle basa ¢ikma yontemleri ve sinav kaygilari arasinda sosyo-ekonomik diizeyin

araci roli incelenmistir. Arastirmada incelenen modeller asagida verilmistir.

Model 1 Model 2
Problem Odakli Sinav Kaygisi Sosyo-Ekonomik
Stresle Basa > (KAYGI) Diizey (SED)
Cikma (STRES)
Problem Odakli Simav Kaygist
Stresle Baga » (KAYGI)

Cikma (STRES)

Sekil 1. Arastirmanin Modelleri
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Calisma Grubu

Arastirmanin ¢alisma grubu, Zonguldak Biilent Ecevit Universitesi Devlet Konservatuvar’’nda 2020-2021 6gretim
yilinda 6grenim gérmekte olan toplam 92 6grenciden olusmaktadir. Calisma grubu, lisans diizeyinde 6grenim
goren birinci, ikinci, Gglinct ve dordiincl sinif 6grencileri arasindan tesadifi 6rnekleme yontemi ile belirlenmistir.
Arastirmanin gerceklestirilebilmesi icin Zonguldak Biilent Ecevit Universitesi insan Aragtirmalari Etik Kurulu'ndan
28.09.2020 tarih ve 873 sayili yazi ile izin alinmistir. Galisma grubunun demografik Ozellikleri agagida

gosterilmistir.

Tablo 1. Calisma Grubunun Demografik Ozelliklerine iliskin Frekans ve Yiizde Dagilimlari

Degiskenler Gruplar f %

Kadin 34 36.95
Cinsiyet Erkek 58 63.05
Toplam 92 100
Tiyatro 47 51.09
Opera 25 27.17

Brang Mizik 9 9.78
Calgi Yapim 11 11.96

Toplam 92 100
1 13 14.13
2 27 29.35

Sinif 3 31 33.7
4 21 22.82

Toplam 92 100

Veri Toplama Araglari

S ou yen

Arastirmada veriler “Stresle Basa Cikma Tarzlari Olgegi”, “Sinav Kaygisi Olgegi” ve “Sosyo-Ekonomik Diizey Olcegi”

kullanilarak elde edilmistir.

Stresle Basa Cikma Tarzi Olgedi. Stresle Basa Cikma Tarzi Olgegi, Lazarus ve Folkman tarafindan gelistirilmistir.
Olgek, Sahin ve Durak tarafindan Universite 6grencilerine uyarlanmis, Tiirkce 6lcegin gecerlik ve giivenirlik
calismasi yapilmistir. Olgegin giivenirlik calismasi icin tniversite 6grencileri (n=575), banka calisanlari (n=426) ve
14-45 yas araligindaki bireyler (n=232) tzerinde 3 asamali faktor analizi yapilmis ve givenirlik katsayilari .45 ile
.80 arasinda olan “Kendine Giivenli Yaklasim”, “Caresiz Yaklasim”, “Boyun Egici Yaklasim”, “lyimser Yaklasim” ve
“Sosyal Destek Arama” olmak lizere bes faktér belirlenmistir. Olgegin toplam giivenirlik katsayisi .68 olarak tespit
edilmistir. Olgek 4’I{i likert tipi olup 30 sorudan olusmaktadir. Olgekte yer alan sorular 5 alt boyutu kapsamaktadir.
Bu alt boyutlar “Kendine Glivenli Yaklasim (8-10-14-16-20-23-26 maddeler)”, “Caresiz Yaklasim (3-7-11-19-22-
25-27-28 maddeler)”, “Boyun Egici Yaklasim (5-13-15-17-21-24 maddeler)”, “lyimser Yaklasim (2-4-6-12-18
maddeler)” ve “Sosyal Destek Arama (1-9-29-30 maddeler)”dir. Olgekte yer alan alt gruplar stresle basa ¢ikma
tarzi bakimindan iki ana grup altinda birlestirilmistir. Bu ana gruplar “Probleme Yonelik/Aktif” ve “Duygulara

Yénelik/Pasif” gruplaridir. Kendine Givenli Yaklasim, lyimser Yaklasim ve Sosyal Destek Arama “Probleme

Yonelik/Aktif” tarz ana grubunu; Caresiz Yaklasim ve Boyun Egici Yaklasim ise “Duygulara Yonelik/Pasif” tarz ana
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grubunu olusturmaktadir. Alt dlgekler birbirinden bagimsiz puanlanabilmektedir. Olgegin degerlendirmesinde alt
ve ana gruplardan alinan puanlarin ylksekligi géz 6niine alinmaktadir. Yuksek olan puanlar stresle basa ¢ikma

tarzi agisindan en ¢ok kullanilan yontemi gdstermektedir.

