I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Aktas Ustiin, N. (2021). Analyzing the Attitude towards Physical Education Lesson and

_J ; @ ::;J E c Academic Motivation among High School Students, International Journal of Eurasian
—

Education and Culture, 6(14), 1690-1713.

DOI: http://dx.doi.org/10.35826/ijoecc.414

(ISSN: 2602-4047) Article Type (Makale Tiri): Research Article

ANALYZING THE ATTITUDE TOWARDS PHYSICAL EDUCATION LESSON AND
ACADEMIC MOTIVATION AMONG HIGH SCHOOL STUDENTS

Neslisah AKTAS USTUN
Assistant Prof., Hatay Mustafa Kemal University, Hatay, Turkey, aktas.neslisah@gmail.com
ORCID: 0000-0003-0745-8527

Received: 06.04.2021 Accepted: 19.07.2021 Published: 07.09.2021

ABSTRACT

Present study aimed to examine the attitudes towards physical education lesson and academic
motivation of high school students. The study was designed as a cross-sectional quantitative
study. 211 high school students from Hatay participated in the study. The participants were
chosen according to convenience sampling method. The data were collected by using "Attitude
scale towards physical education lesson" and "Academic motivation scale". The data were
analyzed with SPSS 23 Package Program and descriptive statistics were given as Mean and
Standard Deviation. Independent samples t test was used between groups in paired comparisons.
Partial correlation analyzes were applied to examine the relationship between the variables. As a
conclusion, present study showed that male students and students participated in inter-school
competitions had higher attitudes towards physical education lesson and external regulation
than other students, on the other hand female students and students who had never competed
in inter-school competitions were more amotivated. Besides, as the attitude towards physical
education lesson increases, academic motivation increases and amotivation decreases in both
males and females.
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INTRODUCTION

Sports were included in the curriculum of public schools in England in the 19th century, and within the 20th
century became a part of the education process as a lesson with the name of "Physical Education" (Huggett &
Manley, 2010, p.2). In Turkey, it is seen that the foundations of physical education as a lesson were laid in the
first years of the Turkish Republic. During this period, foreigner teachers brought from abroad and various
courses were organized to train physical education teachers (Glinay, 2013). As a lesson Physical education
course is included in curricula in line with various goals and objectives (Demirhan et al., 2008) and contains
both general goals and behavioral goals that can be explained as affective, cognitive and psychomotor (Yildiran
& Yetim, 1996). Achievement of these goals will be possible if students develop a positive and high attitude

towards physical education lesson.

Most generally attitude is defined as “the past experiences affecting future behavior”. More specifically,
attitude can also be defined as "the tendency to respond positively or negatively to a certain degree to a
phenomenon in order to explain human behavior". Accordingly, positive attitudes predispose to behavior, on
the other hand negative attitudes lead to avoidance of behavior (Ajzen & Fishbein, 2000). When this definition
is taken into the basis, it is understood that positive attitudes towards physical education lesson will have a
positive effect on students' participation in the course, and negative attitudes will have a negative effect.
Besides, positive attitudes of students towards physical education lesson can facilitate the efficient processing
of lesson activities and facilitate the achievement of the specific and general objectives of the lesson or enable
students to voluntarily participate in various physical activities in the future (Silverman & Scrabis, 2004 cited in
Akandere et al., 2010). Moreover, positive attitudes can help students to develop a favorable attitude towards

the other lessons, teachers and classmates in their school life (Yildiz et al., 2017).

Motivation is seen as a key factor influencing learning outcomes. High achievements from education generally
depend on the learning environment that supports motivation and the student's high motivation. On the
contrary, the failure of academic goals is due to the low motivation of students and the demotivating learning
environment (Chen, 2001). In this context, Self-Determination Theory provides a motivational perspective

regarding students' learning strategy and performance. (Ulstad et al., 2016).

Self-Determination Theory, which is widely used in the fields of education, physical education and sports, is one
of the fundamental theories laid by Deci and Ryan in 1985 and examining motivation as intrinsic, extrinsic and
amotivation. Intrinsic motivation occurs when an activity is performed for interest, pleasure or satisfaction. In
other words, it has been observed that the feelings of achievement and pleasure play a high role in intrinsic
motivation. According to researchers, there are three sub-categories of intrinsic motivation as: intrinsic
motivation to know, to achieve, and to experience stimuli (Vallerand et al., 1992; Ryan & Deci, 2002; Vallerand
& Ratelle, 2002). Intrinsic motivation to know is defined as the desire and need for understanding and learning.

Intrinsic motivation to achieve is related to behaviors performed to gain a success or ability, whereas intrinsic

1691



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

motivation to experience stimuli involves participating in an activity for pleasure or satisfaction. Unlike extrinsic
motivation, intrinsic motivation means doing something because it is interesting and enjoyable (Ryan & Deci,

2007, p.55).

According to the self-determination theory, some of the extrinsic motivations may be completely external,
while some may be autonomous (Ryan & Deci 2007, p.7). For this reason, it is classified as a) External
Regulation, b) Introjected Regulation, c) Identified Regulation, and d) Integrated Regulation (Deci & Ryan,
1985). This classification - as a sub-theory of self-determination theory - is treated as the organismic integration
theory and basically deals with the internalization of extrinsic motivation. According to this theory, an example
of external regulation is the determination of a student to receive a felicitation from the teacher in a physical
education class. In this case, the felicitation from the teacher appears as an extrinsic motivation and is not
autonomous. According to introjected regulation for example, a student rewarding herself for getting the
expected result from her exam or punishing herself for failure. In this case, reward and punishment are
autonomous based. According to identified regulation, the motivation for the activity is personalized in line
with the value given to that activity. An example of this situation can be given as, a woman doing sports
because she believes that sports increase her energy and protect her health. In this case although energy and
health are external motivations, they are personalized due to the importance given to the outcomes. The
continuation of doing sports throughout the life of the individual and becoming a life style is called the
integrated regulation (Ryan & Deci 2007, p.9). Amotivation is explained as not being motivated due to lack of
interest. According to Vallerand (2007, p.259), when individuals are not motivated, they have a feeling of
inadequacy and uncontrollability. In such cases, these individuals become completely purposeless and

therefore may have little motivation to do the activity.

When the literature is examined, it is understood that although there are studies examining the attitudes
towards physical education and academic motivation of high school students (eg: Akandere et al., 2010; Geri,
2013), recent studies examining the relationship between the two concepts are in the minority. Besides,
although it is suggested in the literature (Karavelioglu, 2017), it is understood that the attitude towards the
physical education lesson has not been adequately examined in terms of participation in inter-school
competitions. Therefore, in the present study, it was aimed to examine the relationships between high school
students' attitudes towards physical education lesson and their academic motivation. For this aim these

research questions were composed:

RQ1: Is there any significant difference in the perception of the attitude towards physical education

lesson and academic motivation of the participants according to gender?

