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ABSTRACT

Recent studies revealed that higher education students’ tendency towards academic
procrastination behaviors is a threat to their academic achievement. This study aimed to examine
the mediating role of achievement goal orientations on the association between academic
procrastination behaviors and academic achievement. The research was carried out using the
survey model. The participants of the study consisted of 484 higher education students at a
university located in the eastern part of Turkey. The data of the study was collected via the
demographic information form developed by the researcher, the Academic Procrastination Scale
adapted in Turkish by Ozer, Sackes, and Tuckman (2013), and the 2x2 Achievement Goal
Orientation Scale developed by Akin (2006). The academic achievements of the students were
obtained from their grade point averages (GPA). The results revealed that academic
procrastination negatively predicted academic achievement. In addition, it was found that it did
not predict avoidance goal orientations while academic procrastination negatively predicted
approach goal orientations. Hence, academic achievement was negatively predicted by avoidance
goal orientations and positively predicted by approach goal orientations. Moreover, approach goal
orientations have a mediating role in the association between academic procrastination behaviors
and academic achievement. It was also concluded that it is important to encourage students to
adopt approach goal orientations in order to decrease the negative effect of academic
procrastination tendency on academic performance. These limitations are that the research
consists of a cross-sectional structure and the structural equation modeling is based on the
assumptions designed by the researchers. Considering the current limitations, some suggestions
are presented for future research.
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INTRODUCTION

Most people tend to postpone their responsibilities within their daily routines and their professional working life.
Procrastination, a well-known problem, is defined as the act of postponing tasks that need to be fulfilled until
one feels personal discomfort (Milgram, Mey-Tal & Levison, 1998; Solomon & Ruthblum, 1984). Uzun and Demir
(2015) considered procrastination as the next day syndrome while emphasizing that postponing a task to the
next day creates a vicious cycle. Tuckman and Sexton (1989) emphasized procrastination as a lack of self-
regulation performance because of individuals’ inability to control activity. Procrastination is discussed under
five different aspects in the literature: academic procrastination (AP) which refers to students’ postponement
behaviors for completing homework or preparing for exams (Solomon & Ruthblum, 1984; Schouwenburg, 2004;
Ozer et al., 2009), postponing routine life tasks (Milgram et al., 1998), postponing decisions to be made (Janis &
Mann, 1977; Effert & Ferrari, 1989; Tenne, 1997), neurotic procrastination in which vital decisions are delayed
(Ellis & Knaus, 1979), and compulsive procrastination in which decision making and behavioral procrastination

are considered together (Ferrari, 1991; Ferrari & Olivette, 1994).

AP, which is a common behavior among students (Hill at al., 1978), is defined as students’ academic task
avoidance behavior (Ferrari at al., 1995). Senecal at al. (1995) also defines AP as students’ academic postponing
behaviors until their stress levels reach the highest level. Onwuegbuzie (2004) stated that students tend to
postpone the responsibility of doing homework, preparing for exams, and doing semester projects. Some studies
reported that more than 30% of students show AP behaviors (Rothblum, Solomon, & Murakami, 1986; Day,
Mensink & O’Sullivan, 2000). As a result of procrastination behavior, while one may experience discomfort,
regret, hopelessness, and self-blame, such behavior may also cause missed opportunities and tense relationships
with the other people (Burka & Yuen, 1983). Postponement in academic duties can also result in academic failure.
Although students may feel relief for a short time while staying away from academic anxiety due to studying or
preparing for exams (Tice & Baumeister, 1997), studies reported a negative significant association between AP
and academic achievement (AA) of students in the long term (Hill et al., 1978; Beswick at al., 1988; Orpen, 1998;
Fritzsche at al., 2003; Yorulmaz, 2003; Balkis at al., 2006; Balkis & Duru, 2010). In addition, AP is an important
negative predictor of AA (Wesley, 1994; Balkis & Duru, 2010; Yayci & Dismez, 2016).

Achievement goal orientations (AGO) are considered as another factor influencing academic achievement
(Menderes, 2009) and reflect on the differences in how individuals define success (Roberts, 2001). Ames (1992)
defines AGO as the motivation for students to complete their academic duties and agrees that it has two sub-
categories: learning goals orientations and performance goal orientations. Lemyre at al. (2002), on the other
hand, divided it into two categories including task orientations and ego-involvement orientations. Such
categorization reveals the individual’s perception of learning as a goal or a tool to achieve other external goals
(Somuncuoglu & Yildirim, 1999). In other words, while learning goal orientations lead one to learn and develop
his/her mastery level, performance goal orientations mean that one shows better competence and performance

than the others (Pintrich, Conley, & Kempler, 2003). Another important difference between learning goal
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orientations and performance goal orientations is that while learning goal orientations refers to a student's
mastery of the subjects by internalizing the contents offered to him during instruction, performance goal
orientations refer to students’ attempt to learn content by trying to do better than others, looking more
intelligent and talented, and avoiding appearing incompetent by making social comparisons (Akin, 2006). Both
learning and performance goal orientations comprise approach and avoidance orientations to reach the desired
goal (Elliot & McGregor, 2001). More specifically, while approach orientations (APO) lead individuals to the
desired goals, avoidance orientations (AVO) direct individuals to avoid undesirable consequences (Arslan & Akin,
2015). In this context, Elliot and McGregor (2001) categorized AGO into four dimensions: learning-approach
(LAP), learning-avoidance (LAV), performance-approach (PAP), and performance-avoidance (PAV) orientations.
Wentzel (1989) emphasized that evaluation of one’s academic achievement can be made if his/her achievement
goal orientations are known. Such evaluation is only possible if the behaviors included in those dimensions are
known (izci & Kog, 2012). While LAP refers to one’s effort to master a task and to approach absolute and personal
competence, LAV represents the avoidance of absolute and personal inadequacy (e.g., eluding not doing worse
than what he/she has done before). On the other hand, while PAP represents the effort to reach the required
competence by trying to do better than other people, PAV refers to avoiding doing worse than others and

avoiding not being able to prove the required competence (Conroy at al., 2003).

AGO are related to academic achievement (AA). According to Bulus (2011), AA is positively related with LAP and
negatively related with LAV. Kayis (2013) also argues that students with learning and performance approach
orientations have a higher perception about achievement. It is observed that some studies reveal a negative
association between AP and LAP (Howell & Watson, 2007; Howell & Buro, 2009), a positive association between
AP and LAV (Howell & Watson, 2007; Howell & Buro, 2009), a negative association between AP and PAP (Howell
& Buro, 2009), a positive association between AP and PAV (Ozer & Altun, 2011). Also, four dimensions of AGO
were found to be predictors of AP (Howell & Watson, 2007; Howell & Buro, 2009; Ozer & Altun, 2011).
Considering the findings in the literature, it is also observed that AA, AGO, and AP are interrelated variables and

the control of these variables may affect students’ learning process.

Theoretical Model and Hypothesis

Based on the literature, the studies have a tendency to directly explain the relationship among AA, AGO, and AP.
This particular study examines the mediating role of AGO in the relationship between AA and AP. When related
literature reviewed, such a study has not been observed in the literature. Therefore, in order to fill the gap in the

literature, the following model is proposed (Figure 1).
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AVO APO
(LAV & PAV) (LAP & PAP)

Figure 1. Conceptual Model and Hypotheses Proposed

Balkis at al. (2006) found a negative and significant association between AP and AA. In another study, Rafii,
Rasouli at al. (2014) concluded that an increase in students’ AP behaviors causes a decrease in AA. A similar study
also reported the same finding for AA in the mathematics course (Akinsola at al., 2007). Hayat at al. (2020)
reported a negative association between AP and AA for medical students. In addition, Burka and Yuen (1983)
revealed that AP cause emotional states including discomfort, regret, despair, and self-blame, which, in turn,
results in a decrease in AA and missed opportunities. Based on these findings, the following hypothesis is

proposed:

H1: Academic procrastination negatively predicts academic achievement.

