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ABSTRACT

Literary works and other informative source works are materials that have the power to play a
role in the development and reinforcement of the objectives of social studies curriculum, basic
human values and attitudes, and basic competencies of the 21° century. In this context, the aim
of the study is to determine the literary works and other types of works excerpted in social
studies textbooks and their use. The data of the study were collected from the 4, 5, 6, and 7th-
grade social studies textbooks provided in the EBA online education platform which was updated
in 2019. The document analysis method, which is one of the qualitative research methods, was
used in the study. As a result of the research, various literary products and sociocultural,
socioeconomic, sociogeographical and socioscientific books were generally found to be excerpted
in social studies textbooks. These literary products and other excerpted works were found mostly
in 7"-grade social studies textbooks and the least in 4, 5, and 6™-grade social studies textbooks.
A violation of ethics in which these literary work excerpts were generally taken from an Internet
address without any reference rather than from the works themselves was encountered
occasionally in 4 and more frequently 5 and 6™ -grade social studies textbooks. It was ascertained
that the literary works and other printed works excerpted in all social studies textbooks were
compatible with the learning areas. However, it was determined that many literary products and
works were used by editing them according to student levels. These results show that those
literary genres and source books (trade books) with many different contents need to be printed
after editing them in terms of language and wording according to student levels. It is believed
that excerpts copied from the Internet without reference in the textbooks will also decrease in
this way.

Keywords: Literary products, social studies education, social studies textbooks, trade books.
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INTRODUCTION

Social studies education is defined as an integrated field of study consisting of social and human sciences,
especially the disciplines of history and geography, developed to gain basic citizenship skills (Krey, 1998, p. 10).
Social studies education “remains loyal to the objectives of promoting democratic citizenship and teaching
various social science contents” (Zarillo, 2016, p. 11), on the one hand, and faces the necessity of raising the
type of citizen required by the age, on the other hand. In the last century, in particular, following the end of the
Second World War, the beginning of the Cold War and the September 9/11 events, various social studies
carried out led to the desire to transform students into “world-oriented citizens” in order for them to develop a
positive attitude about different cultures and groups (Smith, 2008, p. 7) and this has increased the level of

importance that has to be attached to social studies education.

Despite their great social importance, social studies courses are seen as one of the least liked and least valued
courses with subject matters that are found to be boring and abstract by students. The fact that social studies
education is carried out based on a textbook has a role in the development of this negative situation (Davis and
Palmer, 1992). Critics describe and criticize the texts in social studies textbooks as a banal content, a colourless
prose (Tyson and Woodward, 1989), a mass of information which is actually very boring, complicated, and
disconnected from each other and life (Sewall, 1988; as cited in Guzzetti, Kowalinski, and McGovan, 1992, p.
114). As a result, a need has arisen to revise social studies textbooks, which generally provide readers with
densely packaged concepts and superficial explanations with traditional methods. Some trends have been
asserted as a solution method in the preparation of social studies curricula. Among these, the idea of
integrating literature and social studies draws attention (Martorella, 1998; as cited in Cengelgi, 2013, p. 220). It
is widely accepted that textbooks alone cannot be sufficient in social studies education and should be
supported with literary products as alternative teaching materials (Demir and Akengin, 2012). Risinger (1992)
emphasizes that social studies courses increase student interest especially when a literature suitable for the
social studies curriculum is used. He states that carefully selected literature can revive historical periods and

provide the taste of thoughts and feelings surrounding an event (as cited in Almerico, 2013, p. 5).

Studies and published materials on the use of literary products as a teaching tool in social studies courses
suggest that such products increase students’ interest, cognitively support the learning of the course contents,
enable the development of disciplinary skills, make affective learning fun, and play an important role in value
transfer (Akkus, 2007; Akyol, 2011; Ata, 2000; Bacak, 2008; Beldag and Aktas, 2016; Caliskan, 2005; Er and
Sahin, 2012; Erdogan, 2007; Guzzet, Kowalinsk, McGowan, 1992; Gulim and Ulusoy, 2008; Kaymakci and Er,
2013; Kart, 2002; Keskin, 2008; Krey, 1998; Martin, 2012; Mindivanli, Kiiciik and Aktas, 2012; Nelson and
Nelson, 1999; Orug and Erdem, 2010; Oztiirk, Keskin and Otluoglu, 2014; Ozkan and Geveng, 2017; Oztiirk and
Otluoglu, 2002; Oztiirk, 2002; Yesilbursa, Sabanci and Hamarat, 2013; Yigittir and Er, 2013; Smith, Monson,
Dobson, 1992; Smith, 2008; Simsek, 2010a; Simsek, 2010b; Simsek, 2006; Tekgdz, 2005). This shows that when

qualified literary works are used in social studies teaching, they have a high potential to realize many purposes.
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Considering all these positive results, literary products/trade books are valuable resources in breaking the
mould of traditional teaching methods and enabling students to experience knowledge from many different
perspectives, presenting kaleidoscopic images and, above all, ensuring that children take responsibility for their
education (Kornfeld, 1994, p. 281, as cited in McGrain, 2002, p. 1). The potential of these books to strengthen
citizenship education has made literature-based teaching an attractive option for many social studies educators

(as cited in Krey, 1998, p. 10).

It is seen that benefiting from literature in social studies disciplines is not a new situation. Nelson and Nelson
(1999) report that, especially in history education, “19th century schools used short stories in which victorious,
virtuous and good characters were impersonated to showcase exemplary personalities” in order to ensure that
students could benefit from literature and gain new knowledge and sensibilities (as cited in Tekg6z, 2005, p. 5).
Pertaining to the use of literary products in social sciences education, 164 articles were found to be published
in peer-reviewed professional journals between 1929 and 1988. In 1962, Leonard Kenworthy published a list of
books recommended in social studies education and their use according to grade levels (Smith, 2008, p. 7).
Based on the standards that it develops each year, the National Council for the Social Studies (NCSS) has a
commitment since 1972 (Simsek, 2006, s. 134) regarding the use of children’s literature and provision of
relevant resources to ensure that teachers provide a meaningful education so that their students can have
more knowledge about social studies within the frame of the objectives and the curriculum most
recommended in the states and regions. It publishes the list of “Notable Social Studies Trade Books for Young
People” each year (Almerico, 2013, p. 5). Here, the concept of “trade book” covers any qualified literary work
such as biography, historical novel, poetry, drama and knowledge book that is not a textbook. The concept of
using trade books means both supplementary use and replacement of social studies textbooks as a teaching
resource. These literary works are focused projects describing a person or a subject, written by a writer or team
to tell a story (McGovan and Guzzetti, 1991, pp. 37-38). As can be seen, the concept of trade book includes

literary works that can be used in addition to textbooks as well as supplementary books.

Trade books published by NCSS (2020)1 are reviewed and selected by the Social Studies Committee and literary
experts. The extent to which these books have been edited according to NCSS’s (1994) thematic learning areas
and student levels is taken into consideration in the selection of these books. As a matter of fact, a series of
publications on the NCSS website (www.ncss.org) help authors on how to organize trade books according to
social studies standards (Almerico, 2013, p. 5). In general, the emphasis on the strong relationship between
literature and social studies in the social studies curricula of many states since the 1990s in the United States
draws attention. The Social Studies magazine publishes articles on the importance of children’s literature
products in social studies teaching in areas such as environmental education, values education, and character
and moral education (Mc Gowan and Gazzetti, 1991, as cited in Simsek, 2006, p. 132-133). McGowan, Erickson,

and Neufeld argue that trade books for children enable, especially through detailed descriptions, them to grasp

1You can access the 2020 social studies trade books for young people published on the website
https://www.socialstudies.org/notable-social-studies-trade-books
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complex characters, melodic passages and many details (Krey, 1998, p. 10). Trade books prepared for children
with extensive knowledge and ideas, in particular, offer more variety than textbooks and are a better tool for
emotionalising events (Social Education, 1989, as cited in Tekgdz, 2005, p. 5). This is because trade books are a
valuable resource for children to take responsibility for their education. They break the dogmatism of
traditional teaching methods and enable students to experience information from many different perspectives
(McGrain, 2002, p. 1). Studies show that reading trade books enable students to better understand the
relationship between concepts, learn a large number of concepts and answer their own questions better
(McGovan and Guzzetti, 1991, pp. 37-38; Guzzetti, Kowalinski, and McGovan, 1992, p. 120). Similarly,
VanSlanderight (1995) pointed out that trade books, when used along with textbooks, enhance understanding,

and many teachers use trade books in addition to textbooks.

The use of literary genres in social studies education in Turkey gained its real significance with the 2005 Social
Studies Course Curriculum (SBDOP, 2005) that adopted the constructivist learning approach. Similarly, in the
SBDOP that was updated in 2018, statements about the need to make use of literary genres in social studies
course and encourage students to read these works draw attention. Despite the curriculum’s increasing
emphasis on using literary products in social studies courses, no explanation is found about how such books
should be and how they should be used, and there is also no list of trade books to be taught to children within
the scope of the course. An analysis of studies conducted on literary products in social studies textbooks in
Turkey showed that there are a limited number of valuable studies aimed at determining the types of literary
genres and use of literary works in social studies textbooks at different year levels (Orug, 2009; Kaymakci,
2013). No study was found which examines not only literary products but also other printed works and

determines their use in social studies textbooks.

As mentioned, SBDOP was updated in 2018. The new curriculum points to a social studies education that
incorporates artistic as well as literary works. Differently from other studies, the present study aims to
determine the types of books that include oral and written literary products and traditional and modern artistic

works in social studies textbooks and also the usage status of these books.

The aim of this study is to determine the use of literary works and other printed works in 4 to 7™ -grade social

studies textbooks. Within this framework, the sub-objectives of the study are:

v To determine the literary works and other printed works in 4"-grade social studies textbooks, the
source works of these products, their contents, and their distribution by learning areas.

v To determine the literary works and other printed works in 5"-grade social studies textbooks, the
source works of these products, their contents, and their distribution by learning areas.

v To determine the literary works and other printed works in 6®-grade social studies textbooks, the

source works of these products, their contents and their distribution by learning areas.
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v To determine the literary works and other printed works in 7"-grade social studies textbooks, the

source works of these products, their contents and their distribution by learning areas.

It is believed that the results of the study will encourage publishers to work towards preparing trade books that
contain literary products and other printed works in accordance with the social studies curriculum (gains,
learning areas and student levels); guide social studies textbook authors in their efforts regarding how to use
literary works and other printed works in their books more effectively; and also encourage researchers to
conduct further studies for identifying the deficiencies in the use of trade books in social studies education,

increasing the number of such books and expanding their use in education.

METHOD

This section presents the research design, study sample, data collection tools and data analysis, respectively.
Research Design

The study was conducted in consideration of qualitative research approach and processes compatible with the
nature of this approach. Qualitative research can be defined as research in which qualitative data collection
methods such as observation, interview and document analysis are utilized, and in which a qualitative process
is followed to reveal perceptions and events in a realistic and holistic manner in natural settings (Yildirnm and
Simsek, 2008, p. 39). As one of the qualitative research approaches, document analysis method was preferred
in this study. Document analysis covers the analysis of written materials containing information about the
phenomenon or phenomena aimed to be investigated (Yildirnm and Simsek, 2008, p. 187). Determining the
originality of the sources is an important criterion for the reliability of the research in such studies (Yildirim and
Simsek, 2008, p. 195). The documents of the present research are original and they consist of the Social Studies

textbooks prepared by various authors and publishers and first published in 2019.
Collecting Data

The 4™-grade Social Studies Textbook written by Tuysuz (2019), the 5™-grade Social Studies Textbook by Sahin
(2019), the 6™-grade Social Studies Textbook by Yildirim, Kaplan, Kuru and Yiimaz (2019) and the 7"-grade
Social Studies Textbook by Azer (2019), all of which are included in the EBA (Education Information Network)
online social education platform created by the Turkish Ministry of National Education and widely used by

teachers, were selected as the sample of the study.
Data Analysis

The data of the research were analysed by content analysis method. According to Patton (2014, p. 453),
content analysis generally refers to analysing written documents such as “interview documents, diaries” etc.

rather than observational data. Two analysis types were preferred in the textbooks subjected to content

988



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

analysis: Inductive and deductive analysis. Inductive analysis “involves the discovery of patterns, themes, and
categories within data” (Patton, 2014, p. 453). In the first stage, with this type of analysis, each of the literary
products, such as biography, poetry, novel, proverb and maxim, encountered in textbooks were designated as
a theme. Additionally, informative excerpts made from other basic works were coded as a theme under the
title of sociocultural history or political history according to book types. In the second stage, the deductive
qualitative analysis type was preferred. According to Yildirrm and Simsek (2008), deductive analysis is the
analysis of data according to a predetermined framework. “Individual and Society”, “Culture and Heritage” and
other learning areas/units in the textbooks formed the framework for deductive analysis. In this context, for
the literary products and the works excerpted in the social studies textbooks, their frequency of use, their

contents and the excerpted sources were determined according to the previously determined themes. In this

way, the compatibility of the works with the learning areas and subject contents was examined.

Multiple analyst triangulation was used to increase the reliability in confirming the accuracy and validity of the
data. Triangulation of analysts is “to have two or more people analyse the same qualitative data independently
and comparing their findings” (Patton, 2014, p. 560). In this study, an effort was made to assess the
“consistency” of the findings in the data analysed by two researchers (Patton, 2014, p. 248). For the analysis,
the reliability formula (Reliability=Number of Agreements/Number of Agreements + Number of Disagreements)
suggested by Miles and Huberman (2016, p. 64) was used. The reliability percentage was 85% in the first stage,
90% in the second stage and 95% in the third stage. Reliability is expected to be about 90% depending on the
size and range of the coding scheme (Miles and Huberman, 2016, p. 64). In the analysis performed by analyst

triangulation, the reliability formula of Miles and Huberman was used to increase the reliability of the study.

FINDINGS

This section includes the literary products and other printed works covered in 4 to 7™-grade social studies
textbooks, the distribution of these products by source works, contents and learning areas, and their usage

status in textbooks.

