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ABSTRACT

This study aims to find out primary school teachers’ opinions about the use of cartoons and
animations in life science lesson. In accordance with this purpose, case study design from
qualitative research models is used. The research data are collected through group discussions in
five sessions. The data of the research, which uses criterion sampling from purposive sampling
methods, are elicited from 29 primary school teachers who currently teach life science lesson.
The data collected for the research are content-analyzed with Maxqda. Primary school teachers
are found to have been using cartoons and animations for various purposes such as to visualize
the subject, to enhance retention in students, to concretize the subject, to increase the attention
span, to enable knowledge transfer, to keep the teaching process up-to-date, to support the
teaching process, to provide a model and also as a method and technique. Primary school
teachers stated that cartoons and animations that are intended to be used in life sciences lesson
should feature special heroes and be attention-grabbing, thematic, eye-catching and intriguing in
addition to being suitable for the level of students, individual differences, multiple intelligence
theory, acquisitions, culture, reality and national notions. Primary school teachers stated that the
following points should be paid attention to when using cartoons and animations: messages
should be clear, content should be in line with the objectives and goals of the lesson and they
should be designed appropriately to give national and moral values as well. In this study, primary
school teachers drew attention to some aspects related to the use of cartoons and animations. In
this context, professional trainings can be organized for teachers in order to improve primary
school teachers’ competencies and skills in terms of using cartoons and animations.

Keywords: Animation, cartoons, life science, primary school teachers.
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INTRODUCTION

“Computer Assisted Instruction” models emerged as we started to use computers, which have become
indispensable in daily life over the time, in education. In these models, computers can be used as a
presentation tool to reinforce learning by giving the students new and unknown subjects or by reminding them
the subjects that they actually know (Katircioglu & Kazanci, 2003): 1). It can be said that computer-assisted
instruction contributes to the academic achievements of students in terms of concretizing abstract knowledge,
grabbing attention, and enhancing the retention of knowledge. Utilization of audiovisual tools, including
computers, in education are thought to be effective in improving the above-mentioned aspects. Widespread
use of audiovisual tools in our day has led to using listening skill together with watching skill, which ultimately
enriched the genres of children’s literature with cartoons/series where listening/watching skills are intensively
used (Bursali & Topguoglu Unal, 2015: 2). In this regard, it can be said that teachers may utilize cartoons,
animations and series when they are teaching many of the subjects. According to Kaya & Cengelci (2011: 3),
movies play a significant role in teaching the students historical, cultural, geographical, social and political
subjects related to individuals, societies or nations. These features of movies make it possible to use them in
lessons especially in social studies, life science, science and Turkish lesson. Furthermore, considering such
features of movies, it can be said that they can even support the socialization of individuals. Life science lesson
is one and also the first of the lessons that contribute to the socialization of individuals. The content of life
science lesson is created from social sciences, science, art, thoughts and values by taking into account
children’s opinions. It is the first lesson of the citizenship education program which on the grounds of collective
education intends to get students to know and recognize themselves, to make them better human beings in a
global world, a good national citizen and then a good world citizen (Tay, 2017: 6). Considering the acquisitions
of this lesson, it is thought that the cartoons and animations that children enjoy watching during the daily life

can be used in life sciences lesson.

A cartoon is a type of movie that is created for broadcasting in the digital world and often includes drawings,
characters and graphics animated by using various methods according to a script (scenario). Cartoons can be
grouped into two main categories such as 2D and 3D. They often illustrate the stories of fictional characters.
The most distinguishing aspect of cartoons from the other types of movies is the animating technique. Unlike
the movies, cartoons can be created from various objects such as pictures, caricatures and modeling. This
aspect of a cartoon distinguishes it from the other types of movies and prevents it blend in movies or other

films broadcasted on TV (Cizgi Film Sektorel Bilgilendirme Raporu, 2016: 3).

Cartoon (animation), whether it is produced as a commercial or for experimental purposes, is generally
regarded as a part or an extension of the art of humor. In particular, there are some productions that
intensively employ Turkish humor elements and discuss common intersection points. These projects are
generally based on Turkish culture and they communicate messages through cultural value judgements

(Ugarcan, 2010: 39). This makes it possible to use these cartoons in education. Prior to using cartoons for
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educational purposes, it is necessary to know their effects on children. As a matter of fact, in terms positive
effects on children, cartoons entertain, teach, support imagination, inform about the distant places, serve as a
model, help children get to know themselves, improve personality, support language development; offer
thinking, questioning and criticizing opportunities; make them happy by resting. On the other hand, cartoons
have some negative effects such as making children more prone to violent behaviors, diverging them from
reality, decreasing safe behaviors but increasing risky ones due to superstitions or elements that are

excessively violent, and screen addiction (Yaman, Bayburtlu, Tekir & Kirman, 2015: 261).

Animation is another educational tool that can be used with cartoons in the education of children. With the
broadest definition, animation can be defined as the art of animating or making the objects to appear moving
(Stephenson, 1973). The word animation stems from the Latin “animare” meaning to endow with a particular
spirit, enliven and change. The basic feature of animation is to enliven and to make a static object to appear

moving (Koéroglu, 2016: 18).

Animation is a technique that can be defined as basically changing the movement points in a static image and
photographing these successive image frames to make them appear moving by using analog or digital tools in
order to create an illusion in the visual perception of viewers (Kozan, 2015: 5). The core meaning of animation,
which has become a widely used genre in almost every type of visual media, is a kind of streaming visual media
that is produced by playing successive drawings, images or objects very fast in a sequence. Animations have
developed in line with the art of cinema and developing technology, and ultimately became a distinct branch of

art as it evolved into different genres (Goktepe, 2015: 53).

Animations, which are one of the most viewed and influential genres of movies, are indeed not only for
children but also for teenagers and adults (Glungor, 2015: 2). Considering the standpoint of students, it can be
said that subjects taught with animations motivate students more and vivify them by making the lessons more
entertaining (Dasdemir & Doymus, 2012: 35). Furthermore, animations, which are regarded as an art, an
industry and a field of education, are one of the most effective means of mass media and propaganda. They are
influential on raising new generations, transferring cultural values to next generations, giving a new
perspective, enhancing the culture of art and aesthetic pleasures (Animasyon Sektorl Raporu [ASR], 2017: 23).
Animations as a medium of education and entertainment, offer a new framework for the development of

children particularly in terms of educational process and behavioral development.

In an environment where new technologies make significant improvements and contributions to education,
animations or different genres of movies are not only attractive and entertaining but they also enhance
retention. When students are offered motivating activities that enable learning while having fun, the classroom
atmosphere positively changes, which leads to positive experiences and impressions. Based on these
arguements, it can be said that animation movies, which are extremely effective in terms of education, should
not be considered only as spare-time and entertainment productions. Children look up to the heroes featuring

in movies as role models. In this way, movies support children to acquire primary and the most basic values
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such as solidarity, helping each other, struggling, tolerance and goodness. In this context, according to Kdsker
(2005), the use of cartoons or animations as an educational material increases success of students, improve
their creativity, support them to acquire new knowledge and self-expression skills. Because of this and many
other similar reasons, it can be argued that cartoons and animations should be used in life science lesson.
Teachers’ level of knowledge, attitudes, thoughts and awareness of the cartoons and animations have an
important effect on the use of cartoons and animations in life science lesson. In this regard, knowing the
primary school teachers’ view point may be important. For this reason, this research intends to determine
primary school teachers’ views regarding the features, their purpose of use, the points to be considered in their
use, and suggestions regarding the cartoons and animations. In this way, the importance of using cartoons and
animations in life science education is depicted from the standpoint of primary school teachers. The starting
point of this study is the fact that there aren’t any studies in the literature reviewing neither cartoons and
animations from the standpoint of primary school teachers nor the opinions of primary school teachers about
the use of cartoons of animations in life science education. Therefore, this research is expected to fill the lack

of such a study.

When the literature is reviewed, it is seen that within the context of social studies lesson, studies have
reviewed the effects of cartoons on students’ achievements (Eker & Karadeniz, 2014; Orug & Teymuroglu,
2011; Ozer, 2012; Orug & Teymuroglu, 2016; Al-Rabaani & Al-Aamri, 2017), pre-service teachers’ opinions
about using the movies (Kaya & Cengelci, 2011) and the effect of school and teacher themed movies on pre-
service teachers’ professional attitudes and perceived self-efficacy (Kaskaya, Unlii, Akar & Sagirl, 2011).
Additionally, there are studies (Keogh & Naylor, 1999; Dalacosta, Kamariotaki-Paparrigopoulou, Palyvos &
Spyrellis, 2009; Rosen, 2009; Dasdemir & Doymus, 2012; Polk, 2013; Islam, Ahmed, Islam & Shamsuddin, 2014)
reviewing the effects of cartoons and animations on students’ achievements, retention of knowledge and
scientific process skills within the context of science education. It is also determined that, regarding the Turkish
education, there are studies reviewing the effects of cartoons on students’ vocabulary knowledge and language
learning (Abuzahra, Farrah & Zalloum, 2018; Rule & Auge, 2005; Bursali & Topcuoglu Unal, 2015). It is also seen
that students’ opinions about the cartoons and animations in life science lesson (Tay, Bas & Aslan, 2018), and
the effect of media-supported teaching on academic achievements and retention (Bitiin Kar & Elma, 2017)
have been studied. From this point of view, it is seen that there is only one study that reviews life science
lesson, cartoons and animations together. This study is expected to contribute to the literature of life science
lesson, cartoons and animations. The results that will be obtained related to cartoons and animations from this
study regarding the life science lesson are expected to add to life science education and the use of cartoons
and animations in life science lesson. These results are expected to serve as a resource for primary school
teachers to use cartoons and animations in life science lesson. In order to achieve this goal, answers the

following questions have been sought:

1. Why do you use cartoons and animations in life science lesson?

2. What features do you think that cartoons and animations should have?
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3. What are the important points that should be considered when using cartoons and animations in life science
lesson?

4. What are your suggestions regarding the use of cartoons and animations in life science lesson?

METHOD

This study is conducted in accordance with case study design from qualitative research models. Shram (2006)
remarks that “even though you think case study is a method of conceptualizing or summarizing the social
behaviors of human beings, indeed the strategic importance of case study is hidden in its ability to draw
attention to what you can learn from one single case.” and suggests focusing on the complexity of this case, its
uniqueness and its relations with the social context that it is a part of (as cited in Glesne, 2012: 31). In this
study, cartoons and animations are dealt with as a case within the context of life science lesson, and it is
reviewed within the context of primary school teachers’ opinions about cartoons and animations. The data are

collected through group discussions in accordance with qualitative research rules.

Sampling Group of the Study

Criterion sampling from purposeful sampling methods is used in accordance with research design and the
nature of research topic. Accordingly, sampling group consists of primary school teachers who currently teach
1st, 2nd, and 3rd grade levels. The study group of the research consists of 29 primary school teachers working
in the spring semester of the 2018-2019 academic year of in the center of Kirsehir city. Demographic details of

the primary school teachers in the sampling group are listed in Table 1.

Table 1. Years of seniority, Gender and School Type of Primary School Teachers in the Sampling

Years of Service Gender School Type 5 Total
State School Private School

6 to 10 years Women 1 - 1
Women 1 - 1
11 to 10 years Men 1 ) 1
Women 1 - 1
16 to 10 years Men 1 i 1
21 years and more Women / 3 10
Men 12 2 14
Women 10 3 13
Total Men 14 2 16
Total 24 5 29

44,8% and 55,2% of the sampling are female teachers and male teachers, respectively. In terms of years of
seniority, a great majority of the primary school teachers (82,8%) that participated in the research have 21
years of service and more. However, it is seen that each two of four teachers have 11-15 and 16-20 years of
service, respectively, and one teacher has 6-10 years of service. Five of the primary school teachers work at

private schools while 24 of them work at state schools.
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Research Process

This research is designed and conducted in accordance with the steps of discussions since the data are
collected through focus group discussions. According to Kaya & Cengelci (2016: 160) focus group discussions

consist of 7 interrelated steps. These steps and activities carried out during these steps are as follows.

1. Reviewing the Purpose of the Research in Terms of The Method to Be Used: Qualitative research methods
are preferred when the purpose of a research requires an in-depth review of a limited case. Focus group
discussions from qualitative research methods have more positive aspects than the interview method, which
makes it possible to reach groups of 6-8 at once (Yildirnm & Simsek, 2016: 161). Since this research intends to
determine primary school teachers’ opinions about the use of cartoons and animations in life science lesson,
the focus group discussion that has more positive aspects is preferred, and 5 sessions of focus group

discussions were made. Four of these discussions involved 6 teachers while one discussion involved 5 teachers.

2. Developing Focus Group Discussion Questions Based on Research Questions: Focus group discussion
questions are prepared on the grounds of the research questions. The literature related to cartoons and
animations are reviewed and a question form comprising 4 questions is developed. This form has been
submitted to 5 academicians from Kirsehir Ahi Evran University (3), Gazi University (1) and Mugla Sitki Kogman
(1) University for their suggestions and to be evaluated as “suitable (2)”, “can be used after making changes
(1)”, “not suitable (0)”. Evaluations of experts are compared with their own categories and free-marginal kappa
coefficient is calculated as 0.92. Since this value is above 0.70, it shows that the level of agreement between

the evaluators is adequate. However, the questions have been corrected in the light of the experts’ suggestions

in terms of statement.

3. Planning the Venue and Technology: This research is conducted at two manager’s offices, two teachers’
lounge and one meeting room, at 5 different schools, all of which were highly comfortable, adequately
illuminated, noise-free and spacious. These discussions were recorded with a high-end video recorder that has
a high image quality and with a voice recorder. Each focus group discussion lasted approximately 1 and half an
hour to 2 hours. According to Patton (2018: 385), focus group discussions usually last 1 to 2 hours. Therefore, it
can be said that the focus group discussions in this research lasted within the time interval specified in the

literature.

4. Pilot-Testing of the Whole Process: A pilot-testing has been made with the participation of a group of 6.
Discussion questions and the environment is checked out and necessary improvements and changes were

made to provide a basis for the next discussions.

5. Selecting and Inviting the Participants: The number of participants has been determined considering the

purpose of the research. The details about the participants are listed in the Sampling Group of the Study
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section. The participants were informed about the purpose, venue, date and time of the discussion before

being invited to the discussion.

6. Qualifications of the Moderator and Carrying out Discussions: Glesne (2012: 177) remarked that “for the
focus group discussions, researchers should have facilitator or moderator qualifications, recording these
sessions could be challenging, trying to take notes and at the same time trying to moderate could be very
difficult during discussion sessions that are not moderated by the participants”. In this research, the first three
focus group discussions were moderated by the advisor academic lecturers, while the last two ones were

moderated by a researcher (thesis student) who was known to have adequate experience.

7. Processing and Analysis of the Data: In this step, auditory data recorded on the video recorder were
carefully converted to text. The data that were obtained with this method were analyzed with Maxgda 12
software. Content analysis consists of four steps (Yildirnm & Simsek, 2016: 243). The following steps were

followed in the analysis of the research data.

A) Coding the Data: In this step, the data that were obtained through focus group discussions and imported to
Maxqgda 12 software were coded. Three approaches were used for coding purposes. According to Bilgin (2006:
14), identifying the categories as messages are reviewed and processed is called open approach. In this context,
the features of the analysis units were determined by repeatedly scanning the statements of the teachers.

B) Forming the Themes: Considering the codes that were identified in the first step have common points, they
are merged under the themes.

C) Arrangement of Codes and Themes: The codes that were created in the first and second steps were arranged

and finalized in this step. Below are the examples of the codes and themes made with Maxqda 12 software.
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The first and second researchers created separate codes and themes. The categories of analysis units created
by the researchers were compared with their own categories. Through this comparison, the number of
agreements and disagreements were determined and the reliability of the codes and themes were calculated
with Miles and Huberman’s (1994) formula (Reliability= agreements/agreements + disagreements). The
procedures related to the themes and the codes that were generated from the answers of questions are listed

in the Table 2.

Table 2. The Procedures Related to the Codes and Themes

1. Number of 2. Number of e -
. . Reliability coefficient
categories created  categories created by Procedure .
of the categories
by the researcher the researcher
Question 1 16 17 Features improved 0.94
Question 2 20 18 Two categories dlstrlb_uted to 0.90
the other categories
Question 3 25 27 Features improved 0.93
Question 4 8 3 Accepted without making any 1.00
changes
The mean of reliability coefficient of the categories 0.94
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In Table 2, the coefficients of concordance (0.94; 0.90; 0.93; 1.00) that were calculated indicate that the
categories are highly reliable. Considering the general average (0.94), it is seen that the categories can be used

with high reliability according to the coefficients of concordance.

D) Identification and Interpretation of the findings: In this step, the findings are presented through frequency
charts and tables which were produced with Maxgda 12 software and quotations from participants were
included to support the researcher’s interpretations. These quotations are presented by coding the documents
with notations, for example “S-M-Ali” or “P-W-Kadriye”. The first letter in the notation indicates whether the
teacher works at a state school (S) or a private school (P), while the second letter “W” or “M” in the notation

indicates the gender of the teacher. The names in the notations are pseudonyms.

FINDINGS

Primary school teachers’ opinions about the purpose of using cartoons and animations in the Life Studies

lesson are presented in Table 3.

Table 3. Primary School Teachers’ Opinions About the Purpose of Using Cartoons and Animations in Life
Science Lesson

Cartoons and animations/Intended purpose f
To visualize the subject 28
To enhance retention 27
To concretize the subject 20
To draw attention 15

To increase attention span 2
To enable knowledge transfer 15
To keep the teaching process up-to-date 11
To support the teaching 10
To use as a method and technique

Cliffhanger technique 2

Creating a sample case 8
To form a model 9
To teach the values and morals 7
To develop skills

To develop observation skills 1

To develop critical thinking skills 1

To develop empathy skills 4
To improve readiness and prior knowledge 6
To improve the imaginary world of children 4
To reinforce 4
To storify 2
To make innovations in teaching 1
To make behavior changes 1

Total 178

In Table 3, it is seen that primary school teachers’ opinions about the purpose of using cartoons and animations
in life science lesson are grouped into 17 categories. Among these categories, “to visualize the subject” is the
most stated category with 28 times. This category is followed by “to enhance retention”, “to concretize the

»n

subject”, “to draw attention” and “to enable knowledge transfer” which were stated 27, 20, 17 and 15 times,
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respectively. “To make innovations in education” and “to make behavior changes” are the least stated
categories, once each. Below are the examples of primary school teachers’ opinions:

S-M-Cavit: “Children's primary sense organ of learning are the eyes. Cartoons and animations are visual as
well.”