Bu arastirmada, stresle basa ¢ikma tarzi olgegi icinde olumlu kisilik 6zellikleri ile pozitif korelasyon gostermesi

bakimindan problem odakli stresle basa gikma stratejileri ele alinmig ve sinav kaygisi ile iligkisi incelenmistir.

Sinav Kaygisi Olcedi. Calisma grubunun sinav kaygisina iliskin veriler, Giiney Florida Universitesi tarafindan
Spielberger, Serason ve Osterhouse’a ait olmak Gzere g farkli kaygi envanteri kullanilarak gelistirilen, Turkge’ye
uyarlamasi ise Oner ve Albayrak (1990) tarafindan yapilan Sinav Kaygi Envanteri ile toplanmistir. Sinav Kaygisi
Envanterinin gegerlik ve giivenirlik calismalari Oner ve Albayrak tarafindan standart ve dogrulayici faktér analizi
yontemi ile yapilmis, test-tekrar test glvenirligi, Pearson Momentler Carpimi korelasyon katsayilari 0.70 ile 0.90
arasinda, Kuder-Richardson givenirligi KR-20 degeri 0.70 ile 0.90 arasinda, madde-toplam test puani
korelasyonlari ile hesaplanan igtutarlilik katsayilari tim test igin 0.46, alt testler igin 0.43 ve 6lgmenin standart

hatasi, 6rneklemin egitim diizeyine gore 3.49 ile 4.63 puan arasinda bulunmustur.

Sinav Kaygisi Envanteri 20 sorudan olusmaktadir. Olgek 4’Iii likert tipi olup, 6grencilerin sinav esnasinda yasadig|
durumlari ifade eden maddelerden olusmaktadir. Her madde 1 ile 4 puan arasinda puanlanir. Olgegin 1. maddesi
ters ifade edilmis olup puanlamada da ters gevrilerek puanlanmaktadir. Olgegin iki alt boyutu bulunmaktadir. ilk
alt boyut bireyin bilissel diisiincelerine yonelik olan kuruntu boyutu (SKE-K), ikinci boyut ise bireyin duyussal
yonine yonelik olan duyusal boyutudur (SKE-D). 2, 3, 4, 5, 8, 12,17, 20 maddeler duyusal alt boyut; 1, 6, 7, 9, 10,
11, 13, 14, 15, 16, 18, 19 maddeler ise kuruntu alt boyutuna iliskin maddelerdir. Envanter sonuglarina iliskin Gg
farli puan hesaplanmaktadir. Bu puanlar, 8 ile 32 arasinda deger alabilen duyusal boyut puani (SKE-D), 12 ile 48
arasinda deger alabilen kuruntu boyut puani (SKE-K) ve 20 ile 80 arasinda deger alabilen toplam test puandir

(SKE-T).

Sosyo-Ekonomik Diizey Olgedi. Arastirmada 6grencilerin soyo-ekonomik diizeylerinin belirlenebilmesi igin
Kalaycioglu ve digerleri (2010) tarafindan gelistirilen Sosyo-Ekonomik Diizey (SED) Olgiim Araci kullanilmistir.
Ol¢lim araci, élciim birimi olarak haneyi ele almakta olup gelir, is/meslek, miilkiyet, egitim, evde sahip olunan
esyalara iliskin bilgileri icermektedir. Olgiim aracinda sosyo-ekonomik diizeyin belirlenmesinde asagidaki formiil

kullanilmaktadir.

SED = 30.978 + Egitim Yili Ortalamasi x 0.775 + Kisi Bast Gelir x 0.003 + Oturulan Ev x 1.975 + ikinci Ev x 1.975
+ Otomobil x 1.975 + Evin Isinma Sekli x 1.775 + Bulasik Makinesi x 1.775 + Ikinci TV x 1.775 + DVD Player x
1.775 + internet Baglantisi x 1.775 + Hane is Statii Puani x 6.446

838



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Olgeklere iliskin Agiklayici Faktor Analizi ve Giivenirlik Test Sonuglari

