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ABSTRACT

Great importance has been attached to teaching Turkish as a foreign language in recent years,
and the teaching Turkish to foreigners is largely carried out by Turkish teaching centers.
Accordingly, if the teachers working in these centers are aware of foreign language teaching
approaches and methods, as well as the ideas and principles that form the basis of these, they
will contribute positively to the teaching Turkish as a foreign language field. The aim of this
research is to determine the opinions of the instructors working in Turkish teaching centers
about their knowledge levels based on foreign language teaching approaches and methods, and
to determine whether there is a difference in their opinions of knowledge levels in terms of
gender, professional seniority, and what type of undergraduate program they have graduated
from. The research is a descriptive survey study. Participants were determined using convenient
sampling method. In the study, as data collection tools, a personal information form describing
the demographic characteristics of instructors working in Turkish teaching centers was used
along with a questionnaire aiming to measure the knowledge levels of foreign language teaching
approaches and methods, and the data obtained was analyzed using with a statistical software.
As a result of the research, it was determined that Turkish teachers have medium knowledge
about the foreign language teaching methods. No difference was found in terms of knowledge
levels in terms of gender and professional seniority. However, it was concluded that the
undergraduate programs that Turkish teachers graduated from were a factor affecting their
knowledge of foreign language teaching approaches and methods.

Keywords: Foreign language, approach, method, teaching Turkish as a foreign language.
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INTRODUCTION

From the past to the present, there has been quests to find effective ways to teach languages. These quests
have produced new applications in the field of language teaching and approaches and methods, each of which
has been shaped by the criticism of the other. These theories or practices emerging in language teaching are
generally grouped within three concepts which are approaches, methods, and techniques. These concepts
were first described by Edward Antony (1963) in the 1960s. According to Anthony (1963) the approach is a set
of assumptions about the nature of language, learning and teaching; a method is a general plan for the
systematic presentation of language based on a chosen approach; a technique is specific activities executed in

the classroom that are consistent with a method and therefore compatible with an approach.

As opposed to Edward Antony's analysis of this concept, Richards and Rodgers (2001) interpreted the concept
of method as an umbrella term consisting of approach, design, and procedures. According to Richards and
Rodgers (2001, p. 19-26), the approach describes the basic features of language use, basic processes of
learning, or general conditions believed to provide successful language learning. Design was defined as (a) the
aims of a method, (b) the type of learning tasks and teaching activities that the method deals with, (d) the roles
of students, (e) the roles of teachers, (f) the role of teaching materials. As for procedures, they include using
teaching activities to clarify and demonstrate the target language, ways used for language practice, and

classroom behaviors such as techniques used to provide feedback to students.

The discussions about language teaching methods, especially since the 19th century have been notable.
According to Griffiths (2009, p. 255), many language teaching and learning methods have gone out of fashion
over time. Nunan (1999, p. 69) compared it to the back-and-forth movement of a pendulum when there is an
extreme gravitation towards a method in language teaching and the denial of that method's contribution to
language teaching when there is a change in thought. He states that this attitude, which he calls the pendulum
effect, prevents the educators from making progress in language teaching research, and instead remarks that a
process must be established that associate’s new ideas with old trends in language teaching and accepts
important improvements. This has led to the question of “Which is the best method?” go unanswered or has
led to the conclusions such as that “the existence of an adequate and ideal method alone cannot be talked of”
(Memis & Erdem, 2013, p. 298), and “a principle cannot be applied to all students, in all contexts, for every
purpose” (Brown, 2001, p. 42). If there is not an ideal method on its own, strict adherence to the principles of
any single method will mean sacrificing the foreign language teaching process for method conservatism. It is
also incorrect to conclude that foreign language teaching methods are unnecessary. Even the eclectic method,
which comes to life with the idea of “there is no best method” and means “shaping the lessons according to
the context” (Brown, 2001, p. 40), requires a good knowledge of methods. Kumaravadivelu (1994, 2003, 2006),
using a stronger expression, stated that the method era is over and named the new period as the post-method

era.
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As Kumaravadivelu stated, even if we are in a post-method era, the issue of methods still attracts researchers’
attention and method courses are still included in foreign language teacher training programs. This situation is
quite normal because as Kumaravadivelu stated, even if we are in the post-method era, it is necessary to
understand the methods in depth in order to reach the post-method understanding. Richards & Rodgers (2001,

p. 16) listed the reasons for the inclusion of method courses in teacher training programs as follows:

- Learning about approaches and methods provide teachers with an insight into how the field of
language teaching has evolved.

- Approaches and methods should not be considered as a recipe for how teaching should be, but
as a source of widely used practices that teachers can implement or adapt according to their
needs.

- Experience in using different teaching approaches and methods can equip teachers with basic

teaching skills that they can build on or complete as they gain teaching experience.

Based on the statements by Richards and Rodgers, when people who teach and will teach Turkish as a foreign
language, even if they do not use it in the classroom, have knowledge about the approaches and methods of
foreign language teaching, it will enable them to see how this field has evolved from the past to the present.
Along with these approaches and methods, they will also have knowledge about the underlying language
learning theories. This understanding will enable them to be aware of what they are doing and why they are
doing it (Larsen-Freeman, 2000) and to shape their teaching in line with student needs and physical conditions
without being attached to textbooks blindly. For Turkish teachers with this understanding, textbooks will be a
framework or supplemental materials that can be shaped according to the conditions they are in while they will

remain a taboo that cannot be challenged for the ones without this understanding.

Content information about the approaches and methods put forth in foreign language teaching can be

summarized as follows:

The Grammar-Translation Method was initially used to teach classical languages such as Greek and Latin. This
method is based on the idea that foreign language learning takes place through memorization. Grammar
subjects are taught deductively in the native language, and the ability to read and understand the literary
works of the target language are considered to be more important than other language skills. Exercises are
performed using the translation technique to and from the target language. This method was originally known

as the Prussian Method in America.

Gouin’s “Series” Method was developed by the Frenchman Frangois Gouin on the model of children’s language
acquisition. He argues that language should be taught in a context. Translation is not used in this method and
the language is taught in a series of interconnected sentences. Although it is not a widely used method, it has

been a starting point for “natural methods” that take children’s language acquisition as a basis.
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Direct Method (the Berlitz Method or the Natural Method) derives its name from the fact that the mother
tongue is not used in language teaching and the education is done directly in the target language. It was born
as a reaction to Gouin’s Series Method as well as the Grammar-Translation Method (Glinday, 2015); but it has
been longer lasting than that. Unlike the Grammar-Translation Method, it places an emphasis on pronunciation

and speaking skills, and grammar is taught using inductive reasoning.

Oral Approach and Situational Language Teaching have often been used while preparing books on foreign
language teaching and it argues for teaching language in context (situations). Similar to the Direct Method,
grammar is taught inductively in a context, but differs from the direct method in that it is a more systematic
approach based on linguistic foundations and does not include explanations in the target language when
teaching grammar or vocabulary (Richards & Rodgers, 2001). It aims at teaching all the skills of the language,
primarily listening and speaking skills; but the basis of all of them is the teaching of grammar structures.
Therefore, this method is also called “Structural-Situational Language Teaching.” It adopts behavioral language
teaching methods such as repetition and automatization in language and resembles the Audio-Lingual Method
in this respect. However, it emerged in England independently of the Audio-Lingual Method that emerged in

America.

The Audio-Lingual Method is a combination of the American Structural and Oral Approach, and the Behavioral
Psychology. It is also known as the “Army Method.” Grammar is at the center of language teaching, as it is in
the Situational Language Teaching, and it is acquired through a lot of verbal practice. Language skills are taught
in the order of listening, speaking, reading, and writing (Demircan, 2013). The theoretical foundations of this
method come from the Structural Linguistics, Applied Linguistics, Contrastive Analysis, and Behavioral
Psychology. With Contrastive Analysis, factors that may cause negative transfer are determined and tried to be
prevented. In this respect, it differs from the English Oral Approach and the Situational Language Teaching
(Richards & Rodgers, 2001).

Audio-Visual Method emerged simultaneously in Croatia and France. Byram (2013, p.61) stated that it is similar
to the Audio-Lingual Method because of the use of cassette players in lessons, conducting lessons mostly
through dialogues, and the fact that both emerged on a scientific basis in the 1960s, but it is different in that
most of its adherents rejected the study of patterns, and some of them were critical of language laboratories
thus seperating the Audio-Visual Method from the Audio-Lingual Method. He also stated that Audio-Visual
Method is actually more similar to the Direct Method. Audio-Visual Method adopts teaching in the target
language and does not allow the use of native language. Understanding of language structures and meaning is

carried out with the help of dialogues and visual materials. This method is also called the “CREDIF Method.”

The Cognitive Code Learning Approach was developed by the cognitive psychologist John Bissell Caroll and the
applied linguist Kenneth Chastain in the 1960s, with the influence of the views of cognitive learning theorists

Ausubel and Chomsky. The Cognitive Code Learning Approach supports the teaching of language rules while
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learning a second language, and it suggests that the complex and rule-based system of language should be
studied. He argues that grammar teaching should be done in a deductive way, like in the Grammar-Translation
Method, in contrast to the inductive applications in the Audio-Lingual Method. Although it emerges as a
reaction to the Audio-Lingual Method, it is like a mixture of the Audio-Lingual and the Grammar-Translation
Methods (Brown, 2001). Since it has the feature of returning to old practices, it was replaced by more modern

approaches and methods.

The Silent Way is the method in which the teacher stays silent while using colored bars, pronunciation, and
fidel charts. It was developed by Caleb Gattegno. In this method, it is believed that when the teacher is silent,
the students’ ability to explore and produce improves and this facilitates learning (Richards & Rodgers, 2001,

p.81). While all language skills are important, Grammar, fluency, and correct pronunciation are emphasized.

Desuggestopia was developed by Georgi Lozanov. In this method, psychological factors that affect learning are
emphasized and it is important to arrange environmental conditions in a way that eliminates the biases related
to learning. It aims to enable classroom communication to be carried out in a comfortable environment
(Demirel, 2016). For this reason, education is carried out with music in the background and the teaching of
language structures is carried out with posters placed in the learning environment based on the environmental

learning principle (Larsen-Freeman, 2000).

