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ABSTRACT

The aim of this study was to develop the Classroom Management Competence Scale (CMCS) for
teachers and to determine its validity and reliability. The validity and reliability analyzes were
carried out on 765 teachers from five different samples. The construct validity of the CMCS was
examined with Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA). EFA
showed that CMCS had 18 items and a two-factor structure and explained approximately 72% of
the total variance. This two-factor structure, which emerged as a result of EFA, was tested with
CFA using data obtained from a different sample. The CFA showed that the two-factor structure
of the CMCS had acceptable fit values. Criterion-related validity of the CMCS was examined with
the Intention to Quit Job (1QJ) and Teacher's Self-Efficacy (TSS) scales. As a result of the analysis,
it was seen that CMCS had a negative relationship with the 1QJ, and positive relationship with
TSS. Reliability studies of CMCS were carried out using data obtained from three different
samples. The findings revealed that Cronbach's a internal consistency coefficients ranged from
0.86 to .87. In addition, the reliability coefficient calculated by the test-retest method, which is
one of the reliability analyzes, was found to be at an acceptable level. On the basis of these
findings, it was concluded that the CMCS was reliable. Item analysis was also carried out using
data obtained from different samples. Corrected item-total correlation coefficients within the
scope of item analysis were found to be at an acceptable level. In addition, it was concluded that
the t-test results were significant for all items in the 27% lower and upper group item
comparisons. In sum, all of these findings proved that the scale is a valid and reliable
measurement tool.

Keywords: Classroom management, competence, scale development, exploratory factor analysis,
confirmatory factor analysis.
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INTRODUCTION

Educational activities require working in a certain system and harmony. The main goal of this harmony is to
implement a system that will make it easier to reach the achievements of the school program. Many sub-
mechanisms in this system work simultaneously and uniformly in order to ensure the successful acquisition of
these achievements. This shows that academic success and other achievements are not limited to a particular
dimension of education and training. One of the important activities that will ensure this success is classroom
management. Classroom, the smallest building block of the school institution, is the common space of both
teachers and students. This environment, where education and training takes place, is described as an
environment for students to acquire the required knowledge and skills (ilgar, 2007; Demirtas, 2005: 5). The
classroom environment, where all the materials and visuals required for education should be presented
regularly, should be suitable for students’ interest and development. It is thought that the classroom is the
environment where the education program aiming to gain the necessary knowledge and skills is implemented,
and that achieving these aims is possible with an effective lassroom management (Basar, 2004; Ok, Gode, &

Alkan, 2006).

Classroom management is described as the effective structuring of teaching-learning activities in the classroom
and the harmonious use of all dimensions in the classroom in order to meet the targeted achievements
(KUgiikahmet, 2011; Celep, 2000). For this reason, the classroom teacher should perfectly understand these
dimensions and should prefer a way suitable for the classroom climate in which the students participate in the
lesson easily (Elgicek, Kinay & Oral, 2015). This brings the dimensions of classroom management to the fore.
These dimensions are as follows: determining the rules that students must follow in the classroom, planning
the time and teaching dimensions that are planned to be used in the classroom according to the class level.
Classroom management can also be expressed as the design of the classroom based on scientific data and the
proper arrangement of the classroom environment on the basis of the desired success and learning level by
observing the students according to the targeted behaviors (Celik, 2002). With a more specific definition
Classroom Management can be categorized under 5 main headings as "relationship management", "time

management",

management of teaching", "behavior management" and "physical order management" (Basar,
2004: 6-8; Celik 2002: 7-8). In addition, classroom management dimensions are classified differently in the
literature as follows: management of instruction, classroom procedure and routine work, the organization of
the physical order of the classroom, and the management of student behavior (Sanford & Emer, 1998).
Furthermore, Basar (1999) and Giindiiz (2004) mentioned five dimensions of classroom management: activities
related to the physical arrangement of the classroom environment, plan-program, arrangement of relations in
the classroom, behavior arrangements and time use. According to Lemlech (1991), classroom management
consists of the processes of organizing classroom life, scheduling instruction, organizing procedures and
resources, arranging the classroom environment to maximize effectiveness, guiding student development, and
taking precautions by anticipating potential problems that may arise in the classroom. Each of these

dimensions plays an important role in students’ learning in its own nature. In this respect, in order to support
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development of students, these dimensions, which have an influence on the learning of the students, need to
be understood and put into practice by the teacher. Therefore, the teacher can prevent negative student

behaviors by employing the dimensions of classroom management effectively (Wragg & Wragg, 1998).

In educational activities, the interaction between the teacher and the student and how the teacher manages
the classroom atmosphere has a significant importance on the behaviors that are aimed to be gained by the
student (Hattie & Timperley, 2007; Abry, Rimm-Kaufman, Larsen & Brewer, 2013; Skipper & Douglas, 2015). In
this process, it was found that the teacher's communication with his/her students, the way he/she implements
the educational activities he/she carries out in the classroom, and his/her attitude towards classroom
management are effective on the success of the students and their motivation towards the lesson. (Fredricks,
Blumenfeld & Paris, 2004; Aktan & Tezci, 2013; Urhahne, 2015). Therefore, the way teachers communicate
with their students in the classroom, the method they adopt to carry out educational activities, and the
techniques they employ for the implementation of this method have a critical importance on the targeted
behaviors (Aktan & Sezer, 2018). This makes determining the approaches or styles that teachers use in
classroom management important. The way teachers use to communicate with students in the classroom
environment and the behavior pattern they display in the classroom can be considered as classroom
management style. Therefore, the teacher's classroom management style can be seen as a combination of the
behavior style that he/she displays in the classroom environment and the way and methods he/she adopts in

the learning-teaching process (Aktan & Sezer, 2018).

Many studies on the effectiveness of teachers in the classroom have revealed the effectiveness of teachers on
classroom management. These studies showed that the teachers who had lack of classroom management were
unsuccessful in their educational activities (Celep, 2000:1). Success in the classroom depends on the teacher's
influence on the students, as well as the knowledge of the teacher. However, such situations as the personality
traits of the teacher, the type and duration of education, and teaching style are dimensions that affect
classroom management (Erdogan, 2004: 26). Success can be made possible not only by having the necessary
information about how to do a specific job, but also by following a process in which the skill will be performed

safely (Bandura, 1995: 3).

It is a well-known fact that teachers who do not have classroom management skills cannot perform the
expected behaviors at the desired level (Terzi, 2002). If a novice teacher has not acquired the necessary
competence in classroom management, it will be very difficult for him/her to be successful in education and
training activities in his professional life. This failure may even lead some teachers to quit their profession with
(Phelps, 1991: 1). Unfortunately, this effect is not one-sided. Another consequence will be that it negatively

affects the student's achievement in school (Celik, 2002).

Student success is a problem that every state, regardless of the level of development from past to present, has
experienced and whose effects are still continuing (Belson & Husted, 2015; Koellner, Karen & Jacobs, 2015). A

number of studies have shown that there are many dimensions that affect the academic success of students.
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Student's socio-economic level (Guo, Marsh, Parker, Morin, & Yeung, 2015; Sezer, 2016), teacher's
professionalism, school culture and climate, curriculum (McCaffrey, Hamilton, Stecher, & et all, 2001) and
classroom climate (Jones and Jones, 2010; Martin, 2004) are among the variables in this issue. While
sometimes two of these situations, which occur in the conduct of education and training activities, are
effective, sometimes all of them can affect the education-training process. While some affect the learning-
teaching process directly, others have an indirect effect (Aktan & Sezer, 2018). In this sense, the present study
aimed to develop a framework that includes all dimensions of classroom management. It is thought that the
inclusion of each dimension of classroom management in the scale items will make it possible to achieve the

main goal of this survey study. The present study will contribute to the literature in this respect.

Classroom management competence is an important concept for teachers to carry out in-class activities
efficiently. In addition, classroom management competency is one of the competencies that teachers should
have. If classroom activities are designed to serve the purpose of education efficiently, this will contribute to
the qualitative structure of education. It is known that there are some measurement tools in Turkey to
determine the classroom management competence/skill of teachers. A brief literature review shows that there
some scales developed by Glven & Karsh (2014), Cetin (2013), Sahin & Altunay (2011), Ok¢u & Epcacan (2013),
and Ergen (2016) for determining classroom management competence/skills/perceptions of teachers in
different branches. It can be also seen that some of the measurement tools in the literatire were adapted from
other cultures and some of them were only for teachers in certain branches. The need for a measurement tool,
which reflects the structure of Turkish culture and aims to determine the classroom management competence
of teachers in general, is the starting point of this study. The aim of this research is to reveal the classroom
management competencies of teachers by developing a scale with validity and reliability according to certain
criteria. Developing a measurement tool which will used by researchers in determining teachers’ classroom
management competencies constitutes the original value of the present study. In this direction, the aim of this
study is to develop a classroom management competency scale for teachers. This scale, which will be
developed in accordance with the scale development stages, is thought to make an important contribution to
the literature. It is thought that the classroom management competency scale will make an important
contribution to the literature, as it has been prepared by considering the dimensions of classroom

management.