There are exist studies reporting an association between AP and AGO (Howell & Watson, 2007; Howell & Buro,
2009; Ozer & Altun, 2011; Hashemi at al., 2012; Moshtaghi & Moayedfar, 2017; Deemer at al., 2018). In addition,
Kandemir at al. (2017) stated that fear of failure is an important variable in explaining students’ AP behaviors.
Students’ with AP behaviors may cause them to avoid academic duties, which results in undesirable
consequences in the learning process and, as a result, encourages them to adopt AVO (Arslan & Akin, 2015). On
the other hand, considering the fact that APO lead students to achieve what they desire in the learning process
(Elliot & McGregor, 2001), such orientation may contribute to the student's greater effort to fulfill their academic

duties more. Therefore, the following hypotheses are purposed:

H2: Academic procrastination positively predicts avoidance orientations.

H3: Academic procrastination negatively predict approach orientations.

A negative association between AA and LAV was reported in studies conducted by Bulus (2011) and Goraya and
Hasan (2012). Elliot and Harackiewicz (1996) stated that students with low AA adopt AVO more than students
with high AA. In addition, the fact that AVO cause students to avoid performing in learning processes may

negatively affect AA (Conroy at al., 2003). Based on these results, the following hypothesis is provided:

H4: Avoidance goal orientations negatively predict academic achievement.
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On the other hand, there is a positive association between AA and APO (Bulus, 2011). Kayis (2013) reported that
students with APO have more positive achievement perception. APO require more effort to reach the desired
goals, which may positively influence AA (Elliot & McGregor, 2001). Based on these findings in the literature, the

following hypothesis is provided:

H5: Approach goal orientations positively predict academic achievement.

The findings discussed above provide strong evidence showing that while AVO increases AP, APO decreases AP.
This evidence brings up a question of whether students’ adaptation of APO decreases their tendency towards AP
and increases their AA. While some studies in the literature are observed to examine the association between
AP and AA, some others observed to examine the association between APO and AA. It is also critical to conduct
a study that examines whether APO decreases AP, which, in turn, increases AA. Therefore, the following

hypothesis is provided:

H6: Approach goal orientations have a mediating role for the relationship between academic procrastination and

academic achievement.

The current study examines the mediating role of achievement goal orientations in the relationship between
academic procrastination and academic achievement. For this purpose, the hypotheses presented above have
been tested. The results of the study can make important contributions to the literature in order to reduce the

academic procrastination tendencies of higher education students and increase their academic achievement.

METHOD

The research was carried out via the survey model. In this context, the mediating role of achievement goal
orientations in the relationship between academic procrastination and academic achievement of higher
education students has been examined with Structural Equation Modeling (SEM). SEM is a statistical approach

used to test causal relationships that have a theoretical basis (Simer, 2000).

Participants and procedures

The participants were higher education students at a university in the eastern part of Turkey. Due to the
pandemic, the data collection tool was prepared by means of Google forms and distributed to the participants
by lecturers. In order to obtain students’ GPA, the data was collected at the end of the spring semester of the
2019-2020 academic year. The data collection process consisted of two phases. As an ethical approach, self-
reported GPA was preferred to obtaining students’ records or GPA from the university records directly. Although
there is a continuous debate about the accuracy of self-reported GPA since many studies find a high correlation
between self-reported GPA and actual GPA (r value between 0.70 and 0.90) (Kuncel at al., 2005; Cole & Gonyea,
2012). To increase the reliability and validity of the findings, students were asked to provide their GPA in both

phases. In the first phase, the participants were sent an online form that included the aim of the study,
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confidentiality, and participants’ rights to withdraw and questions about their gender, age, class standing, and
GPA. In addition, the students were asked to create a special code for themselves. The code included numbers
and letters (eg: last two numbers in year of birth + first five numbers of their school ID + first three letters of their
e-mail address). A total of 586 students filled out the form. After two weeks, the questionnaire was sent out the
participants one more time. In order to match the filled forms, the students were asked to type the code they
identified in the first phase, which allowed the researchers to match the cases in both data sets. A total of 484
students filled out the form. A correlation analysis was conducted to calculate the correlation value regarding
the GPA of 484 students between the two forms. The correlation value was .98, which was considered as
evidence showing that the students reported their real GPA. Demographic information about the participants is

given in Table 1.

Table 1. Demographic Information about the Participants

Variable Statistics
Sex Male= 260 (53.7%), Female= 224 (46.3%)
Age age range: 18- 32; average age = 23.04, SD = 2.89

Freshman = 157 (32.4%)
Sophomore = 144 (29.8%)
Junior =61(12.6%)
Senior= 122 (25.2%)
Natural Applied Sciences= 253 (52.3%)
Field type Humanities & Social Sciences= 203 (41.9%)
Healthcare Sciences= 28 (5.8%)

Class standing

Measures

The questionnaire sent out in the second phase consisted of three sections. The first section was about
demographics including gender, age, class standing, field, and GPA. The second section included the academic
procrastination scale developed by Tuckman (1991). The scale was adapted to Turkish by Ozer, Sagkes and
Tuckman (2013). It is a five-point Likert type with 14 items. There are four reverse-coded items. The Cronbach’s
alpha value was found to be .90. The higher score obtained refers to more tendency towards AP. The third
section included the 2x2 achievement goal orientations scale developed by Akin (2006). The scale aims to
examine how students motivate themselves when performing academic tasks. The scale consists of 26 items with
four factors including learning-approach (LAP), learning-avoidance (LAV), performance-approach (PAP), and
performance avoidance (PAV) goal orientations. The five-point Likert-type scale ranges from never (1) to always
(5). The total scores are calculated for each factor independently. The Cronbach’s alpha value was calculated as
.92 for learning-approach, .97 for learning-avoidance, .97 for performance-approach, and .95 for performance

avoidance goal orientations.

Data analysis

In order to test the hypotheses, preliminary analyses were first conducted. While the first analysis was about
collinearity and multicollinearity of the data to determine its distribution, the second analysis was about possible

multicollinearity problems among the dependent, independent, and mediator variables discussed in the study.
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Since the skewness and kurtosis values were between -1.5 and 1.5, the data was considered as normally
distributed (Tabachnick & Fidell, 2007). For multicollinearity problems among variables, correlation levels and
VIF value were examined. The correlation levels between the variables were less than .90, which proved that
there was no multicollinearity problem (Cokluk et.al., 2012). For mediation analysis, the Process application, an

SPSS macro which was created by Hayes (2013), was used.

FINDINGS

In the study, the relationships among higher education students' academic procrastination, their level of
academic achievement, and their perceived achievement goal orientations were examined. In this direction, the
pearson product-moment correlation analysis was conducted. The correlations, means, and standard deviation

values are provided in Table 2.

Table 2. Means, Standard Deviations, and Correlation Values

Variables M SD 1 2 3 4 5
1: GPA 2,60 0,60 -
2: LAP 4,00 0,57 .305** -
3: LAV 3,31 0,76 -.007 167** -
4: PAP 2,40 0,86 .128** .027 *338%* -
5: PAV 2,47 0,76 -.099* -.245** A53** .568** -
6: AP 2,93 0,49 -.344** -.345%* .114* .063 .315%*

Note. N = 484, **p< .001, AP = Academic Procrastination, GPA = Grade Point Average, LAP= Learning-approach, LAV=
Learning-avoidance, PAP= Performance-approach, PAV= Performance-avoidance

As seen in the Table 2, there was a positive and significant association between GPA and LAP (r=.305) and PAP
(r=.128). Also, negative and significant associations were observed between GPA and PAV (r=-.099) and AP (r=
-.344). There was a negative association between AP and LAP (r= -.345) while a positive association between AP

and PAV (r=.315).

Table 2 provides the results regarding the regression analysis. Model 1 proved that academic procrastination
negatively predicts academic achievement (F= 64.836, p< .001). AP explained 12% of the variance of GPA.
Hypothesis 1 was supported. Hypothesis 2 postulated that AP predicted avoidance orientations (Model 2). The
result revealed that AP significantly predicted AVO including LAV and PAV (F= 26.781, p< .000) and it explained

10% of the variance of AVO. Hypothesis 2 was supported.

Hypothesis 3 proposed that AP negatively predicts APO (Model 3). This hypothesis was supported with a positive
and significant effect (F= 34.178, p< .000). AP explained 12% of the variance of APO. Hypothesis 4 assumed that
AVO negatively predicts AA (Model 4). The hypothesis was not supported (F= 2.816, p<.061).

