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ABSTRACT

The aim of this research is to examine the opinions of the authors who prepared textbooks and
scientific texts for the teaching of academic Turkish language skills to international students. The
study group of the research, which was conducted as a qualitative case study, consists of twenty
authors who prepared textbooks and scientific texts for academic Turkish teaching to
international students. A semi-structured interview form was used to collect data. The form
consists of two parts. In the first part, there are questions about the educational background of
the researchers, their TOMER experience and their academic Turkish teaching status. In the
second part, there are nine questions to collect data on sub-problems. The draft questions
created by the researchers were sent to three field experts who have scientific research on
teaching Turkish as a foreign language and academic Turkish. After the feedback from the field
experts, a preliminary application was made and the questions were finalized. Data were
evaluated with inductive content analysis. In conclusion of the research, in academic audio-visual
skills education to international students, teaching active note taking, presenting different audio-
visual texts, using audio-visual strategies effectively, teaching academic audio-visual skill
integrated with speaking skill and presenting audio-visual experiences that require academic
interaction; for academic speaking skills of Turkish learning international students, academic
speaking and presentation classroom activities, thesis defence, authentic academic settings like
conferences and panels, classroom debate activities; for teaching academic reading skill, reading
activities on different academic genres, creating awareness about the information that can be
obtained from the sections of scientific texts, considering simple texts including terms of the
field; for academic writing education, genre based studies, teaching how to write the sections
that form genres, featuring common verbs used in academic texts and associating writing skill
with reading skill are recommended.

Keywords: Academic language skills, academic Turkish, teaching Turkish as a foreign language,
academic language.
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INTRODUCTION

Academic Turkish is a subfield, that needs competence, of standard Turkish. This subfield, necessitates to use
academic language in both generative and receiver contexts. Considering the university students are the largest
group demanding to learn Turkish as a second/foreign language, necessity of academic Turkish skills for these
students in undergraduate and graduate levels is understood. Various researches on academic Turkish, which
cannot be defined clearly, are present in literature. However, there are no publications exhibiting the ideas the
writers that prepare textbooks and produce scientific texts in this special field. Although teaching a subject and
production for the subject are closely related, they also present some differences. It can be stated that these
differences are in favour of writers, because, having both graduate education background and, for some of
them, experience in teaching Turkish to international students for communication and academic purposes
make these writers’ opinions valuable. Considering the mentioned necessity, the opinions of the producers

writing textbooks and scientific texts on academic Turkish are important for setting the boundaries of this field.

Teaching Turkish as a second/foreign language aims to improve international students’ listening, speaking
(verbal interaction, verbal production), reading and writing skills focusing on communication. Students having
the proficiencies in A1, A2, B1, B2 and C1 levels defined by “Common European Framework of Reference for
Languages (CEFR, 2020)” is the point intended to be reached in teaching Turkish as a second/foreign language.
However, it is obvious that, students studying in different departments after accomplishing C1 level, have
difficulties in academic language and Turkish. Taking this problem into account, setting boundaries of academic
Turkish language skills is crucial for students to have basic proficiencies in academic language both as
generative (speaking and writing) and as receiver (listening and reading), after Cl -but before

undergraduate/graduate education-.

Academic language is the language that international students meet throughout their undergraduate and
graduate education. Demir (2020, s. 5) defined academic language as the communication tool used among
scientists of the same field. Sato (2011) defined academic language as the language (e.g., lexicon, grammar,
discourse features and functions) that students need to access, meaningfully engage with, and achieve rigorous
academic content as they prepare for college and careers (Sato, 2011, as cited in Feller, 2015). In another
definition, it was expressed that Academic language involves more than oral or written language exchanges
and is fluid, shifting and evolving (WIDA, 2014, p. 6). Reviewing the definitions, it is seen that academic
language has features such “scientific communication tool”, “being necessary for career”, “being necessary for

scientific content” and “continuous development”.

Beside the definitions of academic language there are statements exhibiting the proficiencies of this language.
Cummins and Yee-Fun (2007, p. 800-801) emphasized that academic language includes the proficiencies of
accessing verbal and written academic entries, mastering them, understanding and expressing verbal and
written notions/ideas related to school success. Also, the content of Turkish Language 2 course defined in

“Turkish Teaching Undergraduate Program” by the Council of Higher Education (YOK) gives information about
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academic language proficiencies: properties of academic language and writing; benefiting from definitions,
concepts and terminology in academic texts; objective and subjective expressions; structure and types of
academic texts (article, report and scientific abstract etc.); writing assertations, propositions (verifying,
defending or opposing an idea; structural properties of scientific reports and articles; report writing steps;
explanation, discussion, associating texts, giving reference (making reference and using footnotes, writing
reference lists); writing titles, summarising, writing keywords; ethical principles to be considered in scientific
texts; academic writing practises (YOK, Tirkce Ogretmenligi Lisans Programi/Turkish Teaching Undergraduate
Program, 2018, p. 6). Thus, the mentioned language proficiencies should not be ignored in teaching the

academic side of Turkish.

Academic Turkish is a basic requirement for both international and native Turkish speaking students in higher
education. Students attending in undergraduate and graduate classes have to listen/follow the academic
language/Turkish that their instructors use, speak on subjects related to their field of specialization, make
presentations, discuss, read different types of texts produced by field professionals, produce texts using
academic text types, especially research works, as learning outcomes. Therefore, academic Turkish skills are
beside being important for academic success of both international and native speakers, they are important for

the quality of academic education in Turkish universities as well.

Academic Turkish has features such as academic language, terms, academic words, literal meaning, descriptive
and informative style, proving, choice of certain grammar structures and construction (Demir, 2020, p. 3-11).
Stated features form the characteristics of all the text types and language skills being met in academic
environment. Therefore, the academic aspects of Turkish should be taught to international students who do
not know Turkish at all about ten months before they start undergraduate education, based on academic text

types and language skills.

Academic Turkish course includes teaching of academic Listening/watching and reading for understanding skills
and academic speaking and writing for expression skills. Academic Listening/watchingis the most required
receptive skill in various academic environments, mainly classes, for students. Various features of academic
Listening/watching were presented in the literature (Richards, 1983, p. 229-230; Flowerdew, 1995 as cited in
Konyar, 2019). Looking at these features, it is seen that some proficiencies like understanding the purpose and
subject of lectures, using prior knowledge, distinguishing required information, following contents, note-taking,
guessing the speech/deduction, understanding the relation between pieces, deducing the meanings of the
words from the context, following different lecture types, following classroom discussions and following
instructions are prominent. Academic speaking is one of the most required and frequently used skills in
situations like communicating with instructors, advisors or classmates, asking questions in classroom,
answering questions, groupworks, participating in discussions and making presentations (Gégen, 2020, p. 227).
It can be thought that listening/watching in academic environments and academic reading skills have an

important role in improving academic speaking skills. Because, feeding speaking which is a productive skill
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depends first and foremost on the “input” attained by means of Listening/watching and reading skills. This case

shows the necessity of integrated academic language skills teaching.

Academic reading is the type of reading in which a reader reads academic text types like scientific articles,
research reports, theses, opinion texts etc. for improving his/her academic level (Ulper, 2019, p. 19). Academic
reading can be thought to have aspects as text types, sections of academic texts and properties of these
sections, modality, voice usage, frequently used verbs and grammar structures. Creating awareness on the
mentioned aspects through academic reading activities will help international students with transition from
receptive language skill (reading) to writing which is a productive skill. Academic writing is a writing field having
specific principles in contents, form, writing principles, language and expression aspects in report writing
processes of academic researches (Karagoél, 2018, p. 7). While improving international students’ academic
writing skill, it would be wrong to expect from them to write texts like an article in their field or a full text
paper. Because the students lack the knowledge of terminology, vocabulary and content of the field. Instead of
this, it would be more appropriate to present academic text types through simple examples, to teach the
sections of these texts (title, abstract, keywords, introduction, problem, method, results, discussion and
suggestions) integrated with academic reading skill, to do paragraph writing exercises, to give information
about justification, coherence and consistency and to present the formal properties of academic texts and
citation systems. For this purpose, it is possible to benefit from works that can be called “Glossary of Academic

Writing Terms”.

Academic Turkish has got grammar and vocabulary aspects beside language skills. Usage of determiners in title,
tense used in abstract, introduction, method, results, discussion and suggestions, narrator and voice types
(active/passive) can be stated as the grammar subjects of academic Turkish. Also, words that indicating the
work done, frequently used verbs in abstract, problem status, purpose, limitation, hypothesis, conceptual
framework, method, result, discussion and suggestions can be thought as the primary vocabulary teaching of

academic Turkish.!

Researches on academic Turkish are seen in literature.? These researches can be classified as: thesis doing
action researches for the purpose of teaching literacy in academic Turkish (Ekmekgi, 2017), identifying
academic writing problems and needs of graduate and postgraduate students, determining academic and
technical vocabulary for using in academic Turkish courses (Tufekgioglu, 2018), identifying academic Turkish
needs of international students and problems in this context and developing example course contents (Demir,
2017; Konyar, 2019). Beside graduate theses, there are also articles and papers on academic Turkish: analysing
the textbooks for academic Turkish teaching (Ciftler & Aytan, 2019; Demir, 2020, Deniz & Karagol, 2019; Gogen,

2021, Morali, 2019, Sallabas & Korkmaz, 2019), indicating the importance of academic Turkish course (Yahsi

1 About the grammar and vocabulary of academic Turkish, see. Karagol, E. (2018). Graduate theses in terms of academic
writing [Unpublished doctoral dissertation]. Gazi University.
2 Publications produced from graduate theses are not included.
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Cevher & Glingor, 2015), identifying the academic Turkish proficiencies of graduate students (Hasirci Aksoy,
2021), evaluating the writing problems of the students attending academic Turkish classes (Demiriz & Okur,
2019, Er & Ustten, 2017, Uslu Ustten & Yilmaz, 2020) and analysing the ability of students in summarizing what
they read (Ozcan, Eroglu & Demirdéven, 2018) are primary subjects of the articles and papers. In the listed
researches, data were collected by means of analysing documents related to academic Turkish, student and
teacher opinions. The opinions of the writers papering textbooks and articles on academic Turkish have not
been considered. This research differs from the others in showing the opinions of the writers producing
material about academic Turkish on the teaching of academic language skills and vocabulary. From this point of
view, the research’s purpose is to study on the opinions of the writers preparing textbooks and scientific

articles. The subproblems of the research are:

1. How should Listening/watching skill be taught within academic Turkish course, according to the
opinions of the writers preparing textbooks and scientific articles? What should the academic
Listening/watching proficiencies be for international students? Which text types can be used in teaching
academic Listening/watching skill?

2. How should speaking skill be taught within academic Turkish course, according to the opinions of the
writers preparing textbooks and scientific articles? What should the academic speaking proficiencies be
for international students? Which text types can be used in teaching academic speaking skill?

3. How should reading skill be taught within academic Turkish course, according to the opinions of the
writers preparing textbooks and scientific articles? What should the academic reading proficiencies be
for international students? Which text types can be used in teaching academic reading skill?

4. How should writing skill be taught within academic Turkish course, according to the opinions of the
writers preparing textbooks and scientific articles? What should the academic writing proficiencies be
for international students? Which text types can be used in teaching academic writing skill?

5. What are the opinions of the writers preparing textbooks and scientific articles on vocabulary

teaching in academic Turkish course?

The importance of this research can be stated as there are no studies on the opinions of the writers preparing
textbooks and scientific articles on academic Turkish skills teaching in literature and proficiency examples
about language skills are included in this research. Besides, the results reached in this research are thought to

help with setting the boundaries of academic Turkish teaching.

METHOD

Under this topic information about the pattern of the research, study group, data collection and analysis are

presented.
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Pattern of the Research

This research aiming to investigate the opinions of the writers preparing textbooks and scientific articles on
academic Turkish skills teaching was carried out as a case study in qualitative research pattern. According to
Creswell (2013, p. 97) “in case study research the researcher explores a “real-life, contemporary bounded
system (a case) or multiple bounded systems (cases) over time, through detailed, in-depth data collection
involving multiple sources of information (e.g., observations, interviews, audio-visual material, documents and

reports)”.

Sample group of the study consists of twenty writers preparing textbooks and scientific articles on academic
Turkish teaching to international students. For specifying the sample group criterion sampling technique from
purposive sampling methods was used. The criteria of at least 65% of the participants to have a doctorate
degree and experience in teaching Turkish and academic Turkish to international students and 100% of them to
produce textbooks and scientific texts on academic Turkish were taken into account. Qualities of the

participants are shown in the table below:

Table 1. Participant Qualities

Participant Academic Teaching Teaching Participant Academic Teaching Teaching

codes degree Turkish to academic codes degree Turkish to academic

international Turkish to international Turkish to

students international students international

students students
1K Doctorate Yes No 11K Doctorate Yes Yes
2K Doctorate Yes Yes 12K Doctorate Yes Yes
3K Doctorate Yes No 13K Doctorate Yes No
4K Doctorate Yes Yes 14K Doctorate Yes Yes
5K Doctorate Yes Yes 15K Master’s Yes Yes
6K Master’s Yes Yes 16K Doctorate Yes Yes
7K Doctorate Yes No 17K Doctorate Yes Yes
8K Master’s Yes Yes 18K Doctorate Yes No
9K Doctorate Yes Yes 19K Doctorate Yes Yes
10K Master’s No No 20K Doctorate Yes No

According to the data in Table 1, 80% of the participants have doctorate, 20% of them have master’s degree.
95% of the participants taught Turkish to international students and 65% of them taught academic Turkish to
these students. In the research, the names of the writers are not used, codes like “1K, 2K, 3K ...” are given,
instead. Necessary permissions for the research were obtained from the Human Research Ethics Committee of

Zonguldak Bulent Ecevit University with the document numbered 38559.

Data Collection

Semi structured interview form was used for research data collection. Form consists of two sections. In the first

section there are questions about participants’ academic degree, TOMER (Turkish Language Learning Res. snd
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App. Center) experience and academic Turkish teaching states. In the second section there are nine questions
aiming to get data about the subproblems. While preparing the questions, draft questions texts were prepared
by the researchers. Then, the draft questions were sent to three field expert who have scientific researches on
Turkish as a foreign language and academic Turkish teaching. After getting feedbacks from the experts, a pre

application was made and the questions were finalized.