Findings Regarding the Literary Products and Other Printed Works Used in the 4™-Grade Social Studies

Textbook, and the Distribution of These Products by Their Source Works, Contents and Learning Areas

The literary products and printed works used in the 4™-grade social studies textbook, their source works,

contents and distribution by learning areas are presented in Table 1.
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Table 1. Literary Products and Other Types of Printed Work Used in the 4™-Grade Social Studies Textbook, and

Their Distribution by Source Works, Contents and Learning Areas

Learning Genres of Literary Source Work Content n
Area Products and
Printed Works
Individual Poetry Elif SAHNA -No published work. Differences and togetherness 1
and Society
Culture Memoirs Halide Edip Adivar, Turk’in Personality characteristics of 4
and Atesle imtihani Kazim Karabekir Pasha
Heritage Political History Abdula Mardanovi¢  The heroism of Ali Saip Bey
Samsutdinov, Tirkiye Ulusal
Kurtulus Savasi Tarihi
*Biography Andrew Mango, Atatiirk (Edited)  Biography of ismet inénii
Speech (Nutuk) Kemal Atatiirk, Nutuk The heroism of ismet inénii
People, Folk Song Anonymous Source/Person  Geographical characteristics 3
Places and Nejat-BUHARA of CSB
Environme Location:-Samsun/Carsamba
nts Poetry Seref-GURBUZ -No published Geographical characteristics
work. of Oltu
Legend Saim SAKAOGLU, 101 Anadolu Formation of Giilek Pass
Efsanesi (Edited)
Science, *Memoirs https://www.sabah.com.tr/akde  Change in cars 1
Technology niz/2016/03/07/eski-yollar-eski-
and Society ulasim-araclari (Edited)
Production  Poetry Ayse ACIKALIN-No work Conscious consumers 2
, Proverb - Being thrifty
Distributio
n and
Consumpti
on
Active *Short Story Ekrem ACAR, Bagirip Cagirmadan  Giving responsibility 5
Citizenship Cocuk Egitimi (Edited)
Speech Mustafa Kemal Atatirk, Nutuk Importance Atatlrk attached
to Independence
Maxim Utkan KOCATURK, Atatiirk’iin  Atatiirk’s idea of National
Fikir ve Duslnceleri Sovereignty
Composition - TBMM Kiiltir, Sanat ve Yayin Patriotism
Promise to My Kurulu Yayinlari, TBMM ve
Elders Cumhuriyet  Resim, Siir ve
Kompozisyon Yarigsmasi Sonuglari
Merve OZGELIK
TBMM Kiltiir, Sanat ve Yayin Protecting the Republic
Kurulu Yayinlari, TBMM ve
Cumhuriyet  Resim, Siir ve
Kompozisyon Yarigsmasi Sonuglari
Yonca AKCAY
Composition -
Does the Sun of
Republic Ever Go
Out?
Global - - - -
Connection
S
Total 16
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According to Table 1, a work excerpting a political history book and 15 literary products from ten genres
including poetry (n=3), in particular, speech (n=2), memoir (n=2), composition (n=2), biography (n=1), proverb
(n=1), folk song (n=1), legend (n=1), maxim (n=1), short story (n=1), and investigation/review (n=1), and are
encountered in the 4-grade social studies textbook. The most literary products are encountered in the
learning area “Active Citizenship” (n=5). The least literary product is found in the learning area “Individual and
Society” (n=1) and “Science, Technology and Society”. The learning area “Global connections” does not involve
any literary work. According to Table 1, individual differences and social cohesion are discussed in Elif Sahna’s
poem in the “Individual and Society” learning area; the historical sources found in the learning area of “Culture
and Heritage” summarize the roles that some important characters (Atatiirk, ismet inénii, Kazim Karabekir Pasa
ve Ali Saip Bey) in the history of the Republic played in the liberalisation of the country, their heroism, ideas
and approaches; and the folk songs, poems and legends in the “People, Places and Environments” learning area

convey information about the geographical features of various places such as Carsamba, Bafra and Oltu.

As seen in Table 1, the poets of the three poems were mentioned in the 4™-grade social studies textbook, but
the source works from which these poems were excerpted are not given as footnotes. Similarly, a proverb is
encountered for which no reference is made. The fact that references are made to the sources of three-fourths
of the literary products presented in the textbook suggests that ethical importance is given to referencing in

the textbook in general.

The literary products mentioned in the 4™M-grade social studies textbook are seen to be conveyed within the
flow of lecture. Only one work can be found in the activity-based “Do It” section (4. SBDK, 2019, p. 169). The
expression “Edited” as regards literary works is encountered in the textbook. This footnote draws the attention
of the reader to the fact that the respective biography, memoir or short story has been tailored to children’s
level in terms of language and wording. It also points to the literary works that should be edited according to
student levels because, otherwise, when students want to read these works, they will have trouble
comprehending them as they are not suitable for their level in terms of language and wording. Students’ desire
to read these works will be fulfilled by transforming them into trade books. It is seen that the literary products

in the textbook are compatible with the textbook learning areas in terms of content.

Findings Regarding the Literary Products Used in the 5"-Grade Social Studies Textbook, and the Distribution

of These Products by Their Source Works, Contents and Learning Areas

No source work excerpted from various printed works was found to be used in the 5"-grade social studies
textbook. The literary products in the textbook and their distribution by source works, contents and learning

areas are presented in Table 2.
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Table 2. Literary Genres Used in the 5™-Grade Social Studies Textbook and Their Distribution by Source Works,

Learning Area Literary Genres Source Content n Total
Individual and Diary -Zeynep'’in The importance of family 1 2
Society Gunlagi elders in socialisation
*Maxim Internet - M. K. Fulfilling one’'s 1
Atatlrk (Edited) responsibilities
Culture and Maxim Internet - Peyami The role of language in 1 1
Heritage Safa (Edited) being a culture carrier
People, Places and - - - - -
Environments
Science, Maxim Internet - Eflatun  The importance of needs in 1 5
Technology and (Edited) the formation of inventions
Society
Biography Internet - Albert Albert Einstein’s life and 4
Einstein (Edited) personal characteristics as a
scientist
Internet - Isaac Isaac Newton personal traits
Newton (Edited) as a scientist
Internet - Aziz Aziz Sancar’'s life and
Sancar (Edited) personal characteristics as a
scientist
Cahit ARF Cahit Arf's personal
characteristics as a scientist,
and ethics
Production, Proverb - Working in collaboration 3 3
Distribution  and - Working in collaboration
Consumption - Working in collaboration
Active Citizenship Poetry/National --- M. Akif Ersoy Independence 1 2
Anthem
Maxim Internet -M. Akif National Character of the 1
Ersoy (Edited) Turkish National Anthem
Global Novel Crime and Summary information about 1 4
Connections Punishment, the book
Dostoyevsky
Legend Oghuz Khan Epic Summary information about 1
the book
Maxim -Voltaire The importance of freedom 2
of thought
-Yunus Emre The opinion that every
person is valuable
Total 17

Contents and Learning Areas

According to Table 2, regarding the literary genres in the 5™-grade social studies textbook, 17 literary works
from seven different genres including biography (n=5) and maxim (n=5), in particular, and proverb (n=3),
anthem (n=1), novel (n=1), legend (n=1) and diary (n=1) are encountered. The most literary products are found
in the learning area “Science, Technology and Society” (n=5). It stands out that the least literary product is
found in the learning area “Culture and Heritage” (n=1). The learning area “People, Places and Environments”

does not involve any literary work.

As for the compatibility of literary genres with learning areas in terms of content in Table 2, it is found that the

proverbs covered in the learning area of “Production, Distribution and Consumption” consist of statements
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that encourage working in cooperation like “Four eyes see more than two” and “Unity is strength” in harmony
with the learning area. Biography (n=4) stands out as a literary genre in the “Science, Technology and Society”
learning area. It is seen that the biographies of Albert Einstein, Isaac Newton, Aziz Sancar and Cahit Arf and
their personal characteristics as a scientist are included. Containing information on universal classics, the
“Global Connections” learning area covers three different literary genres including the novel of Dostoevsky
(n=1), the summary of the Oghuz Khan Epic (n=1) and the maxims of Voltaire and Yunus Emre, who is the
representative of universal values, (n=2). It is observed that, in this area of learning, Dostoevsky and the Oghuz
Khan Epic are highlighted with book covers and two important maxims by Yunus Emre and Voltaire are
included under the title “Thought Heritage”. In 5"-grade social studies textbooks, literary products are seen to
be presented in a template with a general frame in accordance with subject contents. Although limited in
number, literary products are encountered under the headings of “Thought Heritage”, “Art Heritage” and

“Literary Heritage”.

As seen in Table 2, it is observed that out of the 17 literary works, 7 maxims and biographical excerpts other
than two basic works that describe Crime and Punishment and Oghuz Khan Epic were copied from the Internet.
It is found that literary products were copied from the Internet rather than from the basic works themselves
although the authors of the maxims and the poet of the poem are mentioned in the textbook. The use of
literary works often without reference to basic source works and their use without a source as in the examples
of proverbs and diary can be considered as an ethical deficiency. Another striking point in Table 2 is that many
literary products excerpted were edited for the textbook so that children can understand them in terms of
language and wording. This situation points to the lack of trade books written in accordance with children’s
level in social studies courses. Therefore, this can be considered as an indication that the authors of the
textbooks who have a shortage of sources suitable for the subject content make rearrangements to adapt the

literary works to the student level.

Findings Regarding the Literary Products and Other Printed Works Used in the 6™-Grade Social Studies
Textbook, and the Distribution of These Products by Their Source Works, Contents and Learning Areas
The genres of literary products and printed works used in the 6™-grade social studies textbook, and the

distribution of these products by their source works, contents and learning areas are presented in Table 3.

Table 3. Literary Products and Other Printed Works Used in the 6"-Grade Social Studies Textbook, and the
Distribution of These Products by Their Source Works, Contents and Learning Areas

Unit Genres of Source Content n Total
Literary
Products and
Printed Works
(Let’s Read Let’s
Learn=00
Your Turn=SS)
Us and Our Short Story From the Internet (Edited) Prejudice

Values Sociocultural Turgut Cansever “Osmanli  Room culture in Ottoman 1 8
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Journey to
History

History

Maxim

Proverb

Hadith

Oghuz Khan Epic
Epic of Creation
(Tareyis)
Ergenekon

Legend

Sociocultural
History

Political history

Sehri” (Edited)

Sadaka Taslari (Edited)
Yunus Emre

Atatiirk

Atatirk

Zeki Velidi TOGAN, “Oguz
Destani”

Bahattin  OGEL,  “Turk
Mitolojisi” (Edited)
Bahaddin  OGEL, “Turk
Mitolojisi” (Edited)
Cavidan BASAR
ERGENEKON, “Tepme

Kegelerin Tarihi Gelisi, Renk-
Desen-Teknik ve Kullanim
Ozellikleri” (Edited)

Bahaddin  OGEL,  “Tirk
KiltGranin Gelisme Gaglan”
(Edited)

Muharrem ERGIN, “Orhun
Abideleri” (Edited)

Divani Lugat-it Turk

Refik OzZDEK, “Turklerin
Altin Kitabi” (Edited)

Derya UZUN AYDIN,
“Sanayi-i Nefise Mektebi’nin
Tirk Heykel Sanatindaki Yeri
ve ilk Heykeltraslar” (Edited)
Muharrem ERGIN, “Orhun
Abideleri” (Edited)
Muharrem KESIK, “Tirkiye
Selguklu  Devleti  Tarihi
Sultan I. Mesud Doénemi”
(Edited)

Feridun ESER, “Turk islam
Medeniyetinin Yildizlar”
(Edited)

Kitap-Kutadgu Bilig

houses
Social solidarity

Differences are wealth 3

Nationalism

Protection of the national

self
Power of
togetherness

unity

and 1

Helping each other and 1

solidarity

Political life of the Hun 1 16

Turks

Cultural characteristics of 2

the Uighurs
Geographical

characteristics of where

the Goktiirks lived

Tents in Nomad Living 1

Sociocultural and 7
economic life in the
Uighurs

Importance of Orkhon
Monuments in  Turkish
History

World map in Turkish
dictionary

Mahmud of Ghazni’s

understanding of science

and art
Turkish culture

Idea of Kut

Seljuk compassion

Statesman who left his 2
mark on an era (Nizam al-

Mulk)

Turkish-Islamic literature

work (Visual)

Poetry Safa OCAL “Tirk Dinyasi Sociocultural lives of the 1
Arastirmalari” (Edited) Huns
The Farewell Diyanet isleri Bagkanlig Farewell sermon 1
Sermon
Maxim Sultan Alparslan Conquest policy 1
| Participate in  Maxim M. K. Atatiirk National sovereignty 3 3
Administration Genal Ag - M. K. Atatirk Importance of women
M. K. Atatiirk Global peace
Our Maxim M. K. Atattrk Global peace 2 2
International ismet BOZDAG, “Atatiirk’in  Spiritual bridges
Relations Sofrasi” (Edited)
Total 29
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As seen in Table 3, a total of 29 works are encountered in the 6-grade social studies textbook including 17
literary products from the seven literary genres of maxim (n=9), in particular, legend (n=3), proverb (n=1), the
Farewell Sermon (n=1), hadith (n=1), short story (n=1) and poetry (n=1), and 12 other printed historical sources
from nine different genres including social cultural history (n=10) and political history (n=2). When the
distribution of literary works by units is examined, it is seen that the most literary works are included in the unit
“Journey to History” (n=17). It is followed by the units “Us and Our Values” (n=8), “I Participate in
Administration” (n=3) and “Our International Relations” (n=2). In the textbook, no work is found in the units

“Life on Earth”, “Science and Technology in Our Lives”, “l Produce, | Consume, | am Conscious”.

It grabs attention in the textbook that the source books from which excerpts are made, including sociocultural
historical information such as the “The tent culture in nomad living”, “Sociocultural and economic life in the
Uighurs” and “The science and art understanding of Mahmud of Ghazni” (n=7), short pieces of information on
the Seljuk vizier Nizam al-Mulk from political books and visual excerpts from the Kutadgu Bilig, one of the first
Turkish literary works, (n=2) in the learning area of “Journey to History” are compatible with subject contents.
Similarly, in the unit “I Participate in Administration”, three maxims from Atatlirk expressing the idea of
national sovereignty, the importance of women and global peace are included in accordance with the content
of the unit. In the unit of “Our International Relations”, two maxims emphasize the importance of ensuring
global peace in the world and establishing spiritual bridges among Turkic Republics. In general, the literary
product contents in the 6™-grade social studies textbook are in harmony with the units to convey our political
understanding and sociocultural values and beliefs from the past to the present, to ensure our social cohesion

and to strengthen global peace.

In the 6M-grade social studies textbook, literary works are generally found under the book’s subheadings of
“Let’s Read and Learn” and “It’s Your Turn”, which involves various activities. It is seen that in the chapters of
the book titled “Let’'s Read and Learn”, excerpts from sociocultural history and political history books
associated with the subject are frequently made. As is seen in Table 3, the sources from which information
involving sociocultural and political history was excerpted are indicated. However, although the textbook
mentions the authors of the excerpted maxims, it is noteworthy that, except for a few literary products, it fails
to mention the respective basic source work for most of the short stories, hadiths, proverbs, as well as maxims.
In the 6™-grade textbook, the note that the sections excerpted from sociocultural and political history books
have been edited for the book draws attention. It is also possible to see this edit note for epics, short stories,
maxims and poetry in the 6™-grade textbook. This indicates the scarcity of literary works and historical trade

books that should be written in accordance with the child’s level in social studies courses.
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Findings Regarding the Literary Products and Other Printed Works Used in the 7*"-Grade Social Studies

Textbook, and the Distribution of These Products by Their Source Works, Contents and Learning Areas

Since it is not possible to show all of these literary works used in the 7™-grade social studies textbook, which
includes so many literary products, a limited number of literary products and other types of printed works, and

the distribution of these products by source works, contents and learning areas are presented in Table 4.