METHOD

In this part section, information is presents about the study group, data collection tools, the steps followed in
the development of the scale, data collection and statistical analysis. This study, in which the validity and
reliability of the Classroom Management Efficiency Scale (CMES), was examined, was carried out in accordance

with the Declaration of Helsinki.
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Participants

This study, in which CMCS was developed, was carried out using five different samples in the fall semester of
the 2019-2020 academic year. Exploratory Factor Analysis (EFA) was conducted with 204 teachers working in
Elazig. Then, the Confirmatory Factor Analysis (CFA) was carried out with 216 teachers and the criterion-related
validity were examined with 202 teachers. Afterwards, the test-retest reliability was examined with 93 teachers
at four-week intervals. Therefore, this study was conducted with 710 teachers working in different cities in the

fall semester of the 2019-2020 academic year. Demographic information of the partcipants is presented in

Table 1.
Table 1. Demographic Information of the Participants
Pre-Pilot Criterion
g . o Test-retest
. Application EFA Sample CFA Sampling  Validity
Variant Sample
sample Sample
N % N % N % N % N %
Gend Male 31 62 115 56,4 132 61,1 164 81,2 62 66,7
ender
Female 19 38 89 43,6 84 38,9 38 18,8 31 33,3
Marital Married 36 72 125 61,2 166 76,9 156 77,2 67 72
status Single 14 28 79 388 31 14,4 46 22,8 26 28
Primary school 21 42 98 48,0 123 56,9 111 54,9 39 41,9
School Type Middle School 17 34 70 34,3 46 21,3 52 25,7 30 32,3
High school 12 24 36 17,6 44 20,4 49 24,3 24 25,8
. Undergraduate 38 76 168 82,4 171 79,1 164 81,2 65 69,9
Educational
level Master's degree 9 18 28 13,8 38 17,6 35 17,3 25 26,9
eve
Doctorate 3 6 8 3,9 7 3,3 3 1,4 3 3,2
Social Sciences 23 46 101 49,5 123 56,9 93 46 53 56,9
Branch Science 17 34 67 32,8 61 28,2 92 45,5 25 26,9
Other 10 20 36 17,6 32 14,8 17 8,5 15 16,2
Work 1-10 Year 21 42 88 43,1 92 42,6 84 41,5 42 45,2
or
) 11-20 Year 20 40 74 36,2 89 412 81 40,1 27 29
Experience
21 Years and Above 9 18 42 20,6 35 16,2 37 18,4 24 25,8
Total 50 204 216 202 93

EFA: Exploratory Factor Analysis, CFA: Confirmatory Factor Analysis

Data collection tools

The data were collected through the Intention to Leave Scale (ILS), the Teacher’s Self-Efficacy Scale (TSS), the

Classroom Management Competence Scale (CMCS) and the Personal Information Form.

Intention to Leave Scale (ILS): The scale was developed by Kirkman and Rosen (1999), and adapted to Turkish
by Sulu (2010), and used by Kili¢ (2013) in his research. It consists of four items and one dimension. The scale
was used to determine the criterion validity. The scale is in five-point Likert type and consists of a range of 1:
Strongly disagree and 5: Totally agree. Sulu (2010) found the internal consistency coefficient of the scale as
“.87” and Kilig¢ (2013) as “.84”. In the present study, the internal consistency coefficient of the scale was

calculated as .88.
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Teacher’s Self-Efficacy Scale (TSS): The scale developed by Schmitz and Schwarzer (2000) and adapted into
Turkish by Yilmaz, Koseoglu, Gergek, and Soran (2004). Factor analysis of the adaptation study showed that the
Turkish scale was two-dimensional, had 8 items which was 10 in the original scale. The first dimension of the
Turkish scale, "coping behavior" consists of five items, and the second dimension, "innovative behavior",
consists of three items. While the reliability coefficient of the original scale, measured at different times, was
determined as .81 and .76, it was determined as .79 in the adaptation study. In the present study, the internal

consistency coefficient of the scale was determined as .83.

Classroom management competence scale (CMCS): The Classroom Management Competence Scale is a
measurement tool whose psychometric properties emerged as a result of the present study. The information

about the psychometric properties of the scale is presented in the findings section.

Process

Preliminary study (Pilot Study)

The first step in the scale development process is to determine the main points by reviewing the literature on
the the topic (Zincirli and Demir, 2021). After the selection of the topic and literature review, the items were
started to be written on the basis of the basic points of the topic. While writing the items, attention was paid to
the fact that the items directly measured the behavior to be measured, that the items were clear, simple and
understandable, and an item pool consisting of 32 items was established in agreement with these principles. 4
faculty members who were experts in the field of measurement and evaluation were consulted, and
information was obtained about the created items. According to the feedback of the experts, 8 items were
reviewed, 11 items were removed and the form was finally reduced to 21 items. A linguist was consulted to
check the final version of the scale in terms of spelling. Finally, a preliminary study was carried out for item

selection.

The scale was piloted with 50 people who could represent the target group. During the application, the
participants were told to immediately state any point that were not understand and problems they
encountered, which was important for the study. The results of the pilot study were evaluated with the experts
who contributed to the scale development process. Upon the suggestions of the experts, two more items that
were thought to be problematic in terms of "intelligibility" were removed from the scale. Finally, a new scale

consisting of 19 items was formed and took its final form to be implemented on the samples.

Data collection

The researchers read the Informed Volunteer Consent Form in the school environment in order to obtain
participant consent. They made explanations about the purpose of the research, the method of application, the
principles of confidentiality and voluntarism. In line with these explanations, data were collected from the

teachers willing to be take part in the study. The personal information form and CMCS, the Intention to Leave
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and Teacher’s Self-Efficacy scales were distributed to the teachers. Some of the forms were collected on the
same day and others were collected later by the researchers a few days after they were given, and the

participants were thanked for their contributions.

Statistical analysis

First of all, construct validity analyzes of the CMCS were performed. In this context, the factor structure of the
scale was determined with EFA and the resulting structure was tested ucing CFA. Data from different samples
were used for both analyses. The suitability of the data for exploratory factor analysis was examined with the
Kaiser-Meyer-Olkin (KMO) coefficient and the Barlett sphericity test. As a result of both tests, it was
determined that the data were suitable for exploratory factor analysis. Principal component analysis was used
in exploratory factor analysis. The obtained factor structure was also tested through CFA. The fit of the model
tested with CFA was tested in line with the most commonly used fit indices in the literature (x2/sd, RMSEA, GFl,
CFI, IFl and TLI). Criterion-related validity of the CMCS was tested with the PIAS and SSES. The reliability of the
CMCS was examined separately in each of the different samples with the Cronbach's a internal consistency
reliability coefficient. In addition, analyzes were performed according to the test-retest method for reliability.
The item analysis of the CMCS was analyzed with t values regarding the differences between "corrected item-
total correlations" and "item score averages of the 27% lower and upper groups". Widely accepted fit indices
and acceptable limits for model fit are presented in Table 2.

Table 2. Acceptable Limits for Fit Indices

X?/sd  RMSEA GFlI CFl IFI L
Good/Perfect Fit <5 <0,05 20,95 2095 2095 20,95
Acceptable/Poor fit <3 <0,08/<0,10 =090 2090 =090 20,90

(Hu & Bentler, 1999; Kline, 2005; Siimer, 2000; Tabachnick & Fidell, 2001)

FINDINGS

Construct validity

Exploratory factor analysis (EFA)

The Exploratory Factor Analysis was performed to investigate construct validity of CMCS. According to
Pohlmann (2004), EFA has three stages: selecting and measuring variables, determining the number of factors,
and interpreting factors. These steps were followed in this study. EFA study of CMCS was carried out with 204
teachers. First of all, the suitability of the data for EFA was examined using the KMO coefficient and Bartlett's
test of sphericity. The results showed that the KMO value was .911 and the Bartlett's test of sphericity value
was x2= 2716,898 (p<0,000). The fact that the KMO value was above 0.90 and Bartlett's test of sphericity was
significant indicates that the data were suitable for performing EFA (Cokluk, Sekercioglu, & Buyikoztiirk, 2010;
Field, 2009; Kalayci, 2006). In this respect, EFA was performed on 19 items using principal component analysis.
In EFA, it is necessary to reveal the relationships between the items with the most significant and the least
number of factors. During this process, factors with eigenvalues greater than or equal to 1 should be taken into

account (Hutcheson & Sofroniou, 1999). In addition to these criteria, an item should have an item load of “.40”
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and above, and the difference between the load value in the factor it belongs to and the load value it receives
from other factors should be “.10” or higher (Blyukoztiirk, 2007). Accordingly, it was observed that the item
loads of the items were appropriate, but 5 items (Items 5, 11, 15, 16 and 18) were included in more than one
factor and the difference between the item loads was not greater than “.10”, that is, it could not be included in
a factor in a stable manner. For this reason, thes items were removed. In addition, the variance of the obtained
factors for the scale is expected to be between 40% and 60% (Cokluk et al., 2010; Tavsancil, 2010; Savci,
Ercengiz, & Aysan, 2018). The results showed that the CMCS items were grouped under a single that met these
conditions. The single-factor structure of the scale with an eigenvalue of 9,218 explained 65,846 of the total
variance. In addition, the line graph of CMCS in Figure 1 demonstrated that there was a significant break after
the second factor. For these reasons, it was accepted that the CMCS was a single-factor scale. EFA results also
showed that the factor load values of the items in CMCS ranged from 0.51 to 0.86. The Line Graph of the CMCS

is presented in Figure 1, and the EFA Results are presented in Table 3.

Scree Plot

a-

Eigenvalue

Component Number

Figure 1. Line Graph of CMCS
Table 3. The Results of the Exploratory Factor Analysis of CMCS

Explained Eigenvalu
Iltem Factor Load Value .
Variance e
0,87
0,84
14 0,81
7 0,77
4 0,76
8 0,72
3 10 0,71
= d 65,846 9,218
o 9 0,71
19 0,69
13 0,64
17 0,62
6 0,56
12 0,55
1 0,51

1910



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Confirmatory factor analysis

The 14-item, one-dimensional structure of the CMCS was examined using CFA. CFA was carried out with data
obtained from 216 teachers from a different sample. CFA resuts showed that the model of 14 items and one-
dimensional CMCS had good fit values [(x2= 375,3, sd= 137, x2/sd= 2,739, RMSEA= 0,053, GFI= 0,90, AGFI=
0,91, CFl= 0,91, IFI= 0,90 ve TLI= 0,90]. The factor loads of the CMCS for CFA ranged from 0.61 to 0.86. Path

diagram of CMCS is presented in Figure 2.