RQ2: Is there any significant difference in the perception of the attitude towards physical education
lesson and academic motivation of the participants according to participation in inter-school

competitions?
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RQ3: Is there any significant relationship in the perception of the attitude towards physical education
lesson and academic motivation of the participants under the control of gender and participation in

inter-school competitions?

METHOD

Study Design

The study was designed according to the correlational cross sectional research model, which is one of the
guantitative research methods in which the relationships between high school students' attitudes towards
physical education lesson and their academic motivations. This type of studies aims to collect data in order to
determine certain characteristics of a group and examining possible relationships among the patterns

(Buyukoztiirk et al., 2008).

Participants

Two hundred and eleven high school students from Hatay province voluntarily participated in the study. The
participants were chosen according to convenience sampling method. The convenience sampling method is
one of the nonrandom sampling methods and is generally used to bring speed and practicality to the research

(Ural and Kilig, 2006).

Data Gathering Tools

Personal Information Form

The personal information form consists of 3 items about the participants' age, gender (male * female) and

taking part in inter-school competitions (yes * no).

Attitude scale towards physical education lesson

The scale was initially developed by Akandere et al. (2010). The scale consists of 35 items (e.g. | look forward to
physical education lessons) and a single factor, aiming to measure students' attitudes towards physical
education lessons. The scale is a self-report measure, and the responses to the scale are evaluated on a 5-point
Likert-type scale form of 1 (Strongly Disagree) - 5 (Strongly Agree). Items 3, 17, 19, 20, 24, 25, 26, 29, 30, 34, 35
in the scale contain negative expressions (eg: | think | didn't learn anything in physical education class) and

reversely scored.

Academic Motivation Scale

The scale was initially developed in 1992 by Vallerand et al. (1992). The Academic Motivation Scale consists of

28 items (e.g. | believe that high school education will prepare me better for the profession | choose) and 7
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sub-dimensions. There are 4 items in each sub-dimension. Three of the sub-dimensions are about the intrinsic
motivation, the other 3 are about extrinsic motivation, and the 7th sub-dimension is about amotivation.
Responses to the scale are evaluated on a 7-point Likert-type scale with 1 (never) - 7 (completely). The Turkish
equivalence, validity and reliability study of the scale was conducted by Karatas and Erden (2012). According to
analyzed results, the Turkish version of the academic motivation scale supports 28 items and 7 sub-dimensions
as in the original scale. Besides, the internal consistency reliability coefficients of the scale were found to be

high (Karatas & Erden, 2012).

Procedure

In the study, the data were collected online. The scale forms prepared online via Google forms and were sent
to student mailing groups, and participation was ensured. The data were collected between March 2019 - May
2019. The participants first had to fill the informed consent form in order to access the scale forms. Those who
did not give their consent could not reach the scale forms. It took about 10 minutes for the participants to fill

out the scale forms.

Data Analysis

SPSS 23 Package Program was used in the analysis of the data. Internal consistency coefficients for the scales
were calculated and the distribution of the data was determined by examining the kurtosis and skewness
values. According to the results of the analysis, the internal consistency coefficient calculated for the scale of
attitude towards physical education lesson was .861 and the internal consistency coefficient calculated for the
academic motivation scale was .877. Descriptive statistics are given as Mean and Standard Deviation.
Independent samples t test was used between groups in paired comparisons. Partial correlation analyzes were

applied to examine the relationship between the variables.

FINDINGS

Table 1. Attitude Towards Physical Education and Academic Motivation According to Gender

Gender N Mean Std. Dev. t p

Attitude towards physical Male 63 3.561 464 2.318 .022

education Female 148 3.391 .535

intrinsic motivation to know Male 63 5.702 1.337 -.820 414
Female 148 5.861 1.167

intrinsic motivation to achieve Male 63 5.742 1.220 229 .819
Female 148 5.701 1.119

intrinsic motivation to experience Male 63 5.226 1.295 .517 .606

stimuli Female 148 5.125 1.317

External regulation Male 63 5.682 .932 3.980 .000
Female 148 5.109 1.011

Introjected regulation Male 63 5.341 1.329 1.287 .201
Female 148 5.087 1.258

Identified regulation Male 63 5.984 1.219 -2.199 .030
Female 148 6.358 .886

Amotivation Male 63 4.726 1.888 -4.475 .000
Female 148 5.930 1.529
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According to independent samples t test results, attitude towards physical education shows a significance
difference according to gender (t = 2.187; p < .05). Similarly, academic motivation of the students’ shows
significant differences according to gender in the external regulation (t = 3.980; p < .05), identified regulation (t

=-2.199; p < .05), and amotivation (t = -4.475; p < .05).

Table 2. Attitude Towards Physical Education and Academic Motivation According to Participation in Inter-

School Competitions

Did you participate in

inter-school t p
competitions? N Mean  Std. Deviation
Attitude towards physical Yes 52 3.669 .533 3.611 .001
education No 159 3.367 495
intrinsic motivation to know Yes 52 5.807 1.336 -.040 .968
No 159 5.816 1.183
intrinsic motivation to achieve Yes 52 5.750 1.294 244 .808
No 159 5.701 1.099
intrinsic motivation to Yes 52 5.379 1.365 1.386 .169
experience stimuli No 159 5.081 1.285
External regulation Yes 52 5.620 1.040 2.741 .007
No 159 5.169 .992
Introjected regulation Yes 52 5.341 1.299 1.142 .257
No 159 5.105 1.275
Identified regulation Yes 52 6.221 1.004 -.209 .835
No 159 6.254 1.013
Amotivation Yes 52 4.865 1.999 -3.080 .003
No 159 5.801 1.573

According to independent samples t test results, attitude towards physical education shows a significance
difference according to participation in inter-school competitions (t = 3.611; p < .05). Similarly, academic
motivation of the students’ shows significant differences according to participation in inter-school competitions

in the external regulation (t = 2.741; p < .05), and amotivation (t = -3.080; p < .05).

Table 3. Partial Correlation Results between Attitude towards Physical Education and Academic Motivation
According to Gender

1 2 3 4 5 6 7 8
1 Attitude towards physical 1 304" 296" 441" 166" 196  .142°  -260"
education
2 intrinsic motivation to know 1 742" .651™" 267" .454™ 587" 217
3 intrinsic motivation to achieve 1 .720™ .318™ .15 523" .194™
4 |njcr|ns.|c motivation to experience " 38" 5ga™ 389" 012
stimuli
5 External regulation 1 .395™ 374" -.128
6 Introjected regulation 1 .306™ -.051
7 Identified regulation 1 361"
8 Amotivation 1

Partial correlation test controlling for gender (male*female) **p < 0.01 *p < 0.05

Table 3 shows the partial correlation analyses between attitude towards physical education and academic
motivation sub-dimensions. In the test gender (male*female) was the control parameter. Results showed that

attitude towards physical education and academic motivation were positively correlated ranging from 0.142
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(attitude towards PE - indetified regulation) to 0.441 (attitude towards PE - intrinsic motivation to experience
stimuli). Besides, negative correlations were also found between attitude towards physical education and

amotivation.