Interview questions of the research are:

1. How should listening/watching skill education be done within the scope of Academic Turkish course?
What should be the academic listening proficiencies for international students?

2. Which types of texts should be used in teaching academic listening?

3. How should speaking skill education be done within the scope of Academic Turkish course? What
should be the academic speaking proficiencies for international students?

4. Which types of texts should be used in teaching academic speaking?

5. How should reading skill education be done within the scope of Academic Turkish course? What
should be the academic reading proficiencies for international students?

6. Which types of texts should be used in teaching academic reading?

7. How should writing skill education be done within the scope of Academic Turkish course? What
should be the academic writing proficiencies for international students?

8. Which type(s) of texts should be taught in teaching academic writing?

9. What are your opinions about teaching vocabulary in academic Turkish courses? Should academic and
technique vocabulary be taught to international students? If your answer is “Yes”, how should it be

done? If your answer is “No”, what is/are the reason/reasons?

For assessment of validity and reliability of the research, some strategies other than field expert views and pre
application. Before the data were collected, one-on-one interviews were conducted with the participants to
make them comfortable. Personal comments and biased expressions were avoided in the interview questions.
The interviewers were given ample time to answer the questions. The data were analysed as they were, and
the codes were examined by a different researcher other than the researchers. Miles and Huberman (2015)
formula was used to calculate the agreement between coders. The percentage of agreement was found to be
0.91. Content analysis was accepted as reliable since this agreement was higher than 70% (Tavsancil & Aslan,
2001). In addition to the detailed reporting of the research process, the author's views are included by quoting

directly about the codes.

During the data collection phase, no face-to-face interviews were conducted with the participants due to
COVID-19, instead the answers were received in writing in digital environment. 33 pages of data consisting of
6830 words were obtained after writing with Times New Roman font, 12 font size, 2.5 cm page margins and

single line spacing, in Microsoft Office Word.
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Analysis of Data

The data of the research were analysed by inductive content analysis technique. Unlike deductive analysis, in
which data is analysed according to existing frameworks, inductive analysis involves discovering themes and
categories within the data (Patton, 2014, p. 453). For the inductive content analysis, the researchers

determined the codes individually, and categories and themes were reached based on the common code

groups. In Figure 1, the themes and categories reached as a result of the content analysis are given.

w Listeningfwatching theme B

Writing theme

Vocabulary theme

Features/content of ListeningWatching bext

Listening watching strategies

Cypes of istening watching

I'ypes of writing

Figure 1. Themes and Categories of the Research

FINDINGS

In this section, the data obtained about the sub-problems of the research are given:

Findings Related to Academic Listening/Watching Skills

Table 2. The Theme of Teaching Academic Listening/Watching Skills

Categories Codes

f Participant Opinions

Texts containing academic and
terminological expressions specific
to the field

At this level, listening materials given to international
students may contain academic and terminological
expressions. (3K)

Texts with conversation/discussion
as well as one-way texts

3 He/she should listen and watch not only one-way texts
but also texts containing conversation/discussion.

Features of

(14K)
Structural features of 2 Analysis of text structure should be done (14K)
listening/watching text
Inclusion of academic text types 2 Academic text types should be determined. (8K)

listening/watching
text

Listening/watching with accented
speech

1 Inaddition to standard Turkish, it is necessary to focus
on listening in which accented speech can be
understood. (8K)

Playing the listening/watching texts
once

1 Listening text activity specially played once and with
long questions should be done. (2K)

Group work after listening

2 After listening, activities such as asking questions and
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doing group work should be allowed. (8K)

Listening/watching Long and open-ended questions of 1 Listening texts activity with long questions should be

strategies the listening/watching texts done. There should also be classical answer expected
questions, not test, matching. (2K)

Teaching note-taking techniques 5 Activities to develop note-taking skills while listening

should be included. (4K)

Teaching listening/watching types 2 Listening/watching skill training within the scope of

Types of academic Turkish course should be done with a
listening/watching program that employs different listening types and
methods. (1K)

Understanding 2 Students should be able to understand the lecture
undergraduate/graduate course presentations in their departments without difficulty.
presentations without difficulty (15K)

Doing activities concentrating on 1 Focus should be on the speaker's speaking speed. (8K)
Course content speaking speed
1 Listening/watching skill training should be done
Planning task-based activities through task-based activities (13K)

In Table 2, four categories and thirteen codes related to the theme of "learning/watching skill teaching" were

found. It is seen that there are "text features", "strategy", "genre" and "content" in the categories. Codes such
as using texts containing field-specific terms, including texts with discussion content, examining the structural
features of the text, including academic texts, applying strategies before, during and after listening/watching,
teaching note-taking techniques, and being able to understand undergraduate/graduate course presentations
seem to be prominent. Participants also shared the types of texts that can be used in the teaching of academic
listening/watching skills. Scientific papers (f= 5), conference texts (f=4), explanatory texts (f=4), informative
texts (f=4), textbook texts used in undergraduate/graduate departments (f=2), essays (f= 2), academic
presentations (paper etc.) (f=3), panel (f=2), argumentative texts (f=2), persuasive texts (f=2), thesis defences

(f=1), debate texts (f=1) and Zoom meetings (f=1) are the text types expressed. In addition, the authors

suggested competency/achievement statements regarding academic listening/watching skills.

e Takes various notes about what they listen/watch.

e Sets the listening/watching purpose.

e Comprehends the subject and message of the listened/watched text.

e Provides active participation in the listening/watching process.

e Understands the speeches in various scientific meetings related to the field.

e Identifies the keywords of the listening/watching text.

e Recognizes subjective and objective judgments in the texts listened to.

e Understands propositions, support reasons and evidences in different types of text.

e Questions what he/she listened/watched.

e Distinguishes important/necessary and unimportant/unnecessary points in what he/she
listened/watched.

e Actively follows long conversations.

e Understands speaker's intent and implications.
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Asks questions before, during or after listening/watching.

Knows how to listen to each listening/watching text.
e Compares the results of the two texts listened to.
e Discusses the findings in the text listened to.

Findings Related to Academic Speaking Skill

Table 3. Academic Speaking Skill Teaching Theme

Categories Codes f Participant Opinions

Prepared and impromptu speech 3 Practices such as presentation, prepared and impromptu

types speaking, which are frequently used in scientific

Speaking contexts, should be done. (1K)
Method/Techniques Discussion activities about the 3 There should also be discussion activities related to the
presentations they prepared in presentations they prepared in the form of conversation.
the form of conversation (2K)
Academic presentation/lecture 9 It is necessary to develop the skills of expressing an
presentation opinion on an academic subject in a certain style,

especially to improve presentation skills. (4K)

Creating speaking environments 3 First of all, content related to the curriculum of the areas

where students can use terms and where they will study at undergraduate and graduate
content specific to their field level can be used. (7K)
Ability to express opinions on an 2 It is necessary to develop the skills of expressing an
Course Content academic subject opinion in a certain style on an academic subject,

especially to improve presentation skills. (4K)

Using idioms and proverbs while 1 Should be able to include Turkish idioms and proverbs in

speaking their speeches to support their views. (9K)
Collaborative learning with task- 1 In particular, lessons that take into account the task-
based method, communicative based method and the communicative method should

method be designed. It is necessary to develop self-control skills

and peer learning-supervision through collaborative
studies. (17K)

Making use of environments 1 Academic discourses such as opening speeches, poster
where academic talks are held presentations, article presentations, doctoral or master's
thesis defenses, oral presentations can be listened to
students or they can be taken to places where such
meetings take place. (8K)

Authentic academic texts 1  First of all, speech texts to be presented to international
students should not be idealized. In other words, in the
Features of speaking ordinary course of daily life, sometimes fast and
text enthusiastic, sometimes more stable expressions can be
used. (3K)

The given table includes the categories of "speaking methods/techniques"”, "course content" and
"characteristics of the speaking text" related to teaching academic speaking skills. Codes such as enabling
students to speak prepared and unprepared, developing academic presentation skills, creating speaking
environments in which students can use terms and content specific to their field, expressing their opinion on an
academic subject, benefiting from idioms and proverbs, benefiting from approaches such as task-based,

communicative and collaborative learning draw attention.

Participants also shared the types of texts that can be used in teaching academic speaking skills. Scientific

articles (f=5), conference presentations (f=5), debate (f=3), thesis defences (f=3), panel (f=2) and seminar text
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(f=2) were frequently mentioned. In addition, the authors also suggested proficiency/acquisition statements

regarding academic speaking skills:

Expresses thoughts fluently, accurately, logically and convincingly.

Gives a presentation on an academic topic in his/her field of expertise.

Uses gestures, facial expressions, body language and eye contact in academic settings.
Plans his/her speech in the context of introduction, development, and conclusion.
Participates in classroom discussions.

Implements speaking strategies.

Makes appropriate transitions in speech effectively.

Makes impromptu speeches.

Makes prepared speeches.

Expresses an academic article in his/her own words.

Discusses the meaning of the data of a scientific study effectively.

Can talk about current literature in the field.

Adjusts the speaking rate.

Addresses people in accordance with the rules of respect / authority.

Supports his/her opinions.

Speaks in accordance with the rules of speaking without interrupting.

Delivers his/her speech within the given time.

Pays attention to be objective and courteous when speaking.

Asks questions about speech.

Summarizes his/her speech.

Findings Related to Academic Reading Skills

Table 4. Academic Reading Skills Teaching Theme

Categories Codes f Participant Opinions

Texts/contents for undergraduate/graduate 5  Since many reading studies are carried out
field curriculum in general during Turkish preparatory

education, more field-specific texts should

be included during academic Turkish. (9K)

Activities to improve reading skills in different 3 The student should encounter a lot of texts

text types of different genres from different
disciplines. (14K)
Making the analyses related to the text 2 Text analyses based on text structure
structure should be a part of reading lessons. (17K)
Long and complex texts 1 Long and complex texts should be
preferred. (8K)
Type properties of text 1 Information about the type of reading
Features of Reading material should be given. (10K)
Text Corpus-based reading texts 1 |Ibelieve that reading skill education should

be done with corpus-based reading texts.
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(17K)

Vocabulary and term teaching

Studies on vocabulary and term learning
should be done. (8K)

Academic skills such as understanding
scientific text, writing summary, comparing
and interpreting different data or research

results

Activities for students to summarize what
they read in written and verbal form should
be planned. (15K)

Cognitive taxonomies
Course Content

Cognitive taxonomies should be considered
here. Questions should be prepared at
different cognitive levels. (1K)

Activity-based reading

An activity-based way should be followed in
the education of academic reading skills.
(13K)

Considering the reading proficiencies included
in the CEFR (2020)

Proficiencies in the CEFR (2020) should be
taken into account. (17K)

Teaching text-specific reading strategy and
note-taking techniques

It is important that they know with what
strategy they should read any text and how

to take notes. (4K)

Reading
Methods/Techniques

Studies for critical reading and finding the 1
main idea

It is useful to carry out studies on critical
reading and finding the main idea. (8K)

Table 4 includes the categories of "characteristics of the reading text", "course content" and "reading
methods/techniques" related to teaching academic reading skills. Using texts for undergraduate/graduate field
curriculum, reading studies in different text types, analysing text structure, teaching words and terms,
understanding the text, writing a summary, comparing different data or research results, supporting

interpretation skills, text-specific reading strategy and teaching note-taking techniques codes draw attention.

The authors also shared the types of texts that can be used in teaching academic speaking skills. Scientific
articles (f=8), explanatory/informative texts (f=5), columns (f=5), experimental reports (f=4),
argumentative/persuasive texts (f=3), field-specific textbooks (f=3), theses (f=3), news text (f=2) and paper text
(f=2) are the most mentioned types. In addition, suggestions of different types such as thesis proposal form,
course contents/definitions, curricula and library/laboratory user manuals are included. In addition to the text
type suggestions, the participants also suggested proficiency/acquisition statements regarding academic

reading skills:

e Understands texts related to their field with various concepts and terms.
e  Guess the meaning of unfamiliar words from context.

e Understands the distinguishing features of text types.

e Understands the main idea and supporting ideas of the text.

e Makes deductions from what he/she read.

e Relates what he/she read to other relevant texts.

e Understands long, complex texts including abstract concepts.

e Understands text without using a dictionary.

e Understands numerical values in graphs and charts in a simple academic text.
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e Questions what he/she read.

e Uses reading strategies.

e Understands articles and lengthy technical information in any field of expertise.

e Follows up-to-date literature in his/her field.

e  Separates scientific facts from personal opinions.

e Uses summary to determine where certain information can be found in a long text.

e Predicts the content of an academic text by reading the statements in introduction and summary.
e  Recognizes how authors support their views in academic texts.

e Recognizes how authors provide objectivity/formality in academic texts.

e Recognizes academic language features.

e Comes to a conclusion based on the findings in the text.