The Counseling (Group) Language Teaching Method was developed in the 1960s by the American psychiatrist
Charles Curran (1899-1978), his friends Paul G. La Forge and Carl R. Rogers. It is built on the idea that the new
learning conditions and the change created by these conditions are very threatening for students. In this
method, the counselor (teacher) is the person who gets involved in the process when the clients (students)
need it and finds solutions to their problems. The counselor translates what the clients say in their native
language into the target language and the students repeat what they say. The voices of the clients are recorded
with the recording device and played to them. During this activity, the counselor stays outside of the client
circle to avoid being threatening them. A student-centered approach is adopted, and the students determine

the topics they want to study.

Total Physical Response Method was developed by James Asher. Total Physical Response Method, which is a
language teaching method based on speech and action coordination, is related to the trace theory which
suggests that the frequent doing of something increases retention in learning through traces in memory
(Richards & Rodgers, 2001). It acts on the principle that language learning should take place through
acquisition. It suggests that a foreign language should be taught with physical and motor activities by using
simple commands that are also effective in children's language learning processes. It is a humane method that

suggests that teaching language through games will reduce stress (Koksal & Varisoglu, 2014).

Total Physical Response-Story Telling Method was introduced by Blaine Ray as an improved interpretation of

the Total Physical Response Method because it was limited to short commands and did not compass the
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narrative and descriptive dimensions of the language (Marsh, 1998). After the students internalize the words
through Total Physical Response Method that they will need to tell a story, they move onto the storytelling
phase. At this stage, firstly, short stories are told by depicting the story, and then longer stories are told in

which students can become productive by adding their own interpretations.

Whole Language Approach is an approach that opposes the perception that language consists of units and skills
that are independent from each other and supports that language should be learned and taught as a whole as
in real life (Thornbury, 2006). For this reason, instead of first teaching the elements that make up the language,
such as grammar and vocabulary, and then developing the ability to use the language, this method adopts the
teaching of the language as a whole by using it in lessons without being divided into parts. It is similar to other

communicative methods in that it supports the necessity of student-centered language teaching.

Communicative Language Teaching Approach argues that the communication dimension of language should be
emphasized. It is based on the communicative competence concept introduced by Hymes in 1972. This concept
was later redefined as four competencies by Canale and Swain (1980). Linguistic competency denotes words
and grammar rules; social linguistic competency expresses appropriateness of discourse; strategic competency
reflects the appropriateness of communication strategies; and the discourse competency denotes harmony
and consistency (Paker, 2015). It is a reaction to Structuralist Language Teaching. It is also called “Conceptual-
Functional Approach” because the program design is made within the framework of concepts and functions,
not within the framework of language structures. It is an approach rather than a method, as it does not provide
detailed recipes about what happens and how things are done in the classroom, and as it draws a framework
underlining the need to pay attention to the communicative aspect of the language rather than grammar
structures (Richards & Rodgers, 2001). Today, it is the most influential approach in the preparation of
curriculums and course materials. It has even become a framework that is used to express all approaches that

prioritize the communicative dimension of language.

The Natural Approach was put forward by Tracy Terrel, based on Stephen Krashen’s language acquisition
theory consisting of five main hypotheses (acquisition-learning distinction hypothesis, monitor hypothesis,
natural order hypothesis, input hypothesis, affective filter hypothesis). As in the Natural Method, it imitates
child language acquisition process. Unlike the Natural Method, teacher monologues do not emphasize
repetition and question-answer activities and it places less emphasis on producing an error-free output
(Richards & Rodgers, 2001). He advocates that the student should not start production until s/he is exposed to
enough understandable input and feels safe about producing the language (Yayl & Yayli, 2011). According to
Krashen's theory, comprehensible input is language input that is just above the student level and is supported
by all kinds of tools that can improve intelligibility. Students should be adequately exposed to this input and
should be left alone to start production when they feel ready on their own accord. Therefore, the natural
approach prioritizes listening and reading skills while being a communication-oriented approach. Speaking

occurs spontaneously over time.
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Content-Based Language Teaching Approach is an approach in which language teaching is combined with other
disciplines such as geography, history, mathematics, science and so on. It is an approach in which the
objectives of language acquisition and the objectives in other disciplines are achieved simultaneously. It can be
practiced in different ways and in different levels such as immersion in which a different subject is introduced
using a foreign language; adjunct model in which language lessons support the other disciplines; sheltered
instruction in which some students speak target language and some do not where the students without the

target language skills get support programs (Larsen-Freeman, 2000).

Task-Based Language Teaching Approach is the approach that proposes that students learn a language by
completing the tasks assigned to them or determined according to their needs. These tasks may address
different language levels and various communicative purposes, such as expressing opinions and preferences on
any topic, checking in at the airport, ordering at a restaurant, reporting a complaint to the customer
representative, or getting information about a product or service. As in the communicative approach, the aim
of these tasks is to achieve the ability to complete that task rather than gaining language skills (Larsen-
Freeman, 2000). Just like Content-Based Language Teaching, it aims to teach communication through
communication and both approaches differ from the Communicative Approach, which aims to teach

communication skills by teaching the main elements of the language.

Dogme Method is a method that argues that there is too much dependence on textbooks and that these
textbooks are generally structured based on grammar rather than the communication dimension of the
language, therefore the language teaching environment should be cleared of unnecessary materials and books.
It was proposed by Scott Thornbury. He argued that the language that should be taught in the classroom is not
a pre-planned language, but a language that emerges from student needs in the learning environment
(Thornbury, 2006). It did not receive widespread support due to the lack of a clear framework for in-class

practices.

Eclectic (Blended) Method emerged as a reaction to the previous methods which, it claimed, drew a
hypothetical, top-down perspective on teacher competence, physical environment where language education
is performed, students' knowledge, cultural background, needs, reasons for learning a foreign language, and
motivation levels, etc. Demircan (2013, p. 181) defines the Eclectic Method as “the method obtained by
adapting the known methods in the most efficient way by selecting their most appropriate and successful
aspects in teaching”. The most important thing that should not be overlooked in the Eclectic Method is that the
practitioners of this method should have a good knowledge of approaches, methods and techniques and
should determine the conditions of the educational environment very accurately in order to decide which

method, when, and in what level they will use.

Studies in the field of teaching Turkish as a foreign language are studies that provide general information about

approaches and methods, and about the use of a chosen method in the field of Turkish as a foreign language.
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There is no study in the literature that deals with the knowledge level of the instructors about approaches and
methods who teach Turkish as a foreign language. With this study, it is aimed to fill the mentioned
information/findings gap.
The main problem of this research is to determine the opinions of the instructors who teach Turkish as a
foreign language in Turkish teaching centers about the knowledge levels of foreign language teaching
approaches and methods.
Within the framework of this problem, answers to the following questions are sought:

1- What are the opinions of the instructors working in Turkish teaching centers about the level of
knowledge about foreign language teaching approaches and methods?

2- Does the approach and method knowledge level of the instructors working in Turkish teaching
centers differ significantly according to their gender?

3- Does the approach and method knowledge level of the instructors working in Turkish teaching
centers differ significantly according to their professional seniority?

4- Does the approach and method knowledge level of the instructors working in Turkish teaching

centers differ significantly according to which undergraduate programs they graduated from?

Research Model

The research is a descriptive study within the quantitative research approach, and the survey model. The basic
working principle of quantitative research is that the findings can be expressed and measured in some way
with numerical values (Ekiz, 2009, p. 99). The survey method is a scientific research method that is generally
carried out to understand the unique properties of a population. Survey research is a method based on
quantitative data and statistical analysis of the data, as it is carried out in large populations and with large

amounts of data (Ozdemir, 2015, p. 80).

Participants

Participants of the research are instructors working in Turkish teaching centers in Turkey. Participants were
determined using convenient sampling method. Convenient sampling is the sampling that is easy to reach,
available, and made over individuals who are willing to research (Christensen, Johnson, & Turner, 2015).

Table 1. Demographic Characteristics of Turkish Language Teachers’

Variables Groups N %
Gender Female 53 54.1
Male 45 45.9
0-5 years 49 50
Professional 6-10 years 21 214
Seniority 11-15 years 14 143
16 years or more 14 14.3
Turkish Teaching (Middle School) 22 22.4
Turkish  Language and Literature 17 173
Program of Study Teaching (High School) ’
Turkish Language and Literature 46 46.9
Other 13 13.3
Total 98 100
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Data Collection Tools and Data Collection Process

This section describes how the study was conducted. It explains, in as much detail as possible, what happened
and how you carried out the investigation. This section is especially important in experimental studies that
require a detailed description of the intervention. Examples of information to present in this section include a
description of the training required to implement a new experimental teaching method and the types of
instructions to be provided to respondents who were asked to complete a survey. This section should also

contain a realistic timetable for the different phases of the study.

Data Analysis

The data obtained were analyzed using the SPSS software. Mean and standard deviations were used to
determine the approach and method knowledge level of the participants. Kolmogorov-Smirnov Test was
conducted to determine the compatibility of the data to normal distribution. It was concluded that the
distribution was normal since it did not show a significant difference at the p> .05 level according to the test
result (Kolmogorov-Smirnov Test Statistic = .081, p = .115). Therefore, when determining whether the
participants’ approach and method knowledge levels differ significantly according to gender T-test was used; to
determine the difference in professional seniority, and the undergraduate program that they have graduated
from Oneway ANOVA was used; and to determine which groups showed differences among them Tukey HSD

was used.

FINDINGS

Findings in relation to the first sub-problem

The findings about the knowledge levels of Turkish teachers about foreign language teaching approaches and

methods are given below.