Hypothesis 5 proposed that APO positively predicts AA (Model 5). The analysis results showed that APO
significantly predicted AA (F= 28.894, p< .000) and it explained 11% of the variance of AA. Hypothesis 6 posited

a mediating effect of APO the relationship between AP and AA. The results revealed that APO and AP significantly
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predicted AA (F= 34.485, p< .001). Students’ APO and AP explained 18% of the variance of AA. Considering APO

and AP together, it was observed that the negative effect of AP on AA decreased. Hypothesis 6 was supported.

Table 3. The Regression Analysis Results

Predictive Predicted Coefficient SE t p F p R R?
Constant 3.818 .153  24.993 .000*
Model 1 64.836 .000 .344 .119
oae AP GPA -344 051 -8052 .000*
Constant 2.471 .100 24.688  .000*
LAV -.036 031  -746 456
Model 2 AP PAV 331 ‘032 6829 o0oor 26781 000 317 .100
Constant 4.023 .159 .000*
Model 3 LAP -347 .037 -8.135 .000*
AP PAP 072 ‘025 1693 o9y 34178 000 353 .124
Constant 2.714 126 21.492  .000*
Model4  AVO LAV .048 .040 943 .346
PAV GPA -.120 040 -2369 o18* 2816 061 - )
Constant 1.152 193 5977  .000*
Model 5 APO LAP .302 .045  7.002  .000*
PAP GPA 119 030 2772 oogr 28894 000 327 .107
Constant 2.522 283  8.904  .000*
Model6  APO LAP GPA 204 ‘046 4.608 000 34.485 .000 .421 .177
ode PAP 140 029 3368 .001* et
AP -.283 .053  -6.393  .000*

*p< .05

004

GPA

GPA

T

T

Academic Procrastination

Figure 2. Scatter Plot Graph

a0

P

As seen from the Figure 2, while AP behaviors decreased AA, APO caused a linear increase in AA. More

specifically, AA was negatively predicted by AP behaviors (R?=.119) and positively predicted by APO (R2=.107).

Figure 3 is designed to better interpret the mediation results.
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AVO
(LAV & PAV)

Figure 3. Multiple-mediation Model

The coefficient value between AP and AA in Model 1 was -.34, which was significant (p< .05). When APO were
added to Model 1 as shown in Model 3, this value changed to -.25. This change implies that the negative effect
of AP on AA may be reduced through APO. The results showed that the mediation effect was significant and
within the expected confidence interval (Cl = -1.238, -0.248).

DISCUSSION, CONCLUSION and RECOMMENDATIONS

This study aimed to examine how to decrease the negative effects of academic procrastination on academic
achievement through approach goal orientations to increase higher education students’ academic achievement.
The first finding of the study was about the negative association between AP and AA. In the literature, studies
also reported that AP behaviors have a negative and direct effect on AA (Steel 2007; Kim & Seo, 2015; Goroshit
& Hen, 2019; Batool, 2020; Hayat et al., 2020; Okoye & Onokpaunu, 2020). Azhari (2019) conducted a meta-
analysis by using theoretical and empirical studies and reported a negative association between AP and AA. In
Azhari's (2019) study also suggested that students’ AP behaviors must be examined in order to increase their

academic performance.

The second finding of the study was that AP positively predicted AVO. In other words, the increase in AP increases
also learning and performance-avoidance orientations with the fear of not getting high grades. A similar result
was found by Seo (2009). In this study (Seo, 2009), it was also found that AP decreased AA. In this context, the
relationship of AP with low AA may be related to the increase in students' learning and performance avoidance
orientations, which can be considered as a defense mechanism. Specifically, Elliot and McGregor (2001)
emphasized the association between avoidance orientations and fear of failure and stated that such orientations
may result in more AP behaviors. In a similar study, Kandemir at al. (2017) found that the fear of failure is a

critical variable to explain students’ AP behaviors, which is also parallel to the findings of this particular study.

Another finding of the study was that AP negatively predicted learning and performance approach orientations,
which also supports the findings of the other studies in the literature. Howell and Watson (2007) found that
students who have learning approach orientations do not have a tendency towards AP. According to the
temporal motivation theory (Steel, 2007), the lack of procrastination tendencies of students with a learning

approach orientation was associated with their higher intrinsic motivation. Burger (2006) posited that
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individuals’ achievement goal orientations at the beginning of the learning process are associated with their
achievement at the end of the learning process. The students with learning approach orientations are ambitious
to acquire knowledge and believe that they can achieve their goals (Birol & Giinal, 2019). Therefore, it may be
concluded that the tendency towards AP negatively affects approach goal orientations, which have a mediating

role in achieving goals.

The hypothesis claiming an association between avoidance orientations and AA was rejected in the study.
Another hypothesis assuming that there is an association between APO and AA (H5) was supported. The results
showed that while learning and performance approach orientations positively predicted students’ AA, avoidance
orientations did not have any effect on AA. These findings overlap with the findings of the study conducted by
Elliot and Church (1997) and some other studies (Goraya & Hasan, 2012). Elliot and Harackiewicz (1996) revealed
that students with low AA tend to adopt more AVO than students with high AA. Therefore, these results suggest
that while learning approach orientations help students to enhance their skills and competencies, performance
approach orientations trigger students’ tendency to show better performance and both learning and

performance approach orientations increase their academic achievement.

The last hypothesis, which assumed that AGO have a mediating effect on the relationship between AP and AA,
was supported. This strong evidence shows that AP’s negative effects on AA can be diminished with adopting
learning and performance approach orientations. The researchers did not find any study examining the mediating
role of learning and performance approach orientations in the relationship between AP and AA. However, the
studies in the literature focused either on the association between AP and AA or on the association between
AGO and AA. Specifically, AP behaviors appear to be undesired behaviors for students (Balkis & Duru, 2009;
Ferrari 2010), AGO may diminish its negative effect (Howell & Watson, 2007). Howell and Watson (2007) stated
that AP has a positive association with AVO and a negative association with AGO. Sori¢, Penezi¢ and Buri¢ (2017)
also found a positive association between AGO and AA. When the findings of various studies in the literature are
holistically examined, it is seen that academic procrastination dramatically decreases academic achievement,
while approach orientation increases it. Thus, it is critical for students to develop their approach orientation skills

to increase their academic performance.

Based on the findings of the current study, it is supported that students’ approach orientations have a mediating
effect on the association between academic procrastination behaviors and academic achievement. Therefore,
students must be encouraged to adopt learning and performance goal orientations, which, in turn, decrease their
tendency to show academic procrastination behaviors and increase their academic achievement. Some studies
suggested intervention programs that focus on approach orientations to increase students’ motivation and
academic achievement (Linnenbrink, 2005; Urdan & Schoenfelder, 2006). Such intervention programs may also
decrease students’ tendency to adopt avoidance orientations. Therefore, educators, policymakers, and other
stakeholders must consider providing intervention programs to decrease students’ avoidance orientations and

to increase their approach orientations.
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The study is condidered to have some limitations as well. The first limitation is about the cross-sectional structure
of the study. Kenny (2008) emphases that researchers should be careful while applying mediation analysis to
cross-sectional data. Future research should consider employing other research methods along with structural
equation modeling in order to explain the association among variables. The second limitation is that structural
equational models depend on researchers’ assumptions. Hence, future research must consider testing different
hypothesis in order to obtained more detailed information about the association among students’ academic

procrastination behaviors, achievement goal orientations, and academic achievement.
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AKADEMIiK ERTELEME EGiLiMi VE AKADEMIiK BASARI ARASINDA ARACI BiR
DEGISKEN OLARAK BASARI HEDEF YONELIMLERI