S-M-Ekrem: “Retention is essential in life science lesson. They are effective in terms of being a role model and
improving retention.”

S-W-Deniz: “They make the subject concrete. They directly show the places that we can’t visualize in children’s
mind.”

S-W-Leyla: “We can draw children’s attention when we teach with animations. We can even involve the
children that are disengaged.”

S-M-Osman: “They increase the attention span.”

S-M-Emre: “They enable transferring the knowledge.”

S-W-Melek: “Only to draw attention or for repetition, not for the whole lesson.”

S-M-Bekir: Animations should be used as a sample case and “Children should not see the whole animation; it
must be paused at certain points, and they should be asked ‘what would you do if you were in the shoes of the
character?’ Is there any wrong behavior?

S-M-Bekir: “As also stated by my friend, children learn from movies in the daily life. They do the same things.
Children look up to them.”

S-M-Osman: “They facilitate finding their character. They also facilitate teaching the values.”

S-M-Cavit: “They should be used to activate prior knowledge.”

S-M-Orhan: “Children’s observation skills improve, too.”

S-M-Orhan: “l use animations for inquiry-based education purposes.”

S-M-Orhan: “Children improve their imaginary world.”

S-M-Erdal: “We reinforce. It becomes more permanent.”

Primary school teachers’ opinions about the features of the cartoons and animations to be used in Life Studies

lesson are presented in Figure 1.
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Attention-grabbing (22)

) ) ) Shouldn't be used alone (3)
Suitable in terms of multiple

intelligence (7)
Shouldn't be used too often (7)
Suitable for the immediate surrounding of the

students (2)

Realistic in terms of daily life (2)

Suitable in terms of acquisitions (7) '

New {3)\
‘Features of the Cartoons and Sympathetic (2)
¢ . Antmations to be Used in Life
erve as a negative example (2) )
Science Lesson

Suitable in terms of individual differences (7)

National (1) \

Intriguing (2) Thematic (8)

Suitable in terms of culture (2)

Suitable for the level of students (7)
()

N Realistic (1) Interesting (8)
Shouldn't be long (4) Serve both as a positive and negative example(2)

Figure 1. Primary School Teachers’ Opinions About the Features of the Cartoons and Animations to be Used in
Life Science Lesson

Primary school teachers’ opinions about the features that cartoons and animations should have are grouped
into 18 categories. Among these categories, “attention-grabbing” is the most stated one with 22 times. It is

”»

seen that this category is followed by the categories “suitable for the level of students”, “should feature special
heroes”, “should be thematic” and “attention-grabbing” which were stated 11, 8, 7 and 7 times, respectively,
and also “should be suitable for individual differences”, “shouldn’t be used too often”, “should be in
accordance with the acquisitions” and “should be suitable in terms of multiple intelligence”. “Should be
suitable in terms of culture” stated twice, “should be national and domestic” and “should be realistic” are the

least stated categories, once each. Below are the examples of primary school teachers’ opinions:

P-M-Kadir: “They draw students’ attention and can easily enter into their world. Children’s world is colorful, not
black and white.”

S-M-Fikret: “... They should be suitable for the level of the children in order for them to learn the subjects.”
S-W-Demet: “They get bored even while teaching with animations. Therefore, length of animations should be
limited. In other words, they shouldn’t last too long. They should give the subject and the things in a certain
duration.”

S-M-Osman: “The heroes created are very important.”
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P-M-Kadir: “Cartoons must be sympathetic like Keloglan.”

S-W-Ayse: “They will be produced considering the individual differences. In other words, they will be appealing
to everyone from bottom to the top.”

S-M-Cavit: “Cartoons and animations should be given through storification. They should not give only the rules
that they set. They should be given through storification. Children have different types of intelligence.”
S-M-Osman: “Too much use of animations in every lesson may not be attention-grabbing. They can be used in
teaching some subjects of life science lesson but using them in all subjects will not be appealing.”

S-W-Deniz: “They should be used at the right time with the right duration.”

S-M-Osman: “Animations should not be outdated. Cartoons should be up-to-date.”

P-W-Kadriye: “We can get the opportunity to show the negative things as well. | mean going from negative to
positive. Even sometimes from positive to negative.”

S-M-Fikret: “In terms of retention, they should be from the immediate surrounding of students.”

S-M-Orhan: “Cartoons should give positive behaviors as well as negative ones.”

S-M-Ahmet: “They should be free of slang words and the language should be soft, warm and suitable for our
culture.”

Primary school teachers’ opinions about the important points that should be paid attention to when using

cartoons and animations in Life Studies lesson are presented in Table 4.

Table 4. Primary School Teachers’ Opinions About the Important Points That Should Be Paid Attention to When
Using Cartoons and Animations in Life Science Lesson

In terms of important points that should paid attention to when using, cartoons and animations should be: f
Clear in terms of messages given 23
In line with the objectives with regards to content 19
Neither too short nor too long 18
Suitable for the level of students 17
Suitable in terms of acquisitions 16
Suitable in terms of national and moral values 13
Featuring characters that are chosen carefully 12
Suitable for the imaginary world of students 11
Containing values 11
Cheerful and funny 10
Paused and resumed time to time to involve students 10
Suitable for a child 10
Providing suitable role models for children 9
Used partially, not during the whole lesson 8
Attention-grabbing 7
Suitable in terms of subject and duration 6
Soft and kind in terms of language tone, there shouldn’t be slang words 5
Fostering the accurate and effective use of Turkish language 4
Didactic 3
Satisfactory in terms of volume level and image quality 3
Watched by the teachers prior to the lessons 2
Evaluated at the end 2
Establishing equality of opportunity 1
Informative 1
Able to give multiple acquisitions correctly 1
Suitable in terms of social rules 1
Engaging 1
Total 224
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Teachers who stated that they didn’t use cartoons and animations also expressed their opinions about this
question. When giving the frequency of the opinions, the codes that they repeated were taken into account.
Table 4 indicates that primary school teachers’ opinions about the important points that should be paid
attention to when using cartoons and animations in life science lesson are grouped into 27 categories. Among
these categories, “The messages should be clear” is the most stated one with 23 times. This is followed by
“Content should be in line with the objectives and goals of the lesson”, “Duration should be neither too short
nor too long”, “They must be suitable for the level of students”, “They should be in accordance with the
acquisitions”, “They should be suitable in terms of national and moral values”, “Characters should be chosen
specially”, “They should be suitable for the learner’s imaginary world” and “They should be based on the
values” categories which were stated 19, 18, 17, 16, 13, 12, 11 and 11 times, respectively. “They should
establish equality of opportunity”, “They should be informative”, “They should be able to give multiple

acquisitions correctly”, “They should be suitable in terms of social rules” and “They should be engaging” are the

least stated categories, once each. Below are the examples of primary school teachers’ opinions:

P-W-Sevda: “First of all, the messages should be clear.”

P-W-Kadriye: “The messages should be chosen carefully.”

S-M-Ahmet: “They should be suitable in terms of objectives, goals and acquisitions.”

S-M-Cavit: “They should be short and concise. They should be in line with the duration and acquisitions.”
S-M-Omer: “They shouldn’t be long. They should be able to give messages quickly.”

S-M-Mahmut: “Level of students. If it is boring for me then it means it will be only too boring for the students.
They shouldn’t overwhelm students”

S-M-Erdal: “We should be cautious that they are suitable in terms of national and moral values as well.”
S-M-Ahmet: “They should be suitable in terms of our national and cultural values.”

S-M-Bekir: “They should be national and domestic. They should be domestic and culturally suitable.”
S-M-Orhan: “They should be suitable for the imaginary world of students.”

P-M-Kadir: “It draws their attention and can easily enter into their world. Children’s world is colorful, not black
and white.”

S-W-Mehtap: We can pause and ‘ask what will happen next?’ You will have activated their thoughts.”
S-W-Mehtap: They should be suitable for a child.”

S-W-Melek: “They should be produced in a way to give positive behaviors”

S-W-Demet: “We should not rely on only animations during the lessons.”

S-M-Osman: “They should be attention-grabbing for children”

S-M-Ahmet: “They should have a soft and kind language, there shouldn’t be slang words”

S-W-Leyla: Language matters”

S-M-Osman: “In this age of computers, they should support using Turkish correctly and effectively.”

S-M-Ahmet: “Sound level and quality, and image quality”
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S-M-Ahmet: “We must watch the animations prior to the lesson just like we have to prepare materials to get
ready for the lesson.

P-M-Hasan: “There should be an evaluation part. If you are teaching something, then there should be a follow-
up evaluation part. Did they understand what they watched or listened? We watched but to extent have we
achieved the goals? “There should be evaluation questions.”

S-M-Erdal: “They should be suitable in terms of social rules”

S-M-Emre: “They should be engaging”

Primary school teachers’ suggestions related to the use of cartoons and animations in Life Studies lesson are

presented in Figure 2.

Cartoons and animations should be

produced in accordance with the

acquisitions (1)
Animations should be prepared by Infrastructure issues at schools
experts (3) should be solved (8)

Parents should be educated about » Suggestions About the Use of Cartoons

L Animations should be suitable for
cartoons and animations (1)

And Animations in Life Science Lesson re-watching (1)

The Ministry of Education should prepare cartoons They Sh_OUId be Watfhe_d after the
and animations on Life Science lesson (9) instructions and objectives are
 J explained (2)

Animations should be prepared
considering the level of students(1)

Figure 2. Primary School Teachers’ Suggestions Related to the Use of Cartoons and Animations in Life Science

Lesson

Teachers who stated that they didn’t use cartoons and animations also expressed their opinions about this
question. When giving the frequency of the opinions, the codes that they repeated were taken into account.
Figure 2 indicates that primary school teachers’ suggestions related to the use of cartoons and animations in
life science lesson are grouped into 8 categories. Among these categories, “The Ministry of Education should
provide us with educational CD’s for life science lesson” is the most stated category with 9 times. This is
followed by the categories “Inefficiency issues related to the infrastructure of schools must be solved”,
“Animations should be designed by experts”, “Instructions and objectives should be explained prior to viewing”
which were stated 8, 3 and 2 times, respectively. “Parents should be educated on the use of cartoons and
animations”, “Cartoons and animations should be designed in accordance with the acquisitions”, “Animations
should suitable in terms of the levels of students”, “Animations should be suitable for re-watching” categories

are the least stated categories, once each. Below are the examples of primary school teachers’ opinions:
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S-M-Erdal: “I think, using CDs and other video resources rather than books in life science lesson and in all other
lessons can be more effective.”

S-M-Omer: “| think they are very beneficial. However, there are some issues. The ministry of education should
provide projectors, smart boards and a robust Internet network.”

S-M-Ahmet: “Those companies or people who produce these animations must be expert in this field.”

S-M-Ali: “1 think that instructions and objectives should be given in order to raise an awareness, so that users
and viewers will know what they should focus on.”

P-M-Hasan: “Parents should be educated on which cartoons are good or bad, so that children can watch these
cartoons in a controlled way.”

S-M-Ahmet: “They should be adjusted in accordance with the level of children.”

S-M-Ahmet: “They should be kept digitally stored. Children should be able to watch them any time they want.”
CONCLUSION and DISCUSSION

Considering the opinions of primary school teachers’ about the use of cartoons and animations in life science
lesson, it is concluded that cartoons and animations can be used in life science lesson for the following

purposes. These purposes are as follows:

e To visualize the subject
e To enhance retention
e To concretize the subject
e Todraw attention
e Toincrease attention span
e To enable knowledge transfer
e To keep the teaching process up-to-date
e To support teaching
e To use as a method and technique (Cliffhanger; Creating a sample case)
e Toforma model
e Toteach the values and morals
e To develop skills (to develop observation, critical thinking and empathy skills)
e Toimprove readiness and prior knowledge
e Toimprove the imaginary world of children
e Toreinforce
e To storify
e To make innovations in teaching
e To make behavior changes
It is found that among the above-mentioned objectives “to visualize the subject”, “to enhance retention”, “to

concretize the subject” and “to draw attention” are the most stated ones. Based on these objectives, it can be
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said that with the use of cartoons and animations in life science lesson primary school teachers draw the
students’ attention by visualizing the subject and enhance retention by concretizing the subject. Relevant
studies in the literature suggest that as a symbolic tool, cartoons are purely visual by nature and they affect
children with the embedded content, narrations and behaviors, communicated message, color and with the
way they present the subject (Arikan, 2001: 25; Od, 2013: 506). Furthermore, the art of cartoons benefits from
both visual and auditory components together. The set of images deals with the visual aspect of the message
or the situation that are intended to be delivered, which is in the meantime supported by music to enhance the
sense of reality (imik, 2011: 4). It is seen that these aspects of cartoons are effective in terms of drawing the
attention of children and that primary school teachers depicted this situation in accordance with the literature.
For example, the statements “It draws attention and increases the attention span” and “Children watch visually
presented things more attentively” made by the teachers coded as S-M-Osman and S-W-Emel, respectively, are
in line with the literature in terms of cartoon and animations’ feature of drawing attention. Additionally, Yagl
(2013: 12) lists the contributions of cartoons to the development and education process of children and
emphasizes that visual and auditory components in cartoons improve the efficiency of learning in children. In
other words, an efficient learning can be achieved through the visual and auditory aspects of cartoons and
animations as they appeal to more sense organs. The following statements “Retention is essential in life
science lesson. They are efficient in modeling and retention.”, “They can enable transferring the information to
the long-term memory.”, “Of course teaching in this way would be more efficient in terms of retention. I'm
positive about them as long as they are related with the subject. They are great.” made by the teachers S-M-
Ekrem, S-M-Burhan and S-W-Sevil, respectively, highlight the efficiency of cartoons and animations in terms of

enhancing retention.

According to Guler (1989: 169), cartoons enhance learning in children by giving the abstract concepts in a
concrete way. The teachers that participated in the research expressed this fact through statements such as
“They concretize the abstract concepts” (The teacher coded as S-M-Emre). In the literature it is suggested that
seeing accounts for 83% of a human being’s learning process and information created with visual arrangements
would be more effective (Kaba, 1992: 4). It is also suggested that cartoons can empower gaining skills in
children since it is an active perception process that activates seeing, awareness (development of visual
awareness) and clarification of everything visual; and they can serve for the goals of the art education (Alan,
2009: 233). The teacher coded as S-M-Cavid, like many of the primary school teachers participating in the
research, stated “Eyes are children’s primary sense of learning. Cartoons and animations are visual” and he
emphasized that subjects in life science lesson can be concretized through cartoons and animations, and they

are effective in enhancing the retention.

In the light of the primary school teachers’ opinions about the features of cartoons and animations to be used
in life science lesson, it can be concluded that cartoons and animations that are intended to be used in life

science lesson should have the following features:
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e Attention-grabbing

e Suitable for the level of students

e Shouldn’t be long

e  Featuring special heroes (there should be multiple heroes, these heroes should be real and

sympathetic)

e Thematic

e Interesting

e Suitable for individual differences

e Suitable in terms of multiple intelligence

e Suitable in terms of acquisitions

e Shouldn’t be used too often

e Shouldn’t be used alone

e New

e [ntriguing

e Suitable for the immediate surrounding of the students

e Serve both as a positive and negative example

e Suitable in terms of culture

e Reasonable in terms of daily life

e National
The findings of the research indicate that primary school teachers emphasize the “attention-grabbing” feature
from the above-mentioned features. According to Celik (2015: 82), movies and cartoons are attention grabbing
and entertaining in addition to their significant contribution to permanent learning. It is a fact that students are
not always introduced motivational activities that offer having fun while learning and learning while having fun.
Therefore, they are always happy to do any activity that prevents them from getting bored. “It draws their
attention and can easily enter into their world. Children’s world is colorful, not black and white” statements
made by the teacher coded as P-M-Kadir emphasize the attention-grabbing aspect of cartoons and animations.
In this context, it can be said that the relevant literature and primary school teachers’ thoughts are consistent
with each other, animations and cartoons have a strong influence on the attention of children (Dalacosta,
Kamariotaki-Paparrigopoulou, Palyvos & Spyrellis, 2009; Eker & Karadeniz, 2014; Kleeman, 2006; Islam, Ahmet,
Islam & Shamsuddin, 2014).

According to primary school teachers, cartoons and animations that will be used in life science lesson “should
be suitable for the level of students” and “attention-grabbing”. According to Yagh (2013: 12), films for children

should be selected carefully considering their age, interests and expectations.

Primary school teachers remarked that cartoons and animations that will be used in life science lesson should

feature special heroes. For instance, the teachers coded as S-M-Osman and S-M-Cavid emphasized this with
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their following statements “The heroes created are very important” and “Characters should be chosen
carefully”, respectively. Gilden (2015: 9) remarked that if cartoons feature attention-grabbing, interesting and
successful characters the objective of social learning can be achieved, while Giiler (1989: 175) argues that the
reason why children watch cartoons is that cartoons are cognitive, emotional and they appeal to children’s
behaviors and children can easily identify with the heroes in the cartoons. In a study carried out with school
children, Eskandari (2007: 121) emphasized that 91% of boys and 80% of girls look up to the heroes in cartoons,
and a great majority of parents (parents of 81% of boys, parents o 76% of girls) stated that cartoons influenced
the life style of their children. Additionally, there are studies arguing that children look up to the heroes in
cartoons, they pattern the behaviors and style of speaking of these heroes, they identify with these heroes,
they can learn on their own volition with the heroes in cartoons or with other renowned heroes when some
humor and witty remarks added, children are often happy to watch cartoons, watching cartoons and modeling
the heroes in cartoons have positive effects on children, children identify with the heroes of the same gender
and they attribute positive meanings to these heroes, and art has been an art that presents a different world to
the viewers (Celenk, 1995: 58; Can, 1995: 5-6; Orug, Tecim & Ozyiirek, 2011: 316; Yiicel, 2015: 128; Celik, 2015:
8). It is seen that the necessity that cartoons used in life science lesson should feature special heroes is

supported by the relevant literature.