CMCS3
cMCs2 N
CMCS14 N\ N\
CMCS10 R N
CMCS9 20
CMCS19 N2
CMCS6 :
CMCS1 —
CMCS7 |
CMCs4  |[4%
cmcss M
cMmcs13 e
CMCS17 ';2
CMCS12

Figure 2. Path Diagram for SDM
The 14-item, one-factor structure of the CMCS was tested in a separate sample for criterion-related validity. In
this direction, the results obtained for CFA showed that the model of CMCS structure also had good fit values in
this sample [(x2= 296,71, sd= 103, x2/sd= 2,880, RMSEA= 0,064, GFI= 0,91, AGFI= 0,91, CFI= 0,90, IFl= 0,91 ve
TLI= 0,90]. It was also found as a result of the CFA performed in this sample that the factor load values of the

items varied between “.61” and “.82".

Criterion-related validity

The criterion-related validity of the Classroom Management Competence Scale was examined with ILS and TSS.
In this context, Pearson Correlation Analysis was conducted in a different sample of 202 teachers in order to
determine the relationship between CMCS and these scales. The analysis revealed that CMCS was negatively

correlated with IAQ (r= -0.32, p< 0.01). It was also found that CMCS had a positive relationship with “Coping
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behavior (r=0.41, p< 0.01)” and “Innovative behavior (r= 0.36, p< 0.01)” sub-scales of TSS. The criterion-related

validity findings are presented in Table 4.

Table 4. Correlations on Criterion-Related Validity of the CMCS

Intention to Leave Coping Behavior Innovative Behavior

Classroom Management
& -0,38** 0,41%* 0,36%*
Competence Scale

**p< 01

Reliability

The reliability of the CMCS was calculated using the Cronbach's a internal consistency coefficient. In addition,
the reliability coefficient was examined using the test-retest method. Reliability studies were calculated
separately using three different samples. Cronbach's a internal consistency reliability coefficient was found to
be ".86" in the sample used for EFA whereas Cronbach's a internal consistency reliability coefficient was
calculated as ".87" in the sample used for CFA. Finally, Cronbach's a internal consistency reliability coefficient

“

was determined as “.87” in the sample used for criterion-related validity analysis. It can be seen that the
reliability coefficients calculated in all three samples were high. In addition, the test-retest method was used to
check whether consistent results were obtained from the Classroom Management Competence Scale at
different times. The test-retest analysis was performed using data collected from 93 teachers in the CFA sample

at four-week intervals. The results showed that the correlation between the two applications was 0.86.

Item analysis

Iltem analysis play a significant role in determining the validity of the items in the scale. According to
Tezbasaran (1997), in item analysis, t-test analyzes should be performed between the "item-total correlation"
for each item and for the average scores calculated for each item of the 27% upper and 27% subgroups.
According to Sencan (2005), the item-total correlation of an item in the measurement tool is expected to be
“.30” and above. The discrimination power of the items of the Classroom Management Competence Scale was
examined in this direction. Item analysis was carried out using three different samples. Within the scope of
item analysis, the significance of the t-values of the differences between the "corrected item-total correlation
coefficients" and the "item scores of the 27% lower and upper groups" determined on the basis of the average
scores were examined. It was found that the "corrected item total correlation coefficients" ranged between
0.57 and 0.78 for the first sample, between 0.53 and 0.73 for the second sample, and between 0.58 and 0.77
for the third sample, respectively. In addition, it was determined, as a result of the analyzes performed in all
three samples, that the t values between the "item scores of the 27% lower and upper groups" were significant

(p<0.001) for all items. Accordingly, item analysis findings of the CMCS are presented in Table 5.
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Table 5. Item Analysis Findings of CMCS

o W EFA Sample CFA Sample Criterion-related validity Sample
Y C  Jtem rjx t Item rjx t Item rjx t
% 3 0,78 8,65%*** 3 0,73 10,25%** 3 0,77 8,83***
@ 2 0,72 8,94*** 2 0,71  7,25*** 2 0,76  8,15***
g 14 069  9,52%** 14 065 625%** 14 0,72  9,52***
'g 7 0,68 5,96%** 7 0,64 7,23%** 7 0,7 7,52%**
g 0,65 7,24%** 4 0,63 8,61%** 4 0,67 7,26%**
g 8 0,65 7,53*** 8 0,62 7,51%*** 8 0,67 8,15%**
S 10 0,63 7,68*** 10 0,61 6,53*** 10 0,67 8,51***
QE, 9 0,62 10,63*** 9 0,59 8,14*** 9 0,65 8,39***
?:'P 19 0,61 11,20*** 19 0,59 8,13*** 19 0,63 6,46***
'E" 13 0,61 6,12%** 13 0,58 8,51*** 13 0,63 10,04***
£ 17 0,59 8,18*** 17 0,57 7,29*** 17 0,63 8,15%**
§ 6 0,59 8,65%** 6 0,57 7,66*** 6 0,59 8,54%**
§ 12 0,58 8,65%** 12 0,55  8,54*** 12 0,59 9,25%**
[®] 1 0,57 8,08*** 1 0,53  7,41%** 1 0,58 7,19%**

CONCLUSION and DISCUSSION

The aim of this study was to develop the Classroom Management Competence Scale for teachers and examine
its reliability and validity. For this purpose, first of all, a literature review was conducted for the classroom
management competence scale, and an item pool of 32 items was created in this direction. The item pool was
examined by experts in the field of assessment and evaluation, and 11 items were removed. 2 more items were
removed from the item pool due to "understandability" problems as a result of the feedback received during
the pre-application stage. Finally, a 19-item scale was formed and used for the construct validity analysis. EFA
was conducted in order to determine the construct validity of the CMCS. The structure emerged in EFA was
also examined using CFA. In addition, as a result of the literature review on the subject, the ILS and TSS were
used for the criterion-related validity of the CMCS. The reliability of the CMCS was examined using the
Cronbach's a internal consistency coefficient using data obtained from each sample. In addition, calculations
were made with the test-retest method for the reliability studies of the scale. Within the scope of item analysis,
the corrected item-total correlations of each item and the t-values of the comparison in the item-score median

of the 27% upper and lower groups were also examined.

EFA results demonstrated that the items were grouped under a single factor with an eigenvalue higher than 1.
This one-factor structure, which emerged as a result of EFA, explained more than 72% of the total variance,
which can be regarded as a high rate. It is stated in the literature that the variance of the factors is expected to
be between 40% and 60% (Cokluk et al., 2010; Tavsancil, 2010). In this respect, it was determined that the
single-factor structure of the CMCS explained the variance at a sufficient level. The factor load value of the
items in EFA needs to be “.30” and above (Sencan, 2005; Blyiikoztirk, 2007; Sipahi, Yurtkoru, & Cinko, 2008).
In this respect, it is seen that the factor loads of the items in CMCS were at a sufficient level. The one-factor
and 14-item structure emerged as a result of EFA was tested with CFA using a separate sample. CFA results

showed that the one-factor CMCS had good fit indices in a seperate sample. In addition, on the basis of CFA, it
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can be said that the factor load values of the items in CMCS were at an acceptable level (Cokluk et al., 2010;

Blyukoztirk, 2007).

Criterion-related validity resulys of the CMCS revealed that the CMCS had a negative relationship with the
Intention to Leave Job Scale. In other words, as classroom management efficacy perception increased, the
perception of teachers’ intention to leave decreased. In the same context, it was seen that CMCS had a positive
relationship with the Teacher's Self-Efficacy Scale. In other words, as the perception of classroom management
competency increased, the perception of teachers’ self-efficacy also increased. The reliability of the CMCS was
examined using Cronbach's a internal consistency reliability coefficient and test-retest method. Studies in the
literature argues that a level of 0.70 and above is sufficient in this regard (Buytkoztirk, 2007; Cokluk et al.,
2010; Tavsancil, 2010). In this sense, as a result of the calculations made using three different samples, the
Cronbach's a internal consistency coefficient of CMCS was found to be at a sufficient level. Similarly, the test-
retest reliability coefficient performed at four-week intervals was found to be at a sufficient level. Three
different samples were used for the item analysis of the CMCS. The “adjusted item-total correlation”
coefficients of the CMCS items were within the acceptable range in all three samples. Similarly, the t-test
results calculated for "27% lower-upper group item comparisons" were also found to be significant for all items
in the scale in all samples. On the basis of these results, it can be said that all items in the Classroom
Management Competence Scale are reliable. It can also be said that all items are intended to measure the
same behaviors (Cokluk et al., 2010). All these results show that the CMCS is a valid and reliable measurement

tool for teachers with its construct validity, criterion-related validity, and item analysis.