Table 2. Descriptive Data on The Knowledge Levels of Turkish Teachers About Foreign Language Teaching
Approaches and Methods

. | have medium | have a fairly | have a very
I'have no I have very little level good level of good level of
Approaches and Methods knowledge. knowledge. knowledge knowledge knowledge Mean SD
f % f % f % f % f %
The Grammar-
1 Translation Method 6 6.1 9 9.2 14 14.3 33 33.7 36 36.7 3.86 1.19
,  Gouins series” 45 459 16 163 13 133 16 163 8 8.2 224 139
Method
The Direct Method
3 (Berlitz Method) 20 20.4 14 14.3 20 20.4 27 27.6 17 17.3 3.07 1.39
Oral Approach and
4 Situational Language 9 9.2 8 8.2 22 224 39 39.8 20 20.4 3.54 1.18
Teaching
Audio-Lingual
5 2 2.0 8 8.2 13 133 44 449 31 31.6 3.96 .98
Method
6 Audio-Visual Method 3 3.1 5 5.1 12 12.2 46 46.9 32 32.7 4.01 97
7  Conitive Code 55 204 12 12.2 29 296 22 224 15 153 300 134

Learning Approach
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8 The Silent Way 22 22.4 14 14.3 23 23.5 23 23.5 16 16.3 2.97 1.40

9 De-suggestopedia 16 16.3 11 11.2 19 19.4 27 27.6 25 25.5 3.35 1.40
The Counseling

10 (Group) Language 13 13.3 11 11.2 18 18.4 28 28.6 28 28.6 3.48 1.36
Teaching Method

11 Towl Physical 44 19.4 13 133 2 224 27 276 17 173 310 137
Response Method
Total Physical

12 Response-Story 12 12.2 22 22.4 24 24.5 23 235 17 17.3 3.11 1.28
Telling Method

13 Whole language g 15.3 12 12.2 25 255 28 286 18 184 322 131
Approach
Communicative

14 Language  Teaching 7 7.1 22 22.4 24 17.3 30 30.6 40 40.8 3.94 1.18
Approach

15 The Natural Approach 5 5.1 12 12.2 25 17.3 33 33.7 37 37.8 3.93 1.12
Content-Based

16 Language Teaching 5 5.1 7 7.1 20 20.4 36 36.7 30 30.6 3.81 1.11
Approach

17  Jesk-Based language 7.1 8 8.2 21 214 36 367 26 265  3.67 116
Teaching Approach

1g  FEclectic  (Blended) ., 122 8 8.2 27 276 27 276 24 245 3.44 1.28
Method

19 Dogme Method 43 43.9 13 13.3 18 18.4 18 18.4 6 6.1 2.30 1.36

Total 3.37 91

When Table 2 is examined, it is determined that the average methodology knowledge of Turkish teachers who
participated in the study is 3.37, and when all methods are considered, they have a medium level of

knowledge.

The data show that Turkish teachers have very little knowledge about Gouin's “Series” Method and Dogme
Language Teaching Method; that they have medium level of knowledge about the Direct Method (Berlitz
Method), Cognitive Code Learning Approach, Silent Way, De-suggestopedia, Total Physical Response Method,
Total Physical Response-Story Telling Method, and Whole Language Approach; that they have a good level of

knowledge of other approaches and methods.

It was found out that a significant proportion of Turkish teachers had no knowledge about Gouin's “Series”
Method (45.9%), Direct Method (Berlitz Method) (20.4%), Cognitive Code Learning Approach (20.4%), The
Silent Way (22.4%), De-suggestopedia (16.3%), Total Physical Response Method (19.4%), Whole Language
Approach (15.3%), and Dogme Language Teaching Method (43.9%).

Findings in relation to the second sub-problem
Findings in terms of how Turkish teachers' knowledge of foreign language teaching approaches and methods

differ according to gender are given below.

Table 3. T-test Results According to The Gender

L
Dependent Variable Gender N Mean SD df - evene . ) -
The Level of
Knowledge About Male 45 3.38 91
Foreign Language 96 .00 .99 -.499 .619
Teaching Approaches Female 53 3.47 93

and Methods
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As a result of the Independent Samples t-Test conducted to determine whether the knowledge levels of the
lecturers working in Turkish teaching centers about foreign language teaching approaches and methods differ
significantly according to their gender, it was determined that the difference between them was not significant

(tios) = -.499, p> .05).

Findings in relation to the third sub-problem

Findings in terms of how Turkish teachers' knowledge of foreign language teaching approaches and methods

differ according to professional seniority are given below.

Table 4. ANOVA Results According to The Professional Seniority

Descriptive Statistics

ANOVA Results

Profesgonal N Mean D Sou'rce of Sum of of Mean of £ o

Seniority Variance Squares Squares

0-5 years 49 3.37 .92 Between
1.27 42

6-10 years 21 3.60 91 Groups > 3

11-15 years 14 3.27 1.01 Within 499 .684
80.023 94 .85

16 years or above 14 3.54 .84 Groups

Total 98 3.43 .92 Total 81.298 97

As a result of the Oneway ANOVA performed to determine whether the knowledge level of the instructors
working in Turkish teaching centers about foreign language teaching approaches and methods differ
significantly according to their professional seniority, it was determined that the difference between them was

not significant (Fe7) = .499, p> .05).

Findings in relation to the fourth sub-problem

Below are the findings that reveal the differentiation between the knowledge levels of Turkish teachers about

foreign language teaching approaches and methods according to which undergraduate programs they

graduated from.

Table 5. ANOVA Results According to The Undergraduate Programs

Descriptive Statistics

ANOVA Results

Type of
Undergraduate N Mean SD Sou.rce of sum of df Mean of F p
Variance Squares Squares
Program
Turkish Teaching
22 i .
(Middle School) 415 66
T“;k';‘? La:g“age zfx’e:” 15.203 3 5.07
and Literature 17 3.08 99 P
Teaching (High
7.207 .000
School)
Turkish Language L
and Literature 46 3.26 77 \évrlgzms 66.095 94 .70
Other 13 3.27 1.09 P
Total 98 3.43 .92 Total 81.298 97
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As a result of the Oneway ANOVA conducted to determine whether the knowledge level of the instructors
working in Turkish teaching centers about foreign language teaching approaches and methods differ
significantly according to the undergraduate program they graduated from, the difference was found to be
significant (Fg7) = 7.207, p <. The Scheffe test was applied to determine which groups show difference in
between, and the knowledge level of Turkish Teaching (Middle School) Program graduates on foreign language
teaching approaches and methods were found to differ significantly as opposed to the graduates from Turkish
Language and Literature Teaching (High School) Program, Turkish Language and Literature, and other

programs.

CONCLUSION and DISCUSSION

One of the most important issues in foreign language teaching is the question “Which methods should be used
in the teaching process to have better learning outcomes?” This is because success or failure in the
learning/teaching process is directly related to the methods used during the teaching process. The methods
affect how the instructors organize the process, what actions students will take, and the students’ level of
competence. Therefore, it is important and necessary for teachers to have knowledge about all language
teaching approaches and methods even if they do not use every approach and method, and to be able to use

alternative methods when one method is not efficient.

Richards (2010) states that one of the ten basic aspects of skills and expertise in language teaching is content
knowledge, and that content knowledge has serious effects on teaching practices. The knowledge levels of
those who teach Turkish as a foreign language about language teaching approaches and methods contain
important information on how the teaching process is designed. This was the starting point of this research.

Thus, the aim was to reveal the methodological competencies of Turkish teachers.

According to the results of this study, it was determined that Turkish teachers have a medium level of
knowledge about language teaching approaches and methods. The findings obtained in the research studies
conducted by Er, Biger & Bozkirli (2012), Durmus (2013), Karakog Oztiirk (2018), Kurt (2020), Canbulat (2020)

also support the findings that Turkish teachers and candidates face problems in methodology.

It was determined that the knowledge levels of the lecturers working in Turkish teaching centers about foreign
language teaching approaches and methods did not differ significantly according to their genders. Accordingly,
it can be said that gender is not a factor affecting the knowledge level of Turkish teachers about foreign

language teaching approaches and methods.

It was determined that the knowledge levels of the lecturers working in Turkish teaching centers about foreign
language teaching approaches and methods did not show a significant difference according to professional
seniority. Accordingly, it can be said that the professional seniority of Turkish teachers does not have a

significant effect on their knowledge of foreign language teaching approaches and methods.
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It has been determined that the knowledge levels of the ilecturers working in Turkish teaching centers about
foreign language teaching approaches and methods differ significantly according to the undergraduate
program they graduated from. It has been determined that the knowledge levels of Turkish Teaching (Middle
School) Program graduates about foreign language teaching approaches and methods differ significantly
compared to Turkish Language and Literature Teaching (High School) Program, Turkish Language and Literature
graduates and other programs graduates. As a result, the undergraduate program that Turkish teachers
graduated from can be considered as a factor affecting their knowledge of foreign language teaching
approaches and methods. This result may be due to the fact that Turkish Teaching (Middle School)
undergraduate program offers courses such as teaching methods and techniques, special teaching methods,
listening education, speaking education, reading education, writing education, and teaching Turkish to foreign
learners which are not available in other undergraduate programs, and that the Turkish Teaching (Middle
School) graduates have a good theoretical knowledge thanks to these courses. Mete (2012), in his research on
56 people who are graduates of Turkish Language Teaching, Turkish Language and Literature, Contemporary
Turkish Dialects, and Turcology, who carry out studies in teaching Turkish as a foreign language, determined
that the majority of the participants stated that they should know the theory, approach, method and
techniques of language teaching. However, it was determined that some of these instructors stated that they
could not effectively learn the courses for teaching Turkish to foreigners in the departments they graduated
from, or that they did not take these courses at all, and that this caused them to have problems in teaching
activities. Therefore, it may be beneficial to carry out trainings that will provide Turkish teachers with
methodology knowledge. Shulman (1987), Bailey (2006), Borg (2010), Legutke & Thomas (2013) also state that
language teachers should have training that will refresh their knowledge during the process because the
components of the teaching environment are in constant change. This also affects the methods to be used in

the teaching process and the roles of teachers.