Table 4. Literary Products and Other Printed Works Used in the 7"-Grade Social Studies Textbook, and the
Distribution of These Products by Their Source Works, Contents and Learning Areas

Learning Literary Genres Source Content n Total
Area
Communic  Short Story Fahreddin Yiksel, Deyimler ve The importance of 2 4
ation and ilging Hikayeleri, language in
human communication
relations Tulumbacilar
http://itfaiye.ibb.gov.tr Effects of the historical
fire brigade on social
life
Maxim Yunus Emre- Importance of words in 1
Www.yunusemre.gov.tr our life
Drama: Karagdz Unler Oral, Cocuklara Karagéz- Misunderstandings in 1
and Hacivat Hacivat Soylesmeleri communication
| Sociocultural Nesimi  Yazici, Tanzimat'ta Telegram in the 12 79
Participate  History Haberlesme ve Kara Yolu Tanzimat period
in Tasimaciligl. (Edited)
Administr Osmanl Ansiklopedisi Railways in the
ation www.tcdd.gov.tr Ottoman Empire
Memoir Konstantin Mihailovig (Sirp), Devshirme system 1
Bir  Yenigerinin  Hatiralari
(Edited)
Travel Book Bela Horvath (Bela Harvit, Hospitality in Ottoman 27
Macar), Anadolu 1913 Culture
Safak Tung, Sehristan Respect for people in
Seyyahlarin Hayal Sehri  Istanbul’s life
istanbul
Political History Asik Pasazade Dervis Ahmed Independence of 7
Book Asiki, Asik Pasazade Tarih. Ottoman principalities
(Edited)
Devshirme System
Halil inalcik, Devlet-i Aliyye
Osmanl  Tarihi Uzerine
Arastirmalar. (Edited)
Orug Beg Tarihi
Konstantin Mihailovig (Sirp),
Bir  Yenigerinin  Hatiralari,
(Edited)
Miniature I. Murat av esnasinda (Minyatiir, Hinername, Nakkas 25
Osman, 1584)
Nigbolu Kalesi kusatma si (Minyatlir, HUnername,
Nakkas Osman, 1584)
Engraving Antoine Melling, 19. yuzyll Turk Dinyasi Kalttir Atlasi 7

Osmanli Dénemi 1 (1997). istanbul: Tirk Kiltirine
Hizmet Vakfi.
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Rum koyli kadini (Gravir, Thomas Artus, Histoire des
Turcs, Graviirlerle Tirkiye. Ankara: T.C. Kiltlr ve Turizm

Bakanligi Yayinlari

Population  Economic Koray Basol, Tirkiye Relations between 6
in Our Geography Ekonomisi. (Edited) Turkey’s geographical
Country structure and its
economy
Novel Ayla Kutlu, Yedinci Bayrak — Immigration from
Urumeli’den izmir’e. (Edited) Rumelia
Poetry Ali  Akbas, Eylile Beste, Migration
(Edited)
Sociocultural Halil Altuntas, Muzaffer Sahin, Holiness of Mecca
History Kur’an-1 Kerim Meali
Science Proverb Salim T. S. Al-Hassani, 1001 Importance of writing 16
over Time icat Diinyamizda islam Mirasi
Miniature Cerrahiyetl’l-Haniyy Inventions
Sehingehname-i Murad-i1 Salis
Hadith Seyyid Hiseyin Nasr, islam ve  Necessity of science
Bilim
Socioscientific ibn-i HaldGn Mukaddime Importance of works of
History art in  Turkish-Islamic
Katip Celebi Cihanniima civilisation
Importance of books in
the field of geography
Economy Drama Namik Kemal, Vatan yahut Human-land- 10
and Social Silistre (Edited) homeland-state
Life relationship
Poetry Asik Veysel Satiroglu, Dostlar Man'’s relationship with
Beni Hatirlasin soil
Short Story James C. Davis (Ceymis C. Transition to settled life
Deyvis, Amerikan), insanin
Hikayesi. (Edited) Transformation  from
windmills to factories
Alponse Daudet (Alfons Dude,
Fransiz), Degirmenimden
Mektuplar
Socioeconomic Coskun Can Aktan, Haklar ve  Operation of
Ozgiirliikler Antolojisi agricultural fields
Bahattin Ogel, Tirk Igta system
Kaltiranin Gelisim Caglari 11
(Edited)
Travel Book ibni Battuta, Biiylk Diinya
Seyahatnamesi
Living Political History ismail Dogan, Modern  Kurultai in the first 12
Democrac Toplumda Vatandaslik  Turkish states
y Demokrasi ve insan Haklari,
Responsibilities of
Nizamulmdlk, Siyasetname Sultans
Maxim M. K. Atattrk Sovereignty rests with
the nation
Sociocultural Nancy Flowers, Pusulacik Disadvantaged groups
history
Bridges Maxim M. K. Atattrk Global Peace 2
between
Countries
Total 129

As seen in Table 4, the 7-grade social studies textbook uses 46 literary products works from 10 different

genres, including travel book (n=28), short story (n=3), maxim (n=4), hadith (n=3), poetry (n=2), drama (n=2),

997



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

memoir (n=1), caricature (n=1), proverb (n=1) and novel (n=1). Also, 83 works excerpted from 7 different types
of visual and written literary and artistic products are encountered, including miniature (n=28), in particular,
political history (n=17), sociocultural history (n=15) and socioscientific history (n=9), engraving (n=7),
socioeconomic history (n=5) and socioeconomic geography (n=2) books. The 7-grade textbook uses 129 works
excerpted from these 46 literary products and 83 informative printed works. It is noteworthy that visual and
written literary products with a content of memoirs, travel books, miniatures, engravings, political and
sociocultural history are mostly found in the “I Participate in Administration” unit of the textbook (n=79) in
terms of genre and number. The least number of literary works are encountered in the unit “Bridges between
Countries” (n=2). It attracts attention that many literary products and works in the units are compatible with
subject contents. An examination of Table 4, for instance, shows that the contents of the literary products in
the unit entitled “Communication and Human Relations” are related to the importance of language in
communication, and that the literary products included in the unit of “Living Democracy” cover contents
compatible with the unit, such as ”Kurultai in the first Turkish states, responsibilities of

sultans, and pioneers of democracy ideas”.

In the 7"-grade social studies textbook, literary products are encountered in a template framed in the flow of
lectures or in special categorized sections under the subtitle of “Activity Time” (n=16), which includes one or
more literary products and questions about these products. Unlike other social studies textbooks, a large
number of miniatures and engravings are encountered in the textbook. It is noteworthy that these artistic
works and other literary works are presented together with the basic sources from which they are excerpted. It
is seen in the textbook that, except for maxims, a great importance is attached to citing and the source works
are referenced in detail up to the volume and page number. It is observed that care has been taken to ensure
that the contents of literary works and other printed works with different contents are at a level that students
can understand, and that any content not at that level is “edited” and specified so. As in other social studies
textbooks, efforts have been made to ensure that excerpts made from different works in terms of language and
wording are appropriate for the level of students. This shows that there is a need for a large number of trade

books that should be edited in accordance with student levels.
CONCLUSION and DISCUSSION

It was noted that literary products and excerpted works are generally conveyed in the lecture flow in the 4%"-
grade social studies textbook. In this textbook, 15 literary products and an excerpted political history work
were found from 10 different literary genres, including poetry, memoir, biography, folk song, legend, proverb,
short story, speech, maxim and composition. Kaymakci (2013) identified 93 literary works from 12 literary
genres in his study, where he analyzed the 4™-grade social studies textbook published in 2006. He determined
that the “short story, in particular, biography, memoir and aphorism” genres were most abundant and “speech,
diary, poetry, idiom, anecdote, travel writing, article, folkloric poem, legend, letter, drama, song/folk song,

proverb and nursery rhyme” were used less frequently among these literary products. In the same study,
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Kaymakci found that there were 89 literary works from 14 literary genres in the 4"-grade social studies
textbook published in 2010. In the 4™-grade social studies textbook updated in 2019, the use of literary
products decreased significantly compared to the social studies 4™-grade textbooks of 2006 and 2010. It was
observed that good composition examples, which were not encountered in the past, are included in the
textbook. In the 4™-grade social studies textbook, literary products were most common in the learning area of
“Active Citizenship”. It was noted in these literary works, in accordance with the learning areas, that individual
differences and social cohesion were emphasized, the patriotic feelings, ideas and approaches of important
historical actors were revealed, informative explanations were presented about different landforms, the
importance that Atatlirk attached to independence and his understanding of sovereignty were set forth, and
that the textbook tried to instil certain values and attitudes. Consequently, compatibility of literary products
with learning areas is an important issue to which attention is required be paid in NCSS standards. When this
condition is fulfilled, as VanSlanderight (1995) states, literary works strengthen the comprehension of
textbooks. However, it was determined that literary products in the textbook, such as biographies, memoirs
and short stories, were edited in terms of language and wording, and they were adapted to children’s levels
and used accordingly. This suggests that the textbook authors have difficulty in finding works suitable for the
children’s level. This result indicates that there are no or insufficient trade books which are suitable for the
level of children related to social studies learning areas and gains and which can be used in social studies

courses in Turkey.

In the Sth-grade social studies textbook, 17 literary works were encountered from 7 different literary genres
such as maxim, biography, diary, proverb, anthem, novel and legend. Maxim was the most abundant among
these literary works, and it was followed by biography and proverb. Kaymakci (2013) reported that 94 literary
works from 16 literary genres were included in the first-semester 5"-grade social studies textbook published in
2006, that the number of literary genres decreased to 14 in the second-semester textbook published 2011, but
that the frequency of use of literary genres increased and 102 literary works were included. Gormez (2018)
identified 17 literary products in a 5"-grade social studies textbook published in 2018, including short stories,
in particular, maxims, biographies and a diary. The number of literary products included in the 5"-grade
textbook published in 2019 decreased more than twice that of 2006 and twice that of 2011. It is noteworthy
that in terms of the number of literary genres, there was a 5-fold decrease in the 5"-grade social studies
textbook published in 2019 compared to 2006 and 2011 textbooks, and an almost 2-fold increase compared to
the 2018 textbook. Literary genres including short story, in particular, memoir, biography, poetry, letter,
anecdote and travel writing that were covered by the 5™-grade social studies textbook published in 2006 and
2010 were not found in the 2019 5"-grade social studies textbook. In the 5"-grade social studies textbook,
most of the literary works were found in the “Science, Technology and Society” learning area. It was
ascertained that literary products were presented in accordance with learning areas. However, the literary

works were mostly accessed indefinably on the Internet rather than being excerpted from the respective basic
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works and sometimes without reference. This adverse situation can be considered as an ethical violation. It was
ascertained that many literary products excerpted in the textbook were edited in terms of language and
wording to ensure compatibility with children’s age level. This suggests, as seen in the 5™-grade social studies

textbook, a deficiency of trade books written according to children’s level.

In the 6™-grade social studies textbook, 7 different literary genres including proverb, short story, hadith,
legend, maxim, the Farewell Sermon and poetry, and 29 works with sociocultural and sociohistorical content in
two genres were identified. Maxims and works excerpted from sociocultural historical books were the most
common while some literary genres such as poetry and proverb were the least common among these products.
In his research, Orug (2009) found out that 58 literary works from nine different genres were used in the social
studies textbook prepared by the Ministry of National Education and published in 2006, and that, in the same
year, 57 literary works from nine different genres in one of three different social studies textbooks prepared by
different private publishing, 31 literary works from eight different genres in the second and 37 literary works
from nine different genres in the third book. He concluded that memoir, biography, diary, legend, anecdote,
short story, letter, novel summary, travel and poetry products were among the literary works used, and that
the most used literary genre was short story, while diary was the least used. Kaymakci (2013) found that in the
6M-grade social studies textbook published in 2011, 110 literary works were incorporated from 13 literary
genres, and among these products, short stories were used the most, followed by maxims and biographies. He
stated that speech, dictionary, poetry and song/folk song were less preferred literary products in the social
studies textbook. Gérmez (2018) found that a 6™-grade social studies textbook published in 2018 included
mostly poems, followed by epics and biographies, and a less number of travel books followed by short stories,
memoirs and maxims. The 2019 social studies textbook included works taken from different books with
sociocultural historical and political content which were not found in the social studies textbooks published in
2006 and 2011, and also products with a religious or sociocultural value such as the Farewell Sermon and
Hadith. This situation seems to be in line with not only the general idea of conveying our national and spiritual
sociocultural values and beliefs and empowering our social cohesion and global peace, but also the specific
idea of preserving and conveying “root values” that stands out in the new Social Studies Curriculum (2018). An
analysis of the distribution of literary works by learning areas shows that the most literary products were
included in the area of “Culture and Heritage”. Proverbs promoting collaboration, biographies introducing
important scientists, summaries introducing universal classical products, and maxims highlighting universal
values were found to be compatible with learning areas in the textbook. It is noteworthy that despite reference
is made to the sources for excerpts of sociocultural and political history information in the 6™-grade social
studies textbooks, the basic source works of literary products are not specified. It is possible to see the
violation of ethics in the 6™-grade textbook as well. As in the case of 4 and 5"-grade textbooks, the note that

the sections excerpted from sociocultural and political history books have been edited for the 6™-grade

textbook draws attention. It is also possible to see this edit note in literary products in the 6™-grade textbook.

1000



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

As can be seen in the 4 and 5™-grade textbooks, this points to the inadequacy of literary and historical trade

books that should be written in accordance with children’s level in social studies courses.

The 7™-grade social studies textbook, which makes excerpts from 46 works from 10 different literary genres
and 83 political, social, cultural etc. printed works from 7 different genres, is distinguished from other social
studies textbooks by using the highest number of literary and other printed works. Excerpts from these 129
works in total covers the genres of travel books and miniatures the most, respectively followed by informative
political history, sociocultural and socioscientific history, engraving and socioeconomic books, short stories,
maxims, hadiths, memoirs, poems, dramas, caricatures, proverbs and novels. In a similar study, Kaymakci
(2013) revealed that 105 literary products were used from 16 literary genres in the 7"-grade social studies
textbook published in 2006, and 89 literary works from 10 literary genres in the textbook published in 2011.
Kaymakci (2013) determined that short story was the most used literary genre in social studies textbooks
published in 2006 and 2012, and that travel writings, aphorisms, memoirs, biographies and political treatises
were also frequently used. It was determined that these literary genres were less or not used in the 7™-grade
social studies textbook published in 2019. Gormez (2018) found that a 7th—grade social studies textbook
published in 2018 included literary works like short stories, maxims, biographies and poems, and other printed
works. The 7t"-grade social studies textbook published in 2019 was determined to cover a less number of
literary products compared to the textbooks published in 2006 and 2011 and more literary products than the
2018 textbook. However, similar to the 7th-grade social studies textbook of 2018, it was found to be a textbook

which offered excerpts from source works with different contents from the textbooks of previous years.

Excerpts from informative works on miniatures, engravings, socioscientific, economic and political history, and
some important statements like hadiths were found in the social studies textbook published in 2019, which
were not found in those published in 2006 and 2011. Inclusion of these products in the textbook is in line with
the following statement regarding literary works in the SBDOP that was updated in 2018: “... In addition,
certain gains should be supported with traditional or modern art products such as painting, music, miniature,
engraving, calligraphy, sculpture, architecture, drama, cinema.” As for the literary products and other printed
works covered by the 7™M-grade social studies textbook, their distribution of by units shows that they were
mostly included in the unit “lI Participate in Administration” in terms of genre and number. The literary
products included in the textbook are seen to be relevant to the units. This situation which is also encountered
in other textbooks shows that numerous trades books that should be edited according to student level are

needed.

RECOMMENDATIONS

According to a general evaluation of the textbooks, literary works were found in the 7"-grade social studies
textbook at 8 times the 4 and 5 years and 5 times the 6" year. It was determined that 4, 5 and 6"-grade social

studies textbooks had the least literary works compared to the previous years. Increasing the number of
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literary works and informative printed works in these textbooks will contribute to an effective social studies
education. Also, considering that children acquire reading habits at an early age, the importance of this gets

even more enhanced.

An analysis of the distribution of literary products and printed works in the text books by learning areas
suggests that there is a variance at each year level. These works are encountered in the learning areas “Active
Citizenship” and “Cultural Heritage” in the 4™ grade, “Science, Technology and Society” and “Production,
Distribution and Consumption” in the 5" grade, and “Culture and Heritage” in the 6 and 7% years. It was
observed that the contents of literary products are compatible with learning areas in all textbooks. Literary
works and other printed works should be included in textbooks in a way that includes all rather than specific
learning areas/units. As a matter of fact, Krey (1998) stated that literary products should be compatible with

thematic learning areas and that books should be separated and recommended according to learning areas.