Tablo 2. Stresle Basa Cikma Tarzi Olcegi Faktdr Analizi ve Giivenirlik Sonuglar

Faktor ismi ifadeler Faktor Yiikleri Cronbach Alpha Acgiklanan Varyans
S1 ,677
S2 ,843
S3 ,822
) s4 ,833
Caresiz 5 812 ,969 43,066
S6 ,858
S7 ,885
S8 ,895
S9 ,793
S10 ,954
S11 ,807
Givenli 512 ,828 ,965 17,455
S13 ,813
S14 ,842
S15 ,823
S16 ,874
S17 ,954
o S18 ,850
Boyun Egici S19 841 ,960 12,890
S20 ,736
S21 ,885
S22 ,882
S23 ,845
iyimser S24 ,810 ,941 6,665
S25 ,782
S26 ,777
S27 ,921
S28 ,917
Destek 529 954 ,978 4,942
S30 ,962
Toplam 82,532
Kaiser Meyer Olkin KMO 6rneklem yeterliligi testi ,880
x> 3358,152
df 435
p ,000

Tablo 3. Sinav Kaygisi Olgegi Faktdr Analizi ve Givenirlik Sonuclari

Faktor ismi ifadeler Faktor Yiikleri Cronbach Alpha Aciklanan Varyans
K1 ,900
K2 ,851
K3 ,874
Duygusal K4 ,859 ,979 41,685
K5 ,850
K6 ,869
K7 ,860
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K8 ,904
K9 ,905
K10 ,769
K11 ,680
K12 ,803
K13 ,835
K14 ,846
Kuruntu K15 816 ,945 31,264
K16 ,879
K17 ,703
K18 ,751
K19 ,877
K20 ,677
Toplam 72,949
Kaiser Meyer Olkin KMO 6rneklem yeterliligi testi ,935
X2 2290,604
df 190
,000

Dogrulayici Faktor Analizi

Tablo 4. Stresle Basa Cikma Tarzi ve Sinav Kaygisi Olceklerinin Dogrulayici Faktdr Analizi Sonuglari

iyi Uyum Degerleri Kabul Edilebilir Uyum Stresle Basa Sinav Kaygisi
Degerleri Cikma Tarzi Olgegi
Olgegi

x> /sd <2 <5 1,450 1,453
GFI >0,90 0,89-0,85 ,736 ,798
CFI >0,95 0,90-0,95 ,949 ,968
IFI >0,95 0,90-0,95 ,950 ,969
TLI >0,95 0,90-0,95 ,944 ,963
RMSA <0,05 0,06-0,08 ,035 ,073
SRMR <0,05 0,06-0,08 ,073 ,025

Not 1. Kline, 2011; Schumacker ve Lomax, 2010; Wang ve Wang, 2012. Baumgartner ve Homburg, 1996; Marsh ve digerleri,
2006. Browne ve Cudeck, 1993; Schermelleh-Engel ve digerleri, 2003.

Dogrulayici faktor analizi sonucunda her iki 6lcegin GFI degerinin beklenen dizeyi karsilamadigi gorilmektedir.
Ancak Simsek’in (2007) de belirttigi gibi, dogrulayici faktor analizinde GFI degerinin 6rneklem buyikligiinden
etkilendigi bilinmektedir. Arastirma 6rnekleminin kiigiik olmasi nedeniyle 6rneklem biytikligiine daha az duyarli
olan IFl ve CFl degeri lizerinde durulmustur. Bu indeksler igin .90 seviyesi Uzerindeki degerler modelin kabul
edilebilir oldugunu gostermektedir (Simsek, 2007; Siimer, 2000). Benzer sekilde y* degeri orneklem
buyukliginden cok fazla etkilendiginden, érneklem buyikligi ¢ok biyiik olmadikca 2 degeri uyum sinirlarinin
disina cikabilir (Schumacker ve Lomax, 2010). Orneklem biyikligiinin ¢ok fazla olmadigi arastirmalarda x2
degerinin serbestlik derecesine bélinmesiyle elde edilen deger dikkate alinabilir (Simsek, 2007). Dogrulayici

faktor analizi sonucunda arastirmada kullanilan dlgeklerin uyum degerlerinin kabul edilebilir sinirlar igcinde oldugu

gorllmistir. Bu degerler 1siginda 6lgme araglarinin yapisinin bu arastirma igin iyi uyum gosterdigi sdylenebilir.
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islem

Arastirmanin gerceklestirilebilmesi icin Zonguldak Biilent Ecevit Universitesi insan Arastirmalari Etik Kurulu'ndan
28.09.2020 tarih ve 873 sayili yazi ile izin alinmistir. Arastirmanin ¢calisma grubunda yer alan 6grenciler gonullulik
ilkesine gére calismaya katilmistir. Ogrencilere arastirmanin amaci ve kapsamina iliskin bilgiler verilmistir.
Arastirmada kullanilan 6lgeklerde ¢alisma grubunda yer alan 6grencilerin kimliklerini agiga gikarabilecek hicbir
bilgiye yer verilmemistir. Ayrica 6grenciler, dlgeklerde yer alan demografik bilgilerin gizli kalacagi, hicbir sahis ya

da kurumla paylasilmayacagi hususunda bilgilendirilmistir.