SUGGESTIONS

According to the situation that emerged as a result of this research, it is very necessary for Turkish teachers
who graduated from programs other than Turkish Teaching (Middle School) undergraduate programs to
receive good quality in-service training in terms of approach and methodology knowledge. In addition, in the
future, having a certificate of teaching Turkish to foreigners should not be considered sufficient for these
people to carry out teaching activities; The accreditation of the institutions that issue these certificates should
be provided by certain institutions, and additional criteria such as master's degree, internship, central exam
should be introduced in order for people who have these certificates to be employed in Turkish teaching

institutions.
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SENCE BU YAKLASIM VEYA YONTEM NE DiYOR? TURKCE OGRETICILERININ DiL
OGRETIM YAKLASIMLARI VE YONTEMLERI BiLGi DUZEYLERINE iLiSKiN
GORUSLERI

oz

Tirkgenin yabanci dil olarak 6gretimine son vyillarda biyik 6nem verilmekte ve yabancilara
Tirkce 6gretimi biyilk oranda Tiirkce 6gretim merkezlerince yurutiilmektedir. Dolayisiyla, bu
merkezlerde gérev yapmakta olan 6greticilerin yabanci dil 6gretimi yaklasim ve yontemleri ile
bunlarin temelini olusturan diistince ve prensiplerin farkinda olmalari, yabanci dil olarak Tiirkge
Ogretimi slrecine olumlu katkilar saglayacaktir. Bu arastirmanin amaci, Tirkce Ogretim
merkezlerinde gorev yapan 6gretim elemanlarinin yabanci dil 6gretimi yaklasim ve yontemlerine
dayali bilgi dizeylerine iliskin gorislerini belirlemek, bilgi diizeylerine iliskin gorlslerinin cinsiyet,
kidem ve mezun olunan lisans programlari agisindan farklilik olusturup olusturmadigini tespit
etmektir. Arastirma, tarama modelinde betimsel bir ¢alismadir. Katilimcilar uygun ornekleme
yontemi kullanilarak belirlenmistir. Arastirmada veri toplama araci olarak, Tirkce 6gretim
merkezlerinde gorev yapan 6gretim elemanlarinin demografik 6zelliklerini betimleyen bir kisisel
bilgi formu ile yabanci dil 6gretimi yaklasim ve yontemlerine dénlk bilgi dizeylerini 6lgmeyi
hedefleyen bir anket kullanilmis ve elde edilen veriler bir istatistik yazilimi ile analiz edilmistir.
Arastirma sonucunda, Tirkce Ogreticilerinin yabanci dil 6gretim yontemleri hakkinda orta
diizeyde bilgiye sahip olduklari belirlenmistir. Bilgi diizeyleri agisindan cinsiyet ve mesleki kidem
baglaminda herhangi bir farkllik tespit edilmemistir ancak Tirkge 6greticilerinin mezun olduklar
lisans programlarinin yabanci dil 6gretimi yaklasim ve yontemlere iliskin bilgi dlizeylerini etkileyen
bir faktér oldugu sonucuna varilmistir.

Anahtar kelimeler: Yabanci dil, yaklasim, yontem, Tiirk¢cenin yabanci dil olarak 6gretimi.
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GiRiS

Gegmisten glinUmuze kadar dil 6gretiminde etkili yollari bulmanin arayisina gegilmistir. Bu arayislar dil 6gretimi
alaninda yeni uygulamalari ve her biri digerinin elestirisinden sekillenen yaklagim ve yontemleri dogurmustur.
Dil 6gretiminde ortaya ¢ikan bu teori ya da uygulamalar, genel olarak lg¢ kavramla gruplanmistir. Bunlar;
yaklasim, yontem ve tekniktir. Bu kavramlar ilk kez 1960l yillarda Edward Antony (1963) tarafindan
aciklanmistir. Anthony’e (1963) gore yaklasim, dilin, 6§renmenin ve 6gretimin dogasiyla ilgili bir dizi varsayim;
yontem, secilmis bir yaklasima dayanan dilin sistematik sunumu icin genel bir plan; teknik ise sinifta ortaya

konan ve bir yontemle tutarl olan ve bu nedenle de bir yaklasimla uyumlu olan 6zgiil aktivitelerdir.

Edward Antony’nin bu kavram analizine karsin Richards ve Rodgers (1991), yontem kavramini, yaklasim, dizayn
ve prosediirden olusan semsiye bir terim olarak degerlendirmislerdir. Richards ve Rodgers’a (1991, s. 19-26)
gore yaklasim, dil kullaniminin temel 6zelliklerini, 6grenmenin temel siireglerini veya basarili bir dil 6grenimini
sagladigi inanilan genel kosullari agiklamaktadir. Dizayn, (a) bir yontemin amaglarinin ne oldugu, (b) yontemin
ele aldig1 6grenme gorevlerinin ve 6gretim etkinliklerinin tird, (d) 6grencilerin rolleri, (e) 6gretmenlerin rolleri,
(f) 6gretim materyallerinin roli seklinde tanimlanmistir. Prosedirler ise hedef dili agikliga kavusturmak ve
gostermek icin 6gretim etkinliklerinin kullanilmasi; dil pratigi icin kullanilan yollar, 6grencilere geri bildirim

vermede kullanilan teknikler gibi sinif icindeki davraniglardir.

Ozellikle 19. yiizyildan giiniimiize kadar dil dgretim yéntemleri hakkinda yapilan tartismalar dikkat gekmektedir.
Griffiths’e (2009, s. 255) gore dilin 6gretilmesine ve 6grenilmesine yonelik pek ¢cok yéntemin modasi zamanla
gecmistir. Nunan (1999, s. 69), dil 6gretiminde yontemlere gosterilen asirn egilimi ve fikir degisikligine
gidildiginde yontemin dil 6gretimine olan katkilarini inkar etmeyi, bir sarkacin ileri geri hareketine benzetmistir.
Sarkac etkisi adini verdigi bu tutumun, dil 6gretimi ¢calismalarinda egitimcilerin ilerlemesini engelledigini bunun
yerine dil 6gretiminde yer alan eski akimlarla yeni fikirleri iliskilendiren ve 6nemli iyilestirmeleri kabul eden bir
asamaya gelinmesi gerektigini belirtmektedir. Bu da “En iyi ydntem hangisidir?’’ sorusunun cevapsiz kalmasina
ya da “tek basina yeterli ve ideal bir yontemin varligindan s6z edilemeyecegi” (Memis & Erdem, 2013, p, 298),
“bir ilkenin tiim Ogrencilere, tim baglamlarda, her amacg icin uygulanamayacagl” (Brown, 2001, s. 42) gibi
sonuglara varilmasina sebep olmustur. Eger tek basina yeterli ideal bir yontem yoksa herhangi bir yontemin
prensiplerine siki sikiya bagh kalmak yabanci dil 6gretim siirecini yontem tutuculuguna feda etmek anlamina
gelecektir. Buradan yabanci dil 6gretim ydontemlerinin gereksiz olduklari sonucuna varmak da dogru degildir.
“En iyi ydntem yoktur” yargisindan hareketle hayat bulan ve “derslerin baglama gore sekillendirilmesi” (Brown,
2001, s. 40) anlamina gelen segmeli yontem dabhi iyi bir yontem bilgisi gerektirmektedir. Kumaravadivelu (1994,
2003, 2006) daha carpici bir ifade ile, yontem déneminin sona erdigini belirtmis ve yeni donemi, yontem

sonrasi donem (post-method era) olarak adlandirmistir.

Kumaravadivelu’'nun ifade ettigi gibi yontem sonrasi bir dénemdeysek bile yontemler konusu hala
arastirmacilarin dikkatini cekmekte ve yontem dersleri hala yabanci dil 6gretmeni yetistirme programlarinda

yer almaktadir. Bu durum gayet normaldir; ¢linkii Kumaravadivelu’nun belirttigi gibi yéntem sonrasi bir donem
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varsa bile bu yéntem sonrasi algiya ulasabilmek igin yontemleri derinlemesine anlayabilmek gerekmektedir.
Yontem derslerinin 6gretmen yetistirme programlarinda yer almasinin sebeplerini Richards & Rodgers (2001, s.

16) su sekilde siralamistir:

- Yaklasim ve yontem 6grenimi dil 6gretimi alaninin nasil evrimlestigi konusunda 6gretmenlere bir
bakis agisi saglar.

- Yaklasim ve yontemler 6gretimin nasil olmasi gerektigine dair bir regete olarak degil
ogretmenlerin kendi ihtiyaglarina gore uygulayabilecekleri ya da uyarlayabilecekleri bir yaygin
kullanilan uygulamalar kaynagi olarak diisinilmelidir.

- Farkli 6gretim yaklagim ve yontemlerini kullanmadaki tecribe, 6gretmenleri, 6gretme tecriibesi

kazandikga Uzerine katabilecekleri ya da tamamlayabilecekleri temel 6gretme becerileriyle

donatabilir.
Richards ve Rodgers’in da belirttigi ifadelerden yola cikildiginda, Tirkgeyi yabanci dil olarak 6greten ve
Ogretecek olan kisilerin sinif igerisinde kullanmasalar dahi, yabanci dil 6gretimi yaklagim ve yéntemleri hakkinda
bilgi sahibi olmalari, bu alanin ge¢misten glinimiize nasil degistigini gérmelerini saglayacaktir. Bu yaklasim ve
yontemler ile birlikte onlarin temelinde yatan dil 6grenimi teorilerine iliskin de bilgi sahibi olacaklardir. Bu bilgi,
neyi, neden yaptiklarinin farkinda olmalarina (Larsen-Freeman, 2000) ve ders kitaplarinin kolesi olmadan
Ogretim slirecini Ogrenci ihtiyaclari ve fiziksel kosullar dogrultusunda sekillendirebilmelerine olanak
saglayacaktir. Bu bilgiye sahip Tirkce 6greticileri icin ders kitaplari, kendi icerisinde bulunduklari kosullara goére
sekillendirilebilecek birer gerceve program ya da yardimci malzeme iken digerleri agisindan tartisiimasi

miimkln olmayan birer tabu olarak kalacaktir.

Yabanci dil 6gretiminde ortaya konan yaklasim ve yéntemlere dair icerik bilgisi su sekilde 6zetlenebilir:

Dil Bilgisi-Ceviri Yontemi, ilk basta Yunanca ve Latince gibi klasik dillerin 6gretilmesinde kullaniimistir. Bu
yontemin en temel dayanagi yabanci dil 6greniminin ezberle gergeklestigidir. Dil Bilgisi konulari ana dilde
timdengelimli olarak 6gretilir ve hedef dilin edebi eserlerini okuma ve anlama becerisi diger dil becerilerinden
Ustlin tutulur. Hedef dile ve hedef dilden ceviri teknigi ile egsersiz yapilir. Bu yéntem Amerika’da ilk baslarda

Prusya Yontemi olarak bilinmekteydi.

Gouin’in  “Seriler” Yontemi, Fransiz Frangois Gouin tarafindan c¢ocuklarin dil edinimi 6rnek alinarak
gelistirilmistir. Dilin baglam icerisinde 6gretilmesi gerektigini savunur. Bu yontemde ceviri kullaniimaz ve dil
birbiriyle baglantili climle serileri halinde 6gretilir. Yaygin kullanilan bir yéntem olmamakla birlikte cocuklarin dil

edinimini 6rnek alan ‘dogal yontemler’ igin bir ¢ikis noktasi olmustur.