It was ascertained that proper citations were made in the 4"-grade social studies textbook except in the case of
poems and a proverb, but that, in the 5 and 6™-grade social studies textbooks, literary works were excerpted
from the Internet without due references, rather than from the basic source works. There were also literary
works that were used without citation in the 6™-grade textbook. It is a disadvantage encountered in the
textbook that the source works are not excerpted directly from the source books. In order to attract students’
attention to literary works and to gain them reading habit, excerpted source works must be presented with
citation in the textbooks. Another point that attracts attention with regard to the textbooks is that, in general,
many literary works and excerpts made from sociocultural and scientific works were edited in terms of
language and wording according to student levels. This situation can be considered as an indication that many
source works that are suitable for the subject content in the textbook are in fact not suitable for the student
level, so they are made suitable by the textbook authors. In Turkey, it is needed to rearrange many works that
can help social studies courses under the concept of trade books in terms of language and expression in
accordance with the social studies teaching objectives and the student level. These books can be determined
by social studies educators, publishing houses or literature experts and listed by categorising them according to
social studies learning areas/units. These works can be published via EBA as a trade book list to be used by

teachers and students in social studies courses.
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SOSYAL BiLGILER DERS KiTAPLARINDA EDEBi URUNLERIN VE DiGER BASILI ESERLERIN
KULLANIM DURUMU

0z

Edebi Urinler ve diger bilgi verici kaynak eserler sosyal bilgiler 6gretim programinda amaclanan
kazanimlarin, insana 06zgli temel deger ve tutumlarin, 21. yazyil temel vyetkinliklerin
gelistiriimesinde ve pekistiriimesinde rol Ustlenebilecek gilice sahip materyallerdir. Calismanin
amaci bu kapsamda sosyal bilgiler ders kitaplarinda edebi Urilinler ve diger alinti yapilan eser
tirlerini ve bunlarin kullanim durumunu belirlemektir. Verilerin toplanmasinda 2019 yilinda
gilincellenen EBA cevrimici egitim platformunda yer alan 4, 5, 6 ve 7. sinif sosyal bilgiler ders
kitaplari kullanilmistir. Arastirmada nitel arastirma desenlerinden dokiiman incelemesi yontemi
kullanilmistir. Veriler icerik analizi yontemiyle analiz edilmistir. Arastirma sonucunda genel olarak
sosyal bilgiler ders kitaplarinda farkh edebi {riin ve sosyo-kiiltiirel, sosyo-ekonomik, sosyo-cografi
ve sosyo-bilimsel kitaplardan yapilmis alinti eserlere rastlanmistir. Bu edebi Griin ve diger alinti
eserlere en fazla 7. sinif sosyal bilgiler ders kitabinda, en az 4, 5 ve 6. sinif sosyal bilgiler ders
kitaplarinda rastlanmistir. 4. sinifta stk olmamakla birlikte 5 ve 6. sinif sosyal bilgiler ders
kitaplarinda bu edebi eserlerin temel eserlerden alintilanmaktan ziyade genellikle genel ag adresi
Gzerinden kaynak gosterilmeden aktarildigi bir etik ihlali ile karsilasilmistir. Tim sosyal bilgiler
ders kitaplarinda edebi Urtnlerin ve diger basili eserlerden yapilan alintilarin 6grenme alanlariyla
uyumlu icerikte oldugu belirlenmistir. Fakat cok sayida edebi Uriin ve eserin 6grenci seviyesine
gore yeniden diizenlenerek kullanabildigi tespit edilmistir. Bu sonuglar Turkiye’de sosyal bilgiler
derslerine yardimci olabilecek edebi tiir ve ¢ok sayida farkli icerikte kaynak eserlerin (ticari kitap)
Ogrenci seviyesine uygun olarak dil ve anlatim agisindan diizenlenip basilmasina ihtiya¢ oldugunu
gostermektedir. Ders kitaplarinda bu sekilde kaynak gosterilmeden genel ag lizerinden yapilan
alintilarin da azalacagi dislinilmektedir.

Anahtar kelimeler: Edebi trinler, sosyal bilgiler 6gretimi, sosyal bilgiler ders kitaplari, ticari kitap.
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GiRiS

Sosyal bilgiler 6gretimi temel vatandashk becerileri kazandirmak amagh gelistirilen tarih, cografya disiplini basta
olmak Uzere sosyal ve beseri bilimlerden olusan biitiinlesik bir calisma alani olarak tanimlanir (Krey, 1998, s.
10). Sosyal bilgiler 6gretimi “bir yandan demokratik vatandashgi tesvik etme ve gesitli sosyal bilim igeriklerini
ogretme hedeflerine (Zarillo, 2016, s. 11) sadik kalirken bir yandan c¢agin ihtiya¢ duydugu vatandas tipini
yetistirme durumu ile karsi karsiya kalmaktadir. Ozellikle son yiizyilda Il. Diinya Savasi'nin sonu, Soguk Savas'in
baslangici, 9/11 Eylul Olaylar sonrasinda yapilan toplumsal g¢alismalar 6grencileri, farkh kiltir ve gruplar
hakkinda olumlu tutum gelistirebilmeleri i¢in "dlinya odakh vatandaslara" doénistiirme arzusunu dogurmasi

(Smith, 2008, s. 7) sosyal bilgiler 6gretimine verilmesi gereken 6nemin boyutunu artirmistir.

Toplumsal 6nemi oldukga bliyliik olmasina ragmen, sosyal bilgiler dersleri 6grenciler tarafindan sikici ve soyut
bulunan konulariyla en az sevilen ve en az deger verilen derslerden biri olarak gérilmektedir. Bu olumsuz
durumun olusmasinda sosyal bilgiler egitiminin ders kitabina bagh olarak yapilmasinin roltu vardir (Davis &
Palmer, 1992). Elestirmenler sosyal bilgiler ders kitaplarindaki metinleri banal bir igerik, renksiz bir diizyazi
(Tyson & Woodward, 1989), gercekte ¢ok sikici, anlasilmasi glg, birbirinden ve hayatttan kopuk bilgiler batina
olarak tanimlayip elestirmektedir (Sewall, 1988, Aktaran Guzzetti, Kowalinski & McGovan, 1992, s.114). Sonug
olarak geleneksel yontemlerle okuyucuya genelde yogun paketlenmis kavramlar ve yiizeysel agiklamalar sunan
sosyal bilgiler ders kitaplarinin yeniden gézden gegirilmesine gereksinim duyulmustur. Coziim yontemi olarak
sosyal bilgiler programlarinin hazirlanmasinda birtakim egilimler ortaya konulmustur. Bunlar arasinda
edebiyatla sosyal bilgilerin butinlestirilmesi fikri dikkat gekmektedir (Martorella, 1998, Aktaran Cengelgi, 2013,
s. 220). Sosyal bilgiler egitiminde sadece ders kitaplarinin yeterli olamayacagi alternatif 6gretim materyalleri
olarak edebi Urtnlerle desteklenmesi gerektigi gorisli yaygin kabul gormektedir (Demir & Akengin, 2012).
Risinger (1992) o6zellikle sosyal bilgiler programina uygun literatir kullanildigi durumlarda sosyal bilgiler
derslerinin  &grencinin ilgisini arttirmakta oldugunu vurgular. Ozenle secilmis literatiirin dénemleri
canlandirabilecegini ve bir olayl cevreleyen distince ve duygularin lezzetini saglayabilecegini belirtir (Aktaran

Almerico, 2013, s. 5).

Sosyal bilgiler derslerinde bir 6gretim araci olarak edebi Urinlerin kullaniimasina yénelik yapilan ¢alismalarda
bu tir Grunlerin 6grencilerin ilgisini arttirdigi, dersin 6grenmelerini biligsel olarak destekledigi, disipline 6zgi
becerilerin gelisimini sagladigi, duyussal olarak 6grenmelerini eglenceli hale getirdigi, deger aktariminda énemli
rol oynadigi anlasiimaktadir (Akkus, 2007; Akyol, 2011; Ata, 2000; Bacak, 2008; Beldag & Aktas, 2016; Caliskan,
2005; Er & Sahin, 2012; Erdogan, 2007; Guzzet, Kowalinsk & McGowan, 1992; Gilim & Ulusoy, 2008; Kaymakcl
& Er, 2013; Kart, 2002; Keskin, 2008; Krey, 1998; Martin, 2012; Mindivanh, Kiiclik & Aktas, 2012; Nelson &
Nelson, 1999; Orug & Erdem, 2010; Oztiirk, Keskin & Otluoglu, 2014; Ozkan & Geveng, 2017; Oztiirk & Otluoglu,
2002; Oztiirk, 2002; Yesilbursa, Sabanci & Hamarat, 2013; Yigittir & Er, 2013; Smith, Monson & Dobson, 1992;
Smith, 2008; Simsek, 2010a; Simsek, 2010b; Simsek, 2006; Tekgdz, 2005). Sonug olarak nitelikli edebi Grtnler

sosyal bilgiler 6gretiminde kullanildigl zaman ¢ok sayida amaci gerceklestirmede yiiksek bir potansiyele sahip
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oldugu anlagilmaktadir. Tum bu olumlu sonuglar g6z éniinde bulunduruldugunda edebi Griinler geleneksel
o0gretim yontemlerinin kalibini kirmada ve 6grencilerin bilgiyi birgok farkh gézle deneyimlemelerini saglamada
kaleydoskopik gorintiler sunmada ve her seyden oOnemlisi c¢ocuklarin egitimlerinin sorumlulugunu
Ustlenmelerini saglamada degerli kaynaklardir (Kornfeld, 1994, s. 281, Aktaran McGrain, 2002, s. 1). Edebiyat
temelli 6gretimin vatandaglk egitimini gliclendirme potansiyeli, birgok sosyal bilgiler egitimcisi icin edebi

Urdnlerin kullanimini gekici bir segcenek haline getirmistir (Aktaran Krey, 1998, s. 10).

Sosyal bilgiler disiplinlerinde edebiyattan faydalanmanin aslinda yeni gelisen bir durum olmadigi gérilmektedir.
Nelson ve Nelson (1999) O6grencilerin edebiyattan yararlanarak yeni bilgiler ve duyarhliklar kazandirmak
amaciyla ozellikle tarih 6gretiminde “19. yiizyil okullarinda 6rnek kisilikler gostermek icin, zaferler kazanmis,
erdemli ve iyi karakterlerin canlandirildigi oykdlerin kullanildigini” belirtir (Aktaran Tekgoz, 2005, s. 5). 1929-
1988 vyillari arasinda hakemli profesyonel dergilerde sosyal bilgiler 6gretiminde edebi Grinlerin kullanimi
hakkinda yayinlanmis 164 makale bulunmustur. 1962'de Leonard Kenworthy, sosyal bilgiler egitiminde dnerilen
kitaplarin bir listesini ve bunlarin sinif diizeyine gére kullanimini yayinlamistir (Smith, 2008, s. 7). Ulusal Sosyal
Bilgiler Konseyi’nin (NCSS) 1972 yilindan beri (Simsek, 2006, s. 134) her yil gelistirdigi standartlar ¢ergevesinde
eyaletlerde ve bolgelerde ¢ogunlukla 6nerilen hedefler ve mifredat gergevesinde, 6gretmenlere 6grencilerin
sosyal bilgiler hakkinda daha fazla bilgi sahibi olmalarini saglayacak anlamli bir 6gretim saglamalari icin ¢ocuk
edebiyatini kullanma ve kaynak saglama konusunda uzun siiredir devam eden bir taahhiidii bulunmaktadir. Her
yil aciklamali olarak “Gengler icin Onemli Sosyal Bilgiler Ticari Kitaplar” listesini yayinlamaktadir (Almerico,
2013, s. 5). Burada “ticarf kitap” kavrami ders kitabi olmayan, nitelikli herhangi bir biyografi, tarihi roman, siir,
drama ve bilgi kitabi gibi edebi yapiti icermektedir. Ticari kitap kullanma kavrami, 6gretim kaynagi olarak hem
sosyal bilgiler ders kitaplarina ek kullanimi hem de onlarin yerine kullanimi anlamina gelmektedir. Bu edebi
yapitlar, bir yazar ya da ekip tarafindan bir 6ykiyl anlatmak icin yazilmis, bir kisiyi ya da konuyu anlatan
odaklanmis projelerdir (McGovan & Guzzetti, 1991, s. 37-38). Goruldugu gibi ticari kitap kavrami ders

kitaplarina ek olarak kullanilacak olma niteligine sahip edebi yapitlar ve ek kitaplari iceren bir kavramdir.

NCSS’in (2020)? yayinladigi ticari kitaplar, Sosyal Bilgiler Komitesi ve edebiyat uzmanlari tarafindan incelenir ve
secilir. Bu kitaplarin kabuliinde NCSS'nin (1994) tematik 6grenme alanlarina ve 6grenci seviyelerine goére
diizenlenmis olma durumlari g6z 6niinde bulundurulur. Nitekim NCSS web sitesinde bulunan (www.ncss.org)
bir dizi yayinla, ticari kitaplarin sosyal bilgiler standartlarina gore nasil dizenlenecegine yonelik yazarlara
yardimci olmaktadir (Almerico, 2013, s. 5). Genel olarak Amerika’da 1990’ yillardan bugline bir¢ok eyaletin
sosyal bilgiler 6gretim programinda edebiyat ve sosyal bilgiler arasindaki gliclii iliski vurgusu dikkat
cekmektedir. The Social Studies dergisi siireli yayinlarinda sosyal bilgiler 6gretiminde “cevre egitimi, degerler
egitimi, karakter ve ahlak egitimi gibi alanlarda g¢ocuk edebiyati Urlinlerinin 6nemi ({zerine yazilar
yayinlamaktadir (Mc Gowan & Gazzetti, 1991, Aktaran Simsek, 2006, s. 132-133). McGowan, Erickson ve

Neufeld, ¢ocuklara yonelik ticari kitaplarin ozellikle ayrintili agiklamalariyla, karmasik karakterleri, melodik

2 https://www.socialstudies.org/notable-social-studies-trade-books internet erisim adresi tizerinden gencler
icin yayinlanan 2020 yilina iliskin sosyal bilgiler ticari kitaplara erisebilirsiniz.
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pasajlari ve bircok ayrintiyr cocuklarin kavramalarina izin verdigini savunmaktadir (Krey, 1998, s. 10). Ozellikle
cocuklar icin hazirlanmis genis bilgi ve distincelere sahip ticari kitaplar ders kitaplarina goére daha gok cesitlilik
sunar ve olaylarin duygusallastiriimasi icin daha iyi bir aragtir (Social Education, 1989, Aktaran Tekgdz, 2005, s.
5). Gunkl ticari kitaplar, ¢ocuklarin egitimlerinin sorumlulugunu Ustlenmeleri icin degerli bir kaynaktir.
Geleneksel 6gretim yontemlerinin kalibini kirar ve 6grencilerin bilgiyi birgok farkli gézle deneyimlemelerini
saglar (McGrain, 2002, s. 1). Arastirmalar ticari kitaplarin 6grencilerin kavramlar arasi iliskiyi daha iyi
anlamalarini sagladigini; ¢ok sayida kavrami Ogrenebildiklerini ve ticari kitaplari okuduktan sonra kendi
sorularina daha iyi yanit verebildiklerini tespit etmistir (McGovan & Guzzetti, 1991, s. 37-38; Guzzetti,
Kowalinski & McGovan, 1992, s. 120). VanSlanderight (1995) benzer sekilde ticari kitaplarin ders kitaplari ile
kullanildiginda anlamayi gliclendirmekte olduguna ve ¢ok sayida 6gretmenin ders kitabina ek olarak ticari

kitaplari kullanmakta olduguna dikkat cekmistir.