Findings Related to Academic Writing Skill

Table 5. Academic Writing Skill Theme

Categories Codes

Participant Opinions

Text types study for
undergraduate / graduate field

They should be provided with the genres they need such as thesis,
exam, homework, article, presentation, report, and they should be
informed about how these types are formed. (4K)

Teaching the formal features of

Since academic articles are presented in a certain template,

Text Types academic texts information should be given about how the page layout should be.
(8K)
Information about the basic Information should be given on how to write basic concepts such as
parts of academic texts should purpose, method, finding, and result. (8K)
be given.
Process and type-based writing My suggestion for the approach of this course is to use Type Based
Writing or Process Type Based Writing Approaches. (1K)
Practice-based both In writing lessons, so much time should be devoted to practice, and
collaborative and individual both collaborative and individual writing studies should be done.
writing exercises (1K)
Supporting the writing skill with It must be supported by other skills and treated as a product.
other skills (integrated skill) However, a process-oriented writing activity should be preferred.
(10K)
Giving research-based writing For six weeks, at least two pages of research homework should be
assignments given every week. Making production helps with his/her lessons at
the university. (2K)
Course Coherence, consistency and Comprehensive practical training should be given especially on
Content

developing an idea

coherence, consistency, ways to improve idea, etc. When we look at
the sources, this situation is completely ignored. (17K)

Making Activity-based
applications

The activity-based method should be followed. (13K)

Considering the writing
proficiencies included in the
CEFR(2020)

Proficiencies in the CEFR (2020) should be considered. (17K)

Descriptive, argumentative, and
Types of  persuasive writing
Writing

Especially descriptive writing types (cause-effect, definition,
classification, sequencing, etc.), argumentative writing, persuasive
writing should form the building blocks of this training. (1K)
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In the table above, within the categories of "text types", "course content" and "types of writing", it is seen that
text types study for undergraduate / graduate field, process and genre-based writing, both collaborative and
individual practice-based writing studies, integrated skills, research-based writing assignments, proficiencies in
CEFR (2020), explanatory, argumentative and persuasive writing types codes are included.
Scientific article (f=10), thesis (f=8), paper (f=5), research assignments (f=3), abstract (f=3), project (f=1), thesis
proposal(f=1), poster paper (f=1) and experimental report (f=1) types are suggested to be used in teaching
academic writing skills. In addition, one participant emphasized that no distinction should be made between
genres and all genres should be taught. In addition to the text type suggestions, the participants also suggested
proficiency/acquisition statements regarding academic writing skills:

e Provides reasons/evidence to support his/her opinion/thesis.

e Uses appropriate transition and link expressions effectively.

e Applies the standards required by the writing task. (APA etc.)

e Writes scientific texts.

e Summarizes the data, makes citations and references.

e Knows how to cite sources.

e Defends/criticizes a particular view.

e  Writes using concepts and terms related to the field.

e  Utilizes ways of developing idea in his/her writings.

e Determines and limits a research topic.

e Creates thesis statement and research question for this research topic.

e Knows the difference between subjective and objective expressions.

e Puts forward a proposition about the topic he/she handles.

e  Uses writing strategies.

e Supports what he/she writes with reliable sources.

e  Writes summaries about professional texts and literary works.

e Uses current literature in writings.

e Writes fluent, clear, understandable and detailed articles.

e  Uses grammatical structures and phrases suitable for the genre he/she writes.

e Reaches relevant publications using keywords related to the research topic.

e  Creates draft text based on related publications.

e Determines the research method.

e  Collects and analyses the data.

e Organizes the text in the context of academic language and the structure of the academic text.

e Avoids ethical violations or plagiarism.

e Converts the text to publication.

e Uses tables, graphics and visuals in texts.
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Findings Related to Academic Vocabulary Teaching

Table 6. Academic Vocabulary Teaching Theme

No. Codes f Participant Opinions
1. Teaching vocabulary integrated 11 Words and phrases that are frequently used in the scientific discourse of
with reading and listening/watching Turkish should be taught through reading and listening texts, and the
skills terms should be emphasized. (1K)
2. Teaching the basic terms of social 8 The basic terms of the social and numerical departments should be
sciences, sciences, etc. fields given. (2K)
3. Using a variety of vocabulary 4 Words out of context should not be studied. Activities such as guessing
learning strategies and deducing meaning from context should be included. (4K)
4, Creation of corpus-based academic 4 First of all, Turkish Academic Language Vocabulary List should be created
vocabulary list by experts as in many other languages. (6K)
5. Teaching academic words in 1 Academic words should be taught at TOMERSs, and teaching technical
TOMERSs, technical words in words should be left to department courses. The reason: TOMER
departments teachers should not be expected to know technical words. (20K)

Table 6 includes participant views on teaching academic vocabulary. It is understood that there are codes of
teaching vocabulary integrated with reading and listening/watching skills, teaching basic terms of different
disciplines, using various vocabulary learning strategies, creating a corpus-based academic word list, and

teaching academic words in TOMERs and teaching technical words in departments.

CONCLUSION and DISCUSSION

It has been observed that there are some studies in the literature regarding the first sub-finding of this
research, which aims to examine the views of the authors who prepare textbooks and scientific texts for
academic Turkish teaching for international students. In his research, Ekmekgi (2017) determined that students
taking notes in the academic listening process were successful. (Ekmekgi, 2017, p. 168). The determination of
Ekmekgi (2017) supports the finding and efficacy of teaching note-taking techniques while listening/watching,
expressed by the participants in this study. In the same study, it was determined that the students were
insufficient in listening and writing skills because they could not acquire special concepts related to their fields
(Ekmekgi, 2017, p. 283). On the other hand, the instructors participating in the research stated that the course
program contents should be arranged according to the field and the texts related to the field should be read
(Ekmekgi, 2017, p. 284). The stated findings coincide with the code of using the texts including field terms and
the proficiency in understanding the speeches in scientific meetings in this study. Demir (2017), in his research
revealing the academic Turkish needs of international students, identified that; one of the academic activities
that students use in their department classes is taking notes while listening (p. 207), they have difficulty
listening to accented speech other than standard Turkish (p. 209), they have difficulty in listening activities with
words and terms that they do not know the meaning of (p. 209) and that the language skill they use most
frequently is listening (p. 210). Demir's (2017) findings support the codes of teaching note-taking techniques
while listening/watching, reaching a level that can understand undergraduate/graduate course presentations,
and including listening/watching with accented speech. Konyar (2019), in his research in which he conducted
an analysis of academic Turkish needs for international students, found that; in terms of academic listening,

students have the most difficulty in following the lesson and this is caused by the speaking speed of the
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lecturers (p. 92), graduate students have the lowest level of competence in listening skill (p. 85), they have
difficulties speaking about lessons, understanding the content and expressing what they understand while
watching documentaries or videos related to lessons, their levels decrease in academic skills-based processes
such as understanding, analysing and synthesizing in academic listening/watching (p. 87). The findings of
Konyar (2019) are parallel with the findings of this research, including listening/watching with accented speech,
reaching the level of being able to understand undergraduate/graduate course presentations, including
academic texts, using different text types suggested by the participants, and having texts with discussion
content. Hasirci Aksoy (2021, p. 1719) has determined the views of foreign students who are studying at a
postgraduate level on their self-efficacy in academic language. Most of the participants in the study stated that
they had difficulty in understanding because of the text structure and difficulties during listening. In addition,
the use of terms in context, long sentences and the difficulty of conference speeches were determined as other
problems. The findings of Hasirci Aksoy (2021) support examining the structural features of the text, applying
listening/watching strategies, using texts with field terms, including academic texts, using different text types
suggested by the participants and proficiency in understanding speeches in scientific meetings findings of this
research. Butcher and McGrath (2004, p. 544) stated that understanding textbooks and instructors and high
level of notetaking are some of the academic needs of international students. Opinions of Butcher and
McGrath (2004) are in line with inclusion of academic texts, use of textbook texts used in
undergraduate/graduate departments, and teaching note-taking techniques while listening/watching findings.
In addition to this, Goh (2018) listed some suggestions for the teaching of the academic listening lesson.
Included in these suggestions, providing interactive listening video recordings in academic contexts such as the
speeches of experts participating in group discussions, question-answer sessions of seminars, designing
interactive listening tasks such as academic discussions, question-answer (p. 5), support the findings expressed
by the participants in this research that including texts with argument content, academic texts, using text
types such as scientific articles, conference texts, academic presentations (papers, etc.), argumentative texts,
persuasive texts, thesis defences, debate texts and Zoom meetings. Considering the findings in the literature
and the findings of the research, teaching international students effective note-taking in teaching academic
listening / watching skills, presenting different scientific listening / watching texts, effective use of listening /
watching strategies, teaching academic listening / watching skill integrated with speaking skill, and presenting

listening / watching experiences which require academic interaction results are found out.

There are some data in the literature that support the findings of the second sub-problem of the research.
Christison and Krahnke (1986, p. 70) found that the most difficult academic use of English, according to the
opinions of international students, is speaking in class and listening to lectures. Ekmekgi (2017) concluded that
among the problems experienced by international students learning academic Turkish skills, there is inability to
speak academically (p. 283), and students experience inadequacy in defending the thesis, speaking impromptu
and communicating with the advisor (p. 285). Demir (2017) determined that one of the issues that students

consider important in their department courses is to ask questions about the course in the context of academic
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speaking (p. 207) and that they have the most difficulty in speaking without making any pronunciation mistakes
while using their speaking skills in academic environments (p. 209). Konyar (2019, p. 92) determined that
students experience problems mostly in contributing to the course in terms of academic speaking. Hasirci
Aksoy (2021, p. 1717) determined that some international students do not attend scientific events as speakers
due to difficulties in listening and speaking academic Turkish, lack of sufficient knowledge, and not feeling
ready. The findings in the literature support the findings of this study on performing prepared and impromptu
speaking activities, improving students' academic presentation skills, conducting discussion activities, and
presenting thoughts on an academic subject. In this context, it has been concluded that for the academic
speaking skills of international students learning Turkish, classroom activities of academic speaking and
presentation, thesis defence, use of authentic academic environments such as conferences and panels, and in-

class discussion activities should be carried out.

It has been determined that there are some researches in the literature related to the third sub-findings of the
research. Hasirci Aksoy (2021, p. 1716) found that students experience difficulties such as benefiting from
translation programs while studying academic studies, and experiencing contradictions regarding what is
meant to be explained in the article. Yahsi Cevher and Glingor (2015, p. 2272) revealed that international
students who do not take academic Turkish courses have difficulty in understanding the concepts and terms in
the field courses. Demir (2017, p. 208) and Konyar (2019, p. 92) determined that international students have
difficulty in reading course materials due to the field terminology. The stated findings are similar to the findings
of the current research, such as using texts for undergraduate/graduate field curriculum, teaching vocabulary
and terms, understanding the text, writing a summary, comparing different data or research results, and
supporting the skills of interpretation. In addition, the types of texts (scientific article, explanatory/informative
texts, experiment reports and thesis) that can be used in teaching reading skills in this research overlap with
the scientific texts expressed by Ayata Sendz (2014, p. 21). When the findings in the literature and the findings
of the research are considered together, it has been concluded in teaching academic reading skills to
international students, to do reading activities through various academic genres, to create awareness about
the information that can be accessed from the parts of scientific texts, and to take into account simple texts

with field-specific terms.

It has been determined that there are some data in the literature that support the findings related to the
fourth sub-problem of the research. Demir (2017, p. 208) found that students experience difficulty primarily in
using the writing skill out of the four language skills in academic environments. According to Ekmekgi's (2017,
p. 283) research, one of the problems experienced by students is to produce and understand academic writing
types (articles, papers, thesis, etc.). Seyedi (2019), in his research on teaching academic writing in Turkish as a
foreign language, determined that foreign students have problems with grammar, words and terms, and
students have difficulty in creating a fluent, literal and consistent text that can meet the expectations of the
recipient by using the academic language. The stated findings support the study of text types for

undergraduate/graduate studies, process and genre-based writing practices, collaborative and individual

1780



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

writing studies, and research-based writing assignments data obtained in this study. In addition, they show the
necessity of scientific articles, thesis, papers, research assignments, abstracts, projects, thesis proposals, poster
presentations and experiment reports and academic writing proficiencies suggested by the participants in

order to use in teaching of writing skill.

In the last sub-finding of the research; The data of teaching vocabulary integrated with academic reading and
listening/watching skills, teaching basic terms of different disciplines, using various vocabulary learning
strategies, creating a corpus-based academic word list and teaching academic words in TOMERs and technical
words in departments were determined. The view that academic vocabulary should be taught in TOMERs and
technical words should be taught in departments draws attention. Before attending in departments, teaching
technical terms to students who don't know anything about their field yet and asking them to produce using
these terms can be a waste of time and effort. Because, as Demir (2020, p. 5) states, “academic texts are not
easily understood by those who are not experts in the relevant field in any language; understanding academic

texts, as well as production, requires a certain knowledge of the field.”

RECOMMENDATIONS

1. Instructors who will give academic listening/watching lessons should have a good command of
academic language and literacy skills. Simple texts containing terms specific to the departments should
be used in the courses, note-taking techniques should be included in academic Turkish textbooks, and
environments where academic listening/watching is authentic should be used.

2. Academic Turkish course instructor should plan academic speaking activities according to the needs of
undergraduate/graduate classes. Authentic academic speaking environments should be used for
academic presentation and discussion skills.

3. Instructors who will teach academic reading should have a good command of the structure of
academic texts. Simple common terms in various fields and the concepts that make up parts of the
academic text should be known. Based on the academic text, summary creation, comparison and
interpretation studies should be done.

4. Genre-based studies should be carried out in teaching academic writing to international students. How
to write the parts that make up the genres should be taught, and frequently used verbs should be
included in academic texts (see Karagol, 2018). In addition, writing skill should be integrated with
reading skill.