Verilerin Analizi

Arastirma verilerinin analiz agamasinda 6ncelikle kayip ve ug degerler belirlenmistir. Z degeri 3 araliginin diginda
kalan 7 veri 6lgekten gikarilarak analize 85 veri ile devam edilmistir. Cok yonli aykiri degerlerin belirlenebilmesi
icin Mahalanobis uzaklik degerine bakilmis, bu asamada analizden herhangi bir veri ¢cikarilmamistir. Arastirmada
kullanilan 6lgeklerin normallik varsayimini test etmek igin her 6lgekte 85 katiimciya ait basiklik ve garpiklik
degerleri incelenmis olup bu degerlerin -1,5 ve +1,5 araliginda oldugu gortlmustir. Tabachnick ve Fidell (2013),
-1,5 ve +1,5 araligindaki basiklik ve carpiklik degerinin normallik varsayimini karsiladigini belirtmektedir. Bu
degerlere gore arastirmada kullanilan 6lgeklerin dagiliminin normal oldugu soylenebilir. Arastirma kapsaminda

bootstrap katsayisi ve gliven araliklarin belirlenmesinde 1000 6zylkleme (bootstrap) yapilmistir.

BULGULAR

Problem odakli stresle basa ¢ikma yontemi, sinav kaygisi ve sosyo-ekonomik diizey arasindaki iliskiler regresyon
analizi ile incelenerek elde edilen degerler asagidaki tabloda sunulmustur. Ayrica dlgeklerin basiklik ve garpiklik

degerleri hesaplanmistir.

Tablo 5. Arastirma Degiskenlerinin Korelasyon Degerleri

X Sd KAYGI SED Carpikhk Basikhik
KAYGI 2,4565 ,74888 ,278 -,951
SED 3,0824 1,30212 -,656"" -,90 -1,088
STRES 2,5328 ,53965 -,481" ,528" -,100 -,864

Not 2. p<.01, STRES: Problem Odakli Stresle Basa Cikma Tarzi; KAYGI: Sinav Kaygisi; SED: Sosyo-Ekonomik Diizey

Tablo 5’te yer alan bulgulara gore sinav kaygisi ile problem odakl basa ¢ikma (r = -.48, p <.01) ve sosyo-ekonomik
durum (r = -.67, p <.01) arasinda negatif yénde anlamli bir iliski oldugu gortlmistiir. Problem odakli basa ¢ikma
ile sosyo-ekonomik durum arasinda ise pozitif yonde anlamli bir iliski bulunmaktadir (r =.53, p <.01).
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Not 3. GVNL: Giivenli Yaklasim; YMSR: lyimser Yaklasim; DSTK: Destek Arayici Yaklasim; STRES: Problem Odakli Stresle Basa
Cikma Tarzi; KAYGI: Sinav Kaygisi
Sekil 2. Model 1

Model 1’e iliskin uyum indeksleri verileri incelendiginde degerlerin kabul edilebilir diizeyde oldugu gériilmektedir
(x*> =815.206, ¥? /sd = 1.396, IFI= .945, RMSEA= .069, CFl= .945, SRMR = .065, TLI= .940). Dogrulanmis olan bu

modele gére problem odakh stresle basa g¢ikma tarzi, sinav kaygisini negatif yonli olarak -.56 diizeyinde

yordamaktadir.
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Not 4. GVNL: Giivenli Yaklasim; YMSR: lyimser Yaklasim; DSTK: Destek Arayici Yaklasim; STRES: Problem Odakli Stresle Basa
Cikma Tarzi; KAYGI: Sinav Kaygisi; SED: Sosyo-Ekonomik Diizey
Sekil 3. Model 2
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Model 2’ye iliskin veriler incelendiginde iyilik uyum indekslerinin kabul edilebilir diizeyde oldugu goriilmektedir
(X2 =873.528, x*/sd =1.413, IFI=.941, RMSEA=.070, CFI=.940, SRMR = .067, TLI=.935). Dogrulanmis olan model
2’ye gore problem odakli stresle basa ¢ikma tarzi, sosyo-ekonomik diizeyi .64 diizeyinde (p<.001), kaygi diizeyini
ise negatif yonll olarak -.30 diizeyinde yordamaktadir. Sosyo-ekonomik diizeyin ise sinav kaygisini negatif yonlu

olarak -.46 dizeyinde yordadigi goriilmektedir.