The primary school teachers that participated in the research emphasized that cartoons and animations used in
life science lesson should be national. For example, the primary school teach coded as S-M-Osman stated that
“Cartoons should be up-to-date and national”. In this context, while listing the contributions of cartoons to the
development and education of children, Yaglh (2013: 12) emphasized that cartoons and animations enrich
children’s individual perspective on life and help them learn universal and national values with fun. According
to Kéroglu (2016: 25), cartoons, which are rich in visual and auditory elements by nature, improve children’s
speaking, listening and comprehension skills, and lead to positive changes in behaviors. It also facilitates
learning concepts, national and moral values that are difficult to learn for children. In this context, it can be said
that the arguments in the literature that cartoons and animations should be national and domestic are

congruent with the primary school teachers’ thoughts.

With regards to features of cartoons and animations to be used in life science lesson, the primary school
teachers stated that cartoons and animations should be suitable in terms of culture. Some studies in the
relevant literature suggest that cartoons are important products of the popular culture; children from all ages
enjoy watching cartoons; beyond being used as a presentation of information, cartoons can be used as an
efficient instrument in acculturation which is very important in terms of social structure; cartoons featuring
tolerance and love which reflect our culture, have a positive impact on primary school children’s education
thanks to their visual and auditory aspects; cartoons have an important role in transferring the cultural values
to new generations, giving children and youth a perspective, enriching the culture of art and aesthetic
pleasures (as cited in Kramer, 2004: Birkdk, 2008: 4; Alan, 2009: 16- 233; ASR, 2017: 23). Tiirkmen (2012: 152)

argues that cartoon characters using the idioms and proverbs properly can raise an awareness in viewers about
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the existence and meaning of such idioms and proverbs as well as where and how to use them accurately. To
benefit from this great capacity of cartoons, even as a minor step, there is a great need for cartoons containing
Turkish cultural codes. In this respect, the primary school teacher coded as S-M-Ahmet highlighted this need

with his statement “.....they should be suitable for our culture”.

According to primary school teachers, one of the features that cartoons and animations should have is that
they should serve both as a positive and negative example. For instance, regarding the subject, the teachers
coded as S-M-Bekir and S-M-Orhan stated that “Cartoons should deal with the subject from a positive and a
negative view point” and “Cartoons should give positive behaviors as well as negative ones”, respectively. Gller
(1989: 169) remarked that television, which is regarded as one of the most efficient appliances that affect the
human behavior in the education process starting with birth, accounts for a significant part of children’s
interaction in their learning process; this process includes the period in which personality development and
learning begins; cartoons are a kind of programs that children are exposed to in this process; the main
intention in these movies is to teach whether they cause a positive or negative effect. Similarly, Eskandari
(2007: 2) argued that television has many positive and negative effects on children’s development and
education. In the context of these statements, it can be inferred that cartoons and animations already have
both positive and negative examples together. Having a positive or negative example can arise an opinion that
it is necessary when considered educationally. Because it may be not easy to explain the positive and to reveal
its value without the negative. In this regard, the statement of teachers that cartoons and animations should

have both positive and negative examples is congruent with the relevant definitions.

According to the primary school teachers’ statements about the important points and features that should be
paid attention to while using cartoons and animations in life science lesson, animations and cartoons should

be:

e  Clearin terms of messages given

e Inline with the objectives with regards to content
e Neither too short nor too long

e Suitable for the level of students

e Suitable in terms of acquisitions

e Suitable in terms of national and moral values

e  Featuring characters that are chosen carefully

e  Suitable for the imaginary world of students

e Containing values

e Cheerful and funny

e  Paused and resumed time to time to involve students
e Suitable for a child

e  Providing suitable role models for children
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e  Used partially, not during the whole lesson

e Attention-grabbing

e Suitable in terms of subject and duration

e Soft and kind in terms of language tone, there shouldn’t be slang words

e  Fostering the accurate and effective use of Turkish language

e Didactic

e  Satisfactory in terms of volume level and image quality

e  Watched by the teachers prior to the lessons

e Evaluated at the end

e  Establishing equality of opportunity

e Informative

e Able to give multiple acquisitions correctly

e Suitable in terms of social rules

e Engaging
According to the statements above made by the primary school teachers, cartoons and animations should be
didactic, informative, role model and have specially selected characters. Adak Ozdemir and Ramazan (2012:
160) and Bayindir (2015: 3) argue that cartoons for children should be chosen carefully considering the
academic and social development of children and that they should be didactic, informative, guiding, supporting
personality development and serving as role models. Cartoons usually features relationships between good-
bad and strong-weak; events are not presented realistically; there is a symbolic narration in terms of events,
characters, time and place. It is the characters that make cartoons sympathetic. In this regard, cartoons should
be designed and produced carefully considering certain pedagogical goals. So, children may be expected to
enjoy and learn from the educational content while certain educational messages are being given by these
characters. In this context, it can be said that the features suggested by primary school teachers related to

cartoons and animations are congruent with the relevant literature.

The primary school teachers that participated in the research suggested that the messages in cartoons and
animations should be clear. Children’s tendency to identify with the person or people that they look up to is of
great importance in terms of their personality development. Therefore, the cartoons that children watch may
cause significant consequences for them (Yetim & Sarigam, 2016). Cartoons are streamed on many TV channels
without being checked in terms of their benefits and harms. The content of the programs watched by children
should be investigated and issues that could cause negative effects should be eliminated. Such programs are
harmful for the education of children if the aspects above are not considered seriously (Kosker, 2005: 2). In this
regard, Celenek (1995: 62) emphasized that despite its positive and negative effects, watching television is
irreplaceable for children but parents can ensure their children watch quality productions if they observe their

children’s television habits.
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According to the statements made by the primary school teachers, content of animations and cartoons should
be based on values. According to Yagl (2013: 12), films for children should be selected carefully considering
their age, interests and expectations. Content of cartoons should be selected from educational and positive
topics such as love of family, exploring the nature and animals, philanthropy, goodness, truth, peace and

tolerance.

According to the primary school teachers’ suggestions about the use of cartoons and animations in life science

lesson, teachers’ suggestions about the cartoons and animations are as follows:

e The Ministry of Education should prepare cartoons and animations on Life Science lesson

e Infrastructure issues at schools should be solved

e Animations should be prepared by experts

e They should be watched after the instructions and objectives are explained

e Parents should be educated about cartoons and animations

e Cartoons and animations should be produced in accordance with the acquisitions

e Animations should be prepared considering the level of students

e Animations should be suitable for re-watching
According to the statements made by the teachers, it is seen that “The Ministry of Education should prepare
cartoons and animations on Life Science lesson”, “Infrastructure issues at schools should be solved”,

“Animations should be prepared by experts” are the most expressed statements by the teachers.

The cartoon technique, which is the most used one in animation films allowing the producer a wide range of
opportunities, is a long and costly process due to the difficulty of production process, the need for careful
working, intensive efforts and experts from various fields, although it lives on different branches of art.
Cartoons is a type of animation that is designed and drawn on special illuminated animation desks before being
filmed (Arikan, 2001: 34; Yalin, 2014: 23). Animations have become an irreplaceable part of the visual media.
The history of animations first started with animations produced as commercials and continued with short
animation movies, feature-length animation movies, animations produced by TRT in collaboration with
production companies and animations produced by the Ministry of Culture in collaboration with production
companies (Cetin Erus & Alici, 2017: 3). The primary school teachers that participated in the research
emphasized that the Ministry of Education should prepare cartoons and animations on life science lesson. This
is supported by the teacher coded as P-W-Kadriye who stated that “Why don’t we have cartoons related to the
acquisitions of 3™ grade Life Science lesson. Just an example, we can show these cartoons to the kids after they
are reviewed, checked and approved by the experts in terms of content and messages, just like the procedure

applied for the books. Wouldn't it be better for us?”

According to Temizylrek and Acar (2014: 35), television addiction develops during the childhood, when

memory is intensively processed, and personality and identity start to develop, can be channeled positively or
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may cause negative consequences. Values such as friendship, honesty, self-trust and trust in others, bravery,
beauty, philanthropy, solidarity, family and patriotism are the prominent concepts in cartoons, animation and
computer games, which are irreplaceable entertainment means of our children today. However, every
production contains the cultural elements and the ideology of its producers. Productions which are not
reviewed and checked in terms of its producers or the ideology they serve for should not be injected to the
young and fresh mind of children, who are our future. Arici and Dalkilig (2006: 429) emphasized the importance
of preparing cartoons and animations and dealt with the subject from a different perspective. According to
them, there are many points that should be paid attention to while preparing animations. Some of these points
are: the screen should be arranged to facilitate reading, type and size of the fonts used in captions should be
suitable for the age of students, images should be clear, color combinations should be relaxing to the eyes.
There shouldn’t be too much text, graphics and other elements to prevent complexity. Ignoring these aspects

may decrease the clarity of the message or the event. This may reduce the efficiency of education.

Considering the strong impacts of cartoons and animations on children and based on the arguments in the
literature, it can be concluded that cartoons and animations should be prepared by experts of field. As a matter
of fact, the following statements made by the primary school teachers S-M-Ahmet and P-W-Kadriye during the
focus group discussion on this subject “The person or companies that produce these animations must be expert
in their field.” and “Now, first of all, the style of the producers of these cartoons are of great importance.”,
respectively, emphasize that producers of animations should be experts in this field. In conclusion, it can be
seen that statements made by the participating teachers are congruent with the statements in the relevant

literature.

The teachers that participated in the research complain from the inefficiency of the infrastructure and
underline that the issues in the infrastructure should be solved. For example, the teacher coded as S-M-Omer
suggested that the current issues in the infrastructure of the schools should be identified and solved by the
relevant departments, after he stated that “I think they are really useful. However, there is a problem. A robust

projector, smart board and Internet network should be established.”

RECOMMENDATIONS

1. In this study, primary school teachers drew attention to some aspects related to the use of cartoons and
animations. In this context, professional trainings can be organized for teachers in order to improve primary
school teachers’ competencies and skills in terms of using cartoons and animations. In these trainings, teachers
can be introduced with the basic features of cartoons and animations, discuss their importance, how to
implement a lesson designed with cartoons and animations, how to organize a lesson with cartoons and

animations using different methods, techniques, interactions and instructions during discussions.
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2. Primary school teachers’ thoughts related to cartoons and animations in terms of life science lesson are
depicted in this study. Studies reviewing cartoons and animations from the point of different lessons and
branches can be conducted in the future.

3. In this study, opinions of primary school teachers about cartoons and animations in life studies lesson are
described. In other future studies, effects of the use of cartoons and animations in life studies lesson on
student success, their attitude towards life studies lesson, retention of learning, and their effects on skills and
value education can be reviewed.

4. Primary school teachers that participated in the study made some recommendations about the use of
cartoons and animations in life science lesson. Of these suggestions, “a. training CDs about life science lesson
should be prepared by the ministry of education, b. infrastructure issues at schools should be solved, c. those
who produce animations should be experts in this field, d. they should be watched after giving the instructions
and objectives, e. parents should be educated about cartoons and animations, f. animations should be
produced in accordance with the acquisitions, g. animations should be prepared considering the level of
students, and h. animations should be suitable for re-watching” should be taken into consideration by the
stakeholders in education.

5. Cartoons and animations can be produced to develop integrated materials and content in accordance with
educational programs, teaching-learning process and levels of students. Cartoons and animations produced in
this context can be published on the digital Education Informatics Network (EBA) as an open resource for

access of teachers.

ETHICAL TEXT

This article complies with journal writing rules, publication principles, research and publication ethics, and
journal ethical rules. The responsibility belongs to the authors for any violations that may arise regarding the

article.

Authors Contribution Rate: In this study, the first author contributed 40%, the second author contributed 30%,

and the third author contributed 30%.

REFERENCES

Abuzahra, N., Farrah, M. A.-H., & Zalloum, S. (2018). Using cartoon in language classroom from a constructivist
point of view. SSRN Electronic Journal, (3), 229-245. https://doi.org/10.2139/ssrn.2822995

Adak Ozdemir, A., & Ramazan, O. (2012). Cizgi filmlerin ¢ocuklarin davranislari (izerindeki etkisinin anne
gorislerine gére incelenmesi. M.U. Atatiirk EGitim Fakiiltesi EGitim Bilimleri Dergisi, 35, 157-173.

Alan, I. (2009). Sevgi icerikli ¢izgi filmlerin ilké§retim 5. siniftaki cocuklarin gérsel sanatlar dersinde yaptiklari
resimler iizerindeki etkisinin incelenmesi (Yayimlanmamis Yiiksek Lisans Tezi). Gazi Universitesi.

Al-Rabaani, A. H., & Al-Aamri, I. H. (2017). The effect of using cartoons on developing omani grade 4 students’

awareness of water issues and their attitudes towards using them in teaching social studies. Journal of

2135


https://doi.org/10.2139/ssrn.2822995

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Social Studies Education Research, 8(1), 35-46, https://doi.org/10.17499/jsser.67871

Animasyon Sektord Raporu [ASR] (2017). http://online.pubhtml5.com/bvlp/oljp/#p=1 adresinden 16.09.2018
tarihinde alinmistir

Arikan, A. (2001). Yedi on iki yas arasi ¢ocuklara ¢izgi film yéntemi ile miize egitiminin verilmesi (Yayimlanmamis
Yiiksek Lisans Tezi). Selguk Universitesi.

Arici, N., & Dalkilig, E. (2006). Animasyonlarin bilgisayar destekli 6gretime katkisi: Bir uygulama oOrnegi.
Kastamonu Egitim Dergisi, 14 (2), 421-430.

Arslan, P. (2016). Cizgi filmlerde lider 6zelliklerinin editimdeki yeri (Yayimlanmamis Yiiksek Lisans Tezi). Istanbul
Aydin Universitesi.

Bayindir, N. (2015). Sinif 6gretmenlerinin ¢izgi filmlerin 6gretimsel rolline iliskin gérusleri. International Journal
of Social Science, 41, 109-117.

Bilgin, N. (2006). Sosyal bilimlerde icerik analizi. Teknikler ve érnek ¢alismalar. Ankara: Siyasal.

Birkok, M. C. (2008). Bir toplumsallastirma araci olarak egitimde alternatif medya kullanimi: Sinema filmleri.
Uluslararasi insan Bilimleri Dergisi, 5(2), 1-12.

Bursali, H., & Topguoglu Unal, F. (2015). Cizgi dizilerin 5. ve 6. sinif 8grencilerinin séz varligina katkisi. Mustafa
Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 12(29), 60-74.

Bltun Kar, E., & Elma, C. (2017). Medya destekli 6gretimin hayat bilgisi dersinde akademik basariya ve
dgrenmede kaliciliga etkisi. Mersin Universitesi Egitim Fakiiltesi Dergisi, 13(2),531-549.

Can, A. (1995). Okul éncesi ¢ocuklara yénelik televizyon programlari iginde ¢izgi filmlerin ¢ocuklarin gelisimine
ve iletisimine etkileri (Yayinlanmamis Yiiksek Lisans Tezi). Marmara Universitesi.

Celenk, E. (1995). Televizyonda gdésterilen ¢izgi filmlerin ilkokul ¢agi ¢ocuklari lizerindeki etkileri (Yayimlanmamis
Yiiksek Lisans Tezi). Ege Universitesi.

Celik, S. 0. (2015). 7.sinif basit makineler konusunun film ve cizgi filmler ile égretimin tutuma ve akademik
basariya etkisi (Yayimlanmamis Yiiksek Lisans Tezi). Erzincan Universitesi.

Cetin Erus, Z., & Alici, B. (2017). GUnlimuz Tirk animasyon sinemasina modernlesme kuramlari ekseninde bir
bakis. Maltepe Universitesi iletisim Fakiiltesi Dergisi, 4(2), 47-71.

Cizgi Film Sektorel Bilgilendirme Raporu. (2016). www.netco.com.tr/wp-

content/uploads/2016/04/Sektor Rapor.pdf adresinden 12.09.2018 tarihinde alinmstir.

Dalacosta, K., Kamariotaki-Paparrigopoulou, M., Palyvos, J. A., & Spyrellis, N. (2009). Multimedia application
with animated cartoons for teaching science in elementary education. Computers and Education,
52(4), 741-748. https://doi.org/10.1016/j.compedu.2008.11.018

Dasdemir, i., & Doymus, K. (2012). Fen ve teknoloji dersinde animasyon kullaniminin égrencilerin akademik
basarilarina, 6grenilen bilgilerin kaliciigina ve bilimsel silire¢ becerilerine etkisi. Pegem Eg§itim ve
Ogretim Dergisi, 2 (3), 33-42.

Eker, C., & Karadeniz, O. (2014). The effects of educational practice with cartoons on learning outcomes.
International Journal of Humanities and Social Science, 4(14), 223-234.

Eskandari, M. (2007). iran’da televizyonda yayinlanan c¢izgi filmlerin ilkokul édrencilerinin editimine etkisi

2136


https://doi.org/10.17499/jsser.67871
http://online.pubhtml5.com/bvlp/oljp/#http://online.pubhtml5.com/bvlp/oljp/
http://www.netco.com.tr/wp-content/uploads/2016/04/Sektor_Rapor.pdf
http://www.netco.com.tr/wp-content/uploads/2016/04/Sektor_Rapor.pdf
https://doi.org/10.1016/j.compedu.2008.11.018

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

(Yayimlanmamis Yiiksek Lisans Tezi). Gazi Universitesi.

Glesne, C. (2012). Nitel arastirmaya giris. A. Ersoy ve P. Yalginoglu (Cev.). Ankara: Ani.