5. Developing academic vocabulary and language skills; Academic text types and features, parts of the
text, terms of academic language skills, grammatical structures encountered in academic texts should
be based on. However, when it is necessary to teach the technical vocabulary specific to the
departments, it is recommended that this teaching be done in simple terms and that the instructors at
TOMERs get help from the experts in the departments. In addition, the academic and technical

vocabulary study of the social sciences field published by Tifekcioglu (2018) can be taken into account.
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DERS KiTABI VE BiLIMSEL METIN YAZARLARININ GORUSLERINE GORE ULUSLARARASI
OGRENCILERE AKADEMIiK TURKGE DiL BECERILERi OGRETiMi

0z

Bu arastirmanin amaci uluslararasi 6grencilere akademik Tirkge dil becerileri 6gretimine yonelik
ders kitabi ve bilimsel metin hazirlayan yazarlarin goérislerini incelemektir. Nitel durum ¢alismasi
olarak yapilan arastirmanin ¢alisma grubunu uluslararasi 6grencilere akademik Tirkce 6gretimine
yonelik ders kitabi ve bilimsel metin hazirlayan yirmi yazar olusturmaktadir. Calisma grubunun
belirlenmesinde amagli 6rnekleme ydntemleri arasinda yer alan 6lgit 6rnekleme teknigi
kullanilmigtir. Verilerin toplanmasinda yari yapilandiriimis gériisme formundan yararlaniimistir.
Form iki béliimden olugmaktadir. ilk bélimde arastirmacilarin égrenim durumu, TOMER deneyimi
ve akademik Tirkce dersi verme durumlarina iliskin sorular vardir. ikinci bélimde ise alt
problemlere iliskin veri toplamak amaciyla dokuz soru yer almaktadir. Arastirmacilar tarafindan
olusturulan taslak sorular yabanci dil olarak Tirkge ve akademik Tirkce 6gretimine iliskin bilimsel
arastirmalari bulunan (¢ alan uzmanina génderilmistir. Alan uzmanlarinda gelen donitlerden
sonra 6n uygulama yapilarak sorulara son hali verilmistir. Tumevarimci igerik analiziyle veriler
degerlendirilmistir. Arastirmada uluslararasi 6grencilere akademik dinleme/izleme becerisi
ogretiminde etkili not tutmanin ogretilmesi, farkh bilimsel dinleme/izleme metinlerinin
sunulmasi, dinleme/izleme stratejilerinin etkin kullanilmasi, akademik dinleme/izleme becerisiyle
konusma becerisinin butlnlesik 6gretilmesi ve akademik etkilesimi gerektiren dinleme/izleme
yasantilarinin sunulmasi; Turkce 6grenen uluslararasi 6grencilerin akademik konusma becerileri
icin sinif ortaminda akademik konusma ve sunum etkinliklerinin yapilmasi, tez savunmasi,
konferans ve panel gibi otantik akademik ortamlardan yararlaniimasi, sinif i¢i tartisma
etkinliklerinin yapilmasi; akademik okuma becerisi 6gretiminde cesitli akademik tirler tzerinden
okuma etkinliklerinin yapilmasi, bilimsel metinlerin bdlimlerinden ulasilabilecek bilgilere iligkin
farkindalk olusturulmasi, alana 6zgi terimlerin oldugu basit metinlerin dikkate alinmasi;
akademik yazma 6gretiminde tir temelli calismalarin yapilmasi, tirleri olusturan bélimlerin nasil
yazilacaginin 6gretilmesi, akademik metinlerde sik kullanilan fiillere yer verilmesi ve yazma
becerisinin bitinlesik olarak okuma becerisiyle bagdastiriimasi sonuglarina ulasiimistir.

Anahtar kelimeler: Akademik dil becerileri, akademik Tiirkce, yabanci dil olarak Tiirkge 6gretimi,
akademik dil.
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GiRiS

Akademik Tiirkge, standart Tirkgenin yetkinlik gerektiren 6zel alt alanidir. Bu alt alan, akademik dili hem Uretici
hem de alici baglaminda kullanmayi gerektirir. Turkgeyi ikinci/yabanci dil olarak 6grenmeyi en cok talep eden
kitlenin Gniversite 6grencileri oldugu distinildiginde akademik Tirkge becerilerinin bu 6grenciler igin lisans ve
lisansustl diizeylerde gerekliligi anlasilmaktadir. Sinirlari tam olarak ¢izilemeyen akademik Tirkgeye yonelik
cesitli arastirmalar literatiirde mevcuttur. Ancak bu 6zel alana yonelik ders kitabi hazirlayan ve bilimsel metin
Ureten yazarlarin gorlslerini ortaya koyan bir yayin yoktur. Bir konunun 6gretilmesi ve o konuya yonelik Gretim
yapilmasi birbiriyle yakindan iliskili olmasina karsin farkhliklar da arz etmektedir. Bu farkhliklarin yazarlar lehine
oldugu ifade edilebilir. Clinkli s6z konusu yazarlarin hem lisansistl egitim gegmislerinin olmasi hem de bir
kisminin uluslararasi 6grencilere iletisim ve akademik amagl Tirkce 6gretimi deneyimlerinin bulunmasi
gorislerini degerli kilmaktadir. Belirtilen gereklilikten hareketle akademik Turkgeye iliskin ders kitabi ve bilimsel

metin Ureticilerinin gérusleri bu alanin sinirlarinin gizilmesi agisindan énemlidir.

ikinci/yabanci dil olarak Tiirkge &gretimi, uluslararasi 6grencilerin dinleme/izleme, konusma (s6zlii etkilesim,
sozlU Uretim), okuma ve yazma becerilerini iletisim odakh gelistirmeyi amaglar. Al, A2, B1, B2 ve C1
diizeylerinde “Diller icin Avrupa Ortak Basvuru Cercevesi (CEFR, 2020)”nin belirttigi yeterlikleri dgrencilerin
tasimasi, ikinci/yabanci dil olarak Turkce 68retiminde ulasiimak istenen noktadir. Ancak C1 dlzeyini bitirdikten
sonra birbirinden farkli bélimlere giden 6grencilerin akademik dil ve Tiirkge hususlarinda zorlandiklari asikardir.
Bu problemden hareketle akademik Tiirkge dil becerilerine yénelik sinirlarin gizilmesi, 6grencilerin C1 sonrasi -
ancak lisans/lisansustl 6grenim oncesi- akademik dil kullanimina yénelik hem dretici (konusma ve yazma) hem

de alici (dinleme/izleme, okuma) baglamda temel yeterliklere sahip olmasi agisindan elzemdir.

Akademik dil, uluslararasi 6grencilerin lisans ve lisansistl 6grenim sireclerinde karsilasacaklari dildir. Demir
(2020, s. 5), akademik dili ayni alanda galisan bilim insanlari arasinda kullanilan iletisim araci olarak
tanimlamistir. Sato (2011), akademik dili, 6grencilerin Universite ve kariyere hazirlanirken erismesi, anlamh bir
sekilde ilgilenmesi ve siki akademik icerige ulasmasi gereken dil (6r. sozlik, dil bilgisi, séylem 6zellikleri ve
islevleri) olarak tanimlamistir (Sato, 2011’den aktaran Feller, 2015). Diger bir tanimda ise akademik dilin s6zlu
veya yazili dil degisiminden daha fazlasini icerdigi, akici ve gelismekte oldugu belirtilmistir (WIDA, 2014, s. 6).

Yapilan tanimlara bakildiginda akademik dilin “bilimsel iletisim araci”, “kariyer icin gerekli olma”, “akademik

icerik icin gerekli olma” ve “siirekli gelisme” gibi 6zelliklerinin oldugu gorilmektedir.

Akademik dil tanimlarinin yani sira bu dilin yeterliklerini ortaya koyan agiklamalar mevcuttur. Cummins ve Yee-
Fun (2007, s. 800-801), akademik dilin s6zli ve yazili akademik kayitlara erisme, bunlara hakim olma, okuldaki
basariyla ilgili olan hem s6zlii hem de yazili kavram/fikirleri anlama ve ifade etme yeterliklerinin oldugunu
vurgulamistir. Ayrica Yiiksekoégretim Kurulunun (YOK) “Tirkce Ogretmenligi Lisans Programi”’nda tanimladig
Tirk Dili 2 dersinin igerigi de akademik dil yeterlikleri hakkinda bilgi vermektedir: Akademik dil ve yazinin
ozellikleri; akademik yazilarda tanim, kavram ve terimlerden yararlanma; nesnel ve 6znel anlatim; akademik

metinlerin yapisi ve tirleri (makale, rapor ve bilimsel 6zet vb.); iddia, 6nerme yazma (bir distinceyi dogrulama,
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savunma ya da karsi ¢ikma); bilimsel raporlarin ve makalelerin bigimsel 6zellikleri; rapor yazmanin basamaklari;
aciklama, tartisma, metinler arasi iliski kurma, kaynak gosterme (atif yapma ve dipnot gosterme, kaynakga
olusturma); bashk yazma, Ozetleme, anahtar kelime yazma; bilimsel yazilarda dikkat edilecek etik ilkeler;
akademik metin yazma uygulamalari (YOK, Tirkge Ogretmenligi Lisans Programi, 2018, s. 6). Belirtilen akademik

dil yeterlikleri haliyle Turkgenin akademik yoniiniin 6gretilmesinde goz ardi edilmemesi gereken yetkinliklerdir.

Akademik Tirkge, yliksekogretimde hem uluslararasi hem de ana dili Tiurkge olan 6grenciler igin temel
ihtiyactir. Lisans ve lisanslstl siniflara katilan o6grenciler; 6gretim elemanlarinin kullandigi akademik
dili/Turkgeyi dinlemek/izlemek, uzmanlik alaniyla ilgili bir konu hakkinda konusmak, sunum yapmak veya
tartismak, alan uzmanlarinin Urettigi ¢esitli metin tirlerinin icerigini okumak ve 6grenme ¢iktisi amaciyla
arastirma Odevi basta olmak lzere akademik yazi tirlerini kullanarak metin Gretmek durumundadirlar. Bu
nedenle hem uluslararasi hem de ana dili Tlirkce olan 6grenciler i¢in akademik Tirkce becerileri 6grencilerin

akademik basarilarinin yani sira Turk Gniversitelerinde akademik egitimin niteligi agisindan da 6nemlidir.

Akademik Tirkgenin akademik dil, terim, akademik sozclk, diz anlam, betimleyici ve bilgilendirici Gslup,
kanitlama, belli dil bilgisi yapilarinin tercihi ve kurgu gibi gesitli 6zellikleri vardir (Demir, 2020, s. 3-11). Belirtilen
ozellikler, akademik ortamda karsilasilan bitin metin tirlerinin ve dil becerilerinin karakteristigini
olusturmaktadir. Dolayisiyla bliyiik ¢ogunlugu lisans 6grenimine baslamadan ortalama on ay 6nce hig¢ Turkce
bilmeyen uluslararasi 6grencilere akademik metin tirleri ve dil becerilerinden hareketle Tirkgenin akademik

boyutu kazandiriimalidir.

Akademik Turkge dersi; anlama becerilerine yonelik akademik dinleme/izleme ve okuma, anlatma becerilerine
yonelik ise akademik konusma ve yazma 6gretimini icermektedir. Akademik dinleme/izleme; sinif basta olmak
Uzere cesitli akademik ortamlarda 6grencilerin en ¢ok ihtiya¢ duydugu alici dil becerisidir. Literatiirde akademik
dinleme/izlemeye iliskin cesitli 6zellikler ortaya konulmustur (Richards, 1983, s. 229-230; Flowerdew, 1995’ten
aktaran, Konyar, 2019). Bu ozelliklere bakildiginda; dersin amacini ve konusunu anlama, 6n bilgileri kullanma,
gerekli bilgileri ayirt etme, icerigi takip etme, not alma, konusmayi tahmin etme/¢ikarim yapma, parcalar arasi
iliskiyi anlama, kelimelerin anlamini baglamdan c¢ikarma, farkli ders anlatma ydntemlerini takip etme, sinif
icerisinde gecen tartismalari takip etmek ve yonergeleri takip etme gibi yeterliklerin 6n plana ciktigi
gorialmektedir. Akademik konusma; O6gretmenle, danismanla ya da sinif arkadaslariyla iletisim kurma, ders
ortaminda soru sorma, sorulara cevap verme, grup ¢alismalarinda bulunma, tartismalara katilma ve sunum
yapma gibi durumlarda en ¢ok ihtiya¢ duyulan ve siklikla kullanilan becerilerden biridir (Gégen, 2020, s. 227).
Akademik konusma becerisinin gelistiriimesinde akademik ortamlarda yapilan dinleme/izleme ile akademik
okuma becerilerinin 6nemli roli oldugu dusindlebilir. Clinku Gretici dil becerisi olan konusmanin beslenmesi
her seyden 6nce dinleme/izleme ve okuma becerileri araciligiyla erisilen “girdi”ye baghdir. S6z konusu durum

akademik olarak buttnlesik dil becerisi 6gretiminin gerekliligini ortaya koymaktadir.

Akademik okuma, okurun akademik diizeyini ylikseltmek amaciyla bilimsel makale, arastirma raporlari, tezler,

diisiince yazilari vb. tiirdeki metinler iizerinden gerceklestirdigi okuma tiridir (Ulper, 2019, s. 19). Akademik
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okumanin metin tirleri, akademik yazilarin boélimleri ve bu bélimlerin 6zellikleri, kiplik, ¢ati kullanimi, sik
kullanilan fiiller ve dil bilgisi yapilari gibi boyutlari oldugu dusindlebilir. Belirtilen boyutlara iliskin akademik
okuma etkinliklerinde farkindalik olusturulmasi uluslararasi 6grencilerin alici dil becerisinden (okuma) tretici dil
becerisi olan akademik yazma gegiste onlara kolaylik saglayacaktir. Akademik yazma, akademik baglamdaki
arastirmalarin gesitli tiirlerde raporlastiriimasi siirecinde igerik, bigim, yazim ilkeleri, dil ve anlatim yénlerinden
kendine has ilkeleri olan yazma alanidir (Karagol, 2018, s. 7). Uluslararasi 6grencilerin akademik yazma
becerisini gelistirirken onlardan alanlarina iliskin bir makale veya tam metin bildiri gibi metin olusturmalarini
beklemek yanhs bir tutum olacaktir. Clnkl 6grenciler alana yonelik terim, séz varligi ve igerik bilgisinden
yoksundur. Bunun yerine uluslararasi 6grenciler akademik metin tirlerini basit 6rnekler izerinden tanitmak, bu
metin tdrlerinin bélimlerini (bashk, 6zet, anahtar sozciikler, giris, problem durumu, yontem, bulgu, tartisma,
sonug ve Oneri) akademik okuma becerisi ile bittnlesik bicimde 6gretmek, paragraf yazma calismalari yapmak,
gerekcelendirme, bagdasiklik ve tutarhhkla ilgili bilgiler vermek, akademik yazilarin bigimsel ozelliklerini ve
alintilama sistemlerini gostermek daha yerinde bir tutum olarak degerlendirilebilir. Bu amagla “Akademik

Yazma Terimleri S6zIUgU" olarak nitelendirilebilecek ¢alismalardan yararlanilabilir.