RECOMMENDATIONS

CMCS, in which all scale development stages were followed, all required analyzes for validity and reliability
were performed and good fit values were obtained, was developed as a part of the present study. The
collection of data from five different samples provided an important advantage both in terms of validity and
reliability. As a measurement tool, the Classroom Management Competency Scale consists of statements that
include teachers’ perceptions of classroom management competency. Based on these results, the Classroom
Management Competency Scale for teachers is a measurement tool whose validity and reliability studies was
completed. Translation and adaptation studies of the Classroom Management Competency Scale can be carried
out in other similar cultures. In addition, this study, which was carried out with teachers, can be replicated

taking into account other samples in which the belief of working together exists.
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SINIF YONETiIMi YETERLIK OLCEGININ (SYYO) GELiSTiRILMESi, GECERLIK VE
GUVENIRLIK CALISMASI

0z

Bu arastirmanin amaci 6gretmenler icin Sinif Yonetimi Yeterlik Olgegi (SYYO) gelistirmek, gecerlik
ve glivenirligini incelemektir. Sinif Yonetimi Yeterlik Olgeginin gecerlik ve giivenirlik analizleri bes
farkli &rneklemden 765 &gretmen {zerinden gerceklestirilmistir. SYYO'niin yapi gecerligi
Acgimlayici Faktér Analizi (AFA) ve Dogrulayici Faktdr Analizi (DFA) ile incelenmistir. SYYO’niin AFA
sonucunda toplam varyansin yaklasik %72’sini agiklayan 18 madde ve iki faktorl bir yapiya sahip
oldugu tespit edilmistir. AFA sonucunda ortaya c¢ikan bu iki faktorla yapi farkli bir 6rneklemden
elde edilen veriler Gizerinden DFA ile test edilmistir. Dogrulayici faktor analizinden elde edilen
bulgular SYYO’'niin iki faktorlii yapisinin kabul edilebilir uyum degerlerine sahip oldugunu
godstermektedir. SYYO'niin 6lgiit baglantil gegerligi isten Ayrilma Niyeti (IANO) ve Ogretmen Oz-
Yeterlik (OOYO) &lgekleri ile incelenmistir. Analiz sonucunda SYYO’niin isten ayrilma niyeti ile
negatif, 6gretmen 6z-yeterlik dlceginin boyutlari ile pozitif iliskili oldugu gériilmistir. SYYO'niin
glvenirlik calismalari ti¢ farkli 6rneklemden elde edilen veriler ile incelenmistir. Yapilan analizler
sonucunda Cronbach’s a i¢ tutarlk katsayilari 0.86 ile .87 arasinda degistigi goriilmistir. Ayrica
glivenirlik analizlerinden biri olan test-tekrar test yontemiyle hesaplanan gilivenirlik katsayisinin
da kabul edilebilir diizeyde oldugu gériilmistiir. Bu bulgular neticesinde SYYO'niin giivenilir
oldugu sonucuna ulasiimistir. Madde analizi de farkli 6rneklemlerden elde edilen veriler izerinde
gerceklestirilmistir. Madde analizi kapsaminda dizeltilmis madde toplam korelasyon katsayilari
kabul edilebilir dizeyde oldugu gortalmistir. Ayrica %27’lik alt ve Ust grup madde
karsilastirmalarinda ise t-testi sonuglarinin tim maddeler igin anlamli oldugu sonucuna
ulasiimistir. Sinif Yénetimi Yeterlik Olcegi gelistirme calismalari kapsaminda yapilan tim bu
calismalar 6lgegin gecerli ve givenilir bir 6lgme araci oldugunu géstermektedir.

Anahtar kelimeler: Sinif Yonetimi, Yeterlik, Olgek Gelistirme, Agimlayici Faktdr Analizi, Dogrulayici
Faktor Analizi
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GiRIS

Egitim-Ogretim faaliyetleri belli bir sistem ve uyum icinde galismayi gerektirir. Bu uyumun temel hedefi ise, okul
programinin ulasmayi amacladigi kazanimlara varmayi kolaylastiracak bir sistemi sahaya sirmektir. Bu sistem
icinde var olan birgok alt mekanizma, es zamanli ve uyum iginde ¢alisarak bu kazanimlarin basaril bir sekilde
edinilmesini saglar. Bu da bize akademik basarinin ve diger ulasilmasi hedeflenen kazanimlarin, egitim ve
O0gretimin sadece belli bir boyutuyla ilintili olmadigini gostermektedir. Bu basariyi elde etmeyi saglayacak
onemli faaliyetlerden biri ise sinif yénetimi boyutudur. Okul kurumunun en kiiglik yap tasi olan sinif, hem
O0gretmelerin hem de 6grencilerin ortak alanidir. Egitim ve 6gretimin gerceklestirildigi bu ortam, 6grencilerin
gerekli bilgi ve becerileri edinme ortami olarak nitelendirilmektedir (ilgar, 2007; Demirtas, 2005: 5). Egitim ve
Ogretim igin gerekli olan butiin materyallerin ve gorsellerin dizenli bir sekilde sergilemesi gereken sinif ortami,
Ogrencilerin ilgi ve gelisimine uygun olmalidir. Gerekli bilgi ve becerilerin edinilmesi hedeflenen egitim
programinin uygulandigl ortam olarak sinif, bu hedeflere ulasma etkili bir yénetim ile yani sinif yonetimi ile

mimkiin oldugu distiniilmektedir (Basar, 2004; Ok, Géde & Alkan, 2006).

Sinif yénetimi, sinif icinde 6gretme-6grenme etkinliklerinin etkili bir sekilde yapilandiriimasini ve sonug olarak
ulasilmasi hedeflenen basarilara ulasmak icin, sinif icinde bulunan bitin boyutlarin uyumlu bir sekilde ise
kosulmasi olarak ifade edilmektedir (Kiigikahmet, 2011; Celep, 2000). Bundan dolayi sinif 6gretmeninin bu
boyutlari ¢ok iyi bir sekilde kavramasi ve sinif iklimine uygun, égrencilerin rahat bir sekilde derse katildiklari bir
yol izlemeyi tercih etmelidir (Elgicek, Kinay & Oral, 2015). Bu da sinif yonetimi boyutlarini 6n plana
¢ikarmaktadir. Bu boyutlar; sinif icinde 6grencilerin uymasi gereken kurallarin tespit edilmesi, sinif icinde
kullanilmasi planlanan zaman ve 6gretim boyutlarinin sinif dizeyine gore planlanmasidir. Ayrica sinif icinde
yapilmasi planlanan is boyutunun bilimsel verilere dayandirilarak tasarlanmasi ve 6grencilerin hedeflenen
davranislara gore gozlemlenerek istenen basari ve 6grenme diizeyine gore sinif ortaminin uygun bir sekilde
diizenlemesi olarak ifade edilebilir (Celik, 2002). Sinif Yonetimi daha 6zel bir tanimlama ile: “iliski yonetimi”,
“zaman yonetimi” “6gretimin yonetimi”, “davranis yonetimi” ve “fiziksel diizen ydnetimi” olarak 5 temel baslik
altinda toplanilabilir (Basar, 2004: 6-8; Celik 2002: 7-8). Sinif yonetimi boyutlarinin farkh siniflandirildigr da
gorialmustdr. Bunlar; 6gretimin yonetilmesi, sinif prosediri ve rutin isler, sinifin fiziksel diizeninin 6rgiitlenmesi
ve ogrenci davranislarinin yonetilmesidir (Sanford & Emer, 1998). Basar (1999) ve Gindiiz (2004) ise sinif
yonetiminin bes boyutundan s6z etmektedir. Bunlar; sinif ortaminin fiziksel diizeni, plan-program, sinifta
iliskilerin diizenlenmesi, davranis diizenlemeleri ve sire kullanimina iliskin etkinliklerdir. Lemlech’e gore (1991)
sinif yonetimi; sinif yasaminin diizenlenmesi, 6gretimin programlanmasi, prosediirlerin ve kaynaklarin organize
edilmesi, etkililigi en Ust dizeye c¢ikarabilmek igin sinif cevresinin diizenlenmesi, 6grenci gelisimine rehberlik
edilmesi ve sinifta olusabilecek potansiyel problemlerin 6nceden tahmin edilerek Onlemler alinmasi
slireglerinden olusmaktadir. Bu boyutlarin her biri kendi dogasinda 6grencilerin 6grenmeleri lizerinde 6nemli
bir role sahiptir. Bu agidan 6grencilerin 6grenmelerini etkileyen bu boyutlarin 6gretmen tarafindan kavranmasi

ve pratige sokulmasi 6grencilerin gelisimi agisindan ciddi 6nem arz etmektedir. Dolaysiyla 6gretmenin etkili bir
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yontem ile sinif yonetimi boyutlarini ise kosarak 6grencilerden gelebilecek olumsuz davranislari engelleyebilir

(Wragg & Wragg, 1998).

Egitim Ogretim faaliyetlerinde 6grenciye kazandiriimasi hedeflenen davraniglarin tGzerinde 6gretmenini 6grenci
ile olan etkilesimi ve sinif atmosferini nasil yonettigi ciddi bir 6neme sahiptir (Hattie & Timperley, 2007; Abry,
Rimm-Kaufman, Larsen & Brewer, 2013; Skipper & Douglas, 2015). Bu siireg icinde 6gretmenin 6grencileri ile
olan iletisimi, sinif icinde yuruttugu egitim-6gretim faaliyetlerinin uygulama tarzi, sinif yonetimine karsi olan
tutumu, 6grencilerin basarisi ve derse karsi olan motivasyonlari (izerinde etkili olduguna ulasilmistir (Fredricks,
Blumenfeld & Paris, 2004; Aktan & Tezci, 2013; Urhahne, 2015). Dolaysiyla, sinif icinde 6gretmenlerin
Ogrencileri ile olan iletisim sekli, egitim Ogretim faaliyetlerinin ylrutilmesi igin benimsedigi yontem, bu
yontemin uygulanmasi igin ise kostugu teknikler 6grencide kazandirilmasi hedeflenen davranislar Gizerinde ciddi
bir 6Gneme sahiptir (Aktan & Sezer, 2018). Bu da 6gretmenlerin sinif yonetiminde kullandiklari yaklasimlarin
veya stillerin belirlenmesini énemli hale getirmektedir. Ogretmenlerin 6grenciler ile sinif ortaminda 6grencileri
ile iletisime gegmek icin kullandiklari yol ve sinif icinde gosterdikleri davranis 6ruintlist sinif ydnetim stili olarak
ele alinabilir. Dolaysiya, 6gretmenin sinif yonetimi tarzi, sinif ortaminda ortaya koydugu davranis stili ve
6grenme-06gretme silrecinde Ustlinde ylridigi yol ve yontemlerin bir bileskesi olarak gorilebilir (Aktan &

Sezer, 2018).