Goktepe, E. (2015). Gegmisten giiniimiize hareketli gdériintli ve Tiirkiye’de animasyonun gelisimi
(Yayimlanmamis Yiiksek Lisans Tezi). istanbul Ticaret Universitesi.

Giiler, D. (1989). Cocuk, televizyon ve cizgi film. Eskisehir Anadolu Universitesi iletisim Bilimleri Yiiksek Okulu
Yayinlari. 5, 163-177.

Gilden, B. (2015). Degerler egitiminde cizgi filmlerin islevi. Kirikkale Universitesi Sosyal Bilimler Dergisi, , 735-
765.

Glingor, A. C. (2015). Animasyon sinemasina ekoelestirel yaklasim: “Wall-E” filminin incelenmesi. The Turkish
Online Journal of Design, Art and Communication, 5(1), 1-16.

Islam, B., Ahmed, A., Islam, K., & Shamsuddin, A. K. (2014). Child education through animation: an experimental
study. International Journal of Computer Graphics and Animation, 4(4), 43-52.
https://doi.org/10.5121/ijcga.2014.4404

imik, U. (2011). Cizgi film miiziklerinin yapisal olarak incelenmesi ve degerlendirilmesi (Yayimlanmamis Doktora
Tezi). inénii Universitesi.

Kaba, F. (1992). Animasyonun egitim amagh kullanimi (Yayimlanmamis Yiksek Lisans Tezi). Anadolu
Universitesi.

Katircioglu, H., & Kazanci, M. (2003). Genel biyoloji derslerinde bilgisayar kullaniminin 6grenci basarisi Gzerine
etkisi. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 25, 127-134.

Kaskaya, A., Unld, 1., Akar, M.S., & Sagirli, M. O. (2011). The effect of school and teacher themed movies on pre-
service teachers’ professional attitudes and perceived self-efficacy. Theory and Practice, 11(4), 1778-
1783

Kaya, E., & Cengelci, T. (2011). Ogretmen adaylarinin sosyal bilgiler egitiminde filmlerden yararlanilmasina
iliskin gorusleri. Sosyal Bilgiler Egitimi Arastirmalari Dergisi, 2(1), 116-135.

Keogh, B., & Naylor, S. (1999). Concept cartoons, teaching and learning in science: An evaluation. International
Journal of Science Education, 21(4), 431446.

Kleeman, G. (2006). Using cartoons to investigate social and environmental issues. Ethos, 14(3), 9-19.

Kozan, E. (2015). U¢ boyutlu (3D) dijital animasyon teknolojisinin TV yayinciliginda kullanimi: "sizinkiler-catlak
yumurtalar” ve "can" ¢izgi film 6rnekleri (Yayimlanmamis Yiiksek Lisans Tezi). Marmara Universitesi.

Koroglu, M. (2016). Cizgi filmlerle kavram 6gretimi: Pepee ve Caillou 6rnedi (Yayimlanmamis Yiiksek Lisans Tezi).
Mustafa Kemal Universitesi.

Kosker, C. N. (2005). Televizyondaki ¢izgi filmlerin (animasyon), ilkégretim ¢adi ¢ocuklarinin egitimi lzerine
etkileri (Yayimlanmamis Yiiksek Lisans Tezi). Gazi Universitesi.

Miles, M. B., & Huberman, M. (1994). Qualitative data analysis: a sourcebook of new methods. Beverly Hills,
CA: Sage Publications.

Od, C. (2013). Erken yasta yabanci dil 6gretiminde c¢izgi filmlerin dinledigini anlama ve konusma becerilerine

katkisi. Turkish Studies, 8(10), 499-508.

2137


https://doi.org/10.5121/ijcga.2014.4404

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Orug, C., Tecim, E., & Ozyiirek, H. (2011). Okul 6ncesi dénem ¢ocugunun kisilik gelisiminde rol modellik ve ¢izgi
filmler. EKEV Akademi Dergisi, 15 (48), 303-319.

Orug, S., & Teymuroglu, B. (2011). The effects of using cartoon in teaching social sciences on attitudes of
students against to social science course. Procedia - Social and Behavioral Sciences, 15, 3211-3215.

Orug, S., & Teymuroglu, B. (2016). Sosyal bilgiler 6gretiminde ¢izgi film kullaniminin 6grencilerin akademik
basarilarina etkisi. International Journal of Field Education, 2 (2), 92-106.

Ozer, S. (2012). Sosyal bilgiler 6gretiminde ¢izgi filmlerin kullanimi (Yayimlanmamis Yiiksek Lisans Tezi). Nigde
Universitesi.

Patton, M. Q. (2018). Nitel arastirma ve degerlendirme yéntemleri. M. Bltin & S. B. Demir (Cev.). Ankara:
Pegem Akademi.

Polk, R. A. (2013). The effect of teaching biology concepts with animations compared to static cartoons on
content retention. Louisiana State University Master's Theses. 681.
https://digitalcommons.lsu.edu/gradschool_theses/681 adresinden erisilmistir.

Rosen, Y. (2009). The effects of an animation-based on-line learning environment on transfer of knowledge and
on motivation for science and technology learning yigal rosen faculty of education university of haifa
abstract. Journal of Educational Computing Research, 40(4), 451-467.

Rule, A. C., & Auge, J. (2005). Using humorous cartoons to teach mineral and rock concepts in sixth grade
science class. Journal of Geosciences Education, 53(3), 548-558.

Somytrek, S. (2010). Bilisim teknolojileri 6gretimde materyal kullanimi. S. Sahin (Ed.), Bilgisayar ve &gretim
teknolojileri egitimi 6zel 6gretim yéntemleri |-l icinde (227-255). Ankara: Pegem Akademi.

Stephenson, R. (1973). The animated film, B.1, New York.

Tay, B. (2017). Hayat bilgisi: Hayatin bilgisi. B. Tay (Ed.), Etkinlik 6rnekleriyle hayat bilgisi 6gretimi iginde (1-43).
Ankara: Pegem Akademi.

Tay B., Bas, M., & Aslan, S. (2018). Hayat bilgisi 6gretiminde ¢izgi film ve animasyon kullanimina iliskin 6grenci
gorisleri. 7th International Social Studies Education Symposium, 27-38. (Tam Metin Bildiri/S6zli
Sunum)

Temizyiirek, F., & Acar, U. (2014). Cizgi filmlerdeki subliminal mesajlarin cocuklar {izerindeki etkisi. Cumhuriyet
International Journal of Education, 3 (3), 25 — 39.

Tirkmen, N. (2012). Cizgi filmlerin kiltiir aktarimindaki rolii ve Pepee. Cumhuriyet Universitesi Sosyal Bilimler
Dergisi,36(2), 139-158.

Ugarcan, C. (2010). 1970 sonrasinda Tiirk ¢izgi film (animation) sektériiniin gelismesi ve sorunlar
(Yayimlanmamus Yiiksek Lisans Tezi). Dumlupinar Universitesi.

Yagh, A. (2013). Cocugun egitiminde ve sosyal gelisiminde cizgi filmlerin roli: Caillou ve Pepee 6rnegi. Turkish
Studies, 8(10), 707-719.

Yalin, H. I. (2014). Ogretim teknolojileri ve materyal gelistirme. Ankara: Nobel Akademi.

Yaman, E., Bayburtlu, F. ., Tekir, B., & Kirman, S. (2015). Dede Korkut ¢izgi filminde yer alan degerler. Degerler
Egitimi Dergisi, 13(29), 245-269.

2138


https://digitalcommons.lsu.edu/gradschool_theses/681

I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Yetim, G., & Sarigam, H. (2016). Cizgi film programlarinin ¢ocuklara etkisi konusunda ailelerin bilgi ve farkindalik
dizeylerinin incelenmesi. Uluslararasi Toplum Arastirmalari Dergisi, 6(11), 341-364.

Yildirim, A., & Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yéntemleri (10. Baski). Ankara: Segkin.

Yucel, F. (2015). Kalturel yozlasma baglaminda okul dncesi-ilkokul 6grencilerinin masal ve ¢izgi filmle ilgili

algilari. Kazim Karabekir Egitim Fakiiltesi Dergisi (KKEFD), 30, 119-135.

2139



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

SINIF OGRETMENLERINE GORE HAYAT BiLGiSi OGRETIMINDE CizGi FiLM VE
ANIMASYON KULLANIMI?

0z

Bu calisma hayat bilgisi dersinde ¢izgi film ve animasyon kullanimina iliskin 6gretmen gorislerinin
belirlenmesi amaciyla yapilmistir. Bu amag c¢ercevesinde ¢alismada nitel arastirma modellerinden
durum calismasi deseni kullanilmistir. Arastirmanin verileri bes oturumdan olusan odak grup
gorismeleri yoluyla elde edilmistir. Amagsal 6rnekleme yontemlerinden olglit 6rnekleme
yonteminin kullanildigi bu calismada hayat bilgisi dersini yuritmekte olan toplam 29 sinif
O0gretmeninden veriler toplanmigtir. Arastirmada elde edilen veriler igerik analizine tabi tutulmus
ve verilerin analizi icin Maxqda programindan faydalanilmistir. Sinif 6gretmenlerinin hayat bilgisi
dersinde c¢izgi filmler ve animasyonlari; konuyu gorsellestirmek, kalicihg saglamak, konuyu
somutlastirmak, dikkat cekmek, dikkat sirelerini artirmak, bilginin transferini saglamak, anlatimi
gilincel kilmak, anlatimi desteklemek, yéntem ve teknik olarak kullanmak, model olusturmak gibi
amaglarla kullandiklari belirlenmistir. Sinif 6gretmenleri hayat bilgisi dersinde kullanilacak ¢izgi
filmler ve animasyonlarin; dikkat cekici, 6zel kahramanlari iceren, temali, ilgi c¢ekici, merak
uyandirici, 6grenci seviyesine, bireysel farkhliklara, ¢oklu zekaya, kazanimlara, kiiltiire ve gergege
uygun ve de milli olmal gibi 6zellikleri olmasi gerektigini belirtmislerdir. Sinif 6gretmenlerinin
hayat bilgisi dersinde c¢izgi film ve animasyon kullaniminda dikkat edilmesi gereken hususlari;
verilen mesajlarin acik, icerigin dersin hedefine ve amacina uygun, milli ve manevi degerleri
kazandiracak sekilde olmasi gerektigini belirtmislerdir. Bu ¢alismada sinif 6gretmenleri ¢izgi film
ve animasyon kullanimina iliskin bazi durumlara dikkat c¢ekmislerdir. Bu kapsamda sinif
O0gretmenlerine ¢izgi film ve animasyon kullanimina iliskin yetkinliklerini ve becerilerini
gelistirmek Uzere profesyonel egitimler diizenlenebilir.

Anahtar kelimeler: Animasyon, cizgi film, hayat bilgisi, sinif 6gretmenleri.

2 Bu galisma Kirsehir Ahi Evran Universitesi Sosyal Bilimler Enstitiisii'nde danismanligini Prof. Dr. Bayram TAY ve Dog. Dr.
Siikran UCUS GULDALI’nin yaptigi ve Sule ASLAN’a ait olan yiiksek lisans tezinden iretilmistir.
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GiRiS

Yagsamin vazgegilemez bir pargasi haline gelen bilgisayarlarin, egitimde de kullanilmaya baslanmasi ile
“bilgisayar destekli 6gretim” modelleri olusmustur. Bu modellerde bilgisayar, bilmedigi konulari 6grenciye
veren veya bildigi konularin hatirlanmasini saglayarak pekistiren bir sunu araci olarak kullanilabilmektedir
(Katircioglu ve Kazanci, 2003: 1). Bilgisayar destekli 6gretimden egitim amagli yararlanmanin; soyut bilgileri
somutlastirma, dikkat gcekme ve bilginin kaliciligini artirma bakimindan, 6grencilerin akademik basarilarina katki
saglayacagi soylenebilir. Egitimde bilgisayarin da icinde yer aldig1 gérsel/isitsel araglarin kullaniminin s6z konusu
Ozellikleri gelistirmede etkili olabilecegi diusunilmektedir. Gorsel/isitsel araglarin yayginlasmasiyla dinleme
becerisi, gliniimuzde izleme becerisiyle birlikte kullanilmakta ve ¢ocuk edebiyati tiirlerine, dinleme/izleme
becerisinin agirhk kazandig cizgi filmler/diziler de eklenmektedir (Bursali ve Topguoglu Unal, 2015: 2). Bu
baglamda 6gretmenlerin bircok konunun 6gretiminde ¢izgi filmler, animasyonlar ve dizilerden faydalanabilecegi
soylenebilir. Kaya ve Cengelci'ye gore (2011: 3) filmler 6grencilere bireyler, toplumlar ya da uluslarla ilgili tarihi,
kiltirel, cografi, sosyal ve politik konularin ve bakis agilarinin tanitilmasinda énemli rol oynamaktadir. Filmlerin
bu 6zellikleri onlarin basta sosyal bilgiler olmak (izere, hayat bilgisi, fen bilimi, Turkce gibi derslerde kullanimini
olanakli hale getirmektedir. Bununla birlikte filmlerin bu 6zellikleriyle bireylerin toplumsallasmasina da katki
saglayabilecegi soylenebilir. Bireylerin toplumsallasmasina katki saglayan derslerden biri ve ilki hayat bilgisi
dersidir. Hayat bilgisi, cocugun kendini bilmesi ve tanimasi amaciyla onun anlayisi dikkate alinarak; soysal
bilimler, fen bilimleri, sanat, disiince ve degerlerle icerigi olusturulan, kiresellesen diinyada 6ncelikle iyi bir
insan, ardindan ulusal bir vatandas ve nihayet bir diinya vatandasi olma ozellikleri kazandiran, toplu 6gretim
anlayisindan hareketle ¢ocuklara hayatin bilgisini kazandirmaya calisan vatandaslhk egitim programinin ilk
dersidir (Tay, 2017: 6). Bu dersle kazandirilacak ozellikler distntldigiinde cocuklarin giinlik yasamlarinda
severek ve eglenerek izledikleri ¢izgi filmler ve animasyonlarin hayat bilgisi dersinde kullanilabilecegi

disinidlmektedir.

Cizgi film, tamamen dijital diinyada yayinlanmak lizere olusturulmus, kendi igerisinde birka¢ farkli metotla
hazirlanan, ¢izgi, karakter ve grafiklerin belirli bir metin (senaryo) dogrultusunda hareket ettirilmelerinden
olusan filmdir. Cizgi filmler, iki boyutlu ve li¢ boyutlu olmak tzere iki ana baslikta degerlendirilir. Cizgi filmi diger
filmlerden ayirt eden unsurlarin basinda 6ncelikle animasyon dedigimiz canlandirma teknigi gelmektedir. Cizgi
filmler, sinema filmleri gibi sadece fotograf lizerinden degil; resim, karikatiir, modelleme gibi objeler tGzerinden
de yapilabilir. Bu da onu diger filmlerden ayirir ve sinema ya da TV filmlerinin herhangi bir tiiri olmasina engel

olur (Cizgi Film Sektorel Bilgilendirme Raporu, 2016: 3).

Cizgi film ya da animasyon ister reklam ister deneysel amach yapilsin, genel kani olarak mizah sanatinin bir
parcasl ve uzantisi gibi goriilmistir. Ozellikle, Tiirk mizahi dgelerinin agir bastigl ve kesisme noktalarinin ele
alindigi calismalar yapilmistir. Yapilan projelerde genellikle Tirk kiltlirt temel alinmakta, mesajlar kdltirel
deger yargilariyla verilmeye calisiimaktadir (Ugarcan, 2010: 39). Bu da ¢izgi filmlerin egitimde kullanimini

mimkiin hale getirmektedir. Cizgi filmler egitimde kullanilacaksa g¢ocuklar (zerindeki etkilerinin bilinmesi
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gerekmektedir. Nitekim cizgi filmlerin ¢ocuklar Gzerindeki olumlu etkileri; eglendirici olmasi, 6gretici olmasi,
hayal giliciini gelistirmesi, uzak yer ve diyarlar hakkinda bilgi vermesi, model olusturmasi, cocuklarin kendilerini
taniyabilmelerine yardimci olmasi, ¢cocuklarin kisiligini gelistirebilmesi, dil gelisimine katki saglamasi, ¢cocuklara
diisinme, sorgulama ve elestirme firsati sunmasi, gocugu dinlendirmesi, cocugu mutlu etmesi gibi etkileri sz
konusudur. Diger yandan ¢ocugu siddete yoneltmesi, gergeklikten koparmasi, gizgi filmde yer alan batil inang
iceren ve abartili siddet iceren unsurlarin gocukta giivenli davranislarin azalarak riskli davranislarin artmasi,

ekran bagimlihgi gibi olumsuz etkilerdir (Yaman, Bayburtlu, Tekir ve Kirman, 2015: 261).

Cizgi filmlerle birlikte cocuklarin egitiminde kullanilabilecek bir baska arag animasyonlardir. Animasyon en genel
anlamiyla, bir nesneye hayat ve canliik verme, hareketlendirme sanati olarak tanimlanabilir (Stephenson,
1973). Animasyon kavrami Latince “animare” fiilinden gelmektedir ve ruhlastirmak, hayata gegirmek,
degistirmek anlamini tasimaktadir. Animasyonda temel Ozellik durgun olan bir seye hareket ve canhhk

kazandirilmasidir (Kéroglu, 2016: 18).

Animasyon temelinde sabit, duragan goriintliniin igerisindeki hareket pozisyonlarinin yerlerinin degistirilmesi
prensibiyle diger resim karelerle pesi sira dizilip analog veya dijital araglarla hareketlendirilmesiyle izleyicinin
gorsel algisinda yanilsama yaratan teknigin bir genel ifadesi olarak tanimlanmaktadir (Kozan, 2015: 5).
GiUntmizde sinema filmleri, bilimsel amacli calismalar ve hemen hemen goérintili medyanin bitin
birimlerinde temel kullanim araci olarak karsimiza c¢ikan canlandirma ingilizce adi ile “animation” en temel
anlami ile gizimlerin, resimlerin ya da objelerin arka arkaya hizli bir sekilde gosterilmesi ile elde edilen hareketli
gorintiu cesididir. Canlandirma diger bilinen adiyla animasyon sanati da sinema sanati ve gelisen teknoloji ile
paralel bir sekilde gelismis ve kendi iginde farkl farkli animasyon tiirlerine ayrilarak bir sanat haline gelmistir

(Goktepe, 2015: 53).