0z

Son yillarda yapilan arastirmalar ylksekogretim 6grencilerinin akademik erteleme egilimlerinin,
akademik performans agisindan tehdit edici bir durum oldugunu gostermektedir. Bu g¢alismada
akademik erteleme ile akademik bagari arasindaki iliskide basari yonelimlerinin aracilik roli
incelenmistir. Arastirma, iligskisel arastirma modeli kullanilarak gergeklestirilmistir. Arastirmanin
katihmcilari, Turkiye'nin dogusunda bulunan bir tniversitenin lisans 6grencilerinden olusmaktadir.
Bu dogrultuda arastirma 484 yuksekogretim Ogrencisi Uzerinde gergeklestirilmistir. Calismada
verileri toplamak igin arastirmaci tarafindan gelistirilen demografik bilgi formu, Ozer, Sackes ve
Tuckman (2013) tarafindan Tiirkce'ye uyarlanan Akademik Erteleme Olcegi ve Akin (2006)
tarafindan gelistirilen 2x2 Basari Hedef Yonelimleri Olgegi kullanilmistir. Ogrencilerin akademik
basarilari yilsonu not ortalamalarindan (GNO) elde edilmistir. Bulgular akademik ertelemenin
akademik performansi olumsuz yordadigini géstermektedir. Ayrica erteleme egiliminin yaklasma
yonelimini olumsuz yordadigi goriliirken, kaginma yonelimini anlaml yordamamaktadir. Ek olarak
GNO’yu kaginma yonelimi negatif yordarken, yaklasma yonelimi olumlu yordadigi belirlenmistir.
Sonuglar, akademik erteleme egilimi ile akademik basari arasindaki iliskide yaklasma yoneliminin
anlamh bir aracilik etkisine sahip oldugunu gostermektedir. Arastirma sonuglari alanyazindaki
arastirmalar ile tartisilmistir. Bu baglamda, akademik erteleme egiliminin akademik performans
Gzerindeki olumsuz etkisinin azaltilmasinda 6grencilerin yaklasma y6nelimlerinin gelistirilmesinin
onemli olabilecegi dislinilmektedir. Bu g¢alismanin bazi sinirhliklara sahip oldugu géz 6niinde
bulundurulmalidir. Bu sinirhliklar arastirmanin kesitsel bir yapidan olugsmasi ve yapisal esitlik
modellemesinin arastirmacilar tarafindan tasarlanan varsayimlara dayanmasidir. Mevcut
sinirhlliklar g6z onilinde bulundurularak gelecekte yapilacak arastirmalar igin bazi 6neriler
sunulmugtur.

Anahtar kelimeler: Akademik erteleme, basari yonelimleri, akademik basari
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GiRiS

insanlar yasamlari boyunca yapmalari gereken isleri siirekli erteleme egilimindedirler. Yaygin bir problem olan
erteleme egilimi, yerine getirilmesi gereken isleri kisisel rahatsizlik hissedene kadar geciktirme eylemi olarak
tanimlanmaktadir (Milgram ve dig., 1998; Solomon & Ruthblum, 1984). Uzun ve Demir (2015) ertelemeyi ertesi
glin sendromu olarak degerlendirerek bir isi sonraki giinlere ertelemenin kisir bir déngi olusturdugunu
vurgulamaktadir. Tuckman ve Sexton (1989) ise ertelemeyi bireylerin aktivitelerini kontrol edememeleri
nedeniyle 6z dizenleme performanslarinin eksikliginden kaynaklandigini belirtmistir. Literatiirde ertelemenin
bes farkli sekilde ele alindigi gériilmektedir. Ogrencilerin sinava hazirlanma ve 6dev hazirlama gibi islerinin
sonraya birakilmasi anlamina gelen akademik erteleme (AE) (Solomon & Ruthblum, 1984), glinlik yasamsal
gorevleriyerine getirmede zorlanilan genel veya yasam rutin erteleme (Milgram ve dig.,, 1988), verilmesi gereken
kararlarin ertelendigi karar erteleme (Effert & Ferrari, 1989; Janis & Mann, 1977; Tenne, 1997), dnemli yasamsal
kararlarin geciktirildigi nevrotik erteleme (Ellis & Knaus, 1979), karar verme ve davranissal ertelemelerin birlikte

ele alindig1 kompulsif erteleme (Ferrari, 1991; Ferrari & Olivette, 1994) olarak ifade edilmektedir.

Ogrencilerde oldukga yaygin bir davranis haline gelen AE (Hill ve dig., 1978) 6grencilerin akademik gérevlerden
kacinma davranisi olarak tanimlanmistir (Ferrari ve dig., 1995). Senecal ve digerleri (1995) ise AE’yi 6grencilerin
stres diizeylerini Ust seviyeye c¢ikincaya kadar akademik gorevlerinden uzak durmalari olarak agiklamaktadir.
Onwuegbuzie (2004) 6grencilerin 6dev yapma, sinavlara hazirlanma ve dénem projeleri yapma sorumluluklarini
erteleme egiliminde olduklarini belirtmektedir. Bazi arastirmalarda 6grencilerin %30'dan fazlasinin AE
davraniglan sergiledikleri belirlenmistir (Rothblum ve dig., 1986; Day ve dig., 2000). Erteleme davranisinin bir
sonucu olarak kisi rahatsizlik, pismanlik, umutsuzluk ve kendini suglama gibi duygular yasayabilirken, bu tir
davranislar kacirilan firsatlara ve diger insanlarla gergin iliskilere de neden olmaktadir (Burka & Yuen, 1983).
Dahasi akademik gorevlerin ertelenmesi de akademik basarisizlikla sonuglanabilir. Akademik erteleme ile
ogrenciler ders galisma ve sinavlara hazirlanma siireglerinde yasadiklari akademik kaygilardan kisa bir stre igin
rahatlama hissetselerde de (Tice & Baumeister, 1997) arastirmalar AE ile 6grencilerin akademik basarilari (AB)
arasinda uzun vadede negatif anlamli bir iliski oldugunu géstermektedir (Hill ve dig., 1978; Beswick ve dig., 1988;
Orpen, 1998; Fritzsche ve dig., 2003; Yorulmaz, 2003; Balkis ve dig., 2006; Balkis & Duru, 2010). Ayrica AE, AB'nin
anlamli bir negatif yordayicisidir (Wesley, 1994; Balkis & Duru, 2010; Yayci & Diismez, 2016).

Basari hedef yonelimleri (BHY) akademik basariyi etkileyen baska bir faktor olarak kabul edilmektedir (Menderes,
2009) ve bireylerin basariyi nasil tanimladiklarina iliskin farkliliklari yansitir (Roberts, 2001). Ames (1992) BHY'yi
ogrencilerin akademik gorevlerini tamamlamak icin sahip olduklari glidileyiciler olarak tanimlamis ve iki alt
kategoride incelemistir. Bunlar, 6grenme hedef yonelimi ve performans hedef yonelimidir. Lemyre ve digerleri
(2002) ise bu iki ana amaci gorev katilimi ve ego katilimi olarak ele almaktadir. Bu tir bir siniflama bireyin
o6grenmeyi kendi basina bir amag¢ ya da diger dis hedefleri gergeklestirecek bir arag¢ olarak algilanmasini
saglamaktadir (Somuncuoglu & Yildirim, 1999). Baska bir deyisle 6grenme hedef yonelimi bireyin 6grenmesini ve

ustahigini gelistirmesini, performans hedef yonelimleri ise bireyin cevresindekilerden daha iyi yetkinlik ve