Dolaysiz Yontem (Berlitz Yontemi ya da Dogal Yontem), adini dil 6gretiminde ana dilinin hig¢ kullaniimamasindan
ve dogrudan hedef dilde egitim yapilmasindan alir. Gouin’in Seriler Yontemi gibi Dil Bilgisi-Ceviri Yontemine bir
tepki olarak dogmustur (Ginday, 2015); fakat ondan daha uzun soluklu olmustur. Dil Bilgisi-Ceviri Yonteminin

aksine telaffuz ve konusma becerilerine 6nem verir ve dil bilgisi tiimevarimsal bir sekilde 6gretilir.
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Sozel Yaklasim ve Durumsal Dil Ogretimi, yabanci dil dgretimine dair kitaplarin hazirlanmasinda siklikla
kullanilagelmistir ve dilin baglam (durumlar) icerisinde 6gretilmesini savunur. Dolaysiz Yontemde oldugu gibi dil
bilgisi, baglam icerisinde, timevarimsal bir sekilde 6gretilir fakat dolaysiz yontemden dil bilimsel temellere
dayanan daha sistemli bir yaklasim olmasi ve dil bilgisi ya da kelime 6gretirken agiklamalara hedef dilde de olsa
yer vermemesi ile ayrilir (Richard & Rodgers, 2001). Dinleme ve konusma becerileri dncelikli olmak tizere dilin
tim becerilerinin 6gretilmesi hedeflenir; fakat hepsinin temelinde dil bilgisi yapilarinin 6gretilmesi vardir. Bu
sebeple, bu ydnteme “Yapisal-Durumsal Dil Ogretimi” de denir. Tekrar ve dilde otomatiklesme gibi davranisci
dil 6gretim yéntemlerini benimser ve bu yéniiyle isitsel-Dilsel Yéntemi andirir. Fakat Amerika’da ortaya cikan

isitsel-Dilsel Ydntemden bagimsiz olarak ingiltere’de ortaya ¢ikmstir.

isitsel-Dilsel Yéntem, Amerikan Yapisal ve Sozel Yaklasimi ile Davranis¢i Psikolojinin birlesimidir. “Ordu
Yéntemi” olarak da bilinir. Dil bilgisi aynen Durumsal Dil Ogretiminde oldugu gibi dil 6gretiminin merkezindedir
ve soOzel yollarla ¢ok fazla pratik yaptirilarak kazandirilir. Dil becerileri dinleme-konusma-okuma-yazma sirasiyla
ogretilir (Demircan, 2013). Bu yontemin teorik temellerini Yapisal Dil Bilim, Uygulamali Dil Bilim, Karsitsal Analiz
ve Davraniggl Psikoloji olusturur. Karsitsal Analiz ile negatif transfere sebep olabilecek unsurlar belirlenir ve
dnlenmeye cahsilir. Bu yéniiyle ingilizlerin Sézel Yaklasimi ve Durumsal Dil Ogretiminden ayrilir (Richard &

Rodgers, 2001).

isitsel-Gorsel Yontem, eszamanl olarak Hirvatistan ve Fransa’da ortaya ¢ikmistir. Byram (2000), derslerde
kasetcalarin kullanilmasi, genellikle diyaloglar Uzerine ¢alismalarin yirutilmesi ve her ikisinin de 1960’larda
bilimsel temelli olarak ortaya ¢ikmalari sebebiyle Isitsel-Dilsel Yénteme benzedigini fakat taraftarlarinin
cogunun kalip calismalarini reddetmeleri, bir kisminin da dil laboratuvarlarina elestirel yaklasmasi sebebiyle de
isitsel-Gorsel Yéntemin Isitsel-Dilsel Yéntemden ayrildigini ve aslinda Dogrudan Yénteme daha cok benzedigini
belirtir. isitsel-Gérsel Yéntem, hedef dilde 6gretimini benimser ve ana dilinin kullanimina izin vermez. Dil
yapilarinin ve anlamin kavratilmasi diyaloglar ve gorsel malzemeler yardimiyla gergeklestirilir. Bu yonteme

“CREDIF Yontemi” de denir.

Bilissel Kod Ogrenme Yaklagimi, bilissel 6grenme kuramcilarindan Ausubel ve Chomsky'nin gérislerinin etkisiyle
1960’h yillarda bilissel psikolog John Bissell Caroll ve uygulamali dilbilimci Kenneth Chastain tarafindan
gelistirilmistir. Bilissel Kod Ogrenme Yaklasimi, ikinci dil 6grenirken dil kurallarinin égretimini destekler; dilin
karmasik ve kurala dayal sistemi lizerinde calisiimasi gerektigini ileri siirer. Dil bilgisi 6gretiminin isitsel-Dilsel
Yontemin timevarimsal uygulamalarinin aksine aynen Dil Bilgisi-Ceviri Yonteminde oldugu gibi timdengelimsel
bir sekilde yapilmasi gerekliligini savunur. isitsel-Dilsel Yonteme bir tepki olarak ortaya c¢ikmasina ragmen
isitsel-Dilsel Yontem ve Dil Bilgisi-Ceviri Ydntemlerinin bir karisimi gibidir (Brown, 2001). Eski uygulamalara

donis niteligi tasimasi, yerini daha ¢agdas yaklasim ve yontemlerin almasina sebep olmustur.

Sessizlik Yontemi, 6gretmenin sessiz kaldigi, renkli cubuklar, telaffuz ve fidel tablolarinin kullanildigl yontemdir.

Caleb Gattegno tarafindan gelistirilmistir. Bu yontemde, 6gretmen sessiz kaldiginda 6grencilerin kesfetme ve
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Uretme kabiliyetinin gelistigine ve bunun 6grenmeyi kolaylastirdigina inanilir (Richard & Rodgers, 2001, s. 81).

Dilin tim beceri alanlarina 6nem verilmesi ile birlikte dil bilgisi, dilde akicilik ve dogru telaffuz vurgulanir.

Telkin Yontemi (De-Suggestopedia), Georgi Lozanov tarafindan gelistirilmistir. Bu yontemde, O0grenmeyi
etkileyen psikolojik faktorler tGzerinde 6nemle durulur ve gevresel kosullarin 6grenme ile alakali dnyargilari
ortadan kaldiracak sekilde diizenlenmesi 6nem tasir. Sinif igi iletisimin rahat bir ortamda gergeklestirilmesine
olanak saglamayi hedefler (Demirel, 2016). Bu sebeple mizik esliginde egitim yapilir ve dil yapilarinin
ogretilmesi cevresel Ogrenme prensipine dayandirilarak 6grenme ortamina yerlestirilen posterler ile

gergeklestirilir (Larsen-Freeman, 2000).

Danismanh (Grupla) Dil Ogretimi Yéntemi, 1960’li yollarda Amerikali psikiyatr Charles Curran (1899-1978),
arkadaslan Paul G. La Forge ve Carl R. Rogers tarafindan gelistirilmistir. Yeni 6grenme kosullarinin ve bu
kosullarin olusturdugu degisimin 6grenciler agisindan ¢ok tehditkar oldugu fikri Uzerine insa edilmistir. Bu
yontemde, danisman (6g8retmen), danisanlar (6grenciler) ihtiya¢ duydugu takdirde stirece dahil olan ve onlarin
sorunlarina ¢6zim bulan kisidir. Danisman, danisanlarin ana dillerinde soylediklerini hedef dile cevirir ve
ogrenciler onun soylediklerini tekrar ederler. Danisanlarin sesleri kayit cihazi ile kaydedilir ve kendilerine
dinlettirilir. Bu etkinlik esnasinda, danisman, tehditkar olmamak igin danisanlar gemberinin iginde degil disinda

kalir. Ogrenci merkezli bir yaklasim benimsenir ve 8grenciler 6grenmek istedikleri konulari kendileri belirlerler.

Tim Fiziksel Tepki Yontemi, James Asher tarafindan gelistirilmistir. Konusma ve eylem koordinasyonuna dayali
bir dil 6gretim yontemi olan Tum Fiziksel Tepki Yontemi, bir seyin sik yapilmasinin hafizada biraktigi izle
6grenmede kalicilligin arttigini 6ne slren iz kurami ile ilgilidir (Richards & Rodgers, 2001). Edinim yoluyla dil
6greniminin gerceklesmesi gerektigi ilkesiyle hareket eder. Yabanci dilin cocuklarin dil 6grenim sireglerinde de
etkili olan basit komutlar kullanilarak bedensel motor etkinlikler ile 6gretilmesini 6nerir. Dilin oyunlastirilarak

Ogretilmesinin stresi azaltacagini 6ne siren insancil bir yontemdir (Koksal & Varisoglu, 2014).

Tiim Fiziksel Tepki Oykii Anlatma Yéntemi, Tim Fiziksel Tepki Yénteminin kisa komutlar ile sinirli kalmasi ve
dilin 6ykusel ve betimsel boyutlarina erisememesi sebebiyle onun gelistirilmis bir yorumu olarak Blaine Ray
tarafindan ortaya atilmistir (Marsh, 1998). Ogrenciler hikdye anlatmak icin ihtiyag duyacaklari kelimeleri tim
Fiziksel Tepki Yontemi vasitasiyla i¢sellestirdikten sonra dykl anlatma asamasina gegilir. Bu asamada 6ncelikle
oykiiniin resmedilmesi yardimiyla kisa oykiler sonrasinda ise 6grencilerin kendi yorumlarini da katarak

tretkenlesebilecekleri daha uzun hikayeler anlatilir.