Animasyon filmlerin diinyada ¢ok izlenen ve kitleleri etkileyen bir tiir olarak en 6nemli 6zelliklerinden biri
yalnizca cocuklar icin degil hem cocuklar hem gencler hem de biyiklere yonelik olmasidir (Glingor, 2015: 2).
Ogrencilerin animasyonlara olan bakis acisi diisiinildiigiinde, animasyonlarla islenen konularin égrencileri
derse karsi daha fazla motive ettigi, onlari daha canli hale getirdigi ve islenen dersleri daha eglenceli kildig
soylenebilir (Dasdemir ve Doymus, 2012: 35). Bununla birlikte bir sanat, endustri ve egitim alani olarak kabul
edilen animasyon, dinyada en etkili kitle iletisim ve propaganda araglarinin basinda gelmekte ve yeni
kusaklarin yetistirilmesinde, kiltirel degerlerin genc nesillere aktarilmasinda, ¢ocuk ve genclere bakis agisi
kazandirilmasinda, sanat kiltlirinin ve estetik zevklerin zenginlestirilmesinde etkisi vardir (Animasyon Sektori
Raporu [ASR], 2017: 23). Egitim ve eglence unsuru olarak animasyon, ¢ocuklarin gelisiminde 6zellikle egitimsel

sireclerde ve davranis gelisimlerinde yeni bir ¢cergceve sunmaktadir.

Yeni teknolojilerin 6gretime ve egitime radikal katkilar sagladigi ortamda animasyonlar ya da farkh tirdeki
filmler dikkat cekici, eglendirici olmakla beraber kalici olarak 6grenmeye katkisi bulunmaktadir. Ogrenciler
eglenirken 6grenmek gibi motive edici etkinliklerle karsilastiklarinda sinif atmosferi pozitif yonde etkileyip,

olumlu yasanti ve izlenim edinmeleri saglanabilir. Tim bu ifadelerden hareketle denilebilir ki, egitsel acidan
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oldukga etkili olan animasyon filmler, insanlarin sadece bos vakit gecirme ve eglence araglar olarak
gorilmemelidir. Filmlerde yer alan kahramanlar ¢ocuklar tarafindan rol-model olarak benimsenmektedir.
Boylece filmler, cocuklarin; dayanisma, yardimlasma, micadele, hosgoru, iyilik gibi cok temel ve onemli
degerler basta olmak Uzere pek ¢ok degeri kazanmalarina yardimci olmaktadir. Késker’e gére (2005) ¢izgi film
ya da animasyonlarin bir egitim 6gretim materyali olarak kullanilmasi, 6grenci basarisini arttirmakta, gocugun
yaraticiiginin gelismesinde, yeni bilgiler edinmesinde ve kendini ifade etme becerisi edinmesinde katki
saglamaktadir. Bu ve bunun gibi bircok nedenden dolayi hayat bilgisi dersinde ¢izgi filmlerin ve animasyonlarin
kullanilmasi gerektigi duslinllebilir. Cizgi filmlerin ve animasyonlarin hayat bilgisi dersinde kullaniminda
ogretmenlerin ¢izgi filmlere ve animasyonlara yonelik bilgi dizeyleri, distinceleri ve farkindaliklari 6nemli
etkiye sahiptir. Bu baglamda sinif 6gretmenlerinin bakis agilarinin bilinmesi nemli olabilir. Bundan dolayi bu
¢alismada ¢izgi filmlerin ve animasyonlarin sinif 6gretmenleri géziinden ozellikleri, dikkate alinmasi gereken
ozellikleri ve kullanimdaki 6nerileri belirlenmeye calisiimistir. Boylece sinif 6gretmenlerinin goéziinden hayat
bilgisi dersi icin ¢izgi filmler ve animasyonlarin hayat bilgisi egitimindeki yeri betimlenmeye calisiimistir. Cizgi
filmler ve animasyonlarin sinif 6gretmenlerinin bakis acisiyla degerlendirildigi bir galismanin literatiirde yer
almamasi ve yine sinif 6gretmenlerinin bakis agisindan ¢izgi filmler ve animasyonlarin hayat bilgisi egitimi
kapsaminda cgalisiimamis olmasi bu g¢alismanin ¢ikis noktasini olusturmustur. Béylece calismanin alan yazindaki

boslugu doldurmasi ve katki saglamasi beklenmektedir.

Alan yazin tarandiginda sosyal bilgiler dersi kapsaminda c¢izgi filmlerin 6grenci basarisina etkisinin (Eker ve
Karadeniz, 2014; Orug ve Teymuroglu, 2011; Ozer, 2012; Orug ve Teymuroglu, 2016; Al-Rabaani ve Al-Aamri,
2017), 6gretmen adaylarinin filmlerden yararlaniimasina iliskin géruslerinin (Kaya ve Cengelci, 2011) ve okul ve
o6gretmen igerikli sinema filmlerinin 6gretmen adaylarinin mesleki tutumlarina ve 6z yeterlik algilarina etkisinin
(Kaskaya, Unlii, Akar ve Sagirli, 2011) incelendigi gériilmektedir. Bununla birlikte fen egitimi kapsaminda cizgi
filmler ve animasyonlarin 6grenci basarisina, bilginin kaliciigina ve bilimsel siire¢ becerilerine etkisinin
incelendigi calismalar da (Keogh ve Naylor, 1999; Dalacosta, Kamariotaki-Paparrigopoulou, Palyvos ve Spyrellis,
2009; Rosen, 2009; Dasdemir ve Doymus, 2012; Polk, 2013; Islam, Ahmed, Islam ve Shamsuddin, 2014) yer
almaktadir. Tirkce egitimi kapsaminda da cizgi filmlerin 6grencilerin s6z varli§ina katkisinin ve dil egitimi
kapsaminda incelendigi (Abuzahra, Farrah ve Zalloum, 2018; Rule ve Auge, 2005; Bursali ve Topguoglu Unal,
2015) calismalarin oldugu tespit edilmistir. Hayat bilgisi dersinde cizgi filmler ve animasyonlar ile ilgili olarak
Ogrenci goruslerinin galisildigl (Tay, Bas ve Aslan, 2018) ve medya destekli 6gretimin hayat bilgisi dersinde
akademik basariya ve 6grenmede kaliciliga etkisinin (Bltiin Kar ve Elma, 2017) arastirildigi gorilmektedir.
Buradan hareketle hayat bilgisi, ¢izgi film ve animasyonlarin birlikte konu edinildigi tek bir arastirmanin oldugu
gorlilmektedir. Bu calismanin hayat bilgisi, cizgi filmler ve animasyonlarla ilgili literatlire katki saglamasi
beklenmektedir. Arastirmada hayat bilgisi dersi cercevesinde ortaya gikacak ¢izgi filmler ve animasyonlarla ilgili
sonuclarin hayat bilgisi egitimine ve hayat bilgisi egitiminde cizgi filmler ve animasyonlarin kullanimina katki

saglayacagl dislnilmektedir. filgili sonuglarin hayat bilgisi dersinde c¢izgi filmler ve animasyonlari
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kullanmalarinda sinif 6gretmenlerine kaynaklik etmesi beklenmektedir. Bu amaca ulasabilmek icin asagidaki

sorulara cevap aranmistir:

1.Hayat bilgisi dersinde ¢izgi film ve animasyon kullaniminizin amaci ya da amaglari nelerdir?
2.Hayat bilgisi dersinde kullanilacak ¢izgi filmler ve animasyonlarin sahip olmasi gereken 6zellikler nelerdir?
3.Hayat bilgisi dersinde gizgi film ve animasyon kullaniminda dikkat edilmesi gerekenler nelerdir?

4 Hayat bilgisi dersinde ¢izgi film ve animasyon kullanimina yonelik énerileriniz nelerdir?

YONTEM

Bu arastirma, nitel arastirma modellerinden durum c¢alismasi deseni ile gergeklestirilmistir. Shram (2006),
durum galismasini insanlarin sosyal davranislarinin kavramsallastiriimasinin ya da ancak bunu 6zetlemenin bir
yolu oldugunu dlstinseniz de, durum galismasinin stratejik 6nemi tek bir durumdan ne Ggrenilebilecegine
dikkat cekme yeteneginde yatar.” demektedir ve durumun karmasikligina, biricikligine ve pargasi oldugu sosyal
baglamla olan baglantilarina odaklaniimasini énermektedir (akt. Glesne, 2012: 31). Bu ¢alismada hayat bilgisi
dersi kapsaminda c¢izgi filmler ve animasyonlar bir durum olarak ele alinmis, sinif 6gretmenlerinin ¢izgi filmler
ve animasyonlarla ilgili dusinceleri baglaminda incelenmistir. Veriler, nitel arastirmanin 6zelliklerine uygun

olarak odak grup gorismeleri yoluyla elde edilmistir.

Arastirmanin Calisma Grubu

Arastirmada, arastirma desenine ve konunun dogasina uygun olarak, amagsal 6rnekleme yéntemlerinden olgit
ornekleme kullaniimistir. Bu baglamda amaca uygun olarak hayat bilgisi dersini yiiriitmekte olan 1, 2 ve 3. sinifi
okutan sinif 6gretmenleri ¢alisma grubunu olusturmustur. Arastirmanin ¢alisma grubunu 2018-2019 egitim
o6gretim yili bahar doneminde Kirsehir il merkezinde gorev yapan 29 sinif 6gretmeni olusturmaktadir. Calisma

grubundaki sinif 6gretmenleri ile ilgili demografik bilgiler Tablo 1’de verilmistir.

Tablo 1. Orneklemde Yer Alan Sinif Ogretmenlerinin Kidem, Cinsiyet ve Okul Tiirii Durumu

Okul Tiirii

K insi " Topl
'dem Cinsiyet Devlet Okulu Ozel Okul oplam

6-10 yil Kadin 1 - 1

Kadin 1 - 1

11-16 vl Erkek 1 - 1

Kadin 1 - 1

16-20 v Erkek 1 - 1

21 yil ve Ustl Kadin / 3 10

4 Erkek 12 2 14

Kadin 10 3 13

Toplam Erkek 14 2 16

Toplam 24 5 29

Kadin 6gretmenler o6rneklemin  %44.8’ini  olustururken erkek oOgretmenler &rneklemin %55.2’sini
olusturmuslardir. Arastirmanin 6rnekleminde yer alan sinif 6gretmenlerinden buyiik bir bolimi (%82.8) kidem

bakimindan 21 yil ve Ustli kideme sahiptirler. Bununla birlikte sinif 6gretmenlerinden ikiser 6gretmenin 11-15
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yil ve 16-20 yil kideme ve bir 6gretmenin 6-10 yil kideme sahip oldugu gorilmektedir. Sinif 6gretmenlerinden

besi 6zel okulda ¢alisirken 24U devlet okulunda galismaktadir.

Arastirmada Siireg

Arastirmada odak grup goériismeleri yoluyla veri toplandigindan arastirma bu gériismelerin agamalari dikkate
alinarak tasarlanmis ve yuratilmustar. Yildinm ve Simsek’e goére (2016: 160) odak grup gorismesi birbiri
icerisine gegcmis 7 asamadan olusmaktadir. Bu asamalar ve bu asamalarda arastirmada gergeklestirilen eylemler

asagida verilmistir.

1. Arastirmanin Amacinin Kullanilacak Yontem A¢isindan Gézden Gegirilmesi: Arastirma amacinin sinirli bir
durumu derinlemesine incelemeyi gerektirdigi durumlarda nitel arastirma yontemleri tercih edilir. Nitel
arastirma yontemlerinden odak grup gorlismeleri, gbrisme yonteminden daha fazla artiya sahip olup bir
defada 6-8 bireyden olusan gruba ulasmayi saglar (Yildirnm ve Simsek, 2016: 161). Bu arastirmada sinif
O0gretmenlerinin hayat bilgisi dersi kapsaminda cizgi film ve animasyon ile ilgili gorUslerini betimlenmek
amagclandigindan diger gorisme yontemlerinden fazla artilari olan odak grup gorlismesi tercih edilmis ve 5
oturumdan olusan odak grup gorlismeleri gergeklestirilmistir. Bu goriismelerin dort tanesi 6 6gretmenin, bir

tanesiise 5 6gretmenin katilimiyla olmustur.

2. Arastirma Sorularindan Yola Cikarak Odak Grup Gériisme Sorularinin Gelistirilmesi: Calismada, arastirma
sorularindan hareketle odak grup sorulari hazirlanmistir. Cizgi film ve animasyon ile ilgili alan yazin taranarak
yari yapilandiriimis 4 sorudan olusan goriisme formu gelistirilmistir. Olusturulan form, Kirsehir Ahi Evran (3),
Gazi (1) ve Mugla Sitki Kogman (1) Universiteleri’nde gérev yapan 5 akademisyenin “uygun (2)”, “diizeltilip
kullanilabilir (1)”, “uygun degil (0)” seklindeki goriis ve degerlendirmelerine sunulmustur. Uzmanlarin yaptigi
degerlendirmeler kendi kategorileriyle karsilastiriimis ve free-marginal kappa degeri 0,92 olarak hesaplanmistir.
Elde edilen bu deger 0.70 ve lzerinde oldugundan degerlendirmeciler arasi yeterli uyum oldugunu
gostermektedir. Bununla birlikte uzman goérisleri dogrultusunda ifade bakimindan da diizeltilerek sorulara son

hali verilmistir.

3. Yer ve Teknoloji Planlanmasi: Bu arastirma 5 ayri okulda, ikisi midir odasinda, ikisi 6gretmenler odasinda ve
bir tanesi de toplanti yapilmaya miusait olan uygun bir ortamda olup, isik alan, giriltiden uzak, ferah,
katihmcilarin her anlamda rahat olabilecegi sekilde tasarlanan ortamlarda gergeklestirilmistir. Bu gériismeler
kayit icin Ust Ozelliklere sahip, ses ve goruntii kalitesi yiksek bir video kayit cihazi ve bir ses kaydi cihazi
yardimiyla kayit altina alinmistir. Her bir odak grup gériismesi yaklasik olarak 1 saat 30 dakika ile 2 saat arasinda
gerceklesmistir. Patton’a gore (2018: 385) odak grup gortismeleri genellikle 1 ila 2 saat arasinda sirmektedir.
Dolayisiyla bu galismadaki odak grup goriisme sirelerinin literatiirde belirlenen zaman araligina uygun olarak

gerceklestigi soylenebilir.
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4. Biitiin Siirecin Pilot Denemesinin Yapilmasi: Yapilan ¢alismada 6 kisinin katilimindan olusan bir grupla pilot
uygulama gergeklestirilmistir. Bu uygulama sonucunda gériisme sorulari ve ortam gozden gegirilmis, gerekli

gorilen kisimlarda diizeltmelere gidilerek sonraki gériismelere zemin hazirlanmistir.

5. Katiimcilarin Belirlenmesi ve Davet Edilmesi: Bu ¢alismada, ¢alismanin amacina uygun olarak katilimci sayisi
belirlenmis ve katilimcilarla ilgili 6zellikler ¢alisma grubu bashgi altinda agiklanmistir. Gorlismelerden 6nce

gorismenin amaci, yeri, saati ve giini bildirilerek, katimcilar davet edilmistir.

6. Yonetici Ozellikleri ve Calismanin Gergeklestirilmesi: Glesne (2012: 177) “odak grup gériismesinde,
arastirmacilarin  kolaylastirict ya da moderator niteliklerine sahip olmasi gerektigini, bu goriismeleri
kaydetmenin zorlayici olabilecegini, tartismalarin katihmcilar tarafindan yuratildGgid oturumlar disinda,
tartismayl hem yénetmeye hem de tartisma sirasinda not tutmaya calismanin zor olacagini” ifade etmistir. Bu
arastirmada ilk i¢ odak grup goériismesinde moderatorligi danisman 6gretim liyeleri yapmis, son ikisini gerekli

tecriibeyi kazandig1 distintlen arastirmaci (tez 6grencisi) yapilmistir.

7. Verinin Diizenlenmesi ve Analizi: Bu asamada video kayit cihazina kaydedilmis sozel veriler, dikkatli bir
sekilde birebir yaziya dénistiirilmustir. Bu yolla elde edilen veriler tGzerinde igerik analizi Maxqda 12 programi
kullanilarak yapilmistir. igerik analizi dért asamadan olusmaktadir (Yildirim ve Simsek, 2016: 243). Arastirmanin
verilerinin ¢6zimlenmesinde bu asamalar dikkate alinmistir.

A) Verilerin Kodlanmasi: Bu asamada odak grup goriismeleriyle elde edilen ve Maxgda 12 programina aktarilan
veriler tzerinde kodlamalar olusturulmaya g¢alisilmistir. Bu kodlamalarda agik yaklagim benimsenmistir. Bilgin’e
gbre (2006: 14) mesaj Ogeleri ele alinip gozden gegirildikge kategorilerin belirlenmesine agik yaklasim
denilmektedir. Bu baglamda analiz birimlerinin hangi o6zellikleri icerdigi, 6gretmenlerin ifadeleri tekrar tekrar
taranarak belirlenmistir.

B) Temalarin Bulunmasi: Birinci asamada ortaya ¢ikan kodlarin ortak yonleri oldugu distunuldiginde bu kodlar
ayrica temalar altinda birlestirilmesine yoluna gidilmistir.