1045



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

performans gdstermesini ifade etmektedir (Pintrich ve dig. 2003). Ogrenme hedef yénelimleri ile performans
hedef yonelimleri arasindaki bir diger 6nemli fark ise 6grenme hedef yonelimi, 6grencinin 6gretim esnasinda
kendisine sunulan egitim iceriklerini i¢sellestirerek, konulara hakim olmasini ifade edeken performans hedef
yonelimi, 6grencinin 6grenme faaliyetlerini digerlerinden daha iyi yapmaya c¢alisarak yerine getirmesi, daha zeki
ve yetenekli gériinmeye calismasi ve yeteneksiz gériinmekten kaginmasi ile sosyal karsilatirlar yapmasi olarak
ifade edilmektedir (Akin, 2006). Hem 6grenme hem de performans hedef yonelimleri, istenen hedefe ulasmak
icin yaklasma ve kaginma yonelimlerini icermektedir (Elliot & McGregor, 2001). Daha spesifik olarak, yaklasma
yonelimleri (YYO) bireyleri istenen hedeflere yonlendirirken, kaginma yonelimleri (KYO) bireyleri istenmeyen
sonuglardan kaginmaya yonlendirmektedir (Arslan ve Akin, 2015). Bu baglamda Elliot ve McGregor (2001) BHY'yi
dort boyuta ayirmistir: 6grenme-yaklasma (OYA), 6grenme-kaginma (OKA), performans-yaklasma (PYA) ve
performans-kaginma (PKA) yonelimleri. Wentzel (1989) kisinin basari hedef yonelimleri biliniyorsa akademik
basarisinin degerlendirilmesinin yapilabilecegini vurgulamigtir. Bu tiir bir degerlendirme ancak bu boyutlarda yer
alan davranislarin bilinmesi ile miimkiindiir (izci & Kog, 2012). OYA, kisinin bir gérevde ustalasma ve mutlak ve
kisisel yeterlilige yaklasma ¢abasini ifade ederken, OKA mutlak ve kisisel yetersizlikten kaginmay!i (6rnegin, daha
dnce yaptigindan daha kétiisiinii yapmamaktan kaginmayi) temsil eder. Ote yandan, PYA diger insanlardan daha
iyisini yapmaya calisarak gerekli yeterlilige ulasma cabasini temsil ederken, PKA digerlerinden daha koti

yapmaktan ve gerekli yeterliligi kanitlayamamaktan kaginmayi ifade eder (Conroy ve dig., 2003).

BHY, akademik basari (AA)ileilgilidir. Bulus'a (2011) gére AA, OYA ile pozitif, OKA ile negatif iliskilidir. Kayis (2013)
de 6grenme ve performans yaklasma yonelimli Ogrencilerin basari algilarinin daha yiiksek oldugunu
savunmaktadir. Bazi calismalarda AE ve OYA arasinda negatif bir iliski (Howell & Watson, 2007; Howell & Buro,
2009) belirlenirken AE ve OKA arasinda ise pozitif bir iliski (Howell & Watson, 2007; Howell & Buro, 2009) oldugu
tespit edilmistir. Dahasi AE ve PYA arasinda negatif bir iliski oldugu belirlenirken (Howell & Buro, 2009), AE ve
PKA arasinda pozitif bir iliski (Ozer & Altun, 2011) oldugu belirtilmektedir. Ayrica BHY’nin dért boyutunun AE'yi
yordadigi belirlenmistir (Howell & Watson, 2007; Howell & Buro, 2009; Ozer & Altun, 2011). Literatiirdeki
bulgulara bakildiginda AB, BHY ve AE'nin birbiriyle iligkili degiskenler oldugu ve bu degiskenlerin kontrollniin

6grencilerin 6grenme sirecini etkileyebilecegi goriilmektedir.

Kavramsal Model ve Hipotezler

Yukaridaki literattire dayal olarak ¢alismalarin AB, BHY ve AE arasindaki iliskiyi dogrudan agiklama egilimi vardir.
Bu spesifik calismada, AB ve AE arasindaki iliskide BHY’nin aracilik rolii arastirilmistir. ilgili literatiir incelendiginde
bu iliskiyi arastiran herhangi bir ¢calismaya rastlanilmamistir. Bu dogrultuda literatiirdeki boslugu doldurmak igin

asagidaki varsayimsal model 6nerilmektedir (Sekil 1).
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KYO YYO
(OKA & PKA] (OVA & PYA)
H2 i3 Ha H5
H1
_______________________ Hﬁ o

Sekil 1. Kavramsal Model ve Onerilen Hipotez

Balkis at al. (2006) AE ve AB arasinda negatif ve anlaml bir iliski bulmustur. Baska bir calismada Rafii ve digerleri
(2014), 6grencilerin AE davranislarindaki artisin AB'de azalmaya neden oldugu sonucuna varmistir. Benzer bir
calismada da matematik dersinde AB igin ayni bulguyu bildirmistir (Akinsola ve dig., 2007). Hayat ve digerleri
(2020) tip 6grencileri icin AE ve AB arasinda negatif bir iliski oldugunu bildirmistir. Ayrica Burka ve Yuen (1983),
AE'nin rahatsizlik, pismanlik, umutsuzluk ve kendini suglama gibi duygusal durumlara neden oldugunu ve bunun
da AB'de azalmaya ve firsatlarin kagmasina neden olabilecegini belirtmektedir. Bu bulgulara dayal olarak

asagidaki hipotez 6nerilmistir:

H1: Akademik erteleme akademik basariyi olumsuz yordamaktadir.

AE ve BHY arasinda anlamli iliski oldugunu bildiren galismalar mevcuttur (Howell & Watson, 2007; Howell & Buro,
2009; Ozer & Altun, 2011; Hashemi ve dig., 2012; Moshtaghi & Moayedfar, 2017; Deemer ve dig., 2018) . Ayrica
Kandemir ve dig., (2017), 68rencilerin AE davranislarini aciklamada basarisizlik korkusunun 6énemli bir degisken
oldugunu belirtmislerdir. AE 6grencilerin akademik gérevlerden kaginmalarina neden olmakta ve bu durum
o0grenme siirecinde istenmeyen sonuglar olusturarak kaginma yonelimlerini benimsemeye tesvik etmektedir
(Arslan ve Akin, 2015). Ote yandan, BHY'nin &grencileri 6grenme siirecinde arzu ettiklerini gergeklestirmeye
yonlendirdigi (Elliot & McGregor, 2001) dikkate alindiginda bu tiir bir yonelim 6grencilerin akademik gorevlerini
daha fazla yerine getirmek icin daha fazla ¢aba gostermesine katki saglayabilir. Bu nedenle asagidaki hipotezler

Onerilmigtir:

H2: Akademik erteleme kaginma ydnelimlerini (KYO) olumlu yordamaktadir.

H3: Akademik erteleme yaklasma yonelimlerini (YYO) olumsuz yordamaktadir.

Bulus (2011) ve Goraya ve Hasan (2012) tarafindan yapilan galismalarda AB ile OKA arasinda negatif bir iliski
oldugu belirtiimektedir. Elliot ve Harackiewicz (1996) dusik AB've sahip Ogrencilerin yliksek AB'ye sahip
ogrencilere gore kacinma yonemlimlerini daha fazla benimsedikleri belirlenmistir. Ayrica kaginma yoénelimlerinin
ogrencilerin 6grenme sireglerinde performans sergilemekten kaginmasina neden olmasi AB'yi olumsuz

etkileyebilir (Conroy ve dig., 2003). Bu sonuclara dayali olarak asagidaki hipotez 6nerilmistir:
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H4: Kaginma hedef yonelimleri akademik basariyi olumsuz yénde yordamaktadir.

Ote yandan AB ile yaklasma yonelimleri arasinda pozitif bir iliski vardir (Bulus, 2011). Kayis (2013) yaklasma
yonelimlerini 6grencilerin daha olumlu basari algisi gelistirmelerine yardimci oldugunu bildirmistir. Yaklasma
yonelimleri, AB'yi olumlu yonde etkileyerek istenilen hedeflere ulasabilmek icin daha fazla ¢aba gostermeye

tesvik edebilir (Elliot & McGregor, 2001). Bu dogrultuda asagidaki hipotez énerilmistir:

H5: Yaklasim hedef yonelimleri akademik basariyi olumlu yonde yordamaktadir.

Yukarida tartisilan bulgular dogrultusunda kaginma yénelimlerinin AE'yi artirtigini, yaklasma yonelimlerinin ise
AE'yi azalttigini gosteren glicli kanitlara ulasiimistir. Bu kanitlar 6grencilerin BHY adaptasyonunun AE'ye olan
egilimlerini azaltip azaltmadigi ve AB'lerini artirip artirmadigi sorusunu glindeme getirmektedir. Literatirdeki bazi
calismalarin AE ile AB arasindaki iliskiyi inceledigi gozlenirken, bazilarinin da BHY ve AB arasindaki iliskiyi
inceledikleri gézlemlenmistir. Bununla birlikte yaklasim hedef yonelimlerinin AE'yi azaltip azaltmadigini ve
bununla birlikte AB'yi artirip artirmadigini inceleyen bir ¢alisma yiritmek énemli olabilir. Bu nedenle asagidaki

hipotez 6nerilmistir:

H6: Akademik erteleme ve akademik basari arasindaki iliskide yaklasim hedef yonelimleri araci role sahiptir.