Ogretmenlerin sinif ici etkililigine iliskin yapilmis olan birgok arastirma, 6gretmenin sinif yénetimi {izerindeki
etkililigine doniik sonuclar elde etmistir. Elde edilen sonuclara gore, sinif yonetim boyutunda yetersiz olan
Ogretmenlerin egitim 6gretim faaliyetlerinde basarisiz oldugu gortlmistir (Celep, 2000:1). Basari 6gretmenin
bilgili olasinin yaninda, 6gretmenin 6grenciler lizerindeki etkisine bagl olma bir durumdur. Bununla birlikte
O0gretmenin sahip oldugu kisilik 6zellikleri, aldigi egitim tiri ve siresi, 6gretme stili vb. durumlar sinif
yonetimini etkileyen boyutlardir (Erdogan, 2004: 26). Basari sadece bir isin nasil yapilacagina iliskin gerekli
bilgilere sahip olmak ile degil, bununla birlikte becerinin glvenle icra edilecegi bir siireci takip etmek ile

muamkin kilinabilir (Bandura, 1995: 3).

Sinif yénetimi becerilerine sahip olmayan 6gretmenlerin kazandirmak istedikleri davranis bigimlerini istenen
dizeyde gergeklestiremeyecekleri bilinen bir gercektir (Terzi, 2002). Meslegini yeni icra etmeye baslayan bir
o0gretmen, sinif ydénetimi konusunda sahip olmasi gereken yeterliligi edinememisse, meslek hayatinda egitim ve
ogretim faaliyetlerinde basarili olmasi ¢ok zordur. Hatta bu basarisizlik, kendisi ile beraber bazi 6gretmelerin
mesleklerini birakmaya kadar bile gétiirebilecek bir etkiye sahiptir (Phelps, 1991: 1). Bu etki ne yazik ki tek
tarafl bir yoni yoktur. Bir yonl de, 6grencinin okulda hedefledigi basariyi yakalamayi olumsuz olarak etkilemesi

olacaktir (Celik, 2002).

Ogrenci basarisi, gegmisten giiniimiize gelismislik diizeyine bakmadan her devletin yasamis oldugu ve halen
etkileri devam etmekte olan bir sorunu teskil ettigi gorilmektedir (Belson & Husted, 2015; Koellner, Karen &
Jacobs, 2015). Ogrencilerin akademik basarisini etkileyen bircok boyutun oldugu cesitli calismalarda tespit

edilmistir. Ogrencinin sosyo-ekonomik diizeyi (Guo, Marsh, Parker, Morin & Yeung, 2015; Sezer, 2016),
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ogretmenin profesyonelligi, okul kiltiiri ve iklimi, egitim programi (McCaffrey,Hamilton, Stecher ve et all,
2001) ve sinif iklimi (Jones ve Jones, 2010; Martin, 2004) gibi boyutlar bu alanda yapilmis olan ¢alismalarin
edindigi degiskenlere 6rnek olarak verilebilir. Egitim ve 6gretim faaliyetlerinin yuritilmesinde ortaya ¢ikan bu
gibi durumlarin bazen ikisi etkili iken, bazen hepsi bir anda egitim-6gretim sirecini etkisi altina alabiliyor. Bu
boyutlarin bazilari 6grenme-6gretme sirecini direk olarak etkilerken, bazilari ise dolayl olarak etkilemektedir
(Aktan ve Sezer, 2018). Yapilacak olan o6lgek gelistirme calismamiz bu baglamada degerlendirildiginde, sinif
yonetiminin bitin boyutlarini igine alan bir gergeve cizilerek gelistiriimesi hedeflenmistir. Sinif yénetiminin her
bir boyutunun 06lcek maddelerinin icinde yer almasi, 6gretmenlere yonelik yapilacak olan bu tarama
arastirmasinin asil hedefine ulagmayr mumkiin kilacagi distinilmektedir. Bu ¢galismamizin literatiire bu agidan

katki saglayacak bir etkiye sahip olmasi hedeflenmektedir.

Sinif yonetimi yeterligi 6gretmenler icin sinif ici etkinliklerin verimli yaratilebilmesi adina 6nemli bir kavramdir.
Ayrica sinif yonetimi yeterligi 6gretmenlerin sahip olmasi gereken yeterliklerden de biridir. Sinif igi etkinlikler
verimli bir sekilde egitimin amacina hizmet eder sekilde tasarlanirsa bu durum egitiminde niteliksel yapisina
katki saglayacaktir. Ulkemizde 6gretmenlerin sahip olduklari sinif yénetimi yeterligini/becerisini tespit etmeye
yonelik bazi 6lgme araglari oldugu bilinmektedir. Yapilan inceleme de Gliven & Karsh (2014), Cetin (2013), Sahin
& Altunay (2011), Okg¢u & Epgacan (2013), ve Ergen (2016) tarafindan gelistirilmis olan Olgekler farkh
branslardaki 6gretmenler icin sinif yonetimi yeterlik/beceri/algilarina yonelik gelistirilmis 6lgme araclaridir.
Yapilan incelemede bazi 6lgme araglarinin baska kiltirlerden uyarlandigi bazilarinin belirli branslardaki
O0gretmenleri kapsadigl gorilmugstir. Kendi kiltlirimuzin yapisini yansitan ve 6gretmenlerin geneline yonelik
sinif yoénetimi yeterligini tespit etmeyi amaglayan 6lgme aracina olan ihtiyagc bu ¢alismanin ¢ikis noktasini
olusturmaktadir. Bu arastirmanin amaci, belli olglitlere gére gecerligi ve givenirligi saglanmis bir 6lcek
gelistirerek &gretmenlerin sinif yénetimi yeterliliklerini ortaya koymaktir. Ogretmenlerin sinif yénetiminin
gerektirdigi yeterliklere sahip olup olmama diizeylerinin tespitinde arastirmacilarin kullanimina sunulacak bir
O6lgme araci gelistirmek arastirmanin 6zgin degerini olusturmaktadir. Bu dogrultuda arastirmanin amaci
dgretmenler icin sinif ydnetimi yeterligi élcegi gelistirmektir. Olcek gelistirme asamalarina uygun bir sekilde
gelistirilecek olan bu 6lgek, alan yazina énemli bir katki saglayacagi disiinilmektedir. Sinif yonetim yeterlilik
Olgegi, sinif yonetiminin boyutlarini géz 6niine alinarak yapilmis olmasi ayrica alan yazina dnemli bir katki

saglayacagi distnilmektedir.

YONTEM

Arastirmanin bu kisminda calisma grubu, veri toplama araglari, dlgegin gelistiriime siirecinde izlenen islem
basamaklari, verilerin toplanmasi ve istatistiksel analiz basliklari ile ilgili bilgiler verilmektedir. Sinif Yonetimi
Yeterligi Olgeginin (SYYO) gecerlik ve giivenirliginin incelendigi bu arastirma Helsinki Bildirgesi’ne uygun olarak

yaritilmustar.
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Calisma Grubu

SYYO'niin gelistirildigi bu calisma 2019-2020 egitim 6gretim yilinin giiz déneminde bes farkl &rneklem
Uzerinden gerceklestirilmistir. Elazig’da gorev yapan 204 ogretmen ile Agimlayict Faktor Analizi (AFA)
yapilmistir. Daha sonra 216 6gretmen ile Dogrulayici Faktor Analizi (DFA) ve 202 6gretmenden olusan 6rneklem
grubuyla da SYYO’niin &l¢it baglantili gegerligi incelenmistir. Daha sonra da dért hafta arayla 93 égretmen ile
SYYO’niin test-tekrar test giivenirligi incelenmistir. Dolayisiyla bu arastirma 2019-2020 egitim &égretim yili giiz
doneminde belirtilen sehirlerde gorev yapan 710 o6gretmen ile ylrGtilmustir. Calisma grubuna iliskin

demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1. Calisma Grubuna iliskin Demografik Bilgiler

chulama Pilot AFA DFA Olgit Gegerligi  Test-tekrar
Degisken e . Orneklemi Orneklemi Orneklemi test Orneklemi
Orneklemi
N % N % N % N % N %
Cinsiyet Erkek 31 62 115 56,4 132 61,1 164 81,2 62 66,7
Kadin 19 38 89 43,6 84 38,9 38 18,8 31 33,3
Medeni Evli 36 72 125 61,2 166 76,9 156 77,2 67 72
Hal Bekar 14 28 79 38,8 31 14,4 46 22,8 26 28
ilkokul 21 42 98 48,0 123 56,9 111 54,9 39 41,9
Okul Tura Ortaokul 17 34 70 34,3 46 21,3 52 25,7 30 32,3
Lise 12 24 36 17,6 44 20,4 49 24,3 24 25,8
_ Lisans 38 76 168 82,4 171 79,1 164 81,2 65 69,9
Egu';gci Yiiksek Lisans 9 18 28 13,8 38 17,6 35 173 25 26,9
Doktora 3 6 8 3,9 7 3,3 3 1,4 3 3,2
Sosyal Bilimler 23 46 101 49,5 123 56,9 93 46 53 56,9
Brans Fen Bilimler 17 34 67 32,8 61 28,2 92 45,5 25 26,9
Diger 10 20 36 17,6 32 14,8 17 8,5 15 16,2
. 1-10vil 21 42 88 43,1 92 42,6 84 41,5 42 45,2
mjzlrik' 11-20¥il_ 20 40 74 362 89 412 81 40,1 27 29
21 Yil ve Usti 9 18 42 20,6 35 16,2 37 18,4 24 25,8
Toplam 50 204 216 202 93

AFA: Acimlayici Faktor Analizi, DFA: Dogrulayici Faktor Analizi

Veri Toplama Araglari

Bu arastirma kapsaminda veriler isten Ayrilma Niyeti Olgegi (IANO), Ogretmen Oz-Yeterlik Olgegi (OOYO), Sinif
Yénetimi Yeterlik Olgegi (SYYO) ve Kisisel Bilgi Formu araciligiyla toplanmistir.