Table 4. Partial Correlation Results between Attitude towards Physical Education and Academic Motivation

According to Participation in Inter-School Competitions

1 2 3 4 5 6 7 8
1 Attitude towards physical education 1 .302™ 301" .432™ 157" .194™ 120 -.247
2 intrinsic motivation to know 1 .740™ .651""  .247™ A4T .588™  .230™
3 intrinsic motivation to achieve 1 .721" 313" .614™ 513" .188™
4 |n.tr|ns.|c motivation to experience 1 226 582" 381* 000

stimuli

5 External regulation 1 397" 3217 -.162°
6 Introjected regulation 1 287" -.061
7 Identified regulation 1 .399™
8 Amotivation 1

Partial correlation test controlling for participation in inter-school competitions (yes*no) **p < 0.01 *p < 0.05

Table 4 shows the partial correlation analyses between attitude towards physical education and academic
motivation sub-dimensions. In the test participation in inter-school competitions (yes*no) was the control
parameter. Results showed that attitude towards physical education and academic motivation were positively
correlated ranging from 0.157 (attitude towards PE - external regulation) to 0.432 (attitude towards PE -
intrinsic motivation to experience stimuli). Besides, negative correlations were also found between attitude
towards physical education and amotivation. However, no significant correlations were found between attitude

towards physical education and identified regulation.

DISCUSSION

This study was conducted to examine the associations between high school students' attitudes towards
physical education lesson and their academic motivations. In this part of the study, the findings related to the
research questions were discussed in line with the relevant literature. Study question 1 was about gender
differences between participants' attitudes towards physical education lesson and academic motivations.
According to analyzed results for the RQ 1, the attitudes of the participants towards physical education lesson
showed a significant difference according to gender. Males had higher attitudes towards physical education
lesson than females. When the related literature is examined, it is understood that the current study results
differ. For example, in their studies, Goksel and Caz (2016) as well as Dalbudak et al. (2016) could not find any
differences according to gender. However, Dagdemir and Aka (2019) stated that male high school students
have higher attitudes towards physical education lesson than girls. Similarly, in their studies, Yilmaz (2019) and
Akinci et al. (2020) stated that the attitudes of male high school students are higher than girls. Besides, Boke et
al. (2020) stated in their meta-analysis study that gender has an effect on the attitude towards physical
education lesson in high school students. Therefore, it can be said that present finding of the study is

compatible with the literature.
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According to analyzed results, external regulation of the male participants was found to be higher than
females. On the other hand, identified regulation and amotivation were found to be higher in females than
males. When this result is evaluated in terms of self-determination theory, the loss of external regulation
sources of male students will decrease their academic motivation and cause a decrease in participation in
education. The identification of extrinsic motivation in female students shows that they can maintain their
academic motivation longer than male students. Vecchione et al. (2014) stated in their study that extrinsic
motivation was higher in male high school students, whereas intrinsic motivation was higher in girls. Although
the results of both studies show similarities, in their study Vecchione et al. (2014) added that amotivation
scores of male students were higher than girls. This result of the study contrasts with the current study result.
In a meta-analysis study examining the effect of gender on academic motivation, although it was accepted that
gender has an effect on academic motivation, it was stated that this effect was not significant. However, the
effect of gender on academic motivation was more positive at different education levels such as secondary

school, high school and university (S6lptk Turhan, 2020).

The second of the questions determined within the scope of the study was to examine the differences between
the attitudes of the participants towards the physical education lesson and their academic motivations
according to participation in inter-school competitions. According to the results of the analysis for RQ 2, the
attitudes of the participants towards physical education lesson showed a significant difference according to
participation in inter-school competitions. Students who took part in inter-school competitions had higher
attitudes towards physical education lesson than students who never took part in inter-school competitions.
Karavelioglu (2017, p.31) stated in her study that the attitudes of high school students towards physical
education lesson did not show any significant difference according to whether they participated in inter-school
competitions or not, however as the attitude towards physical education and sports increased, the rate of
participation in extracurricular sports activities increased. Sar et al. (2018) stated that licensed athlete high
school students have higher attitudes towards physical education lesson than those who are not. Competing in
inter-school competitions is often a reason for preference among students. In their study Akgul et al. (2012)
analyzed the reasons of this idea and stated that high school students participating in inter-sports competitions
think that if they participate in these competitions their relations with the administrators and teachers in the
school will increase. Besides, the view that “I think sports activities out of class are beneficial” was another
result of the study. For this reason, it is thought that competing in inter-school competitions positively affects

the attitude towards physical education lesson.

According to analyzed results, academic motivation of the students who took part in inter-school competitions
had higher external regulation than the other students. Besides, the students who did not participate in inter-
school competitions had higher amotivation. In other words, while taking part in inter-school competitions is
an external type of academic motivation, not taking part in school teams is a reason for academic amotivation.
However, in their study Yirekli and Sahin (2018) could not find any difference in the academic motivation of

high school students according to participation in inter-school competitions. The findings of the studies differ.
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However, when the literature is examined, current studies showed that competing in inter-school competitions
positively affected school success in high school students (Callahan, 2020; McMahan, 2020). Therefore, it can

be said that present study result is compatible with the literature.

The third of the study questions is about examining the relationship between the two variables (attitude
towards physical education lesson and academic motivation) in terms of gender and participation in inter-
school competitions. Gender controlled partial correlation results showed moderate positive correlations
between the attitude towards physical education lesson and the academic motivation scale sub-dimensions, on
the other hand there was a negative correlation with amotivation. In other words, as the attitude towards
physical education lesson increases academic motivation increases and amotivation decreases in both males
and females. Moreover, according to the partial correlation results performed in the control of the
participation in inter-school competitions, there was a negative correlation between the attitude towards
physical education lesson and academic motivation in the amotivation sub-dimension, while there were
positive correlations with the other sub-dimensions except the identified regulation sub-dimension. When the
literature is examined, it is understood that there is a relationship between students' academic motivation and
their attitudes towards physical education lessons (Akandere et al., 2010; Geri, 2013). Therefore, it can be said

that this result of the study is compatible with the literature.

CONCLUSION

As a conclusion, present study showed that male students and students participated in inter-school
competitions had higher attitudes towards physical education lesson and external regulation than other
students, on the other hand female students and students who had never competed in inter-school
competitions were more amotivated. Besides, as the attitude towards physical education lesson increases,

academic motivation increases and amotivation decreases in both males and females.