Akademik Tirkgenin dil becerilerinin yani sira dil bilgisi ve s6z varligi yonleri mevcuttur. Baslikta tamlayan-
tamlanan kullanimi, 6zet, giris, yontem, bulgu, tartisma, sonug ve Onerilerde kullanilan kip, anlatici ve gati
tlrleri (etken/edilgen) gibi hususlar Turk¢enin akademik dil bilgisi konulari olarak ifade edilebilir. Ayrica baslikta
yapilan isi belirten sozciikler, 6zet, problem durumu, amag, 6nem, sinirhlik, varsayim, kavramsal cerceve,
yontem, bulgu, tartisma, sonug ve onerilerde siklikla kullanilan fiiller akademik Tirkgenin oncelikli s6z varlig

dgretimi olarak diistinilebilir.?

Literatirde akademik Tirkceyi konu edinen arastirmalarin oldugu goériilmektedir.® Bu arastirmalar soyle
siniflandirilabilir: Akademik Tarkgeye iliskin okuryazarlk 6gretimi amaciyla eylem arastirmasi yapan (Ekmekgi,
2017), lisansiustu egitim goren veya mezun 6grencilerin akademik yazma sorunlari ile ihtiyaglarini belirleyen,
akademik Tirkge derslerinde kullanilmak lizere akademik ve teknik s6z varligi tespit eden (Tufekgioglu, 2018),
uluslararasi 6grencilerin akademik Tirkge ihtiyaclarini, bu baglamda yasanan sorunlari saptayan ve 6rnek ders
icerikleri gelistiren tezler (Demir, 2017; Konyar, 2019). Lisansistl tezlerin yani sira akademik Tirkce konulu
makale ve bildiriler de vardir: Akademik Turk¢e 6gretimi amaciyla hazirlanan ders kitaplarinin incelenmesi
(Ciftler & Aytan, 2019; Demir, 2020, Deniz & Karagél, 2019; Gogen, 2021, Moral, 2019, Sallabas & Korkmaz,
2019), akademik Tirkce dersinin 6nemini ortaya konulmasi (Yahsi Cevher & Glingor, 2015), lisansusti
ogrencilerin akademik Tirkge 6zyeterliklerinin belirlenmesi (Hasirci Aksoy, 2021), akademik Tirkge dersi alan
dgrencilerin yazma sorunlarinin degerlendirilmesi (Demiriz & Okur, 2019, Er & Ustten, 2017, Uslu Ustten &
Yilmaz, 2020) ve égrencilerin okudugunu dzetleme becerisinin incelenmesi (Ozcan, Eroglu & Demirdéven, 2018)

makale ve bildirilerin baslica konularidir. Siralanan arastirmalarda akademik Tiirkgeye iliskin belge incelemesi,

3 Akademik Turkgenin dil bilgisi ve soz varhigiyla ilgili bk. Karagol, E. (2018). Akademik yazma agisindan lisansusti tezler
[Yayimlanmamis doktora tezi]. Gazi Universitesi.
4 Lisansusti tezlerden uretilen yayinlar dahil edilmemistir.
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Ogrenci ve 6gretmen gorusleri gibi yollar kullanilarak veriler toplanmistir. Akademik Tiirkceye iliskin ders kitabi
hazirlayan ve bilimsel metin Ureten yazarlarin gorisleri dikkate alinmamistir. Akademik Tirkgeye iliskin
materyal Ureten ve bilimsel arastirma yapan yazarlarin akademik dil becerileri ve s6z varligi 6gretimi goruslerini
ortaya koymasi bakimindan bu arastirma digerlerinden farklilasmaktadir. Buradan hareketle arastirmanin amaci
uluslararasi 6grencilere akademik Tiirkge 6gretimine yonelik ders kitabi ve bilimsel metin hazirlayan yazarlarin

gorislerini incelemektir. Arastirmanin alt problemleri sunlardir:

1. Ders kitabi ve bilimsel metin yazarlarinin gorislerine gére akademik Tirkce dersi kapsaminda
dinleme/izleme becerisi egitimi nasil yapilmalidir? Uluslararasi 6grenciler igin akademik
dinleme/izleme vyeterlikleri neler olmaldir? Akademik dinleme/izleme becerisi 6gretiminde
kullanilabilecek metin tirleri nelerdir?

2. Ders kitabi ve bilimsel metin yazarlarinin goérislerine goére akademik Tirkce dersi kapsaminda
konugma becerisi egitimi nasil yapilmalidir? Uluslararasi 6grenciler igin akademik konusma
yeterlikleri neler olmalidir? Akademik konusma becerisi 6gretiminde kullanilabilecek metin tirleri
nelerdir?

3. Ders kitabi ve bilimsel metin yazarlarinin goérislerine gore akademik Tirkce dersi kapsaminda
okuma becerisi egitimi nasil yapilmalidir? Uluslararasi 6grenciler icin akademik okuma yeterlikleri
neler olmalidir? Akademik okuma becerisi 6gretiminde kullanilabilecek metin tirleri nelerdir?

4. Ders kitabi ve bilimsel metin yazarlarinin gérislerine gore akademik Tiirkce dersi kapsaminda yazma
becerisi egitimi nasil yapiimahldir? Uluslararasi 6grenciler igin akademik yazma yeterlikleri neler
olmahdir? Akademik yazma becerisi 6gretiminde kullanilabilecek metin tirleri nelerdir?

5. Ders kitabi ve bilimsel metin yazarlarinin akademik Tiirkce derslerinde s6z varligi 6gretimine iliskin

gorusleri nelerdir?

Ders kitabi ve bilimsel metin yazarlarinin akademik Tirkge dil becerilerinin 6gretimine iligkin literatirde bir
¢alismanin olmamasi ve bu arastirmada becerilere iliskin yeterlik 6rneklerine yer verilmesi arastirmanin énemi
olarak ifade edilebilir. Ayrica arastirmada ulasilan bulgularin akademik Tirkce Ogretimine iliskin sinirlarin

cizilmesine katki saglayacagi dusiinilebilir.

YONTEM
Bu baslk altinda arastirmanin deseni, ¢calisma grubu, verilerin toplanmasi ve analiziyle ilgili bilgilere yer
verilmistir:

Arastirmanin Deseni

Uluslararasi 6grencilere akademik Tirkce dil becerilerinin 6gretimine yonelik ders kitabi ve bilimsel metin
yazarlarinin gorislerini incelemeyi amacglayan bu arastirma nitel arastirma deseninde durum c¢alismasi olarak

yapilmistir. Creswell’in (2013, s. 97) belirttigi Gzere “Durum galismasi arastirmasi, arastirmacinin gercek yasam,
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giincel sinirli bir sistem (bir durum) ya da belli bir zaman igerisindeki ¢oklu sinirlandiriimis sistemler (durumlar)
hakkinda ¢oklu bilgi kaynaklari (6rnegin gozlemler, miulakatlar, goérsel-isitsel materyaller, dokiimanlar ve
raporlar) araciliglyla detayli ve derinlemesine bilgi topladigi, bir durum betimlemesi ya da durum temalari

ortaya koydugu nitel bir yaklagimdir.”

Calisma Grubu

Arastirmanin galisma grubunu uluslararasi 6grencilere akademik Tiirkce Ogretimine yonelik ders kitabi ve
bilimsel metin hazirlayan yirmi yazar olusturmaktadir. Calisma grubunun belirlenmesinde amagl 6rnekleme
yontemleri arasinda yer alan olgut 6rnekleme teknigi kullanilmistir. Katiimcilarin en az %65’inin doktora
mezunu olma, uluslararasi 6grencilere Tlrkce ve akademik Tirkce 6gretme ve %100’nin akademik Tirkgeye
yonelik ders kitabi veya bilimsel metin Gretme Olcitleri dikkate alinmistir. Katihmci 6zelliklerine asagidaki

tabloda yer verilmistir:

Tablo 1. Katiimci Ozellikleri

Katilimci Ogrenim Uluslararasi Uluslararasi Katilimci Ogrenim Uluslararasi Uluslararasi
kodlan durumlan ogrencilere ogrencilere kodlan durumlarni ogrencilere ogrencilere
Tiirkge Akademik Tiirkge Akademik
ogretme Tiirkge dersi ogretme Tiirkge dersi
durumlan verme durumlari verme
durumlari durumlari
1K Doktora Evet Hayir 11K Doktora Evet Evet
2K Doktora Evet Evet 12K Doktora Evet Evet
3K Doktora Evet Hayir 13K Doktora Evet Hayir
4K Doktora Evet Evet 14K Doktora Evet Evet
5K Doktora Evet Evet 15K Yiksek Evet Evet
lisans
6K Yiksek Evet Evet 16K Doktora Evet Evet
lisans
7K Doktora Evet Hayir 17K Doktora Evet Evet
8K Yiksek Evet Evet 18K Doktora Evet Hayir
lisans
9K Doktora Evet Evet 19K Doktora Evet Evet
10K Yiksek Hayir Hayir 20K Doktora Evet Hayir
lisans

Tablo 1’deki verilere gore katilimcilarin %80’i doktora %20’si yiiksek lisans mezunudur. %95 oraninda katilimci
uluslararasi 6grencilere Tlrkce 6gretmisken %65 katilimci bu 6grencilere akademik Tiirkge dersi vermistir.
Arastirmada yazar isimleri kullanilmamis bunun yerine “1K, 2K, 3K...” bigiminde yazarlara kodlar verilmistir.
Arastirma icin Zonguldak Biilent Ecevit Universitesi insan Arastirmalari Etik Kurulundan 05.50.2021 tarihinde

38559 sayili belge ile gerekli izinler alinmistir.

Verilerin Toplanmasi

Arastirma verilerinin toplanmasinda yari yapilandiriimis gériisme formu kullanilmistir. Form iki boélimden

olusmaktadir. ilk béliimde arastirmacilarin 8grenim durumu, TOMER deneyimi ve akademik Tiirkce dersi verme
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durumlarina iliskin sorular vardir. ikinci bélimde ise alt problemlere iliskin veri toplamak amaciyla dokuz soru
yer almaktadir. Sorular hazirlanirken arastirmacilar tarafindan taslak soru metinleri olusturulmustur. Daha
sonra taslak sorular yabanci dil olarak Tirkce ve akademik Tiirkge 6gretimine iliskin bilimsel arastirmalari
bulunan Ug¢ alan uzmanina gonderilmistir. Alan uzmanlarinda gelen doniitlerden sonra 6n uygulama yapilarak

sorulara son hali verilmistir. Arastirmanin gériisme sorulari séyledir:

1. Akademik Turkce dersi kapsaminda dinleme/izleme becerisi egitimi nasil yapilmalidir? Uluslararasi
ogrenciler icin akademik dinleme yeterlikleri neler olmahdir?

2. Akademik dinleme 6gretiminde hangi metin tirleri kullanilmalidir?

3. Akademik Tiirkce dersi kapsaminda konusma becerisi egitimi nasil yapiilmalidir? Uluslararasi 6grenciler
icin akademik konusma yeterlikleri neler olmahdir?

4. Akademik konugsma 6gretiminde hangi metin tirlerine yer verilmelidir?

5. Akademik Turkge dersi kapsaminda okuma becerisi egitimi nasil yapilmalidir? Uluslararasi 6grenciler
icin akademik okuma yeterlikleri neler olmalidir?

6. Akademik okuma 6gretiminde hangi metin tirlerine yer verilmelidir?

7. Akademik Tirkge dersi kapsaminda yazma becerisi egitimi nasil yapilmalidir? Uluslararasi 6grenciler
icin akademik yazma yeterlikleri neler olmalidir?

8. Akademik yazma 6gretiminde hangi akademik metin ttrinin/turlerinin 6gretimi yapiimahdir?

9. Akademik Turkge derslerinde s6z varligi Ogretimine iliskin gorisleriniz nelerdir? Uluslararasi
Ogrencilere akademik ve teknik s6z varligi 6gretimi yapilmali midir? Cevabiniz “Evet” ise nasil

yapilmalidir? Cevabiniz “Hayir” ise gerekgesi/gerekgeleri nedir?

Arastirmanin gegerlik ve glvenirlik calismalari igin alan uzmani gorisleri ve 6n uygulama disinda bazi stratejiler
kullanilmigtir. Veriler toplanmadan once katilimcilari rahatlatmak amaciyla onlarla birebir goristlmustir.
Gorisme sorularinda kisisel yorum ve yanli ifadelerden kaginilmistir. Gériismecilere sorulari yanitlamalari igin
yeterli zaman verilmistir. Veriler oldugu gibi ¢6ziimlenmis, kodlar arastirmacilar haricinde farkli bir arastirmaci
tarafindan incelenmistir. Kodlayicilar arasi uyumun hesaplanmasinda Miles ve Huberman (2015) formaliinden
yararlaniimistir. Uyum yizdesi 0,91 olarak bulunmustur. Bu uyum %70’ten ylksek oldugu (Tavsancil & Aslan,
2001) icin yapilan icerik analizi givenilir kabul edilmistir. Arastirma sirecinin ayrintih  bicimde

raporlastirilmasinin yani sira kodlara iliskin dogrudan alinti yapilarak yazar gorislerine yer verilmistir.