Edebi Urinlerin kullanimi asil dnemine 2005 yilinda yapilandirmaci 6grenme yaklasiminin benimsendigi yeni
Sosyal Bilgiler Dersi Ogretim Programi’yla (SBDOP, 2005) kavusmustur. 2018 yilinda giincellenen SBDOP’de
sosyal bilgiler dersinde edebi tirlerden yararlaniimasi ve 6grencilerin bu eserleri okumaya tesvik edilmesi
gerektigine yonelik ifadeler benzer sekilde dikkat ¢ekmektedir. Program igeriginde sosyal bilgiler derslerinde
edebi Grin kullanmanin 6nemi gittikge artmasina ragmen bu tir kitaplarin nasil olmasi ve ne sekilde
kullanilmasi gerektigine yonelik bir agciklamaya ve ¢ocuklara ders kapsaminda ek olarak okutulacak ticari kitap
kavrami altinda bir listeye rastlanmamaktadir. Tiirkiye’de sosyal bilgiler ders kitaplarinda edebi iiriinlere yonelik
yapilmis calismalar incelendiginde farkl sinif seviyelerinde sosyal bilgiler ders kitaplarinda edebi tir gesitlerini
ve edebi Grinlerin kullanim durumlarini belirlemeye yonelik (Orug, 2009; Kaymakci, 2013; Gérmez, 2018) sinirh
sayida kiymetli galismalara rastlanmistir. Sosyal bilgiler ders kitaplarinda edebi Griinlerle birlikte diger basili

eserleri inceleyen ve bu trlnlerin kullanim durumunu belirleyen bir arastirmaya rastlanilmamistir.

Bilindigi gibi 2018 yilinda SBDOP giincellenmistir. Yeni programda edebi iriinlerle birlikte sanatsal eserleri de
iceren bir sosyal bilgiler 6gretimine isaret edilmektedir. Dolayisiyla bu calismada diger calismalardan farkh
olarak sosyal bilgiler ders kitaplarinda sozlii yazili edebi Grinler ile geleneksel ve modern sanatsal eserleri

iceren kitap tlrlerini ve bu kitaplarin kullanim durumunu da belirlemek amaglanmaktadir.

Bu calismanin amaci 4-7. sinif sosyal bilgiler ders kitaplarinda yer alan edebi triin ve diger basili eserlerin ders

kitabinda kullanim durumunu belirlemektir. Bu ¢ergevede ¢alismanin alt amaglari;

v' 4. sinif sosyal bilgiler ders kitaplarinda yer alan edebi iriin ve diger basili eserleri, bu Griinlerin kaynak
eserlerini, iceriklerini ve bu Grinlerin 6grenme alanlarina dagilimini belirlemek.

v" 5. sinif sosyal bilgiler ders kitaplarinda yer alan edebi (riin ve basili eserleri, bu uriinlerin kaynak
eserlerini, iceriklerini ve 6grenme alanlarina dagilimini belirlemek.

v' 6. sinif sosyal bilgiler ders kitaplarinda yer alan edebi {iriin ve basili eserleri, bu iriinlerin kaynak

eserlerini, iceriklerini ve 6grenme alanlarina dagilimini belirlemek.
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v' 7. sinif sosyal bilgiler ders kitaplarinda yer alan edebi Griin ve basili eserleri, bu Griinlerin kaynak

eserlerini, igeriklerini ve 6grenme alanlarina dagilimini belirlemek.

Calisma sonuglarinin yayinevlerini, sosyal bilgiler 6gretim programina uygun (kazanim ve 6grenme alanlarina ve
Ogrencilerin seviyesine) edebi Urlin ve diger basili eserleri igeren ticari kitaplarin hazirlanmasina yonelik
calismalar yapmaya tegvik edecegi; sosyal bilgiler ders kitabi yazarlarinin, kitaplarinda edebi triin ve diger basih
eserleri nasil daha etkin sekilde kullanilabilecegi ¢alismalarina rehberlik edecegi; arastirmacilari sosyal bilgiler
ogretiminde ticari kitaplarin kullanimi ile ilgili eksiklikleri tespit etmeye ve bu tiir kitaplari sayica arttirmaya ve

egitimde kullanimini yayginlastirmaya yoénelik farkli calismalar yapmaya tesvik edecegi diistiniimektedir.

YONTEM

Bu boliimde arastirma deseni, ¢alisma 6rneklemi, veri toplama araglari ve verilerin analizi sirasi ile sunulmustur.
Arastirma Deseni

Calisma nitel arastirma yaklagimi ve bu yaklagimin dogasina uygun siregler dikkate alinarak yurutilmustir.
Nitel arastirmalar; gozlem, goriisme ve dokiman analizi gibi nitel veri toplama yontemlerinin kullanildigi,
algilarin ve olaylarin dogal ortamda gergekgi ve bltincil bir bicimde ortaya konmasina yonelik nitel bir stirecin
izlendigi arastirmalar olarak tanimlanabilir (Yildinm & Simsek, 2008, s. 39). Bu ¢alismada nitel arastirma
yaklasimlarindan dokiiman incelemesi yontemi tercih edilmistir. Dokiiman incelemesi, arastirilmasi hedeflenen
olgu veya olgular hakkinda bilgi iceren yazili materyallerin analizini kapsar” (Yildirm & Simsek, 2008, s. 187). Bu
tir calismalarda arastirmanin giivenirligi agisindan kaynaklarin 6zgiin olup olmadiginin belirlenmesi 6nemli bir
kriterdir (Yildinnm & Simsek, 2008, s. 195). Arastirmanin dokimanlar orijinal olup farkh yazar ve yayinevleri

tarafindan hazirlanan 2019 basimli Sosyal Bilgiler ders kitaplarindan olugsmaktadir.
Verilerin Toplanmasi

Calisma 2019-2020 egitim-0gretim yilinda gerceklestirildiginden o6rneklem olarak Milli Egitim Bakanligi
tarafindan olusturulan ve 6gretmenler tarafindan yaygin kullanilan EBA (Egitim Bilisim Agi) cevrimigi sosyal
egitim platformunda yer alan gilincel sosyal bilgiler ders kitaplari tercih edilmistir. Bu kitaplar; Tuystiz (2019) 4.
Sinif Sosyal Bilgiler Ders Kitabi [4. SBDK], Sahin (2019) 5. Sinif Sosyal Bilgiler Ders Kitabi [5. SBDK], Yildirim,
Kaplan, Kuru ve Yilmaz (2019) 6. Sinif Sosyal Bilgiler Ders Kitabi [6. SBDK] ve Azer (2019) 7. Sinif Sosyal Bilgiler
Ders Kitabi [7. SBDK] seklindedir.

Verilerin Analizi

Arastirmanin verileri igerik analizi yontemiyle analiz edilmistir. Patton’a (2014, s. 453) gore icerik analizi genel
olarak gozleme dayali verilerden g¢ok yazili dokiimanlarin “milakat dokiimanlari, glinlikler” vb. dokiimanlarin

analizini ifade etmektedir. icerik analizine tabi tutulan ders kitaplarinda iki analiz tiiri tercih edilmistir:
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Tlimevarimci ve timdengelimsel analiz. Tiimevarimci analiz “veri igcinde orlintulerin, temalarin ve kategorilerin
kesfedilmesini icermektedir” (Patton, 2014, s. 453). Birinci asamada bu analiz tiiri ile ders kitaplarinda
rastlanan biyografi, siir, roman, atasozi ve 0zlii sozler gibi edebi Urlnlerin her biri birer tema olarak
adlandinimistir. Bununla birlikte diger temel eserlerden alintilanan bilgi verici alintilar kitap tlrlerine goére
sosyo-killtiirel tarih, siyasi tarih baghg altinda da birer tema olarak kodlanmistir. ikinci asamada
timdengelimsel nitel analiz tiirG tercih edilmistir. Yildirnnm ve Simsek’e (2008) gore, timdengelimsel analiz,
verilerin daha 6nceden belirlenen cerceveye gore analiz edilmesidir. Ders kitaplarindaki “Birey ve Toplum”,
“Kaltir ve Miras” ve diger 6grenme alanlari/uniteler timdengelimsel analiz gergevesini olusturmustur. Bu
cercevede sosyal bilgiler ders kitaplarindaki edebi Griinlerin ve alintilanan eserlerin daha 6nce belirlenen
temalara gore ders kitaplarinda kullanim sikliklari, icerikleri ve alintilandigi temel eserler tespit edilmistir. Bu

sekilde eserlerin 6grenme alanlariyla ve konu igerikleriyle uyumuna bakilmistir.

Calismada verilerin dogrulugunu ve gegerligini teyit etmede giivenirligi arttirmak igin ¢oklu analizci Giggenlemesi
kullanilmistir. Analizcilerin liggenlemesi “iki veya daha fazla kisiye ayni nitel verinin bagimsiz olarak analiz
ettirilmesi ve bulgularinin karsilastirnimasidir” (Patton, 2014, s. 560). Bu arastirmada analiz iki arastirmaci
tarafindan analiz edilen verilerdeki bulgularin “tutarligina” bakilmaya cahsiimistir (Patton, 2014, s. 248).
Analizde Miles ve Huberman’in (2016, s. 64) 6nerdigi gluvenirlik formulu (Glvenirlik = Goras Birligi/ (Gorus
Birligi + Gorls Ayrilig) kullanilmistir. Glvenirlik ylizdesi de birinci asamada %85, ikinci asamada %90 ve Uglinci
asamada %95 diizeyinde olmustur. Giivenirligin kodlama semasinin boyutuna ve araligina gore %90 araliginda
olmasi beklenir (Miles & Huberman, 2016, s. 64). Analizci liggenlemesi yoluyla yapilan analizde Miles ve

Huberman’in glvenirlik formalu kullanilarak ¢calismanin giivenirligi artirilmaya calisilmistir.

BULGULAR

Bu bolimde 4-7. sinif sosyal bilgiler ders kitabinda yer verilen edebi Grinler ve diger basili eserler ve bu
Urlinlerin kaynak eser ve igeriklerine, 6grenme alanlarina dagihmina ve ders kitaplarinda kullanim durumuna

yer verilmistir.

4. sinif Sosyal Bilgiler Ders Kitabinda Kullanilan Edebi Uriinler ve Diger Basili Eserler ve Bu Uriinlerin Kaynak

Eserleri, igerikleri ve Ogrenme Alanlarina Dagilimina iliskin Bulgular

4. sinif sosyal bilgiler ders kitabinda kullanilan edebi Urtnler ve basili eserler, kaynak eserleri, igerikleri ve bu

Urlinlerin 6grenme alanlarina dagilimi Tablo 1’de sunulmustur.

Tablo 1. 4. Sinif Sosyal Bilgiler Ders Kitabinda Kullanilan Edebi Uriin ve Diger Basili Eser Tirleri ve Bu Uriinlerin
Kaynak Eserleri, icerikleri ve Ogrenme Alanlarina Dagilimi

Ogrenme Edebi Uriin ve Kaynak Eser icerik n
Alani Basili Eser Tiirleri

Birey ve Siir Elif SAHNA -Eser yok. Farkliliklar ve birliktelikler 1
Toplum

Kaltar ve AniKitabi Halide Edip Adivar, Turk’iin Kazim Karabekir Pasa’nin 4
Miras Atesle imtihani kisilik 6zellikleri
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Siyasi Tarih Abdula Mardanovi¢  Direnis Ruhun Temsilcisi Ali
Samsutdinov, Tirkiye Ulusal Saip Bey
Kurtulus Savasi Tarihi

*Biyografi Andrew Mango, Atatiirk.  ismet inénii’niin biyografisi
(DUzenlenmistir)
Soylev (Nutuk) Kemal Atatiirk, Nutuk ismet inéni’niin kahramanlig
insanlar, TirkG Anonim Kaynak-Kisi ~ Carsamba’nin cografi 3
Yerler ve Nejat-BUHARA ozellikleri
Cevreler Yére:-Samsun/Carsamba
Siir Seref-GURBUZ -Eser yok. Oltu’nun cografi dzellikleri
Efsane Saim SAKAOGLU, 101 Anadolu Giilek Bogazinin olusumu
Efsanesi (DUzenlenmistir)
Bilim, *Ani https://www.sabah.com.tr/akde  Arabalardaki degisim 1
Teknoloji ve niz/2016/03/07/eski-yollar-eski-
Toplum ulasim-araclari (Dizenlenmistir)
Uretim, Siir Ayse ACIKALIN-Eser Yok Bilingli tlketici 2
Dagitim  ve Ataso6zi - Tutumlu olmak
Tiiketim
Etkin *Hikaye Ekrem ACAR, Bagirip Gagirmadan  Sorumluluk vermek 5
Vatandaslik Gocuk Egitimi. (Duzenlenmistir)
Soylev Mustafa Kemal Atatiirk, Nutuk Atatlirk’in Bagimsizliga
verdigi 6nem
Ozlu S62 Utkan KOCATURK, Atatirk’iin  Atatiirk’in  Milli Egemenlik
Fikir ve Dustnceleri anlayisi
Kompozisyon- TBMM Kiltiir, Sanat ve Yayin Vatan sevgisi
Blyuklerime So6z Kurulu  Yayinlari, TBMM ve
Cumhuriyet  Resim, Siir ve
Kompozisyon Yarigmasi Sonuglari
Merve OZCELIK
TBMM Kiltir, Sanat ve Yayin Cumbhuriyeti korumak
Kurulu Yaymlar, TBMM ve
Cumhuriyet Resim, Siir ve
Kompozisyon- Kompozisyon Yarigmasi Sonuglari
Cumbhuriyet Glinesi  Yonca AKCAY
Hig Séner Mi?
Kiresel - - - -
Baglantilar
Toplam 16

Tablo 1 incelendiginde 4. sinif sosyal bilgiler ders kitabinda agirlikli olarak edebi tir olarak siir (n=3) basta olmak
Uzere, soylev (n=2), ani (n=2), kompozisyon (n=2), biyografi (n=1), atasézi (n=1), tiirk (n=1), efsane (n=1), 6zIU
s6z (n=1), hikdye (n=1) on farkli tirden 15 edebi Uriine ve siyasi tarih kitabinda alinti yapilmis bir esere
rastlanmaktadir. En fazla edebi Griine “Etkin vatandaslik” (n=5) 6grenme alaninda rastlanmaktadir. En az edebi
Urline “Birey ve Toplum” ve “Bilim, Teknoloji ve Toplum” (n=1) 6grenme alaninda yer verildigi gérilmektedir.
Kiresel baglantilar 6grenme alaninda herhangi bir edebi Uriine yer verilmemektedir. Ders kitabinda edebi
arinlerin icerik olarak 6grenme alanlariyla uyumlu oldugu goérilmektedir. Tablo 1'de gorildtga gibi “Birey ve
Toplum” 6grenme alaninda yer verilen Elif Sahna’ya ait siirde bireysel farkhliklarin ve toplumsal birlikteligin ele
alindigi, “Kiltir ve Miras” 6grenme alaninda rastlanan tarihsel kaynaklarin Cumhuriyet tarihinin 6nemli tarihsel
karakterlerinin (Atatiirk, ismet inénii, Kazim Karabekir Pasa ve Ali Saip Bey) vatanin kurtulusundaki rolleri,

kahramanliklari, fikir ve yaklasimlarinin dzetlendigi; “insanlar, Yerler ve Cevreler” 6grenme alaninda tiirki, siir
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ve efsane edebi tirleri igerisinde Carsamba, Bafra ve Oltu gibi birbirinden farkh cografi yerlerin ylizey sekilleri

hakkinda bilgiler aktarildigi gérilmektedir.

Tablo 1’de goruldugia gibi 4. sinif sosyal bilgiler ders kitabinda Ug siirin yazar verilmis fakat bu siirlerin
alintilandig1 kaynak eserler dipnot olarak goésterilmemistir. Benzer sekilde kaynak gdsterimin yapilmadigi bir
atasozi ile karsilagilmaktadir. Ders kitabinda sunulan edebi Urinlerin dortte lglinin kaynagina yer verilmesi

genel olarak ders kitabinda kaynak gosterimine etik olarak 6nem verildigini distindiirmektedir.