C) Kodlarin ve Temalarin Diizenlenmesi: Birinci ve ikinci asamada olusturulan kodlar ve temalar bu adimda
dizenlenmis ve kodlarin ve temalarin son hali verilmistir. Maxgda 12 programi yardimi ile yapilan kodlama ve

temalara 6rnek asagida verilmistir:
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Arastirmada birinci arastirmaci ve ikinci arastirmaci ayri ayri kodlar ve temalar olusturmustur. Arastirmacilarin
olusturdugu analiz birimlerine ait kategoriler kendi kategorileriyle karsilastirilmistir. Bu karsilastirmalarda goris
birligi ve gorus ayrihg sayilari tespit edilerek kodlar ve temalarin giivenirligi Miles ve Huberman’in (1994)
formilt  (Guvenirlik=géris  birligi/gorts  birligi+goris ayrihgl) kullanilarak  hesaplanmistir.  Sorularin

cevaplarindan olusturulan kodlar ve temalara ait islemler asagidaki Tablo 2’de verilmistir.

Tablo 2. Kod ve Temalara iliskin islemler

1. Aragtirmaci 2. Aragtirmaci
tarafindan tarafindan . Kategorilerin
. R Yapilan islem L
olusturulan kategori olusturulan kategori glvenirlik katsayisi
sayisi sayisi
Soru 1 16 17 Ozellikler artirild 0.94
iki kategori digerlerine

Soru 2 20 18 dagitild edildi 0,90
Soru 3 25 27 Ozellikler artirild 0.93
Soru 4 8 8 Oldugu gibi kabul edildi 1,00

Kategorilerin glvenirlik katsayisi ortalamasi 0.94

Tablo 2’'de elde edilen uyum katsayilari (0.94; 0.90; 0.93; 1.00) kategorilerin yiuksek glivenirlikte
kullanilabilecegini gostermektedir. Genel ortalamaya (0.94) bakildiginda uyum katsayilarina gore kategorilerin

yuksek glvenirlikte kullanilabilecegi goriilmektedir.
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D) Bulgularin Tanimlanmasi ve Yorumlanmasi: Bu adimda elde edilen bulgular frekans grafikleri ve tablolari
yoluyla sunulmus, bu tablo ve grafikler Maxgda 12 programindan dogrudan alinmis ve arastirmaci tarafindan
yapilan yorumlari desteklemek amaciyla katilimci ifadelerinden alintilara yer verilmistir. Bu alintilar “D-E-Ali”
veya “O-K-Kadriye” seklinde dokiimanlara verilen kodlarla sunulmustur. Bu kodlarda yer alan ilk ifade
dgretmenin devlet okulunda mi (D) ézel okulda mi (O) calistigini, ikinci ifade olan “K” ve “E” harfi cinsiyeti ve

isimler de katilimcilara verilen takma adlari ifade etmektedir.

BULGULAR

Sinif 6gretmenlerinin Hayat Bilgisi dersinde ¢izgi film ve animasyonlari kullanim amaglarina yonelik diisiinceleri

Tablo 3’te sunulmustur.

Tablo 3. Sinif Ogretmenlerinin Hayat Bilgisi Dersinde Cizgi Film ve Animasyon Kullaniminin Amacina Yénelik

Dislinceleri

Cizgi film ve animasyonlar / Kullanim amaci f
Konuyu gorsellestirmek 28
Kalicihgi saglamak 27
Konuyu somutlastirmak 20
Dikkat ¢ekmek 15

Dikkat surelerini artirmak 2
Bilginin tranferin, saglamak 15
Anlatimi gigli kilmak 11
Anlatimi desteklemek 10
Yontem ve teknik olarak kullanmak

Arkasi yarin teknigi 2

Ornek olay olusturma 8
Model olusturmak 9
Deger egitimi vermek 7
Beceri gelistirmek

Gozlem becerisi gelistirmek 1

Elestirel disiinme becerisi gelistirmek 1

Empati becerisi gelistirmek 4
Hazirbulunuslugu saglamak 6
Hayal dlnyasini gelistirmek 4
Pekistire¢ vermek 4
Oykdilestirmek 2
Ogretime yenilik katmak 1
Davranis degisikligi olusturmak 1

Toplam 178

Tablo 3’e gore sinif 6gretmenlerinin hayat bilgisi dersinde ¢izgi film ve animasyon kullaniminin amacina yonelik
disincelerinin 17 kategori altinda toplandigi gérilmektedir. Bu kategorilerden “konuyu goérsellestirmek” ifadesi
28 kez ile en ¢ok ifade edilen kategori olmustur. Bu kategoriyi 27 kez ile “kalicihgl saglamak”, 20 kez ile “konuyu
somutlastirmak”, 17 kez ile “dikkat cekmek”, 15 kez ile “bilginin transferini saglamak” kategorilerinin izledigi
gorilmektedir. “Ogretime yenilik katmak” ve “davranis degisikligi olusturmak” kategorileri ise 1’er kez ile en az

ifade edilen kategoriler olmustur. Sinif 6gretmenlerinin gérislerinden érnekler asagidaki gibidir:

D-E-Cavit: “Cocuklarin 6grenme duyularindan en 6nde olani gézlerdir. Cizgi film ve animasyon da gorseldir.”

D-E-Ekrem: “Hayat Bilgisi dersinde kalicilik esastir. Model almada, kaliciligi saglamada etkili.”
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D-K-Deniz: “Somutlastiriyor, bizim bdyle kafasinda canlandiramadigimiz mekanlari direk ¢ocuklara goéstermis
oluyor.”
D-K-Leyla: “Ama animasyonda verdigimiz zaman ¢ocugun dikkatini ¢cekiyoruz. Kopan ¢ocugu da g¢ekiyoruz.”
D-E-Osman: “Dikkat sliresini uzatir.”
D-E-Emre: “Bilginin transferini de sagliyor.”
D-K-Melek: “Bltin dersi kaplayacak sekilde degil de ya dikkat gekme ya da tekrar amacl olarak.”
D-E-Bekir: “Cocuga animasyon sirekli izlettirilmemeden, belli yerde durdurulup, karakterlerin yerinde siz
olsaydiniz ne yapardiniz? Yanhs davranigi var mi? gibi 6rnek olay niteliginde kullanmal..”
D-E-Bekir: “Arkadaslarin dedigi gibi glnlik yasamda cocuklar filmlerde izlediklerini 6greniyorlar. Aynilarini
yapiyor. Model alma.”
D-E-Osman: “Karakter oturumunu sagliyor. Deger 6gretimi konusunda da yardimci oluyor.”
D-E-Cavit: “On bilgileri harekete gecirmesi acisindan kullaniimali.”
D-E-Orhan: “Cocuklarin gézlem becerisi de gelisir.”
D-E-Orhan: “Sorgulayici egitim agisindan da animasyonu kullaniyorum.”
D-E-Orhan: “Cocuklar hayal diinyalarini gelistiriyorlar.”
D-E-Erdal: “Pekistiririz. Daha kalici olur.”
Sinif 6gretmenlerinin Hayat Bilgisi dersinde cizgi filmler ve animasyonlarin sahip olmasi gereken 6zelliklerine
yonelik diisiinceleri Sekil 1’de sunulmustur.
Dikkat cekici olmah (22)

Tek basina kullarlmamali (3)

Coklu zekaya uygun olmal (7}
i Sik kullarilmamali (7)
Ogrencilerin yakin ¢evresing uygun olmal (2)
Gergek yasama wygun (2)
Kazanimlara uygun olmali (7) f
Yeni olmal {3\ o kahramamar' icermeli (6) > Gesitilik (1)
‘\\ / "-..___‘-

Cizgi Fifm ve Animasyonfarm Ozeflikleri Sempatik (2)

Olumsuz &rnek olusturmal (2) \
Bireysel farkhliklara uygun olmah (7)
Milli olmali (1)
Merak uyandirmali (2) Temali olmali (5)
Kilttire uygun olmal (2)

Ogrenci seviyesine uygun olmali (7)
¥

H Gercede uygun olmal (1) llgi cekici olmal (8)
Siresi uzun olmamali (4)  Hem olumlu hem de olumsuz drnek olugturmali (2]

Sekil 1. Sinif Ogretmenlerinin Hayat Bilgisi Dersinde Kullanilacak Cizgi filmler ve animasyonlarin Sahip Olmasi
Gereken Ozelliklerine Yénelik Disiinceleri
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Sinif 6gretmenlerinin hayat bilgisi dersinde kullanilacak gizgi filmler ve animasyonlarin sahip olmasi gereken
ozelliklerine yonelik distincelerinin 18 kategori altinda toplandigi tespit edilmistir. Bu kategorilerden “dikkat
cekici olmali” ifadesi 22 kez ile en ¢ok ifade edilen kategori olmustur. Bu kategoriyi 11’ser kez ile “6grenci
seviyesine uygun olmali” ve “6zel kahramanlar icermeli”, 8’er kez ile “temali olmali” ve “ilgi ¢ekici olmali”, 7’ser
kez ile “bireysel farklilara uygun olmali, “sik kullanilmamal”, “kazanimlara uygun olmal’” ve “¢oklu zekaya
uygun olmall” kategorilerinin izledigi gorilmektedir. “kiltire uygun olmali” kategorisi 2 kez ile , “Milli olmali”
ve “gercege uygun olmall” kategorileri ise 1’er kez ile en az ifade edilen kategoriler olmustur. Sinif

O0gretmenlerinin goruslerinden 6rnekler asagidaki gibidir:

O-E-Kadir: “Dikkatini gekiyor, diinyasina giriyor. Cocugun diinyasi siyah beyaz degil, renkli.”

D-E-Fikret: “... konulari daha iyi kavramasi acgisindan ¢ocugun seviyesine uygun olmali.”

D-K-Demet: “Animasyondan bile ders anlatirken ¢ocuk sikiliyor. O yuzden animasyonla veya ¢izgi film siresinin
belli olmasi lazim. Yani ¢ok uzun olmamasi lazim. Cocuga verecegi dersi veya seyi belirli bir siirede vermesi
lazim.”

D-E-Osman: “Yaratilan kahramanlar ¢ok 6nemli.”

0-E-Kadir: “Herkesin sempatisini kazanan keloglan gibi cizgi filmler olmal.”

D-K-Ayse: “Bireysel farkhhklari géz 6ninde bulundurarak hazirlanacak. Yani en alttakiyle Usttekine hitap
edecek.”

D-E-Cavit: “Cizgi filmler ve animasyonlar oykiilestirerek verilmeli. Sadece kurallar olusturup veren degil de
oykilestirerek veren olmali. Zeka tipleri farkl olan gocuklar vardir.”

D-E-Osman: “Her derse c¢izgi film kullanilirsa dikkati ¢ekmeyebilir. Hayat bilgisi dersinde bazi konularda
kullanilabilir ama bitiin konularda kullanmak cezbetmeyebilir.”

D-K-Deniz: “Yerinde ve dozunda kullanilmali.”

D-E-Osman: “Animasyonlar ¢ok eski olmamali. Cizgi filmler glincel olmali.”

0O-K-Kadriye: “Olumsuz seyleri de gdsterme sansina da sahip olabiliriz. Hani olumsuzdan olumluya gitmek gibi.
Bazen olumludan olumsuza gitmek gibi.”

D-E-Fikret: “Ogrencinin yakin gevresinden olmali, kalici olmasi agisindan.”

D-E-Orhan: “Cizgi filmler olumlu davranislarin yaninda olumsuz davranislari da vermeli.”

D-E-Ahmet: “Argo kelimelerden arindiriimali, dili yumusak olmali, sevecen, kiltiriimiize yakisir olmali.”

Sinif 6gretmenlerinin Hayat Bilgisi dersinde ¢izgi filmler ve animasyonlarin kullaniminda dikkat edilmesi gereken

hususlara iliskin dislinceleri Tablo 4’te sunulmustur.
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Tablo 4. Sinif Ogretmenlerinin Hayat Bilgisi Dersinde Cizgi Film ve Animasyon Kullaniminda Dikkat Edilmesi
Gerekenlere Yonelik Duglinceleri

Cizgi film ve animasyon kullanirken dikkat edilmesi gerekenler f
Verilen mesajlar agik olmali 23
icerik dersin hedefine ve amacina uygun olmali 19
Sure ¢ok uzun, ¢ok kisa olmamali 18
Ogrenci seviyesine uygun olmali 17
Kazanimlara uygun olmal 16
Milli ve manevi degerlere uygun olmali 13
Karakterler 6zel olarak segilmeli 12
Ogrencinin hayal diinyasina uygun olmali 11
Deger igerikli olmal 11
Zevkli ve eglenceli olmali 10
Durdurup ¢ocuklari derse katarak izlenmeli 10
Cocuga gorelik ilkesi ise kogulmasi 10
Cocuga uygun rol modeller olmali 9
Dersin tamaminda kullanilmamali 8
Dikkat ¢ekici olmali 7
Konu ve zaman agisindan uygun olmali 6
Dili yumusak olmali, argodan kaginilmal 5
Tirkgeyi dogru ve etkin kullanmayi saglamali 4
Egitici olmali 3
Ses diizeyi, ses kalitesi ve gorinti kalitesi uygun olmali 3
Derste kullanmadan 6nce 6gretmen izlemeli 2
Sonunda degerlendirme yapilmali 2
Firsat esitligi saglamali 1
Bilgilendirici olmal 1
Birden gok kazanimi bir arada ve dogru sekilde verebilmeli 1
Toplumsal kurallara uygun olmal 1
Akici olmali 1
Total 224

Cizgi film ve animasyon kullanmadigini belirten 6gretmenler de bu soruda goris belirtmislerdir ve gorisler
frekans olarak verilirken 6gretmenlerin s6z konusu kodu tekrarl séylemeleri dikkate alinarak olusturulmustur.
Tablo 4’e gore sinif 6gretmenlerinin hayat bilgisi dersinde ¢izgi film ve animasyon kullaniminda dikkat edilmesi
gerekenlere yonelik disiincelerinin 27 kategori altinda toplandigi tespit edilmistir. Bu kategorilerden “Verilen
mesajlar acik olmali” ifadesi 23 kez ile en ¢ok ifade edilen kategori olmustur. Bu kategoriyi 19 kez ile “icerik
dersin hedefine ve amacina uygun olmali.”, 18 kez ile “Siire ¢ok uzun, ¢cok kisa olmamali”, 17 kez ile “Ogrenci
seviyesine uygun olmall”, 16 kez ile “Kazanimlara uygun olmali”, 13 kez ile “Milli ve manevi degerlere uygun
olmali, 12 kez ile “Karakterler ézel olarak segilmeli”, 11’er kez ile “Ogrencinin hayal diinyasina uygun olmali” ve
“Deger icerikli olmali” kategorilerinin izledigi gorilmektedir. “Firsat esitligi saglamali”, “Bilgilendirici olmal”,
“Birden ¢ok kazanimi bir arada ve dogru sekilde verebilmeli”, “Toplumsal kurallara uygun olmali” ve “Akici
olmali” kategorileri ise 1’er kez ile en az ifade edilen kategoriler olmustur. Sinif 6gretmenlerinin gorislerinden

ornekler asagidaki gibidir:

0O-K-Sevda: “Oncelikle verilmek istenen mesaj net olmalidir.”
O-K-Kadriye: “Verilen mesajlara dikkat etmeli”

D-E-Ahmet: “Hedeflere, amaca, kazanimlara uygun olmal.”
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D-E-Cavit: “Kisa olmali, 6z olmali. Siireye ve kazanima uygun olmali.”

D-E-Omer: “Uzun olmayacak. Cabucak anlatabilecek olmali.”

D-E-Mahmut: “Ogrenci seviyesi. Beni bogarsa zaten dgrenciyi bogar. Ogrenciyi sikkmayacak”

D-E-Erdal: “Bir de milli ve manevi degerlere uygun olmasina dikkat etmeliyiz.”

D-E-Ahmet: “Milli olmali, kiiltirel 6zelliklerimize uygun olmali”

D-E-Bekir: “Milli olmali. Bizden olmali, kiltiriimuze, uygun olmal.”

D-E-Orhan: “Ogrencinin hayal diinyasina uygun olmali.”

O-E-Kadir: “Dikkatini gekiyor, diinyasina giriyor. Cocugun diinyasi siyah beyaz degil, renkli.”

D-K-Mehtap:” Ya da duraklatip mesela buradan sonrasinda sizce ne olacak? Onlarin disiincelerini yine aktif
katmis olacaksiniz.”

D-K-Mehtap:” Cocuga gore olmali.”

D-K-Melek: “Olumlu davranislar kazandiracak sekilde olmasi lazim.”

D-K-Demet: “Derste sadece animasyona bagh kalinmamali”

D-E-Osman: “Cocuklarin dikkatini gekme 6zelligine sahip olmal”

D-E-Ahmet: “Dili yumusak olmali, argodan kaginilmali”

D-K-Leyla:” Dili 6nemli”

D-E-Osman: “Bilgisayar ¢aginda oldugu icin Tlrkceyi dogru ve etkili kullanmayi saglamali.”

D-E-Ahmet: “Ses dizeyi, ses kalitesi, goranti kalitesi”

D-E-Ahmet: “Nasil ki biz bir hazirlik yapmadan, materyal olmadan derse girmiyorsak 6nce okumaliyiz.

Animasyon filmleri de 6ncesinden seyretmeliyiz.”

O-E-Hasan: “Degerlendirme bélimii olmasi lazim. Yani bir seyi bir konuyu anlatiyorsun. Onun devaminda bir
degerlendirme olmasi lazim. Dinledigini, izledigini anlamis mi? izledik ama amaca ne kadar ulastik?
Degerlendirme sorularinin olmasi lazim.”