isten Ayrilma Niyeti Olgegi (IANG): Kirkman ve Rosen (1999) tarafindan gelistirilip, Tiirkce’ye Sulu (2010)
tarafindan uyarlanan, Kili¢’in da (2013) arastirmasinda kullandigi dort madde ve tek boyuttan olusan 6lgek olgit
gecerligi kapsaminda kullaniimistir. Olgek bes basamakli likert tipinde ve 1: Kesinlikle katiimiyorum ile 5:
Tamamen katiliyorum araligindan olusmaktadir. Sulu (2010) yapmis oldugu arastirmada Olgegin i¢ tutarlihk
katsayisini “.87”, Kilig (2013) ise “.84” olarak tespit etmistir. Bu arastirmada ise 6lgegin i¢ tutarlihk katsayisi .88

olarak tespit edilmistir.
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Ogretmen Oz Yeterlikl Olcedi(GOYO): Schmitz ve Schwarzer (2000) tarafindan gelistirilen dlcegin Tiirkce’ye
uyarlama galismasi Yilmaz, Késeoglu, Gergek ve Soran (2004) tarafindan gercgeklestirilmistir. Uyarlama galismasi
kapsaminda yapilan faktér analizi sonucunda uyarlanan Tiirkge 6lgegin iki boyutlu oldugu, orijinal 6lgekte 10
olan madde sayisinin ise 8 oldugu tespit edilmistir. Tlrkce 6lcegin, “basa ¢akma davranisi” adi verilen birinci
boyutu bes maddeden, “yenilik¢i davranis” adi verilen 2. boyutu ise ¢ maddeden olugmaktadir. Orijinal dlgegin
farkl zamanlarda 6lgllen gilivenirlik katsayisi .81 ve .76 olarak tespit edilmisken uyarlama ¢alismasinda .79

olarak tespit edilmistir. Bu arastirmada ise Olgegin i¢ tutarlilhk katsayisi .83 olarak tespit edilmistir.

Sinif Yénetimi Yeterlik Olcegi(SYYO): Calismanin amacini olusturan Sinif Yonetimi Yeterlik Olcegi elde edilen
bulgular neticesinde psikometrik 6zellikleri ortaya ¢ikmis olan bir 6lgme aracidir. Olcegin psikometrik dzellikleri

ile ilgili gerekli bilgiler bulgular kisminda yer almaktadir.

islem

On Calisma

Olgek gelistirme siirecinde yapilacak ilk islem &ncelikle ¢alisilacak olan konu hakkinda alan yazinin incelenmesi
ile ortaya cikan temel noktalari belirlemektir (Zincirli ve Demir, 2021). Calisma yapilacak konu segilip alan
taramasi yapildiktan sonra konunun temel noktalar tizerinden yola c¢ikilarak maddeler yazilmaya baslanmistir.
Maddeler yazilirken; maddelerin oOlgllmek istenen davranisi dogrudan 6lgmesine, maddelerin agik, sade,
anlasilir olunmasina dikkat edilmis ve ilkelere uygun 32 maddeden olusan bir madde havuzu olusturulmustur.
Calisma konusu ile 6lgme ve degerlendirme alaninda uzman olan 4 6gretim tyesine basvurulmus, olusturulan
maddeler hakkinda bilgiler alinmigtir. Uzmanlarin dénuslerine gére 8 madde dizenlenmis, 11 madde gikartiimig
ve form son olarak 21 maddeye indirgenmistir. Formun son halinin yazim ve imla kurallari agisinda kontroli
amaciyla dilbilimciye basvurulmustur. Dilbilimcinin goérusleri de alindiktan sonra madde se¢imi icin 6n pilot

uygulamaya gegilmistir.

Uzman gorisleri sonucunda olugsan ve dilbilimcinin kontrolleri sonrasinda gelistiriimesi planlanan 6l¢egin hedef
grubu temsil edebilecek olan 50 kisiyle 6n pilot uygulamasi yapiimistir. Uygulama sirasinda katilimcilara
anlasilmayan noktalarin olmasi durumunda veya karsilastiklari sorunlari ¢ekinmeden dile getirmeleri
gerektigini, bunun c¢alisma icin 6nemli oldugu belirtilmistir. Uygulama sonrasinda ortaya ¢ikan sonuglar, 6lgek
gelistirme slirecine katki saglayan uzmanlar ile degerlendirilmis, uzmanlarin da tavsiyesi izerine “anlasilabilirlik”
noktasinda sorunlu oldugu dislintlen iki madde daha 6lgekten ¢ikarildiktan sonra 19 maddeden olusan yeni

uygulama formu olusturularak érneklemler (izerinde uygulamaya ge¢mek lizere son halini almistir.
Verilerin Toplanmasi

Bu arastirmada katilimci onayir okul ortaminda Bilgilendirilmis Gonilli Onayr Formu’nun arastirmacilar
tarafindan okunmasi ile gergeklestirilmistir. Arastirmacilar tarafindan okul ortaminda arastirmanin amaci,

uygulama yontemi, gizlilik ve génulltlik ilkeleri ile ilgili agiklamalar yapilmistir. Bu agiklamalar dogrultusunda
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arastirmaya dahil olmak isteyen dgretmenlerden veriler elde edilmistir. Kisisel bilgi formu ile SYYO’ye iliskin
maddeler, isten Ayrilma Niyeti ve Ogretmen Oz-Yeterlik &lceklerinin bulundugu formlar, 6gretmenlere
dagitilmistir. Formlarin bir kismi ayni giin bir kismi da verildikten birkag¢ glin sonra arastirmacilar tarafindan

okullara gidilerek geri toplanmis, katkilarindan dolayi katilimcilara tesekkir edilmistir.

istatistiksel Analiz

SYYO’niin 6ncelikle yapi gecerligi analizleri yapilmistir. Bu kapsamda AFA ile dlcegin faktdr yapisi tespit edilip
DFA araciligiyla da ortaya c¢ikan yapi test edilmistir. Her iki analiz i¢in de farkli 6rneklemlerden elde edilen
veriler kullanilmistir. Verilerin agimlayici faktor analizine uygunlugu Kaiser-Meyer-Olkin (KMO) katsiyisi ve
Barlett kiresellik testi ile incelenmistir. Her iki test sonucunda verilerin agimlayici faktér analizine uygun oldugu
tespit edilmis ve agimlayici faktér analizinde temel bilesenler analizi kullaniimistir. Elde edilen faktér yapisi DFA
araciligiyla da test edilmistir. DFA ile test edilen modelin uyumu literatiirde en ¢ok kullanilan uyum indekslerine
gore (x*/sd, RMSEA, GFI, CFl, IFI ve TLI) test edilmistir. SYYO’niin 6l¢iit baglantili gegerligi IANO ve OOYO ile test
edilmistir. SYYO’niin givenirligi farkli érneklemlerin her birinde ayri ayri Cronbach’s a i¢ tutarlik giivenirlik
katsayisi ile incelenmistir. Ayrica glvenirlik adina test-tekrar test yontemine gore de analizler yapilmistir.
SYYO’niin madde analizi “diizeltilmis madde toplam korelasyonlari” ile “%27’lik alt ve st gruplarin madde puan
ortalamalari” arasindaki farklara iliskin t degerleri ile incelenmistir. Model uyumuna iliskin yaygin kabul géormus

uyum indeksleri ve kabul edilebilir sinirlar Tablo 2’de sunulmustur.

Tablo 2. Uyum indeksleri icin Kabul Edilebilir Sinirlar

x2/sd  RMSEA GFl CFI IFI TL
iyi/Mitkemmel Uyum <5 <0,05 >0,95 =095 2095 >0,95
Kabul edilebilir/Zayif uyum <3 <0,08/<0,10 =090 =090 =090 =>0,90

(Hu & Bentler, 1999; Kline, 2005; Simer, 2000; Tabachnick & Fidell, 2001)

BULGULAR

Yapi Gegerligi

Acimlayici Faktor Analizi (AFA)

SYYO gelistirme calismalarinda yapi gecerligi adina AFA yapilmistir. Pohlmann’gére (2004) AFA degiskenleri
secip 6lgmek, faktor sayisini belirlemek ve faktérleri yorumlamak olmak tzere li¢ asama vardir. Bu ¢alismada da
bu asamalar takip edilmistir. SYYO’niin Acimlayici Faktér Analizi 204 6gretmen ile incelenmistir. Oncelikle,
verilerin AFA’ya uygunlugu KMO katsayisi ve Barlett kiresellik testi araciligiyla incelenmistir. Yapilan inceleme
neticesinde KMO degeri .911 ve Barlett kiiresellik testi degerinin de ¥>°2716,898 (p<0,000) oldugu tespit
edilmistir. KMO degerinin 0,90 Uzerinde olmasi ve Barlett kiiresellik testinin de anlamli olmasi elde edilen
verilerin AFA yapmak icin uygun oldugunu gostermektedir (Cokluk, Sekercioglu ve Biylikoztirk, 2010; Field,
2009; Kalayci, 2006). Bu dogrultuda temel bilesenler analizi ile 19 madde (izerinden AFA gerceklestirilmistir.
AFA’da maddeler arasindaki iliskileri en anlamli ve en az sayida faktor ile ortaya koymak gereklidir. Bu durumu