4. sinif sosyal bilgiler ders kitabinda yer verilen edebi Urinlerin konu anlatim akisi icerisinde aktarildig
gorulmektedir. Sadece bir esere etkinlik temelli “Yapiniz” boliminde rastlanmaktadir (4. SBDK, 2019, s. 169).
Ders kitabinda edebi Urlnlere yonelik “Dizenlenmistir” ifadesi ile karsilasilmaktadir. Bu dipnot okuyucuya
biyografi, ani, efsane ve hikayenin dil ve anlatim agisindan ¢ocuklarin seviyesine uygun hale getirildigine dikkat
¢cekmektedir. Ayni zamanda bu dipnot 6grencilerin seviyesine indirilmesi gereken edebi Uriinlere de dikkat
¢ekmektedir. Clnkl ogrenciler bu eserleri okumak istediklerinde dil ve anlatim agisindan seviyelerine uygun
olmamasi nedeniyle anlamakta sorun yasayacaklardir. Ogrencilerin bu eserleri okuma istekleri onlarin ticari

kitap haline dénugtirilmesi ile mimkin olabilecektir.

5. Sinif Sosyal Bilgiler Ders Kitabinda Kullanilan Edebi Uriinler ve Bu Uriinlerin Kaynak Eserleri, icerikleri ve

Ogrenme Alanlarina Dagilimina iliskin Bulgular

5. sinif sosyal bilgiler ders kitabinda kullanilan farkh basili eserlerden alintilanan kaynak esere rastlanmamistir.
Ders kitabinda yer alan edebi Uriinler, kaynak eserleri, icerikleri ve bu Urlnlerin 6grenme alanlarina dagilimi

Tablo 2’de sunulmustur.

Tablo 2. 5. Sinif Sosyal Bilgiler Ders Kitabinda Kullanilan Edebi Uriin Tiirleri ve Bu Uriinlerin Kaynak Eserleri,
icerikleri ve Ogrenme Alanlarina Dagilimi

Ogrenme Alani Edebi Kaynak icerik n  Toplam
Uriin
Tiirleri
Birey ve Toplum Glnlik Zeynep’in GUnliglu  Sosyallesmede aile 1 2
buyuklerinin dnemi
*OzIi S6z  Genel Ag- M. K. Sorumluluklarini yerine 1
Atatiirk getirmek
(Dlzenlenmistir)
Kiltir ve Miras 0zl 6z Genel Ag- Peyami Dilin kiltur tastyicisi olmadaki 1 1
Safa roll
(DUzenlenmistir)
insanlar, Yerler ve - - - - -
Cevreler
Bilim, Teknoloji ve  Ozlii Séz Genel Ag- Eflatun ihtiyaglarin icatlarn 1 5
Toplum (DUzenlenmistir) olusumundaki 6nemi
Biyografi Genel Ag- Albert Albert Einstein’in hayati ve 4
Einstein bilim insani olarak kisisel
(DUzenlenmistir) ozellikleri
Genel Ag -lsaac Isaac Newton’un bilim insani
Newton olarak kisisel 6zellikleri

(DUzenlenmistir)
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Genel Ag- Aziz Aziz Sancar’in hayati ve bilim

Sancar insani olarak kisisel 6zellikleri
(Dizenlenmistir)
Cahit Arf Cahit Arf'in bilim insani olarak
kisisel 6zellikleri ve etik
Uretim, Dagitim ve  Atasozii - is birligi halinde ¢alismak 3 3
Tiiketim - is birligi halinde galismak
- is birligi halinde galismak
Etkin Vatandaslik Siir/Milli --- M. Akif Ersoy Bagimsizhk 1 2
Mars
0zl S6z Genel ag-M. Akif istiklal Mars’’nin milliligi 1
Ersoy
(DUzenlenmistir)
Kiresel Baglantilar ~ Roman Sug ve Ceza Kitabi tanitan 6zet bilgi 1 4
Dosteyevski
Destan Oguz Kagan Kitabi tanitan 6zet bilgi 1
Destani
0zl S6z -Voltaire Disiince dzglrliginiin dnemi 2
-Yunus Emre Her insanin degerli oldugu
gorusu
Toplam 17

Tablo 2 incelendiginde 5. sinif sosyal bilgiler ders kitabinda edebi tiir olarak biyografi (n=5) ve 6zl s6z (n=5)
basta olmak Uzere, atasézi (n=3), mars (n=1), roman (n=1), destan (n=1) ve ginlik (n=1) iceren yedi farkli
tirden 17 edebi irline yer verildigi gorilmektedir. Bu edebi Uriinlerden sayica en fazla “Bilim, Teknoloji ve
Toplum” (n=5) 6grenme alaninda rastlanmaktadir. En az edebi Grinin “Kaltir ve Miras” (n=1) 6grenme
alaninda oldugu dikkat ¢ekmektedir. “insanlar, Yerler ve Cevreler” 6grenme alaninda higbir edebi iiriine yer

verilmedigi gorulmektedir.

Tablo 2’de edebi tiirlerin 6grenme alanlariyla icerik olarak uyumuna bakildiginda “Uretim, Dagitim ve Tiketim”
O6grenme alaninda yer alan atasozlerinin 6grenme alani ile uyumlu olarak “Bir elin nesi var, iki elin sesi var”,
Birlikten kuvvet dogar” seklinde is birligi halinde ¢alismayi tesvik eden sozlerden olustugu bulgulanmaktadir.
“Bilim, Teknoloji ve Toplum” 6grenme alaninda biyografi (n=4) edebi tlir olarak 6ne g¢ikmaktadir. Albert
Einstein, Isaac Newton, Aziz Sancar ve Cahit Arf'in biyografisine ve bilim insani olarak kisisel 6zelliklerine yer
verildigi gorilmektedir. “Kiiresel Baglantilar” 6grenme alaninda evrensel klasik Gridnlerin tanitimini iceren
Dosteyevski’'nin romanini (n=1), Oguz Kagan Destani’nin (n=1) 6zetini ve Voltaire’nin ve evrensel degerlerin
temsilcisi olan Yunus Emre’nin 6zIU s6zlnl (n=2) iceren Ug¢ farkh edebi tiire rastlanmaktadir. Bu 6grenme
alaninda Dosteveyski ve Oguz Kagan Destani’na kitap kapaklariyla dikkat c¢ekildigi, “Duslince Mirasi” basligiyla
Yunus Emre ve Voltaire’e ait iki onemli 6zli s6ze yer verildigi gorilmektedir. 5.sinif sosyal bilgiler ders
kitaplarinda edebi riinlerin konu igerigiyle uyumlu bir sekilde genel olarak ¢ercevelenmis bir taslak icerisinde
sunuldugu gorilmektedir. Sayili da olsa “Diistince Mirasi”, “Sanat Mirasi” ve “Edebiyat Mirasi” basliklari altinda

edebi Urinlere rastlanmaktadir.

Ders kitabinda Tablo 2’de gorildigi gibi on yedi edebi Uriinden Sug ve Ceza ve Oguz Kagan Destani’nin
tanitildig iki temel eser disinda 6zlii s6z ve biyografik alintilarin yedisinin genel ag Uzerinden alintilandigi

anlasilmaktadir. Kitapta 0zlii sozlerin kimler tarafindan séylendigi, siirin kimin tarafindan yazildigi bilgisi

1014



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

verilmesine ragmen edebi Urlinlerin temel eserlerden alintilanmaktan ziyade internet lzerinden aktarildig
gorilmektedir. Edebi Grunlerin genel olarak temel kaynak eserlerden referans gosterilmeden ve atasézlerinde
ve glnlik orneginde oldugu gibi kaynaksiz kullaniimasi etik bir eksiklik olarak degerlendirilebilir. Tablo 2’'de
dikkat cekici diger bir husus alintilanan pek ¢ok edebi uriiniin ders kitabinda dizenlenerek ¢ocugun dil ve
anlatim acisindan anlayabilecegi seviyeye getirilerek sunuldugudur. Bu durum sosyal bilgiler derslerinde
gocugun seviyesine uygun yazilmis ticari eserlerin eksikligine isaret etmektedir. Dolayisiyla konu igerigine uygun
kaynak sikintisi ¢eken ders kitabi yazarlarinin edebi eserleri 6grenci seviyesine uygun hale getirmek igin

diizenleme yaptiklarinin gostergesi olarak degerlendirilebilir.

6. Sinif Sosyal Bilgiler Ders Kitabinda Kullanilan Edebi Uriinler ve Diger Basili Eserler ve Bu Uriinlerin Kaynak

Eserleri, icerikleri ve Ogrenme Alanlarina Dagilimina iliskin Bulgular

6. sinif sosyal bilgiler ders kitabinda kullanilan edebi riin ve basili eser tirleri, kaynak eserleri, icerikleri ve bu

Urlinlerin 6grenme alanlarina dagihmi Tablo 3’te sunulmustur.

Tablo 3. 6. Sinif Sosyal Bilgiler Ders Kitabinda Kullanilan Edebi Uriin ve Basili Eser Tiirleri ve Bu Uriinlerin Kaynak
Eserleri, igerikleri ve Ogrenme Alanlarina Dagilimi

Unite Edebi Uriin ve Kaynak icerik n Toplam
Basili Eser
Tiirleri
(Okuyalim
Ogrenelim=00
Sira Sizde= SS
Biz ve Oykii Genel Ag haberi On yarg
Degerlerimiz (DUzenlenmistir) 8
Sosyo-Kiilturel Turgut Cansever, Osmanli Osmanli evlerinde oda
Tarih Sehri (Duzenlenmistir) kaltara
Sadaka Taglari Toplumsal yardimlagsma
(Duzenlenmistir)
0zli 6z Yunus Emre Farkliliklar zenginliktir
Atatlrk Millilik
Atatiirk Milli benligin korunmasi
Atasozi - Birlik ve beraberligin
glcu
Hadis - Yardimlasma ve
dayanisma
Tarihe Oguz Kagan Zeki Velidi TOGAN, Oguz Hun Tirklerinin siyasi 16
Yolculuk Destan Destani. (Duzenlenmistir) yasantilari

Tureyig Destani

Ergenekon
Destan
Sosyo-Kltirel
Tarih

Bahattin OGEL, Tiirk

Mitolojisi. (DUzenlenmistir).

Bahaddin OGEL, Tiirk

Mitolojisi. (DUzenlenmistir).

Cavidan BASAR
ERGENEKON, Tepme
Kegelerin Tarihi Gelisi,
Renk-Desen-Teknik ve
Kullanim Ozellikleri.
(DUzenlenmistir).
Bahaddin OGEL, Tiirk

KaltGrinin Gelisme Caglari.

(DUzenlenmistir).

Uygurlarin kaltarel
ozellikleri

Koktirklerin yasadigi
yerin cografi ozellikleri
Konar gogerlikte Cadir

Uygurlarda sosyo-
kiiltiirel ekonomik yasam

1015



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Muharrem ERGIN, Orhun Orhun Abidelerinin Turk
Abideleri. (Dizenlenmistir).  Tarihi agisindan énemi

Divani Lugat-it Tirk Tirkge sozliikte Dlinya
haritasi

Refik OZDEK, Tiirklerin Altin  Gazneli Mahmut’un bilim

Kitabi. (Dizenlenmistir). ve sanat anlayisi

Derya UZUN AYDIN, Sanayi-  Tark kaltara
i Nefise Mektebi’nin Turk

Heykel Sanatindaki Yeri ve

ilk Heykeltraslar.

(Duzenlenmistir).

Muharrem ERGIN, Orhun Kut anlayisi
Abideleri. (DUzenlenmistir).

Muharrem KESIK, Tirkiye Selguklu merhameti
Selcuklu Devleti Tarihi

Sultan I. Mesud Dénemi.

(Duzenlenmistir).

Siyasi Tarih Feridun ESER, Tiirk islam Bir devre damga vuran 2
Medeniyetinin Yildizlar. devlet adami
(Duzenlenmistir). (Nizamlmalk)
Kitap-Kutadgu Bilig Tirk islam edebiyati eseri
(Gorsel)
Siir Safa OCAL, Tiirk Diinyasi Hunlarin sosyo-kdltirel 1
Arastirmalari yasantilari
(Duzenlenmistir).
Veda Hutbesi Diyanet isleri Baskanlg Veda Huitbesi 1
0Ozl séz Sultan Alparslan Fetih politikasi 1
Yonetime Ozl S6z M. K. Atatirk Milli egemenlik 3 3
Katiliyorum Genal Ag - M. K. Atatiirk Kadinin 6nemi
M. K. Atatirk Kuresel barig
Uluslararasi 0zlii S62 M. K. Atatirk Kuresel barig 2 2
iliskilerimiz ismet BOZDAG, Atatiirk’in ~ Manevi kdpriiler
Sofrasi (Dlizenlenmistir).
Toplam 29

Tablo 3'te goruldigu gibi 6. sinif sosyal bilgiler ders kitabinda agirlikh olarak 6zli s6z (n=9) basta olmak lizere
destan (n=3), atas6zl (n=1), Veda Hutbesi (n=1), hadis (n=1), 6yki (n=1) ve siiri (n=1) iceren yedi edebi tir ve
diger basil eserlerden sosyo-kiltirel tarihi (n=10) ve siyasi tarihi (n=2) kapsayan dokuz farkl tirden 17 edebi
Grin ve diger 12 basili tarihsel kaynaktan alinti iceren toplam 29 calismaya rastlanmaktadir. Bu Grlinlerin
Unitelere dagilimi incelendiginde en fazla esere “Tarihe Yolculuk” (n=16) Unitesinde yer verildigi goriilmektedir.
Bu siralamayi “Biz ve Degerlerimiz” (n=8), “Yénetime Katiliyorum” (n=3), “Uluslararasi iliskilerimiz” (n=2)
Uniteleri takip etmektedir. Ders kitabinda bu Uniteler disinda “Yeryliziinde Yasam”, "Bilim ve Teknoloji

Hayatimizda”, “Uretiyorum, Tiiketiyorum, Bilincliyim” tinitelerinde herhangi bir tiriine rastlanmamaktadir.

Ders kitabinda “Tarihe Yolculuk” 6grenme alaninda “Konar gocerlikte cadir kiltirt”, “Uygurlarda sosyo-kdltirel

” o«

ekonomik yasam” “Gazneli Mahmut’un bilim ve sanat anlayisi” gibi sosyo-kiltirel tarihi bilgilerin (n=7) ve siyasi
kitaplardan Selguklu veziri Nizamilmulk hakkinda kisa bilgilerin aktarildigi ve ilk Tirk edebi eserlerden olan
Kitap-Kutadgu Bilig’den gorsel olarak da (n=2) alintinin yapildig1 kaynak kitaplarin konu igerigi ile uyumlu oldugu
dikkat cekmektedir. Benzer sekilde “Yonetime Katiliyorum” Unitesinde icerikle uyumlu olarak Atatiirk’e ait milli
egemenlik anlayisini, kadinin 6nemi ve kiresel barisi ifade eden g 6zl s6ze yer verildigi gorilmektedir.

“Uluslararasi Iliskilerimiz” Unitesinde diinyada kiiresel barisin saglanmasi ve Tiirk Cumhuriyetleri arasinda
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manevi koprilerin kurulmasinin énemini vurgulayan iki 6zIi s6z dikkat cekilmektedir. Genel olarak 6. sinif
sosyal bilgiler ders kitabinda yer alan edebi Urinlerin ve diger basili eserlerden alintilanan igeriklerinin
Unitelerle uyumlu olarak geg¢misten gliniimiize siyasi anlayisimizi ve sosyo-kiltirel deger ve inanislarimizi
aktarmaya, toplumsal birlikteligimizi saglamaya ve kiiresel barisi gliglendirmeye yarayacak igerikte oldugu

gorilmektedir.