Verilerin toplanmasi asamasinda COVID-19 nedeniyle katilimcilarla ylz yize gorisme gergeklestirilmemis
bunun yerine cevaplar dijital ortamda yazili olarak alinmistir. Microsoft Office Word programinda Times New
Roman yazi karakteri, 12 punto, 2,5 cm sayfa kenar bosluklari ve tek satir araligiyla yapilan yazma isleminden

sonra 6830 sozcikten olusan 33 sayfalik veriye ulasgilimistir.
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Verilerin Analizi

Arastirmanin verileri tUmevarimci icerik analizi teknigiyle incelenmistir. TUmevarimci analiz, verileri mevcut
cercevelere gore analiz edildigi timdengelimsel analizin aksine veri icinde tema ve kategorilerin kesfedilmesini
icerir (Patton, 2014, s. 453). Tumevarimsal icerik analizi i¢in arastirmacilar bireysel olarak kodlari belirlemis,
ortak kod gruplarindan hareketle kategori ve temalara ulagilmigtir. Sekil 1’de igerik analizi sonucu ulagilan tema

ve kategorilere yer verilmistir:

Dinleme/lIzleme meotninin ozelliklerificerifi

Dinleme/izleme stratejileri

o Dinleme/izleme temast g

Dinleme/izleme tlrleri

Okuma metninin 6zelliklerificerigi

— Konusma yontem/teknikleri

- Konusma metninin Szellikleri

- Okuma temasy — Dersin igerigi
— Okuma yontem/teknikleri

Akademik dil becerileri ve

Yazma turleri
SOz varh@ temasi

Sekil 1. Arastirmanin Tema ve Kategorileri

BULGULAR

Bu boliimde arastirmanin alt problemleri dogrultusunda ulasilan verilere yer verilmistir:

Akademik Dinleme/izleme Becerisine iliskin Bulgular

Tablo 2. Akademik Dinleme/izleme Becerisi Ogretimi Temasi

Kategoriler Kodlar f Katihmci Goriigleri
Alana 6zgi akademik ve 5 Bu diizeyde, uluslararasi 6grencilere sunulan dinleme
terminolojik ifadeler iceren materyalleri akademik ve terminolojik ifadeler
metinler barindirabilir. (3K)
Tek yonli metinlerin yani sira 3 Yalnizca tek yonliu metinlerle degil, karsihkh
karsilikli konugsma/tartisma iceren konusma/tartisma iceren metinleri de dinleyip
metinler izlemelidir. (14K)
Dinleme/izleme metninin yapi 2 Metin yapisina iliskin ¢éztimlemeler yapilmalidir (14K)
ozellikleri
Dinleme/izleme Akademik metin tirlerine yer 2 Akademik metin turleri belirlenmelidir. (8K)
metninin ozellikleri verilmesi
Aksanl konugmalarin oldugu 1 Standart Tlrkgenin yani sira aksanl konusmalarin da
dinleme/izlemelerin olmasi anlagilabilecegi dinlemeler lzerinde yogunlasiimasi
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gerekmektedir. (8K)

Dinleme/izleme metinlerinin bir
kere dinletilmesi

Ozellikle bir kere dinletilen ve sorulari uzun olan dinleme
metinleri aktivitesi yapilmali. (2K)

Dinleme sonrasinda grup
calismalarinin yapilmasi

Dinleme sonrasinda soru sorma, grup ¢alismasi yapma
gibi etkinliklere izin verilmelidir. (8K)

Dinleme/izleme
stratejileri

Dinleme/izleme metinlerinin
sorularinin uzun ve agik uglu olmasi

Sorulari uzun olan dinleme metinleri aktivitesi yapilmali.
Klasik cevap beklenen sorular da olmali. test eslestirme
degil. (2K)

Not alma tekniklerinin 6gretilmesi

Dinlerken not tutma becerilerini gelistirmeye yonelik
etkinliklere yer verilmelidir. (4K)

Dinleme/izleme tirlerinin

Akademik Tirkge dersi kapsaminda dinleme/izleme

Dinleme/izleme Ogretilmesi becerisi egitimi, farkl dinleme tur ve yontemlerinin ise
tirleri kosuldugu bir programla yapiimalidir. (1K)
Lisans/lisansustl ders sunumlarini Ogrenciler, béliimlerindeki ders sunumlarini
zorlanmadan anlamak zorlanmadan anlayabilmelidir. (15K)
Konusma hizina odaklanma Konusanin konugsma hizina odaklaniimahdir. (8K)
galismalarinin yapilmasi
Dersin igerigi Dinleme/izleme becerisi egitimi gérev temelli, etkinlikler

Gorev temelli etkinliklerin

yoluyla yapilmahdir (13K)

planlanmasi

Tablo 2’de “dinleme/izleme becerisi 6gretimi” temasina iliskin doért kategori ve on l¢ koda ulasimistir.
Kategorilerde “metin 6zellikleri”, “strateji”, “tlir” ve “igerik”in oldugu gorilmektedir. Alana 6zgl terimler iceren
metinlerin kullaniimasi, tartisma igerikli metinlere yer verilmesi, metnin yapi Ozelliklerinin incelenmesi,
akademik metinlere yer verilmesi, dinleme/izleme 6ncesi, sirasi ve sonrasi stratejilerinin uygulanmasi, not alma
tekniklerinin 6gretilmesi ve lisans/lisanslsti ders sunumlarini anlayabilecek diizeye gelinmesi gibi kodlarin 6n

plana ¢iktig gorilmektedir.

Katilimcilar akademik dinleme/izleme becerisinin 6gretiminde kullanilabilecek metin tirlerini de paylasmigladir.
Bilimsel makale (f= 5), konferans metinleri (f=4), aciklayici metinler (f=4), bilgilendirici metinler (f=4),
lisans/lisansiisti bélimlerde kullanilan ders kitabi metinleri (f=2), deneme (f=2), akademik sunumlar (bildiri vb.)
(f=3), panel (f=2), tartismaci metinler (f=2), ikna edici metinler (f=2), tez savunmalari (f=1), miinazara metinleri
(f=1) ve Zoom toplantilari (f=1) ifade edilen metin tirleridir. Ayrica yazarlar akademik dinleme/izleme

becerisine iliskin yeterlik/kazanim ifadeleri de dnermistir:

e Dinledikleri/izledikleriyle ilgili cesitli notlar alr.

e Dinleme/izleme amacini belirler.

e Dinlenilen/izlenilen metnin konusunu ve mesajini kavrar.

e Dinleme/izleme siirecine aktif katilm saglar.

o Alaniylailgili ¢esitli bilimsel toplantilardaki konusmalari anlar.

e Dinleme/izleme metninin anahtar sézcuklerini belirler.

e Dinledigi metinlerdeki 6znel ve nesnel yargilari fark eder.

e  Farkli metin tirlerinde 6nerme, destek gerekgeleri ve kanitlari anlar.

e Dinlediklerini/izlediklerini sorgular.

1793



I.I OE E C (International Journal of Eurasian Education and Culture)

Vol: 6, Issue: 14 2021

e Dinlediklerinde/izlediklerinde 6nemli/gerekli ve 6nemsiz/gereksiz noktalari ayirt eder.

e Uzun konusmalari aktif bir bicimde takip eder.

e Konusganin niyetini ve imalarini anlar.

e Dinleme/izleme 6ncesinde, sirasinda veya sonrasinda sorular sorar.

e Hangi dinleme/izleme metninin nasil dinlenecegini bilir.

e Dinledigi iki metindeki sonuglari karsilastirir.

e Dinledigi metindeki bulgulari tartigir.

Akademik Konusma Becerisine iligkin Bulgular

Tablo 3. Akademik Konusma Becerisi Ogretimi Temasi

Katilimci Gorisgleri

Kategoriler Kodlar
Hazirlikh ve hazirliksiz konusma
turleri
Konusma

Bilimsel baglamlarda siklikla yararlanilan sunum, hazirlikli ve
hazirliksiz konusma gibi tiirlerde uygulamalar yaptirilmahdir.
(1K)

Yontem/Teknikleri Karsilikli konusma seklinde
hazirladiklari sunularla ilgili

tartisma etkinlikleri

Karsilikli konusma seklinde hazirladiklari sunularla ilgili
tartisma etkinlikleri de olmali. (2K)

Akademik sunum/ders sunumu

Sunum becerisini gelistirmek basta olmak tizere akademik bir
konuda fikrini belli bir Gislupta ifade edebilme becerilerinin
gelistirilmesi gerekir. (4K)

Ogrencilerin alanina ézgii
terimleri ve igerikleri
kullanabilecegi konusma
ortamlarinin olusturulmasi

Oncelikle lisans ve lisansiistii diizeyde 6grenim gorecekleri
alanlarin mufredatina yonelik igerikler kullanilabilir. (7K)

Dersin igerigi Akademik bir konuda fikrini

ifade edebilme becerisi

Sunum becerisini gelistirmek basta olmak tizere akademik bir
konuda fikrini belli bir Gislupta ifade edebilme becerilerinin
gelistirilmesi gerekir. (4K)

Konusurken deyim ve atasozi
kullanma

Konusmalarinda, gérislerini destekleyecek Tiirkce deyim ve
ata sozlerine yer verebilmelidir. (9K)

Gorev temelli yontem,
iletisimci yontem ile ig birligine
dayali 6grenme

Ozellikle gérev temelli yéntemin ve iletisimci yéntemin

dikkate alindigi dersler tasarlanmalidir. is birligine dayali

¢alismalarla 6z denetim becerisinin ve akran 6grenimin-
denetiminin gelistirilmesi gerekmektedir. (17K)

Akademik konusmalarin
yapildigi ortamlardan
yararlanma

Acilis konusmalari, poster sunumlari, makale sunumlari,
doktora veya yiksek lisans tez savunmalari, s6zIU sunumlar
gibi akademik soylemler 6grencilere dinletilebilir veya bu tir
toplantilarin gergeklestigi yerlere 6grenciler gotirlebilir.
(8K)

Otantik akademik metinler
Konusma Metninin
Ozellikleri

Uluslararasi 6grencilere sunulacak konugsma metinlerinin her
seyden once idealize edilmemis olmasi gerekmektedir. Bir
bagka ifadeyle giinliik hayattaki olagan seyir icinde bazen hizli
ve coskulu, bazen daha duragan ifadelere yer verilebilir. (3K)

Verilen tabloda akademik konusma becerisi 6gretimine iliskin “konusma yontem/teknikleri”, “dersin icerigi” ve
“konusma metninin dzellikleri” kategorileri yer almaktadir. Ogrencilerin hazirlikli ve hazirliksiz konusmalarini
saglamak, akademik sunum becerilerini gelistirmek, 06grencilerin alanina 0zgli terimleri ve icerikleri
kullanabilecegi konusma ortamlarinin olusturulmasi, akademik bir konuda fikrini ifade etme, deyim ve
atasozlerinden yararlanma, gorev temelli, iletisimci ve is birligine dayali 6grenme gibi yaklasimlardan

yararlanma gibi kodlar dikkat cekmektedir.
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Katilimcilar akademik konusma becerisinin 6gretiminde kullanilabilecek metin tirlerini de paylasmisladir.
Bilimsel makale (f=5), konferans sunumlari (f=5), miinazara (f=3), tez savunmalari (f=3), panel (f=2) ve seminer
metni (f=2) sikhkla belirtilmistir. Bunun yani sira yazarlar akademik konusma becerisine iliskin yeterlik/kazanim

ifadeleri de 6nermistir:

e Ddslincelerini akici, dogru, mantikli ve ikna edici bir sekilde ifade eder.
e Kendi uzmanlik alanindaki akademik bir konu hakkinda sunum yapar.
e Jest, mimik, beden dili ve g6z temasi kullanimini akademik ortamlarda kullanir.
e Konusmasini giris, gelisme ve sonug baglaminda planlar.

e Sinif igerisindeki tartismalara katilir.

e  Konusma stratejilerini uygular.

e Konugmalarinda uygun gegisleri etkili bir sekilde yapar.

e Hazrliksiz konusmalar yapar.

e Hazirlikli konugmalar yapar.

e Akademik bir yaziyi kendi cimleleriyle ifade eder.

e Bilimsel bir galismanin verilerinin anlamini etkili bir sekilde tartigir.

e Alaniyla ilgili glincel literatlr hakkinda konusabilir.

e Konusma hizini ayarlar.

e Kisilere saygi/makam kurallarina uygun olarak hitap eder.

e  Goruslerini destekler.

e SOz kesmeden s6z alma kurallarina uygun olarak konusur.

e Verilen sire igerisinde konusmasini gergeklestirir.

e Konusurken nesnel ve nazik olmaya dikkat eder.

e  Konusmaya yonelik sorular sorar.

e  Konusmasini dzetler.

Akademik Okuma Becerisine iliskin Bulgular

Tablo 4. Akademik Okuma Becerisi Ogretimi Temasi

Kategoriler Kod f Katilimci Gorisleri
Lisans/lisansUsti alan mifredatina yénelik 5 Turkge hazirhk egitimi sirasinda genel anlamda
metinler/igerikler pek ¢ok okuma ¢alismasi yapildigindan akademik

Tirkge sirasinda daha ¢ok alana 6zgii metinlere
yer verilmelidir. (9K)

Farkl metin tiirlerinde okuma becerilerini 3 Ogrenci farkh disiplinlerden farkl tiirlerde cokga

gelistirmeye yonelik etkinlikler metinle karsilagmalidir. (14K)
Metin yapisina iliskin ¢6zlimlemelerin 2 Metin yapisina dayali metin ¢6zimlemeleri okuma
yapilmasi derslerinin pargasi olmahdir. (17K)
Uzun ve karmasik metinler 1 Uzun ve karmasik yapida olan metinler tercih
edilmelidir. (8K)
Metnin tir ozellikleri 1 Okuma materyalinin tird hakkinda bilgi

verilmelidir. (10K)
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Okuma Metninin
Ozellikleri

Derlem tabanli okuma metinleri

Okuma becerisi egitiminin derlem tabanh okuma
metinleri ile yapilmasi gerektigi kanaatindeyim.
(17K)

Dersin igerigi

Sozcik ve terim 6gretimi

Kelime ve terim 6grenimine yonelik ¢alismalar
yapiimalidir. (8K)

Bilimsel metni anlama, 6zet yazma, farkl
verileri veya arastirma sonuglarini
karsilastirma, yorumlama gibi akademik
beceriler

Ogrencilerden okuduklarini yazili ve sézIii olarak
Ozetleyebilme etkinlikleri planlanmahdir. (15K)

Bilissel taksonomiler

Burada bilissel taksonomiler 6nemsenmeli. Farkli
bilissel basamaklarda sorular hazirlanmaldir. (1K)

Etkinlik temelli okuma

Akademik okuma becerisinin egitiminde etkinlik
temelli bir yol izlenmelidir. (13K)

CEFR(2020) igerisinde yer alan okuma
yeterliklerinin dikkate alinmasi

CEFR(2020) icerisinde yer alan yeterlikler dikkate
alinmalidir. (17K)

Okuma
Yéntem/Teknikleri

Metne 6zgli okuma stratejisi ve not tutma
tekniklerinin 6gretilmesi

Hangi metni nasil bir stratejiyle okumalari ve nasil
not tutmalari gerektigini bilmeleri 6nemlidir. (4K)

Elestirel okuma ve ana fikrin bulunmasina
yonelik gcalismalar

Elestirel okuma ve ana fikrin bulunmasina yonelik
calismalarin yapilmasinda fayda vardir. (8K)

Tablo 4’te akademik okuma becerisi 6gretimine iliskin “okuma metninin 6zellikleri”, “dersin igerigi” ve “okuma
yontem/teknikleri” kategorileri yer almaktadir. Lisans/lisanslisti alan mifredatina yonelik metinlerin
kullanilmasi, farkli metin tiirlerinde okuma ¢alismalarinin yapilmasi, metin yapisina iliskin ¢éziimlemelerin
yapilmasi, sozciik ve terim 6gretiminin yapilmasi, metni anlama, 6zet yazma, farkh verileri veya arastirma
sonuglarini karsilastirma, yorumlama becerilerinin desteklenmesi, metne 6zgli okuma stratejisi ve not tutma

tekniklerinin 6gretilmesi kodlari dikkat cekmektedir.