saglarken 6zdegerleri 1 veya 1 den biyik olan faktorler dikkate alinmalidir (Hutcheson ve Sofroniou, 1999). Bu
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kriterlerle birlikte bir maddenin “.40” ve lizerinde bir madde yikine sahip olmasi ve ait oldugu faktorde aldigi
yuk degeri ile diger faktérlerden aldigi yik degeri arasindaki farkinin “.10” ve daha yiiksek olmasi gerekmektedir
(BlUyukozturk, 2007). Bu dogrultuda maddelerin madde yiiklerinin uygun oldugu fakat bes maddenin (5., 11.,
15., 16. ve 18. maddeler) birden fazla faktorde yer aldigi ve madde yikleri arasindaki farkinda “.10” dan biyik
olmadig yani kararh bir bigimde bir faktérde yer alamadigi gérulmdstir. Bu sebeple bu maddeler gikarilarak
analizlere devam edilmistir. Ayrica elde edilen faktorlerin dlgege ait varyansin %40 ile %60 arasinda olmasi
beklenir (Cokluk ve digerleri, 2010; Tavsancil, 2010; Savci, Ercengiz ve Aysan, 2018). Analiz sonucunda SYYO
maddelerinin bu sartlari saglayan tek faktér altinda toplandigi goériilmiistiir. Oz degeri 9,218 olan 6lgege ait tek
faktorli yapi toplam varyansin 65,846’sini aciklamaktadir. Ayrica SYYO'niin Sekil 1’de verilen cizgi grafigi de
incelendiginde, ilk faktérden sonra belirgin bir kirlmanin oldugu gériilmektedir. Bu nedenlerle SYYO'niin tek
faktorli bir 6lgek oldugu kabul edilmistir. SYYO'niin AFA neticesinde ortaya ¢ikan maddelere ait faktor yiik
degerleri 0,51 ile 0,86 arasinda degismektedir. SYYOQ‘ye iliskin Cizgi Grafigi Sekil 1’de, AFA Sonuglari Tablo 3’te

sunulmusgtur.

Scree Plot

Eigenvalue

2

o

Component Number

Sekil 1. SYYO‘ye iliskin Cizgi Grafigi

Tablo 3. SYYO A¢imlayici Faktér Analizi Sonuglari

Aciklanan

Madde Faktor ylk degeri Varyans Oz deger
3 0,87
2 0,84
;g: 14 0,81
o 7 0,77
360 4 0,76
§ 8 0,72
> 10 0,71 65,846 9,218
E 9 0,71
© 19 0,69
© 13 0,64
s 17 0,62
@ 6 0,56
12 0,55
1 0,51
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Dogrulayici Faktor Analizi

SYYO’'niin 14 maddelik tek boyutlu yapisi DFA araciligiyla incelenmistir. DFA farkli bir érneklemden 216
O0gretmenden elde edilen veriler ile gergeklestirilmistir. Yapilan DFA neticesinde 14 madde ve tek boyutlu
SYYO’ye ait modelin iyi uyum degerlerine sahip oldugu tespit edilmistir [(x?= 375,3, sd= 137, x%*/sd= 2,739,
RMSEA= 0,053, GFl= 0,90, AGFI= 0,91, CFl= 0,91, IFI= 0,90 ve TLI= 0,90]. SYYO’niin, DFA’ya ait faktér yik

degerleri 0,61 ile 0,86 arasinda degismektedir. SYYQ'ye iliskin Path Diagrami Sekil 2’de sunulmustur.

SYYO3
SYYO02 [\
SYYO14 |\ N
SYYO10 |\
SYYO9 80
SYYO19 [N
SYYO6 :
SYYO! |
SYYO7 |
SYYOs |4
syyos M
syyo1s PFe
SYYO17 ';2
SYYO12

Sekil 2. SYYQ'ye iligkin Path Diagrami

SYYO’niin 14 maddelik tek faktérli yapisi ayri bir drneklemde 8lgiit baglantil gegerligi icin test edilmistir. Bu
dogrultuda DFA icin elde edilen sonuglar SYYO’niin yapisina ait modelin bu 6rneklemde de iyi uyum degerlerine
sahip oldugunu géstermektedir [(x?>= 296,71, sd= 103, x?/sd= 2,880, RMSEA= 0,064, GFl= 0,91, AGFI= 0,91, CFI=
0,90, IFI= 0,91 ve TLI= 0,90]. Ayrica SYYO’'niin bu érneklemde yapilan DFA neticesinde maddelere ait faktér yiik

degerleri “.61” ile “.82” arasinda degistigi de tespit edilmistir.
Ol¢iit Baglantih Gegerligi

Sinif Yénetimi Yeterlik Olgegi’nin 6lgiit baglantil gegerligi IANO ve OOYQ ile incelenmistir. Bu kapsamda farkli
bir 6rneklemde 202 égretmenden SYYO, IANO ve OOYO araciligiyla SYYO'niin bu dlgeklerle iliskisini tespit

etmek icin Pearson Korelasyon Analizi yapilmistir. Analiz sonucunda SYYO’niin IANO (r= -0,38, p< 0,01) ile

1927



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

negatif iliskili oldugu tespit edilmistir. SYYO'niin 6gretmen 6z-yeterlik 6lgegi boyutlarindan “Basa ¢ikma
davranisi(r= 0,41, p< 0,01)” ve “Yenilik¢i davranis(r= 0,36, p< 0,01)” ile pozitif iliskili oldugu tespit edilmistir.

Olgiit baglantil gegerlik bulgular Tablo 4’te sunulmustur.

Tablo 4. SYYO Olciit Baglantilh Gegerligine iliskin Korelasyonlar

isten Ayrilma Niyeti Basa Cikma Davranisi Yenilik¢i Davranis
Sinif  Yonetimi  Yeterlik
o -0,38%* 0,41** 0,36**
Olgegi
**p< ,01

Giivenilirlik

SYYO'niin glivenirligi Cronbach’s a i¢ tutarlilik katsayisi ile hesaplanmistir. Ayrica test- tekrar test ydntemiyle de
glivenirlik katsayisi incelenmistir. SYYO’niin giivenirlik calismalari ti¢ farkl 6rneklemde ayri ayri hesaplanmistir.
AFA icin verilerin elde edildigi 6rneklemde Cronbach’s a i¢ tutarlihk glvenirlik katsayisi “.89” olarak tespit
edilmisken, DFA igin verilerin elde edildigi 6érneklemde ise Cronbach’s a ig¢ tutarlilk givenirlik katsayisi “.88”
olarak tespit edilmistir. Son olarak 6l¢lit baglanti gecgerlik analizi icin verilerin elde edildigi 6rneklemde
Cronbach’s a i¢ tutarlilik gtivenirlik katsayisi “.88” olarak tespit edilmistir. Gorlilmektedir ki her l¢ 6rneklemde
hesaplanan givenirlik katsayilarinin yiksek diizeyde oldugu tespit edilmistir. Bu sonuglarla birlikte Sinif
Yonetimi Yeterlik 6lceginden farkl zamanlarda tutarl sonuglar elde edilip edilmedigini kontrol etmek amaciyla
test-tekrar test yontemi kullanilmistir. Test-tekrar test analizi DFA 6rnekleminde tespit edilen 93 6gretmenden
dort hafta ara ile toplanan veriler araciliyla incelenmistir. Bu sekilde yapilan analizler neticesinde iki uygulama

arasindaki korelasyon 0,86 olarak tespit edilmistir.

Madde Analizi

Madde analizi 6lcekte yer alan maddelerin gegerlikleri tespit etmek adina 6nemlidir. Tezbasaran’a (1997) gore
madde analizinde her madde i¢in “madde toplam korelasyonu” ve %27 st ile %27 alt gruplarinin her bir madde
icin hesaplanan ortalama puanlari arasinda t-testi analizleri yapilmalidir. Sencan’a (2005) gére 6l¢me aracindaki
bir maddenin madde toplam korelasyonu “.30” ve lizerinde olmasi beklenmektedir. Sinif Yonetimi Yeterlik
Olcegi maddelerinin ayirt etme giicii bu dogrultuda incelenmistir. Madde analizi t¢ farkli érneklemde
gerceklestirilmistir. Madde analizi kapsaminda “diizeltilmis madde toplam korelasyon katsayilari” ve puanlarin
ortalamasina gore belirlenmis “%27’lik alt ve Ust gruplarin madde puanlar” arasindaki farklarin t degerlerinin
anlamlhilgl incelenmistir. Yapilan analizler sonucunda “dizeltilmis madde toplam korelasyon katsayilar”
sirastyla birin 6rneklem igin 0,57 ile 0,78 arasinda, ikinci 6rneklem igin 0,53 ile 0,73 arasinda ve U¢lincl
orneklem igin 0,58 ile 0,77 arasinda degismektedir. Her li¢ 6rneklem de yaplan analizler neticesinde “%27’lik alt
ve Ust gruplarin madde puanlarn” arasindaki t degerlerinin tim maddeler icin anlamh (p<0,001) oldugu tespit

edilmistir. Bu dogrultuda SYYO’niin madde analizine iliskin bulgular Tablo 5’te sunulmustur.
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Tablo 5. SYYO Madde Analizine iliskin Bulgular

E AFA Orneklemi DFA Orneklemi glrgnL:klemi Baglantil Gegerlik
© Madde  rjx t Madde rjx t Madde rjx t
3 0,78  8,65%** 3 0,73  10,25%** 3 0,77  8,83***
2 0,72 8,94%*x 2 0,71  7,25*** 2 0,76  8,15***
) 14 0,69  9,52%%* 14 0,65 6,25*** 14 0,72  9,52***
> 7 0,68  5,96*** 7 0,64  7,23%** 7 0,7 7,52%**
X 4 0,65  7,24%%* 4 0,63 8,61%** 4 0,67  7,26%**
8 8 0,65  7,53%** 8 0,62 7,51%** 8 0,67  815%**
> 10 0,63  7,68*** 10 0,61 6,53*** 10 0,67  851%**
E 9 062 10,63*** 9 0,59  8,14%** 9 0,65  839%**
° 19 0,61  11,20%** 19 0,59  8,13*** 19 0,63  6,46%**
e 13 0,61  6,12%** 13 0,58  8,51*** 13 0,63  10,04%**
E 17 059  8,18*** 17 0,57 7,29%** 17 0,63  8,15%**
v 6 0,59  8,65%** 6 0,57 7,66%** 6 0,59  8,54***
12 0,58  8,65%*** 12 0,55  8,54%** 12 0,59  9,25%**
1 0,57  8,08*** 1 0,53  7,41%** 1 0,58  7,19%**
*4x ne 001
TARTISMA ve SONUC