Tim Dil Yaklagimi, dilin birbirinden bagimsiz birimler ve becerilerden olustugu algisina karsi ¢cikan ve dilin gercek
hayattaki gibi bir bitlin halinde 6grenilmesi ve 6gretilmesi gerekliligini savunan yaklasimdir (Thornbury, 2006).
Bu sebeple, bu yontem, 6nce dil bilgisi, kelime gibi dili olusturan unsurlari 6gretip sonra dili kullanma becerisini
gelistirmek yerine dilin oldugu gibi, parcalara ayrilmadan derslerde kullanilmasi yoluyla, bir bitin halinde
o6gretilmesini benimser. Dil 6gretiminin 6grenci merkezli olmasinin gerekliligini savunmasi yoniinden diger

iletisimsel yontemler ile benzerlik gosterir.
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iletisimsel Dil Ogretimi Yaklagimi, dilin iletisim boyutunun &ne ¢ikarilmasi gerektigini savunur. Hymes’in 1972
yilinda ortaya attigi iletisimsel yeti kavramina dayanir. Bu kavram daha sonra Canale ve Swain (1980) tarafindan
dort yeti seklinde yeniden tanimlanmustir. Dilbilimsel yeti, sézcikler ve dilbilgisi kurallarini; toplum dilbilimsel
yeti, sOylemin uygunlugunu, stratejik yeti; iletisim stratejilerinin uygunlugunu ve sdylem yetisi, uyum ve
tutarhligi ifade eder (Aktaran: Paker, 2015). Yapisalci Dil Ogretimine tepki gosterir. Program tasariminin dil
yapilari cercevesinde degil kavramlar ve islevler cercevesinde yapilmasi nedeniyle “Kavramsal-islevsel Yaklasim”
da denir. Sinif i¢i uygulamalarin neler olacagi ve nasil yapilacagl konusunda detayli regeteler sunmamasi ve dilin
dil bilgisi yapilarindan ziyade iletisimsel yonline 6nem verilmesi gerekliligine dair bir gerceve gizmesi sebebiyle
bir yontem degil yaklasimdir (Richards & Rodgers, 2001). Glinimizde egitim programlarinin ve ders arag
gereglerinin hazirlanmasinda en etkili olan yaklasimdir. Hatta dilin iletisim boyutuna 6ncelik veren bitin

yaklasimlari ifade etmekte kullanilan bir ¢ati haline gelmistir.

Dogal Yaklasim, Stephen Krashen’in bes ana hipotezden olusan (edinim-6grenme ayrimi hipotezi, dizelti
hipotezi, dogal sira hipotezi, anlasilir girdi hipotezi, duygusal filtre hipotezi) dil edinimi teorisi lzerine bina
edilerek Tracy Terrel tarafindan ortaya atilmistir. Dogal Yontem’de oldugu gibi bir cocugun dil edinimini 6érnek
alir. Dogal Yontemden farkli olarak 6gretmen monologlari, tekrar ve soru-cevap etkinliklerine vurgu yapmaz ve
ortaya hatasiz bir iiriin konulmasina daha az 6nem verir (Richards & Rodgers, 2001). Ogrencinin yeterince
anlasilir girdiye maruz kahp kendini dili Gretme konusunda gilivende hissedene kadar Uretime gecmemesini
savunur (Yayli & Yayli, 2011). Krashen’in teorisine gore, anlasilir girdi, 68renci seviyesinin biiraz tizerinde olan ve
anlasilirligr artirabilecek her tiirlii arag-gereg ile desteklenen dil girdisidir. Ogrencilerin bu girdiye yeterince
maruz birakilmasi ve kendi istekleri ile kendilerini hazir hissettiklerinde Uretime ge¢meleri konusunda rahat
birakilmalari gerekir. Bu sebeple, dogal yaklagim, iletisim odakl bir yaklasim olmakla brlikte dinleme ve okuma

becerilerine 6ncelik verir. Konugsma ise zamanla kendiliginden ortaya ¢ikar.

icerik Temelli Dil Ogretimi Yaklasimi, dil 6gretiminin cografya, tarih, matematik, fen vb. diger disiplinlerin
ogretimiyle birlestirildigi yaklasimdir. Yabanci dil 6gretimi ve diger disiplinlerin 6gretimi hedeflerine ayni anda
ulasilir. Farkl bir disiplinin yabanci dil araciligiyla anlatildigi yabanci dilde egitim (immersion), diger disiplinlerin
anlasilmasina destek olacak sekilde yabanci dil derslerinin de programda yer aldigi tamamlayici egitim (adjunct)
ve araci dili ana dili olarak konusan ve konusmayan 6grencilerin bulundugu ortamlarda, ana dili araci dil
olmayan Ogrencilere Ozel, destekleyici programlarin uygulandigi korunakli egitim (sheltered) gibi farkl

sekillerde ve seviyelerde uygulanabilir (Larsen-Freeman, 2000).

Goérev Temelli Dil Ogretimi Yaklasimi, o6grencilerin kendilerine verilen ya da kendilerinin ihtiyaclari
dogrultusunda belirledigi gérevleri tamamlayarak dil 6grenmesini 6neren yaklasimdir. Bu gorevler herhangi bir
konu hakkinda fikir ve tercih belirtmek, havalimaninda check-in yaptirmak, restoranda siparis vermek, musteri
temsilcisine sikayet bildirmek ya da ondan bir riin ve hizmet hakkinda bilgi almak gibi farkh dil seviyeleri ve
cesitli iletisimsel amaclara hitap eder nitelikte olabilir. Bu gorevlerle hedeflenen iletisimsel yaklasimda oldugu

gibi dil becerilerini kazandirmaktan ziyade o gorevi tamamlama becerisini kazandirmaktir (Larsen-Freeman,
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2000). Aynen icerik-Temelli Dil Ogretimi gibi iletisimi iletisim kanaliyla 6gretmeyi hedefler ve her iki yaklasim da
bu yénleriyle dilin belli bash 6gelerini 6greterek iletisim becerisini kazandirmayi hedefleyen iletisimsel

Yaklasimdan ayrilirlar.

Dogme Yontemi, ders kitaplarina bagimhhgin ¢ok Ust diizeyde oldugunu ve bu ders kitaplarinin genelinin dilin
iletisim boyutu yerine dil bilgisi boyutu lzerine yapilandirildigini bu sebeple dil 6gretim ortaminin gereksiz arag-
gereg ve kitaplardan arindiriimasi gerektigini savunan yontemdir. Scott Thornbury tarafindan ortaya atilmistir.
Sinifta 6gretilmesi gereken dilin 6nceden planlanan degil 6grenme ortaminda 6grenci ihtiyaglarindan ortaya
¢ikan dil oldugunu savunur (Thornbury, 2006). Sinif igi uygulamalar konusunda net bir gergeve olusturmamasi

sebebiyle yaygin destek gormemistir.

Se¢meli (Karma) Yontem, mevcut yontemlerin 6gretmen yeterliligi, dil egitiminin yapildigi fiziksel ortam,
ogrencilerin bilgi birikimleri, kiltUrel altyapilari, ihtiyaglari, yabanci dil 6grenme sebepleri, motivasyon dizeyleri
vb. konularda varsayimsal, tepeden inme bir gorintl ¢izmesini gerekce goOsterek bu durumlara tepki
mahiyetinde ortaya ¢ikmistir. Demircan (2013), Se¢meli Yontemi “bilinen yontemlerin amaca en uygun ve
o6gretimde en basarili olan yonleri segilerek birbiriyle en verimli bicimde uyusturulmasiyla elde edilen yéntem”
(s. 181) olarak tanimlar. Segmeli Yontem konusunda gdzden kagirilmamasi gereken en husus, bu yontemin
uygulayicilarinin yaklasim, yéntem ve teknikler konusunda engin bilgi sahibi olmalari ve hangi yéntemi ne
zaman ve ne yogunlukta kullanacaklarina karar verebilmek icin egitim ortaminin kosullarini ¢ok dogru bir

sekilde tespit etmeleri gerekliligidir.

Yabanci dil olarak Tiirkge 6gretimi alaninda yapilan ¢alismalar yaklasim ve yontemler hakkinda genel bilgi sunan
ya da segilen bir yéntemin yabanci dil olarak Tirkge alaninda kullanimi (izerine yapilmis ¢calismalardir. Tiirkgeyi
yabanci dil olarak 6greten 6gretim elemanlarinin yaklasim ve yontemler hakkindaki bilgi diizeylerini ortaya
koyan bir ¢calismaya alan yazininda rastlanamamistir. Bu ¢alisma ile s6zii edilen bilgi / bulgu boslugununun

doldurulmasi hedeflenmistir.

Bu arastirmanin temel problemi, Tirkce 6gretim merkezlerinde Tirkceyi yabanci dil olarak 6greten 6gretim
elemanlarinin yabanci dil 6gretimi yaklasim ve ydéntemlerine iliskin bilgi dizeylerine iliskin gorUslerini

belirlemektir.

Bu problem c¢ercevesinde asagidaki sorulara yanit aranmistir:

1- Turkge 6gretim merkezlerinde gbrev yapan 6gretim elemanlarinin yabanci dil 6gretimi yaklasim ve
yontemleri hakkindaki bilgi diizeylerine iliskin gérusleri nasildir?

2- Tirkce ogretim merkezlerinde goérev yapan 6gretim elemanlarinin yaklasim ve yontem bilgisi
cinsiyetlerine gére anlamli bir farklihk gostermekte midir?

3- Tlrkge 6gretim merkezlerinde gorev yapan 6gretim elemanlarinin yaklasim ve yontem bilgisi mesleki

kidemlerine gore anlamli bir farklilik gostermekte midir?
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4- Tirkce 6gretim merkezlerinde gorev yapan 6gretim elemanlarinin yaklasim ve yéntem bilgisi mezun

olduklari lisans programlarina gore anlamh bir farkhlik géstermekte midir?
YONTEM
Arastirmanin Modeli

Arastirma, nicel arastirma yaklagiminda ve tarama modelinde betimsel bir ¢alismadir. Nicel arastirmanin temel
calisma ilkesi, elde edilen bulgularin bir sekilde sayisal degerlerle ifade edilmesi ve 6lgllebilmesidir (Ekiz, 2013,
s. 99). Tarama y6ntemi ise genel olarak bir evrenin kendine has 6zelliklerini anlayabilmek icin yiritilen bilimsel
arastirma yontemidir. Blyuk evrenlerde ve ¢ok miktarda veriyle gergeklestirildigi icin tarama arastirmasi nicel

verilere ve verilerin istatistiksel analizine dayali bir arastirma yéntemidir (Ozdemir, 2015, s. 80).
Evren ve Orneklem

Arastirmanin  katilmcilan, Tirkiye’deki Tirkge 0Ogretim merkezlerinde gorev yapmakta olan 0Ogretim
elemanlaridir. Katilimcilarin belirlenmesi sirecinde olasilik digi érnekleme yontemlerinden biri olan uygun
ornekleme kullanilmistir. Uygun 6rnekleme, ulasilmasi kolay, elde mevcut ve arastirmaya gonulli olan bireyler

Uzerinden yapilan 6rneklemedir (Christensen, Johnson, & Turner, 2015).