Mevcut arastirma akademik erteleme ve akademik basari arasindaki iliskide basari hedef yénelimlerinin aracilik
rolini incelemektedir. Bu amacla yukarida belirtilen hipotezler sinanmistir. Arastirmanin sonuglari
yuksekogretim 6grencilerinin akademik erteleme egilimlerini azaltmak ve akademik basarilarini artirmak

amaciyla literatlire 6nemli katkilar sunabilir.

YONTEM

Arastirma tarama modeli ile gerceklestirilmistir. Bu baglamda, yiiksekogretim 6grencilerinin akademik erteleme
davranislan ile akademik basarilar arasindaki iliskide basari hedef yonelimlerinin aracilik roli Yapisal Esitlik
Modellemesi (YEM) ile incelenmistir. YEM, teorik temeli olan nedensel iliskileri test etmek icin kullanilan

istatistiksel bir yaklasimdir (Simer, 2000).

Katilimcilar ve Prosediirler

Katilimcilar, Tirkiye'nin dogusundaki bir tiniversitede 6grenim goére lisans 6grencilerinden olusmaktadir. Pandemi
nedeniyle veri toplama araci Google formlar araciligiyla hazirlanmis ve 6gretim Uyeleri tarafindan katilimcilara
gonderilmistir. Ogrencilerin genel not ortalamasini elde etmek icin veriler 2019-2020 egitim-6gretim yili bahar
doénemi sonunda toplanmistir. Veri toplama sireci iki asamadan olusmaktadir. Etik bir yaklasim olarak 6grenci
kayitlarini veya genel not ortalamalarina (GNO) dogrudan lniversite kayitlarindan elde etmek yerine, 6grencilerin
bildirdigi GNO tercih edilmistir. Cok sayida arastirma (Kuncel, Credé, & Thomas, 2005; Cole & Gonyea, 2012)
kendiliginden bildirilen ve gercek akademik performans (¢ogunlukla not ortalamasi (GPA) olarak tanimlanir)

arasinda (r= 0.70 ila 0.90 araliginda) nispeten yiiksek korelasyonlar bulsa da 6grenciler tarafindan bildirilen
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notlarin giivenilirligi hala tartisma konusudur. Bu durumun kismen éntine gegilmesi igin anketler iki hafta arayla
dgrencilere tekrarl bir bicimde gonderilmistir. ilk anket icerisinde arastirmaya yénelik bir bilgilendirme yazisina
yer verilmistir. Ayrica 6grencilerden cinsiyet, yas, sinif diizeyi, egitim alani ve GNO’larini bildirmeleri istenmistir.
Ek olarak 6grencilerden kendilerine 6zel bir kod olusturmalari bildirilmistir. Bu 6zel kodun, sayilar ve harflerden
olusturmalari énerilmistir (6rnegin: dogum yilindaki son iki rakam + okul kimliginin ilk bes rakami + e-posta
adresinin ilk t¢ harfi). ilk génderilen anketi 586 6grenci doldurmustur. iki hafta sonra anket katilimcilara bir kez
daha gonderilmistir. Doldurulan anketlerdeki GNO’lari eslestirmek icin 6grencilerden ilk asamada belirledikleri
kodu yazmalari istenmistir. ikinci kez génderilen anketi 484 &grenci doldurmustur. 484 égrencinin GNO’larina
iliskin iki form arasindaki korelasyon degeri hesaplanmistir. GNO’lar arasindaki korelasyonun.98 oldugu
belirlenmistir. Bu durum oOgrencilerin gercek GNO'larini bildirdiklerine yonelik kanit olarak gorilebilir.

Katilimcilara iliskin demografik bilgiler Tablo 1'de verilmistir.

Tablo 1. Katilimcilarin Demografik Ozellikleri

Degiskenler istatistikler
Cinsiyet Erkek= 260 (%53.7), Kadin= 224 (%46.3)
Yas 18-32 yas araligi; Ort. =23.04, ss= 2.89

1. Sinif = 157 (%32.4)
2. Sinif = 144 (%29.8)
3. Sinif = 61(%12.6)
4. Sinif =122 (%25.2)
Ogrenim Gériilen Alan Fen Bilimleri= 253 (52.3%)
Sosyal Bilimler= 203 (41.9%)
Saglik Bilimleri= 28 (5.8%)

Sinif Duzeyi

Veri Toplama Araglari

Arastirmanin ikinci asamasinda katulimcilara génderilen dlgekler {i¢ béliimden olusmaktadir. ilk béliim cinsiyet,
yas, sinif durumu, 6grenme alani ve yilsonu not ortalamasi gibi demografik bilgileri icermektedir. ikinci béliimde
ise Tuckman (1991) tarafindan gelistirilen akademik erteleme &lcegi yer almaktadir. Olgek Tiirkge'ye Ozer ve
digerleri (2013) tarafindan uyarlanmistir. 14 maddelik besli Likert tipindedir. Olgekte dért adet ters kodlanmis
madde yer almaktadir. Bu arastirmada Cronbach alfa degeri .90 olarak bulunmustur. Olcekten alinan yiiksek
puan, AE've daha fazla egilimi ifade etmektedir. Ugiincii béliimde Akin (2006) tarafindan gelistirilen 2x2 basar
hedef yénelimleri 8lcegi yer almaktadir. Olgek, 6grencilerin akademik gérevlerini yerine getirirken kendilerini
nasil motive ettiklerini incelemeyi amaglamaktadir. Olgek, 6grenme-yaklasma (OYA), 6grenme-kaginma (OKA),
performans-yaklasma (PYA) ve performans kacinma (PKA) hedef yonelimleri olmak Gzere doért faktorli 26
maddeden olusmaktadir. Besli Likert tipi 6lgegin maddeleri hicbir zaman (1) ile her zaman (5) arasinda
degismektedir. Toplam puanlar her bir faktor icin bagimsiz olarak hesaplanmaktadir. Bu arastirmada Cronbach
alfa degeri 6grenme-yaklasma igin .92, 6grenme-kaginma igin .97, performans-yaklasma igin .97 ve performans

kaginma hedef yonelimleriicin .95 olarak hesaplanmistir.
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Verilerin Analizi

Hipotezleri test etmek icin &ncelikle bazi varsayimlar incelenmistir. ilk analiz verilerin normallik ve dogrusalligi ile
ilgiliyken, ikinci analiz calismada ele alinan bagimli, bagimsiz ve araci degiskenler arasindaki olasi ¢oklu baglantinin
incelenmesine yoneliktir. Carpiklik ve basiklik degerleri -1.5 ile 1.5 arasinda olmasi verilerin normal dagildigini
gostermektedir (Tabachnick & Fidell, 2007). Ayrica degiskenler arasi coklu baglantinin olup olmadigini incelemek
icin korelasyon duzeyleri ve VIF degeri incelenmistir. Degiskenler arasindaki korelasyon diizeylerinin .90'in altinda
olmasi ¢oklu baglanti sorununun olmadigini gostermektedir (Cokluk vd., 2012). Arastirmada aracilik analizi igin

Hayes (2013) tarafindan olusturulan SPSS eklenti olarak kurulan Process uygulamasi kullaniimistir.

BULGULAR

Arastirmada yiiksekdgretim 6grencilerinin akademik erteleme davranislari, akademik basari diizeyleri ve basari
hedef yonelimleri arasindaki iliskiler incelenmistir. Bu dogrultuda pearson moment ¢arpim korelasyon analizi

yapilmistir. Korelasyonlar, ortalamalar ve standart sapma degerleri Tablo 2'de verilmistir.