Bu arastirmanin amaci 6gretmenler icin sinif yonetimi yeterlik 6lgeginin gelistirilerek gecgerlik ve glvenirliginin
incelenmesidir. Bu amagla oncelikle, sinif yonetimi yeterlik 6lgegi icin literatlir taramasi yapilip bu dogrultuda
32 maddelik madde havuzu olusturulmustur. Olusturulan madde havuzu alan ve 6lgme degerlendirme uzmani
Ogretim Uyeleri tarafindan incelenmis 11 madde gikarilmistir. 21 maddelik form 6n uygulama asamasinda gelen
donitlerle birlikte “anlasilabilirlik” adina iki madde daha madde havuzundan ¢ikarilmistir. Nihai olarak olgek 19
madde ile yapi gecerliliginin kontrolii amaciyla belirlenen érneklemlerde kullanilmistir. SYYO'niin yapi gegerligi
kapsaminda AFA yapilmistir. AFA’da ortaya ¢ikan yapi DFA ile incelenmistir. Ayrica SYYO’niin 8l¢iit baglantili
gecerligi icin literatiirde konu ile ilgili degiskenlerin incelenmesi neticesinde IANO ve OOYO kullanilmistir. Sinif
yonetimi yeterlik Olgegi giivenirlik calismasi her bir 6rneklemden elde edilen veriler gergevesinde Cronbach’s a
i¢ tutarlik katsayisi ile incelenmistir. Bununla birlikte 6lgegin guivenirlik calismalari adina test-tekrar test yontemi
ile de hesaplamalar yapilmistir. Madde analizi kapsaminda her bir maddeye ait dizeltiimis madde toplam
korelasyonlari ile %27’lik Ust ve alt gruplarin madde puan ortadamarindaki karsilastirmaya dair t degerleri de

incelenmistir.

SYYO’niin yapi gecerligi icin yapilan AFA sonucunda maddelerin 6z degeri 1’den yiiksek olan tek faktér altinda
toplandigi tespit edilmistir. AFA sonucunda ortaya gikan bu tek faktorli yapi toplam varyansin %65’inden fazlasi
gibi yuksek bir orani agiklamaktadir. Literatirdeki calismalar isiginda ortaya cikan faktorlerin Glgege ait
varyansin %40 ile %60 arasinda olmasi beklenir (Cokluk ve digerleri, 2010; Tavsancil, 2010). Bu dogrultuda
SYYO’niin iki faktérli yapisi yeterli seviyede varyansi acikladigi tespit edilmistir. AFA sonucunda maddelere ait
faktor yik degerinin “.30” ve Usti olmasi kabul edilmektedir (Sencan, 2005; Buyikoztiirk, 2007; Sipahi,
Yurtkoru ve Cinko, 2008). Bu bakimdan da SYYO’nun tek faktdriinde yer alan maddelerin faktdr yiklerinin

yeterli diizeyde oldugu goriilmektedir. AFA sonucunda ortaya ¢ikan 14 maddeli ve tek faktorli yapi ayri bir
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drneklemde DFA ile test edilmistir. Yapilan DFA neticesinde tek faktorlii SYYO’niin ayr bir 6rneklemde de iyi
uyum indekslerine sahip oldugu tespit edilmistir. Ayrica DFA sonucunda SYYO’de yer alan maddelerin faktér yiik

degerlerinin de kabul edilebilir diizeyde oldugu da sdylenebilir (Cokluk ve digerleri, 2010; Buyukoztiirk, 2007).

SYYO’niin 6lgiit baglantili gegerligi kapsaminda yapilan analizler neticesinde SYYO’niin isten ayrilma niyeti 6lgegi
ile negatif bir iligki icinde oldugu gorilmustir. Yani sinif yonetimi yeterlik algisi artikga 6gretmenlerin isten
ayrilma niyeti algisi azalmaktadir. Ayni kapsamdan SYYO’'niin dgretmen 6z-yeterlik dlcegi ile pozitif yonlii bir
iliski icinde oldugu gorilmektedir. Yani Sinif yonetimi yeterlik algisi arttikca 6gretmenlerin 6z yeterlik algisi da
artmaktadir. SYYO’niin giivenirligi Cronbach’s a i¢ tutarlik giivenirlik katsayisi ve test-tekrar test yontemi
araciligiyla incelenmistir. Literatiirde givenirlik katsayisina dair yapilan galismalardan élgme araglarinin 0,70 ve
Uzerinde bir seviyede olmasi bu bakimdan yeterli gértlmustir (Buylkoztirk, 2007; Gokluk ve digerleri, 2010;
Tavsancil, 2010). Bu dogrultuda tg¢ ayri 6érneklemde yapilan hesaplamalar sonucunda Cronbach’s a i¢ tutarlik
katsayisi yeterli diizeyde olarak tespit edilmistir. Ayrica dort hafta arayla gergeklestirilen test-tekrar test
glivenirlik katsayisi da yeterli diizeyde oldugu gériilmistiir. SYYO’niin madde analizi icin Gg farkli rneklemde
incelemeler vyapilmistir. SYYO maddelerinin “diizeltilmis madde toplam korelasyon” katsayilari analizlerin
yapildigi G¢ o6rneklemde de kabul edilebilecek deger araligindadir. Ayrica “%27’lik alt-Gst grup madde
karsilastirmalar” icin hesaplanan t-testi sonuglari da ¢ 6rneklemde de 6lgegin tiim maddeleri igin anlamh
oldugu tespit edilmistir. Bu sonuglar 1siginda Sinif yonetimi yeterlik 6lcegindeki tim maddelerin glvenir
oldugunu soylenebilir. Ayrica tiim maddelerin ayni davranislari 6lgmeye yonelik olduklari da séylenebilir (Cokluk
ve digerleri, 2010). Tiim bu analiz sonuglari dgretmenler igin SYYO’niin yapi gegerligi, 6l¢iit baglantili gecerlik,

madde analizleri ile gegerli ve guivenilir bir 6lgme araci oldugunu géstermektedir.

ONERILER

Calisma sonucunda ortaya cikan SYYO &lgek gelistirme asamalarinin tamaminin uygulandigi, gecerlik ve
glvenirlik icin gerekli tim analizlerin yapildig1 ve sonucta iyi uyum degerlerinin tespit edildigi bir 6lcme araci
olarak gelistirilmistir. Bes farkli 6rneklemden verilerin toplanmasi hem gecerlik adina hem de giivenirlik adina
onemli bir yetkinlik saglamigtir. Bir 6lgme araci olarak sinif yénetimi yeterlik 6lcegi 6gretmenlerin sinif ydnetime
dair yeterlik algisini iceren ifadelerden olusmaktadir. Bu sonuglar isiginda 6gretmenler igin sinif yonetimi
yeterlik 6lgegi gecerlik ve gilivenirlik calismalari tamamlanmis bir 6lgme aracidir. Sinif yonetimi yeterlik dlgegi
benzer baska kiiltiirlerde geviri ve uyarlama ¢alismalarinin yapilmasiyla birlikte kullanilabilir. Ayrica 6gretmenler
ornekleminde yapilan bu ¢alisma, birlikte is yapabilme inancinin var oldugu baska orneklemler de dikkate

alinarak yeni bir calisma kapsaminda incelenebilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirlt ihlallerde sorumluluk yazar(lar)a aittir.
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Yazar(lar)in Katki Orani Beyani: Bu makalede arastirmacilarin katki orani, birinci yazar %60 oraninda katki

saglarken ikinci yazarin katki orani %40 oraninda oldugunu beyan ederiz.
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EKLER

Not:
*Olgekte tersten puanlanmasi gereken madde yoktur.

**Olgek kaynak gosterilerek kullanilabilir.

Liatfen asagidaki ifadeleri dikkatlice okuyarak, o ifadenin size ne kadar uygun oldugunu belirleyiniz. Daha sonra
ifadenin sag tarafinda verilen segeneklerden size uygun olanin tizerini (X) seklinde isaretleyiniz.

@ Hig Katilmiyorum @ Katilmiyorum @ Kararsizim @ Katihyorum @ Tamamen Katiliyorum

1 Sinif igi etkinliklere uygun bir ortam olustururum.

2 Sinifta 6grencilerin materyallere ulasabilecegi bir ortam olustururum.

3 Ogrencilerin kisisel ihtiyaglarini karsilamalari igin yeterli zamani veririm.

4 Sinif igi etkinlikler ile ilgili bilgilendirme yaparim.

5 Yaparak-yasayarak 6grenme modeline uygun bir sinif ortami olustururum.

6 Etkinliklerin zamanini 68rencilerin seviyesine gore ayarlarim.

7 Sinif ortamindaki 15181 6grencilere uygun sekilde ayarlarim.

8 Ogrencilere giivenli bir sinif ortami olustururum.

9 Sinif oturma diizenini 6grenci gegislerini engellemeyecek sekilde planlarim.

10 | Ogrencide olumlu davranislarin devamini saglayacak pekistiregler veririm.

11 | Sinif igi etkinlikleri sinif mevcuduna gore planlarim.

12 | Sinif ortaminda bireysel farkhliklari dikkate alirim.

13 | Sinif igi kurallari 6grenciler ile belirlerim.
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14 | Sinif igi karar alma suirecine 6grencileri dahil ederim.
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