D-E-Erdal: “Toplumsal kurallara uygun olmasina”

D-E-Emre: “Akici olmal”

Sinif 6gretmenlerinin Hayat Bilgisi dersinde ¢izgi filmler ve animasyonlar kullanimina yonelik 6nerileri Sekil 2’de

sunulmustur.
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Cizgi filmler ve animasyonlar
kazanimlara yonelik yapilmali (1)
A

Animasyonu hazirlayanlar Okullarda alt yapi yetersizligi
konusunda uzman olmali (3) giderilmeli (8)

Gzl se:arimasyon konusunda Hayat Bilgisi Dersinde Cizgi Film ve
ebeveynler de egitilmeli (1) ™ Animasyon Kullanimina Yonelik ——
Oneriler

Hazirlanan animasyonlar tekrar
tekrar izlenebilmeli (1)

Bakanlik tarafindan hayat bilgisi dersiyle ilgili egitim Yonergeler ve hedefler verildikten

CD'leri hazirlanmali (9) sonra izletilmeli (2)

Animasyonlar 6grenci seviyesine
gore hazirlanmali (1)

Sekil 2. Sinif Ogretmenlerinin Hayat Bilgisi Dersinde Cizgi Film ve Animasyon Kullanimina Yénelik Onerileri

Cizgi film ve animasyon kullanmadigini belirten 6gretmenler de bu soruda goris belirtmislerdir ve gorusler
frekans olarak verilirken 6gretmenlerin s6z konusu kodu tekrarli soylemeleri dikkate alinarak olusturulmustur.
Sekil 2’e gore sinif 6gretmenlerinin hayat bilgisi dersinde ¢izgi film ve animasyon kullanimi konusundaki
onerilerine yonelik distincelerinin 8 kategori altinda toplandigi tespit edilmistir. Bu kategorilerden “Bakanlik
tarafin hayat bilgisi dersiyle ilgili egitim CD'leri hazirlanmali” ifadesi 9 kez ile en ¢ok ifade edilen kategori
olmustur. Bu kategoriyi 8 kez ile “Okullarda alt yapi yetersizligi giderilmeli”, 3 kez ile “Animasyonu hazirlayanlar
konusunda uzman olmall”, 2 kez ile “Yonergeler ve hedefler verildikten sonra izletilmeli” kategorilerinin izledigi
gorialmektedir. “Cizgi film ve animasyon konusunda ebeveynler de egitilmeli”, “Cizgi filmler ve animasyonlar
kazanimlara yonelik yapiimal’”, “Animasyonlar &grenci seviyesine gore hazirlanmali” ve “Hazirlanan

animasyonlar tekrar tekrar izlenebilmeli” kategorileri ise 1’er kez ile en az ifade edilen kategoriler olmustur.

Sinif 6gretmenlerinin goéruslerinden érnekler asagidaki gibidir:

D-E-Erdal: “Bence hayat bilgisi dersi olsun diger bltin derslerde de olsun kitap yerine boyle video anlatimh
CD’ler olmasi bence daha yararh olur.”

D-E-Omer: “Cok faydali oldugunu disiiniiyorum. Fakat séyle bir sikinti var. Bakanlik tarafindan projeksiyonun,
akilli tahtanin, internet aginin glcli bir sekilde hazirlanmasi lazim.”

D-E-Ahmet: “Bu animasyonlari hazirlayan kisi veya firmalar, konusunda uzman olmal.”

D-E-Ali: “Genel olarak yonergelerin, hedeflerin verilip, farkindaligin olusturulup, neye odaklanacagini bilip
izlemesi taraftariyim.”

O-E-Hasan: “Hani cizgi cocuga yararl, hangi cizgi filmin zararli, ebeveynlerin egitilerek bunlari kontrollii bir

sekilde izlemesi lazim.”
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D-E-Ahmet: “Cocugun diizeyine inmeli.”

D-E-Ahmet: “Bir de kayita koyulmali. Cocuk istediginde izleyebilmeli.”
TARTISMA ve SONUG

Sinif 6gretmenlerinin hayat bilgisi dersinde ¢izgi film ve animasyon kullanmalarinin amacina yonelik diistinceleri
dikkate alindiginda hayat bilgisi dersinde asagidaki amaglarla gizgi filmler ve animasyonlarin kullanilabilecegi

sonucuna ulasilabilir. Bu amaglar soyledir:

e  Konuyu gorsellestirmek

e  Kalicihgi saglamak

e  Konuyu somutlagtirmak

e  Dikkat cekmek

e Dikkat surelerini artirmak

e  Bilginin transferini saglamak

e Anlatimi guincel kilmak

e Anlatimi desteklemek

e Yéntem ve teknik olarak kullanmak (Arkasi yarin teknigi; Ornek olay olusturma)
e  Model olusturmak

e Deger egitimi vermek

e  Beceri gelistirmek (gozlem, elestirel dlisinme ve empati becerisi gelistirmek)
e Hazirbulunuslugu saglamak

e  Cocuklarin hayal diinyalarini gelistirmek

e Pekistire¢c vermek

e  Oykiilestirmek

e Ogretime yenilik katmak

e Davranis degisikligi olusturmak

Yukaridaki amaglardan “konuyu gorsellestirmek”, “kaliciligi saglamak”, “konuyu somutlastirmak” ve “dikkat
¢ekmek” amaglarinin en fazla ifade edilenler oldugu tespit edilmistir. Bu amaglardan hareketle, sinif
o0gretmenlerinin hayat bilgisi dersinde ¢izgi filmler ve animasyonlarin kullanimiyla; c¢ocuklara gorsellik
saglayarak dikkatlerini cektigi ve islenilen konuyu somutlastirarak, kaliciligi sagladigini betimledikleri
soylenebilir. Alan yazin incelendiginde ¢izgi filmlerin, yapisi geregi cok fazla gorsellik tasiyan simgesel bir arag
olmasindan dolayi ¢izgi filmlerde kodlanan konularin igerigi, s6z ve davranislar, iletilen konu, renk ve konunun
sunulus biciminin cocuklari etkiledigi belirtilmektedir (Arikan, 2001: 25; Od, 2013: 506). Bunun yaninda ¢izgi
film sanatinin genel olarak gorsellik ve isitsellik olmak tizere iki temel 6geyi bir arada kullanilmasindan dolays;
bu iki temel 6geden gorintinin, izleyen kitleye yansitiimak istenen olay ya da durumu gorsel yoni ile ele
aldig1, miizigin ise gériintiiniin gerceklik hissinin saglanmasinda énemli bir rol istlendigi anlasilmaktadir (imik,

2011: 4). Cizgi filmlerin s6z konusu o6zelliklerinin ¢ocuklarin dikkatlerini ¢cekmede etkili oldugu ve sinif
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dgretmenlerinin bu durumu literatiire uygun olarak betimledigi goriilmektedir. Ornegin D-E-Osman kodlu
ogretmenin “Dikkati cekiyor ve dikkat siiresini uzatir.” ve D-K-Emel kodlu 6gretmenin “Yani gorsel olarak
cocuklara sunulan her sey ¢ok daha dikkatlice izleniyor.” seklindeki ifadeleri, ¢izgi filmler ve animasyonlarin
dikkat gekici olma noktasindaki literatirdeki ifadelerle ayni dogrultuda oldugu anlasilabilir. Bununla birlikte
Yagh da (2013: 12), ¢izgi filmlerin cocugun gelismesine ve egitim siirecine katkilarini siralarken, gizgi filmlerdeki
gorselligin ve isitmenin devreye girmesiyle cocuklarda 6grenmenin daha etkin hale geldigini vurgulamaktadir.
Baska bir ifade ile gizgi filmler ve animasyonlarda gorsellik ve isitselligin etkisiyle, daha fazla duyu organina hitap
edilerek, akilda kaliciigin saglanmasi sonucunda etkili 6§renmeler gergeklestirilebilir. Bu konuda da D-E-Ekrem
kodlu 6gretmenin “Hayat bilgisi dersinde kalicilik esastir. Model almada, kaliciligl saglamada etkili.”, D-E-Burhan
kodlu 6gretmenin “Hafizasina, uzun siireli bellegine yerlestirebiliyor.” ve D-K-Sevil kodlu 6gretmenin “Tabi
boyle sekilde ders islenmesi daha akilda kalici olur. Cok olumlu buluyorum bu konuyla alakali olduktan sonra.
Cok glizel.” betimlemeleri de ¢izgi filmler ve animasyonlarin kalicii§i saglamadaki etkisine wvurgu

yapmaktadirlar.

Gller'e gore (1989: 169) cizgi filmlerde soyut kavramlarin bir anlamda somutla verilmesi gocuklarin
O0grenmesine neden olmaktadir. Arastirmaya katilan sinif 6gretmenleri de bu durumu “soyutu somutlastirir.”
(D-E-Emre kodlu 68retmen) gibi ifadelerle belirtmislerdir. Yine alan yazinda insanin 6grenme siirecinin % 83’lik
bolimini gérme eyleminin olusturdugu, gorsel dizenlemelerle olusturulan bilginin daha etkin olabilecegi
(Kaba, 1992: 4), cizgi filmlerin gérme, ayrimsama (gérsel duyarliligin gelisimi) ve gorsel olan her seyin
netlesmesine olanak saglayan aktif bir algilama siireci oldugundan beceri kazanmalarina imkan verebilecegi ve
sanat egitiminin amaclarina hizmet edebilecegi belirtilmektedir (Alan, 2009: 233). Konu ile ilgili olarak
arastirmaya katilan sinif 6gretmenlerinden birgogu gibi D-E-Cavit kodlu 6gretmen de “Cocuklarin 6grenme
duyularindan en 6nde olani gozlerdir. Cizgi film ve animasyon da gorseldir.” diyerek ¢izgi filmler ve
animasyonlarla hayat bilgisi dersinde konularin somutlastirilabildigini ve boylece akilda kaliciligini saglamada

etkili oldugunu vurgulamistir.

Sinif 6gretmenlerinin hayat bilgisi dersinde kullanilacak ¢izgi filmler ve animasyonlarin 6zelliklerine yonelik
disinceleri gcercevesinde hayat bilgisi dersinde kullanilacak cizgi filmler ve animasyonlarin asagidaki 6zeliklere

sahip olmasi gerektigi sonucu cikarilabilir. Bu 6zellikler séyledir:

Dikkat ¢ekici olmali

e Ogrenci seviyesine uygun olmali

e  Siresi uzun olmamal

e Ozel kahramanlar icermeli (birden fazla kahraman icermeli, kahramanlar gercek yasama uygun ve
sempatik olmali)

e Temaliolmah

e lgi cekici olmali

e  Bireysel farklilklara uygun olmali
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e Coklu zekaya uygun olmali

e Kazanimlara uygun olmal

e Sik kullanilmamali

e  Tek basina kullanilmamali

e Yeniolmali

e  Merak uyandirmal

e Ogrencilerin yakin cevresine uygun olmali

e Hem olumlu hem de olumsuz 6rnek olusturmali
e  Kiltire uygun olmal

e  Gergege uygun olmali

Milli olmal

Arastirmanin bulgularina gore sinif 6gretmenlerinin yukaridaki ozelliklerden “dikkat c¢ekici olmal” 6zelligine
vurgu yaptiklari anlasilmaktadir. Celik’'e gére (2015: 82) film ve ¢izgi filmler dikkat gekici, eglendirici olmakla
beraber kalici olarak 6grenmeye katkisi biiyiiktiir. Ogrenciler 6grenirken eglenmek, eglenirken 6grenmek gibi
gldileyici etkinliklerle strekli karsilasmadiklarindan 6gretim ortami icinde onlarin sikilmasini 6nleyecek her
turli aktiviteyle karsilasmaktan memnun olmaktadirlar. O-E-Kadir kodlu &gretmenin “Dikkatini cekiyor,
diinyasina giriyor. Cocugun diinyasi siyah beyaz degil, renkli.” sézleriyle ¢izgi filmler ve animasyonlarin dikkat
cekici yoniine vurgu yapilmaktadir. Bu baglamda konu ile ilgili literatir ile sinif 6gretmenlerin gorislerinin
ortlstigu, animasyon ve cizgi filmlerin ¢cocuklarin dikkatleri (izerinde 6nemli bir etkiye sahip oldugu (Dalacosta,
Kamariotaki-Paparrigopoulou, Palyvos ve Spyrellis, 2009; Eker ve Karadeniz, 2014; Kleeman, 2006; Islam,

Ahmed, Islam ve Shamsuddin, 2014) soylenebilir.

Sinif 6gretmenlerine gore hayat bilgisi dersinde kullanilacak ¢izgi filmler ve animasyonlar “6grenci seviyesine
uygun olmali” ve “ilgi ¢ekici olmali”dir. Yagl'ya gore (2013: 12) ¢ocuklarin seyredecegi filmler yaslarina, ilgi ve

beklentilerine uygun segilmelidir.

Sinif 6gretmenleri hayat bilgisi dersinde kullanilacak olan ¢izgi filmler ve animasyonlarin 6zel kahramanlari
icermesi gerekliligini de dile getirmislerdir. Ornegin D-E-Osman kodlu 6gretmen “Yaratilan kahramanlar ¢ok
dnemli.” ve D-E-Cavit kodlu 6gretmen “Karakterler segilirken iyi secilmeli.” ifadeleriyle bu konuya vurgu
yapmislardir. Nitekim Gualden (2015: 9) animasyon filmlerin kurgularinda basariyl ve takdiri elde etmis ilgi
cekiciligi zengin kahramanlara yer verilmesi halinde sosyal 6grenmenin gerceklesmesi amacina ulasilacagini
ifade ederken, Giler (1989: 175) ¢izgi filmlerin ¢ocugun bilissel, duygusal ve davranislarina yakin olmasi ve gizgi
film kahramanlariyla kolayca 6zdeslesebilmesini gizgi filmlerin izlenme nedeni olarak gdstermektedir. Eskandari
(2007: 121) okul ¢ocuklariyla yapilan bir ¢alismaya gore; erkeklerin %91’inin, kizlarin %80’inin gizgi film
kahramanlarini 6rnek aldiklarini, ayni ¢calismada ebeveynlerin ¢ogu (erkek cocuk ebeveynlerinin %81’i, kiz cocuk
ebeveynlerinin %76’s1) ¢izgi filmlerin gocuklarinin yasam tarzlarini etkiledigini vurgulamaktadir. Bunun yani sira;

cizgi film kahramanlarinin ¢ocuklar tarafindan rol model olarak secildigini, cocuklarin gizgi film kahramanlarinin
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hareketlerini ve konusma tarzlarini 6rnek aldiklarini, kahramanlarla kendilerini 6zdeslestirdiklerini, bir gizgi film
karakteri veya Unli kahramanlari kullanarak, mizah ve nilikte katarak 6grencilerin severek, isteyerek
ogreneceklerini ve ¢ogunlukla gizgi film izlemekten ¢ok mutlu olduklarini, ¢ocuklarin ¢izgi film izlemeleri ve
izledikleri cizgi filmlerdeki kahramanlari model almalari onlara olumlu yénde etki ettigini, cocuklarin kendi
cinsiyetlerinde olan kahramanlari daha ileri diizeyde benimseyerek bunlara olumlu anlamlar yukledigini, ¢gizgi
filmin var oldugundan beri izleyicisine farkli bir diinya sunan bir sanat dali oldugunu savunan gorisler de
mevcuttur (Celenk, 1995: 58; Can, 1995: 5-6; Orug, Tecim ve Ozyiirek, 2011: 316; Yiicel, 2015: 128; Celik, 2015:
8). Gorildigu lizere hayat bilgisi dersinde ¢izgi filmler ve animasyonlarin 6zel kahramanlar icermesi gerekliligi

ilgili literatdr ile desteklenmektedir.

Arastirmaya katilan sinif 6gretmenlerinin hayat bilgisi dersinde c¢izgi filmler ve animasyonlarin milli olmasi
gerektigini vurgu yaptiklar gériilmektedir. Ornegin; sinif 6gretmenlerinden D-E-Osman kodlu égretmen “Cizgi
filmler giincel ve milli olmali.” ifadesinde bulunmustur. Bu konuda Yagh (2013: 12), cizgi filmlerin gocugun
gelismesine ve egitim sirecine katkilarini siralarken, ¢izgi filmler ve animasyonlarin ¢ocuklarin hayata bakis
acllarini  zenginlestirdigini, evrensel ve milli degerleri eglenerek 06grenmelerine katki sagladigini
vurgulamaktadir. Kéroglu’na gére (2016: 25) ise, gorsel ve isitsel dgelerin yogun olarak kullanildigi gizgi filmler,
cocuklarin konusma, dinleme ve anlama becerilerini gelistirir ve olumlu davranis degisikliklerine ortam hazirlar.
Cocuklarin 6grenmede glglik cektikleri kavramlar, milli ve manevi degerleri 6grenmelerini kolaylastirir. Bu
baglamda hayat bilgisi dersinde ¢izgi filmler ve animasyonlarin milli olmasi gerektigini noktasinda ilgili literatir

ile sinif 6gretmenlerinin goérislerinin ortustugu séylenebilir.