Yazarlar, akademik konusma becerisinin 6gretiminde kullanilabilecek metin tiirlerini de paylagsmiglardir. Bilimsel
makale (f=8), aciklayici/bilgilendirici metinler (f=5), kbse yazisi (f=5), deney raporlari (f=4), tartismaci/ikna edici
metinler (f=3), alana 6zgu ders kitaplari (f=3), tezler (f=3), haber metni (f=2) ve bildiri metni (f=2) en ¢ok dile
getirilen tarlerdir.  Ayrica tez oOneri formu, ders icerikleri/tanimlar, 0©gretim programlari ve
kuttphane/laboratuvar kullanim kilavuzlari gibi farkl tir 6nerilerine yer verilmistir. Metin tird 6nerilerinin yani

sira katilmcilar akademik okuma becerisine iliskin yeterlik/kazanim ifadeleri de 6nermistir:

e  (Cesitli kavram ve terimlerin oldugu kendi alanlariyla ilgili metinleri anlar.

e  Bilmedigi s6zcliklerin anlamini baglamdan tahmin eder.

e Metin tirlerinin ayirici 6zellikleri kavrar.

e  Metnin ana fikrini ve yardimci fikirlerini anlar.

e  Okuduklarindan gikarim yapar.

e Okuduklariniilgili diger metinlerle iliskilendirir.

e Uzun, karmasik, soyut kavramlar iceren metinleri anlar.

e Metnisozlik kullanmadan anlar.

e  Basit bir akademik metindeki grafik ve cizelgelerdeki sayisal degerleri anlar.

e  Okuduklarini sorgular.
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e Okuma stratejilerini kullanir.

e Herhangi bir uzmanlik alanina giren makale ve uzun teknik bilgileri anlar.

e Kendi alaniyla ilgili giincel literatlri takip eder.

e Bilimsel gercgekleri kisisel gorlislerden ayirir.

e Uzun bir metinde belirli bilgilerin nerede bulunabilecegini belirlemek igin 6zetten yararlanir.
e  Giris ve Ozetteki ifadeleri okuyarak akademik metnin igerigini tahmin eder.

e Yazarlarin akademik yazilarda goruslerini nasil destekledigini fark eder.

e  Yazarlarin akademik metinlerde nesnelligi/resmiligi nasil sagladigini fark eder.

e Akademik dil 6zelliklerini fark eder.

e Metindeki bulgulardan hareketle bir sonuca varir.

Akademik Yazma Becerisine iliskin Bulgular

Tablo 5. Akademik Yazma Becerisi Temasi

Kategoriler Kod f Katihmai Gériigleri
Lisans/lisansusti alana ydnelik 8 Tez, sinav, 6dev, makale, sunum, rapor gibi ihtiyaglari olan tirlerle
metin tirleri galismasi kargilagmalari saglanip bu tiirlerin nasil bir sekilde olustugu
konusunda bilgilendirilmeleri gerekir. (4K)
Akademik metinlerin bigimsel 1 Akademik yazilar belirli bir sablon igerisinde sunuldugundan sayfa
Metin ozelliklerinin 6gretilmesi dizeninin nasil olmasi gerektigi ile ilgili bilgi verilmelidir. (8K)
Tarleri Akademik metinlerin temel 1 Amag, yontem, bulgu, sonug gibi temel kavramlarin nasil yazilacagi ile
bolimlerine yonelik bilgi ilgili bilgi verilmelidir. (8K)
verilmelidir.
Sureg ve tiir temelli yazma 4 Benim bu dersin yaklasimiyla ilgili &nerim Tir Temelli Yazma ya da
Sureg Tur Temelli Yazma Yaklagimlarinin kullaniimasidir. (1K)
Uygulamaya dayali hem is birlikli 2 Yazma derslerinde uygulamaya g¢ok fazla zaman ayrilmal hem is
hem de bireysel yazma birlikli hem de bireysel yazma ¢alismalari yapilmalidir. (1K)
¢alismalar
Yazma becerisinin diger 2 Mutlaka diger beceriler ile desteklenmeli, bir Griin olarak ele
beceriler ile desteklenmesi alinmalidir. Fakat stire¢ odakl bir yazma etkinligi tercih edilmelidir.
(bUtunlesik beceri) (10K)
Dersin Arastirmaya dayali yazma 1 Alt1 hafta boyunca her hafta en az iki sayfalik arastirma édevi
icerigi odevlerinin verilmesi verilmeli. Uretim yapmasi iiniversitede derslerinde kolaylik saglar.
(2K)
Bagdasiklik, tutarlilik ve 1 Ozellikle bagdasiklik ve tutarlilik, diisiinceyi gelistirme yollari vb.
dislnceyi gelistirme konularda kapsamli bir uygulamali egitim verilmelidir. Kaynaklara

baktigimizda bu durum tamamen goz ardi edilmektedir. (17K)

Etkinlik temelli uygulamalarin 1 Etkinlik temelli yontem izlenmelidir. (13K)
yapilmasi

CEFR(2020) igerisinde yer alan 1 CEFR (2020) igerisinde yer alan yeterlikler dikkate alinmalidir. (17K)
yazma yeterliklerinin dikkate

alinmasi
Aciklayici yazma, tartismaci 1 Ozellikle agiklayici yazma tipleri (neden-sonug, tanimlama, siniflama,
Yazma yazma ve ikna edici yazma siralama vb.), tartismaci yazma, ikna edici yazma bu egitimin
Tirleri yapitaslarini olusturmahdir. (1K)

Yukaridaki tabloda “metin turleri”, “dersin icerigi” ve “yazma turleri” kategorileri kapsaminda lisans/lisansistu

alana yonelik metin tlrleri ¢calismasi, stre¢ ve tir temelli yazma, uygulamaya dayali hem is birlikli hem de
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bireysel yazma c¢alismalari, butlnlesik beceri, arastirmaya dayali yazma 6devleri, CEFR’de (2020) yer alan

yeterlikler, agiklayici, tartismaci ve ikna edici yazma tiirleri kodlarina yer verildigi gorilmektedir.

Akademik yazma becerisi 6gretiminde bilimsel makale (f=10), tez (f=8), bildiri (f=5), arastirma 6devleri (f=3),
ozet (f=3), proje (f=1), tez onerisi (f=1), poster bildiri (f=1) ve deney raporu (f=1) tirlerinin kullaniimasi
onerilmistir. Ayrica bir katilimci tiir ayrimi yapilmamasini butiin tirlerin 6gretilmesi gerektigini vurgulamistir.
Metin tlru onerilerinin yani sira katihmcilar akademik yazma becerisine iliskin yeterlik/kazanim ifadeleri de

onermistir:

e  Fikrini/tezini destekleyen gerekgeler/kanitlar sunar.

e Uygun gecis ve baglanti ifadelerini etkili bir sekilde kullanir.

e  Yazma gorevinin gerektirdigi standartlari uygular. (APA vb.)

e  Bilimsel metinler yazar.

e Verilerini 6zetler, alintilar ve atiflar yapar.

e  Kaynak gostermeyi bilir.

o Belirli bir goriisti savunur/elestirir.

e Alaniylailgili kavram ve terimleri kullanarak yazar.

e  Yazlarinda diisiinceyi gelistirme yollarindan yararlanir.

e  Bir arastirma konusu belirler ve sinirlandirir.

e Bu arastirma konusuna yonelik tez ciimlesi ve arastirma sorusu olusturur.
e Oznel ve nesnel ifadelerin farkini bilir.

e Ele aldigi konuyla ilgili bir 5nerme ortaya koyar.

e Yazma stratejilerini kullanir.

e Yazdiklarini glivenilir kaynaklarla destekler.

e  Mesleki metinler ve yazinsal yapitlar hakkinda 6zet yazar.

e Yazilarinda giincel literatiird kullanir.

e Akici, acik, anlasilir ve ayrintili yazilar yazar.

e  Yazdig tire uygun dil bilgisi yapilari ve s6z 6beklerini kullanir.

e Arastirma konusuna yonelik anahtar soézclikleri kullanarak ilgili yayinlara ulasir.
o llgili yayinlardan hareketle taslak metnini olusturur.

e  Arastirma yéntemini belirler.

e \Verilerini toplar ve analiz eder.

e Akademik dil ve akademik metnin yapisi baglaminda metnini diizenler.
e  Etik ihlal ve intihal yapmaz.

e Metnini yayina dondsturar.

e Metinlerinde tablo, grafik ve gérsellerden yararlanir.
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Akademik S6z Varligi Ogretimine iliskin Bulgular

Tablo 6. Akademik S6z Varligi Ogretimi Temasi

No. Kodlar f Katihmci Goriigleri
Okuma ve dinleme/izleme 11  Okuma ve dinleme metinleri araciligiyla Tlrkgenin bilimsel séyleminde
becerileriyle bitlinlesik olarak s6z siklikla kullanilan kelime ve kelime gruplari 6gretilmeli, terimler
varligi 6gretimi yapilmasi lizerinde durulmalidir. (1K)
Sosyal bilimler, fen bilimleri vb. 8 Sosyal ve sayisal boliimlerin temel terimleri verilmelidir. (2K)
alanlarin temel terimlerinin
ogretilmesi
Cesitli s6z varhgi 6grenme 4 Baglam disi kelime galismasi yapilmamalidir. Tahmin etme, anlami
stratejilerinin kullanilmasi baglamdan gikarma gibi etkinliklere yer verilmelidir (4K)
Derlem tabanli akademik kelime 4 Oncelikle diger birgok dilde oldugu gibi uzmanlar tarafindan Tiirkge
listesinin olusturulmasi Akademik Dil Kelime Listesi olusturulmasi gerekmektedir. (6K)
Akademik kelimelerin TOMER’lerde 1 Akademik kelimeler TOMER'lerde &gretilmeli, teknik kelimelerin
teknik kelimelerin bolumlerde dgretimi balim derslerine birakilmalidir. Sebebi: TOMER hocalarindan
Ogretilmesi teknik kelimeleri bilmeleri beklenmemelidir. (20K)

Tablo 6, akademik s6z varligi 6gretimine iliskin katilimci gérislerine yer vermektedir. Okuma ve dinleme/izleme
becerileriyle bitunlesik olarak s6z varligl 6gretimi yapilmasi, farkli disiplinlerinin temel terimlerinin 6gretilmesi,
cesitli soz varligi 6grenme stratejilerinin kullanilmasi, derlem tabanl akademik kelime listesinin olusturulmasi ve
akademik kelimelerin TOMER’lerde teknik kelimelerin bélimlerde 6gretiimesi kodlarinin  oldugu

anlasiimaktadir.
TARTISMA ve SONUG

Uluslararasi 6grencilere akademik Tirkge Ogretimi icin ders kitabi ve bilimsel metin hazirlayan yazarlarin
gorislerini incelemeyi amacglayan bu arastirmanin birinci alt bulgusuna yonelik literatlirde bazi arastirmalarin
oldugu gorilmustir. Ekmekei (2017), arastirmasinda 6grencilerin akademik dinleme siirecinde not alirken
basarili olduklarini tespit etmistir (Ekmekgi, 2017, s. 168). Ekmekgi'nin (2017) tespiti bu arastirmada
katihmcilarin ifade ettigi dinlerken/izlerken not alma tekniklerinin 6gretilmesi bulgusunu ve yeterligini
desteklemektedir. Ayni arastirmada 6grencilerin alanlarina ait 6zel kavramlari edinemedikleri icin dinleme ve
yazma becerilerinde yetersiz kaldiklari saptanmistir (Ekmekgi, 2017, s. 283). Ote yandan arastirmaya katilan
O0gretim elemanlar, kurs program igeriklerinin alana yonelik dizenlenmesini ve alanla ilgili metinlerin
okutulmasi gerektigini ifade etmistir (Ekmekgi, 2017, s. 284). Belirtilen bulgular bu arastirmada alan terimlerinin
yer aldigi metinlerin kullanilmasi kodu ve bilimsel toplantilardaki konusmalari anlama yeterligiyle
ortismektedir. Demir (2017), uluslararasi Ogrencilerin akademik Tirkge ihtiyaglarini ortaya koydugu
arastirmasinda; 6grencilerin bolim derslerinde kullandiklari akademik etkinliklerden birinin dinlerken not
tutma oldugunu (s. 207), standart Turkgenin disinda aksanli konusmalari dinlerken zorlandiklarini (s. 209),
dinleme etkinliklerinde anlamini bilmedikleri kelime ve terimlerde gliclik yasadiklarini (s. 209) ve en sik
kullandiklari dil becerisinin dinleme oldugunu (s. 210) belirlemistir. Demir’in (2017) bulgulari, bu arastirmada
ulasilan dinlerken/izlerken not alma tekniklerinin 6gretilmesi, lisans/lisansiistii ders sunumlarini anlayabilecek