6.sinif sosyal bilgiler ders kitaplarinda edebi triinlere ve diger basili tarihi kaynaklardan yapilan alintilara genel
olarak “Okuyalim Ogrenelim” ve gesitli etkinliklerin yer aldig1 “Sira Sizde” alt basliklari altinda rastlanmaktadir.
Kitabin “Okuyalim Ogrenelim” bashg tagiyan béliimlerinde konuyla iliskilendirilen sosyo-kiiltiirel tarih ve siyasi
tarih kitaplarindan yapilan alintilara sikga yer verildigi gértilmektedir. Tablo 3’te goruldigu gibi sosyo-kiltirel
ve siyasi tarihi iceren bilgilerin alintilandig1 kaynaklar belirtilmektedir. Fakat ders kitabinda 6zIU s6zlerin kime ait
oldugu yazilmis olsa da sayil birkag edebi riin disinda 6zIi sozlerle birlikte dyku, hadis ve atasdzliniin gogunda
temel kaynak eserin gosteriminin ihmal edildigi dikkat ¢ekmektedir. 6. sinif ders kitabinda sosyo-kiiltiirel ve
siyasi tarih kitaplarindan alintilan bolimlerin kitap icin dizenlenmis oldugu notu dikkat c¢ekmektedir.
Dizenlenmis notunu 6. Sinif ders kitabinda destanlarda, oyki, 6zl s6z ve siirde de gérmek mimkindir. Bu
durum sosyal bilgiler derslerinde gocugun seviyesine uygun yazilmasi gereken edebi Urlinlerin ve tarihi ticari

eserlerin eksikligine isaret etmektedir.

7. Sinif Sosyal Bilgiler Ders Kitabinda Kullanilan Edebi Uriinler ve Diger Basili Eserler ve Bu Uriinlerin Kaynak

Eserleri, igerikleri ve Ogrenme Alanlarina Dagilimina iligskin Bulgular

Cok sayida edebi Uriine yer verilen 7. sinif sosyal bilgiler ders kitabinda bu edebi Urtinlerin hepsini géstermek
mimkiin olmadigindan bu tirleri temsil eden sayili edebi Griin ve diger basili eser tirleri, kaynak eserleri,

icerikleri ve bu Urilinlerin 6grenme alanlarina dagilimina Tablo 4’te yer verilmistir.

Tablo 4. 7. Sinif Sosyal Bilgiler Ders Kitabinda Kullanilan Edebi Uriin ve Basili Eser Tiirleri ve Bu Uriinlerin Kaynak
Eserleri, icerikleri ve Ogrenme Alanlarina Dagilimi

Ogrenme  Edebi Kaynak icerik n  Toplam
Alani Uriin ve
Basili Eser
Tiirleri
iletisimve  Hikaye Fahreddin Yiiksel, Deyimler ve ilging iletisimde dilin nemi 2 4
insan Hikayeleri,
iliskileri

Tulumbacilar http://itfaiye.ibb.gov.tr  Tulumbaci Ocaginin
toplumsal hayata

etkileri
0zl Sz Yunus Emre-www.yunusemre.gov.tr S6zUn yasamimizdaki 1
yeri
Tiyatro: Unler Oral, Cocuklara Karag6z- iletisimde yanlis 1
Karagoz Hacivat Soylesmeleri anlasiimalar
ve Hacivat
Y6netime Sosyo- Nesimi Yazici, Tanzimat’ta Tanzimat doneminde 12 79
Katiliyoru kaltarel Haberlesme ve Kara Yolu Tasimaciligl.  telgraf
m Tarih (DUzenlenmistir).
Osmanli Ansiklopedisi Osmanli’da Demiryolu
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Hatira

Seyahatna
me

Siyasi
Tarihi
Kitap

Minyatir

Gravir

Ekonomik
Cografya
Roman

Ulkemizde
Nifus

Siir

Sosyo-

kiltdrel

Tarih
Zaman Atasozu
iginde
Bilim Minyatir
Hadis

Sosyo-
Bilimsel
Tarih

Ekonomi
ve Sosyal
Hayat Siir

Tiyatro

Hikaye

www.tcdd.gov.tr
Konstantin Mihailovig (Sirp), Bir

Yenigerinin Hatiralari
(DUzenlenmistir)

Bela Horvath (Bela Harvit, Macar),
Anadolu 1913

Safak Tung, Sehristan Seyyahlarin
Hayal Sehri istanbul
Asik Pasazade Dervis Ahmed Asiki,

Asik Pasazade Tarih. (Diizenlenmistir)

Halil inalcik, Devlet-i Aliyye Osmanl
Tarihi Uzerine Arastirmalar.
(DUzenlenmistir)

Orug Beg Tarihi

Konstantin Mihailovig (Sirp), Bir
Yenigerinin Hatiralar,
(Duzenlenmistir).

Devsirme sistemi

Osmanli Kilturinde
misafirperverlik

istanbul yasaminda
insana saygi

Osmanli beyliginin
bagimsizligi

Osmanli Devleti’nin
kesin kurulus tarihi
Devsirme Sistem
Yenigerileri askere alma
sistemi

Il. Murat av esnasinda (Minyatur, Hinername, Nakkas Osman,

1584)

Nigbolu Kalesi kusatma si (Minyattr, Hinername, Nakkas

Osman, 1584)

Antoine Melling, 19. yuzyil Tiirk Dinyasi Kiltir Atlasi Osmanh
Dénemi 1 (1997). istanbul: Tirk Kiltliriine Hizmet Vakfi.

Rum koyli kadini (Gravir, Thomas Artus, Histoire des Turcs,
Graviirlerle Turkiye. Ankara: T.C. Kltur ve Turizm Bakanhg

Yayinlari

Koray Basol, Tiirkiye Ekonomisi.
(Duzenlenmistir).

Ayla Kutlu, Yedinci Bayrak —
Urumeli’den izmir’e.
(Dlzenlenmistir).

Ali Akbas, Eyliile Beste
(Duzenlenmistir).

Halil Altuntas, Muzaffer Sahin,
Kur’an-1 Kerim Meali

Salim T. S. Al-Hassani, 1001 icat
Diinyamizda islam Mirasi
Cerrahiyetl’l-Haniyy
Sehinsehname-i Murad-i Salis
Seyyid Hiiseyin Nasr, islam ve Bilim

ibn-i Haldtin Mukaddime

Katip Celebi Cihanniima

Namik Kemal, Vatan yahut Silistre.
(DUzenlenmistir).

Asik Veysel Satiroglu, Dostlar Beni
Hatirlasin

James C. Davis (Ceymis C. Deyvis,
Amerikan), insanin Hikayesi.
(DUzenlenmistir).

Alponse Daudet (Alfons Dude,
Fransiz), Degirmenimden Mektuplar

Turkiye'nin Cografi
yapisi ile ekonomi iliskis
Rumeliden gog¢

Go¢

Mekke’nin kutsallig

Yazinin 6nemi
icatlar
ilmin gerekliligi

Tirk islam
medeniyetinde eserin
onemi

Kitabin cografya
alaninda 6nemi
insan-toprak-vatan-
devlet iliskisini

insanin toprakla iliskisi

Yerlesik hayata gegis

Yeldegirmenlerinde
fabrikalara déniisim

27

25
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Sosyo- Coskun Can Aktan, Haklar ve Tarlanin isletilmesi 5
ekonomik  Ozgiirliikler Antolojisi

Bahattin Ogel, Turk Kiltiiriinin ikta sistemi
Gelisim Caglari Il. (Duzenlenmistir).
Seyahatna ibni Battuta, Biiyiik Diinya 1
me Seyahatnamesi
Yasayan Siyasi ismail Dogan, Modern Toplumda ilk tiirk devletlerinde 10 12
Demokrasi  Tarih Vatandaslik Demokrasi ve insan kurultay
Haklari,
Padisahin
Nizamilmdiilk, Siyasetname sorumluluklar
0zl 6z M. K. Atatiirk Egemenlik milletindir 1
Sosyo- Nancy Flowers, Pusulacik Dezavantajli gruplar 1
Kaltarel
tarih
Ulkeler 0zl S62 M. K. Atatiirk Kiresel Baris 2 2
Arasi
Kopriler
Toplam 129

Tablo 4’te goriildigi gibi 7. sinif sosyal bilgiler ders kitabinda seyahatname (n=28), hikaye (n=3), 6zIi s6z (n=4),
hadis (n=3), siir (n=2), tiyatro (n=2), hatira (n=1), karikatlr (n=1), atas6zi (n=1) ve romani (n=1) kapsayan 10
farkh edebi tlr iceren kirk alti edebi Uriine rastlanmaktadir. Diger basili eserlerden alintilanan minyatirler
(n=28) basta olmak Uzere sirasiyla siyasi tarih (n=17), sosyo-kdltirel tarih (n=15) ve sosyo-bilimsel tarih (n=9),
gravlr (n=7), sosyo-ekonomik tarih (n=5) ve sosyo-ekonomik- cografya (n=2) kitaplarini igeren 7 farkli tirde
gorsel ve yazili edebi ve sanatsal Urlinlerden alintilanan seksen Ug esere rastlanmaktadir. 7. sinif ders kitabinda
46 edebi Urinle birlikte bilgi verici 83 basili eserden alintilanan 129 esere rastlamaktadir. Ders kitabinda hatira,
seyahatname, minyatir, graviir, siyasi ve sosyo-kiltirel tarih icerikli gérsel ve yazili edebi Griinlerin tlr ve sayi
olarak en ¢ok “Yonetime Katiliyorum” Unitesinde (n=79) oldugu dikkat gekmektedir. En az sayida edebi Uriine
“Ulkeler Arasi Kdpriler” (n=2) iinitesinde yer verildigi gérilmektedir. Unitelerde yer alan ¢ok sayida edebi iiriin
ve eserlerin konu iceriklerine uygun oldugu dikkat ¢cekmektedir. Tablo 4 incelendiginde “iletisim ve insan
iliskileri” baghkli Ginitede yer verilen edebi {riin iceriklerinin iletisimde dilin 6nemi ile iliskili oldugu; “Yasayan
Demokrasi” Unitesinde yer alan edebi Uriinlerin “ilk Tirk devletlerinde kurultay, padisahin sorumluluklari,

demokrasi fikirlerinin 6nci isimleri” gibi Gnite ile uyumlu igeriklere yer verildigi gériilmektedir.

7. sinif sosyal bilgiler ders kitabinda edebi Uriinlere konu anlatimlari igerisinde c¢ercevelenmis bir sablon
icerisinde ya da bir ya da birden fazla edebi trinin ve bu Urlinlere yonelik sorulari igeren “Etkinlik Zamani” alt
baslig altinda 6zel kategorize edilmis bollimlerde rastlanmaktadir. Ders kitabinda ayni zamanda diger sosyal
bilgiler ders kitaplarindan farkli olarak ¢ok sayida minyatir ve gravirle karsilasiimaktadir. Bu sanatsal eserlerin
ve diger edebi Urtnlerin alinti yapildigi temel kaynaklarla birlikte sunuldugu dikkat cekmektedir. Ders kitabinda
0zIU sozler haricinde kaynak gosteriminin fazlasiyla 6nemsendigi, kaynak eserlerin cilt ve sayfa numarasina
kadar ayrintili olarak yer verildigi gérilmektedir. Edebi trlnlerde ve diger farkli icerikli basili eserlerden alintilan
iceriklerin 6grencinin anlayabilecegi diizeyde olmasina dikkat edilmis ve bu dizeyde olmayan igerigin
“dizenlenmis” oldugu ve bu notla da dikkat cekildigi gorilmektedir. Diger sosyal bilgiler ders kitaplarinda

oldugu gibi dil anlatim agisindan farkli eserlerden elde edilen alintilarin 6grencilerin seviyesine uygun olmasina
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dikkat edilmistir. Bu durum 6grencinin seviyesine uygun olarak diizenlenmesi gereken ¢ok sayida ticari kitaplara

ihtiya¢ duyuldugunu goéstermektedir.

TARTISMA ve SONUC

4. sinif sosyal bilgiler ders kitabinda edebi Uriinlerin ve alinti eserin genel olarak konu anlatim akisi igerisinde
aktarildigi gérilmistir. ilgili ders kitabinda 10 farkli edebi tiir icerisinde sayilarinda kiigiik farkhhklar olmakla
birlikte basta siir, olmak Uzere ani, biyografi, tlrkd, siir, efsane, atasozl, hikaye, soylev, 6zli séz ve
kompozisyonu iceren 15 edebi Urline ve bir alinti siyasi tarih esere rastlanmistir. Kaymakci (2013) 2006 yih
basimh 4. sinif sosyal bilgiler ders kitabini analiz ettigi ¢alismasinda 12 edebi tir igerisinde 93 edebi Urline
rastlamistir. Bu edebi Urilinler icerisinde en ¢ok “hikaye basta olmak (izere biyografi, ani ve 6zdeyis”e yer
verildigini buna karsin “soylev, glnlik, siir, deyim, fikra, gezi yazisi, makale, mani, efsane, mektup, tiyatro,
sarki/tirkl, atas6zi ve tekerlemenin ise daha az oranlarda” kullanildigini tespit etmistir. Kaymakci ayni
¢alismasinda 2010 basimli 4. sinif sosyal bilgiler ders kitabinda 14 edebi tiir igerisinde 89 edebi Uriine yer
verildigini bulgulamistir. 2019 yilinda glincellenen 4. sinif sosyal bilgiler ders kitabinda edebi Grin kullanim
oraninin 2006 ve 2010 yili 4. sinif sosyal bilgiler ders kitaplarina gore 6nemli dizeyde azalmis oldugu
gorialmustar. Tir olarak gegmis yillarda rastlanilmayan iyi kompozisyon 6rneklerine ders kitabinda yer verildigi
tespit edilmistir. 4. sinif sosyal bilgiler ders kitabinda edebi Uriinlere en fazla “Etkin Vatandaslik” 6grenme
alaninda rastlanmigtir. S6z konusu edebi Uriinlerde 6grenme alanlariyla uyumlu olarak bireysel farkhliklarin ve
toplumsal birlikteligin vurgulandigi, 6nemli tarihsel aktérlerin vatansever duygularinin, fikir ve yaklasimlarinin
ortaya konuldugu, farkh yerylzi sekilleri hakkinda bilgilendirici agiklamalarin  sunuldugu, Atatiirk’iin
bagimsizliga verdigi 6nem ve egemenlik anlayisinin ortaya konuldugu, bazi deger ve tutumlarin da
kazandirilmaya ve kavratilmaya cahlsildigr gorilmistiir. Sonug olarak edebi Griinlerin 6grenme alanlariyla
uyumlu olmasi NCSS’in standartlarinda o6zellikle dikkat edilmesi istenen 6nemli bir husustur. Bu kosul yerine
getirildiginde VanSlanderight’'in (1995) belirttigi gibi edebi Urlinler ders kitaplarini anlamayi giiclendirmektedir.
4. sinif sosyal bilgiler ders kitabinda, kaynak kitap gosterimine siirler ve bir atasozi disinda genel olarak 6nem
verildigi bulgulanmistir. Fakat ders kitabinda biyografi, ani ve hikaye gibi edebi Urlnlerin dil ve anlatim
acisindan diizenlenerek ¢ocuklarin seviyesine uygun hale getirilip kullanildigi goértlmustir. Bu durum ders kitabi
yazarlarinin ¢ocuklarin seviyesine uygun eser bulmakta zorlandigini disiindiirmektedir. Dolayisiyla ortaya ¢ikan
bu sonug¢ Ulkemizde sosyal bilgiler derslerinde kullanilabilecek sosyal bilgiler 6grenme alanlariyla ve
kazanimlariyla iliskili cocuklarin seviyesine uygun ticari kitaplarin olmadigina ya da yetersiz olduguna isaret

etmektedir.