Tablo 2. Ortalama, Standart Sapma ve Korelasyon Sonuglari

Degiskenler Ort ss 1 2 3 4 5
1: GNO 2,60 0,60 -
2: OYA 4,00 0,57 .305** -
3: OKA 3,31 0,76 -.007 .167** -
4: PYA 2,40 0,86 .128** .027 *338%* -
5: PKA 2,47 0,76 -.099* -.245%* .453** .568** -
6: AE 2,93 0,49 -.344** -.345%* .114* .063 .315%**

Not. N =484, **p<.001, AE= Akademik Erteleme, GNO = Yilsonu Not Ortalamasi, OYA= Ogrenme-Yaklasma, OKA= Ogrenme-
Kaginma, PY A= Performans Yaklasma, PKA= Performans Ka¢inma

Tablo 2'de goruldigu gibi, GNO ile OYA (r= .305) ve PYA (r= .128) arasinda pozitif ve anlamh bir iliski tespit
edilmistir. Ayrica, GPA ile PKA (r=-.099) ve AE (r=-.344) arasinda negatif ve anlamli iliski belirlenmistir. Bununla
birlikte AE ile OYA arasinda negatif (r= -.345), AE ile PKA arasinda pozitif bir iliskiye (r=".315) rastlaniimistir.

Tablo 2'de regresyon analizine iliskin sonuglar verilmektedir. Model 1 akademik ertelemenin, akademik basariyi
olumsuz yordadigini géstermektedir (F= 64.836, p< .001). AE, GNO’ya ait varyansin %12'sini agiklamaktadir. Bu
dogrultuda Hipotez 1’in desteklendigi soylenebilir. Hipotez 2 AE'nin kaginma yodnelimlerini yordadigini
varsaymaktadir (Model 2). Bulgular, AE'nin OKA ve PKA dahil olmak lizere kaginma hedef yonelimlerini (F=
26.781, p< .000) anlamli olarak yordadigi ve kaginma hedef yonelimlerine iliskin varyansin %10'unu agikladig

belirlenmistir. Bu dogrultuda Hipotez 2'nin desteklendigi séylenebilir.

Hipotez 3, AE'nin yaklasma yonelimlerini negatif olarak yordadigini varsaymaktadir (Model 3). Bu hipotez ve
desteklendigi belirlenmistir (F= 34.178, p< .000). AE, yaklasma yonelimlerine ait varyansin %12'sini
yordamaktadir. Hipotez 4 kaginma hedef yonelimlerinin AB'yi negatif olarak yordadigini varsaymistir (Model 4).

Bulgular hipotezin desteklendigini gostermektedir (F= 2.816, p<.061).
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Hipotez 5, yaklasma y6nelimlerinin AB’yi pozitif olarak yordadigini varsaymaktadir (Model 5). Analiz sonuglari,
yaklagsma yonelimlerinin AB'yi anlamli olarak yordadigi (F= 28.894, p< .000) ve AB’ye iliskin varyansin %11'ini
yordadig gostermektedir. Hipotez 6, AE ve AB arasindaki iliskide yaklasma hedef yonelimlerinin araci bir etkisi
oldugunu varsaymaktadir. Sonuglar, yaklasma hedef yonelimlerinin AE'yi AB'yi anlamh olarak yordadigini
godstermektedir (F= 34.485, p< .001). Ogrencilerin yaklasma hedef yonelimleri AE’'ye ve AB’ ye ait varyansin
%18'ini yordamaktadir. Yaklasma hedef yonelimleri ve AE birlikte degerlendirildiginde, AE'nin AB (zerindeki

olumsuz etkisinin azaldigi belirlenmistir. Bu baglamda Hipotez 6'nin desteklendigi séylenebilir.

Tablo 3. Regresyon Analizi Sonuglari

Yordayan Yordanan  Coefficient SE t p F p R R2
Sabit 3.818 153 24.993 .000
Model — ae >  GNO -344 051  -80s2  .ooo 04836 000 344 115
Sabit 2.471 1100 24.688 .000
OKA -.036 031 -746 456
Model2  AE > PKA 331 03 S oog 26781 000 .317 .100
Sabit 4.023 159 .000
Model 3 OYA -347 037 -8.135 .000
AE > YA o 025 1503 09y 34178 000 .353 .124
Sabit 2.714 126 21.492 .000
OKA 048 .040 943 346
Model4 oy > GNO -120 .040 -2.369 o01g 2816 061 - )
Sabit 1.152 193 5977 .000
Model5  OYA 302 .045 7.002 .000
A > GNO 1 030 oy o0s 28894 000 .327 .107
Sabit 2.522 283 8.904 .000
OYA GNO 204 046 4.608 .000
Model6  pun > 40 029 2368 ooy 34485 000 421 177
AE -283 .053 -6.393 .000

4004
e
| +0.25%}
& PeBo0 - - & 777,
2 g | & 29 <
G 200 ~— O =
10
T T T T T
. “ . . 2
AE AE X OYA, PYA

Sekil 2. Akademik erteleme, Ogrenme ve Performans Yaklasiminin
GNO Uzerindeki Yordama Giicii

Sekil 2'de goruldugl gibi, AE davranislari AB'yi azaltirken, yaklasma hedef yonelimleri AB'de dogrusal bir artisa

neden olmustur. Daha spesifik olarak AB, AE davranislari tarafindan negatif olarak yordanmaktadir (R?= .119).
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Bununla birlikte yaklasma hedef ydnelimleri AB’yi pozitif olarak yordamaktadir (R?= .107). Sekil 3 aracilik

sonuglarini daha iyi yorumlamak igin tasarlanmustir.

KYO YYO
(OKA & PKA) (OVA & PYA)

Sekil 3. Aracilik Modeli

Model 1'de AE ile AB arasindaki katsayi degeri -.34 olup, anlamlidir (p< .05). Model 3'te gosterildigi gibi Model
1'e yaklagma hedef yonelimleri eklendiginde bu deger -.25 olarak azalmistir. Bu degisiklik, AE'nin AB Gzerindeki
olumsuz etkisinin yaklasma hedef yonelimleri yoluyla azaltilabilecegini gostermektedir. Sonuglar, aracilik

etkisinin anlamli oldugunu ve beklenen giliven araliginda (GA = -1.238, -0.248) oldugunu gostermektedir.

TARTISMA, SONUG ve ONERILER

Yiksekogretim 6grencilerinin akademik performanslarini iyilestirmek amaciyla yapilan bu ¢alismada akademik
erteleme egiliminin akademik bagari Gizerindeki olumsuz etkisinin yaklasma hedef yénelimleri aracihgiyla nasil
azaltilabilecegi incelenmistir. Sonuglar Hi, Hz2, Hs ve Hs'in desteklendigini, Ha'lin ise red edildigini gostermektedir.
Bulgular ilk hipotezle (H1) tutarli ve literatirle (Kim & Seo 2015; Steel 2007; Goroshit & Hen, 2019 ) uyumlu olarak
akademik erteleme davranisinin akademik basariyi dogrudan ve olumsuz yordadigini gostermektedir. Batool
(2020), Okoye ve Onokpaunu (2020) ve Hayat ve digerleri’nin (2020) akademik ertelemenin zayif akademik basari
ile iliskili oldugu raporu, bu calismanin sonuglari ile desteklenmektedir. Azhari (2019) tarafindan teorik ve ampirik
temellere dayali ¢alismalardan olusan meta-analizde akademik erteleme ve akademik performans arasinda
negatif bir iliskinin olduguna dikkat g¢ekilmektedir. Azhari'nin (2019) calismasinda akademik performansin

artirilmasi igin yiksekogretim 6grencilerinin erteleme sorunlarinin ele alinmasinin gerekli oldugu belirtilmektedir.

Calismanin ikinci bulgusu, AE'nin kaginma hedef yonelimlerini pozitif olarak yordadigidir. Bir baska deyisle
akademik erteleme egiliminin artmasi, yiiksek not alamama korkusu ile iliskili olan 6grenme ve performans
kacinma yoneliminin artmasina neden olmaktadir. Bu arastirmanin bulgularina benzer olarak Seo’nun (2009)
yaptigl calismada da, akademik erteleme egilimi ile kaginma hedef yonelimi arasinda pozitif anlamh iliski
bulunmustur. Mevcut arastirmada akademik erteleme egiliminin akademik basariyi dramatik bir bigcimde
duslirdtgl goralmistir. Bu baglamda akademik erteleme egiliminin diisiik akademik basariyla iliskisi 6grencilerin
o0grenme ve performans gostermede kaginma yonelmelerinin artmasiyla da ilgili olabilir. Bu durum bir savunma
mekanizmasi olarak da dusindlebilir. Nitekim Elliot ve McGregor (2001) kaginma yoneliminin basarisiz olma

korkusu ile iligkili oldugunu belirterek, bu tiir hedeflerin daha fazla erteleme davranisina neden olabilecegini 6ne
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sirmistlr. Benzer bicimde Kandemir ve digerleri (2017) basarisiz olma korkusunun 6grencilerin akademik
erteleme davranisini agiklamada 6nemli bir degisken oldugunu rapor etmesi bu arastirmanin bulgularini
glclendirmektedir. Ayrica Ogrencilerin akademik erteleme egilimleri 6grenme ve performans kaginma

yonelimlerinin ortaya ¢gikmasinda bir neden olabilecegi gibi bir sonug olarak da dusunulebilir.