RECOMMENDATIONS

In the present study, it was determined that as the positive attitude towards physical education lesson
increases, academic motivation increases. Therefore, active participation of students in physical education
lessons should be ensured. Besides, it was determined that participating in inter-school competitions positively
effects the attitude towards physical education lesson and academic motivation. Therefore, it should be
provided or encouraged to include more students in school teams. Especially in order to eliminate the
academic amotivation in female students, it should be ensured that they benefit from guidance services
effectively. Lastly, future studies should be done to investigate the causes of negative attitude towards physical

education lessons and academic amotivation observed in female students.
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LiSE OGRENCILERINDE BEDEN EGIiTiMi DERSINE YONELIK TUTUM VE AKADEMIK
MOTIVASYONUN iNCELENMESi

0z

Mevcut calisma lise Ogrencilerinin beden egitimi dersine yonelik tutumlari ve akademik
motivasyonlarinin incelenmesi amaciyla yapilmistir. Calisma nicel arastirma yontemlerinden
tarama arastirmasi seklinde desenlenmistir. Calismaya Hatay ilinde 6grenimlerine devam eden ve
kolayda 6rnekleme yontemi ile belirlenmig 211 lise 6grencisi katilmistir. Calismada veriler “Beden
egitimi dersine yonelik tutum 6lgegi” ve “Akademik motivasyon 6lgegi” kullanilarak toplanmistir.
Verilerin ¢dzlimlenmesinde SPSS 23 Paket Program Kullaniimis olup, tanimlayici istatistikler
ortalama ve standart sapma seklinde verilmistir. ikili karsilastirmalarda gruplar arasi bagimsiz
orneklem t testi kullanilmistir. Kavramlar arasindaki iliskinin incelenmesinde ise Kismi korelasyon
analizleri yapilmistir. Sonug olarak mevcut calisma erkek 6grencilerin ve okul takimlarinda yarisan
ogrencilerin beden egitimi dersine yonelik tutumlarinin ve dissal akademik motivasyonlarinin
daha yuksek oldugunu, kiz 6grencilerin ve okul takimlarinda hig yarismamis 6grencilerin ise daha
fazla motivasyonsuzluk yasadigini géstermistir. Ayrica hem kiz hem de erkek 6grencilerde beden
egitimi dersine yonelik tutum arttikca akademik motivasyonda artmakta, motivasyonsuzluk ise
azalmaktadir.

Anahtar kelimeler: Beden egitimi, spor, tutum, akademik motivasyon.
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GiRiS

Spor, 19. yy da ingiltere’ de devlet okullarinin miifredatina girmis ve 20. yy da bash basina bir ders olarak
“Beden Egitimi” ismiyle egitim 6gretim sirecinin bir pargasi haline gelmistir (Huggett ve Manley, 2010, s.2).
Ulkemizde ise bir ders olarak beden egitiminin temellerinin Cumhuriyet’in ilk yillarinda atildig1 gérilmektedir.
Bu dénemde Ulkemizde beden egitimi 6gretmeni yetistirmek Uzere gesitli kurslar diizenlenmig bu kurslarda yurt
disindan getirilen hocalar dersler vermislerdir (Glinay, 2013). Beden egitimi dersi cesitli hedef ve amaglar
dogrultusunda mufredatlar da yer almaktadir (Demirhan vd., 2008) ve hem genel amaglari hem de duyussal,
bilissel ve psikomotor seklinde agiklanabilecek davranissal amaglari icermektedir (Yildiran ve Yetim, 1996). Bu
amaclarin gergeklestirilebilmesi, 6grencilerin beden egitime dersine yonelik pozitif ve yilksek bir tutum

gelistirmeleri ile miimkin olacaktir.

Tutum, en genel haliyle “ge¢mis deneyimlerin gelecekteki davranis bigimini etkilemesi” seklinde tanimlanmistir.
Daha spesifik olarak tutum, “insan davranisini agiklamaya yonelik olarak bir olguya, bir dereceye kadar olumlu
veya olumsuz yanit verme egilimi” seklinde de tanimlanabilmektedir. Buna gore pozitif tutumlar davranisa
olumlu zemin hazirlarken, negatif tutumlar davranistan kaginilmasina neden olur (Ajzen ve Fishbein, 2000). Bu
tanimlama merkeze alindiginda beden egitimi dersine yonelik pozitif tutumlarin 6grencilerin derse katihmlarina
olumlu, negatif tutumlarin ise olumsuz etki edecegi anlasiimaktadir. Ayrica, 6grencilerin beden egitimi dersine
iliskin tutumlarinin pozitif olmasi, ders etkinliklerinin verimli islenmesini saglayip dersin 6zel ve genel
amaglarina ulagmasini kolaylastirabilir veya 06grencilerin gelecekteki cesitli fiziksel aktivitelere gonilla
katilimlarini saglayabilir (Silverman ve Scrabis 2004’ den akt. Akandere vd., 2010). Dahasi okul hayatlarinda ders
konularina, 6gretmenlerine ve sinif arkadaslarina yonelik olumlu tutum gelistirmelerine de yardimci olabilir

(Yildiz vd., 2017).

Motivasyon, dgrenim kazanimlarina etki eden kilit bir faktér olarak gériilmektedir. Ogrenimden elde edilecek
yuksek basarilar genelde 6grenme ortaminin motivasyonu desteklemesi ve 6grencinin yiksek motivasyona
sahip olmasina baghdir. Aksine, akademik hedeflerin basarisizliga ugramasi 6grencilerin diisik motivasyona
sahip olmasi ve 6grenme ortaminin onlari demotive etmesinden kaynaklanmaktadir (Chen, 2001). Bu baglamda
Oz-belirleme Teorisi 6grencilerin 6grenme stratejisi ve performanslari ile ilgili olarak motivasyonu merkeze alan

bir bakis agisi saglar (Ulstad vd., 2016).

Egitim, beden egitimi ve spor alanlarinda yaygin sekilde kullanilan Oz-belirleme Teorisi Deci ve Ryan tarafindan
1985’ li yillarda temelleri atilan ve motivasyonu igsel, dissal ve motivasyonsuzluk olarak inceleyen temel
teorilerin basinda gelmektedir. Buna gore i¢sel motivasyon, bir etkinlik ilgi, zevk veya dogal tatmin amaciyla
yapildiginda ortaya gikmaktadir. Yani igsel motivasyonda basarma ve keyif alma duygularinin yiksek rol
oynadigl gorilmustir. Arastirmacilar ayrica igsel motivasyonun bilmeye yonelik, basarmaya yonelik ve
uyariimaya yonelik i¢csel motivasyon olmak kaydiyla g alt kategorisi oldugunu ileri sirmuslerdir (Ryan ve Deci,

2002; Vallerand vd., 1992; Vallerand ve Ratelle, 2002). Bilmeye yo6nelik i¢csel motivasyon, anlamaya ve
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o0grenmeye yonelik istek ve ihtiyac olarak tanimlanmaktadir. Basarmaya yonelik i¢csel motivasyon, bir basari ve
yetenek kazanmak igin gerceklestirilen davranislarla ilgili iken, uyarilmaya yonelik i¢csel motivasyon, bir etkinlige
zevk veya haz duymak icin katilmayi icerir. Dissal motivasyonun aksine i¢sel motivasyon bir seyi ilging ve keyifli

oldugu igin yapmak anlami igermektedir (Ryan ve Deci, 2007, s.55).