5. sinif sosyal bilgiler ders kitabinda 6zIU s6z, biyografi, basta olmak Uzere glinliik, atasozli, mars, roman ve
destan gibi 7 farkli edebi tiir icerisinde 17 edebi Uriinle karsilasiimistir. Bu edebi Urinler arasinda agirlikh olarak
0zli s0Oz, ikinci sirada biyografi ve Uglincl olarak ataséziine rastlanmistir. Kaymakci (2013) birinci donem 2006
basimli 5. sinif sosyal bilgiler ders kitabinda 16 edebi tiirden 94 edebi {rline yer verildigini, ikinci donem 2011

basimli edebi tiir sayisinda bir azalisla 14 edebi tiire rastlandigini fakat edebi tirlerin kullanim sikliginin artarak
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102 edebi Uriine yer verildigini tespit etmistir. Gormez (2018), 2018 yili basimh bir 5. sinif sosyal bilgiler ders
kitabinda en fazla hikaye, ikinci sirada 6zIlU s6z, Uglincl sirada biyografiye ve bir adet giinlige yer verilen 17
edebi Grin tespit etmistir. 2019 yili basimli 5. sinif ders kitabinda yer verilen edebi Uriinlerin sayisinda 2006
ytlinin 2 katindan fazla, 2011 yilinin 2 kati oraninda bir azalig goriilmustir. Edebi tlr sayisinin 2019 basimli 5.
sinif sosyal bilgiler ders kitaplarinda 2006 ve 2011 yillari ders kitaplarina kiyasla 5 kati oraninda bir azalma, 2018
yili ders kitabina gore 2 katina yakin oranda bir artis oldugu dikkat cekmektedir. 2006 ve 2010 basimh 5. sinif
sosyal bilgiler ders kitabinda en fazla basta hikaye olmak Uzere rastlanan ani, siir, mektup, fikra ve gezi yazisini
iceren edebi tirlere 2019 yili 5. sinif sosyal bilgiler ders kitabinda rastlanmamistir. 5. sinif sosyal bilgiler ders
kitabinda edebi (riinlere sayica en fazla “Bilim, Teknoloji ve Toplum” 6grenme alaninda rastlanmistir. Edebi
Urlnlerin 6grenme alanlariyla uyumlu bir sekilde sunuldugu tespit edilmistir. Bununla birlikte edebi Griinlerin
temel eserden ziyade daha ¢ok belirsiz genel ag lizerinden ve bazen de kaynak kullanilmadan aktarildig
gorulmustir. Bu olumsuz durum etik bir ihlal olarak da degerlendirilebilir. Ders kitabinda alintilanan pek ¢ok
edebi Griniln dil ve anlatim agisindan diizenlenerek ¢ocugun yas seviyesine uygun hale getirildigi gorilmustir.
Bu durum 5. sinif sosyal bilgiler ders kitabinda gorildigu gibi sosyal bilgiler derslerinde ¢ocugun seviyesine

uygun yazilmis ticari eserlerin eksikligine dikkat cekmektedir.

6. sinif sosyal bilgiler ders kitabinda atasézl, oyki, hadis, destan, 6zIU s6z, Veda Hutbesi ve siiri iceren 7 farkh
edebi Grlne ve iki fakh tirde sosyo-kiiltiirel ve siyasi tarih icerikli 29 esere rastlanmistir. Bu eserler arasinda en
fazla 6zIU sozlere ve sosyo-kiltiirel tarihi kitaplardan alintilanan eserlere, en az siir ve atasozi gibi bazi edebi
tirlere yer verildigi gériilmustir. Orug (2009) arastirmasinda MEB tarafindan yazilan 2006 basimli sosyal bilgiler
ders kitabinda 9 farkli tirde 58 adet edebi Urinin kullanildigini; ayni tarihli farkli 6zel yayinevi tarafindan
hazirlanmis diger g farkl sosyal bilgiler ders kitaplarinin birinde 9 farkli 57 adet edebi triine; ikincisinde 8 farkh
31 adet edebi iriine ve Uglinclisiinde 9 farkli 37 adet edebi Uriine yer verildigini tespit etmistir. S6z konusu
arastirmasinin sonucunda edebi Uriinler arasinda ani, biyografi, gtinlik, destan, fikra, hikdye, mektup, roman
Ozeti, seyahat ve siir Grtnlerinin kullanildigini ve bu edebi Urinlerden en fazla kullanilan edebi tiirin hikaye ve
en az kullanilanin edebi turin gunliik oldugu sonucuna ulasmistir. Kaymakci da (2013) 2011 basimli 6. sinif
sosyal bilgiler ders kitabinda 13 edebi tiir icerisinde 110 edebi Uriline yer verildigini ve bu Urinler icerisinde en
fazla hikayenin, ikinci sirada 6zdeyis ve lglnci sirada biyografinin kullanildigini bulgulamistir. Kaymakci sosyal
bilgiler ders kitabinda soylev, s6zliik, siir ve sarki/tirkiintin az tercih edilen edebi triinler oldugunu belirtmistir.
Gormez (2018), 2018 yili basimh bir 6. sinif sosyal bilgiler ders kitabinda en fazla siir, ikinci sirada destan,
Uglincu sirada biyografi ve sayilari gittikce azalan seyahatname, hikaye, ani, ve 6zl s6zi iceren edebi Grilinlere
yer verildigini tespit etmistir. 2019 yili sosyal bilgiler ders kitabinda 2006 ve 2011 basimh sosyal bilgiler ders
kitaplarinda rastlaniimayan sosyo-kiltlrel tarihi ve siyasi icerikte farkli kitaplardan alinan eserlere, Veda
Hutbesi ve Hadis gibi dini sosyo-kiiltiirel degeri olan urinlere yer verildigi gorilmistir. Bu durum genel olarak
milli ve manevi sosyo-kiiltlirel deger ve inanislarimizi aktarma, toplumsal birlikteligimizi ve kiiresel barisi
giiclendirme anlayisinin yeni Sosyal Bilgiler Dersi Ogretim Programi’nda (2018) dne cikan “kék degerlerin”

korunmasi ve aktarilmasi anlayisiyla uyumlu goriinmektedir. Edebi Urinlerin 6grenme alanlarina dagilimi
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incelendiginde en fazla edebi Urline “Kultir ve Miras” 6grenme alaninda yer verildigi gorilmustiir. Ders
kitabinda is birligi halinde calismayi tesvik eden atasozleri 6nemli bilim insanlarin tanitildigi biyografiler,
evrensel klasik Grlnleri tanitan 6zetler ve evrensel degerleri ortaya koyan 6zli sozlerin igerik olarak 6grenme
alanlariyla uyumlu oldugu gorilmustir. 6. sinif sosyal bilgiler ders kitaplarinda sosyo-kiiltiirel ve siyasi tarihi
iceren bilgilerin alintilandigl kaynaklar gosterilmesine karsi edebi (rilinlere ait temel kaynak eserin
gosterilmesinin ihmal edildigi dikkat cekmektedir. Etik ihlalini 6. sinif ders kitabinda da gérmek mumkindar. 4
ve 5. Sinif ders kitaplarinda gorildagi gibi, 6. sinif ders kitabinda sosyo-kiiltiirel ve siyasi tarih kitaplarindan
alintilan boltimlerin kitap igin dizenlenmis oldugu notu dikkat ¢gekmektedir. Diizenlenmis notunu 6. sinif ders
kitabinda edebi Uriinlerde de gérmek miumkindir. 4 ve 5. Sinif ders kitaplarinda gorildaga gibi, bu durum
sosyal bilgiler derslerinde ¢cocugun seviyesine uygun yazilmasi gereken edebi ve tarihi ticari eserlerin eksikligine

isaret etmektedir.

7. sinif sosyal bilgiler ders kitabinin, farkli sinif diizeyindeki diger sosyal bilgiler ders kitaplari arasinda 10 farkh
edebi tir iceren 46 ve 7 farkli siyasi, sosyal ve kiiltiirel vb. basili 83 eserden alinti yaparak en fazla edebi ve diger
basili esere yer veren ders kitabi olma 6zelligi tasidigi gorilmistiir. Bu eserler arasinda seyahatname ve
minyatlrler basta olmak lizere sirasiyla bilgi verici siyasi tarih, sosyo-kiltlrel ve sosyo-bilimsel tarih, gravir ve
sosyo-ekonomik kitaplar, hikaye, 6zdeyis, hadis, sayili oranlarda hatira, siir, tiyatro, en az sayida karikatir,
atas6zl ve roman turini iceren kaynak kitaplardan alintilanan 129 esere rastlanmistir. Kaymakci (2013) yaptigl
benzer nitelikteki arastirmasinda 7. sinif 2006 basimli sosyal bilgiler ders kitaplarinda 16 edebi tiir igerisinde 105
edebi Grltnun kullanildigini, 2011 basimli ders kitaplarinda 10 edebi tiir icerisinde 89 edebi Grlinin kullanildigini
ortaya koymustur. Kaymakci (2013) 2006 ve 2012 basimh 7. sinif sosyal bilgiler ders kitaplarinda en c¢ok
kullanilan edebi tiriin hikdaye oldugunu belirlemis, hikayenin yani sira gezi yazisi, 6zdeyis, ani, biyografi ve
siyasetnamenin de siklikla kullanildigini tespit etmistir. S6z konusu edebi tirlerin 2019 basimh 7. sinif sosyal
bilgiler ders kitabinda en az kullanilan ya da hi¢ kullanilmayan edebi drinler oldugu gorilmistiir. Gormez
(2018) 2018 yili basimh bir 7. sinif sosyal bilgiler ders kitabinda hikdye, 6zIi s6z, biyografi ve siiri iceren edebi
Urlinlere ve diger basil eserlere yer verildigini tespit etmistir. 2019 basimli 7. sinif sosyal bilgiler ders kitabinin
2006 ve 2011 basimh ders kitaplarina gore sayica daha az, 2018 yili ders kitabindan daha fazla edebi Grline yer
verdigi bulgulanmistir. Fakat 2018 yilindaki 7. sinif sosyal bilgiler ders kitabina benzer sekilde ge¢mis yillarinin
ders kitaplarindan farkli igerikteki kaynak eserlerden alintilar sunan ders kitabi olma 6zelligini tagimakta oldugu
gorilmustar. 2019 basimh sosyal bilgiler ders kitabinda 2006 ve 2011 basimh 7. sinif sosyal bilgiler ders
kitabinda rastlanmayan minyatir, gravir, sosyo-bilimsel, ekonomik ve siyasi tarih icerikli bilgi verici eserlerden
yapilan alintilara, hadis gibi 6nemli s6zlere rastlanmistir. Bu Grlinlerin ders kitabinda yer almasi 2018 yilinda

“

giincellenen SBDOP’te edebi eserlere ydnelik belirtilen “... Ayrica uygun gériilen kazanimlar resim, musiki,
minyatir, gravir, hat, heykel, mimari, tiyatro, sinema gibi geleneksel veya modern sanat drinleriyle
desteklenmelidir” ifadesi ile uyumludur. 7. sinif sosyal bilgiler ders kitabinda yer verilen edebi trinlerin ve diger
basili eserlerin Unitelere dagilimina bakildiginda tiir ve sayi olarak en ¢ok “Yonetime Katiliyorum” {initesinde yer

verildigi gorilmektedir. Ders kitabinda yer verilen edebi Urinlerin Unitelerle iliskili oldugu gorilmektedir.
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Nitekim Krey (1998) edebi Urlnlerin tematik 6grenme alanlariyla uyumlu olmasi gerektigini ve 6grenme
alanlarina goére kitaplarin ayristirilmasi ve onerilmesi gerektigini ifade etmistir. Ders kitabinda basili eser ve
edebi Urlinlerin 6grenci seviyesine uygun olarak dizenlenmis eserler oldugu dikkat ¢cekmektedir. Diger ders
kitaplarinda da karsilasilan bu durum 6grencinin seviyesine uygun olarak diizenlenmesi gereken ¢ok sayida

ticari kitaplara ihtiya¢ duyuldugunu gostermektedir.

ONERILER

Ders kitaplari genel olarak degerlendirildiginde 7. sinif sosyal bilgiler ders kitabinda 4 ve 5. sinifin 8 kati ve 6.
sinifin 5 kati oraninda esere rastlanmistir. 4, 5 ve 6. sinif sosyal bilgiler ders kitaplarinin gegmis yillara goére de
en az edebi Urline yer veren ders kitaplari oldugu tespit edilmistir. S6z konusu ders kitaplarinda edebi uriin ve
bilgi verici basili eser sayisinin artirilmasi etkili bir sosyal bilgiler 6gretimini gligclendirecek bir durumdur. Ayrica
cocuklarin okuma ahliskanhigini kiigik yaslarda edindigi géz onlinde bulunduruldugunda bu 6nem daha c¢ok

artmaktadir.

Ders kitaplarinda edebi urinlerin ve basili eserlerin 6grenme alanlarina dagilimi analiz edildiginde her sinif
diizeyinde farkhlik gosterdigi gorilmektedir. 4. sinif diizeyinde bu eserlerin “Etkin Vatandashk” ve “Kiltar
Miras”, 5. sinifta “Bilim, Teknoloji ve Toplum” ve “Uretim, Dagitim ve Tiketim”, 6 ve 7. sinifta “Kiiltiir ve Miras”
O0grenme alanlarinda rastlanmaktadir. Ders kitaplarinda edebi Uriin ve diger basili eserlere, belirli 6grenme

alanlari/Unitelerde yer vermekten ziyade timuni icerecek sekilde yer verilmelidir.

4. sinif sosyal bilgiler ders kitabinda siirler ve bir atasézi disinda genel olarak kaynak gosterimine uyuldugu
fakat 5 ve 6. sinif sosyal bilgiler ders kitabinda edebi Grlinlerin temel eserden alintilanmaktan ziyade daha ¢ok
genel ag ifadesi ile temel kaynak eser belirtiimeden alintilandigl gorilmustir. 6. sinif ders kitabinda ayrica
kaynak gosterilmeyen edebi Uriinlere de rastlanmistir. Alinti yapilan temel eserlerin kaynak kitaplardan
gosterilmemesi ders kitabinda karsilasilan dezavantajli bir durumdur. Ogrencilerin ilgisini edebi eserlere cekmek
ve okuma aliskanligi kazandirmak igin alintilanan temel eserlerin ders kitaplarinda kaynak olarak mutlaka
sunulmasi gerekmektedir. Ders kitaplarinda dikkat gekici bir diger durum genel olarak ¢ok sayida edebi triiniin
ve sosyo-kiltirel ve bilimsel eserlerden yapilan alintilarin 6grenci seviyesine gore dil ve anlatim agisindan
diizenlendigi gorilmektedir. Bu durum ders kitabinda konu igerigine uygun olan ¢ok sayida temel kaynak eserin
gercekte 6grenci seviyesine uygun olmamasi nedeniyle ders kitabi yazarlari tarafindan uygun hale getirildiginin
bir gostergesi olarak degerlendirilebilir. Ulkemizde sosyal bilgiler derslerine yardimci olabilecek ¢ok sayida
eserin ticari kitap kavrami altinda sosyal bilgiler 6gretim amaglarina ve 6grenci seviyesine uygun olarak dil ve
anlatim agisindan yeniden diizenlenmesine ihtiya¢ vardir. Bu kitaplar sosyal bilgiler egitimcileri, yayinevleri ya
da edebiyat uzmanlar tarafindan belirlenip sosyal bilgiler 6grenme alanlarina/initelere gére kategorize
edilerek listelenebilir. S6z konusu eserler EBA lzerinden 6gretmenlere ve 6grencilere sosyal bilgiler derslerinde

kullanilacak ticari kitap listesi olarak yayinlanabilir.

1023



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.

Yazar(lar)in Katki Orani Beyani: Bu arastirmada birinci yazar %60 ikinci yazar %40 oraninda katkida

bulunmustur.
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