Tablo 6. Modellerin Regresyon ve Varyans Degerleri

Regresyon Degerleri Standart Bias

%95

B B S.E. C.R. Alt Limit Ust
Limit

SED <«4— STRES ,638 1,568" ,276 5,673
KAYGl 4¢— SED -,461 -,284" ,070 -4,055
KAYGl <«— STRES (Dogrudan Etki) -,300 -,456"
KAYGl <«— STRES (Toplam Etki) -,594 -,902
KAYGI <«—SED <«—STRES (Dolayh Etki) -,294 -,446 -,450 -,166
Agiklanan Varyans Degeri R2
SED 43
STRES 23

Not 5. * p<.001, ** p<.005, STRES: Problem Odakli Stresle Basa Ctkma Tarzi; KAYGI: Sinav Kaygisi; SED: Sosyo-Ekonomik Diizey

Problem odakli stresle basa ¢ikma tarzi ile sinav kaygisi arasindaki iliskide sosyo-ekonomik diizeyin aracilik etkisi
yapisal esitlik modeli ile incelenmistir. Model 1’de problem odakli stresle basa ¢ikma tarzi ve sinav kaygisi iligkisi
incelenmis ve iki degisken arasindaki regresyon katsayisi p = -.56, p>.001 olarak tespit edilmistir. Model 2’de
sosyo-ekonomik diizeyin araci degisken olarak etkisi incelenmis, problem odakli stresle basa ¢cikma tarzi ve sinav
kaygisi arasindaki regresyon katsayisinin § = -.30’a dustugi ve anlaml olmakla birlikte p degeri ve iyilik uyum

indekslerinin degerlerinin Model 1’e gore azaldigi gorilmdstar.

Elde edilen verilere gére sosyo-ekonomik diizeyin problem odakli stresle basa ¢ikma tarzi ve sinav kaygisi arasinda
aracl bir etkiye sahip oldugu gorilmektedir. Ozyiikleme (bootstrap) giiven araligi verilerine gére de sosyo-
ekonomik diizeyin problem odakli stresle basa ¢ikma tarzi ve sinav kaygisi arasinda kismi aracilik etkisinden s6z
edilebilir (Burmaoglu ve digerleri, 2013; Byrne, 2001; Cheung ve Lau, 2008; Howell, 2010; MacKinnon, 2008;

MacKinnon ve digerleri, 2007).

TARTISMA ve SONUC

Konservatuvar 6grencileri tizerinde yapilan bu arastirma kapsaminda problem odakli stresle basa ¢ikma stratejisi
ile sinav kaygisi arasindaki iliskide sosyo-ekonomik diizeyin aracilik roli incelenmistir. Arastirma sonucunda
konservatuvar 6grencilerinin problem odakl stresle basa ¢ikma stratejilerini kullanma dizeylerinin, sinav
kaygisinin yordayicisi oldugu gérilmustiir. Buna gore 6grencilerin problem odakli stresle basa ¢ikma stratejilerini
kullanma diizeyi arttikca sinav kaygilarinin azaldigi gézlemlenmistir. Problem odakl stresle basa ¢ikma stratejileri
ile ilgili yapilmis olan ¢alismalar da bu stratejilerin sinav kaygisi Gzerindeki olumlu etkileri ortaya koymaktadir.
Sinav kaygisi, genel olarak hayatta ama o6zellikle de her an sinav ile karsi karsiya olunan 6grencilik yasaminda