Tablo 1. Tiirkce Ogretim Merkezlerinde Gérev Yapmakta Olan Ogretim Elemanlarinin Demografik Ozellikleri

Degiskenler Gruplar N %
Cinsiyet Kadin 53 54.1
Erkek 45 45.9

0-5yil 49 50
. 6-10 yil 21 214
Mesleki Kidem 11-15 yil 14 143
16 veya Uzeri yil 14 14.3
Tirkce Ogretmenligi 22 22.4
. Tirk Dili ve Edebiyati Ogretmenligi 17 17.3
mig‘:grg'“”a” Lisans Tirk Dili ve Edebiyati 46 46.9
Diger (DiIbiIir_n, Cagda§ Tirk Lehgeleri ve 13 13.3

Edebiyatlari, Ingilizce Ogretmenligi vb.) )
Toplam 98 100

Veri Toplama Araglari ve Veri Toplama Siireci

Verilerin toplanmasinda 2 bdélimden olusan bir anket kullaniimistir. Anketin 1. béliminde katilimcilarin
demografik bilgilerini belirlemeye ydnelik 4 madde, 2. bolimiinde yabanci dil 6gretim yaklasim ve yontemlerine
iliskin bilgi dizeyini belirlemeye yonelik 19 madde yer almaktadir. Anketin 2. b6liminde yer verilen yabanci dil
6gretimi yaklasim ve yontemleri, literatiir taramasi yapilarak olusturulmustur. Anketin kapsam gecerligi icin biri
Tirkce egitimi alaninda biri de yabanci dil egitimi alaninda doktorasini yapmis iki alan uzmaninin gorisleri
alinmistir. Uzmanlarin gorisleri dogrultusunda bazi maddeler revize edilmistir. Anketin uygulamaya hazir bu 6n

deneme formu 5 Tirkce 6greticisine uygulanmis, anket maddelerinin dil ve anlatim agisindan acgik ve net olup
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olmadigi degerlendirilmistir. Alinan donitler dogrultusunda anket formu veri toplamaya hazir hale getirilmistir.
Veri toplama araglari hem yiiz ylize hem de gevrim ici olarak katimcilara uygulanmis, geri dénisi olan

anketlerden 9 tanesi elenmis; geriye kalan 98 kisiye ait veriler degerlendirmeye alinmistir.

Verilerin Coziimlenmesi

Elde edilen veriler, SPSS yazilimi kullanilarak analiz edilmistir. Katilimcilarin yaklasim ve yontem bilgisi tespit
edilirken Ortalama ve Standart Sapma kullanilmistir. Verilerin normal dagilima uygunlugunu belirlemek igin
Kolmogorov-Smirnov Testi yapilmistir. Test sonucuna gore p> .05 dizeyinde anlamh bir farklilik géstermedigi
icin (KMO = .081, p=.115) dagihmin normal oldugu sonucuna varilmistir. Bundan dolayi, katilimcilarin yaklagim
ve yontem bilgisinin cinsiyete gére anlamh bir farkhlik gosterip gostermedigi tespit edilirken T-testi, mesleki
kideme ve mezun olunan lisans programina iliskin farkhhk tespit edilirken Tek Yonla Varyans Analizi (Oneway

ANOVA), farkliligin hangi gruplar arasinda oldugu tespit edilirken ise Tukey HSD testi kullaniimistir.

BULGULAR

Birinci alt probleme iliskin bulgular

Asagida, Tirkge Ogreticilerinin yabanci dil 6gretimi yaklasim ve yontemleri hakkindaki bilgi dizeylerini ortaya

koyan bulgulara yer verilmektedir.

Tablo 2. Tiirkge Ogreticilerinin Yabanci Dil Ogretimi Yaklasim ve Yontemleri Hakkindaki Bilgi Diizeylerine iliskin

Betimsel Veriler

. iyi -
Hig bilgi sahibi Cok az duzeyde Orta d.u;eyde sayilabilecek . Gok o
. oo g bilgi - L diizeyde bilgi
Yaklagimlar ve Yontemler degilim bilgi sahibiyim Lo diizeyde bilgi L X SS
sahibiyim - sahibiyim
sahibiyim
f % f % f % f % f %
y  Dibilgisi-Ceviri 6 6.1 9 9.2 1w % o3 B 36 3% 35 119
Yoéntemi 3 7 7
, Gouinin . Seriler” o 459 16 163 13 3 g 16 8 82 224 139
Yontemi 3 3
g Dolaysiz - Wontem o044 w3 20 2% 7 T 47 Y 5070 139
(Berlitz Yontemi) 4 6 3
Sozel Yaklasim ve
4 Durumsal Dil 9 9.2 8 8.2 22 22. 39 39. 20 20. 3.54 1.18
P 4 8 4
Ogretimi
5 isitsel-Dilsel Yontem 2 2.0 8 8.2 13 133' 44 4:' 31 3;“ 3.96 .98
g  \sitsel-Gorsel 3 3.1 5 5.1 2 2 o % 5 2 40 9
Yoéntem 2 9 7
Bilissel Kod 29. 22. 15.
7 Oérenme Yaklagimi 20 20.4 12 12.2 29 6 22 4 15 3 3.00 1.34
8 Sessizlik Yontemi 22 224 14 14.3 23 2:' 23 2:' 16 15' 2.97 1.40
9 Telkin Yontemi 16 16.3 11 11.2 19 12' 27 267. 25 2:' 3.35 1.40
Danismanh (Grupla)
10 Dil 13 13.3 11 11.2 18 18. 28 28. 28 28. 3.48 1.36
e R 4 6 6
Ogretimi Yontemi
Tuim Fiziksel 22. 27. 17.
11 Tepki Yontemi 19 19.4 13 13.3 22 4 27 6 17 3 3.10 1.37
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Tam Fiziksel Tepki )4, 93, 17.

12 Oyka 12 12.2 22 22.4 24 23 17 3.11 1.28
) ) 5 5 3
Anlatma Yontemi
13 Tum Dil Yaklagimi 15 15.3 12 12.2 25 255' 28 2:' 18 15:' 3.22 131
iletisimsel Dil 17. 30. 40.
14 Sgretimi Yaklasimi 7 7.1 4 4.1 17 3 30 p 40 N 3.94 1.18
15  Dogal Yaklasim 5 5.1 6 6.1 17 137' 33 373' 37 3;' 3.93 1.12
icerik Temelli Dil 20. 36. 30.
16 Biretimi Yaklasim 5 5.1 7 7.1 20 4 36 ; 30 p 3.81 1.11
Gorev Temelli Dil 21. 36. 26.
17 Ogretimi Yaklasim 7 7.1 8 8.2 21 4 36 ; 26 s 3.67 1.16
1g  Sesmeli - (Karma) o, 122 8 8.2 YR e L (S VR R WV R Y
Yéntem 6 6 5
) . 18. 18.
19  Dogme Yontemi 43 43.9 13 13.3 18 4 18 4 6 6.1 2.30 1.36
Genel 3.37 91

Tablo 2 incelendiginde, arastirmaya katilan Tirkce 6greticilerinin yontem bilgisi ortalamasinin 3.37 oldugu ve

bitin yontemler gbz 6ninde bulunduruldugunda, orta diizeyde bir bilgiye sahip olduklar belirlenmistir.

Veriler, Tiirkce dgreticilerinin Gouin’in “Seriler” Yéntemi ve Dogme Dil Ogretimi Yontemi hakkinda ¢ok az
diizeyde bilgiye sahip olduklarini; Dolaysiz Yontem (Berlitz Yontemi), Bilissel Kod Ogrenme Yaklasimi, Sessizlik
Yéntemi, Telkin Yontemi (De-suggestopedia), Tim Fiziksel Tepki Ydntemi, Tim Fiziksel Tepki Oyki
Anlatma Yontemi ve Tum Dil Yaklagimi hakkinda orta diizeyde bilgiye sahip olduklarini, diger yaklasim ve

yontemler hakkinda ise iyi sayilabilecek diizeyde bilgiye sahip olduklarini gdstermektedir.

Tlrkce Ogreticilerinden 6nemli bir oraninin Gouin’in “Seriler” Yontemi (% 45.9), Dolaysiz Yéntem (Berlitz
Yéntemi) (% 20.4), Bilissel Kod Ogrenme Yaklasimi (% 20.4), Sessizlik Yontemi (% 22.4), Telkin Yontemi (% 16.3),
Tim Fiziksel Tepki Yéntemi (% 19.4), Tam Dil Yaklasimi (% 15.3) ve Dogme Dil Ogretimi Yontemi (% 43.9)

hakkinda hig bilgi sahibi olmadiklari belirlenmistir.

ikinci alt probleme iliskin bulgular

Asagida, Tirkce Ogreticilerinin yabanci dil 6gretimi yaklasim ve yontemleri hakkindaki bilgi dizeylerinin

cinsiyete gore farklilasma durumunu ortaya koyan bulgulara yer verilmektedir.

Tablo 3. Cinsiyete iliskin T-testi Sonuglari

L
Bagimli Degisken Cinsiyet N X SS sd - evene . ; )

Tirkge
Ogreticilerinin
Yabanci Dil Ogretimi
Yaklasim ve 96 .00 .99 -.499 .619
Yontemleri Kadin 53 3.47 93

Hakkindaki Bilgi

Duzeyleri

Erkek 45 3.38 91
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Turkge 6gretim merkezlerinde gorev yapan 6gretim elemanlarinin yabanci dil 6gretimi yaklagim ve yontemleri
hakkindaki bilgi dizeylerinin cinsiyetlerine gore anlamli bir farklilik gosterip géstermedigini belirlemek igin
yapilan Bagimsiz Gruplar igin T-testi sonucunda aradaki farkin anlamli olmadigi belirlenmistir (t«s) = -.499, p>

.05).
Ugiincii alt probleme iliskin bulgular

Asagida, Tirkge Ogreticilerinin yabanci dil 6gretimi yaklasim ve yontemleri hakkindaki bilgi diizeylerinin kideme

gore farklilasma durumunu ortaya koyan bulgulara yer verilmektedir.