Arastirmanin bir diger bulgusu akademik erteleme egiliminin, 6grenme ve performans yaklagimi yonelimlerini
olumsuz yordamasidir. Sonuglar literatiirdeki diger ¢alismalarin bulgularini destekler niteliktedir. Howell ve
Watson (2007) 6grenme yaklasma yonelimindeki 6grencilerin akademik erteleme egilimini benimsemediklerini
belirtmistir. Arastirmada erteleme egilimi ile yaklasma yonelimi arasinda negatif iligkiye rastlaniimistir. Zamansal
Motivasyon Teorisi’'nde (Steel, 2007) 6grenme yaklasimi odakh 6grencilerin erteleme egilimlerinin olmamasinin
daha yiiksek icsel motivasyona sahip olmalariyla iliskilendirilmistir (Howell & Watson (2007). Burger’a (2006) gore
bireylerin 6grenme sirecinin baslangicinda ortaya koyduklari hedeflerin (basari yonelimleri) 6grenme siireci
sonundaki basariyla iliskilidir. Ek olarak Birol ve Glinal (2019) 6grenme yaklasma yonelimindeki 6grencilerin bilgi
edinme konusunda hirsli olduklarini ve amaglarina ulasabileceklerine inandiklarini belirtmektedir. Bu baglamda
akademik erteleme egilimi, istenen sonuglara ulasmaya aracilik etme yonelimi olarak tanimlanan yaklasma

yonelimlerini olumsuz etkileyebilecegi sonucuna varilabilir.

Calismada kaginma hedef yonelimleri ile akademik basari arasindaki iliskiye dair kurulan hipotezin (H4)
reddedildigi belirlenmistir. Yaklasma hedef yonelimleri ile akademik basari (H5) arasindaki iliskiye dair sinanan
bir diger hipotezin ise kabul edildigi goriImustir. Sonuglar 6grenme ve performans yaklasma yonelimlerinin
akademik basariyr anlamli dizeyde olumlu yordadigini gdstermektedir. Performans kaginma yoneliminin ise
akademik basariyi negatif yordadigi belirlenirken, 6grenme kaginma yoéneliminin akademik basari Gzerinde
anlamli etkisinin olmadigi tespit edilmistir. Bulgular, performans yaklasma ydnelimlerinin akademik basari ile
olumlu bir sekilde iliskili oldugunu bildiren basta Elliot ve Church (1997) olmak Uzere birgok ¢alismayi giigli bir
sekilde desteklemektedir. Goraya ve Hasan’in (2012) yaptigi arastirmada ylksekogretim 6grencilerin akademik
basarilari ile yaklasma yonelimleri arasinda pozitif anlamli iliski tespit edilirken, kacinma yonelimleri ile negatif
iliskili oldugu belirlenmistir. Benzer bigimde Elliot ve Harackiewicz (1996) diisik akademik basariya sahip
ogrencilerin ylksek akademik basariya sahip 6grencilere gore daha fazla kaginma yénelimlerini benimsediklerini
tespit etmesi bu arastirmanin bulgulariyla 6rtismektedir. Ogrenme vyaklasma davranisinin grencilerin
yeteneklerini ve becerilerini gelistirmeye ydneltmesi, performans yaklagsima davranisinin ise diger 6grencilerden

daha iyi performans gostermeye yonelik cabasini artirmasi akademik basarinin ylikselmesinde etkili olabilir.

Arastirmada akademik erteleme egilimi ile akademik basari arasindaki iliskide basari yonelimlerinin aracilik
etkisine iliskin hipotezin (H6) kabul edildigi gérilmektedir. Mevcut arastirmanin bulgulari akademik ertelemenin,
GNO zerindeki olumsuz etkisinin 6grenme ve performans yaklasma yonelimleriyle azaltildigina iliskin glicli
kanitlar sunmaktadir. Arastirmacilar akademik erteleme ile akademik basari arasindaki iliskide 6grenme ve
performans yaklasma yonelimlerinin aracilik rolliini inceleyen herhangi bir calismaya rastlamamislardir. Fakat

akademik erteleme ile akademik basari arasindaki iliskinin farkli galismalarda ele alindigi goérulirken basari

1053



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

yonelimleri ile akademik basari arasindaki iliskinin de gesitli galismalarda incelendigi séylenebilir. Genel olarak,
akademik ertelemenin tim 6grenciler i¢in olumsuz bir etkisi oldugu goruliirken (Ferrari, 2010; Balkis & Duru,
2009), yaklasma yoénelimleri ile bu etkinin azaltilabilecegi (Howell & Watson, 2007) bulgusu literatirle
uyumludur. Howell ve Watson, (2007) ertelemenin yaklasma yonelimleriyle negatif, kaginma yodnelimleriyle
pozitif yonde iliskili oldugunu ortaya koymustur. Benzer bicimde Sori¢ ve digerlerinin (2017) basari yonelimleri
ile akademik basari arasinda pozitif yonde anlamli iliski oldugunu bildirdikleri gorilmektedir. Literatlirdeki farkli
¢alismalarin bulgulari bir arada incelendiginde akademik ertelemenin akademik basariyi azalttig, yaklasma
yonelimlerinin ise akademik basariyi artirdi§i goérilmektedir. Bu g¢ercevede akademik erteleme egiliminin
akademik performans (zerindeki olumsuz etkisinin azaltilmasinda o6grencilerin yaklasma yodnelimlerinin

gelistirilmesinin 6nemli oldugu soylenebilir.

Mevcut arastirmadan elde edilen sonuglara dayanarak 6grencilerin yaklasma hedef yonelimlerinin akademik
erteleme ve akademik basari arasindaki iliskiye aracilik ettigi sonucuna ulasiimistir. Bu nedenle 6grencilerin
akademik erteleme egilimlerini azaltan ve akademik basarilarini artiran 6grenme ve performans hedef
yonelimlerinin benimsemeleri igin tesvik edilmelerionemlidir. Bazi arastirmalarda (Linnenbrink, 2005; Urdan &
Schoenfelder, 2006) 6grencilerin motivasyonlarini ve akademik basarilarini artirmak igin yaklasma hedef
yonelimlerine odaklanan midahale programlarinin onerildigi gérilmektedir. Bu tiir miidahale programlarinin
ogrencilerin kagcinma hedef yonelimlerini benimseme egilimlerini azaltabilir. Bu nedenle egitimciler, politikacilar
ve diger paydaslar 6grencilerin kaginma hedef yonelimlerini azaltmak ve yaklasma hedef yonelimlerini artirmak

icin midahale programlari gelistirmelidirler.

Bu calismanin bazi sinirhliklara sahip oldugu séylenebilir. ilk sinirhlik calismanin kesitsel yapisi ile ilgilidir. Kenny
(2008) kesitsel verilere aracilik analizi uygularken arastirmacilarin dikkatli olmasi gerektigini vurgulamaktadir.
Gelecekteki aragtirmalar mevcut calismada ele alinan degiskenler arasindaki iligkiyi agiklamak igin yapisal esitlik
modellemesi ile birlikte diger arastirma ydntemlerini de kullanmalari énerilir. ikinci sinirlama yapisal esitlik
modellerinin arastirmacilarin varsayimlarina baglh olmasiyla ilgilidir. Bu nedenle gelecekte yapilacak arastirmalar
Ogrencilerin akademik erteleme egilimleri, basari hedef yonelimleri ve akademik basarilari arasindaki iligki

incelemek amaciyla farkl hipotezleri test edebilirler.
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