ortaya ¢ikan baslica kaygi tiirlerinden biridir. Yogun kayginin yasam kalitesi Gizerindeki etkileri ¢esitli calismalarda
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ortaya konulmustur. Bu arastirmanin sonuglarina goére konservatuvar 6grencilerinin problem odakli stresle basa
¢tkma stratejilerini kullanma diizeyleri arttikga, sinav kaygl duzeylerinde azalma goézlenebilecegi soylenebilir.
Konservatuvar 6grencilerinin branslari ile ilgili sinavlarinin performansa dayali olmasi nedeniyle, sinavlarda
ogrencilerde siklikla gézlemlenen panik, huzursuzluk, sakin kalamamak, ellerin terlemesi, nefes darhgi, agiz
kurumasi, kalp garpintisi gibi belirtilerin, problem odakli stresle basa ¢ikma stratejilerinin kullaniimasi ile azalacagi
soylenebilir. Nagel (1990) bu tir belirtilerin performans aninda basarisiz olarak kiigiik digme ihtimali nedeniyle
ortaya c¢iktigini ifade etmektedir. Kenny (2011), performans anindaki kayginin normal diizeyde olmamasi halinde
sahnedeki performansi olumsuz yonde etkileyebilecegini belirtmektedir. Bu nedenle konservatuvar
Ogrencilerinin sinav kaygilarini normal diizeyde tutabilmeleri igin problem odakli stresle basa ¢ikma stratejilerini

kullanmalari 6nem tagimaktadir.

Arastirma kapsaminda ortaya ¢ikan sonuglardan biri de 6grencilerin sosyo-ekonomik diizeylerinin sinav kaygisi
Uzerinde etkili oldugu, diger bir ifade ile sosyo-ekonomik diizeyin sinav kaygisinin anlaml bir yordayicisi
oldugudur. Negatif yonli olan bu iliskide 6grencilerin sosyo-ekonomik diizeyleri arttikga sinav kaygilarinda
azalma meydana geldigi veya tam tersi sekilde sosyo-ekonomik diizey azaldik¢a sinav kaygisinin arttigi
gozlemlenmistir. Yogun sinav kaygisinin 6grenci basarisi ile negatif yonla iliskisi ve sosyo-ekonomik diizeyin
Ogrenci basarisi ile pozitif yonli iliskisi goz 6nline alindiginda, sosyo-ekonomik diizey ve sinav kaygisi arasindaki
pozitif yonli iliskinin beklenen bir durum olabilecegi soylenebilir. Ozellikle ekonomik kosullarin dgrenciler
Gzerinde bir an 6nce mezun olarak para kazanmaya baslama baskisi yarattigi ve bu baskinin sinav kaygisinin

yukselmesinde etkili olabilecegi degerlendirilmektedir.

Arastirma kapsaminda problem odakli stresle basa ¢ikma stratejileri ile sosyo-ekonomik diizey arasinda da
anlamh bir iliskinin varhgi gorilmustlir. Buna gére sosyo-ekonomik diizeyi yliksek olan 6grencilerin problem

odakli stresle basa ¢ikma stratejilerini kullanmaya daha yatkin olduklari gézlemlenmistir.

Bu arastirmada problem odakli stresle basa ¢ikma stratejisi ile sinav kaygisi arasindaki iliskide sosyo-ekonomik
diizeyin aracilik roli incelenmis ve elde edilen veriler 1si8inda sosyo-ekonomik diizeyin problem odakli stresle
basa cikma stratejileri ile sinav kaygisi arasinda kismi aracilik rolii oldugu sonucuna varilmistir. Bu sonuca gore
sosyo-ekonomik diizey problem odakli stresle basa ¢ikma stratejisi ile sinav kaygisi arasindaki iliskinin bir kismini

aciklayabilmektedir.

ONERILER

Arastirma sonuglarina goére sosyo-ekonomik diizeyi diislik olan konservatuvar 6grencilerinin hem problem odakli
stresle basa ¢cikma stratejilerini ise kosma yoniinden hem de sinav kaygisi diizeyleri agisindan dezavantajli grupta

olduklari séylenebilir. Yapilan ¢calismalar 1s1ginda her iki degiskenin de 6grenci basarisini etkiledigi gorilmektedir.

Egitim sureclerinde 6grencilerin sosyo-ekonomik diizeylerini belirleyen degiskenlere dogrudan miidahale etmek
mimkin olmadigindan, sosyo-ekonomik diizeyi diisiik olan 6grencilere stresle basa ¢ikma ve sinav kaygisini

azaltmaya yonelik ek desteklerin sunulmasinin zorunlu oldugu disiiniilmektedir. Ogrencilerin kapasitelerini tam
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olarak kullanmalarini engelleyen ve birbiriyle strekli etkilesimde olan bu unsurlarin olumsuz etkilerinin
azaltilabilmesi icin akademik danismanligin yani sira psiko-sosyal destek saglanmasinin gerekli oldugu

degerlendirilmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
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