Oz-belirleme teorisine gére digsal motivlerin bir kismi tamamen dis kaynakli olabilecegi gibi bir kismi otonom
olabilmektedir (Ryan ve Deci 2007, s.7). Bu nedenle de kendi igerisinde a) Dissal dizenleme (External
Regulation) b) igsellestirilen —ice yansitilan- diizenleme (Introjected Regulation), c) Kisisellestirilen diizenleme
(Identified Regulation) ve d) Butlinlesmis dizenleme (Integrated Regulation) seklinde siniflandirdiimaktadir
(Deci ve Ryan, 1985). Bu siniflandirma —6z belirleme teorisinin bir alt teorisi olarak- organizmik butlinlesme
(birlesme) teorisi olarak ele alinmaktadir ve temelde dissal motivasyonun igsellestirilmesini islemektedir. Bu
teoriye gore digsal diizenlemeye 6rnek olarak bir 6grencinin beden egitimi dersinde 6gretmenden tebrik almak
icin azimli olmasi gosterilebilir. Burada 6gretmenden gelen tebrik dissal bir motiv olarak karsimiza gikmaktadir
ve otonom vyapida degildir. ice yansitilan diizenlemeye gére ise drnegin bir dgrencinin sinavindan bekledigi
sonucu almasindan o6tirl kendini 6dillendirmesi veya basarisizliktan o6tiliri kendini cezalandirmasi 6rnegi
verilebilir. Burada 6diil ve ceza dissal bir motivden ziyade otonom bir yapidadir. Kisisellestirilen diizenlemede
ise isminden anlasilacagl lzere yapilan eylemin (dissal bir motiv iken) o eyleme verilen deger dogrultusunda
kisisellestirilmesi s6z konusudur. Bir kadinin kisisel olarak enerjisini arttirdig1 ve saghigini koruduguna inandigl
icin spor yapmasi bu duruma 0Ornek olarak verilebilir. Burada enerji ve saglk unsurlari dissal birer motiv
durumundayken olgulara verilen 6nemden dolayi kisisellestirilmesi s6z konusudur. Spor yapma eylemine
verilen dnemden 6tiri bu eylemin bireyin yasantisi boyunca devam etmesi ve bir yasam sekli almasi ise
butlnlesmis dizenlemedir (Ryan ve Deci 2007, s.9). Motivasyonsuzluk ise ilgi eksikligine bagli olarak motive
olamama olarak agiklamistir. Vallerand’ a gore (2007, s.259) bireyler motive olamadiklarinda bir tiir yetersizlik
ve kontrol edilemezlik hissine kapilirlar. Boyle durumlarda bu bireyler etkinlik karsisinda tamamen

amagsizlasirlar ve bu nedenle etkinligi yapma konusunda ¢ok az motive olabilirler.

Literatir incelendiginde her ne kadar lise 6grencilerinin beden egitimi dersine yonelik tutumlarini ve akademik
motivasyonlarini inceleyen calismalar mevcut olsa da (6rn: Akandere vd., 2010; Geri, 2013) giincel ¢alismalar
icerisinde iki kavram arasindaki iliskiyi inceleyen calismalarin azinlikta kaldigi anlasiimaktadir. Ayrica literatiirde
onerilmesine ragmen (Karavelioglu, 2017) okul takimlarinda yarisma degiskeni agisindan beden egitimi dersine
yonelik tutumun da yeteri kadar incelenmedigi anlasiimaktadir. Dolayisiyla mevcut ¢alismada lise 6grencilerinin
beden egitimi dersine yonelik tutumlar ile akademik motivasyonlarinin arasindaki iliskinin incelenmesi

amaglanmis ve asagidaki ¢alisma sorularinin yanitlari aranmistir.

1. Calisma Sorusu: Katiimcilarin beden egitimi dersine yonelik tutumlari ve akademik motivasyonlari

cinsiyet degiskenine gore bir farkhlik gostermekte midir?
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2. Galisma Sorusu: Katilimcilarin beden egitimi dersine yénelik tutumlari ve akademik motivasyonlari okul

takimlarinda yarisma degiskenine goére bir farkllik gostermekte midir?

3. Gahsma Sorusu: Katilimcilarin beden egitimi dersine yonelik tutumlari ile akademik motivasyonlari
cinsiyet ve okul takimlarinda yarisma degiskenleri géz onilinde bulunduruldugunda anlamli bir iligki

gostermekte midir?

YONTEM

Calisma Deseni

GCalisma, lise 6grencilerinin beden egitimi dersine yonelik tutumlari ve akademik motivasyonlari arasindaki
iliskilerin incelendigi nicel arastirma yontemlerinden iliskisel tarama arastirmasi modeline gore desenlenmistir.
iliskisel tarama arastirmalari, bir grubun belirli &zelliklerini belirlemek icin verilerin toplanmasini ve olasi

iliskilerin incelenmesini amaglayan ¢alismalardir (Blyukoztirk vd., 2008).
Katilimcilar

Calismaya Hatay ilinde lise 6grenimine devam eden ve kolayda 6rnekleme yontemi ile belirlenen 211 lise
Ogrencisi katilmistir. Kolayda 6rnekleme yéntemi tesadufi olmayan (nonrandom) 6rnekleme yéntemlerinden
birisidir ve genelde arastirmaya hiz ve pratiklik kazandirmak igin tercih edilir. Kolayda 6rnekleme yénteminde
arastirmaci yakin olan ve erisilmesi kolay olan bir durumu seger ve 6rnekleme girecek kisi sayisi istenen

orneklem biyaklGgine ulasincaya kadar devam eder (Ural ve Kilig, 2006).
Veri Toplama Araglari
Kisisel Bilgi Formu

Kisisel bilgi formu katilimcilarin yas, cinsiyet (kiz*erkek) ve okul takiminda yarisma (evet*hayir) durumlarini

iceren 3 sorudan olugmaktadir.
Beden egitimi dersine y6nelik tutum élcegi

Orijinal 8lcek Akandere vd. tarafindan 2010 yilinda gelistirilmistir. Olgek, 6grencilerin beden egitimi dersine
yonelik tutumlarini 6lgmeyi hedefleyen 35 madde (6rn: Beden egitimi derslerini sabirsizlikla beklerim) ve tek
faktérden olusmaktadir. Olgek bir 6z bildirim 8lcegi olmakla birlikte 6lgege verilen cevaplar 1 (Kesinlikle
Katilmiyorum) - 5 (Kesinlikle Katiliyorum) seklinde 5’li Likert tipi Olcek Gzerinden degerlendirilmektedir.
Olcekteki 3, 17, 19, 20, 24, 25, 26, 29, 30, 34, 35. maddeler (6rn: Beden egitimi dersinde bir sey 6grenmedigimi

disiindyorum) olumsuz ifadeler icermektedir ve tersine puanlanmaktadir (Akandere vd., 2010).
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Akademik motivasyon 6lcegi