Sinif 6gretmenlerinin hayat bilgisi dersinde kullanilacak cizgi filmler ve animasyonlarin sahip olmasi gereken
ozellikler noktasinda, cizgi filmler ve animasyonlarin kiltire uygun olmasi gerekliligini ifade ettikleri tespit
edilmistir. Bu noktada ilgili literatiire bakildiginda; cizgi filmin 6nemli bir populer kiltir GriinG oldugu, cizgi
filmleri her yastaki cocugun severek izledigi, cizgi filmlerin basit bir bilgi sunumu islevinin 6tesinde, sosyal yapi
icin cok 6nemli bir olgu olan kiltirlestirmede de etkin bir arag¢ olarak kullanilabilecegi, kendi kiltirimazi
yansitan hosgori ve sevgi icerikli ¢izgi filmlerin, isitsel ve gorsel Ozelligi sayesinde ilkdgretim dénemindeki
cocuklarin egitimlerini olumlu etkiledigi, animasyonun yeni kusaklarin yetistiriimesinde, kiltlrel degerlerin geng
nesillere aktariimasinda, ¢ocuk ve genclere bakis acisi kazandirilmasinda, sanat kiltlriniln ve estetik zevklerin
zenginlegstiriimesinde 6nemli etkisinin oldugu noktasinda gorisler mevcuttur (Kramer, 2004’den akt. Birkok,
2008: 4; Alan, 2009: 16- 233; ASR, 2017: 23). Tiirkmen’e gére ise (2012: 152) gizgi film karakterleri, atasozleri ve
deyimleri uygun yerlerde kullanarak izleyicilerini gerek onlarin varligindan haberdar edebilir gerek nerede ve
nasil kullanilacagini gerekse ne anlama geldiklerini aktarabilirler. Bu giicten yeterince istifade edebilmek adina -
kiicUk bir adim da olsa- Tirk kiltiirline ait kodlar tasiyan gizgi filmlerin yapilmasina ihtiya¢ duyulmaktadir. Konu
ile ilgili olarak sinif 6gretmenlerinden D-E-Ahmet kodlu 68retmen “..... kiiltirimuize yakisir olmal.” ifadeleriyle

bu durumu goézler 6niine sermektedir.
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Sinif 6gretmenlerine gore cizgi filmler ve animasyonlarin sahip olmasi gereken 6zelliklerden biri de hem olumlu
hem de olumsuz 6rnek olusturmasidir. Ornegin, konu ile ilgili olarak D-E-Bekir kodlu &gretmenin “Bir iyi ydnden
bir de kotu yénden ele alinmall.”, D-E-Orhan kodlu 6gretmenin “Cizgi filmler olumlu davranislarin yaninda
olumsuz davranislari da vermeli.” seklindeki ifadeleri mevcuttur. Giler (1989: 169) egitim sireci iginde insana
dogumundan itibaren bilgi veren, davraniglarini etkileyen en etkin arag¢ olarak kabul edilen televizyonun,
ozellikle cocugun 6grenme siireci icinde etkilesiminin 6nemli bir zaman dilimini kapsadigini, bu sirecin kisilik
gelisiminin ve 6grenmenin basladigi bir streci icerdigini, gizgi filmlerin bu siireg icinde ¢ocugun televizyon ile
karsi karsiya kaldigi programlardan oldugunu ve olumlu ya da olumsuz bir etkiye yol agsa da bu filmlerde
amacin Ogreticilik oldugunu belirtmektedir. Nitekim Eskandari (2007: 2) cocuklarin gelisimi ve egitiminde,
televizyonun bir¢cok yonden olumlu ve olumsuz etkileri oldugunu sdylemektedir. Bu agiklamalar ¢ercevesinde
cizgi filmler ve animasyonlarin zaten olumlu ve olumsuz érnekleri bir arada barindirdigi anlagilabilir. Olumlu ya
da olumsuz 6rnek barindirmasi egitimsel olarak diisiinildiigiinde gerekli oldugu kanaati olusturabilir. Ciinki
olumsuz olmadan olumluyu acgiklamak ve degerini ortaya koymak cok da kolay olmayabilir. Bu baglamda
o0gretmenlerin ¢izgi filmler ve animasyonlarin sahip olmasi gereken o6zelliklerden birini hem olumlu hem de

olumsuz 6rnek olusturmasini betimlemesi ilgili agiklamalarla 6rtlistiigl anlasilabilir.

Sinif 6gretmenlerinin hayat bilgisi dersinde ¢izgi film ve animasyon kullaniminda dikkat edilmesi gerekenlere
yonelik dislincelerine gore hayat bilgisi dersinde c¢izgi filmler ve animasyonlarin kullaniminda dikkat edilmesi

gerekenler asagidaki gibi maddelestirilebilir. Bu hususlar soyledir:

e Verilen mesajlar agik olmali

e cerik dersin hedefine ve amacina uygun olmali
e  Sire ¢ok uzun, ¢ok kisa olmamali

e Ogrenci seviyesine uygun olmali

e  Kazanimlara uygun olmal

e Milli ve manevi degerlere uygun olmal

e  Karakterler 6zel olarak secilmeli

e Ogrencinin hayal diinyasina uygun olmali
e  Deger icerikli olmali

o Zevkli ve eglenceli olmal

e Durdurup cocuklari derse katarak izlenmeli
e  Cocuga gorelik ilkesi ise kosulmali

e  (Cocuga uygun rol modeller olmall

e Dersin tamaminda kullanilmamali

e Dikkat ¢ekici olmali

e  Konu ve zaman agisindan uygun olmall

e Dili yumusak olmali, argodan kaginilmali
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o Tiirkceyi dogru ve etkili kullanmayi saglamali

e  Egitici olmal

e Ses diizeyi, ses kalitesi, goriintl kalitesi uygun olmali

e  Derste kullanmadan 6nce 6gretmen izlemeli

e Sonunda degerlendirme yapilmali

e  Firsat esitligi saglamal

e Bilgilendirici olmali

e Birden ¢ok kazanimi bir arada ve dogru sekilde verebilmeli

e Toplumsal kurallara uygun olmali

e Akiciolmal
Yukaridaki betimlemelerden hareketle sinif 6gretmenlerine goére c¢izgi filmler ve animasyonlar egitici,
bilgilendirici, rol model olusturucu olmali ve karakterleri dzel olarak segilmelidir. Adak Ozdemir ve Ramazan
(2012: 160) ile Bayindir'a gore (2015: 3), dogru ve yerinde kullanildiginda 6gretici, bilgilendirici, yonlendirici,
kisiligi gelistirici, model olucu 6zellikler tasiyabilen gizgi filmler gocuklarin akademik ve sosyal gelisimlerine
uygun olarak segilip izletilmelidir. Cizgi filmlerde genellikle iyi-k6td, kuvvetli-zayif gibi iliskiler konu edilir, olaylar
gercekci bir sekilde sunulmaz, eylemde, karakterlerde, zaman ve mekanlarda simgesel bir anlatim soz
konusudur. Cizgi filmleri sevimli yapan karakterlerdir. Bu agidan ¢izgi karakterin tzerlerinde iyi ¢alisiimal, belli
pedagojik amaglar gozetilerek olusturulmali ve islenmelidir. Bu karakterler belli egitim mesajlarini verirken,
Ogretici icerikle cocugun hem 6grenmesi hem de eglenmesi beklenebilir. Bu baglamda sinif 6gretmenlerinin

cizgi filmler ve animasyonlar icin betimledikleri 6zelliklerin literatir ile 6rtustigi soylenebilir.

Arastirmaya katilan sinif 6gretmenleri gizgi filmler ve animasyonlarda verilen mesajlarin agik olmasi gerektigini
savunmugslardir. Model alma ve model aldig kisi ya da kisilerle 6zdesim kurma yonelimi, ¢ocuklarin kisilik
gelisimleri acgisindan blyik bir 6neme sahiptir. Bundan dolay izlenilen ¢izgi film programlarinin doguracagi
sonuglar gocuklar i¢in 6nem tasimaktadir (Yetim ve Saricam, 2016). Televizyonda yayinlanan ¢izgi filmlerin
yararli ve zararh olanlarin ayrimi yapilmadan bir¢ok kanalda g¢ocuklara sunulmaktadir. Cocuklarin izledigi
programlarin iceriginin neler oldugu arastirilarak, olumsuz etki verebilecek konular ayiklanmaldir. Bunlarin
dikkate alinmadigi takdirde ¢ocuklarin egitimi agisindan zarar vericidir (Kosker, 2005: 2). Nitekim konu ile ilgili
olarak Celenk (1995: 62), olumlu ve olumsuz taraflari ile televizyon seyretmenin ¢ocuklarin ayrilmaz bir pargasi
olduguna, anne ve babalarin ¢ocuklarin televizyon seyretme aliskanligini gézlemleyerek, onlarin nitelikli

yapitlari izlemelerini saglayabileceklerine vurgu yapmaktadir.

Yine sinif 6gretmenlerinin ifadelerine gore gizgi filmler ve animasyonlar deger icerikli olmalidir. Yagli'ya gore
(2013: 12), cocuklarin seyredecegi filmler yaslarina, ilgi ve beklentilerine uygun olarak segilmelidir. Cizgi filmin
icerigi aile sevgisi, dogay! ve hayvanlari tanima, yardim severlik, iyilik, dogruluk, baris ve hosgori gibi egitici ve

faydali konulardan segilmelidir.
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Sinif 8gretmenlerinin hayat bilgisi dersinde ¢izgi film ve animasyon kullanimi konusundaki 6nerilerine yonelik
disincelerine bakildiginda, 6gretmenlerin gizgi film ve animasyon izleme konusundaki Onerileri asagidaki

maddelerde verilmistir:

e Bakanlk tarafindan Hayat Bilgisi dersiyle ilgili gizgi filmler ve animasyonlar hazirlanmali
e  Okullarda alt yapi yetersizligi giderilmeli
e Animasyonu hazirlayanlar konusunda uzman olmall
e Yonergeler ve hedefler verildikten sonra izletilmeli
e  (Cizgi film ve animasyon konusunda ebeveynler de egitilmeli
e  Cizgi filmler ve animasyonlar kazanimlara yonelik yapiimali
e Animasyonlar 6grenci seviyesine gore hazirlanmal
e Hazirlanan animasyonlar tekrar tekrar izlenebilmeli
Ogretmen ifadelerine bakildiginda; “Bakanlik tarafindan hayat bilgisi dersiyle ilgili cizgi filmler ve animasyonlar

hazirlanmall”, “Okullarda alt yapi yetersizligi giderilmeli”, “Animasyonu hazirlayanlar konusunda uzman olmali”

ifadelerinin en fazla dile getirilen ifadeler oldugu gorilmektedir.

Canlandirma film sanatinda en ¢ok kullanilan ve yapimciya ¢ok genis olanaklar veren, etkileyiciligi yiiksek olan
cizgi film teknigi, farkl sanat dallarindan beslenmesinin yani sira tretim surecinin zorlugu, cok dikkat ve emek
istemesi, yapim asamasinda farkli uzmanlik alanlari olan kisilere ihtiya¢ duyulmasi nedeniyle uzun ve pahal bir
sirecin GrlnGdar. Cizgi film, 6zel 151kl animasyon masalarinda tasarlanip cizilen, daha sonra ¢ekimine girisilen
bir canlandirma turidar (Arikan, 2001: 34; Arslan, 2016: 23). Animasyon, buglin goérsel medyanin
vazgegilmezleri arasina girmistir. Oncelikle reklam animasyon filmleri ile baslayan siireg; kisa animasyon film,
konulu/uzun metrajli animasyon film, Kaltir Bakanhgi ve kamu kuruluslarinin destegiyle Uretilen animasyon
film, TRT ve 6zel yapimevlerinin is birlig§inde Uretilen animasyon film ve Kiltir Bakanligl ve 6zel yapim
sirketlerinin isbirliginde cekilen animasyon film olmak Uzere bir dizi gelisim kaydetmistir (Cetin Erus ve Alici,
2017: 3). Arastirmaya katilan sinif 6gretmenleri, bakanlk tarafindan hayat bilgisi dersiyle ilgili cizgi filmler ve
animasyonlar hazirlanmasi gerekliligine vurgu yapmaktadir. Ornegin sinif gretmenlerinden 0-K-Kadriye kodlu
O0gretmen “Biz de mesela 3. sinif hayat bilgisinde kazanimlarla ilgili izletebilecegimiz filmlerin bir hazirligi yapilp,
tipki kitaplar gibi bu mesajlar her tirli icerik bakimindan bilirkisiler tarafindan incelenip, denetlenip,
onaylandiktan sonra bize gelse boyle bizim icin daha glizel olmaz mi1?” ifadesiyle bu durumu goézler 6nline

sermektedir.

Temizylirek ve Acar’a gore (2014: 35), bellegin yogun olarak islenip kisilik olusumu ve kimlik kazanimlarinin
temelinin atildig1 cocukluk doneminde ortaya ¢ikan televizyon baghhgl olumlu yone kanalize edilebilecegi gibi
olumsuz tesirlere de sebep olabilecektir. Ozellikle giiniimiiz cocuklarinin vazgegilmez eglence araci olan gizgi
filmler, animasyonlar, bilgisayar oyunlarinda 6ne ¢ikan kavramlar dostluk, diristlik, kendine ve baskalarina
gliven, cesaret, glizellik, yardimseverlik, dayanisma, aile ve vatan sevgisi... vb. degerlerdir. Ama her yapim kendi

Uretildigi kalttrin degerlerini, kendi yapimcisinin ideolojisini tasir. Kim tarafindan hangi ideolojiye hizmet
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maksatl yapildigi bilinmeyen uriinler higbir incelemeye ya da bilimsel degerlendirilmeye tabi tutulmadan alinip
gelecegin emanetgisi olan ¢ocuklarin korpe zihinlerine enjekte edilmemelidir. Arici ve Dalkilic da (2006: 429)
cizgi film ve animasyon hazirlama isinin ehemmiyetine deginerek, konuya baska bir agidan bakmistir. Ona gore
animasyonlari olustururken dikkat edilecek pek ¢ok husus bulunmaktadir. Bunlardan bazilari; ekranin rahat
okumaya elverigli bir diizenlemeye sahip olmasi gereklidir, ekrandaki metinde kullanilan yazi tlri ve buyuklGgu
Ogrencinin yas dizeyine uygun olmalidir, ekran gérintileri net olmalidir, renkler gézi yormamalidir. Cok fazla
sayida metin, grafik ve diger unsurlar kullanilarak karmasikliga yol agilmamalidir. Bu hususlara dikkat edilmezse
verilmek istenen mesajin ya da anlatilmak istenen olayin anlasilirhgl azalabilir. Bu da egitimde verimi

disurebilir.

Cizgi filmler ve animasyonlarin ¢ocuklar tGzerinde ne denli etkili oldugu géz 6nine alindiginda ve alanyazinda yer
alan yukaridaki ifadelerden hareketle, cizgi filmler ve animasyonlari hazirlayanlarin alaninda uzman kisiler
olmasi gerekliligi sonucuna varilabilir. Nitekim bu konuda odak grup gorismesi esnasinda sinif
ogretmenlerinden D-E-Ahmet kodlu 6gretmenin “Bu animasyonlari hazirlayan kisi veya firmalar, konusunda
uzman olmal.” ve yine O-K-Kadriye kodlu &gretmenin “Simdi &ncelikle bu animasyon, cizgi filmleri
hazirlayanlarin seyleri cok 6nemli, tarzlar.” seklindeki ifadeleri animasyonu hazirlayanlarin konusunda uzman
olmasi noktasindaki ifade 6rnekleridir. Sonug olarak bakildigi zaman, ilgili alan yazin incelendiginde arastirmaya

katilan 6gretmen ifadeleri ile 6rtlisen veya 6gretmen ifadelerine benzer ifadeler oldugu gorilebilir.

Arastirmaya katilan sinif 6gretmenleri okullardaki alt yapi yetersizlig§inden de yakinmakta ve bu eksikliklerin
giderilmesi gerektigine vurgu yapmaktadirlar. Ornegin sinif 6gretmenlerinden D-E-Omer kodlu égretmenin “Cok
faydali oldugunu disiiniyorum. Fakat soyle bir sikinti var. Bakanlik tarafindan projeksiyonun, akilli tahtanin,
internet aginin giiclii bir sekilde hazirlanmasi lazim.” diyerek okullarda mevcut alt yapi yetersizliklerinin farkina
varilip, bu yetersizlikler ilgili birimlerce yerinde tespit edilerek, s6z konusu sikintilarin ortadan kaldirilmasi

onerilmistir.

ONERILER

1. Bu calismada sinif 6gretmenleri ¢gizgi film ve animasyon kullanimina iliskin bazi durumlara dikkat cekmislerdir.
Bu kapsamda sinif 6gretmenlerine ¢izgi film ve animasyon kullanimina iliskin yetkinliklerini ve becerilerini
gelistirmek Uzere profesyonel egitimler diizenlenebilir. Bu baglamda yapilacak egitimlerde; gizgi filmler ve
animasyonlarla ilgili belli bash 6zelliklerinin tanitilabilecegi, dneminin tartisilacagi, cizgi film ve animasyon ile
tasarlanmis bir dersin nasil ise kosulabilecegi, farkli yontem ve tekniklerle, sinif ici etkilesim ve tartismalardaki
yonergelerle animasyon ve ¢izgi filmlerin kullaniminin nasil organize edilecegine dair 6gretmenlere yol haritalari
sunulabilir.

2. Bu calismada cizgi film ve animasyon ile ilgili olarak hayat bilgisi dersi kapsaminda sinif 6gretmenlerin
gorisleri betimlenmistir. Yapilacak olan galismalarla farkli dersler ve farkh branslar agisindan da c¢izgi film ve

animasyon kullanimi ile ilgili calismalari yapilabilir.
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3. Bu c¢alismada hayat bilgisi dersinde ¢izgi film ve animasyon ile ilgili sinif 6gretmenlerinin gorigsleri
betimlenmistir. Yapilacak olan baska galismalarda hayat bilgisi dersinde ¢izgi film ve animasyon kullaniminin
ogrenci basarisina, hayat bilgisi dersine yonelik tutuma, bilgilerin kalicihigina, beceri ve deger egitimine etkileri
gibi birgok 6zellige bakilabilir.

4. Cizgi filmler ve animasyonlarin hayat bilgisi dersinde kullanimina yonelik sinif 6gretmenlerinin goérislerinin
betimlendigi bu calismada sinif 6gretmenlerinin bazi 6nerileri olmustur. Bu dnerilerden “a) bakanlik tarafin
hayat bilgisi dersiyle ilgili egitim CD'leri hazirlanmali, b) okullarda alt yapi yetersizligi giderilmeli, c) animasyonu
hazirlayanlar konusunda uzman olmali, ¢) yénergeler ve hedefler verildikten sonra izletilmeli, d) ¢izgi film ve
animasyon konusunda ebeveynler de egitilmeli, e) ¢izgi filmler ve animasyonlar kazanimlara yonelik yapiimali, f)
animasyonlar 6grenci seviyesine gore hazirlanmali ve g) hazirlanan animasyonlar tekrar tekrar izlenebilmeli”
Onerilerinin egitim paydaslari tarafindan dikkate alinmasi onerilebilir.

5. Egitim programlarini, 6gretme- 6grenme siirecine ve 0grenci seviyelerine uygun, bitinlesmis materyal ve
icerik gelistirmede animasyon ve ¢izgi filmler Uretilebilir. Bu kapsamda Uretilen ¢izgi filmler ve animasyonlarin

Egitim Bilisim Ag1 (EBA) dijital platformu tzerinden 6gretmenlerin erisimine acilabilir.

ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.

Yazarlarin Katki Orani Beyani: Bu calismaya, birinci yazar %40, ikinci yazar %30 ve Uglincl yazar %30 katki

sunmustur.
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