Tablo 4. Mesleki Kideme iliskin ANOVA Sonuglari

Betimleyici istatistikler ANOVA Sonuglari

weseivenenn W x5 e ome g Gme
o CH i

Toplam 98 3.43 .92 Toplam 81.298 97

Tirkce 6gretim merkezlerinde gorev yapan 6gretim elemanlarinin yabanci dil 6gretimi yaklasim ve yontemleri
hakkindaki bilgi duzeylerinin mesleki kideme gore anlamli bir farkhlik gosterip gostermedigini belirlemek igin
yapilan Tek YonlU Varyans Analizi (ANOVA) sonucunda aradaki farkin anlamli olmadigi belirlenmistir (Fo7) = .499,

p>.05).

Dérdiincii alt probleme iliskin bulgular

Asagida, Tirkge 6greticilerinin yabanci dil 6gretimi yaklasim ve yontemleri hakkindaki bilgi diizeylerinin mezun

olduklari lisans programina gore farklilasma durumunu ortaya koyan bulgulara yer verilmektedir.

Tablo 5. Mezun Olunan Lisans Programina iliskin ANOVA Sonuglari

Betimleyici istatistikler ANOVA Sonuglari

Mezun Olunan Lisans N X ss Varyar]sm Kareler sd Kareler £ 0
Programlari Kaynagi Toplami Ortalamasi

Tirkge Ogretmenligi 22 4.15 .66

TUrchiIi 59. Edebiyagtu Gruplar 15.203 3 507

. io 17 3.08 .99 Arasi

Ogretmenligi

Turk Dili ve Edebiyati 46 3.26 77

Diger lisans

programlari (Dilbilim, 7.207 .000
Cagdas T_urk 13 397 1.09 Gruplar Igi 66.095 94 .70

Lehgeleri ve

Edebiyatlari, ingilizce

Ogretmenligi vb.)

Toplam 98 3.43 .92 Toplam 81.298 97
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Tlrkce 6gretim merkezlerinde gorev yapan 6gretim elemanlarinin yabanci dil 6gretimi yaklasim ve yontemleri
hakkindaki bilgi diizeylerinin mezun olduklari lisans programina gore anlamli bir farklilik gésterip gostermedigini
belirlemek i¢in yapilan Tek Yonli Varyans Analizi (Oneway ANOVA) sonucunda aradaki farkin anlamh oldugu
belirlenmistir (Fo7) =7.207, p< .05). Farkin hangi gruplar arasinda oldugunu belirlemek igin ¢oklu karsilastirma
testlerinden Scheffe testi uygulanmis ve Tiirkce Ogretmenligi mezunlarinin yabanci dil égretimi yaklagim ve
yontemleri hakkindaki bilgi diizeylerinin, Tiirk Dili ve Edebiyati Ogretmenligi mezunlarina, Tiirk Dili ve Edebiyati

mezunlarina ve diger programlardan mezun olanlara goére anlamli diizeyde farklilastigi tespit edilmistir.
SONUC ve TARTISMA

Yabanci dil 6gretiminde, Gzerinde durulmasi gereken en 6nemli konulardan biri, “6gretim sirecinde hangi
yontemler kullanilirsa 6grenme ciktilari daha iyi olur?” distincesidir. Clinkii 6grenme / 6gretme sirecindeki
basari / basarisizlik 6gretim strecinde kullanilan yéntemlerle dogrudan iliskilidir. Yontemler, 6greticilerin stireci
nasil dizenleyeceklerine, 6grencilerin ise hangi eylemleri gerceklestireceklerine ve yetkinlesme dizeylerine etki
eder. Bu yizden, 6greticilerin, her yaklasimi ve yontemi kullanmasalar bile bitlin dil 6gretim yaklasimlari ve
yontemleri hakkinda bilgi sahibi olmalari, bir yontemi kullanirken yeterli verimi elde edemediklerinde alternatif

yontemler kullanabilmeleri, 5nemli ve gerekli bir yetkinliktir.

Richards (2010), dil 6gretiminde beceri ve uzmanhgin on temel boyutundan birinin igerik bilgisi oldugunu, icerik
bilgisinin 6gretim uygulamalarina ¢ok ciddi etkilerinin oldugunu ifade etmektedir. Tiirkgeyi yabanci dil olarak
Ogretenlerin dil 6gretim yaklasimlari ve yontemleri hakkindaki bilgi diizeyleri, 6gretim sirecinin nasil
tasarlandigina yoénelik 6nemli veriler barindirmaktadir. Bu durum, bu arastirmanin temel g¢ikis noktasini

olusturmustur. Bu sayede, Tirkce 6greticilerinin yéntemsel yetkinliklerine ayna tutulmasi amaglanmistir.

Bu arastirmadan elde edilen sonuglara goére, Tirkce ogreticilerinin dil 6gretim yaklasimlari ve yontemleri
hakkinda orta diizeyde bir bilgiye sahip olduklari belirlenmistir. Er, Biger & Bozkirli (2012), Durmus (2013),
Karakog Oztiirk (2018), Kurt (2020), Canbulat (2020) tarafindan yapilan arastirmalarda elde edilen bulgular da
Tlrkge Ogreticilerinin ve adaylarinin yontem sorunuyla karsi karsiya olduklarina dair bulgulari destekler

niteliktedir.

Tlrkge 6gretim merkezlerinde gorev yapan 6gretim elemanlarinin yabanci dil 6gretimi yaklasim ve yontemleri
hakkindaki bilgi dizeylerinin cinsiyetlerine gére anlamli bir farkliik gostermedigi belirlenmistir. Buna gore,
cinsiyetin, Turkce Ogreticilerinin yabanci dil 6gretimi yaklasim ve yontemleri hakkindaki bilgi dizeylerini

etkileyen bir faktor olmadigi soylenebilir.

Tirkce 6gretim merkezlerinde gérev yapan 6gretim elemanlarinin yabanci dil 6gretimi yaklasim ve yontemleri
hakkindaki bilgi diizeylerinin mesleki kideme gére anlamli bir farklilik géstermedigi belirlenmistir. Buna gore,
Tirkce Ogreticilerinin mesleki kidemlerinin yabanci dil 6gretimi yaklasim ve yontemleri hakkindaki bilgi

diizeyleri Gzerinde anlaml bir etkiye sahip olmadigi sdylenebilir.
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Tirkce 6gretim merkezlerinde gorev yapan 6gretim elemanlarinin yabanci dil 6gretimi yaklasim ve yontemleri
hakkindaki bilgi duzeylerinin mezun olduklari lisans programina goére anlamli bir farkliik gosterdigi
belirlenmistir. Tiirkge Ogretmenligi mezunlarinin yabanci dil gretimi yaklasim ve yéntemleri hakkindaki bilgi
diizeylerinin, Tirk Dili ve Edebiyati Ogretmenligi mezunlarina, Tiirk Dili ve Edebiyati mezunlarina ve diger
programlardan mezun olanlara gore anlamli dizeyde farkhlagtigi tespit edilmistir. Buna gore, Tirkce
ogreticilerinin mezun olduklari lisans programi, yabanci dil 6gretimi yaklasim ve yontemleri hakkindaki bilgi
diizeylerini etkileyen bir faktor olarak disiiniilebilir. Bu sonug, Tiirkge Ogretmenligi lisans programinda égretim
yontem ve teknikleri, 6zel 6gretim yontemleri, dinleme egitimi, konusma egitimi, okuma egitimi, yazma egitimi
ve yabancilara Tirkge Ogretimi derslerinin olmasindan diger lisans programlarinda olmamasindan, Tirkge
Ogretmenligi 6grencilerinin bu dersler sayesinde iyi bir teorik bilgiye sahip olmalarindan kaynaklaniyor olabilir.
Mete (2012), yabanci dil olarak Tiirkge 6gretimi calismalari yiiriiten, Tiirkce Ogretmenligi, Tirk Dili ve Edebiyati,
Cagdas Tiirk Lehgeleri, Tiirkoloji mezunu 56 kisi Uzerinde yaptigl arastirmada, katilimcilarin gogunlugunun dil
ogretimi kuram, yaklasim, yontem ve tekniklerini bilmeleri gerektigine dair gorls bildirdiklerini belirlemistir.
Ancak bu 6greticilerden bazilarinin mezun olduklari bélimlerde yabancilara Tirkge 6gretimine yonelik dersleri
etkili bir sekilde 6grenemediklerini ya da bu dersleri hi¢ almadiklarini ifade ettikleri, bunun da 6gretim
etkinliklerinde sorun yasamalarina sebep oldugunu ifade ettikleri bulgusuna ulasmistir. Dolayisiyla, Tirkce
Ogreticilerine yontem bilgisi kazandiracak mesleki egitimler gerceklestirmek dogru bir uygulama olacaktir.
Shulman (1987), Bailey (2006), Borg (2010), Legutke & Thomas (2013) da dil 6greticilerinin siireg igerisinde
bilgilerini tazeleyecek egitimlere tabi tutulmalari gerektigini ifade etmektedir. Clnk{, 6gretim ortamlarinin
bilesenleri surekli degismektedir. Bu durum, oOgretim sirecinde kullanilacak yéntemlere ve Ogreticilerin

rollerine de etki etmektedir.
ONERILER

Bu arastirma sonucunda ortaya ¢ikan durum, Tirkce 6gretmenligi lisans programi disindaki programlardan
mezun olan Tirkge 6greticilerinin yaklasim ve yontem bilgisi acisindan nitelikli bir hizmet ici egitim almalarini
gerekli kilmaktadir. Bunun yani sira, ileriki zamanlarda, yabancilara Tiirkge 0gretimi sertifikasina sahip olmak,
bu kisilerin 6gretim faaliyetleri gerceklestirebilmeleri icin yeterli gériilmemeli; bu sertifikalari veren kurumlarin
belirli kuruluslarca akreditasyonu saglanmali, bu sertifikalara sahip kisilerin ise Tiirkce 6greten kurumlarda

galistirilabilmeleri igin yuksek lisans, staj, merkezi sinav gibi ek 6l¢iitler getirilmelidir.
ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.

Bu calismanin etik acidan sakinca barindirmadigi Nevsehir Haci Bektas Veli Universitesi Etik Kurulu tarafindan

onaylanmistir (Onay Tarihi: 01.04.2021, Onay Numarasi: 2021.05.136).
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Yazar Katki Orani: Bu arastirmada yazarin katki orani %100°diir. Bu arastirmada, yazar tarafindan, cikar
catismasi teskil edebilecek herhangi bir durumun bulunmadigi beyan edilmektedir.
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