Orijinal 6lgek 1992 yilinda Vallerand vd. (1992) tarafindan gelistirilmistir. Akademik Motivasyon Olcegi 28
madde (6rn: Lise egitiminin beni sectigim meslege daha iyi hazirlayacagina inaniyorum) ve 7 alt boyuttan
olugmaktadir. Her alt boyutta 4 madde bulunmaktadir. Alt boyutlarin 3 tanesi igsel motivasyonu, diger 3 tanesi
digsal motivasyonu ve 7. alt boyut ise motivasyonsuzlugu gdstermektedir. Olcege verilen cevaplar 1 (asla)- 7
(tamamen) seklinde 7’ li Likert tipi 6lcek lizerinden degerlendirilmektedir. Olgegin Tiirkge dilsel esdegerlik,
gecerlik ve glvenirlik calismasi Karatas ve Erden (2012) tarafindan yapilmistir. Analiz sonuglarina gére akademik
motivasyon 6lgeginin uyarlanan Tirkge versiyonu orijinal 6lgekte oldugu gibi 28 madde ve 7 alt boyutlu yapiyi
desteklemektedir. Ayrica 6lgegin i¢ tutarhk glvenirlik katsayilar iyi dizeyde bulunmustur (Karatas ve Erden,

2012).

Veri Toplama Prosediirii

Arastirmada veriler cevrimici olarak toplanmistir. Oncelikle ¢calismada kullanilacak veri toplama araglar Google
Formlar kullanilarak ¢evrimici hale getirilmis ve 6grenci topluluk mail gruplarina génderilmistir. Veriler Mart
2019 ile Mayis 2019 tarihleri arasinda toplanmistir. Katilimcilarin veri toplama aracina ulasabilmesi igin
oncelikle bilgilendirilmis gonilli onam formunu doldurmalari gerekmistir. Onam vermeyenler 6lgek formlarina

ulasamamistir. Katilimcilarin élgek formlarini doldurmalari takribi 10 dakika stirmistar

Veri Analizi

Verilerin analizinde SPSS 23 Paket Program kullanilmistir. Olgekler igin i¢ tutarlik katsayilari hesaplanmis ve
verilerin dagilimlari basiklik ve g¢arpiklik degerleri incelenerek belirlenmistir. Analiz sonuglarina gére beden
egitimi dersine yonelik tutum 6lcegi icin hesaplanan i¢ tutarlk katsayisi .861, akademik motivasyon olgegi icin
hesaplanan i¢ tutarlik katsayisi ise .877’ dir. Tanimlayici istatistikler Ortalama ve Standart Sapma seklinde
verilmistir. ikili karsilastirmalarda gruplar arasi bagimsiz érneklem t testi kullaniimistir. Kavramlar arasindaki

iliskinin incelenmesinde ise Kismi korelasyon analizleri yapiimistir.

BULGULAR
Tablo 1. Cinsiyete Goére Beden Egitimi Dersine Yonelik Tutum ve Akademik Motivasyon

Cinsiyet N Ort. Std. Sap t p

Beden Egitimi Dersine Yonelik Erkek 63 3.561 464 2.318 .022

Tutum Kiz 148 3.391 .535

Bilmeye yonelik i¢sel motivasyon  Erkek 63 5.702 1.337 -.820 414
Kiz 148 5.861 1.167

Basarmaya yonelik igsel Erkek 63 5.742 1.220 229 .819

motivasyon Kiz 148 5.701 1.119

Uyarima yonelik igsel motivasyon Erkek 63 5.226 1.295 .517 .606
Kiz 148 5.125 1.317

Disa bagiml motivasyon Erkek 63 5.682 .932 3.980 .000
Kiz 148 5.109 1.011

i¢sellestirilen motivasyon Erkek 63 5.341 1.329 1.287 .201
Kiz 148 5.087 1.258

Kisisellestirilen motivasyon Erkek 63 5.984 1.219 -2.199 .030
Kiz 148 6.358 .886

Motivasyonsuzluk Erkek 63 4,726 1.888 -4.475 .000
Kiz 148 5.930 1.529
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Bagimsiz drneklem t testi sonuglarina gore katilimcilarin beden egitimi dersine yénelik tutumlari cinsiyet
degiskenine gére anlamli sekilde farkhlagsmaktadir (t = 2.187; p < .05). Benzer sekilde katihmcilarin akademik
motivasyonlari da disa bagimli motivasyon (t = 3.980; p <.05), kisisellestirilen motivasyon (t = -2.199; p < .05) ve
motivasyonsuzluk (t = -4.475; p < .05) alt boyutlarinda cinsiyet degiskenine gore anlamli farklilklar

gostermektedir.

Tablo 2. Okul Takiminda Yarisma Durumuna Gore Beden Egitimi Dersine Yonelik Tutum ve Akademik

Motivasyon

Okul takiminda t p
yaristiniz mi? N Ort. Std. Sap

Beden Egitimi Dersine Yonelik Evet 52 3.669 .533 3.611 .001

Tutum Hayir 159 3.367 495

Bilmeye yonelik i¢sel motivasyon Evet 52 5.807 1.336 -.040 .968
Hayir 159 5.816 1.183

Bagsarmaya yonelik igsel motivasyon Evet 52 5.750 1.294 .244 .808
Hayir 159 5.701 1.099

Uyarima yonelik icsel motivasyon  Evet 52 5.379 1.365 1.386 .169
Hayir 159 5.081 1.285

Diga bagimh motivasyon Evet 52 5.620 1.040 2.741 .007
Hayir 159 5.169 .992

icsellestirilen motivasyon Evet 52 5.341 1.299 1.142 .257
Hayir 159 5.105 1.275

Kisisellestirilen motivasyon Evet 52 6.221 1.004 -.209 .835
Hayir 159 6.254 1.013

Motivasyonsuzluk Evet 52 4.865 1.999 -3.080 .003
Hayir 159 5.801 1.573

Bagimsiz 6rneklem t testi sonuglarina gore katihmcilarin beden egitimi dersine ydnelik tutumlari okul
takimlarinda yarisma degiskenine gore anlamh sekilde farklilasmaktadir (t = 3.611; p < .05). Benzer sekilde
katilimcilarin akademik motivasyonlari da disa bagiml motivasyon (t = 2.741; p < .05) ve motivasyonsuzluk (t = -

3.080; p < .05) alt boyutlarinda okul takimlarinda yarisma degiskenine gore anlamli farkhliklar géstermektedir.