dlzeye gelinmesi ve aksanli konusmalarin oldugu dinleme/izlemelere yer verilmesi kodlarini desteklemektedir.
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Konyar (2019), uluslararasi 6grencilere yonelik akademik Tiirkce ihtiya¢ analizi yaptigi arastirmasinda; akademik
dinleme agisindan 6grencilerin en ¢ok dersi takip etmede zorlandiklarini ve bu duruma o6gretim Gyelerinin
konusma hizlarinin neden oldugunu(s. 92), yiiksek lisans 6grencilerinin dinleme becerisinde en disik seviyede
yetkinlige sahip oldugunu (s. 85), derslerle alakali konusma, belgesel veya video izlerken igerigi anlama ve
anladigini ifade etme becerilerinde glg¢lik yasadigini, akademik dinleme/izlemede anlama, analiz etme ve
sentezleme gibi akademik beceriye dayal islemlerde dizeylerinin diistigini (s. 87) tespit etmistir. Konyar’in
(2019) tespitleri, mevcut arastirmada ulasilan aksanl konusmalarin oldugu dinleme/izlemelere yer verilmesi,
lisans/lisansustl ders sunumlarini anlayabilecek diizeye gelinmesi, akademik metinlere yer verilmesi,
katilimcilarin 6nerdigi farkli metin tdrlerinin kullanilmasi ve tartisma igerikli metinlerin olmasi bulgulariyla
paraleldir. Hasirci Aksoy (2021, s. 1719), lisansistl 6grenim géren yabanci uyruklu 6grencilerin akademik dil
Ozyeterliklerine iliskin gorislerini belirlemistir. Arastirmada katilimcilarin gogunlugu metin yapisi ve dinleme
sirasindaki gugliklerden dolayr anlamada zorlandiklarini dile getirmistir. Ayrica terimlerin baglamdaki kullanimi,
climlelerin uzun olmasi ve konferans konusmalarinin zorlugu yasanilan diger sorunlar olarak saptanmistir.
Hasirci Aksoy’un (2021) tespitleri, bu arastirmada ulasilan metnin yapi oOzelliklerinin incelenmesi,
dinleme/izleme stratejilerinin uygulanmasi, alan terimlerinin yer aldigi metinlerin kullanilmasi, akademik
metinlere yer verilmesi ve katiimcilarin 6nerdigi farkh metin tdrlerinin kullaniimasi bulgulari ile bilimsel
toplantilardaki konusmalari anlama yeterligini desteklemektedir. Butcher ve McGrath (2004, s. 544), ders
kitaplarini ve 6greticileri anlamak ile iyi derecede not almanin uluslararasi 6grencilerin akademik ihtiyaglarindan
bazilarini olusturdugunu ifade etmistir. Butcher ve McGrath’in (2004) goérusleri; akademik metinlere yer
verilmesi, lisans/lisanststi bolimlerde kullanilan ders kitabi metinlerinin kullanilmasi ve dinlerken/izlerken not
alma tekniklerinin 6gretilmesi bulgulariyla paraleldir. Bunun yani sira Goh (2018) akademik dinleme dersinin
islenmesine yonelik bazi oneriler siralamistir. Bu onerilerin icinde yer alan grup tartismalarina katilan
uzmanlarin konusmalari, seminerlerin soru-cevap oturumlari gibi akademik baglamlarda etkilesimli dinleme
video kayitlarinin 6grencilere saglanmasi, akademik tartismalar, soru-cevap gibi etkilesimli dinleme gérevlerinin
tasarlanmasi (s. 5), bu arastirmada katihmcilarin ifade ettigi tartisma icerikli metinlere yer verilmesi, akademik
metinlere yer verilmesi, bilimsel makale, konferans metinleri, akademik sunumlar (bildiri vb.), tartismaci
metinler, ikna edici metinler, tez savunmalari, miinazara metinleri ve Zoom toplantilari gibi metin tirlerinin
kullanilmasi bulgularini desteklemektedir. Literatiirde ifade edilenler ile arastirmanin bulgulari birlikte
dusiintldiginde uluslararasi 6grencilere akademik dinleme/izleme becerisi 6gretiminde etkili not tutmanin
Ogretilmesi, farkli bilimsel dinleme/izleme metinlerinin sunulmasi, dinleme/izleme stratejilerinin etkin
kullanilmasi, akademik dinleme/izleme becerisiyle konusma becerisinin bltunlesik 6gretilmesi ve akademik

etkilesimi gerektiren dinleme/izleme yasantilarinin sunulmasi sonuglari ortaya gikmaktadir.

Literatlrde arastirmanin ikinci alt problemine iliskin ulasilan bulgulari destekleyen bazi veriler mevcuttur.
Christison ve Krahnke (1986, s. 70) uluslararasi 6grenci goriislerine gére ingilizcenin en zor akademik
kullaniminin sinifta konusmak ve dersleri dinlemek oldugunu tespit etmistir. Ekmekgi (2017), akademik Tirkge

becerilerini 6grenen uluslararasi 6grencilerin yasadigi problemler arasinda akademik konusamama oldugu (s.
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283), tez savunmasi, hazirliksiz konusma ve danismanla iletisim kurma konularinda 6grencilerin yetersizlik
yasadigl (s. 285) sonuglarina ulasmistir. Demir (2017), 6grencilerin bolim derslerinde 6nemli gordikleri
hususlardan birinin akademik konusma baglaminda sinifta dersle ilgili sorular sormak oldugunu (s. 207),
akademik ortamlarda konusma becerilerini kullanirken en ¢ok telaffuz hatasi yapmadan konusabilmekte
zorlandiklarini belirlemistir (s. 209). Konyar (2019, s. 92), akademik konusma agisindan &grencilerin en gok
derse katki saglama hususunda sorun yasadigini belirlemistir. Hasirci Aksoy (2021, s. 1717), bazi uluslararasi
ogrencilerin akademik Tirkce dinleme ve konusma zorlugu, yeterli bilginin olmamasi, kendini hazir
hissetmemek gibi nedenlerle bilimsel etkinliklere konusmaci olarak katilmadiklarini belirlemistir. Literattrdeki
bulgular, bu arastirmada ulasilan hazirlikli ve hazirliksiz konusma etkinliklerinin yapilmasi, 6grencilerin
akademik sunum becerilerinin gelistirilmesi, tartisma etkinliklerinin yapilmasi ve akademik bir konuda
distincelerin sunulmasi bulgularini desteklemektedir. Bu baglamda Tiirkce 6grenen uluslararasi 6grencilerin
akademik konugsma becerileri igin sinif ortaminda akademik konusma ve sunum etkinliklerinin yapilmasi, tez
savunmasi, konferans ve panel gibi otantik akademik ortamlardan yararlanilmasi ve sinif igi tartisma etkinlikleri

yapilmasi sonucuna ulagiimistir.

Arastirmanin Gglnci alt bulgulanyla ilgili literatlirde bazi arastirmalarin oldugu belirlenmistir. Hasirci Aksoy
(2021, s. 1716), o6grencilerin akademik calismalari okurken ceviri programlarindan yararlanma, makalede
anlatiimak istenenlere iliskin celiski yasama gibi zorluklarla karsilastiklarini saptamistir. Yahsi Cevher ve Glingor
(2015, s. 2272), akademik Turkge dersi gérmeyen uluslararasi 6grencilerin alan derslerindeki kavram ve
terimleri anlamakta glglik cektiklerini ortaya koymustur. Demir (2017, s. 208) ve Konyar (2019, s. 92),
uluslararasi 6grencilerin alan terminolojisinden dolayl ders materyallerini okumada zorluk yasadiklarini
belirlemistir. Belirtilen tespitler, mevcut arastirmanin lisans/lisansistii alan mifredatina yonelik metinlerin
kullanilmasi, sézciik ve terim 6gretiminin yapilmasi, metni anlama, 6zet yazma, farkh verileri veya arastirma
sonuglarini karsilastirma, yorumlama becerilerinin desteklenmesi bulgulariyla benzerdir. Ayrica bu arastirmada
okuma becerisi 68retiminde kullanilabilecek metin tirleri (bilimsel makale, agiklayici/bilgilendirici metinler,
deney raporlari ve tez) Ayata Sen6z (2014, s. 21) tarafindan ifade edilen bilimsel metinlerle 6rtismektedir.
Literatirde ifade edilenler ile arastirmanin bulgulari birlikte distinaldiginde uluslararasi 6grencilere akademik
okuma becerisi 6gretiminde cesitli akademik tarler (zerinden okuma etkinliklerinin yapilmasi, bilimsel
metinlerin bolimlerinden ulasilabilecek bilgilere iliskin farkindalik olusturulmasi, alana 6zgi terimlerin oldugu

basit metinlerin de dikkate alinmasi sonucuna ulasiimistir.

Literatlrde arastirmanin dordiinci alt problemine iliskin ulasilan bulgulari destekleyen bazi verilerin oldugu
belirlenmistir. Demir (2017, s. 208), 6grencilerin akademik ortamlarda dort dil becerisinden en g¢ok yazma
becerisini kullanirken zorlandigini saptamistir. Ekmekgi’'nin (2017, s. 283) arastirmasina gore Ogrencilerin
yasadigl problemlerden biri akademik yazma cesitlerini (makale, bildiri, tez vb.) liretmek ve anlamaktir. Seyedi
(2019), yabanci dil olarak Turkce akademik yazma 6gretimi konulu arastirmasinda yabanci 6grencilerin dil
bilgisi, sozcikler ve terimler konusunda sorun yasadigini, 6grencilerin akademik dili kullanarak alicinin

beklentilerini karsilayabilecek diizeyde akici, diiz anlamli ve tutarli bicimde bir metin olusturmada giiglik
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cektiklerini belirlemistir. Belirtilen bulgular, bu arastirmada ulasilan lisans/lisansisti alana yonelik metin tirleri
¢alismasi, slre¢ ve tir temelli yazma uygulamalari, is birlikli ve bireysel yazma calismalarinin yapilmasi ve
arastirmaya dayali yazma oOdevleri verilerini desteklemektedir. Ayrica yazma becerisinin 6gretiminde
kullanilmasi igin katimcilarin 6nerdigi bilimsel makale, tez, bildiri, arastirma odevleri, 6zet, proje, tez onerisi,

poster bildiri ve deney raporu turleri ile akademik yazma yeterliklerinin gerekliligini ortaya koymaktadir.

Arastirmanin son alt bulgusunda; akademik okuma ve dinleme/izleme becerileriyle biitlnlesik olarak s6z varlig
O0gretiminin yapiimasi, farkh disiplinlerinin temel terimlerinin 6gretilmesi, cesitli s6z varligi 6grenme
stratejilerinin kullanilmasi, derlem tabanl akademik kelime listesinin olusturulmasi ve akademik kelimelerin
TOMER’lerde teknik kelimelerin béliimlerde &gretilmesi verileri belirlenmistir. Akademik séz varliginin
TOMER’lerde &gretilmesi, teknik kelimelerin béliimlerde &gretilmesi goriisii dikkat cekmektedir. Kendi alanina
yonelik heniiz higbir sey bilmeyen 6grencilere bolim dncesi teknik terimleri 6gretmek ve onlardan bu terimleri
kullanarak tretmelerini istemek bosa harcanmis zaman ve emek olabilir. Clinkii Demir’in (2020, s. 5) ifade ettigi
gibi “akademik metinler hicbir dilde ilgili alanin uzmani olmayanlarca 6ylesine anlasiimaz; akademik metinlerin

Uretimi gibi anlasilmasi da alanla ilgili belli bir bilgi birikimini gerektirir.”

ONERILER

1. Akademik dinleme/izleme dersi verecek 6greticiler akademik dil ve okuryazarlik becerilerine hakim
olmaldir. Kurslarda bolimlere 6zgu terimleri igeren basit metinler kullaniimali, akademik Tirkge ders
kitaplarinda not alma tekniklerine yer verilmeli ve akademik dinleme/izlemenin otantik oldugu
ortamlardan yararlaniimalidir.

2. Akademik Turkce dersi Ogreticisi akademik konusma etkinliklerini lisans/lisansistt siniflardaki
ihtiyaclara gore planlamalidir. Akademik sunum, tartisma becerileri i¢in otantik akademik konusma
ortamlarindan yararlanilmalidir.

3. Akademik okuma dersi verecek Ogreticiler akademik metinlerin yapisina hakim olmalidir. Cesitli
alanlardaki basit ortak terimler ile akademik metnin boliimlerini olusturan kavramlari bilinmelidir.
Akademik metinden hareketle 6zet olusturma, karsilastirma ve yorumlama galismalari yapiimahdir.

4. Uluslararasi 6grencilere akademik yazma 6gretiminde tir temelli ¢alismalar yapilmalidir. Turleri
olusturan boélimlerin nasil yazilacagl 0Ogretilmeli, akademik metinlerde sik kullanilan fiillere yer
verilmelidir (bk. Karagdl, 2018). Ayrica yazma becerisi butinlesik olarak okuma becerisiyle
bagdastiriimalidir.

5. Akademik sz varligi ve dil becerilerinin gelistirilmesi; akademik metin tlrleri ve 6zellikleri, metnin
bolimleri, akademik dil becerilerinin terimleri, akademik metinlerde karsilasilan dil bilgisi yapilari
temel alinarak yapilmalidir. Ancak bolimlere 6zgi teknik s6z varliginin 6gretilmesi zorunlu oldugunda
bu o6gretimin basit terimler {zerinden vyapilmasi ve TOMER’lerdeki 6greticilerin béliimlerdeki
uzmanlardan yardim almasi onerilmektedir. Ayrica Tiifekgioglu’nun (2018) yayimladigi sosyal bilimler

alaninin akademik ve teknik s6z varligi calismasi dikkate alinabilir.
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Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirlu ihlallerde sorumluluk yazarlara aittir. Zonguldak Biilent Ecevit
Universitesi insan Arastirmalari Etik Kurulundan 05.05.2021 tarihinde 38559 sayili belge ile gerekli izinler

alinmistir.

Yazar(lar)in Katki Orani Beyani: Bu arastirmada birinci yazar %50 ikinci yazar %50 oraninda katkida
bulunmustur. Bu arastirmada cikar catismasi teskil edebilecek herhangi bir durumun bulunmadig yazarlar

tarafindan beyan edilmektedir.
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