Tablo 3. Cinsiyete Gore Beden Egitimi Dersine Yonelik Tutum ve Akademik Motivasyon Arasinda Ki Kismi

Korelasyon
1 2 3 4 5 6 7 8
1 Beden Egitimi Dersine Yonelik 1 304" 296" 4417 166"  .196™  .142°  -260"
Tutum
2 Bilmeye yonelik igsel 1 742" 651" 267" 454" 5877 217"
motivasyon
3 Basarmaya yGnelik igsel 1 720" 318" 615" 523"  .194"
motivasyon
4 Uyarlma y6nelik igsel 1 238" 584 389" -012
motivasyon
5 Disa bagimli motivasyon 1 .395™ 374" -.128
6 i¢sellestirilen motivasyon 1 .306™ -.051
7 Kisisellestirilen motivasyon 1 361"
8 Motivasyonsuzluk 1

Cinsiyet kontroliinde yapilmistir *p<0.05 ** p<0.01
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Cinsiyet faktorl kontroliinde yapilan kismi korelasyon test sonuglarina gore katilimcilarin beden egitimi dersine
yonelik tutumlar ile akademik motivasyonlari bilmeye yonelik, basarmaya yoénelik, uyarima yoénelik, disa
bagimli motivasyon, igsellestirilen motivasyon ve kisisellestirilen motivasyon alt boyutlarinda pozitif korelasyon

gosterirken, motivasyonsuzluk ile negatif korelasyon géstermektedir.

Tablo 4. Okul Takiminda Yarisma Durumuna Gore Beden Egitimi Dersine Yonelik Tutum ve Akademik
Motivasyon Arasinda Ki Kismi Korelasyon

1 2 3 4 5 6 7 8

1 Beden Egitimi Dersine Yonelik 1 .302" 301" 432" 157" 194 120 -.247"
Tutum

2 Bilmeye yonelik icsel motivasyon 1 .740™ .6517" .247"" 447" 588" .230™
3 Basarmaya yénelik icsel motivasyon 1 .721" 313" 614 513" .188™
4 Uyarima yonelik icsel motivasyon 1 .226™ 582" 381" .000
5 Disa bagimli motivasyon 1 397" 3217 -.162"
6 i¢sellestirilen motivasyon 1 .287" -.061
7 Kisisellestirilen motivasyon 1 .399™"
8 Motivasyonsuzluk 1

Okul takiminda yarisma durumu kontroliinde yapilmistir *p<0.05 ** p<0.01

Okul takiminda yarismis olma faktéri kontroliinde yapilan kismi korelasyon test sonuglarina gére katiimcilarin
beden egitimi dersine yonelik tutumlari ile akademik motivasyonlari bilmeye yonelik, basarmaya yonelik,
uyarima yonelik, disa bagimli motivasyon ve igsellestirilen motivasyon alt boyutlarinda pozitif korelasyon
gosterirken, motivasyonsuzluk ile negatif korelasyon géstermektedir. Buna ragmen kisisellestirilen motivasyon

alt boyutu ile herhangi bir korelasyon tespit edilmemistir.

TARTISMA

Bu calisma lise 6grencilerinin beden egitimi dersine yonelik tutumlari ve akademik motivasyonlari arasindaki
baglantilari incelemek amaciyla yapilmistir. Calismanin bu bélimiinde arastirma sorularina yonelik elde edilen
bulgular ilgili literatlr dogrultusunda tartisiimistir. Calisma sorusu 1 katilimcilarin beden egitimi dersine yonelik
tutumlari ve akademik motivasyonlari arasinda ki cinsiyet farkliliklarina yoneliktir. Bu baglamda yapilan analiz
sonuglarina gore katilimcilarin beden egitimi dersine yonelik tutumlari cinsiyet degiskenine gére anlamli bir
farkhihk gostermektedir. Erkek katilimcilarin beden egitimi dersine yonelik tutumlari kizlara gore daha yuksektir.
Lise Ogrencilerinin cinsiyetlerine gore beden egitimi dersine yodnelik tutumlarini inceleyen c¢alismalar
incelendiginde giincel calisma sonuglarinin farklilik gésterdigi anlasiimaktadir. Ornegin Goksel ve Caz (2016),
Dalbudak vd. (2016) calismalarinda cinsiyet degiskenine gore herhangi bir farklilik tespit edememislerdir.
Dagdemir ve Aka (2019) ise erkek lise 6grencilerinin beden egitimi ve spor dersine yonelik tutumlarinin kizlara
gore daha yiksek oldugunu belirtmistir. Benzer sekilde Yilmaz (2019) ve Akinci vd. (2020) de ¢alismalarinda
erkek lise 6grencilerinin tutumlarinin yiksek oldugunu ifade etmistir. Boke vd. (2020) yaptiklari meta analiz
¢alismasinda ise cinsiyetin lise 6grencilerinde beden egitimi dersine yonelik tutum Gzerinde etkili oldugunu

belirtmislerdir. Dolayisiyla ¢calismamizin bu bulgusunun literatir ile uyumlu oldugu séylenebilir.

1708



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Analiz sonuglarina gore erkek katilimcilarin akademik motivasyonlari digsal motivasyon alt boyutunda kizlardan
yuksek iken, kizlarin akademik motivasyonlari kisisellestirilen motivasyon ve motivasyonsuzluk alt boyutlarinda
erkeklerden yiiksek bulunmustur. Yani erkek 6grencilerin akademik motivasyonlari dissal faktérlere daha fazla
bagimhdir. Bunun aksine kiz 6grenciler digsal motivasyonlari kisisellestirmektedir veya yeteri kadar motive
olamamaktadirlar. Bu durun 06z belirleme teorisi agisindan degerlendirildiginde erkek 6grencilerin digsal
motivasyon kaynaklarini kaybetmeleri, onlarin akademik motivasyonlarini dusirecek ve egitime katilimin
azalmasina neden olacaktir. Kiz 6grencilerde ise digsal motivasyonun kisisellestirilmesi durumu onlarin
akademik motivasyonlarini erkek 6grencilere goére daha uzun sireli slrdirebileceklerini gdstermektedir.
Vecchione vd. (2014) ¢alismalarinda erkek lise 6grencilerinde dissal motivasyonun daha yliksek, kizlarda ise
icsel motivasyonun daha yiliksek oldugunu belirtmistir. Her iki ¢alismanin sonucu, ortaya c¢ikan bulgular
neticesinde benzerlik gosterse de bahsi gegen calismalarinda Vecchione vd. (2014) erkek 6grencilerin
motivasyonsuzluk puanlarinin kizlardan daha yiksek oldugunu eklemistir. Calismanin bu sonucu ise mevcut
calismayla zithk gostermektedir. Cinsiyetin akademik motivasyon tzerindeki etkisini inceleyen bir meta analiz
¢alismasinda ise her ne kadar cinsiyetin akademik motivasyon (zerine etkisinin oldugu kabul edilse de, bu
etkinin kayda deger olmadigl ifade edilmistir. Ancak ortaokul, lise ve {Universite gibi farkli 6grenim

kademelerinde cinsiyetin akademik motivasyon lizerindeki etkisi daha pozitiftir (S6lplik Turhan, 2020).

Calisma kapsaminda belirlenen sorularindan 2. si katilimcilarin beden egitimi dersine yonelik tutumlari ve
akademik motivasyonlari arasinda ki farkhlklarin okul takimlarinda yarisma durumuna gore incelenmesine
yoneliktir. Bu baglamda yapilan analiz sonuglarina gére katilimcilarin beden egitimi dersine yonelik tutumlari
okul takimlarinda yarisma degiskenine gore anlamli bir farkhlik gostermektedir. Okul takimlarinda yer almis
Ogrencilerin beden egitimi dersine yonelik tutumlari okul takimlarinda hi¢ yer almamis 6grencilere gore daha
yuksektir. Karavelioglu (2017, s.31) ¢alismasinda lise 6grencilerinin beden egitimi dersine yonelik tutumlarinin
okul takimlarinda yer alip almama durumuna gore anlamh bir farklilik gostermedigini, fakat beden egitimi ve
spora yonelik tutum arttikca ders disi sportif etkinliklere katilim oraninin da arttigini ifade etmistir. Sar vd.
(2018) da lisansh spor yapan lise 6grencilerinin beden egitimi dersine yonelik tutumlarinin yapmayanlara gére
daha vyiksek oldugunu belirtmistir. Okul takimlarinda yarismak c¢ogu zaman 6grenciler arasinda tercih
nedenidir. Bu durumu inceleyen Akgil vd. (2012) okullar arasi sportif etkinliklere katilan lise 6grencilerinin
“Spor yaparak okuldaki idareci ve o6gretmenlerle iliskilerimin artacagini disltiniyorum” seklinde goris
bildirdiklerini belirtmistir. Ayrica “Ders disi sportif ¢alismalarin yararli oldugunu disliniyorum” goriisi de
calismanin bir diger bulgusudur. Bu nedenle okul takimlarinda yarismanin beden egitimi dersine yonelik tutumu

olumlu sekilde etkiledigi diisinilmektedir.

Analiz sonuglarina goére okul takimlarinda yer almis 6grencilerin akademik motivasyonlari digssal motivasyon alt
boyutunda diger Ogrencilerden vyiksek iken, okul takimlarinda hi¢ yer almamis 6grencilerin akademik
motivasyonlari motivasyonsuzluk alt boyutunda daha yiksektir. Yani okul takimlarinda yer almak dissal bir
akademik motivasyon tirl iken, okul takimlarinda yer almamak akademik motivasyonsuzluk sebebidir. Fakat

Yirekli ve Sahin (2018) c¢alsmalarinda lise 06grencilerinin spor yapma degiskenine goére akademik
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motivasyonlarinda bir farkhlik tespit edememislerdir. Calismalarin bu bulgulari farkhlk géstermektedir. Ancak
literatir incelendiginde lise 6grencilerinde okul takimlarinda yarismanin okul basarisini pozitif etkiledigini
gosteren giincel ¢alismalar bulunmaktadir (Callahan, 2020; McMahan, 2020). Dolayisiyla ¢alismamizda ortaya

¢ikan bu sonug literatur ile uyumludur denilebilir.

Calisma sorularindan 3. si ise incelenen iki degiskenin (beden egitimi dersine yonelik tutum ve akademik
motivasyon) arasinda ki iliskinin cinsiyet ve okul takimlarinda yarismis olma degiskenleri agisindan
incelenmesine yoneliktir. Cinsiyet kontroliinde yapilan kismi korelasyon sonuglarina gére beden egitimi dersine
yonelik tutum ile akademik motivasyon 6lgegi alt boyutlarinda orta diizey pozitif korelasyon bulunurken,
motivasyonsuzluk ile negatif korelasyon bulunmaktadir. Yani hem erkeklerde hem de kizlarda beden egitimi
dersine yonelik tutum arttikca akademik motivasyon da artmakta ve motivasyonsuzluk azalmaktadir. Ayrica
okul takiminda yarisma degiskeni kontroliinde yapilan kismi korelasyon sonuglarina gére de beden egitimi
dersine yonelik tutum ve akademik motivasyon arasinda motivasyonsuzluk alt boyutunda negatif bir korelasyon
varken, kisisellestirilen motivasyon alt boyutu hari¢ diger alt boyutlarla pozitif korelasyon vardir. Literatir
incelendiginde 6grencilerin akademik motivasyonlari ile beden egitimi dersine ydnelik tutumlar arasinda iliski
oldugu anlasilmaktadir (Akandere vd., 2010; Geri, 2013). Dolayisiyla ¢alismanin bu bulgusunun literatiir ile

uyumlu oldugu soylenebilir.

SONUC

Sonug olarak mevcut ¢alisma erkek 6grencilerin ve okul takimlarinda yarisan 6grencilerin beden egitimi dersine
yonelik tutumlarinin ve digsal akademik motivasyonlarinin diger 6grencilerden daha ylksek oldugunu, kiz
ogrencilerin ve okul takimlarinda hi¢ yarismamis 6grencilerin ise daha fazla motivasyonsuzluk yasadigini
gostermistir. Ayrica hem kiz hem de erkek 6grencilerde beden egitimi dersine yonelik tutum arttik¢a akademik

motivasyonda artmakta, motivasyonsuzluk ise azalmaktadir.

ONERILER

Mevcut calismada beden egitimi dersine yonelik pozitif tutum arttikca akademik motivasyonunda arttigi tespit
edilmistir. Bu nedenle 6grencilerin beden egitimi dersine aktif katilimlari saglanmalidir. Ayrica okul takimlarinda
yarismanin hem beden egitimi dersine yonelik tutumu hem de akademik motivasyonu arttirdigl tespit
edilmistir. Bu nedenle de daha fazla 6grencinin okul takimlarinda yer almasi saglanmali veya tesvik edilmelidir.
Ozellikle kiz &grencilerde akademik anlamda meydana gelen motivasyonsuzlugun ortadan kaldirilmasi igin
rehberlik hizmetlerinden etkin sekilde faydalanmalari saglanmalidir. Gelecekte yapilacak benzer galismalarda
ise erkek 6grencilerle kiyaslandiginda kiz 6grencilerde gozlemlenen beden egitimi dersine yonelik negatif tutum

ve akademik motivasyonsuzlugun nedenlerinin arastirilmasi 6nerilmektedir.
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